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IRONY may be defined as the conflict of two meanings which has a 
dramatic structure peculiar to itself: initially, one meaning, the 
appearance, presents itself as the obvious truth, but when the context 
of this meaning unfolds, in depth or in time, it surprisingly discloses 
a conflicting meaning, the reality, measured against which the first 
meaning now seems false or limited and, in its self-assurance, blind to 
its own situation. Irony "lies," but it does so only as a dramatic 
means of bringing two meanings into open conflict. ... The Tield of 
observation in which irony may be noticed ranges from the smallest 
semantic unit~e.g., a pun—to the cosmos. 

Norman D. Knox 

1973, Vol. II, p. 626-627. 
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ABSTRACT 

This thesis describes an irony in American political history. That 

irony is the secularizing effect of religious education in colonial 

America. This effect may seem insignificant to today's student of 

political thought yet I hope to demonstrate that it played a vital role 

in the successful rise of democratic values in America. The goal of the 

Puritans was to build a new society based on Reformation principles. 

Instead, a society was built based on Enlightenment principles. The 

colonial church college was a primary avenue by which those 

Enlightenment principles rose to prominence. Once in a position of 

prominence, they overturned the religious based doctrines that had 

governed many of the political institutions of Colonial America. My 

main thesis is that the colonial church college, while attempting to 

educate young men for leadership in theocratic societies, actually 

prepared them for leadership in a secular revolution. 

In the seventeenth century tens of thousands of English Protestants 

sailed for the wilderness of North America. They had a dream of 

building a religious civilization based on Reformation principles. In 

the next century the great-grandchildren of these Puritans also had a 

dream. Their dream, however, was to build a secular society based on 

Enlightenment principles. The success of the Patriot's revolution meant 

the failure of the Puritan's dream. My question is this: how did a 

society founded on the most powerful of religious drives undergo such a 

transformation in such a short time that it became the first and 

foremost secular civilization in the world? A basic but neglected key 

to the answer lies in the Puritan educational system. Ironically, while 
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fleeing the corrupting influences of European culture the Puritans 

educated their children by the same scholastic principles that had been 

shaping the character of European society for centuries (Rudolph, 1977, 

p. 28; Gummere, 1922, p. 55; Walsh, 1935). Out of that Scholastic 

educational system grew the Enlightenment, and out of the Enlightenment 

grew the Revolution. 

The early Puritan founders dreamed of building a New Jerusalem that 

would become a beacon of light to a world in darkness. They prayed that 

their societies would provide a much need example for Europe to follow 

(Rippa, 1971, p. 18; Sterns and Brawner, 1965, pp. 14-15) and, as such, 

their "New" England would become the means of ushering in the long 

awaited millennium of peace (Miller, 1956). But they failed miserably. 

Instead of ushering in the millenium of peace, the descendants of the 

Puritans became advocates of a secular world view. They fired the shot 

heard around the world and ushered in the era of revolution. 
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CHAPTER I 

INTRODUCTION 

This thesis describes an irony in American political history. That 

irony is the secularizing effect of religious education in colonial 

America. This effect may seem insignificant to today's student of 

political thought yet I hope to demonstrate that it played a vital role 

in the successful rise of democratic values in America. The goal of the 

Puritans was to build a new society based on Reformation principles. 

Instead, a society was built based on Enlightenment principles. The 

colonial church college was a primary avenue by which those 

Enlightenment principles rose to prominence. Once in a position of 

prominence, they overturned the religious based doctrines that had 

governed many of the political institutions of Colonial America. My 

main thesis is that the colonial church college, while attempting to 

educate young men for leadership in theocratic societies, actually 

prepared them for leadership in a secular revolution. 

The Great Migration 

In the autumn of 1620 a small ship carrying one hundred two people 

sailed for the wilderness of North America. On board were seventy 

Calvinists we now know as the Pilgrims (Bradford, Chapter V, pp. 22-23; 

1901 ed., p.44). Their goal was to build a new society based on their 

understanding of Christian principles. These Pilgrims had not been 

commissioned for their journey by Crown nor Company. Yet, neither were 

they sailing as private individuals. They perceived themselves as a 

unified body of Christ that had received its commission from the King of 
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kings. Before leaving Holland, they had been placed under the spiritual 

authority of ruling elders and were formally organized into "an absolute 

church of them selves (Bradford, VI, 27; 1901 ed., p. 53)". In an 

emotional ceremony, the bretheren they were leaving behind ordained and 

blessed their new church (Bradford, VII, 37; 1901 ed., p. 73). Although 

the Pilgrims sailed for the new world as an organized church, they were 

tragically il1-prepared. Half their members died that first winter. 

Yet, due to the conditions of the British political enviornment and to 

the religious vision created by the Reformation, other Puritans were 

soon following their dream. 

Early in the spring of 1630, this time after extensive 

preparations, John Winthrop set sail for Massachusetts Bay on the 

flagship Arbella. Under his command was a fleet of nine ships that were 

loaded with cattle, horses, supplies—and a thousand Puritans. Within 

the span of a decade, twenty thousand more Puritans joined them at their 

New Jerusalem in the wilderness (Wertenbaker, 1947, p.41; Bahnsen, 1975, 

p. 110; Rippa, 1971, p. 19). The great migration, as it has become 

known among historians, was underway (Grouse, 1932). Frederick Rudolph 

also tells us that in this "great Puritan migration to New England ... 

at least 130 university men were among those who emigrated before 1646 

(Rudolph, 1977, p. 30)." 

In the seventeenth century tens of thousands of English Protestants 

sailed for the wilderness of North America. They had a dream of 

building a religious civilization based on Reformation principles. In 

the next century the great-grandchildren of these Puritans also had a 

dream. Their dream, however, was to build a secular society based on 
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Enlightenment principles. The success of the Patriot's revolution meant 

the failure of the Puritan's dream. My question is this: how did a 

society founded on the most powerful of religious drives undergo such a 
transformation in such a short time that it became the first and 

foremost secular civilization in the world? A basic but neglected key 

to the answer lies in the Puritan educational system. Ironically, while 

fleeing the corrupting influences of European culture the Puritans 

educated their children by the same scholastic principles that had been 

shaping the character of European society for centuries (Rudolph, 1977, 
p. 28; Gurmiere, 1922, p. 55). Out of that Scholastic educational system 

grew the Enlightenment, and out of the Enlightenment grew the 

Revolution. 

The Millennial Dream 

The early Puritan founders dreamed of building a New Jerusalem that 

would become a beacon of light to a world in darkness. They prayed that 

their societies would provide a much need example for Europe to follow 

(Rippa, 1971, p. 18; Sterns and Brawner, 1965, pp. 14-15) and, as such, 
their "New" England would become the means of ushering in the long 

awaited millennium of peace. In the words of the title of Perry 

Miller's related study, they were on a very important "Errand into the 

Wilderness." 

This errand was being run for the sake of Reformed Christianity,
and while the first aim was indeed to realize in America the due 
form of government, both civil and ecclesiastical, the aim 
behind the aim was to vindicate the most rigorous ideal ot the 
Reformation, so that ultimately all Europe would imitate New 
England. If we succeed, Winthrop told his audience, men will 
say of later plantations, "the Lord make it like that of 
England (Miller, 1956, p. 12)." 
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Winthrop and his fleet were on an errand to build a new Reformed world 

order. But they failed miserably. Instead of ushering in the millenium 

of peace, the descendants of the Puritans became advocates of a secular 

world view. They fired the shot heard around the world and ushered in 

the era of revolution. In contrast to the Puritans, the Whig 

revolutionaries saw themselves as builders of a new nation modeled after 

Athens and Rome (Gummere, 1922, p. 18), they were not to be the builders 

of the New Jerusalem. 

The Ancient Allegory and the Modern Analogy 

St. Augustine, in his political allegory The City of God, 

pronounced a benediction on the fall of the Roman empire thirteen 

centuries before the American Revolution. The City of Man was dying, 

but the reader was told not to mourn, rather, he was to rejoice, for the 

City of God was on the rise. St. Augustine reminded his reader that a 

city is built on justice and, since Rome did not have true justice, it 

was not the true city anyway (The City of God, II, 21). The Church 

would build that true city. However, St. Augustine's City of God was 

slow in arriving. William Bradford, John Winthrop, John Cotton, and ten 

thousand more were still seeking it in the seventeenth century when they 

set sail for the coast of North America. 

The contrast between the Puritan and the Whig and the type of 

societies they were trying to build is analogous to the contrast between 

the two cities, or societies, allegorized by St. Augustine. However, in 

colonial times the process was reversed. This time it was the City of 

God that was dying. Few realized this and even fewer mourned its 

passing. In the wilderness of North America, the City of Man, which St. 
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Augustine had pronounced dead centuries earlier, was on the rise. The 

Whigs had a new concept of justice based on modified doctrines drawn 

from the City of Man. Their society was to be a secular society, and it 

was destined to rise to heights of glory that had never been achieved 

before. The goal of building a New Jerusalem had been turned one 

hundred eighty degrees. But, how could colonial education have 

contributed to such a reversal in the direction of Colonial America? 

The colonial church college was an important instrument in the 

re-building of the City of Man. This was because, amazing as it may 

sound, colonial education, although it was church education, never truly 

belonged to the City of God. It was based on the Scholastic educational 

system which had its origins in the Academies of ancient Greece and Rome 

(Walsh, 1935, p. ix). The curriculum, the methods of teaching, many of 

the ethical concepts, and even the view of existence that was at the 

basis of medieval Scholastic education had been developed in the ancient 

pagan Academy. 

These key aspects of Scholastic education were from the very City 

of Man that St. Augustine had allegorized. St. Augustine had been a 

professor of Rhetoric at Milan before his conversion. He left the 

Academic system in order to pursue a better knowledge of his new found 

God. The Academic system had been instrumental in the rise of 

Hellenistic culture in ancent times. Now, in Colonial America, the 

church college, which was a near carbon descendant of the Greco-Roman 

Academy, was playing an instrumental role in the resurrection of the 

City of Man. 



6 

The colonial college provided an ideal enviornment for teaching 

future colonial leaders, including prominent ministers, the secular 

doctrines of the Enlightenment. The doctrines were basic to the growth 

and success of the Whig party. This role the colonial church college 

played in the successful rise of revolutionary doctrines has been 

neglected by historians and political scientists alike. The ironic 

aspects of this role has received even less attention. The colonial 

church college was doing just the exact opposite of the goal for which 

it had been established. In this thesis I intend to make the reader 

aware of the extensive role education played in the American 

Enlightenment and, consequently, its role in the rise of revolutionary 

doctrines. Then I will show how the colonial educational system, in so 

doing, betrayed the goals of its founders. 

The Englihtenment began as an intellectual movement in Europe that 

reached its fullest expression in the social thought of the eighteenth 

century (Pappe, 1973, II, p. 89). Highly educated men such as 

Copernicus, Newton, Bacon, Descartes, and Locke were the movement's 

forerunners. Each of these men had close ties with the academic world. 

A matter of simple logic allows us to postulate that there was a close 

relationship between the Enlightenment and European education. It is 

also a simple matter to extend this logic to Colonial America and 

postulate that the Enlightenment in the colonies was nourished by the 

colonial church college. 

Since the Enlightenment had its highest expression in social 

thought, it is also logical to postulate that the doctrines of the Whig 
political party were closely related to Enlightenment thought. The Whig 
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party became, in the English speaking world, the most active expression 

if the social movements that were generated by the Enlightenment. In 

the same pattern as the Enlightenment, the Whig party had its rise in 

Europe and was carried to America by highly educated leaders. A number 

of these leaders became professors in the colonial college. The rise of 

the Whig party was closly related to the rise of the Enlightenment and, 

in turn, to the educational system that nurished it. 

The vast majority of the colonial Whig leaders, including Thomas 

Jefferson, who authored the Declaration of Independence, and James 

Madison, who was the main author of the Constitution, had learned their 

revolutionary doctrines while they were students in the colonial church 

college. These two men in particular had absorbed the Enlightenment 

world view while they were studying under European born and trained 

scholars. Thomas Jefferson had studied under William Small at the 

College of William and Mary. James Madison had studied under John 

Witherspoon at the College of New Jersey. 

Both Small and Witherspoon were avid apostles of the Enlightenment 

and they won numerous disciples among their students. Small had been 

trained at Aberdeen in Scottland while Witherspoon had been trained at 

Edinburgh (Brubacher and Rudy, 1976, p. 4; Walsh, 1935, p. 52, 60). On 

completion of their studies these professors sailed for Colonial America 

to take their positions in the wilderness college—and in history. 

Small was to train the man who was to author the Declaration of 

Independence and Witherspoon was to sign it. Then, Whitherspoon was to 

train the man who was the greatest contributor to the Constitution. 

This illustration is only one of many that could be used to demonstrate 
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the influence of the Enlightenment on colonial education; of the 

uniformity of European and colonial education; how that system 

contributed to the revolution; and, by default, how the colonial church 

college, in the process, betrayed the colonial church state. But, how 

do we know that colonial education really did betray the goals of its 

founder? And, if it did, how did it take such a turn? 

Although the colonies involved in the American revolution were 

founded by men motivated by differing desires, there was a unifying 

intellectual force in their common educational system (Gutimere, 1922, p. 

55). Every colonial college, from Harvard College of Massachusetts Bay 

to the College of William and Mary in the Virginia Plantation, was 

structured after the European Scholastic educational system. This 

common educational system provided fertile soil throughout the Colonies 

in which Enlightenment social doctrines could grow. In turn, the 

Enlightenment doctrines provided the philosophical basis for the 

revolutionary political thought of the Whig Party. But how did 

Scholastic education provide a basis for Enlightenment political 

thought? 

The Roots of Colonial Education 

At first it seems surprising that Colonial America, and 

specifically Puritian America, would have used the Scholastic 

educational system. Scholasticism was an educational system developed 

by the medieval Roman Catholic Church. Yet, the Puritans were noted for 

their abhorence of anything that had been influenced by Catholicism. 

Why did the Puritans continue to use the educational system that had 

played a powerful role in shaping the character of the very Church they 
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were in rebellion against? Our unexplained irony goes far deeper than 

this, however, when we consider the ancient origins of Scholasticism. 

Scholasticism, as a term, holds several meanings in our culture 

today. Variations on the word (such as scholar, school, and scholastic) 

are so much a part of our educational vocabulary that it is generally 

not known that "Scholasticism" was also a formal title for a system of 

education that dominated the western world for centuries. In one sense. 

Scholasticism had been developed by the medieval Roman Catholic Church, 

at least, the Reformed Church got its system of education from the Roman 

Church. But this was only a secondary stage in its development. Its 

true foundation can be traced back to times of ancient Greece. The 

Scholastic curriculum and its methods of teaching had their development 

in the classical Greco-Roman Academy before the birth of Christ. 

Scholasticism had its origins in the ancient Greco-Roman Academy, 

not the ancient Hebrew Synagogue. Ultimately, this becomes significant 

because the Greek culture and the Hebrew culture were based on two 

entirely different views of existence. These two different views of 

existence provided the basis for two different systems of social ethics. 

In turn, these two different systems of social ethics provided the basis 

for two different ideas of justice. The tension between these different 

ideas of justice was perceived by St. Augustine and was at the root of 

the conflict between his City of God and his City of Man (St. Augustine, 

City of God, II, 21). Just as there was a great difference between the 

systems of justice in St. Augustine's two cities, there was a great 

difference between the Puritan's conception of justice and the Whig's 

conception of justice. 
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It is on the issue of justice that the major political difference 

between the Puritan and the Whig can be seen. The Puritan's conception 

of justice had deep religious roots while the Whig's conception of 

justice was based on secular doctrines. This change in the colonial 

conception of justice was a political necessity that had to take place 

before the revolution could have developed. While one conception was 

directly related to the Reformation and went all the way back to ancient 

Israel, the other was directly related to the Enlightenment and went all 

the way back to ancient Greece. 

Scholasticism, in its curriculum as well as its method of teaching, 

was an authoritative system of education that relied heavily on its 

ancient Greek origins. Scholasticism venerated the ancient pagan 

authorities and, as a result, reflected the Hellenistic world it 

imitated. Puritan students in the Colonial college, as well as students 

in Europe, had their minds and spirits saturated with the great works of 

pagan Greece and Rome: 

Their exposure to the classics of the ancient world--Plutarch, 
Cicero, Demosthenes, Plato, Aristotle—was on a scale that 
allowed Samuel Eliot Morison to exaggerate: "It was the 
classics that made Harvard men of the day effective in politics 
and statesmanship (Morison in Rudolph, 1977, p. 37). 

Much of the colonial college's curriculum, its texts, and its very 

important method of dialectical training relied heavily on a long list 

of ancient Classical authorities. In turn, all of the Classical 

authorites worked from a concept of existence that was based on the 

Greek doctrine of Nature. 



11 

The Doctrine of Nature and the Rise of Natural Rights 

The doctrine of Nature provides an important key for demonstrating 

the differences between the ancient Hebrew and Greek world views. When 

analyzed, the Greek doctrine of Nature stands in sharp contrast with the 

Hebrew doctrine of Creation. This difference is not just a matter of 

semantics. Each of these two cosmological doctrines produced their own 

way of viewing existence and, more importantly, their own systems of 
ethics that were wholly at odds with each other. 

This semantic context must be appreciated in any account of the 
Judeo-Christian theology of nature and its doctrine of creation, 
for 'nature' has no equivalent in the biblical 
primarily because this word 'in its Latin and also in its Greek 
meanings (natura, phusis) suggests something centered i"jjself,
with an immanent origin and growth; dependence on 
God cannot be expressed by it'. Instead of "^ture the New 
Testament uses the word 'creation' (ktisis), and the verb 
'create'. This is a vital distinction for nature connotes 
subsistence and autonomy whereas 'creation' connotes sourcehood 
and dependence and, moreover, includes both man and all that is 
non-human within the category of the created. Although man may
have a special role within creation, their relation is that of 
one created entity to another, for both man and non-human nature 
are dependent for their being on God the Creator. • • • 

So the use of the term 'creation' instead of nature has 
theological presuppositions already built in, it is a way of 
'seeing' . . . (Peacocke, 1979, pp. 365-366). 

Yet, this cosmological dichotomy was not perceived by the medieval 
scholastics (Aquinas, Summa Theoloqica, la, 2ae) or by the Reformation 

Church (Edwards, The Nature of True Virtue, 1961). This may be one of 

the greatest failures in the history of the Church. 

The doctrine of Nature produced a derivative social 

doctrine-Natural (moral) Law. Natural Law provided key conceptual 

foundations on which the Natural Right ethics of the Enlightenment were 

built. In turn, the idea of Natural Rights formed the basis of the 

social doctrines of the Whigs. From this basis a secular revolution was 
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fought and a new society was built. 

The doctrine of Natural Rights provided a new concept of justice 

that, when exploited, could create within its believers a strong sense 

that injustices had been visited upon them. A drive for revolution 

could then be built out of that sense of injustice. James C. Davies 

writes that: 

Individuals engage in revolution as a specific form of change 
when there is a sudden and sharp downward turn in their 
perceived fulfillment of expectations (Davies, 70, p. 142)." 

If the expectations of a people are changed, even more so than their 

situation, then revolt can occur. With the doctrine of Natural Rights 

the revolutionary leaders saw themselves as men opening the doors to "A 

New Order for the Ages." This New Order was to be based on the newly 

perceived natural social processes that were being opened to man's 

understanding by the Enlightenment's modified approach to nature and 

Natural Law. 

Secularism: The Natural Child of the Enlightenment 

In order to understand the impact of the Enlightenment on Colonial 

American the reader must also understand the rise of the doctrine of 

secularism. Without this understanding, it would be impossible to see 

the extent of the change that had to take place in western man s 

perception of his relationship with the world around him and his 

relationship with his God before a secular revolution could be fought. 

The doctrine of secularism is fundamental to the difference between the 

religious mind of the medieval and Reformation world and the secular 

mind of the Enlightenment and modern world. Without this understanding, 

the reader will not be able to perceive key differences between the 
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Puritan and the Whig nor how the church college betrayed the goals of 

the church state. 

In the context of our study, secularism will be defined as "a 

system of social ethics based upon a doctrine that ethical standards and 

conduct should be determined ... without reference to religion (Oxford 

English Dictionary, IX, 1933)." It is "An ethical system founded on 

the principles of natural morality and independent of revealed religion 

or supernaturalism (Americana, 1979; Holyoake, 1846). 

An ethic is a way of life. It is a system of morality with its 

goal being the ideal end of human character. A social ethic is a way of 

life for a society. It is an ethic generalized to the public and, when 

institutionalized as a public ethic it becomes the principle of justice 

that governs the nation. A secular ethic is, therefore, a way for a 

society to govern the relationships between its members without 

reference to religious principles. T. F. McMahon portrays secularism 

as: 

... a philosophy of life, a movement of thought, .... 
Secularistic ethics is founded upon the principles of a purely
naturalistic morality that is independent of revealed religion 
or supernaturalism. As a movement, it prevades government,
economic theory, education, and family (McMahon, 1967, XIII, p. 
36). 

In regard to secularism, the U.S. Bishops' statement of 1974 says that 

secularism may be described as: 

. .. a view of life that limits itself not to the material in 
exclusion of the spiritual, but to the human here and now in 
exclusion of man's relation to God here and here-after. 

Secularism is essentially a belief that, as members of a society, we 

ought to govern our relationships with the state, business, and 

education by ethical principles that are not determined by reference to 
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God. This doctrine seems to be good, or proper, or wholesome to the 

modern mind; but to the medieval mind it would seem to be an 

abomination. The difference in how we perceive this doctrine, in 

whether we believe that it is good or evil, is an important key in the 

difference between the the medieval mind, including that of the 

Reformation, and the modern mind. Since secularism is seen as a 

non-religious doctrine it is, by default, a non-Christian doctrine. 

Although not realized by most Americans, secularism, as it is now 

conceived, is a result of the doctrines of the Enlightenment and has 

been instrumental in the development of the post-Christian era of modern 

culture. 

In contrast, a basic tenet of the Judeo-Christian heritage is that 

man is made in the image of God. We are told that God reveals His image 

in His ethics and that He has revealed this image to be holy. Because 

He is holy He governs His relationships with His creation by 

righteousness. Since we are made in His image, we are to govern our 

relationships with each other by the same principles He uses to govern 

His relationships. We are made in His likeness and that likeness is to 

be revealed in man's ethics. We are to be holy for He is holy. This 

theme is at the center of the relationship of God with Israel and is 

basic to the scheme of redemption in Christian theology. 

In the terms of the mind of the eighteenth century Whig, however, 

we were to govern ourselves by principles discerned in Nature by the 

light of our reason. Still, the Whig was quick to inform his converts 

that the Deity pronounced His blessings on this system of natural 

ethics. Yet, even with this blessing, our institutions were not to be 
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built on religious principles (Burns in Horwitz, 1978, p. 170). If the 

goal of ethics is ideal human character, and if a Christian believes 

that ideal human character is determined by reference to the revealed 

character of God, then how can one consistently embrace Christian and 

secular doctrines at the same time? How can the Christian determine his 

ethics without reference to God? 

This change from religious grounded social values to secular ethics 

was seen first in the colonial church college: 

As the 18th century swept on, the secular interest that had 
invaded Harvard appeared in Virginia and there ensued a waning 
of the earlier religious motivations. In 1779, lead by Thomas 
Jefferson, the college trustees refurbished the school with 
chairs in medicine, mathematics, physics, moral philosophy, 
economics, law, and politics. Concurently, it discontinued the 
chair in divinity as "incompatible with freedom in a republic 
(Britannica, 1981, v. 6, p. 358)." 

Implications of the new secular ethics surfaced at unexpected times 

as the following instance, described by Richard Gummere, illustrates: 

The delegates to the Constitutional Convention assembled at a 
time when the influence of the classics was at its height. ... 
They dealt with fundamental ideas and considered them in the 
light of their applicability. ... So much of the atmosphere 
was habitual that Abbot of North Carolina, at the state 
ratifying meeting, asked his colleagues, with grim humor, "By 
whom are we to swear, since no religious tests are required, 
whether by Jupiter, Juno, Minerva, Proserpina, or Pluto [Elliot, 
Debates on the Constitution, IV, 192; (Gurrmere, 1963, p. 
174-175)J." 

The highest formal expression of a society's social ethic is found, 

in its legal system. In other words, the character of a society may 

ultimately be judged by the character of its laws. A legal system is 

ultimately developed in reference to an idea, or doctrine, of justice. 

This means that the idea of justice, in a logical order of ideas, comes 

before, or is conceptually prior to the idea of law. The idea of 

X. 

.X' 
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justice is foundational for the idea of law. By observing the 
differences between the laws written by the Puritans and the laws 

written by the Whigs it can be determined that Colonial society 

underwent a dramatic change in its conception of how people should 

govern their relationships with each other. 

The idea of morality involves a sense of right and wrong, a sense 

of how one ought to govern his relationships with others. A person may 

govern his relationships morally--yet not really be ethical-if his 
morals are based on logically inconstent ideas or values. An ethic is a 

systematic set of morals, a consistent set of values concerning right 
and wrong. Your ethics are revealed in the way you govern your 

relationships with others. This makes an ethic a "belief" about how a 

person ought to govern his relationships with others. 

An ethic becomes justice when it is institutionalized in public 

government. A belief in what is just is a belief about how a person or 

a society ought to govern their relationships with others. An 
institutionalized doctrine of justice, as expressed in the laws of a 

society, is an institutionalized social ethic. Justice takes the idea 
of ethics and institutionalizes it. This means that the ethical 
philosopher becomes the political philosopher when he formulates a means 

for having his system of ethics institutionalized in the courts of a 
society. This places the idea of justice in the position of providing a 
conceptual framework for the formal, or institutionalized, values of the 
society. Consequently, a society's system of justice becomes the bones, 
or skeleton, that provides the framework around which the character of 
the society is shaped. When you change a society's conception of 
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justice you will change the character of that society. This change in 

the colonial perception of justice, more important than the freedom we 

won from Great Britain, is what was accomplished by the Enlightenment 

Whigs in Colonial America. 

Since the legal system of a society operates by reference to a 

doctrine of justice, and, since justice is a society's institutionalized 

idea of the proper social ethic, and since, by definition, secularism is 

a system of social ethics that is determined without reference to 

religion, then the best way to determine whether a society is secular or 

not is by analyzing its institutionalized doctrine of justice. Although 

the Preamble to the United States Constitution proclaims to its readers 

that one of its purposes is to "establish Justice" it neglects to inform 

us what that justice is. The idea of justice is never mentioned again 

in the document. This being the case, how are we to be able to 

determine our society's formal doctrine of justice? 

At this point an appreciation of the relationship between law and 

justice becomes important. We can determine a societies conception of 

justice by analyzing the laws it writes. Although the Constitution does 

not state a particular doctrine of justice, it contains plenty of laws. 

By determining the ethical concepts that those laws are consistent with, 

we can determine the doctrine of justice that is at the basis of our 

society. Using the written laws as a refer^ence point, we can analyze 

the ethical roots of the doctrine of justice that governs the 

relationships of the members of the society. We can do this for early 

Puritan society as well. Then we can compare our results. When this 

process is followed, it becomes apparent that there was a fundamental 
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shift in the social ethics and, consequently, the doctrine of justice 

that controlled the moral perceptions of the average colonist at the 

time of the revolution. During the era of the revolution. Colonial 

America, and in particular the New England colonies, revealed that they 

had lost the vision for building the City of God and in its place began 

writing laws for building the City of Man. As a culture, we had passed 

from the religious rooted ethics of the Reformation to the secular 

rooted ethics of the Enlightenment. Our belief about right and wrong 

and the principles on which the courts of the land should base their 

ethics had undergone the most drastic transformation since the rise of 

civilization. From the era of the Revolution on, it has been proclaimed 

that it is ethically wrong for nations to govern their relationships 

with other nations, or to govern the relationships of one citizen with 

another citizen, by spiritual principles. The nations are to be 

secular. 

Frederick Rudolph (1977) in his history on the undergraduate 

curriculum in American education states that the rise in the emphasis on 

the study of ethics as opposed to theology coincided with the rise in 

the study of natural philosophy. He tells us that "At Yale the 

movement of ethics into a position of central concern was accomplished 

by a reduction in the study of divinity and metaphysics. Clearly what 

was happening was a shift in 'the philosophical presuppositions of the 

New England mind (Rudolph, 1977, p. 39)." As courses in moral philosophy 

developed there was a shift in the principles that were taught as the 

proper grounds for moral guidance in the colleges: 

In moving from the idea of morality as derived from God to 
morality as a function of reason and human nature, the course 
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took side trips—into political morality on the eve of the 
Revolution, .... The route and methods by which ethics as a 
separate discipline elevated reason, surpassed theology, invited 
deist thought into the course of study, and generated a secular 
approach to moral questions were circuitous and complex, but the 
course was well on the way there by the end of the colonial 
period. In attempting to reconcile Lockean empiricism,
Newtonian physics, and Christian revelation, the moral 
pholosophy course may have been attempting the impossible, .. • 
(Rudolph, 1977, pp. 41-42). 

We are beginning to see that on the eve of the revolution there was a 

change in the ethical perceptions of the colonists. 

Alienation: The Key to Revolution 

What was the cause of the American revolution? The arbitrary power 

of a monarch? Legislative tyranny? Taxation? In describing the causes 

of the American Revolution, H. Trevor Col bourn cites no less an 

authority than John Adams. Here, in Col bourn's format, John Adams 

states what he thinks to be the true cause of the breach with the Crown: 

One of John Adams' favorite questions was, "What do we mean by 
the revolution? The war?" No. "That was no part of the 
revolution. It was only an effect and consequence of it." As 
he told Hezekiah Niles, "The real American revolution" was the 
"radical change in the principles, opinions, sentiments, and 
affections of the people" effected between 1760 and 1775, this 
took place "before a drop of blood was shed. (John Adams to 
Hezekiah Niles, Feb. 13, 1818 in The Works of John Adams. X, 
1856, 282-83; cited in Colbourn, 1965, p. 3). 

John Adams had years of successful experience in generating the 

revolutionary spirit. With Samuel Adams, he had played an instrumental 

role in organizing the Committees of Correspondence throughout the 

colonies. These Committees, through various means, were able to gain 

full control of the colonial press. They had the responsibility of 

printing and distributing Whig propaganda, including Thomas Paine's 

Common Sense. 
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According to Adams, the key to a successful revolution is the 

ability to create a change in the people's perception of principles. 

What principles? The principles that ought to be used in governing the 

people. This would mean creating a new sense of justice in people. 

This new sense of justice generated discord between the colonists and 

the Royal government. The government was still operating by the older 

sense of justice: 

The shift in American sentiment was startlingly rapid and 
comprehensive. Americans basked in the reflected glory of the 
British imperial victory in 1763, secure in the knowledge that 
the French menace was finally removed. Benjamin Franklin noted 
that the colonies felt closer to the mother country than to one 
another [cited in Arthur M. Schlesinger, Prelude to 
Independence: The Newspaper War on Britain, 1774-1776 (NY,
1958, p. 4J. Yet fifteen years later Americans were engaged in 
a bloody war with the very king and country who had won for them 
their prized security. And in resisting England the colonies 
found unity: "Thirteen clocks were made to strike together," 
observed Adams [John Adams, Works, X, p. 283]. 

How was this radical change accomplished? In large part it 
was the achievement of literate politicians who enlightened and 
informed American opinion (Colbourn, 1965, p. 3.). 

The discord between the people's new sense of justice and the 

government's old moral sense caused the people to believe that the 

government was behaving outside of the bounds of justice. Nothing makes 

people angrier than a sense that an injustice has been perpetrated. / 

A people can retain their loyalty to a system under grave social 

and economic conditions if they believe the government is behaving 

justly. But, like Colonial America, no matter how at ease the society 

is, if you can create within the people a sense that the government is 

perpetrating injustices on them, you have found the key to revolution. 

Even if Charles Beard (1913) was right in his portrayal of the economic 

motive behind leaders of the revolution, those leaders had to create a 
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sense of injustice within the people. This is the only adequate 

explanation as to why the American Colonists, who were the freest, the 

most economically equal, the most socially equal, and the best fed 

people in the world would have raised their arms up against, what was at 

that time, the most benevolent government in the world. Without 

alienation there can be no revolution. The creation of a sense of 

injustice within the people is the key for alienation, and, in turn, 

alienation is key for revolution. 
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CHAPTER II 

THE ROLE OF THE MIND IN HUMAN HISTORY 

There is a strong relationship between the human mind and the 

events of human history. This is an important assumption on which our 

thesis rests. While the mind of man plays an important role in shaping 

the events of history, education plays an important role in shaping the 

mind that shapes those events. Choosing to emphasize the role of 

education in shaping the mind that, in turn, shapes history is not a 

unique approach. The mind's effect on human events has received 

scholarly attention by numerous proponents of intellectual history. One 

of the best known intellectual historians of the American Colonial era 

is Perry Miller. 

In the preface to his Errand into the Wilderness, (1956) Perry 

Miller clearly stated his position on the role that the mind has played 

in human history: 

I have difficulty imagining that anyone can be a historian 
without realizing that history itself is part of the life of the 
mind; hence I have been compelled to insist that the mind of man 
is the basic factor in human history (Miller, 1956, p. ix). 

In this thesis I wish to go a step farther than Perry Miller and not 

only "insist" on the basic role of the mind in history but also insist 

on the role of education in shaping the mind. Most of the great 

political thinkers of history have been great educators as well. Plato, 

and Aristotle were both educators; St. Augustine and Thomas Aquinas were 

educators; and John Locke and Karl Marx were also educators. As one 

studies the growth of higher education he also studies the growth of 
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political thought. While trying to understand the forces behind the 

changes in the character of Colonial America in the years just prior to 

the Revolution, I asked the question: What role did college education 

play in the development of the revolutionary mind of 1776? 

On surveying educational material of the era, I discovered that 

there was a wealth of information to be digested. By analyzing 

information that has been collected from original as well as secodary 

sources, I plan to demonstrate that education in the colonial church 

college played an important role in equiping the minds of colonial 

students for leadership in a secular revolution. This is a very strong 

thesis. There are an abundant number of original sources that provide 

an almost limitless amount of information for study. 

The Colonial educational system did more than provide an environment 

for nurturing a young Puritan's religious orthodoxy; it also taught him 

key naturalistic concepts that eventually formed the foundation for the 

secular doctrines that were at the basis of the American revolution. 

Those naturalistic doctrines were drawn from the ancient Greco-Roman 

culture and passed down through history by the church's educational 

system. They included the doctrine of nature itself as well as the 

related doctrine of Natural (moral) Law. Consequently, naturalism was 

basic to the Hellenistic world view. According to the doctrine, we 

exist within, and are a part of, nature and we derive our ethics from 

nature. In time, these naturalistic concepts were modified in a manner 

that formed the basis for the construction of the secular doctrines of 

the Enlightenment. Since the Colonial church college educated its 

students by the means of a modified Greek academic system, and since it 
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taught its students the basic concepts of Greek naturalism, it became a 

spring board for the rise of the secular doctrines of the Enlightenment 

that were destined to bring the Colonial church state to an end. 

The political doctrines of the American revolution were based on 

Enlightenment adaptations of cosmological and ethical doctrines that 

were originally developed by the ancient Greeks. The scholastic 

educational system was the vehicle by which those Greek doctrines were 

carried through time from the ancient world of Aristotle and Cicero, to 

the medieval world of Thomas Aquinas, and into the Colonial world of 

Thomas Jefferson and James Madison. The mind of the New England 

Puritan, as well as the Virgina aristocrat, was Hellenized by the 

Colonial educational system. 

There is a continual and powerful link through time between the 

educational system of the ancient Greek academy and that of the 

Church--both Roman Catholic and Protestant. This is because the 

Reformation church continued to educate its students by the same 

scholastic system used by the Roman Catholic Church. Due to the close 

ties that the Colonial college retained with its European models, it 

became the vehicle for transporting Enlightenment ideas to North America 

that would eventually bring about the downfall of the Colonial church 

state. 

The Hellenization of the mind of the Puritan student was a 

consequence of the double heritage of western culture. While the 

Puritans were attempting to pursue a social order based on their Hebrew 

heritage they taught their children by methods based on their Greek 
heritage. The reason this point is so significant is that the Greek 
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heritage provided a doctrine from which to build social ethics that was 

at odds with the goals of the Puritans. Yet, because of the extensive 

Hellenization of the Puritan mind by his educational system, he could 

not see the conceptual conflict between his goals and his method of 

attaining those goals. In order to illustrate this point. Chapter III 

will identify and briefly contrast key concepts that are at the roots of 

the double heritage of western culture. In that chapter it will be 

shown how two conflicting cosmological doctrines and two conflicting 

ethical doctrines were taught in synthetic confusion by the Colonial 

educational system. When the Enlightenment arrived, the Hebrew based 

social doctrines were rejected while the Greek based doctrines were 

exalted. It will be shown how this enabled the political doctrines of 

the Enlightenment to rise to prominence in Colonial America and 

overthrow the church state. The result of this process was the loss of 

the Reformer's millenial vision of building a New Jerusalem. Instead of 

working to build a New Jerusalem, young ministers that had been trained 

in the Colonial college turned to the task of establishing a secular 

state. They were no longer Colonial Puritans; they had become Yankee 

Whigs. 

The Whig is seen in this thesis as a politically active idealist 

who was enamored by the Enlightenment view of the world. The 

Enlightenment and the Whig will be contrasted with the Reformation and 

the Puritan as a means of providing a perspective on the two eras. 

While the Reformation was the last intellectual movement of the middle 

ages, the Enlightenment was the first intellectual movement of the truly 

modern era. Secularism, Individualism, Scientism particualrly 
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mechanistic scientism—and Nationalism are all concepts that can be used 

in characterizing the Whig. The Whig leader was a man more concerned 

with the matters of this world than eternal matters. The Heavenly City 

of the Eighteenth-Century Philosophers (Becker, 1932) was a city built 

around man and his capability of understanding the Natural order of all 

things, social and mechanical, by the inductive methods of the new 

science which was a product of the minds of such men as Copernicus, 

Newton and Descartes. 

Some political historians have analyzed the American Revolution on 

purely "secular" terms. With the rise of socialist thought im America 

Charles Beard (1913) presented an economic interpretation to the forces 

that were behind the Revolution and the writing of the Constitution. 

Yet Louis Kellogg (1904) claimed that: 

. .. attention has chiefly been centered since the heat of the 
controversy had died away upon the economic aspects of the 
problem. To the Navigation Laws and the Merchantile system had 
been traced the underlying irritation that blazed forth into the 
American revolt. Some recent studies, however, have tended to 
show that the damage inflicted upon the American colonies by the 
policy of trade was not so great as has been assumed, and that 
the causes for dissatisfaction thereat are scarcely adequate to 
account for so great a breach (Kellogg, 1971, pp. 1-2). 

Kellogg proceeds from this disclaimer against the economic doctrine of 

the cause of the Revolution to the thesis that it was caused by poor 

administration on the part of the British Crown. 

Vernon Parrington in Main Currents in American Thought (1954) 

constructed a scheme of contrast between the Puritan and the Yankee by 

characterizing the Puritan as an idealistic product of the English 

Reformation and the Yankee as "a product of native conditions, created 

by a pratical economics (Parrington, 1954, I, p. 4)." For Parrington 
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the frontier shaped Colonial culture. Both theological dimensions and 

political ideology were of secondary importance in his interpretation of 

Colonial history. However, if we accept Parrington's pragmatic 

definition of the Yankee, we have problems explaining the revolutionary 

zeal of the Whig. If the Yankee was solely a pragmatic "product of 

native conditions" then the Yankee and the Whig were two different 

breeds of Americans. If this is so, then Parrington is dealing with the 

non-political dimensions of colonial history. The Whig was idealistic 

and his zeal was well documented in his own writings as well as the 

writings of the prominent colonial scholar, Carl Becker (1922, 1932). 

Contrary to Parrington's thesis, the revolutionary mind was the mind of 

an idealist and his idealism was drawn from the European Enlightenment, 

not the "native conditions" of the frontier. 

The American frontier provided the common man with the possibility 

of owning his own land. Consequently, historians such as Frederick 

Jackson Turner (1893) developed the thesis that the frontier was a basic 

factor in the rise of American individualism. Even if this thesis is 

valid, it still does not explain the origin of the secular dimensions of 

today's individualism. Our present day concept of individualism is 

inseparably intertwined with the doctrine of secularism. Individualism 

and secularism are two different concepts. There is nothing inate about 

a wilderness frontier that generates an individualistic or a secular 

world view. For example, William Bradford wrote how the hardships of 

the New World forced the Plymouth Plantation to abandon its socialistic 

attempt at holding everything in common (drawn from their reading of 

Acts 2). They "assigned to every family a parcel 1 of land, according to 
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the proportion of their number .. ." (Bradford, Book II, p. 96, 1901, 

p. 162). Young men who did not have relatives were assigned to a 

family. This resulted in: 

very good success; for it made all hands very industrious, so as 
much more corn was planted then other waise would have been by 
any means the Governor or any other could use, and saved him a 
great deal of trouble, and gave far better content (Bradford, 
Book II, p. 96; 1901, p. 162). 

In this passage William Bradford is describing a situation in which 

the hardships of the wilderness caused their small group of survivors to 

turn toward a strong family based organization for the community. He is 

not describing the rugged individual ideology of the eighteenth and 

ninteenth centuries. The practical experience of the frontier made this 

group turn toward a family order, not an individualistic order. 

Although secular individualism may have had the best opportunity to be 

applied on the American frontier, the essence of secular individualistic 

ethics did not arise there. If not, then where was their origin? 

The secular and individualistic doctrines that were at the root of 

the American revolution were not a product of the American frontier. 

They were a product of the halls of Oxford, Cambridge, and 

Aberdeen—centers of European education far removed from the frontier. 

These doctrines were then nurtured in the enivornment of the colonial 

college. This means that the educational system of the colonial church 

college played a more important role in shaping the revolutionary mind 

than the frontier. Political doctrines expounded in the halls of 

Harvard, William and Mary, and Princeton—schools that were small carbon 

copies of their mother schools in Europe—had a crucial, secularizing 

effect on the beliefs of Colonial ministers and political leaders, and 
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consequently. Colonial society in general, and did far more to igmte 

the revolutionary spirit, than the frontier. 

By contrasting the ethical dimensions of the British Enlightenment 
with the ethical dimensions of the Scottish Enlightenment, Garry Wills 
(1978) trys to make an issue of the origins of the American 

Enlightenment. According to Garry Wills, the American Enlightenment was 
generated by scholars at Aberdeen in Scotland.* However, regardless of 
his efforts to make an issue of the origins of the American 

Enlightenment, the Colonial Whig was--both intellectually and 

politically—a child of the British Whig. This is as much a truism as 

saying that the American Tory was an intellectual and political child of 
the British Tory. It was the British Whigs, not the Scottish Whigs, 

that sent Thomas Paine and his firey pen across the Atlantic with the 

intent of setting the "torch" to the colonies (Goldman, 1974). 

Regardless of the problems with Garry Wills thesis, he does 

illustrate the close ties of the Colonial college with the European 

college. He illustrates the extent of the influx of Enlightenment 
doctrines into the Colonial college. He does show that Aberdeen did 

influence such men as Thomas Jefferson. He also demonstrates the 

influence Edinburgh had on Witherspoon, and consequently, Princeton. 

More importantly, he does illustrate the impact of Enlightenment 
revolutionary doctrines on the youth educated in the colonial college. 

* For a highly critical analysis of Garry Wills' thesis that the 
colonial Enlighten^nt was.a^pro^cta asinial Fnliahtenment was product of the Scottish Enlightentrent 
opposed3sed to the British Enlightenment see: Ronald H^owy, "Jefferson an 
the S(Scottish Enlightenment: A Critique of Garry Wills s Inventing 
Americva. Jefferson's-■ - Declaration^ of Independence,"■ The William and Maryrica: — — 
Quarterly, 36 (October 1979), 503-523. 
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The resulting implication is that the revolution came out of the 

intellectual environment of the colonial college, not the North American 

frontier. 

Perry Miller (1956) and Sacvan Bercovitch (1980) have used the 

theme of the American Jeremiad as a basis for analyzing Colonial 

culture. By employing this theme, unlike Turner or Parrington, these 

two scholars have formally acknowledged the prominent role that religion 

played in the life of Colonial society. On this point, their theses 

gain merit over many of the others, for they have been able to get 

closer to the spirit of the times and the hearts of the actors in 

colonial history. 

Miller and Bercovitch portray the Jeremiad as a politicaly related 

sermon that plays an important role in the creation of the American 

myth--the myth that we are a people called out for the purpose of 

building a New Jerusalem. However, there is a difference of opinion 

between these two scholars as to the character of the Jeremiad. Miller 

presents the Jeremiad as a negative lamentation over failed dreams while 

Bercovitch insists that it was a positive expression of "unshakable 

optimism (Bercovitch, 1980, p. 7)" 

It is not significant to our thesis whether the Jeremiad was a 

negative lamentation or an expression of optimism. The Colonial 

Jeremiad was not what was of unique importance to the sermons of the 

wilderness preacher. What was far more significant in their sermons was 

the revolutionary rhetoric that flowed from the pulpits of the graduates 

of the colonial church college in the decade prior to the revolution. 

Traditionally, the Jeremiad was a call to a religious interpretation of 
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the destiny of British America. It was not a call for the establishment 

of a secular society. The true Jeremiad did not call for the overthrow 

of the church state. It called for the full and successful 

establishment of the church state. The true preacher of the Jeremiad 

dreamed of theocracy bursting forth in full millennial glory. The 

election sermons preached in the decade prior to the revolution did not 

display a sense of errand lost; neither did they call the stiff necked 

to repentance. They called the citizen to arms to protect his liberty 

and they did it in terms of the Enlightenment political doctrines that 

the pulpiteers had learned while they were students in the colonial 

church college. 

There is an over-emphasis on the Jeremiad as a window to the mind 

of the colonial preacher in both Perry Miller's and Sacvan Bercovitch's 

presentations. There is a corresponding under-emphasis on the role of 

Scholastic education in forming the mind of the colonial preacher. 

However, it is not my goal in this paper to deal with the distortions 

that have arisen out of these two academic presentations of the 

Jeremiad. Puritan America was secularized and I wish to understand how 

that happened. Colonial preachers did contribute to that 

secularization, but it was not the preacher of the Hebrew rooted 

Jeremiad that accomplished that feat. 

The theme of the American Jeremiad does not adequately explain why 

the religious lamentation of the Puritan was replaced by the secular 

utopianism of the Whig. Yet, ministers of the gospel of peace began 

preaching a gospel of revolution. Many of the influential ministers had 

learned its basic concepts while studying in the church colleges. 
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Without the influence of these educated ministers, devout secularists 

such as Thomas Jefferson, himself trained in a church college, would 

have had difficulty in gaining enough popular support to carry on the 

revolution. 

Like the Puritan, the Whig was trying to build his "Heavenly City" 

(Becker, 1932). However, it was a city based on secular utopianism 

instead of religious millenialism. His city was to be modeled after 

Athens, not Jerusalem. The true Jeremiad was a call to build a New 

Jerusalem, not a New Athens. The Puritan dreamed of establishing a 

religious society that would lead the world into an era of Peace as 

described in John's Apocolypse. Instead, the Whig established a secular 

society that lead the world into an era of revolution as described in 

Locke's Second Treatise. 

In Chapter VI there will be an analysis of various commencement 

theses (see Appendix D.) chosen by students in the Colonial colleges for 

defense during their graduation exercises. This analysis will be 

important for our theme for several reasons. The commencement theses 

were scolastic propositions presented for debate before a public 

audience the morning of graduation. They illustrate the extent of the 

influence of the ancient Greek doctrines and methods on the educational 

system. They also illustrate the extent of the influence of the 

European Enlightenment in the "wilderness" of Puritan America. Finally, 

the rise of revolutionary Whig rhetoric can be traced in these theses 

during the decade preceeding the Revolution. These theses provide 

today's researcher with invaluable insight into the intellectual issues 

of the Revolutionary era and the uniformity of thought between the 
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Colonial college and the European University. One can quickly see that 

the issues of debate at Cambridge in England were also issues of debate 

at the little Cambridge in Massachusetts Bay. The new social and 

scientific doctrines of the European Enlightenment were used as theses 

for formal scholastic disputation in every one of the small frontier 

colleges of America (Walsh, 1935). 

The Role of Justice 

The era of the Puritan was an era of religious enthusiasm while the 

era of the Patriot was an era of political enthusiasm. This change was, 

in great degree, due to differences between a religious world view and a 

secular world view. Socially, this is most evident in the opposing 

doctrines of justice subscribed to by the Puritan and the Whig. This 

point is important for our thesis because justice is a concept that is 

at the foundation of social order. Since the idea of justice is so 

fundamental to the existence of society, and since it is formally 

instituted in the court systems of all societies it can be used as a 

measuring device for determining the character of a society. This means 

that we can use the concept of justice as a point of reference for 

illustrating the differences between the world view of the Puritan and 

the world view of the Patriot. We can do this by simply illustrating 

the differences in the doctrines of justice they used for governing 

their societies. Before the Revolution it was deemed proper to appeal 

to principles of Scripture for writing law in the colonies. This 

contrast is at the heart of the difference between a religious based 

society and a secular based society. It is a difference that will 

greatly alter the character of a society. 
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An important way in which social theory becomes active, or enters 

the real world, is at the point of policy formation. Since justice is 

an idea that is at the basis of social theory, it becomes active at the 

point of law making. This makes law making the point of policy 

formation when we are refering to a theory of justice. In order to 

determine the particular theory of justice that is dominating the 

political institutions of a culture, we need to look at the laws that 

culture writes. Then we need to determine the theory of justice that is 

consistent with the particular laws generally written in that society. 

In A Theory of Jusitce John Rawls depicts justice as "the first 

virtue of social institutions, . .. (Rawls, 1971, p. 3)." He basis his 

thesis on the logic that "the primary subject of justice is the basic 

structure of society, . . . (Ibid., p.7)." If he is correct, then an 

institutionalized doctrine of justice has the capabilities of both 

reflecting and shaping the basic structure of a society. If justice can 

reflect and shape the basic structure of a society, then it can also 

reflect and shape its basic character. This means that we can use the 

idea of justice, as reflected in the character of the laws written by 

the culture, and the changes in the basic structure of society the laws 

produce, as important points of reference for determining key 

differences between the mind of the Puritan and the mind of the Patriot. 

We can demonstrate those differences by illustrating the change that 

takes place between the Colonial era and the revolutionary era in the 
institutionalized doctrines of justice. The people's perception of what 

constituted a just society was transformed in the decade leading to the 

revolution. This transformation was brought about by the successful 



35 

proclamation of Enlightenment doctrines from the pulpits, by ministers 

trained in the Colonial college, as well as by proclamations in the town 

halls and city newspapers. 

The Goal of History 

We will see in this paper that there were fundamental differences 

in the world views of the Puritan and the Whig. In turn, we will see 

that there were great differences in their beliefs about the goal of 

history. The person who sees history through the eyes of a religious 

world view and the person who sees history through the eyes of a secular 

world view will have different beliefs about the goal of history. By 

seeing these differences and their implications on the flow of political 

history, I hope to demonstrate that the American revolution, and the 

Enlightenment mind behind it, had more of an impact on the American 

culture than is commonly recognized. 

The American revolution marked what may be the most important or 

fundamental change in political history since the rise of 

civilization—even more significant of a change than from an agrarian 

society to an industrial society or the change from a system of free 

enterprise to a communistic economic order. This is because both the 

Enlightenment based revolutions and the Marxist based revolutions work 

from truly secularistic ethics. Before the American revolution, justice 

in every culture had been determined by reference to religious ethics of 

one kind or another. This would mean that there is more in common, 

ethically, between the two great secular empires of today than there 

would be in common between either one of these empires and a society 

whose doctrine of justice is based on religious presuppositions. 
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The American revolution signaled a fundamental shift in man's 

belief about the proper grounds for institutionalized ethics. Before 

the revoulution, institutionalized ethics, as reflected in a societies 

doctrine of justice, had been tied to religious roots. From the time 

of the American revolution on, as revolutions have taken place, they 

have generally been tied to secular roots. By definition, this makes 

the United States the first truly secular government in the world. The 

irony is that it happened in a young society that consisted of several 

church states which were founded for the stated goal of bringing the 

Kingdom of God to earth. 
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CHAPTER III 

CONTRASTING THE WORLD OF THE 

PURITAN AND THE WORLD OF THE WHIG 

Social turmoil followed on the heals of the Reformation as it 

spread through Europe. In the early decades of the seventeenth century 
a crisis point was reached on the British Isle. Often, when a society 
reaches such a level of turmoil as it did in Britian, a large number of 

its members begin to flee for refuge. This is exactly what happened 
with the Puritan Migration of the sixteen thirties. The men of the 

English Reformation had embraced religious doctrines that caused them to 
be at odds with the governing authorities. A combination of factors, 

including dissatisfaction with the conditions of British culture, 

pressure from the Crown, and a vision for a millenial kingdom, gave 
thousands of Puritans sufficient motive to set sail for New England. 

However, in the following century, the descendants of the New England 
Puritans became the children of the Enlightenment. 

Historians have emphasized the conflict the Colonial Whigs had with 

the British Crown. However, the secular principles the Whigs embraced 

also caused them to be at odds with the religious roots of many of the 

colonial governments. Most colonial statutes, and specifically those of 
the Puritan and Quaker colonies, clearly expressed the religious 

convictions of their founders. However, there was a transformation in 

ethical thought between the time of the Reformation and the time of the 
Enlightenment. This transformation was expressed in the Whig's 



38 

convictions about the proper basis of social ethics. The Whigs had come 

to believe that it was improper for government to reflect the religious 

beliefs of the society, consequently they believed that the instutions 

of government should be controlled by secular principles. 

The Whig struggle to replace the religious based colonial 

institutions with those governed by a system of secular ethics is more 

relevant to our study than the Whig revolt against British authority. 

Many powerful Whig leaders were struggling against the authority of the 

church state as much as they were struggling against British authority. 

These men succeeded in their struggle and they did so by winning the 

minds of the colonists. This doctrinal victory the Whigs won over the 

colonial church state has had a far greater impact on American society 

than the military victory they won over Great Britain. The Whigs 

changed the formal grounds for institutional ethics in American society. 

They did this by changing the colonist's perception of the proper 

grounds of justice. They were able to persuade the colonist that the 

governing institutions should governed by secular principles instead of 

religious principles. This belief marks a major change in mankind's 

belief about the proper grounds for institutional ethics. Yet, this 

change was only one dimension of the gulf between the Puritans and the 

Whigs. 

The Greek Cosmology in Colonial Education 

The colonial church colleges were based on principles that were 

inconsistent with the goal of their religious founders who had hoped 

that their schools would play an important role in building the New 

Jerusalem. From the time of their inception, the colonial colleges 
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actually were a counterforce against this goal: 

Undoubtedly, this vision [of a Holy Commonwealth] was intermixed 
with foreign elements, most notably medieval notions of natural 
law and medieval notions of the 'just economy.' The effects of 
Protestant scholasticism, which undermined the Reformation 
almost before it got started, could not be completely avoided in 
New England, . . .(North, 1978, V., 2, p. 4). 

Protestant scholasticism played an instrumental role in the rise of 

secular doctrines that would end the dream of a New Jerusalem. The 

colleges would be instrumental in the inculturation of Enlightenment 

social doctrines that would give rise to the development of the Whig 

party. 

Medieval education shrouded the differences between the City of God 

and the City of Man in a synthetic mist of conceptual confusion. Since 

colonial education was essentially Greek in character, it taught its 

students the cosmological concepts that were at the basis of the ancient 

Greco-Roman culture. This would indicate that the Puritans were trying 

to build a society modeled after the City of Man developed by the 

Greco-Roman world. Yet, colonial culture was driven by religious 

aspirations that were modeled after the ancient Hebrew world. 

The cosmological dichotomy between the City of God and the City of 

Man was not perceived by the the medieval church educators. But neither 

was this dichotomy perceived by the Reformers. While they were trying 

to build the City of God, their City was, specifically in the area of 

education, under the dominance of the City of Man. The medieval 

synthesis did not fully break down until the men of the Enlightenment 

purged the dimensions of the City of God from their world view. Once 

this was accomplished the world was ready for a secular approach to life 

and the City of Man could be rebuilt. 
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The Puritan was closer in his spirit to the ancient Hebrews than he 

was to his near contemporary Whig brother. In turn, the Whig was closer 

in spirit to the Greek in his world view than he was to his near 

contemporary Puritan. The differences between the Puritan and the Whig 

ran far deeper than is generally perceived by students of American 

political history. In fact, the Puritan and the Whig were viewing the 

world from two entirely different cosmological systems. Ironically, 

neither fully perceived the difference. 

Conflicting Cosmologies 

Of all the ancient cultures, the Hebrews and the Greeks have had 

the greatest influence on the character of the modern western world. 

Yet, these two ancient cultures were very different from each other. 

They had far less in common than many cultures do today. Although the 

French culture is different from the English culture, the French world 

view--how the French man perceives the cosmos--is based on similar 

doctrines to those of the English. This similarity was not true of the 

ancient Hebrew and Greek cultures. Their world views were based on 

entirely different cosmologies. 

A cosmology is an all encompasing world view; a belief about the 

constitutional makeup of the universe. It is a "self-inclusive system 

characterized by order and harmony (Webster's New International 

Dictionary)." Every culture functions at its foundation, either 

consciously or not, on the basis of a belief about the constitutional 

makeup of existence. This belief forms the basis of the culture's world 

view—how the people interpret existence. 
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The Hebrews and the Greeks produced two different models for 

existence. The Hebrew perceived existence through the cosmological 

doctrine of 'Creation.' In contrast, the Greek perceived existence 

through the cosmological doctrine of 'Nature.' At first, this 

difference may only seem to be a matter of semantics. Even if more is 

involved than semantics, how would the differences between these ancient 

doctrines be relevant to the political issues of 1776? 

The importance of the dichotomy between Creation and Nature can not 

be over stressed. This is because these different cosmologies were at 

the basis of two different systems of ethics. In turn, these different 

systems of ethics were at the basis of different systems of justice. 

Your belief about the constitutional make up of existence will have a 

powerful effect on your belief about how you should govern your 

relationships within that existence. For example, the Greek doctrine of 

Nature developed prior to, and, consequently, was a necessary first step 

for the development of the doctrine of Natural (Moral) Law. The Natural 

Law social doctrines were developed to their logical fullness by the 

Stoics. In ancient times, they grew in acceptance among the educated 

until they dominated Roman jurisprudence. A millinium and a half later. 

Natural Law was to be one of three doctrinal keys at the basis of the 

Enlightenment ideology of Natural Rights. They grew in acceptance by 

the educated until they dominated Colonial society. Natural Right 

doctrines became the intellectual force behind the American revolution 

and the basis for modern secular ethics. 

A Method of Comparison 

The inductive method of science is an effective means of expanding 
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our understanding of the world around us. Its limitation is that it is 

generally confined to the observation and analysis of events—not 

thoughts. Yet, as previously noted, if we are to admit that there is a 

human dimension in history, we must admit that the mind has played an 

important part in the events of history. Futhermore, the various 

political doctrines that have been developed by the human mind have 

influenced, if not determined, many of the events of history. 

In order to compare the political doctrines that were at issue, we 

will divide a "world view" into what will be called "conceptual spheres" 

(see FIGURES 1-7, pp. 47-53). For example, the concept of "man" forms the 

sphere of "anthropology" while the concept of "society" forms the sphere 

of "sociology (see FIGURE 2, p. 48)." This process is much the same 

system that higher education follows when it divides the learning process 

into various disciplines or 'spheres' of knowledge. The same name will be 

used for a particular conceptual sphere as is used for a particular 

academic discipline; such as anthropology for the study of man or sociology 

for the study of society (see FIGURE 2). 

Theodore Lowi (1966) developed a method of analysis in which he 

divides political relationships, particularly those of public policy, 

into three different spheres or—as he termed his method of 

classification—arenas. His work provides a good example for us to use 

as a precedence for our method of analysis. Lowi has provided a method 

of analysis that distinguishes between different spheres, or arenas, of 

political relationships. He has developed a method that enables the 

scholar to approach the political process on the premise that there are 

different levels of intensity in human relationships—each with marked 
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differences in the patterns of political behavior. He conceives of the 

governing process as a multi-level system of complex relationships that 

differ in intensity. He then suggests that if we are to properly 

understand the governing process, it should be analyzed by a method that 

takes this multi-level conceptualization into account. T. Alexander 

Smith (1976) carries Lowi's methodology a step farther by dividing the 

policy process into four arenas. He then proceeds to shows how his four 

arenas provide a progressive scale for identifying greater levels of 

involvement in the political process. 

In a method that builds on the logic of Lowi and Smith, we will 

contrast the Puritan world view and the Whig world view. This will be 

done by identifying two models, one Hebrew and one Greek, for each 

"arena' or sphere [Example: see the two models (Divine Law and Natural 

Law) for the sphere of "ETHICS' in FIGURE 6]. After this is 

accomplished we will link models from the same world view across the 

conceptual spheres in the diagram [Example: note the linking of the 

model of Natural Law in the sphere of "Ethics' with the model of Natural 

Rights in the sphere of "JUSTICE' in FIGURE 6]. The goal of this 

process is to generate a managable but sufficiently comprehensive 

analysis of the world views that were dominating the perceptions of the 

Puritan and the Whig. By this means, the important differences in their 

world views should become apparent in much the same way Lowi's and 

Smith's methodology enables the reader to see important differences in 

the arenas of political relationships. 

Two Types of Definitions 

Definitions provide conceptual keys. They enable a person to "see' 
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the essence of an idea. In order for a person to understand the 

diagrams on the following pages--if he is going to "see' what is being 

illustrated—he will have to understand the two different types of ideas 

that are in them. The first is the model; the second is the sphere. A 

model type definition is based on a particular doctrine. There can be 

several doctrines about the same concept or sphere. For example, the 

doctrine of "creation' and the doctrine of "nature' are two distinct 

models for the concept of "cosmology' (see FIGURE 6). A basic set of 

definitions for these models of the cosmos would read like this: 

nature: existence is based on eternal, self-sustaining matter. 

creation: existence is the result of a special act of creation 
and is in a dependent relationship with the Creator 
(for a comprehensive explanition of the differences 
between these two models for the cosmos see Peacocke, 
1979, pp. 365-366). 

These two definitions are two different doctrines about the one cosmos 

and, therefore, are model type definitions. Although they are different 

models for the cosmos, they do not attempt to define "cosmology'. At 

this point, our second type of definition becomes important. 

In order to define the sphere of "cosmology' we have to have a 

different type of definition than used in the last paragraph. A simple 

definition for "cosmology' would be: 

Cosmology: a systematic view of the universe. 

The key to this type of definition is that either one of our models for 

the universe can be applied to it. Both models—creation and 

nature—are views of the universe (see again FIGURE 6). We have to 

have this different type of definition if we are not going to find 

ourselves redefining a particular model for the cosmos. As the 
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doctrines for each sphere are placed in their proper positions, we will 

be able to build a synthetic structure that allows us to see two basic, 

but different, views of the universe. 

A Synthetic Structure 

The diagrams on the following pages provide a synthetic structure 

that will enable us to compare the two ancient world views that have 

played the greatest role in the development of modern western society. 

A 'synthetic' approach proceeds from causes to effect while an 

'analytic' approach proceeds from effect to causes (Weisheipl, 1976, 

XIII, p. 1146). A question we need to ask before we proceed, however, 

is: Is it proper to try to build a synthetic structure for illustrating 

the differences in world views? Has anyone else ever built such a 

structure, and, if so, was their methodology accepted? 

Thomas Hobbes build such a system in his Utopian work Leviathan. 

It was the synthetic approach of Thomas Hobbes' system, more than his 

particular doctrines, that made him such a great political theorist. 

Lee Cameron McDonald notes that: 

In a few chapters of the Leviathan Hobbes has moved from the (1)
cosmological to the (2) psychological and (3) ethical. In 
Chapter 10 he enters upon the more strictly (4) political with a 
discussion of power: .. . [numerals added for clarity] 
(McDonald, 1962, p. 307). 

Peter Laslett notes in his introduction to John Locke's Two Treatises of 

Government that, in sharp contrast to other political theorists of his 

age, there is no consistent train of thought in Locke's works: 

(This) separates him even more definitely from Thomas Hobbes. 
The heavy books of Grotius, Pufendorf, Hooker and the others,
standing on Locke's shelves and dominating intellectual activity
in this field, were all presentations of a single, synthetic
system, (1) a view of the world which proceeded (2) from an 
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account of reality (3) to an account of knowledge, and so (4) to 
an ethic, and (5) to politics. (Laslett, 1963, p. 100) [See 
diagram 2 for this pattern]. 

These quotes trace a pattern of thought across important conceptual 

spheres or levels yet neither quote provides any particular models for 

these conceptual spheres. The models for each concept will come later 

in each author's doctrines. This is the exact process we will be 

following in our diagrams (see FIGURES 1-7). The authors are doing 

what we need to do if we are to structure a synthetic world view. The 

goal of this synthetic method of analysis is to provide the person with 

the means to systematically order important doctrines pertinent to one 

or more world views. 

This method of analysis is less concerned with the finer points of 

a particular model for justice than it would be with determining how 

consistently a particular model for justice relates to models in other 

spheres within that particular world view (see FIGURES 3 and 4). Are 

the models logically compatable? For example, how does a particular 

cosmological model relate to a particular ethcial model? Or, how does a 

particular judicial model relate to a particular social model. The 

diagram on the following page is an attempt to illustrate these 

relationships: 

First: The theorist needs to identify key (relevant) 
conceptual spheres for his system. 

Second: He needs to have a method for ordering his key conceptual 
spheres. He can do this by working from the most inclusive 
concepts to the least inclusive concepts. 

Third: He can identify the models for each conceptual sphere. 

A simple example of this pattern would be (First) the 

identification of related concepts such as sound, music, and song. 
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(Second) We can order these concepts from the least inclusive to the 

most inclusive by use of the Venn diagram. The logic would be thus: 

All song is music but not all music is song. All music is sound but not 

all sound is music. Hence: 

SOUND 

MUSIC

^SON^ 

FIGURE 1. 

(The Venn Diagram) 

In this example our most inclusive concept is sound while our least 

inclusive is song. (Third) Our final step would be to identify various 

models for each conceptual level or sphere. For the sphere of song we 

can identify the three models of rock, folk, and opra. For the sphere 

of music we can identify the melodic, the harmonic, and the rhythmic 

models. 

Now lets apply this logic to the conceptual or synthetic analysis 

of a world view. The logic is not absolute but patterns are definitely 

identifiable. (First), we identify key concepts that are relevant to a 

world view. The following list of concepts is not exhaustive but it is 

sufficient for our purposes. Notice that each sphere is coincidental to 

a field of academic study. Also, the concepts in this list have already 

been ordered from the most inclusive to the least inclusive, therefore. 
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Our first (1) and second (2) steps look like this: 

1. THEOLOGY 

2. COSMOLOGY 

3. ANTHROPOLOGY 

aTepistemology 
Teleology 
\Xgoal)S. ETHICS 

. JUSTICE 

SOCIOLOGY 

. ECONOMICS 

FIGURE 2. 

(Spheres for the synthetic 

analysis of a world view) 
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The next step (three) is the most important in the process. We 

will be linking models across different levels (or spheres) of a world 

view. The spheres will be numbered and in capitals while the model(s) 

for each sphere will be in lower-case type. They will be connected by 

lines to illustrate the logical interdependence of the doctrines. The 

next two diagrams will illustrate the ancient world views from which the 

modern west derives its heritage. First, the world view of the Hebrews: 

1. THEOLOGY 

Monotheism 

2. COSMOLOGY 

Creation 

3. ANTHROPOLOGY 

Image of God 

4. ETHICS 

Divine Law 

— 5. JUSTI 

Righteousness 

6. SOCIOLOGY 

The Family/Paternalism 

FIGURE 3. 

(Models for the Hebrew world view) 
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Now we will diagram the Greek world view: 

1. THEOLOGY 

Polytheism/ 
Philosophic skepticism 

2. COSMOLOGY 

Nature 

3. ANTHROPOLOGY 

The Rational Man 

"4. ETHI^ 

Natural Law 

JUSTICE 

rtue 

SOCIOLOGY 

Family/C ty ate 

FIGURE 4. 

(Models for the Greek world view.) 
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The following diagram illustrates the medieval synthesis of the 

Hebrew and Greek world views. Even though the Reformation produced 

major uphevals in European society, the models for each sphere in our 

diagram remain the same. Consequently, the diagram of the Reformation 

world view is the same as the medieval. This is highly significant 

since it illustrates the extent of the Hellenization of both the 

Catholic and Reformed Churches. Today's Protestant Chruch is still 

operating by this medieval cosmology: 

1. THEOLOGY 

Monotheism 

2. COSMOLOGY 

Creation/Nature 

3. ANTHROPOLO^ 

Image of God/The Rational t/Man 

4. ETHICS 

Divine aw/Natural Law 

5. JUSTICE 

Righteousness/Virtue 

X 6. SOCIOLOGY 

The Church/The Family 

FIGURE 5. 

(Models for the medieval and Reformed world view.) 
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The following diagram provides a synthetic separation of the 

doctrines that were at issue during the era of the revolution. By 

winnowing out and polarizing different models for the same spheres we 

can illustrate how church education in the Puritan colonies taught 

naturalistic doctrines that were sufficient to bring their 'Holy 

Experiments' to an end: 

1. THEOLOGY 

Monotheism Deism/Theism 

2. COSMOLOGY 

NatureCreation 

3. ANTHROPOLOGY 

Image of God The Rational Man 

4. ETHICS 

Natural LawDivine Law 

JUSTICE 

Righteousness Natural Rights 

6. SOCIOLOGY 

The Family/ The Individual/ 

Church Secular State 

FIGURE 6. 

(A synthetic separation of revolutionary 
era Theistic and Naturalistic Doctrines) 
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Although the medieval synthesis did not collapse in the 

Reformation, it did collapse in the Enlightenment. Our diagram of the 

Enlightenment world view contains some new models that were developed 

out of the old models of the ancient Greeks, but it is purged of 

virtually every model that had been developed by the Hebrews: 

1. THEOLOGY 

Monotheism/Deism/Skepticism 

2. COSMOLOGY 1 

Nature 

3. ANTHROPOLOGY 

The rational individual 
(The State of Nature) 

4. ETHICS 

Natural Law 

5. JUSTICE 

Natural Rights 

6. SOCIOLOGY ^ 
The Individual/State 

FIGURE 7. 

(Models of the Enlightenment world view) 
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The schools of the medieval and the Reformation Churches operated 

by the principles of a modified Greco-Roman educational system. 

Consequently, these schools took on most of the Greek models of the 

world and synthesized them with their religious heritage from the 

Hebrews. While rejecting the Greek model for Theology, the medieval and 

Reformation schools adopted every other one. This is the supreme 

example of the process of Hellenization—the inculturating of a society 

with basic doctrines of the Greek world view. While there were great 

differences between the medieval cleric, the Reformation Puritan, and 

the Enlightenment Whig, key Hellenic doctrines played important roles in 

all of their world views. The uniqueness of the Enlightenment world 

view is that it was essentially purged of the ancient Hebrew based 

doctrines while 'modern' doctrines were added to the Greek heritage. 

The State of Nature 

In the area of political or social thought, the most important of 

these new models was developed by Thomas Hobbes. His doctrine of the 

State of Nature was to be key in the rise of western individualistic 

ethics. Needless to say, the doctrine of the State of Nature was wholly 

dependent on the Greek doctrine of Nature. This obscure and seemingly 

insignificant model was very important because it provided an 

individualistic doctrine about the origins of man (an individualistic 

anthropology), and, in turn, an individualistic sociology. Since the 

sphere of anthropology is more inclusive in our diagrams than the levels 

of ethics, justice, or sociology, the doctrine of the State of Nature 

altered these less inclusive spheres. 



55 

When John Locke combined Hobbes' doctrine of the State of Nature 

with the ancient Greek doctrine of the Law of Nature, he found the key 

for the development of a new secular system of ethics. This key formed 

the basis for the doctrine of justice known as Natural Rights. Today, 

this doctrine is known as Human Rights. In the process of Locke's 

logic, the world had been given a system of social ethics were right and 
wrong could be determined by reference to the individual and without 

reference to religion. Even with the natural law doctrines of ancient 

Greece and Rome, this feat had not been acomplished. 

When the doctrine of Natural Rights was institution- alized in the 

Constitution, it became the American principle of justice. In the 

process, the perceived ideal social unit changed from the family to the 
individual. This process was at the core of the rise of the doctrines 

of western secular individualism. The change in our society's 

institutionalized doctrine of justice brought about a change in our 

perception of the proper grounds of social order. People were told that 

man was born into a State of Nature-not into a family. They were told, 

and they believed, that society grew out of the State of Nature—not the 
family. Unwittlingly, the family was disenfranchised in the revolution 
in much the same way that the church was disenfranchised. The 

government of the United States was the first government in the world 
that embraced a doctrine of justice which clearly stated that the church 

was not to have any formal influence in the administration of social 

ethics and that the individual, not the family, was the grounds for 

social order. This was done without anyone fully realizing what was 

happening. Even today's church is not able to figure out why the family 
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is in such trouble in our society. It does not perceive that the 

individualistic ethic that was institutionalized in the era of the 

revolution could be a catalyst to the problem. 

The idea of justice is central to the idea of civilization (Rawls, 

1971). The central function of government is the governing of human 

relationships and justice is the highest idea around which this is 

accomplished (Bird, 1967). The rise and fall of a civilization can be 

directly related to the rise and fall of a system of justice and the 

ability of the government to administer it. This implies that the the 

character of a culture can be understood by the analyzing the character 

of its doctrine of justice. Also, changes in the character of a culture 

can be noted by determining the changes in the culture's perception of 

justice. 

Changes in the American colonies' perception of justice provide a 

reference point for showing that a revolutionary change took place in 

the character of Colonial America in the decade of the revolution. 

These events were related to the failure of both the Catholic and the 

Reformed Churches to ever develop a system of education or a system of 

justice that was consistent with either of their theologies (Sabine, 

1960, p. 354). These failures are significant enough that neither 

church has ever been able to achieve its goals in the world. 

Teleology and History 

Teleology is the study of the goal of things. Most behavior, if 

not all human behavior, is goal oriented. Some behavior is so simple 

that the immediate goal of the person explains his action. For example, 

the act of turning on the light switch. However, through time, as 
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behavior grows more complex and as relationships increase in number and 

complexity, longer range goals have to be considered. Large 

corporations have to formulate goals for the quarter, the year, and even 

the next several years if they are going to survive. An acknowledged 

first principle of good business management is the setting of goals and 

the monitoring of progress toward them. 

It is easy to lose sight of long term goals. While the Pilgrims 

were on the Mayflower their goal was to reach the coast of Cape Cod 

(contrary to popular belief, they never had the goal of reaching 

Virginia). They also had longer range goals that included "a great hope 

& inward zeall ... of laying some good foundation, or at least to make 

some way therunto, for ye propagating & advancing ye gospel 1 of ye 

kingdom of Christ in those remote parts of ye world; .. . (Bradford, 

1901 ed., p. 32)." They also desired to provided an enviornment for 

raising children in which their posterity would not "be in danger to 

degenerate & be corrupted (Ibid.)." Their long range goal included the 

establishment of a Reformed society free of the corrupting influences of 

the Old World. 

By analyzing the perceived goals of a society we can better 

understand the doctrines that influence the society. We now have two 

benchmarks for analyzing the character of a society. We can identify 

the concepts behind its doctrine of justice and we can identify its 

goals. By asking what the implications are on the goal of history 

behind any particular model or doctrine that takes root in a society we 

can build a better analysis of the society's world view (see diagram 2). 

Does the society see history working toward a particular goal? "What is 
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the goal of history?" With this question, we have carried the 

teological concept to its logical end. 

A Marxist analyzes the events of history on the basis of the 

Marxian doctrine of the goal of history. He believes this goal is the 

classless society. The idea of a goal to history plays a very important 

role in his world view. Since he believes in a goal to history, he also 

interprets the events of history in relation to that goal. He sees 

patterns in history that are related to the dialectical conflict between 

classes. This emphasis on the goal of history enables him to keep his 

own goals consistent with the higher goals of the socialist society. 

The differe]fe, however, in the description of the goal of history 

that a Puritan or a Patriot would have offered illustrates the great 

difference in their perceptions of the character of society. What 

answer would an early colonial Puritan have give if he were asked "What 

is the goal of history?" He would have answered that the goal of 

history is the "Kingdom of God (Toon, 1970; Edwards, 1830 ed.). The 

Greco-Roman would have probably answered the "virtuous city, the 

virtuous society, or harmony with Nature". The Whig would have answered 

"republican liberty." They all three dreamed of the just society. 
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CHAPTER IV 

COLONIAL THEOCRACY 

There is a common belief among Americans that the type of society 

we now have is based on a continuation of the goals of the early 

Plymouth Rock Pilgrims (Schiffman, 1980). In actuality we have a 

society based on entirely different principles. Theirs was a theocratic 

society; ours is a secular one. New England was founded by men of the 

Reformation, consequently, the colonies they built reflected their 

religious world view. John Winthrop, first governor of Massachusetts 

Bay, believed that democracy was "a manifest breach of the fifth 

Commandment: for a Democratie is, among most Civil 1 nations accounted 

the meanest and worst of all forms of Government . . . of least 

continuance and fullest of troubles (Life and Letters of John Winthrop, 

1853, II, p. 430; cited in Parrington, 1954, p. 47)." Secular 

democracy, as we understand it today, had not yet become popular; nor 

did it do so until the Enlightenment provided a new, revolutionary 

dimension for civil ethics. 

What was the essential political character of the early New England 

colonies? This question has caused an endless number of academic 

debates. The Puritan colonies have been assigned political titles as 

varied as that of oligarchy, aristocracy, theocracy, church state, and 

town council democracy (Breen, 1970). Do all of these titles really fit 

the character of such civil bodies as Plymouth Colony, Massachusetts 

Bay, or New Haven. Can a student of political thought definitively 
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categorize the civil character of these colonies? It is relatively easy 

to contrast the character of one political system with another, 

therefore, the answer to the last question would seem to be an obvious 

yes. If this is so, why is there such a difference of opinion between 

scholars about the constitutional character of the early New England 

governments? Was Massachusetts Bay a theocracy, as some have asserted, 

or was it an aristocracy or an oligarchy (Wertenbaker, 1947), as others 

have asserted? 

One good way to determine the answer to this issue is to go to the 

early colonists, by means of the records they left, and let them speak 

for themselves. When they recorded their beliefs about the character of 

civil society, they fully intended that the reader understand what they 

meant in their writings. They wanted the reader to understand what they 

were trying to accomplish in their colonies. Because of the great 

amount of records we have, it is not unreasonable to expect the 

researcher to discover what the early colonial leaders believed about 

the character of civil government. The researcher should be able to 

gain an adequate understanding of the type of societies they were 

consciously trying to build. Through their writings we can ask the 

colonists what they believed about the character of their societies. 

Did they believe that they were theocracies, democracies, or 

oligarchies? What direction did they see for their colonies? Did they 

see any important differences between democracy and theocracy? 

As mentioned in the previous chapter, a second way to determine the 

character of a society is to look at the doctrine of justice that is 

honored in the institutions of the society. Does the particular 
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society's idea of justice depend on theological doctrines or does it 

depend on secular doctrines? Does the society, such as Massachuetts 

Bay, beleive that it is proper to depend on Scriptural principles when 

writing its laws? Or does the the society, such as Rhode Island, 

believe that it is improper to rely on religious roots when writing 

civil law? 

The laws of a culture are generally written in reference to a 

particular doctrine of justice. This is especially true about laws of a 

society that deal directly with emotional and moral issues. The dream 

of building a just society, and the related doctrine of justice 

necessary for achieving that dream, are at the roots of any culture s 

ideology. Since a society's laws are generally written with reference 

to the doctrine of justice that the society gives deference to, the 

answer to our question about the political character of the early New 

England colonies can be obtained by looking at the types of civil laws 

the colonies wrote. 

It is a simple observation that any major changes in a society's 

perception of justice can be seen in a concurring change in the type of 

laws it writes. Do the laws limit or eliminate titles of nobility? 

What type of economic system do the laws favor; do they institutionalize 

socialistic economic doctrines? Do they prescribe, or do they 

proscribe, religious tests for public office? Since there is an immense 

body of extant manuscripts that has been left by the civil governments 

of Colonial America, it is well within our capability to survey the 

Colonial statute books, analyze their legal codes, determine the 

doctrine of justice that the colonies generally governed by, and, by 
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such means of analysis, determine the political character of each 

colony. By this means, the scholar can also determine changes through 

time in the Colonial governments' perceptions of justice (see Appendix B). 

There can be no doubt that the early leaders of such colonies as 

Plymouth Plantation and Massachusetts Bay believed that they were 

building theocratic societies. Neither can there be any doubt that 

these early colonies believed that it was proper to draw their civil 

laws from the Scriptures. John Cotton (1584-1652), one of the more 

prominent leaders of early Colonial America, took pride in the fact that 

Massachusetts Bay fashoned its civil laws after the book of Leviticus. 

In 1632, Cotton had been summonsed by Sir William Laud to appear in 

London before the British High Court. Since Cotton was an active 

Puritan leader, appearance before the court would have meant certain 

imprisonment. To avoid imprisonment, the Puritan underground spirited 

Cotton out of England to Massachusetts Bay where he quicky gained a 

position of influence. 

In 1641 John Cotton authored An Abstract of the Laws of New England 

as they are Now Established (see Appendix A.). Cotton's abstract was a 

commentary on the legal system of Massachussets Bay. It also contained a 

complete text of the colony's legal code. Cotton expressly intended for 

his commentary to be distributed throughout England and Europe as a 

proclamation to skeptics that a society could be built on Biblical 

principles. Although Massachusetts Bay's legal code was not a 

constitution by present day standards, it did illustrate that the 

colony's magistrates viewed the society as a Bible state and wrote its 

laws by reference to the Scriptures. If analyzing the character of a 
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society's legal system is a valid means of understanding the political 

character of the society (whether it is an oligarchy, a theocracy, a 

democracy, etc.), then one can justifiably conclude that Massachusetts 

Bay's legal system gives sufficient evidence to illustrate the colony's 

theocratic character. 

John Cotton had little use for democratic theory. He said that he 

could not conceive that God ever did ordain Democracy as a fit 

government "either for church or commonwealth. If the people be 

governors, who shall be governed?" Cotton believed that God "refereth 

the sovereignty to Himself, and setteth up Theocracy .. . as the best 

form of government in the commonwealth, as well as in the church (cited 

in Morgan, 1965, p. 169)." There was no place in early Massachusetts 

Bay's legal order, as expressed in An Abstract of the Laws of New 

England, for the secular ideology that gained dominance in American 

culture during the latter decades of the eighteenth century. 

During the era of the revolution, legal doctrines were 

institutionalized that reflected the belief that it would be an offense 

against the state for one to appeal to religious principles in the every 

day governing of society. This change in the legal ethics of a culture 

is a proper point of reference to use in determining the the change in 

the political character of a society. At the time of the ratification 

of the Constitution, the American government formally institutionalized 

a secular ethic for governing relationships within the society. From 

that point on the government was to be secular based, not religious 

based. 

Cotton's sympathies were not unique among men in the colonial 
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environment. Men of theocratic persuasion controled the Puritan 

governments and, by popular support, were confirmed in their positions 

of public office time after time. William Bradford of Plymouth 

Plantation and John Winthrop of Massachussets Bay each served as 

colonial governors for three decades. A special breed of educated 

churchmen were the acknowledged social and intellectual leaders of the 

New England colonies. These colonies saw themselves as theocracies and 

law was written by reference to the Scriptures. Early Colonial New 

England was an expression of Reformation culture. But why did the 

colonists leave England in order to establish their Reformed society? 

Why did they not stay in London and attempt to build their New Jerusalem 

on the British Isle? The answers lie in the unique situation of the 

Protestant church in England. 

The English Reformation 

At the time of the colonization of New England, Reformation thought 

in the Old World was locked in mortal struggle with the High Church. In 

England this struggle had taken on unique dimensions. Henry VIII, the 

second Tudor king (reigning 1509-1547), had withdrawn the English Church 

from communion with the Roman Catholic Church for personal motives that 

were, to say the least, of questionable character. Since these motives 

were not based on religious conviction nor goals of church reform, there 

was little change in the character of the Anglican Church after its 

independence from the Mother Church. Consequently, the Anglican Church 

retained basic aspects of Roman Catholic theology that would soon be 

rejected by the Reformation Church. 

Later, we will see how the High Church's Thomistic theology (named 
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after St. Thomas Aquinas) played a fundamental role in Scholastic 

education; we will see how the Scholastic synthesis between the ancient 

Greek and Hebrew world views provided the vehicle for the transportation 

of the naturalistic cosmology of the ancient Greco-Roman world to the 

modern world; then we will see how naturalistic concepts crossed the 

Atlantic to be taught in Colonial America by the Scholastic educational 

system of the Puritan church. These steps provide the ground work for 

illustrating the powerful effect that the Enlightenment had on the 

Colonial church college. This is because the EnliIghtenment modified 

key naturalistic concepts of the ancient Greco-Roman world in an unique 

manner that provided an intellectual basis for the American Revolution, 

the downfall of the attempt to build a Reformation culture, and the rise 

of today's secular ethics. 

Just as there was little change in the character of the British 

Church when it gained independence from the Roman Church, there was also 

little change in the character of British education. This was largely 

because British education had been developed by, and was under the 

control of, the Church. There were two major universities in England, 

Cambridge and Oxford, each with several colleges under its 

administration. These schools had been established by the Catholic 

Church and were the result of over two thousand years of educational 

development that began in ancient Greece. There was an enormous amount 

of institutional, historical, and cultural momentum behind the system. 

Consequently, when the British transferred their loyalty from the Pope 

to the Crown, Cambridge and Oxford continued teaching by the High 

Scholastic methods of the Roman Catholic Church. 
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When the Reformation arrived in England there were major changes in 

accepted religious doctrines by large portions of the population. The 

Calvinistic strand of the movement rejected three basic dimensions of 

Roman Catholic theology that had been retained by the Anglican Chruch. 

These dimensions were the High Church's sacremental theology, which was 

(and still is) concerned with the way the atonement becomes a means of 

grace for the believer; Episcopalian theology, which was concerned with 

the structure and administration of church authority; and Thomistic 

theology, which was a complete system of theology that was intimately 

intertwined with Greek philosophy and was basic to the medieval academic 

synthesis. Calvinistic theology was so diverse from these aspects of 

High Church theology that when the Reformation gained a foothold on the 

British Isle, the Protestant converts saw little difference between the 

character of the Anglican Church and the character of the Roman Catholic 

Church. 

The Puritan Theocracies 

The English Protestants grieved over what they saw as the poor 

spiritual state of the British church. They desired to build a pure 

church, at least pure according to their doctrines. It was believed 

that this church would show its spiritual purity by producing real 

changes in the ways of men. Since the Anglican Church was already out 

from under the wings of the Roman Catholic Church, the reformers had 

hopes of being able to bring about religious purification from within. 

They hoped to be able to draw the Anglican Church into the fold of 

Reformed theology. Because of this unique situation, and the desire by 

the English Reformed Church to purify the Anglican Church, the English 
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Protestants became known as the Puritans. 

Although the Puritan church rejected basic dimensions of medieval 

theology, it did not reject the methods of medieval education. However, 

medieval education was practically homogeneous in principle with 

medieval theology. This means that the Protestants adamantly rejected 

Thomistic theology without rejecting Thomistic educational methods. The 

Reformation church never developed a system of education that was 

consistent with Reformation theology. This failure is hard to 

understand. Medieval education was at the foundation of medevial 

theology. 

Even more confounding is the fact that formal charges brought 

against Martin Luther by Cajetan at Luther's excommunication trial were 

centered around his refusal to submit to Thomistic doctrine. It seems 

that this precedent would have given Protestant Reformers sufficient 

reason to work hard at developing a system of education that was 

consistent with their theology. Although the Scholastic educational 

system had been shaping the character of the Catholic Church for 

centuries, and despite the fact that the Reformers reacted violently to 

the ways of the Church, the Puritans continued to use the educational 

system that was at the roots of medieval Catholic intellectualism. 

The Reformers failed to fully see the implications of the 

relationship between their theologic doctrines and the character of 

Scholastic education. Along with this failure came the failure to 

attempt a full reformation of their educational system in the same 

manner they were attempting reform in the church. Consequently, the 

reformers failed to effect any real transformation in the curriculum. 
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the structure, or the methods of teaching that were used in their own 

schools. The new learning that the Reformation did introduce into 

education had only secondary effects on its character. It did not 

approach a transformation of the system in the way it approached the 

transformation of the church. Although the Reformers did establish 

their own schools, neither the Puritans, nor any other branch of the 

Reformed Church, showed any conscious intent to reform education to the 

same degree they attempted to reform the church. Yet, just as the 

character of a secular nation will be affected by its system of 

education, so will the character of the church be affected by its system 

of education. 

The Reformation church did not perceive the fundamental 

relationship between the character of the Roman Catholic Church and the 

character of Scholastic education. Consequently, in colonial America, 

the Puritans built carbon copies of the medieval educational system that 

had generated much of the High Church theology they were rejecting. The 

result was that the colonial college still adhered to basic dimensions 

of Thomistic education. Although there was a conscious rejection of 

Thomistic theology in the Puritan church, Thomistic methodology remained 

basic to education in the Puritan college. The reason this is so 

important is that Thomism provided a synthesis between the spiritual 

doctrines of the Church and the naturalistic doctrines of the ancient 

Greco-Roman world—in particular the Natural Law doctrines of the Stoics 

of whom Cicero was prominent. 

The Enlightenment added a new individualistic dimension to the 

ancient Natural Law doctrines. In the process it produced a secular 
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ethic, now known as Human Rights, that would change the political face 

of the western world. This new dimension was formulated by John Locke 

in his social equasion: The State of Nature, plus the Law of Nature, 

equals Natural Rights (Second Treatise of Government, ii, 6). In this 
formulation the foundation was laid for a system of secular ethics that 

could be used for the basis of a culture's doctrine of justice. This 

modern expansion, or mutation, of naturalistic ethics was to be an 

important key in sealing the end of the Puritan dream of building a New 

Jerusalem. The colonial church college had Hellenized the minds of its 

students by teaching them the naturalistic doctrines that had been 

brought into church education by the medieval scholastics. This was to 

open the door of the future to the modified naturalistic doctrines of 

the Enlightenment that would bring the church state to its end. 

As the Reformation crossed Europe, the Lutherans were able to find 

protection under the wings of German political leaders; the Scottish 
Presbyterians, on the strength of John Knox, gained enough power to take 

over the Scott government; but the Puritans ran into almost 

insurmountable opposition by the British Crown. This was due to the 

unique relationship between the government and the Anglican Church. 
Essentially, the Crown had its own church. This, in effect, 

predetermined the response by the government to any attack on "its" 

church. While the German governors responded positively to Lutheran 

resistance to the Roman Catholic Church, any attack on the doctrines of 

the Anglican church was seen by those in British authority as also being 

an attack on the King's government. Consequently, the Crown used force 

to oppose religious reform that originated in any source on the island 
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other than the government itself. The result was that a great number of 

Britain's prominent Protestant ministers were being forced off the isle 

by the king's policies. 

In "1622 King James laid down an orthodox program, forbidding any 

of lesser rank than 'bishop or a dean [to] presume to preach in any 

popular auditory on the deep points . . . (Parrington, 1954, p. 55). 

Later, under the authority of King Charles, Archbishop Laud worked hard 

at breaking down Puritan leadership by summonsing ministers to court and 

sentencing them to execessive prison terms. Laud's pressure on the 

Puritans brought results. Thomas Hooker, John Cotton, and Samuel Stone 

sailed for the new world on the same ship. Later Thomas Hooker was to 

lead a congregation of settlers into the Connecticut Valley and write 

the new colony's constitution. 

These three men had established themselves as Protestant leaders 

long before they set sail for New England. They all had the best of 

British education and had been associated with the Anglican church 

before their conversion to the Reformed faith. This background gave 

these men a great hearing among Protestants on the Isle. Consequently, 

they were ordered by the Crown to stop preaching. Archbishop Laud had 

imprisoned a number of Puritan ministers for life who had refused to 

stop preaching and would have surely sentenced these men to a similar 

fate. This type of events resulted in a disproportionate number of 

prominent and well educated ministers sailing for the New World and 

populating the New England colonies. When this factor is taken into 

account and is combined with the reverential respect these religious 

leaders received from their fellow colonists and the the role that 



71 

religious thought played in the establishment of the colonies, the 

student can begin to appreciate the power of the Puritan preacher to 

shape colonial society after his theology. 

The Quaker Middle Colony 

The Puritan colonies of New England were not the only religiously 

based colonies in British America. The Quakers established the colonies 

of West Jersey and Pennsylvania. Oppressed in the Puritan colonies as 

well as England, the Quakers "nourished the hope of founding amidst 

their woods some refuge from oppression and some likeness of a city of 

God upon earth (Britannica, XX, 1902, p. 152)." The Quakers called 

themselves the Society of Friends and had an exceptionally gentle 

dimension to their faith. 

On March 24, 1681, when Pennsylvania was chartered, the Quaker goal 

was to build a Christian state after Quaker principles. The condition 

for persons seeking office was that they professed Christianity while 

giving high place to women in church order. Extra care was taken in 

making treaties with the Indians. They desired to build a society that 

would never see war. Penn hoped "to reduce the Indians by justice and 

kindness to civilization and Christianity (ibid.)." He called his 

colony the "Holy Experiment (Rippa, 1971, p. 11)." 

The Quakers named their new city Philidelphia, meaning the City of 

Brotherly Love, and prayed that they would never need a militia to 

protect it. "They considered themselves a separate people .. . (Rippa, 

p. 13)." Yet, on July 4, 1776, in Philidelphia, the city of the 

pacifists, a major war was formally declared—and it was declared on the 

mother country. This event was possibly the worst thing that William 



72 

Penn could have ever imagined would happen in his Quaker colony. His 

dream was dead. Why? Was it because of the frontier? No. The 

revolutionary doctrines of the Whigs were developed in England, not on 

the frontier. They were brought from England and nurtured in the 

English styled colonial college just as the religious based doctrines of 

the Quakers and the Puritans were brought from England. The frontier 

did not produce the secular doctrines of the revolution any more than it 

produced the theocratic doctrines of the Quakers or the Puritans. Each 

of their doctrine were brought to the frontier from the Old World. 

Originally, churchmen had been the intellectual and social leaders 

of the colonies. They were industrious and a number of them, such as 

Bradford, Winthrop, and Cotton, were highly educated. They knew that if 

they were going to achieve their theocratic goals, new generations would 

need well trained leaders. Soon the Puritans were establishing colleges 

for this purpose. The colleges they built, however, were based on Old 

World scholastic priciples that were drawn from the ancient Greco-Roman 

academy. 

This link between the ancient Greek world and Puritan education is 

key because of the revolutionary social doctrines that were nurtured in 

the environment of the Colonial church college. It was the Greek 

heritage of the schools, instead of their Hebrew heritage, that provided 

the Puritan student with certain Hellenistic doctrines that formed the 

foundations for the Enlightenment. In turn, the social doctrines that 

were generated by the Enlightenment were at odds with the social 

doctrines that were generated by the Reformation. The result was that 

the scholastic method of education used by the colleges provided seed 
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for revolution in the form of social doctrines that were at odds with 

the very purpose for which the colleges were founded. Once 

institutionalized, these doctrines produced the downfall of the 

theocratic societies the colonists had been trying to build. The 

Puritan educational system betrayed the Puritan. Their ̂ oals were tied 

to the Hebrews; their methods were tied to the Greeks. 

The scholastic educational methods of the colonial colleges were 

inconsistent with the social goals of the men who established the 

colleges. The result was that the colleges played a key role in 

creating a change in the principles that motivated the youth who were 

being prepared for leadership in the colonies. In 1740 the leading 
intellectuals in the colonies were clergymen. They wrote about 

theology, not politics. However, by 1770 the leading intellectuals in 

the colonies were statesmen who wrote about politics, not theology. 

Most of the leading statesmen had been trained in the colonial church 

college (Walsh, 1935). This transformation was due, in great degree, to 

the educational system of the colonial church state. The political 

theory of the revolution had a direct connection with the educational 

system of the Puritans (Sherman, 1973, p. 40). 
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CHAPTER V 

SCHOLASTIC EDUCATION: 

THE MEDIEVAL SYNTHESIS 

Few of today's students are aware of the comprehensive character of 

the scholastic educational system. Even fewer are aware of the role 

that scholasticism played in the education of colonial Americans. 

Although we are only two generations removed from its dominance, very 

few people even know that a system of education known as scholasticism 

existed. Those who are aware that scholasticism once ruled western 

education generally perceive it as a monkish artifact that died with the 

middle ages. On the contrary, James Walsh says that "the men who 

organized our government of the people, by the people, and for the 

people in its present form, were most of them trained mentally in 

accordance with this medieval mode of thought and teaching (Walsh, 1935, 

p. x)." 

Scholastic educational methods are still used today in some Roman 

Catholic schools (Wuellner, 1956, 1966). The famous Boston Latin 

School, which has trained students since the 1630's, also exists today. 

But, how did a medieval mode of teaching contribute to the revolutionary 

doctrines of 1776? How could a system of church education have given 

rise to doctrines that betrayed the church? In order to answer these 

questions we need to have a better understanding of the origins of 

scholastic education. 
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European Scholasticism: Its Origins 

The methods of Scholastic education can be traced back to the 

Academy of ancient Greece. Medieval Scholasticism arose as a result of 

the Roman Catholic adaptation of the ancient Academic education that had 

been developed by the Hellenic world. Consequently, if we are to 

understand Scholastic education we have to understand some basic, but 

simple, points about the ancient Greek Academy. To do so we must go 

back to the time of Plato (427-347 B.C.). 

When Plato, in the early part of the fourth century before Christ, 

founded his school for training Athenian youth, he named it in honor of 

Acadamus, one of the city's military heros. Plato's school provided an 

alternative approach to education. This was because he planed to teach 

his students by the philosphic method. Philosophy had risen on the 

Ionian coast and then had crossed the Aegean Sea to the Grecian 

Peninsula. Athens, a city that venerated the goddess of wisdom, 

nurtured the philosophic approach to knowledge. The city also had a 

large merchant class that provided sufficient wealth for young men to be 
educated in leasure. Plato was from the city's upper class and had 

learned philosophic techniques while he was a student of Socrates. 

However, the philosophic method had not yet become an institutionalized 

basis for formal education. 

In establishing the Academy, Plato was crossing a frontier that had 

not been crossed before. He had decided to found the first formal 

educational institution that was to train its students by the the means 

of philosophy. This was his unique—and all important—contribution to 
western education. Within two generations, under Alexander the Great, 
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philosophy became so Intellectually powerful that its spread became 

synonymous with the spread of the Hellenic culture. The new Greek 

approach to education was destined to effect the character of nations 

and empires for centuries. 

Education is a means of increasing a person's knowledge about 

existence. Different, and conflicting, methods for building knowledge 

have been developed by different cultures. An epistemologist trys to 

understand how we gain knowledge. In theory, once the epistemologist 

understands how we gain knowledge, he is then in a possition to develope 

a method of education that is compatable with the ways we gain 

knowledge. The way an educator believes people gain knowledge affects 

his belief about the methods that should be utilized in education. The 

greatest contrast we can draw between educational methods is the 

contrast between religious based methods and philosophical methods. 

Untill the time of Plato, no school in the world had institutionalized a 

method of education that was not dependent on some type of relationship 

with some type of god. In other words, all educational institutions 

before the time of Plato were based on theological, or at least 

mystical, presuppositions of one kind or another. Some of these 

religious based systems, such as the Persian schools of astrology, were 

rooted in the occult. On the other end of the religious scale of 

education was the Hebrew synagogue. 

The Hebrew system of education was dependent on the belief in the 

ability and willingness of a holy God to teach His chosen people His 

ways by means of revelation. Following from this tenet, was the belief 

in man's ability to receive that revelation. The early Christian church 
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was built on the seed of faith found in this Hebrew tradition. Although 

not conceived by the ancients in a sophisticated terminology, this was 

the basis of the epistemological doctrine of special or divine 

revelation. That is, man receives knowledge—and in particular, moral 
i ; 

knowledge—through faith by special revelation. This is the basis of 

the Hebrew theological method of knowledge. 

In contrast, the epistemological grounds of Plato's Academy was |,, 
that knowledge was gained through the philosophic method. This method 

was based on the belief in man's ability to reason his way to truth by 

means of reflection. If a man's reasoning was deep enough he could 

discern the true form of things, of which this world was only a shadow. 

While Plato retained certain transcendent concepts by his use of the 

doctrine of forms, his reliance on the idea of reason as the proper 

means for gaining knowledge is why he is classified by epistemologists 

as a rationalist. However, education at the Academy underwent both a 

doctrinal and a methodological split early in its development. This 

split was largely a result of Aristotle's rejection of Plato's forms. 

Aristotle studied in the academy under Plato but he rejected much 

of Plato's quasi-mystic approach. As a result, he developed a different 

doctrine about the means of gaining knowledge. For Aristotle, the mind 

of man was a blank slate on which experience was to write. This idea is 
} 

a fundamental tenet of the epistemological position of today's 

empiricists. This position is in contrast to either a rational or a 

theological epistemology. For Plato, the mind of man was the repository 

of innate knowledge which could be drawn out by a proper method of 

reflective reason. Consequently, education was aimed at teaching the 
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mind how to reason. In contrast to either Aristotle or Plato, Hebrew 

education was not aimed at the mind—it was aimed at the heart. The 

idea of the mind, as we perceive it, is Greek in origin. It has no 

counter-part in the Hebrew language (Lake: IV, 1975, p. 228-229). 

Unlike the Greek students of Aristotle, who was to have knowledge 

inscribed on the tablet of his mind, the Hebrew student was to write the 

precepts of God upon the tablets of his heart (Proverbs 3.3). 

Aristotelian Dialectics 

Aristotle's rejection of Plato's forms enabled him to create a more 

pratical approach to knowledge building. He developed an ingenious 

method of training the mind—the dialectical process that became the 

basis of Academic education for over two thousand years! It survived 

the conquest of Greece by Rome; it survived the fall of Rome to the 

Barbarians; it survived the medieval church age and the Reformation. It 

even survived the Enlightenment. Scholastic education was not replaced 

until the rise of the elective system in the last third of the 

nineteenth century (see A Turning Point in Higher Education:—The 

Inauqral Address of Charles William Eliot as President of Harvard 

College. October 19, 1869 in Eliot, 1969). 

Although Aristotle's dialectics had periods of greater and lesser 

influence, the dialectical method survived as the distinctive feature of 

Scholastic education until the turn of the 20th century. Aristotle's 

method was so basic to Academic education that it controlled grammar 

school education as well as higher education. It became the core 

discipline of the seven liberal arts. His logic dominated the 

undergraduate's curriculum from the time of early Rome until after the 
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time of the American revolution. His method of education was so 

conceptually powerful that it was not overshadowed until the rise of the 

present day inductive methods of science and the elective system of 

education. 

The goal of Aristotlean dialectics was to analyze an idea (or 

anything in the world around us) by a process designed to winnow out 

false logic. Points and counter-points were made until weaknesses in 

logic were worked out of the particular thesis that had been presented. 

If the weaknesses could not be worked out, then the thesis was said to 

be proven false. This system of deductive logic became the science of 

the Hellenic world. Aristotle's paradigm for science was not replaced 

until the inductive methods of Enlightenment science were developed in 

the seventeenth century. 

Axiomatic formulas for Aristotelian dialectics were created with 

such a rigorous logic that they received the same type of respect that 

today's mathematical student gives to the axioms at the basis of 

Euclidean geometry. There was an apparent detachment from doctrine in 

the axiomatic formulations of Aristotle's dialectics. This enabled 

Aristotle's method to be seen as an objective way to arrive at the truth 

of a matter. This sense of objectivity was an important key in the 

eventual acceptance of the Academic method of education by the Catholic 

Church. 

The pagan doctrines that were at the basis of the seven disciplines 

of the Academy were anathema to the early church (O'Connor, 1968, p. 7). 

However, due in large part to the efforts of Boethius, Aristotle's 

apparently objective method of logic became an accepted means of 
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analyzing the scriptures. Once Aristotle's logic was accepted by the 

Church it was just a matter of time till the general Academic scheme 

controlled medieval church education. As a result of accepting the 

Aristotelian method of analysis the educational system of the 

Greco-Roman world came to dominate the medieval church. 

Boethus and the Rise of Scholasticism 

In 410 Alaric led the Visigoths into Italy, shocked the 

Mediterranean world by sacking Rome, and in the process brought the 

Western Empire down to its knees. The impact of the fall of the city 

lead St. Jerome to lament that the world was sinking into ruin. 

Forty-five years later, in a more devastating attack, the Vandals 

plundered the city and carried its wealth off to Carthage. The Hellenic 
culture of the western Mediterranean suffered a near total collapse. 

Other than the Church, practically every institution of the empire, 

including the Academy, fell under the force of the barbarian invasions. 
The fall of Rome prompted St. Augustine to write an apology for the 

conditions of the world as he saw them. According to Augustine, the 

moment the city fell, Rome, as a society, ceased to exist (City of God 

II, 21). This was because Rome was no longer able to administer 
justice. But he exhorted the Christians to take heart, for Rome never 

was a true society in the first place for Rome had not governed by true 

justice-it was just the City of Man. Christians, however, were 

citizens of a Heavenly Kingdom and the events of the world were only 

preparations for the comming rule of the City of God. Soon the church 

would begin to administer justice and the true society would be built. 
St. Augustine's interpretation of the events that Surrounded the 
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fall of Rome was of little encouragement to Boethius (b. @ 475 in Rome). 

He dreamed of re-establishing the glory of the great city. His 

administrative talent enabled him to rise in positions of responsibility 

under the rule of Theodoric, king of the Ostrogoths. In 510 Boethius 

reached the level of counselship. With his position of influence, he 

was able to guide the church toward the acceptance of Aristotle's 

dialectics as a means of analyzing the Scriptures. Boethius had 

translated Aristotle's Posterior Analytics into Latin (Encyclopedia 

Britannica, 1981, XI, p. 336). This translation and Boethius' ability 

to get it accepted into Chruch education has won for him the title of 

the father of Scholasticism (Walsh, 1935, p. x). Aristotle's work on 

logic had formed the basis of one of the three disciplines of the 

Trivium of the Academy. Academic education had made its way into the 

Catholic Chruch if only in the "scientific" discipline of Logic. 

However, it would be just a matter of time till the philosophic method 

of the Hellenic culture was to conquer the Church. Bothieus had hoped 

that by this means he could be an influence in guiding Rome back toward 

its lost glory. However, Rome was not to regain its glory. The next 

great empire building city of the western world was to be London. And 

it would not rise to prominence until eleven-hundred years later. 

In the eighth century the Prankish king, Charlemagne, attempted to 

increase the quality of church education. He had become appalled at the 

poor standards of education among church leaders, including bishops. 

His efforts did bring higher standards into church education and, in the 

process, Latin became solidified as the language of scholars for the 

next thousand years. Aristotle was assured a continued place in church 
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education and the foundation was set for the development of high 

scholasticism. 

In the early centuries between the fall of Rome and the ascent of 

London the scholastics in the medieval church labored over their studies 

with little realization of the extent of the classical heritage that had 

been lost. They did become lovers of the philosophical methods and 

formulated additional axioms for use in disputations. They tried to 

reconcile remaining differences between the the world of the Greeks and 

the world of the Hebrews. The process was slow. During the time of St. 

Anselm of Canterbury (d. 1109) and Abelard (1079-1142), scholars were 

attempting "to combine logic, philosophy, and theology in an effort to 

give Christian doctrine a more rigorous intellectual structure (Strayer, 

1974, p. 225)." In the process, St. Anselm became known as the father 

of scholastic theology (Hotze, 1967, XIII, p. 1153). Although these 

scholars had little access to the majority of the Classics, they had 

preserved Boethius' translation of Aristotle's Posterior Analytics 

(Logic) as a guide for the use of his dialectical system to analyze 

scripture. 

The west showed little expectation that Aristotle had written 

anything else until the thirteenth century. Then things began to 

change. The Scholastics came into contact with the educators of Moslem 

Moors that had conquered Spain: 

... scholastics were caught up in a ferment of thought as 
their cultural horizon was suddenly broadened and their 
allegiance to the past was deeply challenged through the influx 
of a vast philosophical and scientific literature translated 
from the Greek and Arabic. For the first time they came face to 
face with a world-system, a 'Weltanschaung', which relied 
completely on reason and appeared almost entirely at variance 
with the Christian faith. They were faced with doctrines such 
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as the Prime Mover, eternal motion, denial of creation and 
providence, uncertaincy on the immortality and spirituality of 
the soul and a morality based on reason alone. Such theories 
seemed almost like a new revelation, or for many, like intruders 
from an alien world. "The Christian people', said William of 
Auvergne, "is plunged in astonishment by theories hitherto 
entirely unknown to it [De Universo 1.3.31 (Paris 1674) 1:805b; 
cited in Brady, 1967, p.1155]. 

This controversy became the most important intellectual event of 

the thirteenth century. "The issues at stake were considerable: if the 

Aristotelian natural philosophy were to gain acceptance ..." the way 

would be "opened for the development of a completely naturalistic, 

rational expli- cation of the universe, with obvious danger for the 

church (Bowen, 1975, v. II, p. 138; see also Walsh, 1935, p. x)." 

Although they had been lost to Europe, the best of the scholarly 

works of the Greeks and Romans had been preserved in the libraries of 

Alexandria, Egypt. After the Moors conquered Spain, Islamic educators 

carried the classical writings to southern Europe. This process opened 

the academic doors of Europe to classical writings and also exposed the 

European to the Moslem method of "kalam'. This was an educational 

method that combined "reason and profane knowledge as aids to 

understanding problems arising from the study of religious belief 

(Ibid., p. 1156)." 

The stage was now set for Thomas Aquinas. At the time the influx 

of Classical and Moslem works was at its height, Aquinas attempted to 

reorder the "whole structure of Christian wisdom in such a way that 

pagan philosophy would be made tributary to the Christian faith (Brady, 

1967, p. 1156)." It can be said that high "scholasticism' arose as a 

Christian counterpart to the Islamic "kalam'. In time, Thomas Aquinas' 

synthesis, which came to be known as Thomism, was to dominate the 

theology and the philosophy of the church. 
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The Scholastic Method 

The Scholastic method contained "two essential features . .. 

exposition (lectio) and disputation (disputatio). Disputation was 

undoubtedly the more original and characteristic feature, .. • 

(Weisheipl, 1967, XIII, p. 1145)." Scholastic education, however, was 

more than just a method of philosophy. It developed into an extensive 

educational system that determined the curriculum of studies and the 

modes of teaching that were employed throughout Europe. The curriculum 

was divided between the Trivium and the Quadrivium; this simply meant 

the three disciplines and the four disciplines. When combined they were 

known as the seven liberal arts. The medieval church was using the 

exact curriculum of the ancient Greek and Roman academies. The Trivium 
(consisting of grammar, rhetoric, and logic) made up the field of study 
for the undergraduate. The Quadrivium (originally consisting of 
arithmetic, geometry, astronomy, and music) made up the field of study 
for the student seeking a Master of arts degree. Finally, the Ph.D. 

student studied the Three Philosophies of Aristotle (Natural, Mental, 

and Moral) that were rediscovered during the era of Aquinas (Walsh, 

1935, p. 9-10). Later the rise of the discipline of Moral Philosophy in 
the Colonial college would provide the key for the rise of the 

Enlightenment ethics at the basis of the Revolution. 

Scholastic Principles 

Scholastic Philosophy was rigorous in its use of logical principles 

or axioms. The practice of disputation was wholly dependent on the 
formulation of hundreds of scholastic principles. The modern 
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Scholastic, Bernard Wuellner, notes that "Principles may well be 

regarded as the main part of philosophy. They are among the major 

discoveries of philosophy, condensing in themselves much philosophical 

inquiry and insight. They are the starting points of much philosophical 

discussion (Wuellner, 1956, p. v)." Scholastic principles were cited 

with authority as a means of defending or challenging the thesis at the 

center of every formal debate. 

Wuellner lists 569 principles, principates, and their corollaries 

in an instruction manual for the beginning Scholastic. The student is 

exhorted to memorize all the principles so that he can state them in 

their "exact and complete form", and, the student is to develop the 

mental skills to apply them to any thesis (Wuellner, 1956, p. 1). 

Whellner informs his students that: 

Masters like Aristotle and St. Thomas incessantly weave these 
principles into their writings, and so much so that the 
familiarity with their principles becomes an indispensable
preparation for any intelligent grasp of their works and for any 
genuine consent to their conclusions (Ibid. p. v). 

Thomism is still alive today, for Wuellner, in his work, attempts to 

maintain "a consistent pattern of Thomism (Ibid, p.vi)." 

Aquinas left his mark on intellectual history in a manner that is 

rarely understood by today's student. He has been seen by scholars as 

being one of the prime movers, since the time of Boethius, in the 

development and formalization of the High Scholastic methods of the 

Roman Catholic Church. For the medieval scholar such as Aquinas, 

All reasoning proceeds from propositions accepted as true. If 
we are to be safe in believing the conclusion of a 
demonstration, we must know these premises to be true. • • • to 
avoid infinite regress we must ultimately come to propositions 
which are self-evidently true and so need no proof [principia 
per se nota] (O'Connor, 1968, p. 11). 
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A principle: is that from which anything in any 
way proceeds; a starting point of being, or 
of change, or of knowledge, or of discussion. 

A principate: is that which proceeds from another 
in some way. It is the correlative of a 
principle (Wuellner, 1956, p. 4) 

Therefore, in scholastic logic "The promotion of justice is a principle 

while the formation of government is a principate (Ibid. p. 9)." 

The principle of non-contradiction is: (1) The law of being that 

a thing cannot be and not be at the same time. (2) The law of thought 

that the same meaningful statement cannot be both true and false at the 

same time. Principle 134 in Wuellner's text is concerned with the 

relation of ends and means: "The end is the principle and measure of 

the means." Corollary C is: "The end is the measure of the suitability, 

unsuitability, timeliness, and sufficiency of the means (Summa 

Theoloqica, I, ii, 95-3; I, ii, 96-1; etc.). Now we have the roots for 

the development of the system of disputations. 

Principles not only had corollaries and principates, they also had 

ontological and logical formulas. In turn, the ontological formula is 

broken down into terms of existence and essence. In the ontological 

formula for the 'principle of idenity' (number 32) we are assured of 

"(a) existence: Whatever is, is." and "(b) essence: Everything has its 

own essence. A thing is what it is [see Appendix D., 1763 Broadside for 

the University of Pennsylvania, question 1 under Ontology]." In turn, 

the logical formula for the 'principle of idenity' we are assured that 

"(a) The true is true; the false is false.", and, therefore "(b) The 

true is to be affirmed; the false is to be denied." 

So far, Aristotelian logic and the dialectical principles that 
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develop out of his system have not yet revealed an ethical or moral 

conflict with the values at the roots of the ancient church. However, 

in principle 335 we are told that: 

The Natural Law is prior to any positive law, and is the basis 
and criterion of the justice of all positive law. 

Now we are beginning to see the pagan doctrines of the Greek Stoic 

presented in clear logic. Although Aristotle had the greatest influence 

on Aquinas' systems of logic, "the idea that a virtuous life is one 

lived in conformity with nature and that nature is, at bottom, rational, 

was transmitted to the middle ages chiefly through the uncritical but 

useful compilations of Cicero, whose works are often quoted by Aquinas 

(O'Connor, 1968, p. 57-58)." 

In the fifteenth and sixteenth centuries Cicero's doctrines 

experienced a great revival in much the same manner that Aristotle's 

doctrines did in the thirteenth century. His De Oratore provided the 

basis for the discipline of Rhetoric. "This domination was due quite as 

much to his style as to his ideas. It is because Cicero made of Latin 

prose a universal language that his ideas came to have the same validity 

as did his form of expression (Monroe, 1902, p. 425). He was the master 

of Rhetoric and his ideas and methods greatly influenced the rise of 

political rhetoric in the revolutionary era. 
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CHAPTER VI 

THE COLONIAL CHURCH COLLEGE 

The scholastics had developed the method of formal disputation by 

combining Aristotle's dialectics with Cicero's oratations. As 

mentioned, these two disciplines, under the titles of Logic and 

Rhetoric, were incorporated with Grammar as the Trivium, or 

undergraduate curriculum in the ancient Greco-Roman world. Since the 

times of Roman antiquity the undergraduate student had, with only 

secondary modifications, labored under this same curriculum. One reason 

there was so little modification in the system was that it relied on 

specific authorities for each discipline. These authorities had, 

especially Aristotle and Cicero, each developed key concepts that were 

basic for the axiomatic approach of the scholastic method. 

Cicero (106-43 B.C.), a Roman lawyer, considered the end product of 

education to be personified in the ethical character of the orator. He 

called this character "humanitas" (Bowen, Vol. I, p. 180). The 

humanities of today derive their title from this Latin doctrine. For 

centuries the medieval church had used this system of education while it 

attempted to supress or ignore the theological implications behind its 

methods and concepts. During the Renaissance the humanistic dimensions 

of the humanities were revitalized--only to be overshadowed by the 

religious and social upheavals of the Reformation. Not until the time 

of the Enlightenment did a humanistic world view begin to dominate the 

minds of the intellectual leaders of western Europe. The Enlightment, 
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however, was to have its greatest impact in the colonial culture of 

North America. While western Europe generated the Enlightenment, 

America was to live it. No where is this more evident than in the 

colonial church college. 

Harvard: The First New England College 

Protestant historians like to point to the Christian roots of 

American education. Repeatedly they cite the original statutes of 

Harvard in an effort to demonstrate the Colonial college's distinctively 

Christian approach to education. Often the second statute of the 

school's entrance requirements is quoted by these zealous, but misguided 

educators. The second statute exhorts every student to "consider the 

main end of his life and studies, to know God and Jesus Christ which is 

eternal life, John 17:3." However, those that usually quote this second 

statute neglect to mention the first statute. It reads: 

When any Scholar is able to read Tully (Cicero) or 
such like Classical author ex tempore, and make 
and speake true Latin verse and prose Sou (ut 
aiunt) Marte, and decline perfectly the paradigmes 
of nouns and verbs in the Greeke tounge, then may 
hee bee admitted into the colledge, ... 
(Brubaker and Rudy, 1968, p. 11-12; see also 
Mather, Maqnalia Christi Americana, Il.iv.l). 

When the entire list of statutes is reviewed (see APPENDIX C.) along 

with the school's curriculum, it becomes evident that the school was 

dominated by the educational methods, the philosophy, and the ethics of 

the pagan Greco-Roman world! The Puritan schools were not pure in 

principle at all, the basic doctrines of the pagan world view were 

taught in confusion with the early Christian world view. The result was 

that this system of education bore fruit in social doctrines that were 



 

90 

wholly incompatable with the Puritan dream. The following section 

explains how this happened. 

The Role of the Greek Curriculum in Colonial Education 

There is an important value in looking at the curriculum of Harvard 

during the colonial era. "The curriculum is the battlefield at the 

heart of the institution (JB Lon Hefferlin cited in Rudolph, 1977, p. 

5)." The analysis of the curriculum in the colonial church college will 

be a valuable means of illustrating the influence of the ancient 

Greco-Roman Academy on the English speaking world. All that has to be 

done is compare the colonial curriculum with the ancient pagan Academy. 

This comparison will go deeper than just the subjects taught in the 

ancient and New Worlds; it will even go to the point of comparing the 

texts they used: 

In the final analysis, the curriculum is nothing 
less that the statement a college makes about 
what, out of the totality of man's constantly 
growing knowledge and experience, is considered 
useful, appropriate, or relevant to the lives of 
educated men and women at a certain point in time. 
... That statement is an expression of enduring 
educational and national values, ... (Rudolph, 
1977, p. ix). 

Henry Dunster, a graduate of Cambridge, formulated the first 

curriuclum for Harvard college in the early 1630's. He decreed in Latin 

that: "The first year (would be) the teaching of rhetoric, the second 

and third Dialectical (Logic), the fourth will be added Philosophy 

(Brubacher and Rudy, 1968, pp. 9-10)." In this curriculum we see the 

expansion of undergraduate studies from the three years the ancients 

required to four years and the inclusion of philosophy in the 

undergraduate program. Grammar, the third course of study in the older 
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Trivium, was not included because the college student was already 

supposed to have learned his Latin in grammar school. Once at Harvard 

the student, while on campus, was required to converse in Latin at all 

times. 

This first curriculum at Harvard was identical to the curriculum at 

Cambridge, which, as mentioned, was Henry Punster's alma mater. The 

statutes for admission were also identical, this is because Henry 

Dunster was bringing the Old World educational system, in its purity, to 

the New World (Walsh, 1935, p. 3). In turn. Harvard became the 

prototype for the rest of the colonial church colleges (Rudolph, 1977, 

p. 32; Brubacher and Rudy, 1976, p. 12). 

In its early stages of development this colonial 
curriculum represented the transplanting, not only 
of the contemporary English university course, but 
of the traditions of the medieval higher learning.
Thus, the seventeenth century Cambridge curriculum 
reflected a pattern of scholasticism, Aristotelian 
categories and all; .. . (Brubacher and Rudy, 
1976, p. 14). 

The New World curriculum developed as a mirror image of the European 

curriculum. This is the important link between the educational systems 

of ancient Greece, ancient Rome, the medieval church, and the 

educational system of colonial America. 

Although the Reformation had produced profound changes in the 

religious and social thought of late medieveal Europe, its impact on the 

curriculum and methods of education was minimal. The puritan student at 

Harvard in the 1740's spent as much time reading Aristotle, Cicero, 

Homer, and other like Classical authors as the European student had 

centuries earlier during the period of High Scholasticism. The 
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differences were essentially in the order courses were taken, not in the 

subjects of study. James Walsh notes in the preface to his book on the 

education of the founding fathers that 

It is a matter of pride and congratulation that 
our American colleges were in their inception 
linked with the age old traditions of education 
which have come down to us from the Greeks of the 
golden age of Athens, and represent the core of 
the college curriculum until well on in the 
nineteenth century (Walsh, 1935, p. xi). 

The Scholastics used methods of study that had been developed by 

Aristotle as the foundation for all of their educational programs. His 

logical system provided a conceptual framework around which all forms of 

knowledge could be structured. Consequently, Aristotle's work 

influenced all seven disciplines in the liberal arts. In fact, the 

formal term "Scholastic Method" was synonymous in meaning with 

Aristotelian logic. Aristotle's logic was so basic to Scholastic 

education that it became the dominant course of study during the middle 

two years of the undergraduate's life. This brings us to the point of 

asking what it was about his system that made it so essential to 

education for so many centuries? The answer lies in dialectics. 

Aristotelian Dialectics 

Aristotle's method of logic was based on a dialectical process. 

This process was used to examine every problem in the liberal 

arts--regardless of whether it was philosophical or theological. The 

student was trained to winnow out faulty logic by means of deductive 

debates. First, a formal thesis was stated. In response, a second 

person offered a counter-thesis challenging the position of the first 

thesis. Each "disputant" then attempted by means of syllogistic 
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argumentation to demonstrate the truth of his own thesis and the fallacy 

of his opponents. In the medieval era, the schoolmen considered this 

method to be a rational approach to education that was capable of 

providing the student with a scientific basis for his faith (Weisheipl, 

1966, XIII, p. 1145). This was the old science of the Aristotelian 

school and, unlike the science of today, it was based on authority 

instead of doubt and deductive logic instead of inductive observation. 

During a syllogistic argument each disputant would rely on 

axiomatic propositions that were assumed to be logically proven truths. 

These propositions had been developed through the centuries by some of 

the best of the pagan and church philosophers. The result was that this 

old science was a method of creating knowledge by reliance on authority. 

The student, in order to be adequately prepared for his disputations, 

was required to memorize hundreds of propositions. Consequently, those 

who used Aristotle's system of logic were inculturated with the 

doctrines of the authorities to which they appealed during their 

syllogistic disputations. 

Unlike today, the textbooks used by the Scholasitcs were not 

rewritten on a regular basis. Once a work was authoratatively 

established it became the standard of the discipline for centunes—even 

millenniums. Students in colonial America were required to read 

Aristotle's Latin Logic with as much rigor as the student in the 

academies of ancient Rome. This is the reason that Aristotle's writings 

formed the conceptual basis for education in both eras. This is why the 

medieval monk and the colonial Puritan, although at teeth's edge with 

each other, could each reverently speak of Aristotle as "the 
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Philosopher." However, this reverence for Aristotle's sylogistic method 

is also why Martin Luther complained that Aristotle had replaced Christ 

as the authority in the church. 

Cicero: The Master of Rhetoric 

Cicero's prominence in the scholastic educational system was due 

to his position as the master of Rhetoric. But his importance to us 

today is related to the fact that he was also the pre-eminent master of 

Stoic ethical philosophy. It was through Stoic philosophy that the 

Greek doctrines of Natural Law came to dominate the values of the 

educated classes of the Roman world, the medieval church, and finally 

the church college of colonial America. 

Stoicism, in particular, was the principle medium 
by which Greek thought was introduced into the 
Roman world. The Stoics developed the idea of 
worldwide brotherhood, and they formulated the 
conception of Natural Law (jus naturale), an idea 
that was to dominate political thought for 
centuries. The best known of the stoic writers 
was actually a Roman, Cicero, who had studied in 
Greece. His works synthesized the ideas of the 
late Stoic school and had considerable impact upon 
the development of Roman law, which is still the 
foundation for many of the world's legal systems. 

Cicero, in his Republic, defined Natural Law as 
right reason consonant with nature (Republic, 
3:22). In essence Natural Law consists of moral 
principles discoverable by reason that form the 
basis for human laws and other action. In later 
times Natural Law came to be inseparable from 
natural rights (Skidmore, 1978, p. 2). 

The basic concepts of the Stoic doctrines of justice have survived to 

this day and are reflected in the legal institutions of the western 

world. This is due to Natural Law becoming so much a part of the ethics 

of the medieval church that, when the reformers were "purifying" the 

Protestant church, it never occured to them that their own downfall 
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would come at the hands of Natural Law doctrines. Yet Sidney Hook 

writes that "ideologically, modern democratic theory owes more to Stoic 

philosophy and Roman Law than to Christian dogma (Hook, 1963, p. 92; 

cited in Sherman, 1973, p. 1)." 

The future colonial leaders, as children in the grammar schools, 

studied Cicero for two basic reasons. First, the student had to have a 

working knowledge of Latin if he was going to pass his college entrance 

examinations. Often during exams the colleges required the student to 

translate a passage out of one of Cicero's works into English. Second, 

Rhetoric became the darling discipline of the Trivium--and Cicero was 

the pre-eminent authority on Rhetoric. This double motivation placed 

Cicero next to Aristotle in importance as an authority, as an author, 

and in the amount of time students devoted to the reading of his works. 

The Puritan children spent years of their youth laboring over Latin 

texts that were written by the best minds of the pagan world. The 

result was devastating for the Puritan church state. The future 

colonial leaders were being inculturated with the Hellenistic world 

view. They were learning Stoic doctrines of justice that were rooted in 

the Greek cosmology of nature. Consequently, they began to view the 

world from that perspective. In the process, the students lost the 

vision for a millenial kingdom and developed a vision for a secular 

Utopia. 

Richard Gummere tells us that Scholasticism held an "academic 

monopoly" on colonial education (Gummere, 1969, p. 55). Generally, the 

first schooling a colonial child obtained was in a Dame school. This 

school was often in the home of a neighborhood mistress who taught the 
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students basic reading and writing skills. On completion of the Dame 

school, at the age of eight or nine, the future colonial leaders went to 

grammar school. The goal of the grammar school was to prepare the 

student for admission to college. This was accomplished by an almost 

relentless diet of Latin grammar. In 1710 at the Boston Latin School 

boys in the seventh grade had learned their Latin grammar well enough to 

be reading Cicero's Oratations in the original tounge. They were also 

reading "Justinian, the Latin and Greek New Testaments, Isocrates, 

Homer, Hesiod, Vergil, Horace, Juvenal, and dialogues in Godwin's Roman 

Antiquities, as well as turning the Psalms into Latin verse (Gummere, 

1969, p. 57; see also Middlekauff, 1963, pp. 84-85)." 

The colonial grammar schools and colleges liked to see themselves 

as descendents of the ancient "school of Hebrew prophets (Rudolph, 1962, 

p. 24)." In actuality, their structure, their curriculum, their ethics, 

and their methods of instruction were descendant of the academies of 

Greece and Rome. These schools had little more than a Judeo-Christian 

veneer over a core of Greco-Roman principles and methods. While 

attempting to build Christian leaders the colonial educaional system was 

actually Hellenizing the minds of the Puritan youth. This was done by 

requiring exhaustive reading of the pagan philosophers in their original 

tongue and by the use of Aristotle's dialectical process of 

demonstrating truth. 

The rigid uniformity of the scholastic educational system, even 

down to the grammar school level, stands out in sharp contrast to the 

diversity of today's elective system. Since knowledge of Greek and 

Latin was key for admission to college these languages were the main 
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diet. It was not uncommon for a child, having sufficiently learned his 

languages, to be admitted to college by the age of twelve or thirteen. 

Often as much as one-fourth of the entering class at Harvard was under 

the age of fourteen. This explains the apparant prodigy of various 

colonial leaders who were admitted to college at such young ages. 

The failure of the reformation church state was, in a large part, 

brought about by its own weaknesses. As early as 1641 John Winthrop had 

"objected to the principles "grounded upon the old Roman and Grecian 

Governments' in Nathanel Ward's election sermon, as a breach in the 

fortifications of the Biblical Commonwealth (of Massachusetts Bay) 

(Gummere, 1969, p. 37)." The colonial leaders progressively moved from 

the use of religious concepts in government to the use of naturalistic, 

and eventually. Enlightenment concepts of government. The beginning of 

this process can be seen in the struggles between early colonial 

leaders. 

John Winthrop believed that both church and civil society should be 

based on Biblical principles. This belief essentially denies the 

concept of civil society. If the church and the state operate by the 

same principles then the state is the church. They are one-in-the-same 

and theocracy is the result. However, Roger Williams believed that 

there should be a dichotomy between the principles to be used for 

governing the church, and those to be used for governing the state. In 

a sense, both Winthrop and Williams were rejecting the mixed form of 

government that had been taught them while studying in England. In 

their pamphlet debate over the proper principles for governing society 

these two men argued from the extremes. One was for oligarchy 
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(theocracy), and the other for democracy (Gummere, 1969, p. 46). The 

medieval syntehsis between the ancient Hebrew and Greek world was 

crumbling along political lines. 

John Wise went a step farther than Roger Williams in his 

application of Enlightenment doctrines to principles of government. As 

a minister at Ipswich, Massachusetts, Wise taught that both church 

government and state government should be based on the secular 

principles prescribed by Samuel Pufendorf, a German natural law 

theorist. Wise believed there was a natural order to government, that 

it could be discerned by the rational mind, and that it should apply to 

church and state alike. If the church was to operate by different 

principles it would be in discord with the natural order of things. 

Consequently, this would place the church in conflict with the Creator 

of the natural order. This logic "was the exact reverse of the Puritan 

practice (Skidmore, 1978, p. 32)." The Puritans had emphasized the 

responsibility of this world to be conformed to the image of the 

spiritual order. 

This conflict between prominent colonial ministers over what 

principles should be embraced on matters of government illustrates three 

points: the strength of naturalistic doctrines in the Reformed church; 

that some ministers, such as Winthrop saw the conflict between Christian 

and "old Roman and Grecian" principles; and the conflict in the logic 

between Reformation and the rising Enlightenment thought. 

This double heritage, with its two conflicting cosmologies 

(Creation in contrast to Nature), its two conflicting epistemological 

grounds for moral knowledge (Divine Law in contrast to Natural Law), its 
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two conflicting ethical systems (righteousness in contrast to virtue), 

with their two conflicting ideals (the golden rule in contrast to the 

golden mean) was never properly perceived, much less, adequately 

analyzed by the Reformation church. Most ministers simply did not 

realize the conceptual conflict between the two world views. Many, such 

as Williams and Wise, had embraced an eclectic mixture of naturalism and 

spiritualism. Yet each man felt his particular beliefs were right. 

Consequently, instead of being an example of unity and charity to the 

mother country, disharmony was rampant in the Puritan "New Jerusalem." 

The dream of leading the world into the millenium of peace was lost. In 

time the New Jerusalem was to declare war on its mother country and lead 

the world into an era of secular revolution instead of religious 

revival. 

Statements have been recorded by virtually every prominent colonial 

minister on the conflict over the principles that should be used for 

governing society. Cotton Mather either had Roger Williams or John Wise 

in mind when he wrote that "It is unworthy the spirit of so godly 

learned a man as maketh this objection, to prefer Athens before 

Jerusalem, .. . (Guimiere, 1969, p. 46)." Cotton's contrasting our 

double heritage in this manner is throughly consistent with the theme of 

this thesis. 

Contrasting our Greek heritage with our Hebrew heritage is not an 

entirely new phenomenon. Around 200 A.D. Tertullian, a converted Roman 

jurist, published a work to counter the attempt by what was considered 

to be heretics to fuse the Hebrew and Greek systems. He asked 

What has Jerusalem to do with Athens, the Church 
with the Academy, the Christian with the heretic? 
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Our principles come from the Porch of Solomon, . . 
.(Tertullian, Prescriptions Against Heretics 
7:36). 

Tertullian had studied at Athens before his conversion to Christianity. 

He is considered among historians to have been one of the best educated 

men in the world at his time and was not scoffing at the Greek system 

out of ignorance. He was objecting to the Palagian attempt to 

synthesize Christian theology with Stoic philosophy. In referring to 

the porch of Solomon, Tertullian is setting up a powerful symbolic 

contrast between the Stoic and the Hebrew methods of moral knowledge. 

The Stoics were named after the paint porch (Stoa) where Zeno, the 

founder of the Stoic school of philosophy, taught his doctrine. In the 

Old Testament we are told that Solomon "made a porch (of cedar) for the 

throne where he might judge, ... (I Kings 7:7)." Tertullian s 

contrast between the cedar porch of Solomon and the painted porch (Stoa) 

of Zeno is a means of symbolizing the contrast between the two systems 

of ethics behind their views of the world. 

Tertullian's contrast between the Academy and the Church also 

illustrates the early Church's response to the Academic system of 

education. Originally, the early church refused to baptize any convert 

that continued to teach in the academy. Ironically, the methods and 

doctrines of the academy, that were considered heresy by the early 

church, were later adopted by the medieval schoolmen. This produced an 

unsettled synthesis that was not to collapse until the era of the 

Enlightenment. 
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Commencement Broadsides 

As previously explained, one of the fruits of Aristotle's 

dialectical system was the development of a formal exercise called 

Scholastic Disputation. Long before the colonial era, the methods of 

scholastic disputation had become so highly developed that the mam form 

of examination was not in written tests but in oral debates (Weisheipl, 

1967, XIII, p.1145-46).. Each week specific class hours were set aside 

for disputations. Even a student's final exam was given io the form of 

a scholastic disputation. 

In colonial America it was the custom to hold the last part of the 

final exam on commencement morning. Anouncements were sent out to 

relatives, friends, and public officials. On arrival at the 

disputation, large leaflets, which had been printed at the expense of 

the students, were distributed to the guests. These ^broadsides' 

contained a listing of the theses that would be debated that morning. 

The theses were listed under the different headings of the seven liberal 

arts and generally numbered about one hundred (see Appendix D.). Two 
candidates for graduation would be challenged with one of the thesis. 

The first of the candidates would serve as "disputant", the second as 

"questioner". They would meet in an intellectual confrontation in which 

they exercised their learned powers of dialectical logic. While they 
were attempting to either establish or refute the validity of a 

particular thesis they would recite from memory the axiomatic 

propositions which had been developed by Scholastic authorities. By 

this means the students would demonstrate to their audience, at least 

those in the audience who could understand Latin, the fruits of their 
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education (Rudolph, 1962, p. 30). 

Most of the commencement theses were pure scholastic formulas. 

Many of them had been developed by the Greeks and Romans before the time 

of Christ. For example, a large number of broadsides from Harvard have 

been preserved. The theses on these broadsides provide the political 

historian with an abundance of material that displays, on a yearly 

basis, the social issues of the day: 

These theses, then, constitute an extremely important 
index of the education of the college graduates of that 
time. During the twenty-five years immediately 
preceding the Declaration of Independence, the men who 
were to play the largest role in the securing of 
freedom from the mother country ... were being 
educated to powers of thinking by means of these theses 
as they were brought home to the minds of young 
collegians throught the disputations (Walsh, 1935, 
p.82). 

These broadsides also provide the political historian with an abundance 

of materal that reveals the extent of the medieval confusion between the 

two conflicting world views of the Greek and the Hebrew. 

In the commencement broadside of 1642 the seventh theses listed 

under the discipline of Ethics reads, "Justitia mater omnium virtutum" 

[Justice is the mother of all virtues] (see Appendix D.). This thesis 

may well have been chosen for oral debate by two graduating seniors. 

They would have used Aristotle's dialectical methods and the supporting 

or contradicting axioms that may have been developed in the Greek 

Academy, the Roman Academy, or the medieval church. But this thesis 

reveals something about the character of education in the colonial 

church college that is far more significant to the church—and to our 

topic—than the practice of Aristotelian dialectical logic. 

This thesis, which was slated for debate at the first Harvard 



103 

graduation ceremony, was based on pagan ethics. The future ministers in 

the colonial college were learning that justice was understood by 

reference to the pagan idea of virtue (the virtuous citizen was to 

pursue the golden mean). They learned this doctrine in the course on 

ethics, which itself was named after the pagan value system. And they 

learned it by the pagan educational method of lecture and debate. 

Practically the entire graduating class during the early years of the 

colonial college was preparing for the ministry of the Christian gospel. 

The post-Roman church believed it could make use of Aristotle's 

dialectics without fear of paganism challenging Christian doctrines. As 

noted earlier, Aristotle's dialectical method was believed to be an 

objective way of increasing knowledge about any subject. Yet, virtue 

was an idea at the center of pagan ethics. Virtue was the Greek concept 

of manly strength. It dictated that the strong man was to follow the 

golden mean and avoid excess. By the use of virtue the pagan 

demonstrated to the Greco-Roman world that he was a noble citizen. 

Virtue was the goal of the Greek citizen, not the ancient Hebrew 

or Christian. The Hebrew counterpart to virtue was righteousness. The 

man of righteousness did not follow the golden mean; he pursued the 

golden rule. The righteous man pursued holiness not moderation. The 

word "virtue" does not appear in the original texts of the Scripture, 

yet it saturates the writings of the Greeks and Romans. Virtue and 

righteousness were two different names for two different systems of 

ethics. The differences in these two systems of ethics run so deep that 

they are even based on two entirely different cosmologies—one called 

Nature, the other called Creation (see Strauss, 1953, pp. 81-82). 
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The 1752 commencement broadside from Princeton contained a thesis 

listed under Ethics that stated "Whatever is opposed to the universal 

good of mankind is opposed to the Law of Nature (Walsh, 1935, p. 9)." 

This statement contains a combination of pagan doctrines, each drawn 

straight from ancient Stoic principles of justice. The Law of Nature 

(jus naturale) was at the foundation of the Roman jurist's doctrine of a 

universal natural law that all men were in subjection to, and could 

discover, by the use of their reason. Two years previously, the 1750 

commencement broadside from Princeton provided an illustration of the 

influence of Enlightenment political thought on the college. Theses 

number eight under Ethics reads: "In Statu Naturae, (quibusdam Cognatis 

exceptis) quoad Imperium, Homines sunt aequales (see Appendix D.). As 

previously explained, the State of Nature doctrine and its synthesis 

with Natural Law doctrines provided the key for the building of western 

individualistic ethics and today's modern secular empires. 

As the revolution of 1776 draws closer, James Walsh traces the 

movement in the doctrines of the colonial commencement thesis from 

justification of loyalty to British authority to calls for revolution 

(Walsh, 1935, pp. 259-262). These calls for revolution were based on 

Enlightenment political doctrines that grew out of the modification of 

the pagan Natural Law ethics which the Colonial college student learned 

while he was studying the Classics. 

In the 1769 commencement theses at Brown, revolutionary activity 

was discouraged. By 1774 the theses were revolutionary in nature. Now 

we read "To overcome violence and defend ourselves and our possessions 

is commanded by nature and is permitted by virtue." Again, the idea 
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that we derive moral values from nature and that virtue is the goal of 

character are concepts that are Greek in origin. Also, powerful shades 

of Lockean doctrine can be seen in this thesis. The next thesis on the 

same broadside both confirms and extends the logic of the thesis just 

cited and Locke's influence becomes indisputable. It states that "A 

glorious death for the sake of liberty is above all to be preferred to 

miserable slavery." This thought comes from John Locke's Second 

Treatise of Government (Chapter VI) and illustrates the extent that 

revolutionary Whig rhetoric had permeated Brown in the years just 

preceding the revolution. 

These broadsides have a four-fold significance when they are 

considered in relation to this paper. First, along with the Colonial 

college charter, the broadsides demonstrate the extent of the influence 

of the Old World scholastic educational system on the colonial church 

college. Second, they demonstrate the extent of the dependence of the 

Old World scholastic educational system on the ancient Greco-Roman 

Academy. This resulted in the Hellenization of the minds of the 

students in both the medieval church school and the colonial church 

college. Third, the broadsides demonstrate the extent of the influence 

of the Enlightenment on the pre-revolutionary colonial college. Fourth, 

by comparing pre-Enlightenment theses with those printed during the 

Enlightenment and with ancient authorities such as Cicero one can see 

the dependence of Enlightement political doctrines on ancient Greek 

naturalistic concepts. 

From these four points the conclusion can be drawn that: vf 

education plays an important part in the forming of the mind and the 
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mind plays an important part in the events of human history, then the 

success of the revolutionary doctrines of 1776 was vitally related to, 

if not heavily dependent on, an educational system that betrayed the 

goals of the society that established it. While the society had 

originally been founded on the most powerful of religious drives it 

became the first, and foremost, secular society in the world. Thus, the 

irony of the secularizing effect of religious edcuation in colonial 

America. 
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CHAPTER VII 

SCHOLASTICISM AND THE 

ENLIGHTENMENT 

As the middle of the eighteenth century approached, the 

synthesis between the Hebrew and Greek world views that had formed the 

medieval mind was about to be shattered. Once shattered, it would never 

be restored. Natural Law was transformed into Natural Rights, and, in 

the process, provided a new ethic around which society could be built. 

The new doctrines appeared in the in the colonies soon after their 

formulation. Previously, the medieval mind held that revelation was a 

superior to human reason as a means of gaining moral knowledge. But, 

for the scholastic, this did not mean that reason and revelation were in 

conflict. Reason could contribute valuable insights into the principles 

of revelation. 

According to Thomas Aquinas, it was the will of man that was 

fallen, not his reason. The scholastic beleived that a combination of 

Greek methods of reason and Judeo-Christian revelation could be used in 

a complimentary synthesis. This harmonization of Hebrew an Greek 

methods to knowledge was at the heart of what the scholastic synthesis 

was all about. In contrast, the Enlightenment mind exalted reason over 

revelation. Reason was perceived as the proper foundation by which to 

govern society. The truly Enlightened mind pushed special revelation 

out all together. The revelation that did exist was received by the 

light of nature, and this by human reason. 
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Scientific Revolution 

Science is the name given to a method of gaining knowledge. The 

paradigm for what was to be considered the valid scientific method 

underwent a major re-orientation in the seventeenth century. This 

conceptual reordering of science was fundamental to the development of 

the Enlightenment. Rene' Descartes provided two dimensions that were 

basic to this change. First, he developed a logic that justified the use 

of doubt instead of authority as a means of obtaining certainty. At 

this point he believed he had "discovered the foundations of a marvelous 

science (Meditations I)." Second, he developed the methods of calculus 

that were to open the door to a new dimension of mathematics. 

The next major contributor to this conceptual reorientation was Sir 

Issac Newton (1642-1727), a Unitarian of Trinity College at Cambridge 

(Hibbert, 1974, p. 106). While setting under the proverbial tree, he 

watched an apple fall to the ground. He observed that it was operating 

by the same principles of gravity when it was high up in the tree as 

when it hit the ground. Essentially, he asked himself if the apple 

would still be operating by the same principles if it fell from twice 

the height of the tree, or four times the hight of the tree. If the 

answer was yes, which it obviously was, then what would happen if the 

apple fell from the heavens. Do the heavenly bodies operate by the same 

principles as the earthly bodies? If the answer to this second question 

is yes, then the paths of the stars and planets can be explained by the 

same principles used to explain such a common event as an apple falling 

to the ground (Hibbert, 1974, pp. 102-109). 
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Suddenly, the universe could be understood. Its mechanics, when 

analyzed by simple, uniform mathematical formulas, could be laid open 

before the mind of man. By this logic, Newton open the doors to an 

orderly understanding of the universe not dreamed possible before. The 

mathematics of the ancients dealt with every geometric problem as if it 

stood alone. Each problem was solved by methods peculiar to itself. 

There was no consciousness of a general uniformity to the operation of 

the universe. Now there was, and the "new learning" these thinkers 

generated swept over the educational communities in Europe and colonial 

America. 

Chairs in Moral Philosophy 

The newly apparent order to a mechanical universe generated new 

speculation about the possibility of there being a natural universal 

order to ethics. Natural Law was revitalized with a flurry of 

speculation about the social possibilities of a natural moral law that 

could be described geometrically. The great success of Natural 

Philosophers such as Newton caused scholars to open the academic doors 

to other ancient diciplines, such as Moral (Ethical) Philosophy, that 

had been banned since the fall of Rome. There was a decline in 

Calvinistic dominance and an increase in secular ideals. "Ethics, after 

all, is a guide to good works, as Cotton Mather recognized in his 

complaint in 1716 against "employing so much time upon Ethik in College, 

a vile form of paganism (cited in Rudolph, 1977, p. 41)."' 

This change in the direction of the ethical principles that the 

colonial college student embraced was largely the result of the rise in 

courses in Moral Philosophy. As a discipline. Moral Philosophy was one 
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of the three philosophies of Aristotle. It was the last discipline of 

the ancient Academy to be readmitted into Scholastic education. After 

its admittance, Enlightenment moral philosophers abounded 

at the College of Philadelphia in 1756 the moral philosophy 
course drew on the writings of Frances Hutcheson, Jean Jacques
Burlamaqui, as well as of Pufendorf, Sidney, Harrington, and 
Locke. The views of these and other moral philosophers were 
incorporated into the textbooks, which, in a sense, by their 
appearance certified the course in moral philosophy as having
made its way into a commanding possition in the curriculum. The 
first of these, by Thomas Clap, appeared in 1765: Essay on the 
Nature and Foundation of Moral Virtue and Obligations: Being a 

TntrnHnrtinn tn the Studv ot Lthics. for the Use of the 
Students of Yale College (New Haven, Conn: Mecom, 1/65; cited in 
Rudolph, 1977, p. 41)." 

Moral Philosophy marked the culmination of the slow but certain swing by 

the Scholastic educational system toward a full expression of the pagan 

curriculum of ethics in the Academy. Although it had taken twelve 

hundred years, the leaven of Herod had finished its work. 

In colonial America, as in Europe, the new Moral Philosophy courses 

were taught on the basis of Natural Law. The derivative idea of Natural 
Rights was the best received doctrine in these courses. By the middle 

of the eighteenth century, moral philosophy courses had begun to prevail 
over courses in theology in their impact on the average student as well 

as future presidents of the United States. 

John Adams (1735-1826) graduated from Harvard in 1755. He was to 

become a leader in the movement for independence and the second 

president of the United States. In a private letter to Thomas 

Jefferson, the third president of the United States, he stated his views 

on the use reason as opposed to revelation in providing certaint 

knowledge. The letter was dated September 14, 1813: 

The human understanding is a revelation from its Maker which can 
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nev6r be desputed or doubted. There can be no skepticism ... 
or incredulity, or infidelity here. No propheicies, no miracles 
are necessary to prove the celestial communication. ... We can 
never be so certain of any prophecy, or of any miracle, or the 
design of any miracle, as we are from the revelation of nature, 
i.e. Nature's God, that two and two are equal to four. Miracles 
or prophecies might frighten us out of our wits; might scare us 
to death; might induce us to lie, to say that we believe that 
two and two make five. But we should not believe it. We should 
know the contrary. 

This is an example of Enlightenment naturalistic reasoning in its purest 

form. 

Thomas Jefferson was captivated by Enlightenment thought while he 

was a student at the College of William and Mary. This tiny school was 

originally founded to train ministers for filling the pulpits of the 

Anglican church. However, by the time Jefferson was admitted in the 

seventeen-fifties the "new learning" had arrived from Europe. As 

previously mentioned, William Small, an instructor who had recently 

graduated of Aberdene in Scotland, first introduced Jefferson to the new 

learning. The old learning had been based on the scientific method of 

Aristotle. His method of science, as mentioned, was a refined system of 

deductive logic. Aristotle's logic relied on authoritative propositions 

or axioms, that were unrelated to the methods of doubt and induction 

that produced the new science of the Enlightenment. 

Natural Law, Thomas Jefferson and the Saxon Myth 

Jefferson claimed that the principles of the Declaration of 

Independence were no more than a complication of the elementary books 

of public right, (such) as Aristotle, Cicero, Locke, Sidney, etc. & C. 

(Jefferson to Henry Lee, May 8, 1825)." Jefferson was making this 

statement in response to the charge by Henry Lee that he had plagiarized 
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John Locke while writing the Declaration of Independence. If Jefferson 

had plagiarized Locke, then Locke had plagiarized Cicero. There is a 

necessary flow of logic from one author to the next. Locke had even 

followed the topics of book III of Cicero's Republic while writing the 

Second Treatise of Government. 

Why would Jefferson place Sidney in the same category with Aristotle, 

Cicero, and Locke? Possibly, he was just being casual in his choice of 

philosophers. Yet his letter to Henry Lee did not reflect mere casual 

attention. The answer to our question may lie in a little known, but 

well documented, splinter theory both Jefferson and Sidney had embraced. 

This theory grew out of a process of extending natural law logic back 

through the centuries into England's early Saxon heritage. 

Both Jefferson and Sidney interpreted their English heritage in a 

manner that made the Saxons appear as an exceptionally noble people 

while at the same time making the Anglo-Normans appear as the black 

sheep in the family. This interpretation developed out of an attempt by 

minds of the Enlightenment to look back in history and explain where 

their society had gone wrong. The theory was so grossly anachnronistic 

that it became known among historians as the Saxon myth. Yet, it is a 

good example of how men have generalized key concepts they have embraced 

to virtually all areas of their lives. 

When a man adopts a particular social concept he will use that 

concept as a bases for interpreting historical events. He will see the 

events of history through the particular shade of conceptual lenses that 

he is wearing. This is a universal phenomenon that is a dimension of 

the process of socialization and is generally accepted among 
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sociologists. This phenomenon may generate speculation in unexpected 

areas due to the true believer's extension of the basic logic of the 

particular social doctrine they have embraced. 

This process can be seen in the writings of Jefferson and Sidney as 

they relate to the Saxon myth. These two men had interpreted their 

Saxon heritage in terms of the twin Enlightenment doctrines of the state 

of nature and the law of nature. John Locke had claimed that men were 

born into a state of nature that was governed only by the law of nature. 

Logically, the more a person was isolated from other humans the closer 

he was to the state of nature. As speculative logic about the state of 

nature expanded certain men concluded that the best location for a state 

of nature was an island—and what better island was there for this than 

their own English isle. This setting provided the foundation from which 

the Saxon myth was built. 

Since the English isle would have provided a relatively isolated 

enviornment for any ancient people those who arrived first, according to 

Enlightenment thought, would have been in a state of nature. Since the 

Saxons arrived in England two hundred years before the Norman conquest 

they would have had sufficient time to develop a culture based on the 

laws of nature. Consequently, it was speculated that the Saxons would 

have developed an exceptionally noble society. 

Jefferson hoped he would be able to trace Saxon history back to 

early laws that had been written before the Norman arrival. He believed 

if he could accomplish this task, the early Saxon laws, written in 

harmony with the laws of nature, could be adapted by the new American 

government. The result would be that the new American government could 
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draw from the experience of the old Saxons and have a head start in 

developing a truly just society (Colbourn, 1965, pp. 169-171). This 

seemingly insignificant dimension of social speculation illustrates how 

basic the Enlightenment Whig's belief in the doctrines of the state of 

nature and the law of nature were to his world view: 

The persistent and enduring affection for whig history that is 
so pronounced in Jefferson suggests a certain consistency in his 
historical thought and political action. It is abundantly clear 
that the whig historical approach had much that was attractive 
to Jefferson, . . . And it was a comfort to subscribers to the 
Saxon myth to know that there had existed a political Utopia in 
Saxon England. In fact the basis of whig history was largely 
this pre-Norman Utopia, . ... This Saxon society, Jefferson 
learned, had been a society of law, unplagued by a shackling 
established church, . .. (Colbourn, 1966, pp. 183-84). 

Jefferson believed the problems of Europe were based on the mutual 

support of two social institutions whose existence were in violation of 

the law of nature. These two institutions were the aristocracy and the 

priesthood. He also believed it had been the Normans who brought the 

priesthood onto the English isle in the form of Christianity. Even 

fourty years after the revolution Jefferson expressed his displeasure 

with state constitutions being "poisoned by priest-craft (Jefferson to 

John Taylor, May 28, 1816)." He did not want the new American 

government adulterated by Christian dogma. He believed that insulating 

the Virginia government against Church involvement was one of the three 

greatest accomplishments of his life (Burns in Horwitz, 1977, p. 156). 

The Irony in this whig interpretation of history is that it was the 

church through the Normans, not the Saxons, that had brought the 

doctrines of the Law of Nature to the English Isle. The doctrines of 

the Law of Nature that were necessary for the secular cannonization of 

Saxon history were wholly dependent upon the efforts of the Christian 
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Church. It was the church that had nurtured the ancient Greek doctrines 

of Nature and Natural Law through the middle ages and it was in the 

colonial church college that these Whigs had been inculturated with 

those doctrines. Jefferson penned his jeremiads against the 

Christianized Normans, yet if they had not existed he would not have had 

a conceptual foundation for Natural Law on which to build his "Saxon 

"heavenly city (Colbourn, 1966, p. 171).'" 

John Locke: Philosopher of the Whigs 

The Whig political doctrines that fired the American revolution 

were formulated in the main part by John Locke (1632-1704) of Christ 

Church at Oxford. He is counted among the foremost of the British 

Natural Right philosophers. The logic contained in his Two Treatises of 

Government (1689) was at the core of the Declaration of Independence. 

The flow of the argument and phrase after phrase are unmistakenly 

Lockean. Intellectually, this man had more of an influence in the 

development and spread of western liberal democratic values than any 

other scholastic. He is considered by many to be the father of the 

Enlightenment. He has also been called the father of human rights, 

while, oddly enough, he is also known as the father of modern 

empiricism. He was the philosopher of the Whig party at the time of its 

formation under Lord Shaftsbury's leadership. John Locke was, in a 

sense, the intellectual patriarch of the modern political institutions 

of the western world. He was so involved with the scheems of the early 

Whig party that, when the Rye House Plot to assinate Charles II was 

uncovered, Locke felt it expedient to flee to Holland (McDonald, 1968, 

p. 326). His involvement in the affairs of the Whig party, and the 
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resulting propaganda he produced, prompted David Hume to ask how one 

could truly embrace a political party and philosophy at the same time. 

While the American branch of the Whig party was fomenting the 

revolution, it published full front page advertisements of the second of 

Locke's Two Treatises of Government. According to the Boston Gazette of 

March 1, 1773: 

The present crisis is very alarming—Every honest and good Man 
in America must be under a very sensible Concern for himself and 
for his Property.—Perhaps there never was a Time since the 
Discovery of this new World, when People of all Ranks every 
where show'd so eager a Spirit of Inquiry into the Nature of 
their Rights and Privileges, as at this Day.—This at all Times 
is a laudable Spirit, and ought to be encouraged—It has 
therefore been judge very seasonable and proper to put it in the 
power of every free Man on this Continent to furnish himself at 
so easy a Rate with the noble Essay just now re published. ... 
It should be early and carefully explained by every Father to 
his Son, by every Preceptor in our public and private Schools to 
his Pupils, ... 

John Locke had so ingeniously taken the ancient Stoic concept of 

Natural Law and Thomas Hobbes' newly developed concept of the State of 

Nature, and combined them in a manner that had not been done before. 

According to Locke's logic, when the State of Nature and the Law of 

Nature (which had been expressed in its highest form by Cicero) were 

combined, the results were Natural Rights. He asserted that these 

Natural Rights included life, liberty and property. Locke was 

"inventing" the modern doctrine of Human Rights. This doctrine was a 

new twist on the ancient doctrine of Natural Law. Now justice was to be 

determined by reference to the individual. It was a truly the most 

revolutionary doctrine that had ever been developed by man. John Locke 

had managed to not only justify revolution, but to glorify it, by making 

armed resistance a natural right (Locke, , II, ii and iii). 
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The concept of the Law of Nature was almost as ancient as Greece 

itself. Many of the best educated minds in the pagan and medieveal 

worlds had spent the better part of their lives pursuing the logic of 

this doctrine. Natural Law was fundamental to Thomas Aquinas' system of 

ethics (Sabine, 1973, p. 242). Although Natural Law represented the 

high water mark in the development of the classical ethics of antiquity, 

it was markedly different than the Natural Law of the American 

Revolution. In antiquity and in the medieval era Natural Law had always 

lacked the necessary dimensions that would have provided for the 

development of an individualistic doctrine of justice. Although pagan 

in origin, the doctrine, as it had stood though history, had not created 

a "secular" society by today's terms. However, in the seventeentjjt 

century, the doctrine of the State of Nature was to provide the key for 

the full development of a secularistic ethic. 

Thomas Hobbes had described men as creatures who possessed a 

restless desire for power. This desire for power, in combination with 

the desire to survive, produced a "war of all against all (Leviathan, I, 

xi)." The natural condition of mankind was to be in a state where there 

was " . . . no society; and, which is worst of all, continual fear 

and danger of violent death; and the life of man solitary, poor, 

nasty, brutish, and short (Leviathan, I, xiii)." 

Hobbes' proposition that man was born into this "solitary" State of 

Nature provided the conceptual foundation for western secular 

individualism. The evilness of Hobbes' seemingly benign doctrine is 

that it negated the concept of the family as the basis for society. 



118 

Even without a civil society men are born into families, not the 

solitary State of Nature. But according to Hobbes, if there was to be 

any society it would be the result of individuals compacting with a 

Leviathan, or state, to protect their lives. 

The beginning of today's individualistic ethics is often attributed 

to the Reformation. The doctrine of the priesthood of all believers, 

however, is not the origin of the doctrine of secular individualism. 

These two doctrines are cosmologies apart in the principles they 

proclaim and in the goals they seek. While it did make the Protestant 

susceptible to Enlightenment doctrines, the stress on personal 

accountability to God is not the origin of the doctrine of secular 

government and its accountability to the individual. The Enlightenment 

was every bit as hostile to the Reformation as the Reformation was to 

the High Church. Western secular individualism was a product of the 

Enlightenment, not the Reformation. 

As formulated by Hobbes, the doctrine of the State of Nature was 

rather harsh and had little practical effect on political ideals. Later 

in the century, however, John Locke was to soften Hobbes' State of 

Nature by going back to the ancient Stoic doctrine of Natural Law. 

According to Locke "The State of Nature has a Law of Nature to govern 

it, which obliges every one: And Reason, which is that Law, teaches all 

Mankind, who will but consult it, .. . (The Second Treatise of 

Government, II, 6)." In this passage Locke is synthesizing Hobbes with 

Cicro. 

In the Republic, written between 54 and 51 B.C., Cicero states that 

"True law is right reason in agreement with nature; it is of universal 
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application, unchanging and everlasting; .. . (in> xxii). Cicero 

continues in his discourse to the topic of a just war (Ill.xxiii). In 

turn, Locke follows Cicero's guidance; his next topic is "The State of 

War (II, iii). This process goes on through the the topics "of slavery 

and "of property." Locke is following Cicero's outline topic for topic! 

John Locke's Second Treatise of Government is a neo-Stoic pagan 

discourse on government. It is a seventeenth century modification, 

almost plagiarism, of first century B.C. pagan ethics. An obvious, but 

important point for our study, is that Locke learned his pagan ethics 

while he was a student at the college of Christ Church, Oxford. 

Locke's key modification of Cicero's theme is in his use of Thomas 

Hobbes' doctrine of the State of Nature. According to Locke, an 

Englishman's rights were not delegated by charter from the king. 

Government was by compact between individuals in the State of Nature and 

held no more power than what had been agreed to by those who made the 

compact. By the natural order, the king was an outlaw and, of 

necessity, in a state of war with the people. Consequently, the 

individual could, and should, rise up in arms to take back his natural 

authority (Two Treatises of Government, II, iii, 16). This logic was to 

change the course of political as well as ethical history. 

John Locke had made war a natural right. But he did it all by 

guile, for John Locke did not even believe in Natural Law as he 
portarays it in his Two Treatises of Government. He was an empiricist 
and, in his real life's work, taught that we learned by experience, not 
reason. 

Let us then suppose the Mind to be, as we say, a white Paper,
void of all Characters, without any Ideas; How comes it to be 
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furnished? ... To this I answer, in one word. From Experience: 
In that, all our Knowledge is founded; and from that it 
ultimately derives it self. ... 
.. . Esternal, Material things, as the Objects of SENSATION; 
and the Operations of our own Minds within, as the Objects of 
REFLECTION, are, to me, the only Originals, from whence all our 
Ideas take their beginnings (An Essay Concerning Human 
Understanding, II, i, 2 & 3). 

Even our ethics are derived from experience. Ethics were based on 

the experiences of pleasure and pain (II, vii, 1-6), thus, morality was 

of man's making, not nature's (III, xi, 15). "'Tis false that Reason 

discovers them." Ideas about morality: 

are about Ideas in the Mind, which are none of them false or 
disporportionate; they having no external Being for which 
they are referr'd to, and must correspond with. It is far easier 
for Men to frame in their Minds an Idea, which shall be the 
Standard to which they will give the Name Justice, with which 
Pattern so made, all Actions that agree shall pass under that 
denomination, . . . (Ill, xi, 17). 

John Locke was an ethical hedonist: 

Good and Evil, as hath been shewn, B.II.Ch.XX.par.2. and 
Ch.XXI.par.42. are nothing but Pleasure or Pain, or that which 
occasions or procures Pleasure or Pain to us (II, xxviii, 5). 

Thus, "the highest perfection of intellectual nature, lies in a careful 

and constant pursuit of true and solid happiness; (II, xxi, 51). He 

believed that the greatest pleasure was found, of all things, in 

property (McDonald, 1968, p.330). Here we may well see the grounds for 

Thomas Jefferson changing Locke's pursuit of property to "the pursuit of 

life. Liberty & Happiness" in the Declaration of Independence. It was 

not much of a change in meaning from Locke's original intent. 

Locke's doctrine of Natural Rights in his Two Treastises of 

Government was changing the fundamental character of the historic 

doctrine of Natural law. Leo Strauss saw this as a highly distructive 

step because: 

https://Ch.XXI.par.42
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through the shift of emphasis from natural duties or obligations 
to natural rights, the individual, the ego, had become the 
center and origin of the moral world, since man as 
distinguished from man's end—had become that center or origin 
(Strauss, 1953, p. 248). 

Such a change by Locke in the character of Natural Law may have been the 

result of his not really believing the doctrine in the first place. In 

the fourth edition of his Essay he removes any statement that could be 

considered consistent with either the ancient or the Enlightenment 

versions of the doctrine. He would not acknowledge that he had written 

the Two Treatises until he was on his death-bed (Locke, 1963, p. 16) 

while he was willing to travel in order to give lectures on his Essay 

Concerning Human Understanding. 

The epistemological doctrines of the Essay stand in as sharp a 

contrast with the Two Treatises as could be conceived. It is the 

difference between the intellectual rationalist and the intellectual 

empiricist. This contrast prompted Peter Nidditch to remark that Locke 

sometimes resembles "Bunyan's Mr. Facing-bothways, Mr. Two-tongues, and 

the ^Water-man, looking one way, and Rowing another' (Locke, 1975, p. 

x)." But, with this background, how did the Lockean social doctrines 

rise to such a position of prominence in colonial America that they were 

instrumental in generating a secular revolution? 

Colonial Election Sermons 

Locke's Two Treatises made their way across the Atlantic and were 

used in the new Moral (Ethical) Philosophy courses in the colonial 

college. Then things began to happen. Carl Becker tells us that the 

election sermons of the colonial ministers, who were educated in the 

church college, made the average man familiar with Enlightenment social 
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doctrines: 

An important, but less noticed, channel through which the 
fundamental ideas of that philosophy-God, Nature, Reason-were 
made familiar to the average man, was the church. 

In later Massachusetts election sermons, from 1768 to 
1773, we find both the philosophy and formulae; . ... And so 
there crept into the mind of the average man this conception of 
Natural Law to confirm his faith in the majesty of God while 
destroying his faith in the majesty of kings (Becker, 1942, pp. 
76 and 78). 

By means of a twist in Stoic Natural Law doctrines, John Locke had made 

war a right. Due to the Hellenization of the mind of the colonial 

minister by the educational system of the church college, that right was 

preached from the pulpits. The rights they preached, however, were 

based on secular principles that were in conflict with the religious 

goals of the Puritan founders. The success of the secular principles 

would mean the downfall of the theocratic societies the ministers had 

originally been trying to build. Reformation theology had given way in 

the pulpits to Enlightenment natural philosophy. Ironically, that 

philosophy was learned in the church college and spread to the common 

man by the educated minister as much as by the newspapers that were 

sympathetic to the Whig cause. 

Puritan America and the Puritan name died with the revolution. 

This happened formally when the Protestant church lost its position of 

authority in the societies it founded. In the process the English 

Puritan became the American Protestant. Or, more accurately, the 

post-revolutionary historians have not assigned the title of "Puritan" 

to the Protestant church since it lost formal authority in the 

revolution. The now familiar names of Congregationalism and 

Presbyterianism, without the negative connotations, have been used to 
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describe the Protestant church since the revolution. The Reformation 

dream of building a New Jerusalem in the wilderness was dead. It was 

superseded by the enlightenment dream of building a secular society. 

Religious millenialism had been replaced by secular utopianism. 
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CHAPTER VIII 

THE WHIG REVOLUTION 

In order to have a revolution you 
have to have a revolutionary party. Mao. 

In the decade prior to the American revolution the colonial clergy 

turned toward the preaching of Whig doctrines of revolution. These 

doctrines were based on John Locke's combining Stoic doctrines of 

Natural Law with Hobbes' concept of the State of Nature. Since his 

doctrine was so closely related to the Stoic Natural Law, which the 

ministers had been taught since youth, it was received with enthusiasm. 

The result was that the ministers of the gospel of peace began preaching 

doctrines of war throughout the colonies. 

Establishing Secular Values 

According to Locke's Second Treatise of Government, the Law of 

Nature is what gives rise to morality and it does this while men are in 

the State of Nature (II, 12). When analyzed, the Natural Law doctrines 

about the origin and character of morality stand in sharp contrast to 

Divine Law doctrines: 

Locke's political teaching stands or falls by his Natural Law 
teaching concerning the beginnings of political societies. The 
latter teaching cannot well be based on Scripture because that 
beginning of a political society with which the Bible is chiefly
concerned—that of the Jewish state—was the only beginning of a 
political society that was not natural (II, 101)* Futhermore,
Locke's entire political teaching is based on the assumption of 
a State of Nature. This assumption is wholly alien to the Bible 
... (Strauss, 1953, p. 215). 

Divine Law morality worked from the proposition that men were made in 
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the image of a holy God. Consequently, men were to govern their 

relationships by the same principles God used to govern His 

relationships. Human morality was to be based on the same principles as 

heavenly morality. 

Human morality was to be a mirror image of divine morality. Since 

Divine Law could be fully known only through special revelation. 

Scripture was deemed the necessary key for determining right and wrong. 

In Locke's work, however, the basis of morality was found in the Law of 

Nature, and it was the rational mind of man that discovered it, not the 

mercy of God that revealed it. Logically, this faith in reason would be 

incompatable with the basic Christian doctrine of human corruption 

through the fall. If man had been morally corrupted in an original fall 

then his reason would lead him away from true values and, through time, 

into greater fruits of his own sin. Yet Locke's argument was presented 

in such a manner that many ministers, who had previously been 

Hellenized, placed their faith in secular ethics, not realizing the 

implications, and preached those ethics from the pulpit: 

Instead of establishing religion, the Founders established 
religious freedom, and the principle of religious freedom 
derives from a non-religious source. Rather than presupposing a 
Supreme Being, the institutions they established presuppose the 
rights of man, which were discovered by Hobbes and Locke to 
exist prior to all government—in the state of nature to be 
precise. ... Nevertheless, the rights presuppose the state of 
nature, and the state of nature is incompatible with Christian 
doctrine. According to Christian doctrine, "the first and great
commandment" is to love God, and the second, which is like unto 
it, is to love one's neighbor as oneself. In the state of 
nature, however, man in not obliged to love anyone, but merely 
to preserve himself and, what is more to the point, to preserve 
the rest of mankind [only] when his own preservation comes not 
in competition [II, 6]" (Burns in Horwitz, 1978, p. 168). 

Without realizing what had happened, most of the clergy had embraced 
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doctrines of natural morality—while their religion was based on 

doctrines of divine morality. They were undermining their own position 

of authority in the colonies: 

By the time of the American Revolution, and considerably 
before, the New England clergy had turned from their 
preoccupation with the duty to obey and concerned themselves 
with topics that have a familiar ring today. They were 
preaching that the people had Natural Rights, that government 
existed to preserve those rights, and that government that fails 
to do this not only could be but should be overthrown by the 
people (Skidmore, 1978, p. 33). 

Although highly trained in Aristotelian logic, these ministers were 

attempting to work with logically conflicting epistemological 

foundations for morality. They were not thinking as logically as they 

liked to beleve they were. Natural Law and Divine Law are two opposing 

models for morality or ethics that operate on the same conceptual level. 

Logically, if one is valid then the other is not: 

From its origin with the early Greeks, through its central 
formulation by the Stoics—best expressed by Cicero (Rep. iii, 
22)—to its use in the seventeenth and eighteenth centuries to 
justify democratic revolutions, natural law has been used as an 
objective moral standard to determine and measure human ideas, 
actions, and institutions (Sherman, 1973, p. 9-10). 

Although these ministers did not realize the conceptual conflicts 

between the Christian and the Stoic world views many of the Whig party 

leaders did—at least they realized the conflict between Enlightenment 

social thought and Reformation social thought. The Reformation had its 

conceptual roots in our ancient Judeo-Christian heritage while the 

Enlightenment had its conceptual roots in our Greco-Roman heritage. You 

can determine which intellectual movement was shaping or guiding the 

mind of a person by determining what concepts seem truthful or 
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reasonable to him. 

Resistance from the Pulpit 

The success of the American revolution was related to the support 

it received from the Puritan pulpits. However, not all men of the cloth 

accepted the revolutionary doctrines of Enlightenment. As revolution 

swept Europe and bore down on England the Reverend William Jones penned 

these words to the English church: 

While the age abounds with affected declamations against human 
authority, there never was a time when men so meanly submitted 
their understandings to be led away by one another. It is an 
honour to submit our faculities to God who gave them, but it is 
base and servile to submit to the usurpations of men in the 
things pertaining to God. And ... I ask ... whether the 
doctrines of Mr. Locke, whom the world has gone after, will 
prepare any young man for preaching the doctrine of Jesus 
Christ, when he was the oracle to those who began and conducted 
the American Rebellion, which led to the French Revolution; 
which will lead (unless God in his mercy interfere) to the total 
overthrow of Religion and Government in this kingdom, perhaps in 
the whole Christian world; the prime favourite and grand 
insturment with which that mischievous infidel Voltaire; who 
knew what he was about when he came forward to destroy 
Christianity as he had threatened, with Mr. Locke in his hand 
(Rev. William Jones, "A Letter to the Church of England", 1798; 
cited in Dunn, 1969, p. 7). 

The end of the eighteenth century may have seemed to be a time of great 

social progress for many but for others it was a time of great distress. 

The Hellenic Influence on the Whig Constitution 

After attending the Virginia Convention of 1776 Edmund Pendelton 

remarked that "The youth boasted that they were treading upon the 

Republican ground of Greece and Rome (Guimiere, 1969, p. 18)." George 

Washington became known as the Cincinnatus of the American revolution 

and he liked to identify the Colonial armies with the armies of of 

ancient Rome. After extensive research of the writings of the men of 
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the revolutionary era Richard Guimere remarked that "Greco-Roman sources 

were so deeply embedded in the common fund of knowledge that it is often 

hard to trace their origin (Ibid., p. 16)." 

When moving in analysis from the Declaration of Independence to the 

Constitution the orthodox Whig party line moves with you. The 

Constitution, while not containing the full doctrine in its wording, is 

still fully consistent with, and built on, the Enlightenment Natural Law 

doctrines of social order. There is a common uniqueness to these two 

documents when they are compared with previous charters of the colonial 

era. Coversely, their is a conceptual consistency when the two 

documents are compared with each other. Also, there is a marked 

difference in the wording and logic of charters written before the 

revolution and those written after the revolution. The effect of the 

Declaration of independence and Constitution can be seen in the 

differences between the charters written before the revolution and those 

written afterward. 

We have grown so accustomed to what we today call the secular 
state that we tend to ignore the significance of the absence of 
such [religious] provisions in the federal Constitution. ... 
If they thought that all government is derived from God, they 
would have been remiss in not establishing constitutional 
institutions calculated to cause Americans, or to assist them, 
to live according to his laws (Burns in Horowitz, 1978, p. 164). 

This is a stark contrast to the documents left by the Puritan and Quaker 

colonies of the seventeenth century. 

James Madison had demonstrated himself to be a thorough Lockean in 

the concepts he espoused in "The Federalist Papers". The conceptual 

consistency between Madison's Constitution and Jefferson's Declaration 

of Independence is a reflection of the Whig party line, which in turn. 
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was the political expression of Enlightenment social doctrines. The 

doctrines of the Whigs were so comprehensive in their scope and so 

persuasive in their logic that they became the social gospel of the 

American republic. The conseqence was two fold: one, the United States 

became the first nation conceived by, and based on, a developed 

philosophic approach to life. And two, which follows from the first 

consequence, the United States, by definition, became the first secular 

government in the world (Duchacek, 1973). 

The Whig party had universal representation in the First Congress 

held under the new Constitution. The Tory party had been distroyed and 

many of those who remained loyal to the crown had been driven out of the 

country. [Approxamately 100,000 people had their property siezed and 

were put out to sea on ships "many of them forbidden to return upon 

penalty of imprisonment or death (Britt, 1975, p.514)."] By looking at 

the records of the First Congress the student can gain a picture of the 

extent that Enlightenment doctrine dominated the represenatives, how 

closely those doctrines were related to the ancient Stoic natural law 

doctrines and, in turn, how different they were from the goals of the 

early colonial founders. 

One of the first debates of Congress was over how far the colonies 

had reverted toward the state of nature when independence was declared. 

Represenative James Jackson of Georgia insisted that the colonies had 

reverted completely to the state of nature. Others, such as James 

Madison, did not want to carry the doctrine to that final point. For 

Madison and his followers the reversion was only partial. What was not 

debated was whether the doctrine of the state of nature was true or not 
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(Gurmiere, 1969, pp. 168-169; see also Annals of Congress. 1:421-22-23). 

As Walter Burns notes: 

What is of primary interest here is the source of the guidance 
they sought on such questions, of the source of the principles 
on which they acted politically: so far as the Constitution of 
the United States is concerned, in the beginning was not the 
word ("and the Word was with God, and the Word was God"); in the 
beginning was the state of nature, and the word was with the 
philosophers of natural rights. It was from them that the 
founders learned the new "science of politics,' and with it the 
principles of free government (Burns in Horwitz, 1978, p. 170; 
see also Federalist Paper #9). 

In the eyes of the framers of the Constitution religion served a 

purpose that was not directly related to doctrines of justice or the 

ordering of society. No longer were the laws of New England to be drawn 

out of the Scripture in the manner that John Cotton had boasted in 1641. 

Now they were to be drawn out of man's natural rights. Justice 

originated within the nature of man himself; not supernatural sources. 

Now his free reason would enable him to discover the natural principles 

at the basis of true justice. As our founders boldly proclaimed on the 

national seal "A new order for the ages" was in the making. Religion 

was dis-established and took a back seat in the governing of society. 

Now religion was to serve the Hellenistic purposes of encouraging 

community order and preserving peace for the good of the states, it was 

not for the redemption of the people nor for the provision of a system 

of justice. "Instead of establishing religion, the founding fathers 

established religious freedom, and the principle of religious freedom 

derives from a non-religious source (Burns in Horwitz, 1978, pp. 

167-168)." 
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Conclusion 

This thesis has shown how the medieval system of Scholastic 

education dominated Protestant schools in colonial America. It has also 

shown that there was a strained synthesis between the two conflicting 

world views that made up the Scholastic educational system. Since that 

synthesis wa not "natural" it began to crumble. The most far reaching 

effect of its crumbling was along political lines. This is seen in the 

growth of Enlightenment social doctrines. The revolution was not just 

an economic effort to throw off the burdens of colonialism, it was also 

a "radical break with prior understandings of the basis of political 

morality (Horwitz, 1978, p. vii)." 

It is the author's position that this change from a religious 

foundation for social order to a secular foundation for social order is 

more fundamental in character than the change the communist 

revolutionists of today are offering to the third world. This position 

is not to try to negate the profound differences between a society that 

believes the individual is the ideal social unit and the society that 

sees the collective as the ideal social unit. Neither of these 

societies, however, see the family as the grounds for social order. The 

greatest similarity between these two societies is that both of them are 

based on secular doctrines of justice. Therein lies their stronger 

sense of similarity to each other than to a religious based society. 

I have also concluded that the real lasting effect of the American 

revolution is not to be found in our separation from England. The real 

lasting effect of the American revolution was the downfall of the 

religious based societies that had been established by the men of the 
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Reformation. This downfall was brought about by the 

institutionalization of the secular doctrines of justice that had grown 

out of the Enlightenment. 

This thesis has shown how education in the church college 

contributed to the transformation of Colonial America during the era of 

the Enlightenment. The founders of the Puritan colonies were trying to 

build societies that would be beacons of hope in a troubled world. They 

envisioned their colonies fulfilling the role of the New Jerusalem by 

ushering in the millenium of peace. Although colleges were established 

to train young men for religious leadership, the students lost their 

vision for the New Jerusalem. Instead, they gained a vision for 

building a New Rome and became leaders a secular revolution. 

I have concluded that education in the colonial church college 

betrayed the colonial church state. It did this because of the system 

on which it was based. By drawing on St. Augustine's political 

allegory, the thesis shows how the colonial Puritan tried to build the 

City of God by using the educational methods of the City of Man. The 

system it used was Scholasticism. 

Scholastic education became a means of Hellenizing the Roman 

Catholic Church and the Reformation Church, as well as Enlightenment 

Whig. Scholastic education and Hellenization were the common ties 

between these three very different groups of people. We have shown how 

the Scholastic educational method was based on Aristotelian dialectics. 

Its curriculum was based on the ancient pagan trivium and quadrivim. 

Its cosmological roots were based on Greek naturalism. The one 

dimension that was based in the City of God was its ethics. However, 
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during the time of the Enlightenment, scholastic education took the 

final step and began offering courses in moral philosophy. Now even its 

ethics became Greek in character. 

Through the use of Commencement Broadsides and other Revolutionary 

era documents, we have demonstrated that modified doctrines of Stoic 

Naturalism, such as John Locke's revolutionary system of Natural Rights, 

began to captivate the colonial student. Since Locke had been the 

philosopher' of the Whig political party, the Whigs became the first 

major social movement to offer the world a truly secular system of 

justice. Their system of justice was based in the Enlightenment 

modification of Stoic Natural Law doctrines. 

Due to the extensive Hellenization of the colonial minister by the 

educational system, he began preaching these secular doctrines from the 

pulpit. The colonial minister began preaching a gospel of war. The 

eyes of the people were opened and the ethics of the colonies were 

changed almost overnight. A revolution was fought and liberty was won. 

In the process, the first truly secular state in the world was 

established. Justice was now to be based in the individuals natural 

rights and, for the first time in history, the general populace of a 

society came to believe that it was wrong to allow religious principles 

to govern society. Ironically, we did become a model for the world to 

follow, but not a model by which to usher in the millenium of peace. We 

fired the shot heard around the world and ushered in the era of 

revolution. We did become an example to the world by rebuilding the 

City of Man. 
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MASSACHUSETTS. 

THE FIRST CHARTER OF VIRGINIA—i6o6* 

[See"Virginia," pp.1888-1893.] 

THE CHARTER OF NEW ENGLAND—i620.t 

JAMES,by the Grace ofGod,King ofEngland,Scotland,France,and Ireland,De 
fenderofthe Faith,&c.to allwhom these Presentsshallcome.Greeting,Whereas,upon 
the humble Petition of divers of our well disposed Subjects,that intended to make 
several Plantations in the Parts of America, between the Degrees ofthirty-ffoure and 
flfourty-five; We according to our princely Inclination,favouring much their worthy
Disposition,in Hope thereby to advance the in Largement of Christian Religion,to 
the Glory ofGod Almighty,as alsp by that Meanes to streatch out the Boundsofour 
Dominions,and to replenish those Deserts with People governed byLawesand Mag
istrates, for the peaceable Commerce of all, that in time to come shall have occasion 
to traffique into those Territoryes,granted unto Sir Thomas Gates, Sir George Somers, 
Knights, Thomas Hamon,and Raleigh Gilbert, Esquires,and of their Associates,for 
the more speedy Accomplishment hereof,by our Letters-Pattent, bearing Date the 
Tenth Dayof Aprill,in the Fourth Yearofour Reign ofEngland,Frcmce,andIreland, 
and of Scotland the ffourtieth, free Liberty to divide themselves into two several 
CoUonyes; the one called the first CoUonye,to be undertaken and advanced by cer 
tain Knights, Gentlemen,and Merchants,in and about our Cyty of London; Ae 
other called the Second Collonye,to be undertaken and advanced by certaine 
Knights, Gentlemen, and Merchants,and their associates,in and about our Citties 
of Bristoll, Exon,and our Towne of Plymouth,and other Places,as in and by our 
said Letters-Pattents,amongst other Things more att large it doth and may appeare. 
And whereas,since thatTime,upon the humble Petition ofthe said Adventurersand 
Planters of the said first Collonye,We have been graciously pleased to make them 
one distinct and entire Body by themselves, giving unto them their distinct Lymitts
and Bounds,and have upon their like humble Request, granted unto them divers 
Liberties,Priveliges,Enlargements,andlmmunityes,as in and by ourseverall Letters-
Patents it doth and may appeare. Now forasmuch as We have been in like Manner 
humbly petitioned unto by our trustyand well beloved Servant, fferdinando Gorges,
Knight, Captain of our ffort and Island by Plymouth,and by certain the principal
ELnights and Gentlemen Adventurers of the said Second Collonye,and by divers 
other PersonsofQuality,who now intend to be their Associates,divers of which have 
•This charter, which was granted by James I of Great Britain, gave the lands along the North 

American coast, between the thirty-fourth and the thirty-fifth degree of north latitu^, to two com-
panies, one of which its headquarters at London and the other at Pl^^outh, England. The 
Plymouth, or second company,at once commenced colonizing the coast of New England,which was 
especially assigned to it . » a . 

T The London Company,o^ianized under the charter of 1606,received a new charter m 1009,as the 
South VirgiTna Company,and the Plymouth Company was reorganized in 1620,"for the planting,
ruling,onuring,ana governing of New England in America." 
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THE CHARTER OF MASSACHUSETTS BAY—1629.*. 

CHARLES,BY THE GRACE OF GOD,Kinge ofEngland,Scotland,Fraunce, 
and Ireland, Defender of the Fayth,&c. To all to whome theis Presents shall 
come Greeting. Whereas,our most Deare and Royall Father,Kinge James,ol 
blessed Memory,by his Highnes Letters-patents bearing Date at Westminster the 
third Day of November,in the eighteenth Yeare of his Raigne, hath given and 
graunted vnto the Councell estoblished at Plymouth,in the County of Devon,for 
the planting,ruling, ordering,and governing of Newe England in America,and to 
their Successors and Assignes for ever, all that Parte of America,lyeing and being 
in Bredth,from Forty Degrees of Northerly Latitude from the Equinoctiall Lyne,to 
forty eight Degreesofthe saide Northerly Latitude inclusively,and in Length,ofand 
within allthe Breadth aforesaid,throughoutthe Maine Landes from Sea to Sea; to 
gether also with all the Firme Landes, Soyles, Groundes, Havens,Portes, Rivers, 
Waters, Fishing, Mynes,and Myneralls, aswell Royall Mynes of Gould and Silver, 
as other Mynes and Mirieralls, precious Stones, Quarries,and all and singular other 
CofiSodities, Jurisdiccons, Roy.alties, Priviledges, Franchesies, and Prehemynences, 
both within the said Tract ofLand vpon the Mayne,and also within the Islandes and 
Seas adioining: Provided alwayes.That the saide Islandes,or anythe Premisses by
the said Letters-patents intended and meant to be graunted, were not then actuallie 
possessed or inhabited, by any other Christian Prince or State, nor within the 
Boundes, Lymitts, or Territories of the Southeme Colony,then before graunted by 
our saide Deare Father,to be planted by divers of his loveing Subiects in the South 
Partes. To have and to houlde, possess, and enioy all and singular the aforesaid 
Continent, Landes,Territories, Islandes, Hereditaments,and Precincts,Seas,Waters, 
Fishings, with all, and all Manner their Cofnodities, Royalties, Liberties, Prehemy 
nences,and Profhtts that should from thenceforth arise from thence, with all and sin-
guler their Appurtenances,and every Parte and Parcell thereof,vnto the saide Coun 
cell and their Successors and Assignes for ever, to the sole and proper Vse, Benefitt, 
and Behoofe ofthem the saide Councell,and their Successor and Assignes for ever: 
To be houlden ofoursaide most Deare and Royall Father,his Heires and Succes^rs, 
as of his Mannor of East Greenewich in the County of Kent, in free and comon 
Soccage,and not in Capite nor by Knight's Service; Yeildinge and paying there 
fore to the saide late Kinge,his Heires and Successors,the fifte Parte of the Oare of 
Gould and Silver,which should from tymeto tyme,and at all Tymesthen after happen 
to bp found,gotten, had,and obteyned in, att, or within any of the saide Landes, 
Lymitts, Territories, and Precincts, or in or within any Parte or Parcell thereof, for 
or in Respect of all and all Manner of Duties, Demaunds and Services whatsoever, 
to be don, made,or paide to our saide Dear Father the late Kinge his Heires and 
Successors,as in and by the saide Letters-patents(amongst sundrie other Clauses, 
Powers, Priviledges, and Grauntes therein conteyned, more at large appeareth: 
And whereas,the saide Councell established at Plymouth,in the County of Devon, 
for the plantinge, ruling, ordering, and governing of Newe England in America, 
have by their Deede, indented vnder their Cofflon Seale, bearing Date the 
nyneteenth Dayof March last past,in the third Yeare ofour Raigne,given,graunted,
bargained, soulde, enfeoffed, aliened, and confirmed to Sir Henry Rosewell, Sir 
John Young, Knightes, Thomas Southcott, John Humphrey, John Endecott,and 
Symon Whetcombe, their Heires and Assignes,and their Associatsfor ever,all that 
Parte of Newe England in America aforesaid, which lyes and extendes betweene 
a greate River there comonlie called Monomack alias Merriemack,and a certen 
other River there, called Charles River,being in the Bottome of a certayne Bay
there,comonlie called Massachusetts,alias Mattachusetts,alias Massatusetts Bay,and 
also aU and singuler those Landes and Hereditaments whatsoever,lyeing withm the 
•Lord Sheffield gave a patent in January, 1623,to the New Englud Company,for the locaUon of 

a colony at Cape Anne, ft was estabUshed,butthe new settlementdid notthnve,and thisch^er wm 
obtained March 4, ibsS-'ag. The officers provided for in it were appointed at Plymouth,m Lngland,
but under a resolution adopted by the company, August 29, 16:9, the seat ofgovernment was trans-
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to approve or disapprove ofthe Person so Elected and presented which approbacon 
or disapprobadbn shall be Signified by him by Message in writing under his Hand 
to the said House of Representatives And in Case such Govemour lieutenant Gov 
ernor or Coffiander in Chief shall disapprove of the Person so Elected and pre 
sented or the Person so Elected and presented being approved as aforesaid shall 
happen to dye or by Sickness or otherwise be disabled from Officiating as Speaker in 
every such Case the said Representatives so Assembled shall forthwith Elect an other 
Person to be Speaker ofthe House ofRepresentatives to be presented and approved 
or disapproved in.manner as aforesaid and sofrom time to time asoften as the Person 
JO Elected and presented shall be disapproved of or happen to dye or become dis 
abled as aforesaid AfttiOm furtherWilland Pleasure is and Wee do by these presents 
of Our more abundant Grace for Vs Our Heires and Successors Grant Ordain and 
Appoint that itshall and may be lawfull to and for the Representatives assembled in 
any Great or Generall Court of Our said Province for the time beirig for ever here 
afterto Adjourn themselves from day today(and if occasion shall require)for thespace 
oftwo days but notfor anylonger time than for the space oftwo days without leave 
from the Governor or in his Absence[from]the lieutenant Governor or Coffiander in 
Chiefof Our said Province for the time being first had and obtained in that behalfe 
any thing in the said recited letters Patents contained to the Contrary thereofin any
wise Notwithstanding Provided always thatnothing in these presents contained shall 
Extend or be Construed to Extend to revoke alter or prejudice the Power arid 
Authority by the said recited letters Patents Granted to the Governor of the said 
Province for the time being to Adjourn Prorogue and Dissolve all Great and General 
Courts or Assemblies of Our said Province. And Lastly Wee do by these presents 
for Vs Our Heires and Successors Grant that these Our letters Patents or the Enroll 
ment or ExemplificaCbn thereofshall be in and b}- all things good firm valid and 
Effectual in the law according to the true intent and meaning thereof notwithstand 
ing the not rightly or fully reciting mencbning or describing the said recited letters 
Patents or the Date thereofor any other Omission Imperfecc'on Defect matter Cause 
or thing whatsoever to the Contrary thereof in any wise notwithstanding In witness 
whereof Wee have Caused these Our letters to be made Patents Witness William 
Archbishop of Canterbury and the rest ofthe Guardians and Justicesofthe Kingdom 
at Westminster the Six and twentieth day ofAugust in the twelfth year ofOur Reign 
By Writ ofPrivy Seal 
' ' COCKS 

CONSTITUTION OF MASSACHUSETTS—1780.* 

PREAMBLE. 

The end of the institution, maintenance,and administration of government is to 
secure the existence of the body-politic, to protect it, and to fumUh the individuals 
who compose it with the power of enjoying,in safety and tranquillity, their natur^ 
rights and the blessings of life; and whenever these great objects are not obtained 
the people have a right to alter the government,and to take measures necessary for 
their safety, prosperity, and happiness. _ _ . • 1 
The body-politic is formed by a voluntary association of individuals; it is a social 

compact by which the whole people covenants with each citizen and each citizen with 

•This constitution(one adopted by the general court in 1778 having been rejected by the people) 
was franed by a convention which met at Boston September I, I779> after several adjournments,
completed its labors March 2, 1780. It was submitted to the people,and raUfied by more than two-
thiras of those who voted. ... .. v r j 
The convention held in i8ao-'2i framed a number ofamendments,which, with a number ofamend 

ments subsequently adopted by the legislature, at different times, were ratified by the people.
A new constitution, framed by a convention which met at Boston May 7> 18531 completed its 

labors August i, 1753, was not ratified by the people, receiving 63,222 votes against 68,150 votes. 
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the whole people that all shall be governed by certain laws for the common good.
It is the duty of the people,therefore, in framing a constitution of government,to 
provide for an equitable mode of making laws,as well as for an impartial interpre-
totion and a faithful execution of them; that every man may,at all times,find his 
security in them. r, v 
We,therefore, the people of Massachusetts,acknowledging, with grateful hearts,

the goodness of the great Legislator of the universe,in affording us,in the course of 
His providence,an opportunity, deliberately and peaceably, without fraud, violence, 
or surprise,ofentering into an original,explicit,and solemn compact with each other,
and of forming a new constitution of civil government for ourselves and posterity;
and devoutly imploring His direction in so interesting a design,do agree upon,ordain, 
and establish the following declaration ofrights and frame ofgovernment as the con 
stitution of the commonwealth of Massachusetts. 

PART THE FIRST. 

A DECLARATION OF TBE RIGHTS OF THE INHABITANTS OF THE COMMONWEALTH OF 
Massachusetts-

Article I. All men are bom free and equal,and have certain natural, essential, 
and unalienable rights; among which may be reckoned the right of enjoying and 
defending their lives and liberties; that of acquiring, possessing, and protecting prop 
erty; in fine,that of seeking and obtaining their safety and happiness.
Art.II. It is the right as well as the duty of all men in society, publicly and at 

stated seasons,to worship the Supreme Being,the great Creator and Preserver ofthe 
universe. And no subject shall be hurt,molested,or restrained, in his person,liberty, 
or estate, for worshipping God in the manner and season most agreeable to the dic-
Utes of his own conscience, or for his religious profession or sentiments, provided he 
doth not disturb the public peace or obstruct others in their religious worship.
Art.III. As the happiness ofa people and the good order and preservation of civil 

government essentially depend upon piety, religion, and morality,and as these can 
not be generally diffused through a community but by the institution of the public
worship of God and of public instructions in piety,religion, and morality: Therefore,
To promote their happiness and to secure the good order and preservation of their 
government,the people of this commonwealth have a right to invest their legislature
with power to authorize and require, and the legislature shall,from time to time,
authorize and require, the several towns,parishes, precincts, and other bodies-politic 
or religious societies to make suitable provision,at their own expense,for the institu 
tion of the public worship of God and for the support and maintenance of public
ProtesUnt teachers of piety, religion, and morality in all cases where such provision 
shall not be made voluntarily. - ,. • 
And the people of this commonwealth have also a right to,and do,invest their 

legislature with authority to enjoin upon all the subjects an attendance^ upon the 
instructions of the public teachers aforesaid, at stated times and seasons,if there be 
any on whose instructions they can conscientiously and conveniently attend. 

Prffvided, notwithstanding. That the several towns, parishes, precincts, and other 
bodies-politic, or religious societies, shall at all times have the exclusive right
electing their public teachers and of contracting with them for their support and 
maintenance. j r 
And all moneys paid by the subject to the support of public worship and 01 the 

public teachers aforesaid shall,if he require it, be uniformly applied to the support of 
the public teacher or teachers of his own religious sect or denomination,provided
there be any on whose instructions he attends; otherwise it may be paid toward the 
support of the teacher or teachers ofthe parish or precinct in which the said moneys 
are raised. . , , ui j
And every denomination of Christians,demeaning themselves peaceably and as 

good subjects of the commonwealth,shall be equfJly under the protection of the 
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law; and no subordination of any one sect or denomination to another shall ever be •. 
established by law. 
Art.IV. The people of this commonwealth have the sole and exclusive right of 

governing themselves as a free,sovereign,and independent State,and do,and forever 
hereafter shkll, exercise and enjoy every power,jurisdiction, and right which is not, 
or may not hereafter be,by them expressly delegated to the United States ofAmerica 
in Congress assembled. 

Art. V. All power residing originally in the people,and being derived from them, 
the severtil magistrates and officers of government vested with authority, whether 
legislative, executive,or judicial, are the substitutes and agents,and are at all times 
accountable to them. 

Art. VI. No man nor corporation or association of men have any other title to 
obtain advantages, or particular and exclusive p^rivileges distinct from those of the 
community,than what rises from the consideration of services rendered to the pub 
lic, and this title being in nature neither hereditary nor transmissible to children or 
descendants or relations by blood; the idea of a man bom a magistrate,lawgiver,or 
judge is absurd and unnatural. 

Art.VII. Government isinstituted for the common good,for the protection,safety,
prosperity, and happiness of the people, and not for the profit, honor, or private 
mterest of any one man,family, or dass of men; therefore the people alone have 
an incontestable, unalienable,and indefeasible right to institute government,and to 
reform,alter,or totally change the same when their protection,safety, prosperity,and 
happiness require it. 
Art. VIII. In order to prevent those who are vested with authority from becommg 

oppressors,the people have a right at such periods and in such manner as they 
shall estoblish by their frame of government,to cause their public officers to retum 
to private life; and to fill up vacant places by certain and regular electionsand appoint 
ments. 

Art.IX. All elections ought to be free; and all the inhabitonts of this common 
wealth,having such qualifications as they shall establish by their frame of govern 
ment,have an equal right to elect-officers,and to be elected,for public employ 
ments. 

Art.X. Each individual of the society has a rightto be protected by it m me enjoy 
ment of his life,liberty,and property,according to standing laws. Heis obliged,con 
sequently, to contribute his share to the expense of this protection; to give his per 
sonal service, or an equivalent, when necessary; but no part of the proper^ of any 
individual can, with justice, be taken from him,or applied to public uses, without his 
own consent, or that of the representative body of the people. In fine,the people 
of this commonwealth are not controllable by any other laws than those to which 
their constitutional representative body have given their consent And whenever 
the public exigencies require that the property of any individual should be appro
priated to public uses, he shall receive a reasonable compensation therefor. 
Art. XI. Every subject of the commonwealth ought to find a certain remedy,b^ 

having recourse to the laws,for all injuries or wrongs which he may receive in his 
person,property,or character. He ought to obtain right and justice freely,and with 
out being obliged to purchase it; completely,and without any denial; promptly,and 
without delay,conformably to the laws. 
Art. XII. No subject shall be held to answer for any crimes or no offence^untll 

the same is fully and plainly, substantially and formally,described to him;or be com 
pelled to accuse, or furnish evidence against himself; and every subject shall have a 
right to produce all proofs that may be favorable to him;to meet the wtnesses against
him face to face, and tobe fully heard in his defence by himself, or his counsel at his 
election. And no subject shall be arrested, imprisoned, despoiled,or deprived of his 
property,immunities,orprivileges,putoutofthe protectionofthelaw,exiled or deprived
of his life, liberty, or estate, but by the judgmentof his peers, or the law ofthe land. 
And the legislature shall not make any law that shall subject{iny person to a capital 

or infamous pimishment,excepting'for the government of the army and navy, with 
out trial by jury. 
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GRANT TO SIR WALTER RALEIGH—1584-

[See"North Carolina," pages 1379-'S®'-! 

THE FIRST CHARTER OF VIRGINIA—1606. 

TAMES by the Grace of God,King of England, Scotlaf^, FramefJfvW,
Defender of the Faith, b'c. WheREAs our loving and 
Thomas Gates,and Sir George Somers, Knights,^;rAir/f^af-W«»/, Uerk,^^ 

tot pm or called Vtatt™",wd oto 

°"2o5lS?„d"»d to,Sm"e th" »te»d«iPla'l'ion »d^Sabtato to,r.reiUJ».0 di^de 
s.ts»ro.£rA=^^^ 

tude all alongst the said Coasts of Vir^nia and AtMrua,as that Coast 
We greatly commending,and graciously accepting of, their .

therancfof so noble a Work,which may,by the Providence of 
after tend to the Glory of his Divine Maj«ty,m propagating of^ Knfwl-
?rsuch People, as yet live in Darkness and miserable Ignorance of the^ue Kn^i 
edse and Worship of God,and may in time brmg the Infidels and Ravages,hmg
in those parts, to human CivUity,and to a settled and a^^elb 
these our Letters Patente, graciously accept of,and agree to,their humb 
intended Desires;.- •-
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Otherwise adventuring in the said general Lottery or Lotteries, may be,m any wise, 
defrauded and deceived of their said Monies,or evil and indirectly dealt withal in 
their said Adventures. And we further Grant,in Manner and Form aforesaid,that 
it shall and may be lawful,to and for the said Treasurer and Company,under the 
Seal of our said Council for the Plantation,to publish, or to cause and procure to be 
published by Proclamation,or otherwise(the said Proclamation to be made in their 
Name,by Virtue ofthese Presents)the said Lottery or Lotteries, in all Cities,Towns, 
Burroughs, and other Places, within our said Realm of England; And we 
Will and Command all Mayors, Justices of the Peace,Sherife, Bailiffs, Constables, 
and other Officers and loving Subjects, whatsoever,that in no wise,they hinder or 
delay the Progress and Proceedings of the said Lottery or Lotteries, but be therein, 
touching the Premises,aiding and assisting, by all honest,good,and lawful Means 
and Endeavours. And further, our Will and Pleasure is, that in all Questions and 
Doubts,that shall arise, upon any Difficulty of Construction or Interpretation ofany
Thing,contained in these, or any other our former Letters-patents, the same shall be 
taken and interpreted,in most ample and beneficial Manner for the said Treasurer 
and Company,and their Successors,and every Member thereof. And lastly,we do,
by these Presents,ratify and confirm unto the said Treasurer and Company,and' 
their Successors,for ever,aU and all Manner of Privileges, Franchises, Liberties,Im 
munities, Preheminences, Profits, and Commodities, whatsoever, granted unto them 
in any our former Letters-patents, and not in these Presents revoked, altered, 
changed,or abridged. Although express Mention of the true Yearly Value or 
Certainty of the Premises,or any of them,or of any other Gift or Grant,by Us or 
any our Progenitors or Predecessors,to the aforesaid Treasurer and Company here 
tofore made in these Presents is not made; Or any Statute, Act, Ordinance,Pro 
vision, Proclamation,or Restraint, to the contrary thereof heretofore made,ordained, 
or provided,or any other Matter, Cause,or Thing,whatsoever,to the contrary,in 
any wise,notwithstanding. 
In Witness whereof we have caused these our Lettere to be made Patents. 

Witness Ourself, at Westminster, the twelfth Day of March,in the ninth Year of our 
Reign of England,France,and Ireland,and of Scotland the five and fortieth. 

VIRGINIA BILL OF RIGHTS—1776.* 

A declaration ofrights made by the representatives ofthe goodpeople of Virginia, assem 
bledinfullandfree convention; which rights dopertain to them and theirposterity, as 
the bam andfoundation ofgovernment. 

Section i. That all menare by nature equally free and mdependent,and have cer 
tain inherent rights, of which,when they enter mto a state ofsociety,they caniyjt,by 
any compact,deprive or divest their posterity; namely,the enjoyment of life and 
liberty,with the meansofacquiring and possessing property,and pursuing and obtam-
ing happiness and safety. . ,, 

Sec. 2. That all power is vested in,and consequently denved from,the people;
that magistrates are their trustees and servants,and at all times amenable to them. 
Sec. 3. That government is, or ought to be,instituted for the common benefit,

protection,and security ofthe people,nation,or community;of all the various modes 
and forms of government,that is best which is capable of-producing the greatest
degree of happiness and safety,and is most effectually secured against the danger oi 

•This declaration of rights was framed by a convention,composed of forty-five memlMrs of the 
colonial house of bnrgesses, which met at'Williamsburgh May6, 1776,and adopted this declarauon 
June 12,177& 
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maladministration; and that, when any government shall be found madequate or 
contrary to these purposes,a majority oftoe community hath an indubitable, malien-
able,arid indefeasible right to reform,alter, or abolish it,in such manner as shall be 
judged most conducive to the public weal. _ 
Sec 4 That no man,or set of men,are entitled to exclusive or separate emolu 

ments or privileges from the community, but in consideration of public services;
which,not being descendible,neitheroughtthe oflScesofmagistrate,legislator,orjudge 
to be hereditary. . ,. „ . u v 
Sec s That the legislative and execuUve powers of the Sute should be separate

and distinct from the judiciary; and that the members of the two first may be re 
strained from oppression,by feeling and participanng the burdens ofthe people,they
should at fixed periods, be reduced to a private sUtion,return mto that body from 
which they were originally taken,and the vacancies be supplied by frequent,certain,
and reguli' elections,in which all, or any part of the former members,to be agam
eligible, or ineligible, as the laws shall direct. 

Sec.6. Thatelectionsof memberstoserve asrepresentativesof.the people,inassem 
bly oughttobefree;and that all men,having sufficient evidenceofpermanentcommon 
interest with,and attachment to,the community,have the nghtofsuffiage,and cannot 
be taxed or deprived of their property for public uses, without their ovra consent,or 
that of their representatives so elected,nor bound by anylaw to which they have not, 
in like manner,assented,for the public good. • , v .v 
Sec 7 That all power ofsuspending laws,or the execution oflaws,by any author 

ity, without consent ofthe represenUtives of the people,is mjunous to their rights, 
and ought not to be exercised. j j
Sec 8 That in all capital or criminal prosecutions a man hath a nght to aemaiid 

the cause and nature of his accusation,to be confronted with the accusers aiid wit 
nesses to call for evidence in his favor,and to a speedy trial by an impartial jury of 
twelve men of his vicinage, without whose unanimous consent he cannot be found 
euiltv: nor can he be compelled to give evidence against himself; that no man be 
dennved ofhis liberty, except by the law ofthe land or thejudgmrat of his peers.
Sec.9. That excessive bail ought not to be required,nor excessive fines imposed,

- nor cruel and unusual punishments inflicted. 
Sf.c. 10. That general warrants, whereby M officer or messenger may be com 

manded to search suspected places without evidence of a fact Mmmitted,or to seize 
any person or persons not named,or whose offence is not parucularly rlescnbed and 
supported by evidence,are grievous and oppressive,and ought not to be granted.

Sec. II. That in controversies respecting property,and m suits betwera man and 
man,the ancient trial by jury is preferable to any other,and ought to be held sacred. 
Sec. 12. That the freedom ofthe press is one of the great bulwarks of hberty,and 

can never be restrained but by despotic governments. 
Sec 11. That a well-regulated militia,composed ofthe body ofthe people,trained 

to arms,is the proper,natural,and safe defence ofa free Sute;thatst^dmg
in time of peace,should be avoided,as dangerous to liberty; and ffiat in dl casw 
the military should be under strict subordination to, and governed by,the civil 

^°Se" 14. That the people have a right to uniform government;Md,therefore,^at 
no government separate from,orindependent ofthe government of Virginia,ought to 
be erected or esublished within the limits thereof. 
Sec le That no free government,or the blessmgs of hberty,can be preserved to 

any prople,but bya firm adherence to justice, moderation,temperance,frugahty,and 
virtue, and by frequent recurrence to fundamental principles.
Sec. 16. That religion,or the duty which we owe to our Creator,and me manner 

of discharging it, can be directed only by reason and conviction,not by force or 
violence; and therefore all men are equally entitled to the free exercise of religion,
according to the dicutes ofconscience;and that it is the mutual duty ofall to prac
tise Christian forbearance,love,and charity towards each other. 
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CONSTITUTION OF VIRGINIA—1776.* 

WE,the Delegates and Representatives ofthe good people of Virginia,do declare 
the futureform of government of Virginia to be as followeth: . • 
The legislative, executive,and judiciary department,shall be separate and distmct, 

so that neither exercise thepowers properly belonging to the other: nor shall any per 
son exercise the powers of more than one ofthem,at the same time; except that the 
Justices of the County Courts shall be eligible to either House of Assembly.
The legislative shall be formed of two distinct branches, who,together,shall be a 

complete Legislature. They shall meet once,or oftener, every year, and sh^ be 
called, The GeneralAssembly of Virginia. One of these shall be called, The House 
ofDelegates,and consist of two Representatives,to be chosen for each county,and 
for the district of West-Augusta,annually,ofsuch men as actually reside in,and are 
freeholders ofthe same,or duly qualified according to law,and also ofone Delegate 
or Representative, to be chosen annuaUy for the city of Williamsburgh,and one for 
the borough of Norfolk, and a Representative for each of such other cities and 
boroughs, as may hereafter be allowed particular representation by the legislature;
but when any city or borough shall so decrease,as that the number of persons, hav 
ing right ofsufirage therein,shall have been,for thespace ofseven jjears successively,
less than half the number of voters in some one county in Virginia, such city or 
borough thenceforward shall cease to send a Delegate or Representative to the 
Assembly. , u r v 
The other shall be called The Senate,and consist oftwenty-four membere,ofwhom 

thirteen shall constitute a House to proceed on business; for whose election,the dn-
ferent counties shall be divided into twenty-four districts; and each county of the 
respective district, at the time of the election of its Delegates,sh^ vote for one Sen 
ator, who is actually a resident and freeholder within the district, or duly qualified
according to law,and is upwards oftwenty-five years ofage;and the Shenffe ofeach 
county, within five days at farthest, after the last county election in the distnct,shall 
meet at some convenient place,and from the poll,so taken in their respective coun 
ties, return, as a Senator,the man who shall have the greatest number of votes m the 
whole district. To keep up this Assembly by roution,the distncts shall be equally
divided into four classes and numbered bylot At the end ofone year after the gen
eral election, the six members,elected by the first division,shah 1« displaced,and 
the vacancies thereby occasioned supplied from such cla^ or division, by new elec 
tion,in the manner aforesaid. Thisrotation shall be applied to each division,accord 
ing to its number,and continued in due order annually.
The right of suffrage in the election of members for both Houses shall remain as 

exercised at present; and each House shall choose its own Speaker,appoint its own 
officers, settle its own rules of proceeding,and direct writs of election,for the supply 
ing intermediate vacancies. 

All laws shall originate in the House of Delegates,to be approved of or rejected
by the Senate,or to be amended,with consent of the House of Delegates; except
money-bills,which in no instance shall be altered by the Senate,but whoUy approved 
or rcicctcd* ^ 
A Governor,or chief magistrate,shall be chosen annually by joint baUot of both 

Houses(to be taken in each House respectively) deposited in the conference room; 
the boxes examined jointly by a committee ofeach House,and the numbersseverally
reported to them,that the appointments may be entered (which shall be the mode 
of taking the joint ballot of both Houses,in all cases) who shall not contmue in that 
office longer than three years successively, nor be eligible, until the expiration ol 
four years after he shall have been out of that office. An adequate,but moderate 
salary shall be settled on him,during his continuance in office; and he shall, with 
the advice of a Council of State, exercise the executive powers of government,
according to the laws of this Commonwealth; and shall not,under any pretence, 
•This constitution wasframed Iht the conTention which issued the precetog declaration of rights,

and was adopted June 39, 177^ It was not submitted to the people for ratincation. 
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exercise any power or prerogative, by virtue of any law,sutute or custom of Eng
land But he shall,with the advice ofthe Council of State,have the power of grant-
ine reprieves or pardons,except where the prosecution shall have been earned on by
the House of Delegates,or the law shall otherwise particularly direct; m which cases, 
no reprieve or pardon shall be granted,but by resolve of the House of Delegate^
Eiier House ofthe General Assembly may adjourn thei^elves resj^ctively. ^e 

Governor shall not prorogue or adjourn the Assembly,during their sittmg,^r dis 
solve them at any time; but he shall, if necessary,either by advice of the Council 
of State,or on application ofa majority of the House of Delegates,call them before 
the time to which they shaU sund prorogued or adjourned.
A Privy Council,or Council of State,consisting ofeight members,shall be chosen,

by joint ballot of both Houses of Assembly,either from their own membp or the 
people at large, to assist in the administration of government. They shall annuaUy
choose out of their own members,a President, who,in case of death,inability, or 
absence of the Governor from the government,shall act as Lieutenant-Govemor. 
Four members shall be sufficient to act,and their advice and proceedings shall be 
entered on record,and signed by the members present,(to any part whereof, any
membermayenter his dissent)to be laid before the GeneralAssembly,when called for 
bythem. ThisCouncil may appoint theirown Clerk,whoshallhaveasd^settled by
law,and take an oath ofsecrecy,in such matters ashe shall be directed by the board 
to conceal. A sum of money,appropriated to that purpose,shall be(hvided annually 
among the members,in proportion to their attendance; and they shaU be incap^le,
during their continuance in office, of sitting in either House of Assembly. Two 
members shall be removed,by joint ballot of both Houses of A^embly,at the end 
of every three years,and be ineligible for the three next years These vacanaes, as 
well as those occasioned by death or incapacity,shaU be supplied by new elections, 
in the same manner. ,„ , „. t. n 
The Delegates for Virginia to the Continental Congress shall chosen armuaUy, 

or superseded in the mean time, by joint ballot of both Houses of Asseinbly.
The present militia officers shall be continued,and vacancies supplied by appomt-

ment of the Governor, with the'advice of the Privy-Council,on recommendauons 
from the respective County Courts; butthe Governor and Councilshall have a po*er
of suspending any officer, and ordering a Court Martial,on complaint of misbeha 
viour or inability, or to supply vacancies of officers, happenmg when m actual ser 
vice. 

The Governor may embody the militia, with the advice ofthe Privy Council; and 
when embodied,shall alone have the direction of the mihtia, under the laws of the 

Th?two Houses ofAssembly shall,by joint ballot, appoint Judges ofthe Supreme
Court of Appeals,and General Court.Judges in Chancery,Judges of Admiralty,
Secretary,and the Attorney-General,to be commissioned by the Governor,pd con 
tinue in office during good behaviour. In case of death,incapacity,or resignatioii,
the Governor, with the advice ofthe Privy Council,shall appomt p^ons to succeed 
in office, to be approved or displaced by both Houses. officers shall have 
fixed and adequate salaries,and,together with all othere,holdmg lucrative offices,a^ 
all ministers of the gospel,of every denomination, be mMpable of bemg elected 
members of either House of Assembly or the Pnvy Council _
The Governor, with the advice of the Pnvy Council,shall appomt Justices of the 

Peace for the counties; and in case of vacancies, or a necessity of increasmg the 
number hereafter,such appointments to be made upon the recommendatiim of the
respective County Courts. The present actmg Secretary m Virgmia,^d Clerks of 
all the County Courts,shall continue in office. In case of vacancies,either by death,
incapacity, or resignation,a Secretary shall be appomt<^,as f 
Clerks, by the respective Courts. The present ̂ d future 
offices during good behaviour,to bejudged of,and determined m the General Court. 
TheSherifeand Coronersshall be nominated by the respectiveCou^,appro^d bythe 
Governor, with the advice ofthe Privy CouncU,and commissioned by the Governor. 
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The Justices shall appoint Constables; and all fees of the aforesaid officers be regu 
lated by law. . , o 
The Governor, when he is out of office,and others, offending against the State, 

either by mal-administration, corruption,or other means, by which the safety of the 
State may be endangered,shall be impeachable by the House of Delegates. Such 
impeachment to be prosecuted by the Attorney-General,or such other person or per 
sons,as the House may appoint in the General Court,according to the laws of the 
land. If found guilty, he or they shall be either forever disabled to hold any office 
under government,or be removed from such officepro tempore, or subjected to such 
pains or penalties as the laws shall direct. 

If all or any of the Judges of the General Court should on good grounds(to be 
judged of by the House of Delegates)be accused of any of the crimes or offences 
above menUoned,such House of Delegates may,in like manner,impeach the Judge 
or Judges so accused,to be prosecuted in the Court of Appeals; and he or they,if 
found guilty,shall be punished in the same manner as is prescribed in the preceding 
clause. 
Commissions and grants shall run,"In the nameof the Commonwealth of Urginia," 

and bear test by the Governor, with the seal of the Commonwealth annexed. Writs 
run in the same manner,and bear test by the Clerks of the several Courts. 

Indictments shall conclude,"Againstthepeace and dignity of the Commonwealth^ 
A Treasurer shall be appointed annually,by joint ballot of both Houses. 
All escheats,penalties,and forfeitures,heretofore going to the King,shall go to the 

Commonwealth,save only such as the Legislature may abolish, or otherwise pro 
vide for. 
The territories, contained within the Charters, erecting the Colonies of Maryland,

Pennsylvania, North and South Carolina, are hereby ceded,released,and forever 
confirmed,to the people ofthese Colonies respectively,with all the rights of property,
jurisdiction and government,and all other rights whatsover, which might,at any
time heretofore, have been claimed by Virginia, except the free navigation and use 
ofthe rivers Patomaque and Pokomoke,with the property ofthe Virginia shores and 
strands, bordering on either of the said rivers, and all improvements, which have 
been,or shall be made thereon. The western and northern extent of Virginia shall, 
in all other respects,stand as fixed by the Charter of King James I. in the year one 
thousand six hundred and nine,and by the public treaty of peace between the Courts 
of Briuin and France,in the year one thousand seven hundred and sixty-three; un 
less by act of this Legislature,one or more governments be established westward of 
the Alleghany mountains. And no purchases of lands shall be made of the Indian 
natives, but on behalf of the public, by authority of the General Assembly. 
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giudiiif ttatisve exereitiii ahesto: exeepta iemihora jentaeluo,prandio vero getquthord,conce$$di 
nee non ecenee ueque ad horam nonam. 

16. Siquie echolarium ullam Dei aut hujue collegii legefn,eite ammo pervereo,eioe ex eupind 
negligentia violdrit,pottquam fuerit hie admonitue,gravioribiie propraeidie aut tutorie prudentia, 
panie,eoerceatur. In Airocioribue autem delictie, ul adeo gradatim procedatuft nemo expectet. 

17. Quicunque echolarietpTobaiione hnbitdf poterit eaerae utriueque teetomenti eeripturae, de 
textu originali Latine Interpretari; et logice reeoltere; fueritque naturalie et moralit pkiloeophta 
principiie imbutue; vitoque et moribueinculpatue; et publieie quibueve cotnitiie d pratside et eoeiie 
collegii, approhatui,primo euo gradu poeeit omari. Aliter nemo,niei poet triennium et decem 
meneee ah admieeione in collegium,ad primum tn artibue gradum admittetur. 

18. Quicunque echolarie locum habuitcommunem,eeriptamque eynopein,velcompendiumlogics, 
naturalie et moralie philoeopkia, arithmetiae, aut aetronomia, exibuerit,fueritque ad theeee 
euas defendendat paratue; nec non originalium, ut eupra dictum, linguarum, peritus; quern 
etiamnum morum integritae ac etudiorum diligentia eokoneetaverint,publieie quibuevie comitiie 
probatione factd,eecundi gradiie, magieterii nimirum,eapax erit. 

19. Statutum est, qudd qui theologiee dat operam,antequam baccalaureatum,tn ilia facultate 
eonaequatur,gradum magiaterii in artibue,eueeipiat ac arduld tkeologieie,et Ae6ratci# lectionibue 
incumhat; 9ut6u« annorum eeptem dahit operam: quo epatio, hie dieputabit contra theologia bac-
calaureum ecmelque reapondebit in theologid; concionabitur Latine ecmel,et aemel Anglice, vel 
tn templo, vel in anla academia: et ei, in hoe tempore, in theologia profecerit, per t-jlennem 
inaugurationem, baccalaureuefiet: hdc tamen eautione errvatd ne quie ante quinquennihm com^ 

pletum d suacepto magiatrali gradu,eoncionem hujuamodi habere permittetur, 
20. eat, quod qui eupit in ordinem doetorum theologiee cooptari,per integrum quin 

quennium,poat auaceptum bacealaurei gradum,lectionibua et atudiia theologieia dobit op*ram,et 
antequam incipiendum,in eademfacultate admittatur,in queationibua theologieia bia opponct,aemel 
reapondebit,idque doetori, ai commodefi^ri poterit,' Latine aemel, Anglice aemel,eonei mabitur 
in templo, vel in aula academiet; eolenniier aexiee legat,et explicet aliquam ecriptura pattern, 
et poet aolennem inceptionem,aemel infrd annum ipae eibi questionem proponere tenebitur in auld 
academiee,cujue ambigua et dubitationea,in uiramqua pattern,enucleabit,definiet et determinabit. 

21. 5(afu<um eat,qudd prater eatera exercitia,pro gradibua theologieia preatanda,unuaquiaque 
tdm pro theologia baeealaureatu,qudm pro doetoratu eandidatua,tractatum quendam contra hare-
eiam vel errorem aliquem graaaantem,aut in aliud utile quoddam argumenium {dirigentibua id 
praaide et collegii aoeiia) pro communi eccleaiarum eommodo,in lucem emittere, tenebitur. 

22. Gradue academiei,qui d praaide ei euratorihua collegii Harvardini antehae eollati aunt, 
pro validia habeantur. 

23. Unuaquiaque aeholaric harum legum exemplar,d praaide et aliquo tuiorum auhacriptum, 
eibi eomparabit priuequam in collegium admittatwr.* 

•STATUTXS,LAWS AND PKITILEOES» AFEROTED AND SANCTIONED BY THE TRESIDENT AND rET.LOWS Of 
HARVARD COLLEGE AT CAMBRIDGE IN NEW ENGLAND! TO WHICH BOTH SCHOLARS AND STUDENTS, 
CANDIDATES FOR ADMISSION AS WELL AS THOSE ADMITTED, ARE REQUIRED TO CONFORM,FOR THE 
FROMOTION OF LEARNING AND GOOD MORALS. 

1. Every one competent to rood Cicero or eny other classic author of that kind extemporaneously,and also to 
speak and write Latin prose end verse with tolemhie skill and without ossiitiince,and of <leclinin(t the Greek nouns 
and verbs,may expect to bo admitUxl to Ibe College: if deflcienl io oojof these quoltflcallona, be cannot under 
suy circumstances be admitted. 

2. All persons admitted to Colletre must board at the Commons,and must each pay three pounds to thesteward 
on their entrance,and mustdischarge all arrears at the end of every three months; nor shall any under-graduate 
of tbe institution be allowed to board out of College, unlese by special permission of the President,or his tutor. 
If leave to do to shall be granted by either of these offlcers, the student shall faithfully obsorvo the usual rtiles of 
the Commons; but if any ever shall leave College fur private quailcrm, without permlasion of the President or 
Tutor,he shall not enjoy any privilege of the insUlulion. 

3. While the youth is here,he will be required to be diligent,and to observe study«hours with the same strict* 
Bess as he does thoeo of public recitation. 

4. Every student must regard it as his duty to attend all college exercises,secular and religious, public and 
private. While in the freshmen class, he roust speak In public on the stage eight times a year. Sophisters roust 
be present at a public debate twice a week. Both bachelors and sophislers must write out an annlysia in some 
branch of sacred literature: bachelors will discuss In public phllosophicAl questions once a fortnight, under the 
•operlnlendonce ofUie Pieaident: in the Prealdent^s absence,the two senior tutors will act as moderatijr by tuma. 
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Stance, under the rubric Theses Poliiicae in 1778, 
we have the following definition and theses: 

1. Politics treats of the external but above all the 
internal administration of government. 

2. The right or authority of the highest civil 
magistrate always springs from the people; there 
fore 

3. The highest civil magistrate has not the right 
of exercising any authority which is not gpven to 
him by the people. 
4. Man having no right to end his own life can 

not confer that right on the legislature;therefore 
5. No civil magistrate has the authority unless 

for nefarious homicide of taking away a man's life. 
6. A sure penalty that is less severe is to be pre 

ferred to an uncertain penalty which may be more 
severe. 

7. The highest civil authority invading the right 
of the people destroys the bonds of faith in gov 
ernment. 

8. The loyalty owed to the highest authority can 
be lawfully alienated; therefore 
9. Democracy can be maintained only by the 

courage of the people. 
10. Only by the bravery of the patricians can an 

aristocracy be maintained. 
11. In a monarchy honor is the chief source from 

which forces are to be secured. 
12. The state of man under despotic government 

is like to the state of the beasts and consists of an 
instinct, obsequiousness and submission to punish 
ment. 
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13. Luxury by reason of the inequality of pos 
sessions is increased in a kingdom and when luxury 
gains ground in a kingdom its military potency is 
diminished. 

How well Harvard was thought to be fulfilling 
the purposes of its foundation is to be found ex 
pressed in some of the pronouncements made by the 
educational authorities in recalling the achieve 
ments of which they felt most proud. In the new 
articles issued in 17^at a time when the approach 
ing independence of the colonies was probably felt 
to be the most important event in the future of 
America, the Board of Overseers said of their 
"university," using that word for the first time: 
"Many persons of great eminence have by the 
blessing of God been initiated in those arts and 
sciences which qualify them for public employment 
both in Church and State." This was what Har 
vard was particularly proud of and the authorities 
did not hesitate to express their pride yet humbly 
attributed their success to the blessing of God. The 
charter of the original Harvard College proclaims 
the aim of the institution to be,"for the advance 
ment of all good literature, arts and sciences," but 
even above these was placed for nearly a hundred 
and fifty years after the original foundation, the 
cultivation of religfion. 
The Theses Theologicae as is illustrated very well 

by the propositions that come under this rubric at 
Harvard in various years were not merely for 
theological students but represented natural theol 
ogy,that is the knowledge of the Deity which every 
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Christian was supposed to have in order to know 
the reasons for the faith that was in him. For in 
stance, in 1769 there were these theses and defini 
tions: 

1. Theology treats of the knowledge of God and 
of all things pertaining to eternal felicity. 

2. The authority of the evangelical revelations 
is supported by the testimonies of pagan writers. 

3. A miracle in itself is credible. 
4. The apostles in propagating the Gospel were 

not at all influenced by the expectation of the goods 
of this life; therefore 

5. They were not impostors. 
6. In all matters reasonableness marked the 

apostles;therefore 
7. They were not fanatics. 
8. Human reason alone does not suffice to ex 

plain how the true religion was introduced and built 
up so firmly in the world;therefore 
9. There was need of divine revelation for 

Christianity. 
10. The principles of religion are in harmony 

with human nature and with reason alone as a 
leader would never have been accepted;therefore 

11. The clarity of method of the writers of 
today and the rightness of their sentiments in treat 
ing of natural religion arises to the greatest extent 
from divine revelation. 

12. There are no relatives in the world to come 
[that is "in heaven we shall not know our own,"a 
proposition that was much disputed among the 
Scholastic philosophers and theologians]. 

(Walsh, 1935) 
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 ĉ
fr

 :
 

cf
r 

v
rl

a
ri

u
a

 a
w

d
ia

—
ip

w
i 

wm
 

a 
aq

iM
 |

 
pM

ju
ci

m
r 

•7
. E

a a
rrw

 ia
S«

M
*M

iia
 «

 p
vi

 
lA

 T
m

k»
«»

|n
p«

«*
»l

y"
M

sS
al

ip
M

p*
qp

*»
«S

f4
 M

jqA
O®

H
uS

un
a 

ac
cc

iS
t 

14
 la

 ao
ml

uM
a c

rk
tiw

 H
I M

pw
aii

a q
a*

 m
 p

ha
fc

ai
l 

ao
. V

cp
ttf

ia
 S

ac
 Iw

cc 
HS

ci 
aa

a 
pa

Ck
.

ai
. 

pi
bi

M
 ta

tw
iu

M
M

ti 
cf

ra
ric

m
ai

rta
ia

M
ga

w
k*

 la
ii—

qi
M

i.
t«

. S
iS

w
w

n 
|4

*a
ru

n«
 M

a
a

* 
Sm

 m
ta

m
 i 

^1
. p

rn
m

 p
rav

aa
a

a—
ln

iiii
fa

 c
n(

 p
uf

rm
on

a:
 S

 d
ua

na
n 

cS
aid

an
aa

 a
M

Sr
aw

M
ka

^M
uJ

M
n 

rM
UM

ta
iaa

 ra
iiy

a*
 1 

; l
.C

f p
afr

rn
ar

 ^a
aS

ru
pli

ri
pa

ad
m

 ju
ic

fii
 na

da
iur

, t
aa

ei 
faa

ik
i w

ha
t: 

Erg
aw

S4
 f

t a
 Sw

ia 
al

 id
aa

cta
s f

iaf
ula

a. 
Hi

on
la 

mw
Ac

m 
ca

ua
lia

 fa
r* 

fU
H.

 c
t 

ra
iM

C 
iliS

aa
iia

ia
m

 
qa

ad
m

aa
i 
*S

i
fti

np
ha

ai
rv

cr
in

rth
ar

dc
. 

Fa
 

a4
. 

lad
e 

pn
ci|

Mu
m«

luc
ic 

da
An

aa
iS

aP
jnh

ag
Br

ca
Aa

ra
ru

u
i 
c
c
k
S

iu
n

s
}|.

 S
ac

tau
iM

 a
irm

 |ic
r|ie

ad
icu

liri
eir

 p
ttje

Aa
m 

vH
ar

ka
Kq

ad
Sa

iil'
Im

tim
w 

4t
e 

m
np

ar
n 

mi
aia

a 
a 

im
a 

frn
-jp

cr 
dif

rc
de

m
, m

m-
-

-
' 

q 
aM

iqa
a 

liia
m

 p
n^

Ai
a,

 w
c 

••■
■'•

 
iaa

pa
tu 

fra
 a

da
cit

aa
r p

aa
la 

*1
v
n

t
 
is

M
a

n
a

 .
 
m

 

L
m

. 
tm

m
m

tt
t 

m 
M

va
Ji

o
a

iM
a

.
ai

ur
 ia

 rl
lip

fi 
ad

ai
ad

aa
i 

•4
. 

8H
 a

tiw
dp

ha
il 

ia
ftr

Ht
ae

 
t7

. 
A

ad
ot

il 
—

la
a

io
f*

 u
a

n
M

, 
n

 
b

m
 

•■.
 

iaa
ae

at
ca

CH
n 

vH
 fM

rr
aa

in
 c

Sr
, |

iim
at

. 
Es

 g
ra

aic
ati

aa
r a

wo
M

 p
laa

na
ra

na
 J

am
 • 

am
Ja

a 
ai

ai
uM

 a
ra

aa
ar

 : 
E

rf
4

 
«4

 D
aA

ria
a 

Er
plr

nM
a 

alM
cta

a a
ara

a n
qa

Hn
 w

ap
m

bn
 i 

A
fc

fib
m

 k
au

d 
aS

Sd
ai

c 
a

m
 e

ft.
 

JO
. S

t f
ric

ftM
 M

 rB
wj

aa
ftia

ii 
pa

ak
aa

 S
al

* a
ca

fta
 ft

 m
 

m
iIm

 p
iio

w
iia

i, 
fra

iiia
 ^

Sa
E 

ca
Ka

aa
 «

fk
: 
• 
«

 

ve
xi:

 fi
 aH

|«u
ln,

 a
d 

ca
nj

ua
flM

an
ni

pf
ra

in
Aa

cr
4f

ca
dt

i^M
a*

mc
a. 

vb
mp

ir, 
fri

cm
 «

*v
^.

 ca
ac

aa
a. 

jf
. 

Sk
 ia

 r
ar

trt
 j

oo
 iM

aa
iu

 ta
ae

t a
m

* 
M 

ft
l*

 q
a

*f
ii 

fta
*

di
vil

a,
 «

t p
an

tta
it 

illa
ea

ul 
tf
f 

pt
rc

af
fti

 A
dM

 M
M

W
* a

pf
i 

ir
M

 i
io

a
 a

tf
fi
c
tc

ti
a

. 
ji.

 O
ga

faw
 c

of
M

ii*
 ad

 ca
ttc

mu
aic

m 
ar

dia
ati

 aa
co

a p
er 

fee
* 

da
ftn

 
re

ao
la

ea
ia

 v
da

rit
^a

 a
ag

ul
ar

it 
ef

t a
cla

cii
au

 a
pi

al
 a

trd
om

i e
ni

> 
aa

a 
1:

 4
 A

 fr
Ai

» 
Ac

 p
ar

ab
ali

ca
 : 

aa
go

K 
aa

c*
 r

itia
aa

 «
k 

ac
. 

ler
iia

a 
A 

ia
cf

tp
ck

^ c
t a

aa
ar

c A
 ia

 hy
pe

be
be

af
rS

iea
e n

in
la

na
 

c
fi
c
ia

n
a

. 
jj
, 

Ob
frr

va
tiu

ne
t a

ftfO
Mw

uc
n 

ac
eu

ea
tiC

(r.
a 

f^A
cn

aa
 S

dm
 H

cn
H

n 
C

aa
A

cU
ac

ai
ac

ia
 v

ct
lu

t 
iM

oa
ci

i a
cf

ifi
o

iil
c 

itd
d

a
a

c.
 

J4
. S

iac
 ei

rck
di 

dm
s q

uo
nii

n 
|ai

or
ia 

ce
ntr

um
 di

fta
t a

 ca
air

a 
pa

ftc
rio

m
rai

NM
ir r

cv
ali

HM
att

 yu
rw

dic
a 

pr
an

ar
in 

rca
alu

tie
ai 

^w
ad

ira
li f

e. 
icU

ui
tt 

Ct
ais

A 
pr

ior
 A

ipe
r 

uo
icf

io
m

n 
laa

ala
at,

 p
taH

ba
n 

io 
pr

iia
c 

da
cu

nt 
a c

va
uo

 c
ym

 ilA
aa

i r
ac

toa
c 

di
fta

a*
 

pM
i^

ia
A

u.
 c|

i*c
> c

tot
iki

M 
lE

Iu
ib

uu
fti

cB
tii

ifc
pK

rp
i 

au
dM

lc
 f

rm
u

n
 A

m
d

n
i:.

j|.
 C

vid
iM

s 
rrg

wm
an

 fR
ati

tin
un

aB
 fr

rtil
ica

rcm
 a

aa
 a

a^
ct.

 
jA

. 
A

rm
 M

<i
i|ir

ra
ra

ra
 ta

 la
ac

it 
ak

ia
 ia

 t|
aa

«i
t c

lia
ta

lr»
 a

M
c 

im
a

n
ia

d
ltn

a
ic

i 
fe

 C
N

uI
nu

 d
au

ni
ai

lb
ua

 «
ft 

■ 
" 

la
n

iL
* 

T
H

E
S

E
S

 
E

T
H

IC
S

 
Cc

M
m

 4
I 

ar
e 

fa
i 

fea
W

fa
r 

af
ea

A
 

a
u

M
ir

i*
 e

ft
 

t.
 E

ih
tm

fa
lm

ife
a

 
AE

ic
pa

J. 
jE

tp
iift

ae
va

ra
ea

ed
lfe

ie
 i

n.
ba

aa
e%

 *
dm

dM
M

b 
M

 J
n

ft
*

H
I f

rk
w

 

4.
 I

ff
**

 p
ap

ab
 ia

ge
aia

 c
t m

ar
ita

ia 
ad

ap
ur

i a
pa

nr
t.

Fy
ria

aC
M

 A
df

iw
iirt

m
i g

ub
cra

aa
dt 

pt
irf

rd
lT

 ■■
■»*

■■■
 —

 
So

 E
«C

tfc
ta

iie
i«

ii*
ei

fri
ra

ru
|ie

lti
ic

aA
m

dt
g-

-'
7. 

D«
 n

tio
ac

 c
t «

t o
Ui

gm
ot

m
 tM

ara
lia 

pT
I 

^^J
pv

dy
tda

lM
Jru

w^
E^

 
pi

ub
tK

 y
m

rft
. 

0
0

 
g-

S
ta

cm
tiM

ct
liw

ia
ia

rti
ad

la
rc

^a
ih

ra
-a

tii
an

B
*
 U

c 
C

tm
 v

itA
ac

ct
 a

wr
Ui

ge
et

tfc
Ae

tp
nM

ilw
Iiii

bi
t c

aa
 ia

iii
a

i 
ac

ct
flr

 t
fr

 t
 E

i*
 

•»
. 

la
iii

u
w

a
a

a
a

 

T
H

E
S

E
S

 
M

E
T

A
P

H
Y

S
IC

S
 

p
ry

fe
w

n
,#

**
 

•.
\r

E
I.

 M
aw

rM
 «

H 
ijp

im
ft 

feU
b

n
* 

qd
dS

 g
n

n
lfe

*!
*

V
 

pt
ar

fe
a 

«<
 a

m
ai

aa
 la

m
. 

t. 
S

^f
e 

tiq
at

 ac
 aw

am
in 

pw
in

rtf
m

 h
mi

ofe
aa

 a
iia

aw
 fe

at.
J. 

M
m

iiM
i c

ag
iim

 ac
c d

m
tiA

ar
i a

ac
tti

* p
ra

bJ
^ l

ad
E

f 

T
H

E
S

E
S

 
T

H
E

O
L

O
G

IC
S

 
f>

n%
i<

 if
JH

m
tit

 fa
a 

D
S

W
 0

 
^
 n

M
ny

i
t.J

^E
I 

•a
v
i 

m
m

m
 p

a
m

c
. 

Ir
iic

i v
r.

A
 M

 
nt

cr
aa

r 
: 

E
rg

4 
V

 1
« 

H
a 

M
iic

cc
dk

 O
ia

lie
 a

da
tM

on
. 

H
ib

itt
 i

a 
C

O
M

IT
IIS

 A
C

A
D

E
M

IC
IS

 N
O

V
O

 P
O

R
T

U
 C

m
uM

/ti
ni

uc
nf

iiw
a,

 M
4>

C
C

,X
C

V
IL

 
Y

A
L

E
 
T

H
E

S
E

S
 

17
07

 



179 

VITA 

James R. Muecke was born in Knoxville, Tennessee on April 9, 1949. 

He attended Roane County and Knoxville City public schools. In March 

1980 he received a Bachelor of Arts degree at the University of 

Tennessee, Knoxville with majors in Political Science and Psychology. 

He began to study toward the Master of Arts degree the following quarter 

at the same school and received the degree in August 1982. 


