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CHAPTER I
INTRODUCTION
A. STATEMENT OF THE PROBLEM

The purposes of this exploratory study were to
identify:

l. Some of the factors (real or latent) which may
have a bearing upon the reasons why students do or do not
choose home economics as a major field of study in college.

2. Personality characteristics of individuals which
tend to be dominant in a selected group who have chosen

home economics as an area of specialization in college.
B. HYPOTHESIS

There will be no significant difference in the per-
sonality structure of students who select home economics as
an area of specialization in college and those who select

other areas of specialization.
C. ASSUMPTIONS

The present investigation was based upon the follow-
ing major assumptions:

1. People seek satisfaction of thelr basic needs in
every major aspect of their lives--including professional

(occupational).



2. Students who possess certain personality charac
teristics will pursue home economics as thelr fileld of
study.

3. Criteria which can be operationally defined
should be useful to individuals in choosing home economics

as a profession.

D. TIMPORTANCE OF THE STUDY

The professional opportunities avallable today for
college trained young women are at an all-time high. At
the same time, a large number of these women do not enter
the professional world immedlately after graduation from
college. The present trend of early marrlages attracts
many from other possible careers. Homemaking has always
been the major career for most women. Entrance into the
professions is often considered an undesirable second
choice. For several years, however, there has been a con-
tinuing upward trend in the number of married women, many
of whom are full-time homemakers, who have entered or re-
entered the professions.

Educators, concerned with designing programs for

2

those served by the colleges, are confronted with two major

problems, (1) providing programs which give broad educa-
tional and professional training, and (2) attracting and

securing adequate personnel with appropriate training.
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The number and quality of those entering a given profession
can determine, to a great extent, the structure and effec-
tiveness of the area. Intelligent program planning and
recruitment become increasingly important.

Large numbers of college trained women leave the pro-
fessional positions annually. Those who enter the field
tend to replace those who leave. The actual shortage re-
mains, thus limiting opportunity or encouragement for
future development of the fileld. Expansion of the area and
services which the members are trained to perform may of
necessity be confined within narrow limits. Many portions
of the population continue to find services, which they seek
and need, still unavailable. If those with adequate prepar-
ation do not enter the field for which they are trained, ex-
pansion and services are likewise curtailed.

Home economics 1s peculiarly affected by the above
mentioned circumstances, singly and combined. Within recent
years the situation has become increasingly serious. At the
present time, in terms of numbers alone, an undenlable
shortage of highly trailned personnel exists. The demand
for able leadership is acute at the moment and promises to
become even more acute during the next ten years. The
shortage of personnel in home economics with leadership ex-
perience and training 1s creating a serious problem for col-

lege administrators. Another limitation is added to the



problem of securing personnel, since home economics 1is a
profession whose personnel is recruited almost exclusively
from women.

Home economists have been fully aware of their dual
role, namely, training for homemaking, and training for
careers other than homemaking. The task of providing per-
sonnel sufficient to meet the demands of these areas 1s
exceedingly difficult. A high percentage of trained person-
nel does not enter the professions. Many who do enter, do
not remain long enough to secure experiences and training
which would qualify them for leadership positions. The
profession, no doubt, falls to realize its greater poten-
tialities because of a lack of individuals having qualil-
fications and abilities which are essential to the growth
of any profession.

This problem has persisted over a period of years.
It has become of grave concern due to the increased demands
for home economists in the business world, in certaln areas
of research, to the rapid growth in school and college en-
rollments, and to the trend toward early marriage. Home
economists have not been insensitive to the fact that many
students seeking college preparation have falled to elect
home economics in the colleges where 1t is offered. Leading

women's colleges, such as Radcliffe, Bryn Mawr, Wellesley,
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Mount Holyoke, and Sweet Briar, have never introduced home
economics into the curriculum.

Several years ago Vassar added courses in euthenics.
The 1959-60 catalog specifies a number of courses in child
study. The fact that these eastern colleges have not 1n-
cluded home economics perhaps influences the number of cap-
able potentlal leaders available In home economics. With
expanding opportunities for the home economics trained per-
son in the professional world, and the rigorous demands on
today's homemaker, it seems that the proportion of those
seekiﬁg training for woman's two roles--homemaking and em-
ployment-~is disproportionétely low. Efforts at recruit-
ment have been sporadic and little evidence exists that any
planned systematic approach has been made to explore the
real reasons why students do, or do not, choose home eco-
nomics as a major field of study in college.

The feeling persists, that for students seeking edu-
cation with marriage as their preferred choice, home eco-
nomics offers a highly desirable area to pursue. Women who
marry without professional training or specialized skills
are less likely to succeed 1in securing work which 1s as re-
munerative as do those who are professionally trained, or
possess speclalized skills. It appears that those who are
trained in home economics are in a unique position for

entering or re-entering the related professions. Both



their training and thelr experience as homemaker should

have furthered thelr development of needed competenciles.
E. SCOPE OF THE STUDY

This study was restricted to: (1) forty-eight white
female students enrolled in the University of Tennessee
during the academic year 1959-60; (2) four areas of spe-
clalization--home economics, liberal arts, business admin-
istration, and nursing; (3) sophomores and seniors repre-
senting each of the areas (eight groups in all); (L) stu-
dents who rated 1n the upper 10 per cent of thelr class
scholastically; and (5) only single subjects ranging in age

from seventeen to twenty-four.
F. ORGANIZATION OF THE STUDY

The report of the study 1s organized into seven
chapters. Chapter I has presented the problem, the hypothe-
sis, the basic assumptions, importance of the study, scope
of the study, and the organization of the study.

Chapter II presents a review of the research perti-
nent to the study.

Chapter III presents the description of the two
tests used in the study. The chapter 1s organized into two

parts: A. The Blacky Pictures, and B. The Traditional

Family Ideology Scale.




Chapter IV presents the procedure used in this ex-
ploratory study under the following headings: A. Subjects,
B. Data Collection, and C. Treatment of the Data.

Chapter V presents the findings from the Blacky Plc-

tures and the Traditional Family Ideology Scale.

Chapter VI presents a discussion of the findings.
Chapter VII presents a summary of the study and the

conclusions reached as a result of the investigation.



CHAPTER IT

REVIEW OF RELATED LITERATURE

There are several ways in which an exploratory study
of this nature might be approached. Investigators from the
fields of education, psychology, and vocational guldance
have undertaken similar studies as they have investigated
such problems as interest patterns, intelligence and occupa-
tion, the relation of vocational choice to parent's occupa-
tion, and college interest in relation to later adjustment.
Other variables, including social status, prestige, choices
of gifted students, age of individual, stability of inter-
ests, perceptions of occupatlions, and realism of vocational
preferences have been investigated. However for the purpose
of this study, these are neither sufficiently comprehensive
nor thoroughly analytical. At the same time they provide
preliminary findings, indicate some of the limitations of
various types of approaches, and suggest a need for further

research.

Vocational Interest and Choice
Patterson (36) believes that it is only recently
that the right of an individual to a choice in his occupa-

tion has been widely recognized and fostered. Roe (33) has

stated:



In order to understand the role of occupation in
the 1life of an individual, we must first have some
understanding of the indlividual and his needs.

The old concept of economic man has proved totally
inadequate to explain why men work as they do or
what it 1s that they work for.

Much of the early research directed toward assessing
personal characteristics of individuals was oriented toward
cognitive areas rather than affective areas. Therefore,
progress in achieving objectivity and validity was more
marked, for example, in the area of aptitude, than in the
less tangible areas of personality in which it is still
somewhat rare. Investigators working in these less tangible
areas have received a consliderable amount of criticism re-
garding the validity and reliability of the data which they
report. Nevertheless, it is important that investigations
proceed and attempts be made to develop more appropriate
methods of investigation. Application of previously used
methods must also be tried in an effort to lmprove research
in this important ares.

Indications that personality 1s closely related to
occupational choice has been noted by different writers.
Attempts to identify some of the factors and how they oper-
ate have stimulated the use of a variety of research tech-
niques. For example, Vernon (Ei? in studying the relation-

ship between drive and occupational choice in a group of

young women, concluded:
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It appears that different drives could operate
in different individuals to produce the choice of
one and the same career. Also, the same, or very
similar, drive could result in different individu-
als in the choice of very different careers. To
determine any causal relationship between drive
and career, far more knowledge of individual char-
acter 1s necessary.

Roe (33) writes that

Although the evidence is not extensive there never-
theless seems to be no doubt that some specialized
occupatlions, at least, do attract persons who re-
semble each other 1n some personality characteris-
tics. How far this 1is true of occupations generally
we do not know.

Patterson (3O)Vexpresses a somewhat similar view:

If there 1s opportunity for vocational choice,
there 1s place for theories of occupational selec-
tion. And if there are some similarities in per-
sonal characteristics among those in particular oc-
cupations, then this suggests that certain personal
characteristics have a part in occupational choice.
One might perhaps reason that different occupations
require different personality characteristics, and
that the person chooses the occupation on the basis
of knowledge of the requirements of the occupation
and of his own personal characteristics. This is
no doubt true to some extent. But the personal
characteristics of occupations are not well known,
even to psychologists and counselors, and thus many
who choose an occupation do so without knowing its
requirements. And it is no doubt true that the
number of people who know thelr own personal charac-
teristics well 1s small. Vocational counselors
certainly find it difficult to match clients and oc-
cupations in terms of personal characteristics.

At the same time, our knowledge of the individual's
emotional needs 1s inadequate, and this seems especilally true
as to the ways in which occupational choice contributes to

emotional satisfaction.
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In 1945, Super (36) clearly stated the status of our
knowledge about the relationship of personality factors to
occupational success.

OQur current knowledge of the role of personal-

ity in education and in work is impressionistic or,
when qualitative, superficial. It has been shown
by surveys of employment records, for example, that
personality problems are the most common cause of
discharge from employment. . . . Observations led
to the suggestion that some people engaging in
soclal work are motivated by an unconscious desire
to solve thelr own problems rather than to help
solve those of others. But none of these studies
have 13137 yielded data which would enable either
to predict thelr interference or non-interference
with success. The conviction of their importance
is strong and nearly universal, but the evidence

is virtually lacking and the means of measuring

the characteristics are sadly defective.

Continuous interest in seeking possible relationships
between vocational cholce and personality 1is evident in
numerous studies; some writers question that the individual
hes any real choice or that he even approaches the problem
in a realistic fashion. At the same time, the lack of ad-
justment and personal satisfactions found in occupations
seem to indicate the need for closer scrutiny or more pene-
trating analysis.

Systematic studies of interests as indicators of
occupational choice and future success have been made by
various occupational groups. Numerous evaluative instru-
ments have been designed in an effort to identify individual
interests. Educators have relied heavily upon interest in-

ventories, questionnaires and rating scales as they have
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attempted to work with students in the area of vocational
guidance. Investigators have varied in their opinion as to
which available instruments give more pertinent data re-
lating to vocational cholce. Some have found interest pat-
terns more indicative in vocational selection than are data
afforded by personality schedules and measures of aptitude.
For example, Blum (B)Uin reporting on a comparative study
of students preparing for five selected professions in-
cluding teaching states: "It 1s significant that the great-
est differences were in their vocational and non-vocational
interest tendencies rather than in personality."

i;.q%Trigg (4LO) in an attempt to measure the interests of
nurses found that the Kuder Preference Record used with the
group of nurses and a group of women in general did an ex-
cellent job of differentiating between the interests of the
two groups.

Personality inventories have been developed to
identify different aspects of personality. Research has
been conducted 1n an attempt to measure the various aspects
of personality and to determine the relationship between
these traits and vocational selection. The Minnesota Multi-
phasic Personality Inventory has been used in numerous in-
vestigations of this sort. In 1945, Lough (23) used the
MMPI in an investigation 1) to compare women students en-

rolled in liberal arts, nursing, and teacher training
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curricula, 2) to attempt to determine whether there are
any significant differences on any of the scales of the
Inventory between the students enrolled in these curricula,
and 3) to evaluate the usefulness of this Inventory for
counseling college women with respect to their vocational
or educational selections. Lough found that it was not a
useful instrument for differentiating between those who are
sulted for one occupation or another. She stated:

The primary value of the MMPI seems to be to

give some insight into the emotlonal 1life of the

individual and to detect those who may be in need

of psychological or psychiatric counseling.
The results Beaver (5) reported from a similar study sub-
stantiated the findings of Lough. Both investigators used
the MMPI as the basls for their investigations, though their
approach was somewhat different.

Many counselors have been puzzled with test results
that Indicate large numbers of individuals have aptitudes
within a specific category, or perhaps in a number of cate-
gories, yet the question remains, what is the wiser decision
in regard to the selection of a particular vocation by a
given individual?

The studiés cited seem to reflect changing concepts
in relation to one's occupational choice and to stress per-
sonality variables as extremely important. At present,

limited information exists which sheds light upon the deep

psychological factors of importance for vocational choice
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and success. Many previous studies are somewhat similar to
Reagan's study (32). She sought to identify factors in-
fluencing college students to become librarians. Her study
was based upon the assumption that factors may be present
in an institution of higher learning that exert influence
upon students in their selection of a vocation. In other
words, emphasis in research has seldom been placed upon in-
vestigating the personality structure of the individual.

The growing interest and reliasnce upon tests also re-
flects changing concepts in regard to various ways in which
tests may be used profitably. Clinicians have found them
indispensable in diagnostic work. Educators have realilzed
that factors other than intelligence scores are needed to
guide them as they work with students. Industrial manage-
ment has more and more relied upon various kinds of tests,
especlally as they seek new personnel. Schools have
profited from the findings of psychology. They cannot af-
ford to neglect experimentation based upon procedures deemed
likely to shed some light upon problems with which they,
too, are concerned.

Patterson (363 calls attention to the fact that psy-
choanalytic theory of vocationsal choice is one of the
earliest theories relating personality determinants to vo-

cational choice. He states that "the psychoanalytic theory

of vocational choice rests upon the basis of delineation of
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certain character types." He also cites that, "Ernest
Jones appears to be the first to stress the relation of
these character types to occupations.”

Industrial management has often Indicated that per-
sonality factors account for the majority of problems with-
in industrial groups. Professional groups have likewilse
made similar observations which reflect the seriousness of
the problem; and even more dramatic, were the rejections in
World War II. It seems that as efforts are made in con-
tinuously seeking aid which will assist in counseling young
people in their cholce of vocations, particular attention
should be directed toward the core of the problem, the
dynamics of human behavior. More specifically, research
that is oriented toward identifying factors that affect in-
dividual cholces in relation to one's vocational selection,
should base investigation upon selected aspects of psycho-
analytic theory, which should include recent findings about
personality from such fields as the various areas of psycho-
analysis.

Either approach mentioned above might yield data of
importance in identifying those who might be more likely to
succeed in home economics. However, there are difficulties
to be overcome in pursuing either approach. At the same
time there would be no indication that these people would

not be equally or more successful elsewhere than in the
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field of home economics. Any instrument, then, which will
be of major use in analyzing personality should help in
portraying, insofar as possible, the totality of behavior

determinants.

A. PROJECTIVE METHODS

Personality 1s made up of such a multiplicity of ele-
ments that 1t is most difficult to derive a true picture of
it. Numerous writers have indicated the lack of a unified
concept of personality and the subsequent limiting effect
upon research in this area. However, Investigations which
have been oriented toward underlying factors of a motiva-
tional nature have been frultful and seem to offer promise
for future research. Projective techniques, in recent years,
have gained in popularity as a method of investigating per-
sonality. Serious criticism has been given to the trend of
the wholesale production of projective tests, without due
consideration to the fact that the underlying principles
are the same in all projective tests. Many critics seem to
feel that efforts should be directed now toward further
testing the more promising of the projective techniques
rather than to devising new tests.

Korner (21), in discussing the scope and limitations
of projective techniques, calls attention to the basic

rationale underlying them,
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The first assumption upon which projective tech-
niques draw heavily is the fact that all behavior
manifestations including the most and least sig-
nificant, are expressive of an individual person-
ality. If this assumption is correct, it becomes
clear that any behavior sample elicited by any
technique 1s potentially capable of mirroring or
reflecting personality at work, and that the
merit of the different techniques varies largely
with the degree that these techniques have been
explored and the familiarity of the examiner with
the various behaviour manifestations elicited by
a given technique.

Korner continues as she states the second and third assump-

tions:

The individual taking them gives material which
he either will not or cannot give otherwise. . . .
Another assumption is that psychic determinism
precludes a story or response to be a chance
event. Each response is supposed to be brought
about by a distinctive set of causal influences.

Projective Methods: Application in Educatlonal Measurement

The areas of counseling and guidance, particularly
within the field of education, have increasingly utilized
the contributions of psychology. Unfortunately, however,
some of the newer approaches to problems in these areas
have been used sparingly. Patterson (31), in commenting on

the use of projective tests in vocational counseling, notes:

In spite of the relative infrequency of the
use of projective techniques in vocational coun-
seling, there appears to be a general acceptance
of the assumption that they are of value and
that it would be desirable to use them more fre-
quently.

Baker and Peatman (l) suggest that the time-consuming

nature of projective tests along with their individual
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nature, tends to limit thelr use.

It 1s also apparent that instruments and pro-

cedures that are more time consuming and that re-
quire considerable clinical experience and train-
ing for their administration and interpretation,
such as the Rorschach for personality diagnosis,
are infrequently used.

Several investigators have stressed that the answers
to vocational problems are not always found in vocational
tests. They have indicated that it is necessary to use a
battery of clinical tests, including projective tests, to
gain a better understanding of the subtle and dynamic ele-

ments of personality.

Projective Methods: Application in Child Development Re-

search
The use of projective techniques for the study of
personality development in children seemed to offer more
appropriate methods for studying children than those that
had been used in the past. Frank (12), in foreseeing the
possibilities of using this technique for the investigation
of personality development of children, cautioned that the
techniques might, at that time seem far-fetched.
If the foregoing appears far-fetched it may be
recalled that the lines on the spectroscopic
plate were established, not by statistical pro-
cedures, but by experimental procedures through
which a known chemically tested substance was
spectroscopically tested so that its identifying
line could be precisely located and thereafter

confidently named. In much the same fashion it
is being established that a child who is known
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to be undergoing an affective experience will ex-
press that feeling in a play configuration that
can be so recognized.
One notes the rapid growth of experimental studies
utilizing the projective approach following Frank's stimu-
lating article, written in 1939, in which the question was

raised as to whether "

examining the process of personality
development would lead to more frulitful conceptions and
satisfying methods and procedures." Several studies at-
tempting to examine the process of personsality development
have helped to validate the usefulness of the approach.
Amen (3) developed a series of pictures, for use
with children in projective studies, which included silhou-
ettes and movable pictures. In reporting preliminary re-
sults considered from a normative point of view and without
presenting evldence as to the clinical validity of the
technique, she stated:
A projectlive technique based upon picture ma-
terials seems particularly appropriate for chil-
dren of nursery school age for three reasons.
The first is the relative lack of self-conscious-
ness in children this age. . . . In the second
place, absence of fixed habits of perceiving in
little children increases the possibility of some
degree of self-projection. Finally, fantasy it-
self, which constlitutes the scientific data of
projective studies 1s in the form of fiction
play, one of the most characteristic and univeral
activities of children at this age.
Later Temple and Amen (39), interested in seeing
"whether a specific projective technique, suggested by

Horowitz and Murphy, could be used effectively to reveal
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personality differences in young children," used a series

of pictures, especially designed to represent situations
familiar to the group.
Following the investigation Temple and Amen stated:

One may fairly conclude from this investiga-
tion that the projective technique succeeds (a) in
revealing many different anxlety areas in the ex-
perlences of little children, the more important
areas in the normsl group proving to be the parent-
child relationships, social relationships, and
daily routine; (b} in demonstrating a close re-
lationship between patterns of anxiety and type of
behavioral ad justment on both normal and clinical
groups; (c) and in showing that the normative ap-
proach to a projective study of anxiety in 1little
children is of greatest value in the interpreta-
tion of individual differences.

Still later, Dorkey and Amen (9) conducted a similar
study in which the number of equivocal pictures used was ex-
panded to include those which dealt with routine behavior,
typlcal in early childhood.

It was felt that 1n this area of experlence

the child's emotional needs are least likely to
be successfully met, and that anxiety reactions
assoclated with routine training, in the slightly
malad justed child as well as in the child with a
definite behaviour problem, might be more readily
investigated through this type picture.
According to Dorkey and Amen, the investigation showed "that
the equivocal pictures have a definite value in discrimi-
nating between the child with a low anxiety score and the
child with a high anxiety rating."

In a series of studies "designed to get at children's

ideas about themselves, with reference to a specific social
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grouping," Horowitz (20) used a picture technique.

Data reported here are part of a longer study

designed to get at children's ideas about them-
selves. « . These data seem to point to the
concept of group consciousness and group identifi-
cation as an intrinsic aspect of ego-development
and basic to the understanding of the dynamics of
attitude formation in the adult personality.

Haggard and Sargent (16) designed a test called
"Authors," in which the child could act as "author" of his
favorite comic strip, thereby depicting various conflict
situations. In commenting on responses from subjects,
Haggard says:

In the present study there seems to be a direct

relationship between the degree of such distortions
and severity of the child's personality difficul-
ties as indicated by his reported behavior at
school.

Symonds (37), presenting a preliminary statement to
the Forty-Ninth Annual Meeting of the American Psychological
Association, reports a comprehensive study of adolescent
phantasy material. He used pictures of adolescents in a
variety of social situations as stimull for the writing of
short stories from which the investigators identified the
phantasy material. They were attempting to see what corre-
spondence exists between themes in stories, written by
adolescents, and personality trends in boys and girls of
this age.

Other investigators have indicated interest in

studying the predictive value of projective techniques by
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using them with non-clinical populations in exploratory
studies. Sigel and Hoffman (3L) emphasize that success in
making such predictions has been limited and suggest reasons

for this limitation, especially with non-clinical popula-

tions.

The first reason revolves around the relation-
ship exlistent between personality and environmental
variables as they interact within a concept of resal
life situations; the second pertains to the content
of the projective test itself and its relation to
the real 1life situations in question.

The assumption, upon which Sigel and Hoffman based
their study, indicates a strong belief that studying non-
clinical populations offers material especially relevant to
a better understanding of personality structure.

Normal individual's overt behavior is an ex-

pression of personality structure in conjunction
with the demands of the immediate environment.
Being normal, the individual is sufficiently
flexible and integrated to make a variety of re-
sponses which are appropriate to the requirements
of the situation. Consequently, in order to en-
hance prediction, it is important to denote the
parameters of the real life situation. It be-
comes Important to define and specify the types
of environmental situations and conditions which
one 1s predicting.

It 1s generally agreed that teachers exert an impor-
tant influence upon the development of the personality of a
child. Yet it 1s difficult to find objective evidence to
support this view. Alexander (2) reports the Adult-Child
Interaction (ACI) Test was designed to elucidate the percep-

tions of the 1interactive process between children and adults.
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This test also utilizes picture cards which serve as
stimuli for the subjects. Observational data, reported by
Alexander, revealed that there was close agreement with the
behavior of teachers as predicted by the projective test
and the observed behavior of children in the classroom.
Furthermore, results obtalned from the use of this test with
subjects ranging from five years old to sixty-five years old,
including people in various occupations and military person-
nel, suggest that 1t may also be used for the study of re-
lationships of personality characteristics to interaction
with authority.

Wright (42) calls attention to the paucity of con-
trolled research in which the validity of projective tech-
niques as a dlagnostic or as a therapeutlic method is tested.
She describes an experimental method designed to test the
validity of a projective test as a tool for uncovering
emotional disturbance. In thls investigation, the method
consisted of experlimentally producling conflict and observing
how that conflict was expressed through projective tech-

niques.

Projective Methods: Application in Social Anthropology

Research
Social psychology has stressed the importance of the
relationship between personality and the culture within

which the individual 1s trained and in which he matures.
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Erikson (10) has vividly portrayed the modes of behavior,
the needs of the individual, and how the training children
receive in theilr formative years influences certain person-
ality characteristics. Other writers also agree that the
soclialization process is extremely important.

Henry (19), in investigating the culture-personality
relations, has this to say about the constant interaction of

these two powerful forces:

The personality process thus operates to inter-
pret and to distort cultural forces, so far as this
i1s possible, to conform to the meaning and feeling
already operative as a part of the personality, but
must adjust itself in so far as these demands re-
sist distortion and as they impose their demands up-
on the personality. With this conception of the
culture-personality relationship it seemed appropri-
ate to investigate the problem with a technique
that would reflect and reveal the process of organiz-
ing and of giving meaning. The various projective
methods for the study of personality seemed particu-
larly suited to this task.



CHAPTER III

DESCRIPTION OF THE DATA-GATHERING INSTRUMENTS

The present chapter is organized into two major divi-

sions: A. The Blacky Pictures, and B. Traditional Family

Ideology Scale.

A. THE BLACKY PICTURES

Description of the Blacky Pictures

The major instrument used in this study was a series

of five cartoons from the Blacky Pictures. The Blacky Pic~-

tures are described by Blum (6) as a "modified projective
test for measuring psychoanalytic dimensions of personality."
The test consists of twelve cartoons which depict the ad-
ventures of a dog named Blacky. The first cartoon is an
introduction to the cast of characters which includes
Blacky, Mama, Papa, and Tippy (a sibling of unspecified age
and sex). Each of the eleven subsequent cartoons is de-
signed to portray a stage of psychosexual development or an
object-relationship within that development. The five car-
toons chosen for this study were: I. Oral Eroticlsm;
II. Oral Sadism; IV. Oedipal Intensity; VII. Identifica-
tion; and X. Ego-Ideal.

The projective test presents an ambiguous stimulus

for the subject's reaction. Because of the indefinite
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structure of projective tests, it is believed that an in-
dividual identifies himself with a figure in the situation
and ascribes his own feelings to that figure. An examina-
tion of the responses subjects make on projective tests
seems to support this belief. For example, a quotation from
one subject participating in this study seems to illustrate
this point of view, "Well, Blacky, don't feel bad, I used
to have the same reactions when my daddy took my mother in
his arms and kissed her. Sickening, isn't iti"

According to psychoanalytic theory as formulated by
Freud, Rank, Adler, Horney, and Sullivan, the early experi-
ences of an individual's 1life are of special importance in
personality development. The pattern of behavior which
emerges may be thought of as adaptive. The interpersonal
relations experienced during these formative years tend to
shape these adaptive processes and the way the individual
likewise handles interpersonal relations.

One important theoretical concept relating to the
dynemics of personality is the belief that personality is
structured. It is believed to remaln structured unless
some experience brings about gross change, for example, a
severe traumatic experience or psychotherapy. Overt be-
havior may be consistent with the structure or it may not.
Those techniques which are designed to elicit the latent

content of behavior are likely to reveal the similarities
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or dissimilarities between overt and covert behavior. At
the present time, projective tests seem more promising in
this respect than do other types of tests. It was on this

basis that the Blacky Pictures were selected as the ma jor

instrument for investigating the basic personality struc-
ture of girls selecting home economics as an area of
specialization in college.

Emphasis in this study has been placed upon selected
aspects of the dynamics involved in personality structure

as revealed by the Blacky Pictures. It was assumed that

one's basic personality structure is related to one's voca-
tional choice. A brief view of the psychoanalytic dimen-

sions the Blacky Pictures purport to measure seems impor-

tant at this point.
The psychoasnalytic dimensions of personality the

Blacky Plctures are designed to measure may be viewed sas

natural phases of the maturational process. It 1s believed
that each stage of the developing personality attains a
considerable degree of organization. These phases reveal
much overlapping and the progress from one to the other is
seldom a distinct step. Successful mastery of one stage
tends to make the succeeding stage less difficult. Like-
wise unsuccessful attempts to master any given stage may
cause the personality to remain relatively fixed at that

point or one may regress to an earlier stage in case of
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severe frustrations. The concepts of fixation and re-
gression become prominent in analyzing personality struc-
ture.

Cartoon I, Qral Eroticism, relates to one's earliest
learnings. It 1s generally belleved that early learnings
tend to be enduring. The satisfactions and frustrations
associated with these experiences tend to exert lasting in-
fluence upon an individual's behavior. Studies of infancy
and early childhood have portrayed vividly the role of the
mother in influencing the direction of growth during this
particular period of development. Because so many of an
infant's early experlences are associated with oral activi-
ties, éspecially those relating to hunger, considerable im-
portance becomes associated with orality.

Two of the more enduring learnings associated with
orality seem to be those related to indulgence and depriva-
tion. Infantile perceptions become closely associated with
those pleasures and irritations of oral origin. Some of
these perceptions seem to be related to reality, others to
fantasy; some to Incorporating objects, others to destroying
objects. These assoclations tend to generalize to people--
to one's view of the world. For example, individuals who
show disturbance on projective tests, such as the Blacky
Pictures often reveal their deep underlying frustrations

which seem to stem from this stage of development. If so,
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they may be described as passive-dependent people. They
look to others for gratification of their needs just as
they looked to parental figures for supplying their infan-
tile needs. They tend to be limited in personal resources
which will aid them in facing life's lnevitable problems.
Conformity tends to take precedence over creativity.

Cartoon II, Oral Sadism, depicts a later phase of
the oral period. Strong disturbance on the oral sadism
dimension is an expression of oral disturbance. During
thlis developmental period, the infant becomes more active.
Pleasures and frustrations are still closely linked to oral
activities. The experience of devouring becomes associated
with aggressive lmpulses. Frustrations are likely to be met
with hostility, particularly those frustrations associated
with one's needs, food 1n particular. Oral Sadism 1s the
term used to describe this desire to injure or destroy.
One recognizes a similar tendency in the adult who charac-
teristically faces 1life or the solution of l1life's problems
with biting, sarcastic remarks. It is believed that the
individual who 1s characterized by a pessimistic approach
to 1life may have experienced severe frustration during this
stage.

According to the theoretical position of this person-
ality dimension, the adult's attempts to retaliate, seek re-

venge, get the other fellow before he gets you has 1its
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origin during this stage.

Cartoon IV, Oedipal Intensity, depicts a further
stage of personality development. Prior to this period the
child has been concerned with developing controls of early
physical processes. Learnings during this stage are associ-
ated with the development of object relations. The theoret-
ical position places emphasis on the genital wish the child
has for the parent of the opposite sex. A gradual change
in object relations is noted. Emphasis shifts to newly ac-
celerated sexual interests. The attendant frustrations
seem to be relatively simple for boys as compared to the
seemingly more complicated shift for the girl. Oftentimes,
especially for girls, disturbance in this area is noted
from the carry-over of hostile reactions for the identified
parent. Unsatisfactory resolution of the conflicts of this
period seem to be renewed in the adult through such be-
haviors as overtly courageous behavior and tendency to at-
tack first; furthermore, relationships tend to be immature.

Cartoon VII, Identification Process, relates to the
resolution of the Oedipus conflict and is closely associ-
ated with Cartoon X, Ego-Ideal. Normal resolution of the
conflict i1s accompanied by identification with the parent
of the same sex. Since this resolution seems to indicate =
rivalry position, the individual tends to incorporate with-

in himself the characteristics of the one considered
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successful. Oftentimes the internalization of these
parental prohibitions and concerns are interpreted as being
even more severe than they are 1in reality. Presumably when
the individual has identified with the same sex parent,
that parent has served as a successful model. The 1ndi-
vidueal perceives that parent as possessing the ideals toward
which she is striving. Cartoon X was designed to revesal

those inner strivings.

Reliablllity and Validity of the Blacky Plctures

A wide variety of data gathering devices have been
used in all areas of scilentific Investigation. Probably not
any of these devices have been more controversial in regard
to reliability than those designated as projective tech-
niques. The question of reliability regarding tests useful
in Investigating personality dynamics continues to plague
the personality research worker. The use of concrete de-
scriptions, absolute measurements, classificatory systems,
and categories that are considered to lend specificity to
some areas of Investigation are questionable in investi-
gating the dynamics of personality. Considerable criticism,
especially from those concerned with conventional research
orientations, has been directed toward the validation of
projective tests. At the same time, many personality re-
search workers themselves are concerned with and are seeking

more precise methodology.
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Critics have cited the lack of clear cut statements

of theoretical concepts for guiding the construction of pro-
jective tests. They have also indicated that a conceptual
system to be used in interpretation is lacking. For example,
Macfarlane and Tuddenham (27) state that '"mot all investi-
gators with explicit theories have selected test materials
systematically in accordance with the theories." They cite
the Thematic Apperception Test as an example, and because

e « « this particular test was constructed with

a well-formulated catalogue of needs availlable,

one might have expected that the test materials

would be chosen systematically to elicit at least

the principal ones.

The Blacky Plctures are pointed out as unique in this par-

ticular aspect of test construction ordinarily used.
The Blacky Pictures differ, iIn that the stimu-
lus cards were drawn to constitute a systematic
canvass of situations assumed in Freudian theory
to be critical for psychosexual development. The
Blacky Pictures are conditioned by the adequacy
of the theory and design upon which they rest.
But since the stimulus materials were selected on
a systematic rationale, alternate forms to test
reliability can be constructed (27).
Some writers seem to express concern that problems
relating to the validation of projective devices may not be
solely in the projective device, but that the currently

used research tools of validation may themselves be 1nade-
quate.
Macferlane and Tuddenham (27) raise the question,

"Are our currently used research tools of validation
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adequate to the task of assessing the scientific worth of

projective devices?" In discussing this question they con-
tinue:

The Blacky Pictures suggest a good approach for
assessing the reliability with which our tests
sample a domaln, and thls could help 1n establish-
ing tests of greater accuracy than current ones in
use.

They also point to a variety of difficulties in
treating projective test data by statistical methods:

One difficulty is the development of objective
scores which will reflect the integrity or Gestalt
of the personality. Without such scores sub-
jective judgment must be resorted to which may
confound test religbility with judge reliability.

Granick and Schneflen (15) suggest:

And more 1lmportant, perhaps,is the relationship
between test rellability and stability of personal-
ity. Since behavior is not usually consistent,
marked differences in responses might be expected
on repeated administration of a test. The person-
ality is assumed, however, to have a basic organi-
zation which should be reflected in the test re-
sponses. Reliability, therefore, may be expected
where the clinical features are used as a basis
for measurement.

It appears that the lack of research concerned with
validating projective tests does not necessarily indicate
that research cannot be designed which will lend validity,
but rather indlcates the orientation of the workers. Then,
too, 1t must be remembered that projective tests have, by
and large, been "shaped to meet exigencies of the clinical

situation and they were badly designed for evaluation by
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means of traditional psychometric procedures" (15).

Two studies, using the Blacky Test, have been re-
ported which seem to have a bearing upon the present in-
vestigation. Teevan (38), using the Blacky Test as a
diagnostic instrument, sought to determine whether or not
personality factors were correlated with the choice of an
area of specialization in college. Magnussen (25), stimu-
lated by Teevan's study, attempted to determine whether the

Blacky Pictures were adequate measures to appralse person-

ality factors which had previously been found to be corre-
lated with a choice of undergraduate fields of specializa-

tion in college. He concluded that the Blacky Pictures are

fairly adequate measures for appraising personality vari-
ables as these factors are related to undergraduate fields

of specialization.

B. TRADITIONAL FAMILY IDEOLOGY SCALE

Description of the TFI Scale

The Blacky Pictures (described in the preceding sec-

tion) were used in this study in an attempt to reveal the
dynamics of behavior. It was also considered important to
use some other device suitable for personality assessment.
There are a number of ways the additional data needed
might have been secured. However, an effort has been made

to use those instruments which seemed likely to tap the
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motivating factors underlying behavior. It was not con-
sidered appropriate to use methods which tend to reveal or
to confirm only overt behavior. Basic personality may, or
may not, be revealed in overt behavior. More likely than
not, it is necessary to use those methods by which subtle-
ties and covert aspects of personality might be made more
assessable.

Furthermore, 1t seemed that along with the Blacky
Pictures, some device from which one might infer probable
action on the part of the individual, would be most prom-
i1sing. For example, it 1s not enough to find out from the

Blacky Pictures that an individual has strong dependency

needs. How 1s she likely to go about satisfying these
needs? W11l she seek creative outlets for handling these
dependency needs, or will she exploit those about her?

There seems to be Increasing evidence that the com-
plex phenomena of basic personality structure operates in
all aspects of an individual's performance. Likewise, the
quality of onet's performance(in various roles 1is more and
more recognized as influenced by personal qualities that
predispose one to move toward a given role or to move away
from 1it.

The major emphasis in this study was placed upon in-
vestigating the personality structure of girls pursuilng

selected areas of specialization in college, especially
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those selecting home economics. It 1s generally agreed
that the home is of utmost importance in influencing the
growth and development of children. The role of the mother
is of crucial importance. We know from the wealth of clini-
cal data alone that much adult maladjustment can often be
traced directly to faulty parent-child relationships. Num-
erous writers have polinted up the significance of adequate
mothering. The disastrous effects of a poor home environ-
ment have likewise been discussed.

It is generally believed that the home plays an im-
portant role in the development of attitudes. Considerable
research has been devoted to attitude measurement. Serious
effort has been made to study attitudes and their subsequent
effect upon behavior.

Research workers have benefited from the research
which grew out of specific needs during the Second World
War. At that time, there was an acute need for those tech-
niques and procedures which would be helpful in screening
personnel for the armed forces, particularly that personnel
needed in the Office of Strategic Command. Devices were
needed to secure information regarding an individual's
ideological orientations. Those devices which were developed
have become increasingly useful in the whole area of person-
ality assessment. They have merited considerable recogni-

tion as valuable research tools.
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One of the more wildely recognized research projects
in this area was that done by Adorno et al. (1). Essen-
tlally thelr Investigatlons were directed toward finding
the personality correlates of anti-Semlitism. It was be-
lieved that the potentially fascistlc individual would be
susceptible to antldemocratic propaganda; that the indi-
vidual's potentlal for democratic or antidemocratic thought
and action would be found in the deeper personsality trends.

The studles relating to the authoritarian personal-
i1ty investligated a number of ldeologlies as a means of
measuring ideological trends. These lnvestligations included
(a) the study of anti-Semitic 1deology; (b) the study of
ethnocentric i1deology; (c) the politico-economic ideology
and group membership in relation to ethnocentricism; (4d)
ethnocentricism 1n relation to some religious attitudes
and practices; (e) the measurement of implicit antidemocrat-
ic trends; and (f) ethnocentricism in relation to intelli-
gence and education. The investigators (1) defined ideology
as ". . . An organization of opinions, attitudes, and
values--a way of thinking about man and soclety."

Each investigation contributed to a broadening con-
ceptlion of the antidemocratic 1ndividual. The 1solated at-
titudes, oplnlons, and values seemed to point up a rela-

tively unified configuration. The authors (1) state:

.« « «» Ideology regardling each soclal area must
be regarded as a facet of the total person and an
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expression of more central ("subideological")
psychological dispositions.

In other words, the research findings ranged from surface
ideology to largely unconscious traits of the subjects.

The scale developed to measure these personality
characteristics has become known as the F (for fascism)
scale. It has been found that the individusal who scores
high on this scale tends to possess a number of the char-
acteristics described as authoritarianism. Since the work
of those investigators, the term "authoritarian personali-
ty" has become widely used in reference to individuals
possessing similar characteristics. Many research workers
concerned with personality assessment, have either used
the F-scale, or have patterned their research aslong similar
lines.

Proceeding on the assumption that ideology may be
symptomatic of a basic personality structure, Levinson and
Huffman (22) developed a measure of traditional family
ideology and investigated its relation to the authoritarian
dimension of personality. They placed the ideological
orientations regarding family functioning and structure
along an autocratic-democratic continuum.

The autocratic extreme 1is represented by various
forms of traditional family ideology--viewpoints
which involve an hierarchical conception of
familial relationships, emphasis on discipline in

child rearing, sharp dichotomization of sex roles,
and the like. The democratic orientations tend
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to decentralize authority within the family, to

seek greater equality in husband-wife and parent-

child relationships, and to maximize individual

self determination.
In this context, emphasis on discipline in child rearing
refers to extreme and harsh discipline of a punitive nature
in contrast to that discipline necessary for the develop-
ment of inner controls.

Levinson and Huffman (22) selected five aspects of
the authoritarian personality syndrome as bases for the
construction of their Traditional Family Ideology Scale.
The five variables selected were:

I. Conventionalism
IT. Authoritarian Submission
ITI. Exaggerated Masculinity and Femininity

IV. Extreme Emphasis on Discipline

V. Moralistic Rejection of Impulse Life
These particular aspects were selected because they seemed
to represent focal points of meaning and affect within the
sphere of family ideology.

The authors (22) state that "these variables are not
thought to be mutuallykexclusive or statistically independ-
ent, and they, therefore, will not translate into five
mutually exclusive subscores."

Speciflc hypotheses gulding the research through

which the TFI Scale was constructed included:
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(a) That individuals are relatively consistent

in their tendency to take a democratic
stand on the diverse issues of family 1life.

(b) That individuals are relatively consistent
in their tendency to take a democratic or
autocratic stand in various ideological
spheres.

(c) That the democratic-autocratic continuum
of famlly ideology is associated with the
equalitarian-suthoritarian continuum of
personality.

In view of the fact that the way one thinks regarding
family structure and functioning is likely to affect one's
actions, it seemed desirable to try to identify such orienta-
tions. It was on this basis that the decision was made to
use the TFI Scale in this exploratory study.

In order to view more clearly the probable signifi-
cance of using this instrument, a brief description of the
personality varlables the scale 1s designed to measure seems

appropriate.

I. Conventionalism

One of the more widely recognized characteristics of
the authoritarian syndrome is conventionalism. The con-
ventional individual tends to adopt a rigid, uncompromising
approach to life. There exists a notable lack of spon-
taneity, originality, and individuality.

In defining conventionalism, Levinson and Huffman
(22) state:

Conventionalism is the attribute of a conscience
which 1s poorly internalized and 1n a sense
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ego-alien. It maskes the person particularly de-
pendent on the immediate external authority to
whom he turns for simple, morally proper defini-
tions of what is required in each situation.

JI. Authoritarian Submission

Individuals who are basically oriented in this direc-
tion exhibit a restricted range of behavior. Interpersonal
relationships are conceived 1n power hierarchies. There is
a strong need for mastery over others and an avoildance of
concern with the inner thoughts of people. Dogmatism
serves thelir need to protect themselves against forces con-
sidered by them as overpowering. Levinson and Huffman (22)
state:

Obedience to authority becomes a cardinal virtue;
it is as much the duty of the authority to domi-
nate as the duty of the subordinate to submit,

and the infallibility of the authority must be
questioned by neither.

ITT. Exaggerated Masculinity and Femininity

The authoritarian personality shows a strong tendency
to make sharp distinctions between the sexes. The qualities
of power, strength, and ruggedness denote, for them, the
truly masculine. In contrast to these masculine qualities,
the authoritarian defines femininity as the absence of

aggressiveness, achievement aspirations, and sensuality.

IV. Extreme Emphasis on Discipline

Contrary to what one tends to infer from the authori-

tarian's overt behavior, he seeks relief from personal
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responsibility. He finds 1t easy to rely on external
authority. Extreme emphasis on discipline becomes & means
for placing responsibility on external powers, in contrast
to the development of inner freedom and internal control.
An attempt is made to combine the emotions of fear and re-
spect through strict adherence to imposed rules and regula-
tions. Unquestioning obedience to external authority is

sought and expected.

V. Moralistic Rejection of Impulse Life

The authoritarian personality is threatened by any
acceptance of 1mpulse life. For him, 1t must be inhibited
or denied. Authoritarians attempt to instill similar be-
liefs in children and adolescents, practically demanding
that conformity to rigidly dichotomized definitions of
masculinity and femininity be accepted. Concerted effort
i1s made to see that children develop defenses against
wishes or behavior that is regarded as appropriate to the
opposite sex.

Although there are many ways of describing the
authoritarian personality syndrome, the above character-

istics seem to be common to many different categories.

Reliability and Validity of the Traditional Family Ideology

Scale

It will be recalled that the authors of the Tradil-

tional Family Ideology Scale employed techniques similar to
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those used in the "authoritarian personality" research.
Internal consistency of the TFI Scale was established by the
item analysis method using the Discriminatory Power tech-
nique. The authors (22) state, "The Discriminatory Power
(DP) of an item reflects its ability to differentiate be-
tween extreme high scores and extreme low scores (the upper
and lower 25 per cent) on the total score." They reported
a falrly adequate degree of reliability and internal con-
sistency of the TFI Scale in 1ts initial form and also sig-
nificant relationships with several independent measures.
Prediction was made that the TFI Scale would corre-
late significantly with the E and F scales of the research
by Adorno et al. (1). A correlation of .65 with the E scale
and .73 with the F scale was found on the sample studied.
Levinson and Huffman (22) state:
The correlation with the E is evidence that
traditional family ideology, as represented by the
TFI Scale, 1s part of a larger syndrome of auto-
cratic ideology. The correlation of TFI with F,
taken together with earlier clinical studies of
personality differences between extreme high and
low scorers on E, indicates that the democratic-
autocratic continuum of family ideology is related
to equalitarian-authoritarian continuum of person-
ality.
Further investigation was made in relation to some
religious preferences and practices. It was found that per-

sons whose religious affiliations were different from that

of thelr parents were less ethnocentric on the aversasge than
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persons who continue in the parental religion. The authors
(22) state:

Thus, to a statistically significant degree (5 per
cent level), change away from the parental re-
ligious pattern is associated with a more equali-
tarian conception of the family.

In another investigation the authors (22) report:

An abbreviated, 12-item form of the TFI Scale
was presented to five groups (N = 507) in the
Boston area. The group means averaged 32.6, the
SD's 10.7. The reliability of this form is
about .9. In these groups TFI correlated in the
neighborhood of .6 with the Ethnocentricism
Scale, .7 with the Authoritarianism Scale, and
.5 with the Religious Conventionalism Scale.

C. CHAPTER SUMMARY

This chapter has described the two diagnostic instru-
ments used in the present investigation:

A. The Blacky Pictures and the five selected per-

sonality dimensions used in this study, Oral Eroticism,
Oral Sadism, Oedipal Intensity, Identificaticn Process and
Ego-Ideal.

B. The Traditional Famlly Ideology Scale and the

five personality variables included in this scale: Con-
ventionalism, Authoritarian Submission, Exaggerated Mascu-
linity and Femininity, Extreme Emphasis on Discipline, and
Moralistic Rejection of Impulse Life.

Emphasis has also been placed upon the reliability

and validity of these two instruments.



CHAPTER IV

PROCEDURE

The procedures used in the study are presented under
the following headings: A. Subjects, B. Data Collection,

and C. Treatment of the Data.

A. SUBJECTS

The subjects participating in this study were forty-
eight white female students enrolled in the University of
Tennessee, 1959-60. Four areas of specialization were
chosen--home economics, liberal arts, business administra-
tion, and nursing. Sophomores and seniors representing
each of the areas (eight groups in all) were invited to par-
ticipate in the study.

In an attempt to secure students sincerely interested
in the field of speclalization, selection was limited to
students who rated in the upper 10 per cent of thelr class
scholastically. Other factors influencing the choice of
subjects were age, sex, and marital status. The age range
of the total population included those from seventeen to
twenty-four years of age. Only single subjects were used.

A 1list of all women students clessifled as sophomores
and seniors was secured from the Dean of Admissions and

Records 0Offlice. All students on the list were ranked
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according to their grade point average. The upper 10 per
cent was selected from each area of specialization and for
each group, sophomores and seniors. The group representing
the nurses was selected on a somewhat different basis. (See
page 48.)

The class schedule for each student in all four areas
was secured from the records on file in the 0ffice of the
Dean of Women. A tentative schedule was made up of possible
dates on which subjects would be asked to take the selected
tests. It was possible to schedule all students on either
Tuesday or Thursday afternoons between the hours of two and
four o'clock.

bThe Dean of the College of Home Economics was asked
to write a letter to the sophomores and seniors in the Col-
lege of Home BEconomlics who were selected to participate in
the study. Letters were then sent from her office briefly
stating the nature of the research for which the subjects
were being asked to cooperate. Subjects were requested to
confirm their willingness to cooperate in the study within
a specified period of time. One hundred per cent coopera-
tion was secured from this group.

Since the situation in the Colleges of Liberal Arts
and Business Administration differed somewhat from that in
the College of Home Economics, a different approach was

made in securing students in those colleges. Letters were
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sent to the Dean of the College of Business Administration

and the Dean of the College of Liberal Arts briefly stating
the nature of the research problem and the procedure to be
used for inviting the subjects representing each of these
two colleges to participate in the study. It was further
suggested that the findings of the study would be sent to
the Deans upon their request.

Contacts with the subjects in the College of Business
Administration and College of Liberal Arts were made through
the Dean of Women. Since all of the subjects were not only
high‘in their academic rating, but also active in various
campus affairs, the Dean of Women knew them personally and
worked with them. A letter was sent to each subject briefly
stating the research problem and requesting the subjects'
cooperation. All subjects who were requested to participate
in the study agreed to do so.

Dates were set up for the administration of the tests
to the three groups, home economics, business administra-
tion, and liberal arts, after all subjects had been invited
and their consent had been secured for participation. Since
it was not necessary for all subjects in a given area to
take the tests at the same time, alternative dates were in-
cluded. In thls way it was possible for students represent-
ing different areas to take the test at the same time. Each

student could schedule a date according to her convenience.
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Furthermore, students in no one area had any added ad-
vantage over those in other academic groups. If there were
any differences in administration, they would tend to can-
cel themselves.

Although a Pre-nursing Curriculum is offered at the
University of Tennessee, the senior group pursuing this cur-
riculum is not in residence on the local campus. In fact,
the organization of this program does not conform to the
organization of the curriculum 1n other areas from which the
sample was drawn. In order to secure a group from the aresa
of nursing, then, a request was made to the Director of
Nursing, East Tennessee Baptist Hospital, Knoxville, for
subjects representing nursing. Approval was given gra-
ciously. Plans were then made with the Director of Student
Nursing Education regarding the details of the problem.

The senior nursing students of East Tennessee Baptist
Hospltal were at that time enrolled in a child development
class in the Department of Child Development and Family Re-
lationships, College of Home Economics, University of
Tennessee. This was a service being rendered to the hospi-
tal and one which had been initiated at the beginning of the
academic year, 1959-60. Joint arrangements were then made
with the Director of Nursing Education and the Department of

Child Development and Family Relationships for a part of the
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regularly scheduled class period with the group to be used

for the testing.

The tests were administered to the entire group. The
tests used 1n the analysis of the findings, were restricted
to those representing the upper 10 per cent of the group.
The same criteria for selection of subjects applied to all
groups.

The second group of nurses used was known as the pre-
clinical group. Because of the strict schedule nurses
follow, the tests were administered to this group on Satur-
day morning at ten o'clock. Arrangements were made for the
subjects to be brought to the College of Home Economics and
the tests were administered under the same general conditions

as for all other groups.

B. DATA COLLECTION

Two diagnostic instruments were used in this study:
l. The major instrument was comprised of a series

of five cartoons from the Blacky Pictures. An examination

of the Blacky Pictures revealed that not all of the cartoons

seemed pertinent to the proposed study. Therefore, a pilot
study was conducted with four groups of students enrolled
in the University of Tennessee during the summer, 1959.

The selection of cartoons which seemed appropriate to be

used in the major study was made on the basis of the
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findings from the pilot study.
2. The second instrument for securing data used in

this study was the Traditional Family Ideology (TFI) Scale.

This scale was selected for the purpose of providing datea
which might shed some light on some of the ideological

orientations regarding family structure and functioning.

Administration of The Blacky Pictures

The form for the Blacky Pictures was presented to

each subject. The form consisted of twelve sheets. Each
sheet was labeled with the appropriate cartoon number; two
sheets were used for each cartoon and one sheet for rating
cartoons, like or dislike. A selectlion was made of the
cartoon liked best, and the cartoon liked least. Explana-
tions were given for each selection.

Although the records had been carefully checked, it
seemed appropriate to provide an additional check to see if
any irregularities, according to the established criteris,
had occurred in the selection of subjects. Subjects were
asked to give certain identification information on a cover
sheet. Two subjects did not meet the established criteris;
one was a young widow, the other was beyond the specified
age range. The next two high ranking subjects in that ares
of specialization were then asked to cooperate in the study.

The procedure followed was that recommended by Blum

(7), for the group administration of the Blacky Pictures.
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Students were instructed not to turn any given page of the
form given them until a signal was given by the experimenter.
An opaque projector was used for projecting the cartoons up-
on the screen, Two minutes were allowed for writing the
spontaneous story which the cartoon suggested to the sub-
ject. Following the completion of the spontaneous story,
ninety seconds were allowed for answering the inquiry ques-
tions accompanyling the cartoon. The same procedure was
followed for each of the éubsequent four cartoons. The sub-
jects then rated the cartoons either, like or dislike. 4
selection was made as to the cartoon liked best and the car-
toon liked least. An explanation was given as to why the
particular cartoon was chosen. Approximately thirty min-

utes were used for the administration of the Blacky Pic-

tures. The time included collecting the papers.

Administration of the TFI Scale

The TFI Scale was administered to the elght groups
of selected students following the completion of the Blacky
Pictures. The subjects were given mimeographed copies of
the forty-item scale together with answer sheets appropri-
ate for mechanical scoring. Instructions were given for
marking the scale. The subjects were to indicate the degree
of their agreement or disagreement with each item on a scale
ranging from +3 (strong agreement) to =3 (strong disagree-

ment). A high score on the test represented strong
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adherence to "traditional" or autocratic family ideology,
as concelved in the bases for setting up the scale; a low
score represented opposition to this viewpoint. It is im-
portant to keep in mind, when reading the results of the
test, that the scores are In reverse when viewed with usual

test results.
C. TREATMENT OF THE DATA

The Blacky Picture Protocols

The Blacky Picture protocols were submitted to the

experimenter's major adviser after the test was administered
to each group of subjects. All identifying material was de-
leted and a random number was assigned to each protocol.
The procedure for scoring was that recommended by Blum (7).
In explaining how the scores are obtained, Blum (6) states:
Scores are recorded in terms of three categories
of involvement: "Very strong" (++); "Fairly strong"
(+#); and "Weak or absent" (0). Thus, an individual's
test responses are expressed as a proflle of score
along the dimension. . . . A subject's score
(++# or + or 0) on any single dimension is based upon
the data from four sources: Spontaneous Story, In-
quiry, Cartoon Preference, and Related Comments on
other cartoons.
These four source scores are then combined into an over-
all dimensional score (#++ or 4+ or 0) which appears in the
profile for each area of speclalization represented in the

study. (See Appendix, Tables I, II, III, IV.)
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The over-all dimensional score was used as a basis
for establishing inter-rater reliability of the obtalned
scores and for the statistical treatment of the data. A
reliability check was made by having a random sample of ten
Blacky protocols scored by a clinical psychologist who is a
staff member of the Department of Psychology, University of
Tennessee. The dliscrepancies between the scores obtalned
by the rater and the experimenter were minor. They were
within the raw score of a particular dimension end only on
the objective part of that dimension. A discussion of the
discrepancies found, indicated that they were due to over-
sights in checking the objective part of the test, thus
it was agreed that 100 per cent agreement was achieved by
the two scorers.

The subject's scores were tabulated under two cate-
gories: (a) those‘showing neutral responses (0), and (b)
those showing disturbance responses (+). The disturbance
response (+) represents the subject's combined responses
that were "Very strong" (++) and "Fairly strong" (+). The
scores were converted into percentages for statistical
treatment. Table V, in the Appendix of this study, shows
the results obtained by each area of specialization.

The significance of difference between percentages
was used to see whether there were differences between the

four areas of specialization on the five selected personality
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dimensions as measured by the Blacky Pictures. The formu-

la suggested by Garrett (1ll) for testing the differences
between percentages was used for statistical treatment.
Table VI, in the Appendix, shows the results of the statis-

tical treatment of the data.

The Traditional Family Ideology Scale

The subjects participating in the present study were
provided answer sheets for the TFI Scale which were suitable
forkmechanical scoring. The scores were computed mechani-
cally by the Department of Business Education, University of
Tennessee. Six scores were computed for each subject: a
total score (score made on the forty-item scale) and a
score for each of the five personality variables included in
the scale. A frequency table was set up for the forty-
eight subjects on the total score. (See Table VII in the
Appendix.) The scores were then arranged into four groups
acpording to the area of specialization represented by the
subjects. (See Appendix, Table VIII.) Frequency tables
were likewise set up for each area of specialization on
each of the five personality variables. (See Appendix,
Tables IX, X, XI, XII, XIII.)

Mean scores, standard deviations, and t-scores were
computed. The mean scores for the three areas, liberal

arts, business administration, and nursing were compared
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with the mean scores of the home economics group. (See
Appendix, Tables XIV, XV, XVI.)

The t-test for testing the significance of differ-
ence between means 1n small samples, as suggested by
Garrett (1l), was used for comparing the means of the six
possible scores of the four groups represented. Tables
were set up to show the obtained results. (See Appendix,

Tables XVII, XVIII, XIX, XX, XXI, XXII, XXIII, XIV, XV.)



CHAPTER V
PRESENTATION OF THE DATA
A. FINDINGS FROM THE BLACKY PICTURES

The data from the Blacky protocols were analyzed ac-
cording to the area of spécialization represented in this
study, home economics, liberal arts, business administra-
tion, and nursing. The results of the investigation are
summarized in Tables I, II, III, IV, and V, in the Appendix
of this study.

It will be recalled that scores indicating neutral
responses (0) and disturbance (+) responses have been ob-
tained on each of the five Blacky dimensions. The dimen-

slons are assocliated with the cartoons as follows:

Cartoon Dimension
Cartoon I Oral Eroticism
Cartoon 1II Oral Sadism
Cartoon IV Oedipal Intensity
Cartoon VII Identification Process
Cartoon X Ego Ideal

The over-all dimensional score has been used in the
statistical analyses. It should be kept in mind that

neutral responses represent the desirable score.
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Home Economics

The home economics subjects obtained slightly more
total neutral responses (55.29 per cent) than either of the
other three groups. Business administration ranked second
in total neutral responses (55.00 per cent). (See Appendix,
Table XXVII.) The home economics subjects also obtained
more neutral responses on three of the five Blacky dimen-
sions, Oral Eroticism (70.59 per cent), Oral Sadism (52.94
per cent), and Identification Process (70.59 per cent) than
did the other three groups. These subjects obtained the
lowest number of neutral responses on the Blacky dimension
Oedipal Intensity (17.65 per cent), and ranked second on
Ego Tdeal (76.47 per cent). (See Appendix, Table V.) The
difference between the neutral responses of home economics
subjects and nursing subjects as to the total number of
neutral responses indicated that the two groups differ. The
difference was found to be significant at the 1 per cent
level of confidence. The difference between the neutral re-
sponses on Oral Eroticism was statistically significant at
the 10 per cent level of confidence. The difference be-
tween the neutral responses on Identification Process was
statistically significant at the 5 per cent level of confi-

dence. (See Appendix, Table VI.)

Liberal Arts

There seemec to be no lmpressive pattern for the
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scores of the liberal arts subjects. They ranked third or
fourth on neutral responses on all of the Blacky dimensions.

The liberal arts group had the highest number of
disturbance scores on two of the five Blacky dimensions,
Oral Eroticism and Ego Idesal.

Teevan (38) and Magnussen (25) used only liberal
arts students for investigating whether or not personality
factors are correlated with the cholce of an area of
speclalization in college. Each investigator classified
the liberal arts subjects into three divisions. One divi-
slon was designated as the literature division, since the
majority of subjects were from the English department.

Both studles reported that the literature division obtailned
the highest disturbance score on Oral Eroticism. However,

the liberal arts subjects were treated as one group in this
investigation. They obtained the highest disturbance score

on Oral Eroticism of the four groups tested.

Business Administration

The business administration subjects ranked second
on total neutral responses (55.00 per cent). They obtained
the highest number of neutral responses on two of the five
Blacky dimensions. The scores on these two Blacky dimen-
sions, however, were not statistically significant when com-

pared with the scores of the home economics subjects. Busi-

ness administration subjects obtained their largest number
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of neutral responses on Ego Ideal (87.50 per cent) and
their second largest on Identification Process (62.50 per
cent). Their disturbance score on Oral Sadism and Oedipal
Intensity was the same (62.50 per cent). (See Appendix,
Table V).

Nursing
The subjects in the nursing group had considerably

higher disturbance responses than neutral responses on four
out of five of the Blacky dimensions. Only the score on
Ego Ideal showed more neutral responses (66.66 per cent),
than disturbance responses (33.33 per cent) for this group.
However, they were second in rank on neutral response for
two of the Blacky dimensions, Oral Eroticism (LL.LL per
cent) and Oedipal Intensity (22.22 per cent). It will be
remembered that statistically significent differences on
neutral responses were found between nursing subjects and
home economics subjects on two of the Blacky dimensions and
on the total number of neutral responses. This seems to

indicate that these two groups differ on these dimensions.

Comparison of the Findings of This Study with Blum's Study

A major aspect of Blum's (6) study was to see if the

Blacky Pilctures would differentiate between males and fe-

males. The analysis of his data was limited to those di-

mensions for which statistically significant differences



were found,

60

on the baslis that attempts to account for the

insignificant findings were more conjectural.

A comparison of the findings of the present study

with Blum's investigation reveals some interesting trends.

In viewing these findings, Blum's observations will be sum-

marized, followed by a summary of the findings for the

total population participating in this study.

Blum found that:

1.

(a)

(a)

(b)

(c)

More females than males chose the oral
sadistic alternative (3) in answer to the
following question on Cartoon II: "What will
Blacky do next to Mama's collar?"

1) Get tired of it and leave it on the

ground.

2) Return it to Mama.

3) Angrily chew it to shreds.
The scores for the females were less strong
than for the males on Oedipal Intensity.
There was greater retention of the pre-
oedipal components in females than male ob-
ject relationships. Both pre-oedipal and
oedipal selections were possible from Cartoon
Iv.
Significaently more females preferred to be

with the same sex parent.
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(a)

(b)

(c)

(d)

(a)
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Both males and females chose "Papa" in answer
to the question relating to confusion in the
Identification Process, "Who is Blacky most
likely to obey-~Mama or Papa or Tippy?"
Significantly more males than females chose
"Papa."
In answer to the second question relating to
confusion in identification process, "Whom
would Blacky rather pattern herself after--
Mama or Papa or Tippy?" a greater percentage
of males sald "Papa" than females said "Mama."
Females tended to be less decisive in theilr
answer to the above questions.
Significantly more females than males selected
the aggressive alternative for the question,
"What would Blacky have an impulse to do if
she were in the position of the toy dog?"
The aggressive alternative was, "Start
fighting."
Significantly more females than males chose
the pessimistic alternative "Very poor," in
answer to the question, "Actually, what are
Blacky's chances of growing up to be like the
figure in her dream?" Blum noted that the

Spontaneous Stories written by females on this
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cartoon were largely concerned with physical

beauty of the ideal cartoon figure.

The findings from the present study using the Blacky
Pictures and limited to females only are summarized as
follows:

1. (a) Only one subject of the forty-eight chose the
sadistic alternative, "Angrily chew it to
shreds," to the question on Cartoon II, "What
will Blacky do next to Mama's collar?"

2. (a) The highest disturbance scores for all areas
of speclalization were obtained on Oedipal
Intensity.

(b) Twenty-three subjects (47.91 per cent) pre-
ferred the same sex parent; sixteen (33.33
per cent) preferred the opposite sex parent;
and nine (18.75 per cent) made no choice or
indicated "Neither."

(c) An examination of the Spontaneous Stories in-
dicated that many statements were made which
included pre-oedipal components.

3. (a) Twenty-three (52.83 per cent) of the subjects
indicated "Papa" in answer to the question,
"Who is Blécky most likely to obey--Mama or

Papa or Tippy?" Seventeen (35.42 per cent)
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answered "Mama"; six (12.50 per cent) were
indecisive.

(b) In answer to the question, "Whom would Blacky
rather pattern herself after--Mama or Papa or
Tippy?" Twelve (25.00 per cent) indicated
"Papa"; thirty-two (66.66 per cent) indicated
"Mama"; three (6.25 per cent) were indecisive.
An interesting observation was noted regarding
this point: out of the thirty-two (66.66 per
cent) who identified with "Mama," nineteen
(59.38 per cent) chose the hostile alterna-
tive L) in answer to the question, "What
would Blacky have an impulse to do if she
were in the position of the toy dog?"

1) Get frightened and hide.
2) Stand there and take 1it.
3) Get mad and sulk.

L) Start fighting.
B. FINDINGS FROM THE TFI SCALE

Scores Made by the Combined Groups of Sophomores and Seniors

The total population participating in this study was
made up of a selected group of college students classified
as sophomores and seniors in the University of Tennessee

during the academic year 1959-60. A total score (score made
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on the forty items included in the scale) for each student
was obtained, together with subscores (scores made on each
of the personality variables of the scale), making a total
of six scores for each subject. Scores were arranged in
ascending order without regard to the area of speclaliza-
tion represented by the subject. Frequency tables were set
up for each of the six scores. (See Appendix, Tables VIII,
IX, X, XI, XII, XIII.)

The possible range for the scores In this scale was
from 0 to 280. The scores for the entire group of forty-
eight subjects in the study ranged from 82 to 187. It will
be noticed that for this group of subjects, the range of
scores was confined well within the possible range; the
group was compact rather than dispersed. Theilr responses
tended to be alike rather than unlike.

Due to the nature of the scale and the way it was
constructed, 1t was not possible to get a range of the sub-
scores. As has been polnted out, the five personality
variables for which subscores were obtailned, are not mutu-
ally exclusive variables.

Mean scores were obtained for each group of sub-
jects representing the four areas of specialization. The
mean score for the total score (score made on the forty
items included in the scale) was lower for the home eco-

nomics group than were the mean scores for the other three
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groups represented. (Home economics, 136.L47; business ad-
ministration, 140.62; liberal arts, 147.1h4; and nursing
152.33) (See Appendix, Table XIV.) The differences between
the mean scores tend to be small: the range of differences
between the home economics group and the three other groups
was from L4.1l5, business administration to 15.86, nursing,
with the liberal arts group in between, 10.67. The mean
scores did not differ significantly.

Subscores for the combined sophomore and senior groups
revealed that home economics students made the lowest mean
subscore on three of the five personality variables. How-
ever, the particular varlables on which the low subscores
were made seem to be of more importance than the number of
low scores made because of the nature of the items com-
prising a given variable. Home economics subjects made the
lowest subscores on the variables, II. Authoritarian Sub-
mission, III. Exaggerated Masculinity and Femininity, and
IV. Extreme Emphasis on Discipline. The difference between
the mean subscore of 53.11 for the home economics subjects
and of 62.57 for the liberal arts subjects on the variable
II. Authoritarian Submission, and the difference between the
mean subscore of 22.05 for the home economics subjects and

of 29.28 for the liberal arts subjects on the variable IV.
Extreme Emphasis on Discipline were both statistically sig-
nificant at the 1 per cent level of confidence. (See

Appendix, Table XVII.)
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The lowest subscores on the two remaining variables,
I. Conventionalism and V. Moralistic Re jection of Impulse
Life, were made by the subjects representing business ad-
ministration. The home economics group ranked second on
the mean subscores for these two variables. The mean sub-
score of 50.35 for the home economics group and 59.11 for
the nursing group indicates that these groups differ on the
personality variable I. Conventionalism. The difference
was found to be significant at the 5 per cent level of con-

fidence. (See Appendix, Table XXIII.)

Scores Made by the Total Sophomore Group

Further analysis was made by dividing the subjects in
each area of specialization into two groups, sophomore and
senior, according to their academic classification. Tables
XV and XVI, in the Appendix, show the comparison of the mean
scores for these subjects. The findings indicate that for
all of those subjects of sophomore classification, those
representing business administration made the lowest score
on each of the six possible scores (the total score and the
five subscores). Home economics subjects ranked second on
each of the six scores.

Furthermore, the mean score of 139.75 for the home
economics group and 164.00 for the nursing group indicates
that these sophomore groups differ on the total score. The

difference was found to be significant at the 1 per cent
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level of confidence. (See Appendix, Table XXIV.) The data
also revealed that there were statistically significant dif-
ferences between home economics subjects and nursing sub-
jects on the means of the subscore of the variable I. Con-
ventionalism. The difference of the mean subscore of 51.50
for the home economics group and 60.60 for the nursing group
was found to be significant at the 10 per cent level of con-
fidence. (See Appendix, Table XXIV.)

It has been mentioned above that the business admin-
i1stration sophomore subjects made the lowest scores 6n each
of the six possible scores. The mean subscores of 24.50 for
the business administration group and 34.75 for the home
economics group on the variable V. Moralistic Rejection of
Impulse Life indicate a difference between these two groups.
The difference was significant at the 5 per cent level of
confidence. This was the only significant difference be-
tween mean scores in favor of the business administration
group. (See Appendix, Table XXI.)

Another difference of statistical significance was
between the mean subscore 22.37 for the home economics
group and 28.87 for the liberal arts group on the variable
IV. Extreme Emphasis on Discipline. The difference was
significant at the 10 per cent level of confidence. (See

Appendix, Table XVIII.)
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Scores Made by the Total Senior Group

The data for the senlor subjects representing each
area of specialization were likewlise tabulated and analyzed.
Table XVI, in the Appendix, shows the comparison of scores
for this group of subjects. The pattern of scores for the
senior group varies considerably from that of the sophomore
group. It will be recalled that those sophomores repre-
senting business administration made the lowest mean scores
on all of the six possible scores. The senior group of
business administration subjects did not make the lowest
mean scores on any of the six possible scores.

The most striking shift in the pattern of mean
scores for this group of subjects was that of business ad-
ministration. They moved from the lowest mean score on all
six possible scores to the highest on three of the six scores,
and third in rank on the other three subscores. (See Appen-
dix, Table XXVI.)

Home economics subjects made the lowest score of the
senior group on the total score. It was surprising to note
that business administration shifted to fourth in rank on
this mean total score; the sophomore group had ranked first.
Despite the shift on the six scores only one difference of
statistical significance was noted between the two groups.
The difference was between the mean subscores of 67.66 for

the home economics subjects and of 84.75 for the business
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administration subjects on variaeble III. Exaggerated Mas-
culinity and Femininity which was found to be significant
at the 10 per cent level of confidence. (See Appendix,
Table XXII.)

It is especially important to note that again the
differences between the mean subscores of home economics and
liberal arts subjects on the variable, II. Authoritarian Sub-
mission and IV. Extreme Emphasis on Discipline were of sta-
tistical significance. The mean subscore of 51,77 for the
home economics subjects and 65.16 for the liberal arts sub-
jects on variable II. Authoritarian Submission were found
to be significant at the 5 per cent level of confidence.
(See Appendix, Table XIX.) The mean subscore of 21.77 for
the home economics subjects and 29.83 for liberal arts sub-
jects on variable IV. Extreme Emphasis on Discipline were
found to be significant at the 10 per cent level of con-
fidence. It will be noted that in the analysis of the
data statistically significant differences were found on
the mean subscores of these two variables for the combined
group of seniors and sophomores, and also for the sophomore
and the senior group when analyzed separately. (See
Appendix, Tables XVII, XVIII, XIX.)

It 1s of special importance to note that for this
group the differences between the means of the subscores of

the subjects in home economics and nursing were again
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statistically significant on the varieble I. Conventional-
ism. The mean subscore of [j9.33 for the home economics sub-
jects and of 57.25 for the nursing subjects indicate a
difference between these two groups on this personality
variable. The difference was found to be significant at the

S5 per cent level of confidence. (See Appendix, Table XXV.)

Comparison of the Mean Scores for the Senlor and Sophomore

Groups

A number of interesting observations were noted from

comparing the mean scores on all of the six possible scores
for the sophomore and senior groups from the four areas of
specialization. (See Appendix, Table XXVI.) It will be re-
called that a low score on the TFI Scale is belleved to be
Indicative of a more democratic orientation toward family
structure and functioning. Some of the observations of the
two groups are as follows:

1. The mean scores of the senior subjects in liberal
arts decreased on only two of the six possible scores from
that of the mean scores of the sophomore subjects in liberal
arts. Specifically, the decreased scores were for the sub-
scores on the variables, I. Conventionalism, and V. Moral-~
istic Rejection of Impulse Life. There was a slight in-
crease on the mean scores of this group of seniors on four
of the six posslible scores over that of the mean scores for

the sophomore group. The increased scores were on the total
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score and the subscores on the variables, II. Authoritarian
Submission, III. Exaggerated Masculinity and Femininity,
and IV. Extreme Emphasis on Discipline.

2. The mean scores for the senior subjects in busi-
ness administration increased on all of the six possible
scores over the mean scores made by the sophomore subjects
in business administration.

3. The mean scores of the senior subjects in nursing
decreased on all of the six possible scores from the mean
scores of the pre-clinical nursing subjects.

4. The mean scores of the senior subjects in home
economics decreased on all of the six possible scores from

the mean scores of the sophomore subjects in home economics.

Summary of the Findings from the TFI Scale

The TFI Scale was one of the two instruments used in
this study in testing the hypothesis that there is no sig-
nificant-difference in the basic personality structure of
students who select home economics as an area of specializa-
tion in college at the undergraduate level and those who
pursue other areas of specialization. The findings from
the TFI 53333 support the re jection of this hypothesis.
Althéugh the differences indicated by the means of the
total scores for combined sophomore and senior groups repre-
senting each area of specialization were not statistically

significant, differences were found between the means of
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the subscores on three of the five personality variables
which were statistically significant.

The differences revealed in favor of the home eco-
nomics subjects were between the subjects in home economics
and liberal arts on the two variables, II. Authoritarian
Submission and IV. Extreme Emphasis on Discipline. The
difference between the means of the subscores for these two
variables were both significant at the 1 per cent level of
confidence. (See Appendix, Table XVII.) The other differ-
ence was between the mean subscores of home economics and
nursing groups on the variable, I. Conventionalism. The
difference between the mean subscores on this variable was
significent at the 5 per cent level of confidence. (See
Appendix, Table XXIII.) Furthermore, the home economics
subjects (sophomores and seniors combined) made the lowest
score on two other of the six possible scores.

It would be difficult for one to interpret, with any
degree of accuracy, the statistical differences noted in
analyzing the data for the sophomores and seniors separately
in each area of specialization, because the sample repre-
sented is so small. "Nevertheless, it might be well to em-
phasize that the difference between the mean subscores of
the subjects in home economics and liberal arts on the two
variables where statistical differences were found for the

combined groups were also found for the groups when they
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were analyzed separately. In other words, the differences
found seem too great to be attributed to chance. In light
of the data secured and the statistical analyses made, it
seems reasonably certain that the two groups differ on
these variables.

Likewlise, 1t can be emphasized that the difference
between the mean subscores of the subjects in home economics
and nursing on the variable I. Conventionalism, which was
statistically significent for the combined groups, was also
statistically significant when the data were analyzed separ-
ately. This also seems to indicate that these two groups
differ on this particular personality variable.

Although the difference between the means of the sub-
scores for the subjects in home economics and business ad-
ministration revealed no differences of statistical signifi-
cance for the combined groups, differences were found when
the data for sophomore and senior subjects were analyzed
separately. For the sophomore subjects, the difference be-
tween the means of the subscores on variable, V. Moralistic
Rejection of Impulse Life was found to be significant at
the 5 per cent level of confidence in favor of business ad-
ministration. For the senior subjects, the difference be-
tween the means of the subscores on variable, III. Ex-
aggerated Masculinity and Femininity was found to be sig-

nificant at the 10 per cent level of confidence in favor
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of home economics.

It can again be stated that the total number of
statistically significant differences found 1n analyzing
the data from the TFI Scale seem too large to be attributed
to chance, and, therefore, they support the rejection of

the hypothesis as tested by this instrument.



CHAPTER VI

DISCUSSION

A. CHARACTERISTICS OF THE MATURE PERSON

One of the major purposes of this exploratory study
was to ldentify personality characteristics which tend to
be dominant in a selected group who have chosen home eco-
nomics as an area of specilalization in college. The find-
ings from this study have revealed some data which probably
should be called tendencies rather than characteristics.
However, for the sake of attempted clarity in this dis-
cussion, they will be called characteristics.

A review of the literature failed to indicate re-
search findings describing the basic personality structure
of girls selecting home economics as an area of specializa-
tion in college with which these data might be compared.
Nor was the writer able to locate research findings which
identifled personality characteristics dominent in a given
population of home economics subjects. Therefore, these
data must be considered tentative and suggestive. They may
even be considered as hypotheses for further testing.

One recognizes that considerable research is needed
on various questions which this particular study poses. In-
vestigations of a more comprehensive nature must be made.

Nevertheless, the present findings seem to shed some light
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on the subject. The evidence of certain characteristics re-
vealed about these selected subjects seem to suggest that
it 1s highly unlikely the results obtained were due to
chance factors alone operating within the population in-
vestigated.

The present study attempted to identify some of the
factors which might have a bearing upon the reasons why stu-
dents do or do not choose home economics as an area of
speciallization in college, and to identlfy personality char-
acteristics of individuals which tend to be dominant in a
selected group who have chosen home economics as an area of
specialization in college.

At the present time personality theories are highly
speculative and probably will remain so for some time to
come. Empirical research using more objective methods,
such as factor analysis and the g-technique continues to
present problems since these methods do not seem to reflect
the totality of personality. An attempt will be made in
this chapter to relate the statistically significant differ-
ences found between the sub jects represented in this study,
to some of the bellefs currently expressed by leading per-
sonality theorists. The discussion of the identified char-

acteristics, although based upon the data, 1s highly specu-

lative and applies to this population only. Further in-

vestigations are needed for one to move from the realm of
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conjecture to validated generalizations.

It appears important that speculatlions be made 1n
this discussion regarding the mature characteristics identi-
fied from the date of this investigation. These character-
istics of the mature person seem to point up suggestions
for curriculum building which emphasize the unique contri-
butions home economics should provide in training young
women in thils area of speclalization.

A syndrome of personality characteristics was de-
lineated from the data of this investigation. The personal-
ity characteristics noted are those generally used in de-
scribing the mature person. They appear likely for all
mature people, not just home economics individuals.

Well-known writers have used a variety of terms to
describe the mature person, such as Fromm's (13) "the pro-

' and Maslow's (26) "the self-actualizing per-

ductive type,'
son." In this study the home economics subjects tended to
show‘slightly more evidence of these mature characteristics,
as measured by the two selected tests, than did those sub-
jects representing other areas of specialization. On some
of the personality dimensions these two tests were designed
to measure, differences between groups of subjects were
noted which were statistically significant. These mature
characteristics for which statistically significant differ-

ences were found, along with supporting evidence from the
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Blacky protocols and the TFI Scale are as follows:

Home economics subjects tended to be less dependent

upon other people than were the other subjects. The high

number of total neutral responses along with desirable
neutral responses on the five selected personality dimen-

sions measured by the Blacky Pictures is offered as sup-

porting evidence for this characteristic. Neutral responses
indicated little or no personality disturbance. The person-
ality dimensions Oral Eroticism and Oral Sadism, both phases
of the 6ra11ty period are specifically designed as measures
of dependency needs. Home economics subjects obtained the
desirable neutral responses on these dimensions.

Further evidence of this characteristic was supported
by the low mean total score the home economics subjects made
on the TFI Scale. Inference is drawn here that the better
adjusted iIndividual who gives evidence of a more democratic

orientation to family 1life and structuring is indicative of

the mature personality.

The mature individual seems to have developed a
balance of dependent and independent responses to other
people. This individual seeks to develop a variety of re-
sponses which will ald her in satisfying her needs without
requiring or demanding others to respond in particular ways.

The origin of dependency needs as well as the methods

and techniques by which they are handled is believed to be
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assoclated with the quallty of interpersonal relationships

experlienced early in life, particularly durling the period
of orality. It 1s during thils perilod of personality de-
velopment that lmportant foundatlons are laild for growth
toward maturity. The needs, perceptions, and responses
learned exert a powerful 1nfluence upon future motivation.
Emplirical research reported by noted anthropologlists, such
as Mead and Benedlct, indlcates that the perlod of depend-
ency In our soclety 1s a longer perliod than that of other
cultures. Consequently the opportunitles for indulgence or
deprivatlion, and for gratificatlion or frustratlon add unique
problems for the individual to solve 1In the very process of
becoming socialized. The directlion of growth acquired 1is
Influenced by the opportunities provided the individual to
experiment independently while safe with a dependable adult.
The mature person should be that dependable person
who would be able to nurture the young child in 1ts growth
toward maturity. She should recognlze the lmportance of a
pattern of mothering that would foster the child's growth
in learning to handle dependency needs in a satisfactory
manner. Not only should she exhibit those skills and abili-
tles assoclated with the physical care of the child but of
even more lmportance, she should exhiblt an understanding of
and an emotional acceptance of her significant role as the

nurturing one. It 1s as lmportant for the nurturing one to
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need to respond as 1t 1s for the dependent one to need nur-
turing.

During the period of extreme helplessness, the infant
is completely dépendent upon the nurturing adult. It ap-
pears that the mature subjects who have given evidence of
some competence in handling their own dependency needs would
be more likely to possess many of the skills needed for nur-
turing the dependent child than those subjects with less
competence in this ares.

It 1s during the process of learning to be dependent
and learning to be Independent that the affective tones of
behavior become accentuated, particularly those of the
"significant others" in the individual's life. An intang-
ible quality related to these affective tones seems to be
conveyed through non-verbal communication during this in-
timate period of mother-child relationships. It appears to
be closely related to a feeling of easiness within one's
self which cannot be conveyed by the tense and excitable
person. When the nurturing one possesses this feeling of
easiness 1t seems to stimulate a similar response in the
child. Escalona's (11l) study of the feeding disturbances
in very young children supports this point of view. Sulli-
van (35) used the term "empathy" in relation to the "sensory

pathways of communication from mother to child." The data

from Escalona's (1l) investigation of food preferences
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emphasizes the significance of thls empathetic feeling. Al-
though the research directed toward thils important phase of
interpersonal relationships 1s limited, Harlow's (17) ex-
perimental research with animals demonstrated that early ex-
periences with the mother 1s a varliable of measurable 1mpor-
tance; that the affectional responses are strong and per-
sisting and that the length of time the infant spends with
the mother 1is of major importance.

Because this dimension of interpersonal relationships
seems so effectual iIn relation to enduring responses that
are learned in early infancy, 1t seems important that any
discussion of maturity should focus attention on this di-
mension which 1s too often neglected. It seems doubly im-
portant in relation to home economics subjects who have
given some evidence of handling dependency needs in an ade-
quate fashlion and who are pursulng tralning designed to help
prepare them for homemeking. In other words, 1t seems that
the mature home economics subjects are in a unique position
for helping others learn desirable ways of handling de-
pendency needs. They should be able to provide emotional
support for the child in an intelligent fashion so that the
responses beilng learned, such as the need for approval,
affection, and reassurance assume thelr relative importance

and do not become ends within themselves.
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The mature person skillful in handling her own de-
pendency needs should be able to demonstrate, as she works
with children, her understanding that children progress at
their own rate of speed and in thelr own fashion. She should
recognize the importance of learning to be dependent as a
necessary prerequisite for learning to be independent. More-
over, she should be critical of the all too prevalent no-
tions that children living in the space age need to develop
independent behavior at a very early age; that being "tough"
in one's relationship with children leads to desirable in-
dependent behavior. At the same time she should be sensil-
tive to the disastrous effects of overprotection. Because
of the emphasis that 1s placed upon independent behavior in
our socliety, children tend to be highly rewarded when in-
dependent behavior is exhibited. Many adults seem to be un-
aware of the anxletlies chlldren often experience in their
attempts to learn or to demonstrate independent responses
which bring adult approval. Consequently the period of de-
pendency, during which time the child should be learning
appropriate dependent responses, is too often extremely
limited. It 1is believed that the quality of interpersonal
relationships during the period of dependency is crucial in
the development of mature personalities.

The mature individual has not only learned a variety

of ways of handling her own dependency needs but has also
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developed a reservoir of resources for helping those de-
pendent upon her to develop similar resources. One ob-
serves evidences of such dependency responses as succorance,
nurturance, and mutual affection in the handling of inter-
personal relationships.

The mature person tends to use a variety of methods
of lending emotional support appropriate to any given de-
velopmental stage of the child. Furthermore, for the mature
home economics person, her intellectual understanding and
knowledge of child growth and development should aid her in
developing an even keener sensitivity to adapting modes of
response which should further desirable responses the child
needs for effective living. The selection of responses ap-
propriate to the child's need for love and affection should
reveal a quality of discrimination. For example, she should
understand the difference between the need for cuddling the
infant, for spending time with the toddler, for patting the
older child on the back or giving a nod of approval.

Likewlise, the mature person should be aware of the
strong motivational power that the need for approval may
have for the child. The perceptions formed of others during
the period of dependency may be directly related to achieving
goals. She should be able to recognize the difference be-
tween the child's efforts to attract attention and his needs

for learning independent behavior; to recognize when the
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child needs to master tasks rather than merely to complete
the task at hand, and to know when to respond on the basis
of performance so that status-giving support 1s experienced
by the child. The mature person should be resourceful in
providing the child a variety of experiences so that he may
develop greater accuracy in his perceptual responses while
testing hils abilitles with the dependable adult who gives
approval wisely.

The mature person should be able to provide needed
reassurance in an intelligent fashion. The need for re-
assurance 1s prominent when one fears undesirable outcomes
or when one anticipates undesirable outcomes. She should
be sensitive to the child's feelings at times when the need
for reassurance is likely‘inevitable, whether it be the
small child's fear of the dark or the older child's fear of
failure wheﬁ peer groups expect the mastery of certain
tasks. She should recognize the need for reassurance when
children are developing some competencies in evaluating
thelr own performances. Accuracy in evaluation should help
the child develop personal resources needed for securing
reassurance of a more independent nature as he grows toward
maturity.

The mature individual seems to respond to life in
creative ways. As growth in this direction proceeds,

greater discrimination 1s used in selecting particular
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responses which are more appropriate to given circumstances.
Spontaneity and originality become prominent as satisfac-
tions from creative endeavors enhance the personality. The
creative person tends to maintain a mood of adventure, a
much needed dimension for adding zest to life. The variety
of ways in which the mature person's imagination fosters
creativeness seems Infinite and lnexhaustible. Various
media are perceived as possibilities for self-expression--
both those of a concrete nature and those of an abstract na-
ture.

The mature person tends to handle interpersonal re-
letionships with a sensitivity that 1is challenging and
stimulating. The perceptual responses become distinctive
with & richness and stability that is exhilarating.

In contrast to the mature person the immature or de-
pendent person tends to expect certaln desired responses
from other people in order to satisfy her needs. These re-
sponses tend to be restricted within a narrow range. A
petulant behavior is often exhibited when the anticipated
responses are not forthcoming. All people possess de-
pendency needs. One of the crucial points which distin-
guishes the mature person from the immature person is the
manner in which these dependency needs are handled. -

The immature adult deficient in handling her own

emotional strivings is less likely to be concerned with or
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prepared for fostering creative ways of handling dependency
needs when working with others. Interpersonal relation-
ships are likely to be manipulative and exploitative. For
the 1mmature adult, life expectancies tend to persist at an
infantile level.

The immature person has limited resources from which
selected responses can be made. Oftentimes the overt be-
havlior becomes less and less flexible. Rigidity through
the use of repetitive responses poorly chosen in the first
place assumes exaggerated importance for this person. For
example, the utterance of cliches seems to relieve one of
the responsibility that should accompany the cliche in
order to make it meaningful. Responses associated with af-
fectional satisfactions become more and more difficult. Con-
formity becomes a requirement. Experiences of an experi-
mental nature are viewed as threatening. The need for power
over others, preference for hierarchial systems of relation-
ships, the use of authoritative speech and mannerisms though
often exercised with subtle skill all become prominent with

alarming significance. They become attempts to reduce one's

own inner anxieties.

Home economics subjects tended to be less conventional

than the other subjects. Evidence for this characteristic

again resides in the personality dimension of the Blacky

Pictures measuring orality on which the home economics
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subjects made the desirable score. Since response patterns
learned are closely associated with this period of develop-
ment, it seems reasonable to assume that deslirable scores
on the personality dimension, Oral Eroticism and the
varliable, Conventionalism of the TFI Scale support the be-
lief that the home economics subjects may be described as
less conventional than the other subjects.

The mature individual feels inhibited by conventional
modes of expression. Since conventionalism stiffles crea-
tive expression, it tends to be anxiety-provoking for the
mature person. Efforts are directed toward continuous im-
provement of one's own potentislities rather than following
the predetermined patterns convention tends to perpetuate.

The mature person finds it difficult to accept
societal demands without being concerned with the evalua-
tion and improvement of these demands. Significant goals
for the mature person are concerned with expanding and en-
hencing new horizons. The concerns for home and family
naturally broaden into concern for the well-being of others.
Vision is accepted as an imperative stimulus of life. In-
spiration for helping others 1is guided by and requires in-
telligence. Growth beyond one's self assumes proportions

beyond the scope of the immature, dependent individual.
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Home economics subjects tended to hold a more pogi-

tive self-concept than did the other subjects. The scores

made on the personality dimensions, Identification Process

and Ego-Ideal of the Blacky Pictures are presented as evi-

dence to support this characteristic. Home economics sub-
jects obtalned the most desirable score of the four groups
on Identification Process. They were second with a high

percentage of neutral responses on the dimension Ego-Ideal.

The mean scores on the variable Authoritarian Sub-
mission and Exaggerated Masculinity and Femininity of the
TFI Scale lend further support to thils characteristic.

The mature individual tends to be more accurate in
perceptive ability than does the immature person. For ex-
ample, it 1s believed that the accuracy one exhibits when
viewing what one 1s and what one wishes to be is associ-
ated with maturity. Discrepanclies seem to be found more
often in the immature person. The ability to see one's
self with a relatively high degree of accuracy is associ-
ated with the perceptions one develops in relation to those
Important people during one's earlier years.

One aspect of positive self-concept is assuming one's
own sex role. In our technological society this tends to be
a difficult task for women. The symbolic standards some
women seek are too often those appropriate for the opposite

sex. It becomes increasingly difficult for women to avoid
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becoming grimly efficient, importent as efficiency is for
both the homemaker and the career woman. Likewise it be-
comes difficult for many women to find satisfactions as home-
makers. Unfortunately, the common reply, "I am just a
housewife," too often belies the true acceptance of the
homemaker's extraordinary role. No amount of success can
substitute for the loss of the true acceptance of the fem-
inine role regardless of one's life work.

The immature person seems limited in self-evaluation.
The ability to weilgh perceptively seems meager. Probably no
other aspect of her being reveals this limitation so tragic-
ally as her attempts to emulate men. The wisdom and astute-
ness which she needs for handling her own unique qualities,
when assoclated with masculine standards too often becomes

excessive worldliness or cynicism.

Home economics subjects tended to place greater em-

phasis upon self-discipline than did the other subjects.

The desirable score on the Blacky dimension, Oral Eroticism,
assoclated with learning various controls, and the low sub-
score on the variable, Extreme Emphasis on Discipline of
the TFI Scale are presented as evidence to support this
characteristic. It will be recalled that there was a sta-
tistically significant difference between the mean subscore

of the home economics subjects and the liberal arts subjects
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on this variable of the TFI Scale for the combined group.
Furthermore, there was a statistically significant differ-
ence on this variable when the data for the sophomores and
seniors were analyzed separately.

The selection of home economics as an area of spe-
cialization in college may be viewed as an illustration of
self-discipline. Many people would agree that few decisions
should be made more intelligently than that affecting one's
preparation for life. Because of the professional nature
of the home economics curriculum, the decision to select it,
along with the relatively few drop-outs or changes to other
areas of speclialization, seem to give some evidence of the
maturity exercised by girls deciding to pursue training in
home economics. In other words, the behaviors exhibited
seem falrly consistent with the ideological beliefs to
which they subscribe.

The mature individual places reliance upon self-
discipline. The discipline of both thought and action is
highly prized. The development of inner controls assumes
priority over compliance with external authorities. The
value placed upon authorities is dependent upon the con-
tributions these authorities offer.

The mature person recognizes the need for a value
system for guiding behavior. Efforts are made to restate

certain unchanging values, such as, truth, justice, and
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integrity rather than seeking to deny, to discard, or to
make them rigid with the conventionality of following ex-
ternal authorities. Satisfactions are evaluated by in-
creased confidence in one's ability to rely upon sound in-
ner controls guided by a value system which has been
strengthened through experience.

The immature person becomes uneasy and anxious in
situations in which boundaries are not clearly defined,
preferably defined by others. Relief from self-discipline
is experienced through excessive faith in external authori-
ties. Reliance 1s placed upon the judgment of others
rather than in the participation of the process of estab-
lishing judgment. The pursuit of purposes other people pro-
pose 1s followed in a routine fashion. Goals are nearly
always pursued with terminal points fixed; seldom is there
evidence of new goals emerging in the process while working
toward desired objectives. Satisfactions are evaluated by
the emotional responses characteristic of the immature

person.

Home economics subjects tended to reveal greater

evidences of positive parental identifications than did the

other subjects. The high percentage of neutral responses

the home economics subjects obtained on the Blacky dimen-
sions, Identification Process and Ego Ideal, are presented

as evidence to support this characteristic. The home
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economics subjects obtained more neutral responses on the
Blacky dimension Identification Process than d4id the other
subjects. There was a statistically significant differ-
ence between the home economics subjects and the nursing
subjects on the Blacky dimension, Identification Process.
The home economics subjects ranked second on Ego-Ideal.

Both of these dimensions are designed as measures of posi-
tive identification.

The mean subscores on the personality varlable
Authoritarian Submission, Exaggerated Masculinity and Femin-
inity and Extreme Emphasis on Discipline of the TFI Scale
lend further support to this characteristic.

The mature individual seems to be guided by the abil-
ity to make positive ildentifications. One of the under-
lying assumptions upon which this study was designed, al-
though it was not directly stated, was that girls who have
made positive identifications with parental figures,
especially the mother, will tend to select home economics
as an area of specialization in college. Where this identi-
fication has been satisfactory, a situation conducive to
more intimate interpersonal relationships is likely to be
created. The young girl, then, may be placed in a more
favorable position for seelng herself, not only as a female,
but as an individual who must grow mentally, physically,

and emotionally. She should be in a better position to see
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her growth potentlials as enduring goals toward which she
must strive. Life for her, then, becomes an affirmation of
selfhood.

If one may proceed on this assumption, one may
further assume that the predisposition to select an area of
specialization which focuses on developing one's own unique
potentialities was a conscious choice on the part of those
enrolling in home economics. Home economics, as an area of
speclalization, is bullt upon a firm belief in the worth
and integrity of the individual. Efforts are devoted toward
the development of the uniqueness of the individual within
the family setting. McGinnis (29) has stated that family
centered education contributes to this goal.

Family centered education enhances the worth and
dignity of each member of the family and teaches in
ways that reduce guilt feelings. . . . A family
centered program in home economics, then, wherever
it 1s taught, 1is one related to the reallties of
family living, including all the stages through
which each family goes. It takes into account the
infinite varieties of backgrounds and traditions
from which people who make up families come and in
which they are living to-day. It includes men as
equal partners 1n homemaeking and child rearing.

Each aspect of family life and homemaking 1s
taught 1n relation to cost In terms of personal or
family goals in money, time, energy, and fatigue.

Although there 1s no knowledge available as to
whether the mothers of these glrls selecting home economics

as a major in college, were themselves tralned in the area

of home economics, the quality of maturity revealed in the
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reactions of their daughters to the selected tests, might
lead one to assume that their mothers tended to work with
them in a relatively mature fashion. This assumption is
based upon the research of Escalona (11), Sullivan (35),
Harlow (17), and others who have reported the importance of
the affectional responses one learns from early inter-
personal relationships, and the persistence of these re-
sponses throughout life.

Identification with the mother implies an acceptance
of the feminine role. Girls interested in homemaking may
be those who seek that education in which emphasis is
placed on those techniques and procedures which would help
her in fulfilling her feminine needs and complement the
masculine role of family living. A close observation of
college catalogs reveals the lack of planning based upon
sound psychological principles that goes into various pro-
grams.

Curricula designed primarily for men, and offering
limited opportunities for women, may appeal to the girl
whose previous experiences have emphasized a competitive
approach to life. It would hardly seem possible that the
mature young woman seeking fulfillment of her feminine
capacities would select such training.

Many forces in present day society tend to add to

woman's confusion of her role. Probably no other period in
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history has held such diversity of opinion as to woman's
role. Meyer (28), Lundberg and Farnham (2l) have indicated
that much of woman's present dilemma seems to stem directly
from the era in which the feminist movement operated in full
force. These writers emphasized the bitter heritage of the
feminist movement which taught women to see themselves as
rivals of men rather than as partners of a common endeavor,
whether on the job or in the home. Meyer (28) states:

We must concede that great numbers of American
women are restless, unhappy, confused, and, there-
fore, suffer from emotional attrition. Some are
rebelling against what seems to them the boredom
of family responsibilities; others complain
bitterly that not enough women have positions in
government and industry; and far too many are

frustrated by the lnescapable fact that they are
women.

McGinnis (29) also expresses concern over the fact
that many women do not find their role as women satisfying.
She states:

To be a woman, to be responsible for "the care

of life," to be a partner with a man in making a
marriage and a home--nothing can yileld more re-
turns in joy and satisfaction. Yet many women do
not find it so to-day, why not? What does home
economics do to improve the durable satisfactions
of marriage and homemaking?

Perhaps no aspect of the maturational process 1is
more important for the course of normal development, than
that of learning one's appropriate sex role. Havighurst

(18) has enumerated developmental tasks of six broad life

periods. In the period of early infancy, he included,
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"learning sex differences and sexual modesty" and stresses
the "abiding effect upon his sexuality throughout life."
In middle childhood, he included, "learning an appropriate
sex role; to learn to be a boy or a girl--to act the role
that is expected and rewarded." In pointing up the psycho-
logical basis for this task, Havighurst (18) states:

The psychological basis for this task is laid

in the family, where boy-bables are taught to be-
have like boys, and girl-babies like girls. The
teachings are reinforced by the psychological
identification which the child usually makes with
the parent of the same sex in early childhood.
Each period of life has 1its appropriate developmental task
which must be learned for successful living=--for growth
toward maturity.

A summary of the characteristics which have been
suggested by the data of this lnvestigation seems important
at this point.

Home economics subjects more than the other three
groups tested, tended:

(a) to be less dependent upon other people

(b) to be less conventional in their approach to

life

(c) to hold a more positive self-concept

(d) to place greater emphasis upon self-discipline

(e) to reveal greater evidence of positive parental

identification.
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The characteristics of maturity which have been used
to describe the home economics subjects are not mutually
exclusive. Yet progress in any one aspect probably proceeds

with varying degrees of success.

B. COMPETENCIES THE MATURE HOME ECONOMICS

PERSON SHOULD EXHIBIT

It was stated in the assumptions underlying this in-
vestigation that criteria could be operationally defined
which should be useful to individuals in choosing home eco-
nomics as a profession. At this point it seems more rele-
vant, in terms of the exploratory nature of this study, to
suggest certain competencies which should be exhibited by
tﬁe mature home economlics person. It is proposed that the
suggested competencies be considered as hypotheses for
setting up needed criteria and that the hypotheses are de-
pendent upon further investigations.

Human behavior seems to possess certaln intangible
elements and some of these present difficulties in any
scientific Investigation. Nevertheless, this intangible
quality or inner dimension is expressive, not only in the
subtle overtones of 1life, but also iIn the general 1life style
of the individual. Perhaps the feeling one experiences in

the presence of a truly happy, wholesome family group, or
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in the presence of a "good" teacher, conveys the strength
of this silent power.

It is this intangible quality of the mature indi-
vidual's 1life style, or the family's wholesome atmosphere,
that gives authenticity to what is said and done; children,
as well as adults, sense this quality of individual behavior.
What is said and done by such people, tends to be impressive
because it has been conceived and strengthened through mean-
ingful experiences. The mere fulfillment of duties, even
though dutlies may have been carried out in an expert fash-
ion, may not necessarily be related to this intangible

quality. The person who possesses this inner dimension

" n

brings a "'new" personality to those 1n whose presence he
appears. In reality, his attributes relate to character
and to growth toward maturity, a goal which each person

must laboriously develop for himself.

It 1s generally agreed that the famlily is the key-
stone of character development or, 1f one prefers, the de-
velopment of mature personalities. To the extent that
one's relationships in the early stage of learning are
satisfying and pleasurable, the individual is 1likely to
build similar concepts in relation to how he perceives
other people and the world about him. The opposite of
these satisfying experiences tend to result in distorted

perceptions, and responses tend to be of a hostile nature.
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If this reasoning is sound, then it appears that the role
of the family, especially the role of the mother, is too
crucial to be left to chance. It appears that education
which is oriented toward helping prospective mothers de-
velop competencles needed in this task, would be important.
The importance of the home cannot be minimized as a vital
factor in the development of mature personalities.

Home economics, as an area of speclalization, 1s de-
signed to help prepare girls for the career of homemaking,
as well as for professional careers. It 1s concerned with
defining and interpreting problems of living, with special
reference to the family. The nature of the task is compli-
cated by attempting to help girls develop the variety of
skills and abilities needed in maintaining a home, and at
the same time, helping them to develop some understanding
of these competencies in relation to the total family
setting.

The personal traits considered desirable for the
home economics trained person are equally desirable for
those trailned in other fields of specialization. The per-
sonal traits that are considered essential for the home
economics trained person are considered essential for those
trained in any vocation. At the same time, there are those
competencies that are of speclal importance in any given

field.
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It seems doubly important that the development of
certain characteristics (those which tend to describe the
mature person), should receive special emphasis during one's
training in homemaking education. Furthermore, it appears
that characteristics which describe the mature, healthy
personality might be evaluated in light of the enduring
values we belleve important in our soclety, especially
those so closely related to family living. It seems reason-
able to assume that these criteria might also help in guid-
ance programs designed to identify students who are likely
to be successful in the area of home economics.

Perhaps the above comments can be more clearly 1i1l-
lustrated by examining some of the values the mature home
economics person should exemplify in a family setting. She

should be able to translate enduring values, such as, be-

lief in the worth and dignity of the individual and respect

for the integrity of the individual, into child care and

child rearing practices that would tend to foster healthy

personality development. She should be able to translate

these same -enduring values into warm, satisfying inter-
personal relations in a total family setting.

Because woman more universally represents the affec-
tive tones of life (those which dare her to care for the
human, the person), which are necessary for the wholeness

of life, she should be capable of nurturing and fostering
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this much needed dimension. Sometimes a woman seems to be
innately endowed with this capability but, more often than
not, a woman needs considerable help in developing this
quality which is her unique strength. Her potential in-
fluence in the home 1s less effective if this quality 1is
arrested in the maturational process. Her role in the pro-
fessional world often becomes difficult when she abandons
this quality, or when it becomes fragmented, in response to
the pressures she feels in trying to play the "expected" role
of the professional person.

Some educational programs tend to "remove" the indi-
vidual from this aspect of her being, not by design, but by
emphasizing values of another sort. Individuals in these
programs may tend to see the role of the homemeker in an
entirely different fashion from the person trained in home
economics.

The mature home economics person should be able to

demonstrate the skills and abilities needed for successful

living in her present home and in making such changes as

would help her to live successfully in her home of the

future. Evlidence of her ability to adapt to changing con-
ditions might be clearly noted in the way in which she makes
decisions. Decision-making is a managerial ability needed
by all homemakers. It 1s a skill that involves independence

and competence. Perhaps no area so clearly depicts the
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need for making wise decisions as does the area dealing with
family finance. A lack of intelligent financiael management
has often been cited as a persistent cause of family ten-
sion and discord.

Families are constantly faced with making decisions.
Decision-making requires a great deal of knowledge in
seeking alternatives and recognizing the consequences of
each. Homemakers who use this skill effectively tend to
weigh responsibilities in relation to the total scheme of
family values and plen action accordingly. The girl
trained in a program giving emphasis to some facet of a sim-
ilar situation, may be limited in the possible alternatives
which might guide her decision-making. Limitations of
knowledge would probably result in less rewarding conse-
quences for the family.

The mature home economics person should receive grati-

fication for some of her own emotional needs through having

provided well for her family. For example, her enlightened

sense of management, so basic to the total well-being of the
family, would tend to serve as a means of enhancing satis-
faction in the home. It could help to reduce tensions that
can be so easily felt when routine chores become tedious and
monotonous. Neither maternal instinct nor good will, valu-
able as they both are, are sufficient to "revitalize" the

weary homemaker who has not developed additional inner
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resources to help her supply some of her emotional needs.
In contrast, the person who has not developed additional in-
ner resources for helping her to maintain a realistic per~
ception of her role, is likely to exploit those around her
in an infantile search for the gratification of her own
emotional needs.

The mature home economics person should see family

living as an actlve, dynamlc process gulded by generous,

affectionate interpersonsl relationships. Individual mem-

bers are likely to receive sound encouragement and support
as they seek to attain theilr aspirations.

To-day's family living may, or may not, be more com-
plex than thaf of other eras. It 1s simply different from
that of other eras. The problems faced are no less soluble
than problems families have faced and solved in the past.
To-day's family needs to practice new approaches and new tech-
niquescin regard to the solutlon of problems. The authori-
tarian pattern, so prevalent in years past, is hardly condu-
cive to the development of characteristics needed to-day.

The home economics person should use problem-solving

procedures as she encounters the every-day problems of life.

These procedures should help her in sharing the joys of
creatlive expression, in numerous situations ranging from
helping children explore the world about them, to helping
the awkward adolescent galn some insight into his evolving
adult status. It would also include other forms of self-

expression, through experimentation with creative
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arrangements of texture, form, and color, 1n foods, 1n
clothing, in home furnishings. Furthermore, she should
generalize that the creative mlind tends to be competent in
using problem-solving procedures.

The mature home economics person should reallze that

her own family could not develop thelr creativeness through

regimentation, imitation, and constant exposure to lnert

ideas. It 1s the task of helplng her famlly develop thelr
creatlve talents that she in turn becomes more genulnely
creatlve herself. It becomes her avenue to self-actualilza-
tion.

In contrast to the person who has examined fundamental
values of living and who has developed some of the needed
competencies, with emphasls on home and family, others might
be 1limited 1In seelng how as one gives of one's self, one's
self along with others, becomes alive.

The mature home economics person should be able to

glimpse the total perspective §£ the 1life process. She

should encourage individual members of her famlly to share
in the solution of present-day soclal and economic prob-
lems. She should anticipate that concern for the "larger
world" would become increasingly important at each develop-
mental stage--knowlng that early learnings tend to be en-

during learnlngs, seekling expression in varlous forms.



105

A summary of the competenclies the mature home eco-
nomics person should exhiblt is as follows:

The mature home economics person should be able to

(a) Translate enduring values, such as, belief in
the worth and dignity of the individual and respect for the
integrity of the individual, into child care and child
rearing practices that would tend to foster healthy person-
ality development.

(b) Demonstrate the skills and abilities needed for
successful living in her present home and in making such
changes as would help her to live successfully in her home
of the future.

(c) Receive gratification for some of her own emotion-
al needs through having provided well for her family.

(d) See family living as an active, dynamic process
guided by generous, affectionate interpersonal relation-
ships.

(e) Use problem-solving procedures as she encounters
the problems of everyday living.

(f) Realize that her own family could not develop
their creativeness through regimentation, imitation, and
constant exposure to inert ideas.

(g) Glimpse the total perspective of the life process.



CHAPTER VII
SUMMARY AND CONCLUSIONS
A. SUMMARY

The purposes of the present exploratory study were
to 1dentify some of the factors (real or latent) which may
have a bearing upon the reasons why students do or do not
choose home economics as an area of specialization in col-
lege, and to ldentify personality characteristics of indi-
viduals which tend to be dominant in a selected group who
have chosen home economics as an area of specialization in
college.

It was hypothesized that there would be no signifi-
cant difference in the personality structure of students who
select home economics as an area of specialization in col-
lege and those who select other areas of speclalization.

It was assumed that people seek satisfactlion of
thelr basic needs in every major aspect of their lives--
including professional (occupational); students who possess
certaln personality characteristics will pursue home eco-
nomics as their fileld of study; criteria can be operation—
ally defined which should be useful to individuals in
choosing home economics as a profession.

The study was limited to forty-eight white female

students enrolled in the University of Tennessee during the
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academic year 1959-60. Four areas of specialization were
chosen--home economics, liberal arts, business administra-
tion, and nursing. Sophomores and seniors (eight groups in
all) participated in the study. Selection of students was
limited to those who rated in the upper 10 per cent of
thelr class scholastically. Only single students between
the ages of seventeen and twenty-four were included.

Two dlagnostic instruments were used for securing
the data. The major instrument was comprised of a series

of five cartoons from the Blacky Pictures, a projective

test designed to get at the underlying factors of person-
ality structure. The selection of cartoons used in this
study was made on the basis of the findings from a pilot
study conducted at the University of Tennessee during the
summer term, 1959. The second instrument was the Tradi-

tional Family Tdeology Scale. This scale was designed to

identify one's ideological orientations regarding family
structure and functioning.

An analysis of the data from the Blacky Pictures re-

vealed that the home economics subjects showed less dis-
turbance on the personality dimensions as measured by the

Blacky Pictures than did the other three areas who partici-

pated in the study. Furthermore, the difference between
the neutral responses of the home economics subjects and

the nursing subjects on the total number of neutral
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responses indicated that the two groups differ. The differ-
ence was found to be significant at the 1 per cent level of
confidence. Statistically significant differences between
these two groups of subjects were also found on two of the
personality dimensions. The difference between the neutral
responses on Oral Eroticism was found to be significant at
the 10 per cent level of confidence. The difference be-
tween the neutral responses on Identification Process was
found to be significant at the 5 per cent level of confi-
dence.

An analysis of the data from the Traditional Family

Ideology Scale revealed a number of statistically signifi-

cant differences between the means of the obtalned scores.

l. There was a difference between the mean sub-
scores of the home economics subjects and the liberal arts
subjects (sophomores and seniors combined) on two variables,
Authoritarian Submission and Extreme Emphasis on Discipline.
The difference between the means of the subscores for these
two variables were both significant at the 1 per cent level
of confidence.

2. There was a difference between the mean sub-
scores of the home economics sophomore subjects and the
liberal arts sophomore subjects on the personality variable,
Extreme Emphasis on Discipline. The difference was found

to be significant at the 10 per cent level of confidence.
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3. There was a difference between the meean subscores
of the home economics senior subjects and the liberal arts
senior subjects on the variable, Authoritarian Submission.
The difference was found to be significant at the 5 per
cent level of confidence. The difference between the mean
subscores on the variable, Extreme Emphasis on Discipline
was found to be significant at the 10 per cent level of
confidence.

li. There was a difference between the mean sub-
scores of the home economics sophomore subjects and the
business administration sophomore subjects on the variable,
Moralistic Rejection of Impulse Life. The difference was
found to be significant at the 5 per cent level of confi-
dence. The difference was in favor of the business admin-
istration subjects.

5. There was a difference between the mean sub-
scores of the home economics seniors and the business ad-
ministration senior subjects on the personality variable,
Exaggerated Masculinity and Femininity. The difference was
found to be significant at the 10 per cent level of confi-
dence.

6. There was a difference between the mean sub-
scores of the home economics subjects and the nursing sub-

jects on the personality variable, Conventionalism. The
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difference was found to be significant at the 5 per cent
level of confidence.

7. There was a difference between the means of the
total score of the home economics sophomore subjects and
the nursing sophomore subjects. The difference was found
to be significant at the 1 per cent level of confidence.

8. There was a difference between the mean sub-
scores of the home economics sophomore subjects and the
nursing sophomore subjects on the personality variable,
Conventionalism. The difference was found to be signifi-

cant at the 10 per cent level of confidence.
B. CONCLUSIONS

The major significance of this study lies in the
attempt to identify personality characteristics which tend
to be dominant in a selected group who have chosen home
economics as an area of specialization in college. The
following conclusions suggested by the data of this explor-
atory investigation seemed justified:

Home economics subjects more than the other three
groups tested, tended:

(a) To be less dependent upon other people

(b) To be less conventional in their approach to

life

(¢) To hold a more positive self-concept
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(d) To place greater emphasis on self-discipline
(e) To reveal greater evidence of positive parental
identification
The preceding conclusions delineated from the analy-
sis of the data of this exploratory study support the re-
jection of the hypothesis as tested by the two diagnostic

instruments used in this investigation.
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TABIE I

PROFILE OF FIVE DIMENSIONAL SCORES MADE ON THE
BLACKY PICTURES BY SEVENTEEN UNDERGRADUATE
HOME ECONOMICS SUBJECTS

. Oral Oral Oedipal Identification Ego-
Sub jects Eroticism Sadism Intensity Process Ideal
Sophomores

1 + 0 0 0 0

2 0 + 0 ++ 0

3 0 + ++ 0 0

L ++ + ++ 0 ++

5 ++ 0 ++ 0 +

6 0 + ++ ++ 0

7 0 0 ++ 0 0

8 + 0 + 0 0
Seniors

1 0 + 0 + 0

2 0 0 ++ 0 0

3 0 0 ++ 0 0

L 0 0 ++ +4 ++

5 +4 + ++ +4 +

6 0 ++ ++ 0 0

7 0 0 + 0 0

8 + + 4+ 0 0

9 0 0 ++ + 0
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TABLE II

PROFILE OF FIVE DIMENSIONAL SCORES MADE ON THE
BLACKY PICTURES BY FOURTEEN UNDERGRADUATE
LIBERAL ARTS SUBJECTS

Sub jects Oral Oral Oedipal Identification Ego-
Eroticism Seaedism Intensity Process Ideal
Sophomores
1 0 0 ++ 0 ++
2 ++ 0 ++ ++ +
3 0 ++ ++ 0 0
L ++ + ++ + +
5 0 0 ++ 0 0
6 + + ++ 0 0
g ++ + 0 + 0
+ 0 ++ ++ 0
Seniors
1 ++ + ++ ++ +
2 0 0 ++ ++ +
3 0 + 0 0 0
L 0 + 0 0 0
5 + + ++ + 0
6 + 0 + 0 0
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TABLE III

PROFILE OF FIVE DIMENSIONAL SCORES MADE ON THE
BLACKY PICTURES BY EIGHT UNDERGRADUATE
BUSINESS ADMINISTRATION SUBJECTS

Sub t Oral Oral Oedlipal Identification Ego-
ubjects Eroticism Sadism Intensity Process Ideal
Sophomores

1 0 0 0 + 0

2 + 0 0 0 0

3 0 + ++ 0 0

L +4 0 + 0 0
Seniors

1 + + ++ + +

2 0 + + 0 0

3 + + ++ + 0

L 0 ++ 0 0 0

|

1
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TABLE IV

PROFILE OF FIVE DIMENSIONAL SCORES MADE ON THE
BLACKY PICTURES BY NINE UNDERGRADUATE
NURSING STUDENTS

Sub jects Oral Oral Oedipal Identification Ego-
Eroticism Sadism Intensity Process Ideal

Sophomores

1 + 0] ++ ++ 0]

2 ++ + ++ ++ 0

3 0 0] ++ ++ 0

L 0 + ++ ++ 0

5 ++ 0 0 ++ +
Seniors

1 + ++ ++ ++ 0

2 ++ + 0 + +

3 0 0 + 0 0

L 0 + ++ 0 ++




TABLE V

PERCENTAGE OF EACH AREA OF SPECIALIZATION SHOWING DISTURBANCE (+)
AND NEUTRAL (O) RESPONSES TO FIVE BLACKY DIMENSIONS

— — o
o

— Pt —

Home Liberal Business

Blacky Dimension Economics Arts Administration Nursing
I. Oral Eroticism
Disturbed (#) 29.41 57.15 50.50 55.55
Neutral (0) 70.59 L2.85 50.50 Lo Ll
IJI. Oral Sadism
Disturbed (+) L7.06 57.1L 62.50 55.55
Neutral (0) 52.94 L2.86 37.50 Ll bl
IV. Oedipal Intensity
Disturbed (+) 82.35 78.57 62.50 7777
Neutral (0) 17.65 21.43 37.50 22.22
VII. Identification Process
Disturbed (+) 29.41 50,50 37.50 T7.77
Neutral (0) 70.59 50.50 62.50 22.22
X. Ego Ideal
Disturbed (+) 23.52 35.71 12.50 33.33
Neutral (0) 76 .47 6L.29 87.50 66.66

cct



SIGNIFICANCE OF DIFFERENCE BETWEEN PERCENTAGES OF
NEUTRAL RESPONSES OF SEVENTEEN HOME ECONOMICS

TABLE VI

SUBJECTS AND NINE NURSING SUBJECTS

ON THE BLACKY PICTURES

123

Blacky Pictures

Level of Confidence

.10 .05 .01
Oral Eroticism s*
Identification Process S
Total number of neutral
responses S

*g (significant)
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TABLE VII

THE TABULATION OF SCORES MADE BY FORTY-EIGHT
UNDERGRADUATE COLLEGE STUDENTS ON THE
TRADITIONAL FAMILY IDEOLOGY SCALE

Clasgc£?::rval F Per Cent
82- 91 1 2.08
92-101 1 2.08

102-111 3 6.25
112-121 3 6.25
122-131 10 20.83
132-141 3 6.25
142-151 6 12.50
152-161 9 18.75
162-171 6 12.50
172-181 5 10.42
182-191 1 2.08




TABLE VIII
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THE TABULATION OF SCORES MADE BY FORTY-EIGHT UNDERGRADUATE

COLLEGE STUDENTS, GROUPED ACCORDING TO AREA OF
ON THE TRADITIONAL
FAMILY IDEOLOGY SCALE

SPECIALIZATION,

Home Liberal Busilness
Class Economics Arts Administration Nursing
Interval F N = 17 N =1L N =28 N =9
Scores
Per Per Per Per
F Cent P Cent F Cent F Cent
82- 91 1 0 0 1 12.50 0
92-101 1 1 5.88 0 0 0
102-111 3 3 17.65 0 0 0
112-121 3 2 11.76 1 7.14 0 0
122-131 10 3 17.65 3 21.h42 2 25.00 2 22.22
132-141 3 0 2 14.29 0 1 11.11
142-151 6 2 11.76 2 14.29 2 25.00 0
152-161 9 3 17.65 2 14.29 1 12.50 3 33.33
162-171 6 1 5.88 3 21.42 1 12.50 1 11.11
172-181 5 1 5.88 1 7.1, 1 12.50 2 22.22
182-191 1 1 5.88 1 7.14 0 0
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TABLE IX

THE TABULATION OF SCORES MADE BY FORTY-EIGHT COLLEGE STUDENTS,
GROUPED ACCORDING TO AREA OF SPECIALIZATION, ON THE
PERSONALITY VARIABLE I, CONVENTIONALISM OF THE
TRADITIONAL FAMILY IDEOLOGY SCALE

Class Home Liberal Business

Interval F Economics Arts Administration Nursing
Scores N =17 N = 1 N =28 N=9
Per Per Per Per

F Cent F Cent F Cent F Cent

25-34 1 0 0 1 12.50 0
35-LL 9 5 29.41 4 28.57 0

L 5-5l 20 7 L1.18 5 35.71 6 75.00 2 22.22
55-64 14 5 29.41 3 21.43 1 12.50 5 55.55
65-7L I 0 2 14.29 0 2 22.22




TABLE X
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THE TABULATION OF SCORES MADE BY FORTY-EIGHT COLLEGE STUDENTS,
GROUPED ACCORDING TO AREA OF SPECIALIZATION, ON THE

OF THE TRADITIONAL FAMILY IDEOLOGY SCALE

PERSONALITY VARIABLE II, AUTHORITARIAN SUBMISSION

Home Liberal Business
Class Economics Arts Administration Nursing
Interval F N 17 N =1L N =28 N=9
Scores Per Per Per Per
F Cent F Cent F Cent F Cent
34-43 8 7 L1.76 O 1 12.50 O
LL4-53 6 1 5.88 3 21.43 0 2 22.22
sh4-63 20 4 23.53 L 28.57 7 87.50 5 55.55
6L4-73 12 L, 23.53 6 L2.80 0 2 22.22
7L-83 2 1 5.88 1 7.14 0 0




TABLE XI
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THE TABULATION OF SCORES MADE BY FORTY-EIGHT COLLEGE STUDENTS,

GROUPED ACCORDING TO AREA OF SPECIALIZATION, ON THE

PERSONALITY VARIABLE III, EXAGGERATED MASCULINITY
AND FEMININITY, OF THE TRADITIONAL FAMILY
IDEOLOGY SCALE

Home Liberal Business
Class Economics Arts Administration Nursing
Interval F N = 17 N =1L N =38 N=9
Scores Per Per Per Per
F Cent F Cent F Cent F Cent
L1- 50 2 1 5.88 0 1 12.50
51- 60 6 L 27.05 1 7.14 1 11.11
61- 70 15 L 27.05 5 35.71 2 25.00 b oLh.hyl
71- 80 1L 5 29.41 5 35.71 3 37.50 1 11.11
81- 90 6 1 5.88 3 21.43 2 22.22
91-100 5 2 11.76 0 2 25.00 1 11.11
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TABLE XII

THE TABULATION OF SCORES MADE BY FORTY-EIGHT COLLEGE STUDENTS,
GROUPED ACCORDING TO AREA OF SPECIALIZATION, ON THE
PERSONALITY VARIABLE IV, EXTREME EMPHASIS ON
DISCIPLINE, OF TEE TRADITIONAL FAMILY
IDEOLOGY SCALE

Home Liberal Business
Class Economics Arts Administration Nursing
Interval F N = 17 N = 1 N =28 N =9
Scores Per Per Per Per
F Cent F Cent F Cent F Cent
11-20 13 6 35.69 2 14.29 2 25.00 3 33.33
21-30 24 9 52.94 5 35.71 5 37.50 5 55.55
31-40 10 2 11.76 6 L2.80 1 12.50 1 11.11
L41-50 1 0 1 7.14 0 0

!l
u
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TABLE XIII

THE TABULATION OF SCORES MADE BY FORTY-EIGHT COLLEGE STUDENTS,
GROUPED ACCORDING TO AREA OF SPECIALIZATION, ON THE
PERSONALITY VARIABLE V, MORALISTIC REJECTION OF
IMPULSE LIFE, OF THE TRADITIONAL FAMILY

IDEOLOGY SCALE

Home Liberal Business
Class Economics Arts Administration Nursing
Interval F N =17 N = 14 N =28 N=9
Scores Per Per Per Per

F Cent F Cent F Cent F Cent
14-23 n 2 11.76 0 1 12.50 1 11.11
2L-33 17 7 L1.76 5 35.71 L 50.00 1 11.11
34-43 20 6 35.69 7 50.00 2 25.00 5 55.55
LL-53 6 1 5.88 2 14.29 1 12.50 2 22.22
sL-63 1 1 5.88 0 0 0




TABLE XIV

COMPARISON OF MEAN SCORES MADE ON THE TRADITIONAL FAMILY IDEOLOGY
SCALE BY FORTY-EIGHT UNDERGRADUATE STUDENTS GROUPED
ACCORDING TO AREA OF SPECIALIZATION IN COLLEGE

e —
et —

ﬁumber Group Total Personality variables included in the scale
Score I II I1I v v
17 Home Economics 136.47 50. 35 53.11 69.00 22.05 33.70
14 Liberal Arts 147.1L 51.00 62.57 71.50 29.28 35.78
Business
8 Administration 140.62 L8.75 56.25 73.75 23.00 30.87
9 Nursing 152.33 59.11 60.33 73.00 23.00 38.22

€T



TABLE XV

COMPARISON OF MEAN SCORES MADE ON THE TRADITIONAL FAMILY IDEOLOGY
SCALE BY TWENTY-FIVE SOPHOMORE STUDENTS GROWPED ACCORDING
TO AREA OF SPECIALIZATION IN COLLEGH

——— _— po— s v — o— o o v——
— ——— - — s — o—— am—— m— St ——

Number Group Total Personality variables included in the scale
Score
I I1 I1T IV \'f
8 Home Economics 139.75 51.50 54.62 70.50 22.37 34.75
Liberal Arts 147.12 52.37 60.62 71.25 28.87 37.00
L Business
Administration 122.25 LL.75 52.00 62.75 21.50 2L.50
5 Nursing 164.00 60.60 65.00 78.20 26.60 L43.80

2ET



TABLE XVI

COMPARISON OF MEAN SCORES MADE ON THE TRADITIONAL FAMILY IDEOLOGY
SCALE BY TWENTY-THREE SENIOR STUDENTS GROUPED ACCORDING
TO AREA OF SPECIALIZATION IN COLLEGE

——

Personality variables included in the scale

|

Number Group
I II II1I IV \'
9 Home Economics 133.55 49.33 51.77 67.66 21.77 32.77
Liberal Arts 147.16 49.16 65.16 71.83 29.83 34.16
L Business
Administration 159.00 52.75 60.05 8L4.75 2L4.50 37.25
N Nursing 137.75 57.25 5L. 50 67.00 18.50 31.25

EET
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TABLE XVII

SIGNIFICANCE OF THE DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE
AND OF THE FIVE SUBSCORSES FOR SEVENTEEN HOME ECONOMICS
SUBJECTS AND FOURTEEN LIBERAL ARTS SUBJECTS ON
THE TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confidence

Scores
.10 .05 .01
Total score N.S.¥
Subscores:
Conventionalism N.S.
Authoritarian Submission S.*%
Exaggerated Masculinity and
Femininity N.S.
Extreme Emphasis on Discipline S.
Moralistic Re jection of
Impulse Life N.S.

#N.S. (Not significant)
#%#3, (Significant)
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TABLE XVIII

SIGNIFICANCE OF DIFFERENCE BETWEEN MEANS OF THE TQTAL SCORE AND
OF THE FIVE SUBSCORES FOR EIGHT SOPHOMORE HOME ECONCMICS
SUBJECTS AND EIGHT SOPHOMORE LIBERAL ARTS SUBJECTS
ON THE TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confidence

Scores
.10 .05 .01
Total score N.S.*
Subscores:
Conventionalism N.S.
Authoritarian Submission N.S.
Exaggerated Masculinity and
Femininity N.S.
Extreme Emphasis on Discipline 5, %%
Moralistic Rejection of
Impulse Life N.S.

*N.s. (Not significant)
%#¥s. (Significant)
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TABLE XIX

SIGNIFICANCE OF THE DIFFERMNCE BETWEEN MEANS OF THE TOTAL SCORE
AND OF THE FIVE SUBSCORES FOR NINE SENIOR HOME ECONOMICS
SUBJECTS AND SIX SENIOR LIBERAL ARTS SUBJECTS ON

THE TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confidence

Scores
.10 .05 .01
Total score N.S.%
Subscores:
Conventionalism N.S.
Authoritarian Submission s ¥
Exaggerated Masculinity and
Femininity N.S.
Extreme Emphasis on Discipline S.
Moralistic Rejection of
Impulse Life N.S.

ﬁ:’N.s. (Not significant)
S. (Significant)
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TABLE XX

SIGNIFICANCE OF TME DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE
AND OF THE FIVE SUBSCORES FOR SEVENTEEN HOME ECONOMICS
SUBJECTS AND EIGHT BUSINESS ADMINISTRATION SUBJECTS
ON THE TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confidence

Scores
.10 .05 .01
3*
Total score N.S.
Subscores:
Conventionalism N.S.
Authoritarian Submission N.S.
Exaggerated Masculinity and
Femininity N.S.
Extreme Emphasis on
Discipline N.S.
Moralistic Rejection of

Impulse Life N.S.

*N.S. (Not significant)
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TABLE XXI

SIGNIFICANCE OF DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE AND
OF THE FIVE SUBSCORES FOR EIGHT SOPHOMORE HOME ECONOMICS
SUBJECTS AND FOUR SOPHOMORE BUSINESS ADMINISTRATION
SUBJECTS ON THE TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confidence

Scores
.10 .05 .01
Total score N.S. ¥
Subscores:
Conventionalism N.S.
Authoritarian Submission N.S.
Exageerated Masculinity
and Femininity N.S.
Extreme Emphasis on
Discipline N.S.
Moralistic Rejection of 2
Impulse Life s, ¥

*N.s. (Not significant)
*%s5, (Significant)
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TABLE XXII

SIGNIFICANCE OF DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE AND
OF THE FIVE SUBSCORES FQR NINE SENIOR HOME ECONOMICS SUBJECTS
AND FOUR SENIOR BUSINESS ADMINISTRATICN SUBJECTS ON
THE TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confidence

Scores
.10 .05 .01
Total score N.s.*®
Subscores:
Conventlionalism N.S.
Authoritarian Submission N.S.
Exaggerated Masculinity
and Femininity S.H¥
Extreme Emphasis on
Discipline N.S.
Moralistic Rejection of
Impulse Life N.S.

n*N.S. (Not significant)
##*3, (Significant)



TABLE XXIIT

40

SIGNIFICANCE OF DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE AND
OF THE FIVE SUBSCORES FOR SEVENTEEN HOME ECONOMICS
SUBJECTS AND NINE NURSING SUBJECTS ON THE
TRADITIONAL FAMILY IDEOLOGY SCALE

Level of Confildence

Scores
.10 .05 .01
¥*
Total score N.S.
Subscores:
Conventionalism s. 5%
Authoritarian Submission N.S.
Exaggerated Masculinity
and Femininity N.S.
Extreme Emphasis on
Discipline N.S.
Moralistic Rejection of
Impulse Life N.S.

*N.S. (Not significant)
#¥3, (Significant)
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TABLE XXIV

SIGNIFICANCE OF DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE AND
OF THE FIVE SUBSCORES FOR EIGHT SQPHOMORE HOME ECONOMICS
SUBJECTS AND FIVE SOPHOMORE NURSING SUBJECTS ON
THE TRADITIONAL FAMILY IDEOLGGY SCALE

Score Level of Confidence
.lo .05 .Ol
Total score S.¥

Subscores:
Conventionalism S.

Authoritarian Submission N.S.*%

Exaggerated Masculinity
and Femininity N.S.

Extreme Emphasis on
Discipline N.S.

Moralistic Rejection of
Impulse Life N.S.

‘*S. (Significant)
##N.S. (Not significant)
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TABLE XXV

SIGNIFICANCE OF DIFFERENCE BETWEEN MEANS OF THE TOTAL SCORE AND
OF THE FIVE SUBSCORES FOR NINE SENIOR HOME ECONOMICS
SUBJECTS AND FOUR SENIOR NURSING SUBJECTS ON
THE TRADITIONAL FAMILY IDEOLOGY SCALE

Ievel of Confidence

Scores

.10 .05 .01
Total score N.s.®
Subscores:
Conventionalism S. =
Authoritarian Submission N.S.
Exaggerated Masculinity
and Femininity N.S.
Extreme Emphasis on
Discipline N.S.
Moralistic Rejection of
Impulse Life N.S.

#N.S. (Not significant)
##3, (Significant)
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TABLE XXVI

COMPARISON OF MEAN SCORES MADE ON THE TOTAL SCORE AND THE FIVE
PERSONALITY VARIABLES OF THE TRADITIONAL FAMILY IDEOLOGY
SCALE BY UNDERGRADUATE STUDENTS, SOPHOMQRES AND
SENIORS, GROUPED ACCORDING TO AREA
OF SPECIALIZATION IN COLLEGE

Business
Personality Home Liberal Admin- Nursing
Variebles Economics Arts istration
I. Conventionallsm
Sophomores 51.50 52.37 LL4.75 60.60
Seniors L9.33 49.16 52.75 57.25
ITI. Authoritarian
Submission
Sophomores S54.62 60.62 52.00 65.00
Seniors 51.77 65.16 60.05 5l.50
ITT. Exaggerated Mascu-
1inity and Feminlnity
Sophomores 71.50 71.25 62.75 78.20
Seniors 67.66 71.83 84.75 67.00
IV. Extreme Emphasis on
Discipline
Sophomore s 22.57 28.87 21.50 26.60
Seniors 21.77 29.83 2L.50 18.50
V. Moralistic Rejection
of Impulse Life
Sophomores 34.75 37.00 2. 50 43.80
Seniors 32.77 3L.16 37.25 31.25
Total score
Sophomores 139.75 147.12 122.25 164.00
Seniors 133.55 147.16 159.00 137.75
Sophomores N =8 N=28 N =1, N =5
Seniors N =9 N =6 N=1L N =1
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TABLE XXVII

PERCENTAGE OF EACH AREA OF SPECIALIZATION SHOWING
TOTAL DISTURBANCE (+) AND NEUTRAL (0O) RESPONSES
TO FIVE BLACKY DIMENSIONS

Ares
of Disturbance Neutral
Specialization N Responses (+) Responses (0)
Home Economics 17 .71 55.29
Liberal Arts 1L 55.60 Lly. 30
Business Administration 8 ,5.00 55.00

Nursing 9 58.1L4 41.86
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