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ABSTRACT 

Teacher use of classroom time was the focus of this 1985 study. 

An analysis of on- and off-task behavior of 38 randomly selected 

elementary teachers in grades three, four, and five comprised the data 

for the research. The effect of interruptions, both inside and outside 

the classroom, were analyzed as well as teacher on- and off-task percents 

by system and across grade levels. 

The study showed that a majority of teachers were on-task over 

70 percent of the instructional day, averaging just over 74 percent of 

on-task behavior. Interruptions accounted for a substantial portion of 

off-task behavior for some teachers with more interruptions occurring 

inside the classroom than from outside sources. 

Teacher on- and off-task percents between school systems were 

comparable with System I displaying slightly higher percents than System 

I I  in on-task behavior, 77.1 percent and 71.8 percent, respectively • .  On­

and off-task percents by grade level showed many similarities with fourth 

grade teachers from both systems scoring higher percents in on-task 

behavior. 

Recommendations were made regarding further study of teacher 

time-on-task. I mprovement in the teaching categories of set and closure 

was also recommended to teachers from both systems participating in the 

study. 
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CHAPTER I 

INTRODUCTION TO THE STUDY 

Effective use of academic learning time has gained attention 

in the past several years, especially in the wake of the move in some 

states to incentiv e/merit programs and the continuing search for 

excellence in education. Much of the programmatic focus and current 

research has centered around students' use of time. Many studies have 

attempted to measure empirically the amount of time spent on learning 

in relation to progress gained in the classroom. Little study has been 

done, however, of teacher time-on-task. How does the amount of time 

teachers spend engaged in activ e instruction and other on-task 

behaviors affect learning in the classroom? 

Franklin D. Roosev elt, in one of his famous Fireside Chats 

{February 23 , 194 2) once said, "Never before hav e  we had so little time 

in which to do so much" ( Bartlett's Familiar Quotations, 1980). That 

familiar quotation is certainly applicable when one examines teacher 

responsibilities in the classroom . Today's classroom teacher is 

accountable for a multitude of duties . Emphasis on upgrading standards, 

getting "back to the basics," and meeting children's needs on every 

level of instruction while striving to spark creativity and utilize the 

''teachable moment" are but a few of the responsibilities of a typical 

teacher's multi-faceted role. Utilizing every moment of every day has 

become a silent battle cry for teachers . Research has pointed out, 

though, that valuable time is being lost daily and that the war to gain 

excellence is losing ground ( Karweit, 1984). 

1 
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Current research has estimated that students lose an average of 

1 6  percent of instructional time before ever getting to the classroom . 

Another 1 6  percent of instructional time is lost inside the classroom due 

to last minute organization, administrative procedures, student 

misconduct, and other interruptions. Time lost both inside the classroom 

and outside as well may affect and even hamper pupil concentration and 

achievement ( Harrison, 1 9 83). Some sources agree that .increasing teacher 

time-on-task can reduce a loss of instructional time from 5 5  percent to 

33 percent ( Justiz, 1 984) and that a positive correlation exists between­

the amount of time allocated to instruction and achievement ( Saily, 1 9 81 ;  

Martin, 1 9 80; Sirotnik, 1981;  Sanford, 1 983). The existing research on 

teacher time-on-task and current negativism toward the teaching 

profession in general prompted the research for this study . With these 

thoughts in mind, the problem associated with time use in the classroom 

was examined . 

I .  STATEMENT OF THE PROBLEM 

Nancy Karweit ( 1 984) wrote that studies showing how schools use 

time provided useful ways in which schools could improve. Karweit further 

pointed out the agreement in such studies that only about half the school 

day is used for instruction. Activities of a non-instructional nature 

( interruptions, transition from one class or activity to another, 

increased paperwork, etc. ) accounted for a large portion of valuable 

instructional time that is often lost in an average day. Utilization of 

time, or what is left of it after non-instructional duties are performed, 

has become a problem on every level of instruction. Increased attention 



by the media has also directed attention to the classroom teacher and 

his/her use of time. 

II . PURPOSE OF THE STUDY 
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The purpose of the studys therefore, was to observe and record 

teacher behavior in an effort to ascertain just how much time teachers 

spend in actual instruction and other on-task behaviors. The study 

further examined the obstacles preventing teachers from having a most 

valuable resource--TIME. 

III. IMPORTANCE OF THE STUDY 

In light of current criticism of education as a profession, the 

need to examine at least some of the existing problems associated with 

teaching became apparent to the researcher . Since the teacher is the hub 

of the educational wheel, the need to examine his/her role emerged as the 

most significant piece of a complex educational puzzle. Observing and 

analyzing the teacher's use of time could shed further light on the 

problem associated with current educational ills. Actually observing 

teachers in their natural surroundings--the classroom--rather than 

relying on opinion and public reaction provided firsthand information 

regarding ways in which teachers spend time in the classroom. 

IV . ASSUMPTIONS, LIMITATIONS, AND DELIMITATIONS 

The researcher assumed, since the sample was randomly drawn, 

that an acceptable cross-section of educators in the schools studied was 
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represen ted .  It was ass umed t h a t  te acher s u n d er ob serv ation behaved in 

much the s ame way as they wou 1 d h a v e  on a 11norma 111 d ay ,  had t he 

researcher not been presen t .  The researcher re a l ized , however , t h a t  

initia l te acher res ponse to a n  obser ver in the cl a s s room may h a v e  al tered 

the u s u al met hod s ,  s tr ategies , and  techniq ues normal l y  used by the 

te acher u n d er ob ser vation . Since each obser v ation l as ted a fu l l  s even 

hours , it was ass umed that observed te acher s even tua l l y  reverted to their 

u s u al patterns of behavior an d their typical met ho d s  of in s truction . Time 

cons train ts and samp l e  siz e  were d e l imitations  of the study ,  a l though  

q uite a l arge n umber of obser vation s  were made before the concl u sion of  

the study.  

Al though  al l observation s  were conducted by one rese archer , 

ob ser ver bias an d pers onal  j udgemen t  had to be con sidered in the an a l ysis 

of d a t a .  Re se archer consiste ncy with each observ ation was vital  an d care 

was tak en to in s ure impartia l ity based on  the definition s of terms an d 

cate gories . 

V .  DEF I N I T ION  OF TERMS 

Cl os ure (CLO ) .  C l osure is bringing in s truction to a cl ose by 

recapitula tion and  summary .  The te acher may use this portion of the 

les s on to re l ate in s tr uction to life experiences , activities ,  an d/or 

previou s  l e arnin g . Pr actical  app l icatio n of the l es s on may al so be 

emp hasized . In short , cl o s ure is an organized end to the l esson . 

I n struction or Teaching (TCH ) .  I ns truction incl udes ex p l ainin g; 

q uestionin g; responding to s t u de nts;  giving direction s  an d usin g fi l ms ,  
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filmstrips, overhead projectors, and other visual/teaching aids to make 

instruction relevant and meaningful. Oral reading by students and/or 

teacher and oral testing by the teacher was also included in this 

category since teachers often used these methods to enhance listening 

skills and to emphasize the importance of following directions. Orally 

checking workbook pages, homework, worksheets, and other instructional 

material with the students was included in the instruction category since 

teachers often used this time to clarify meaning and/or to reteach. 

Instruction is the actual teaching of the lesson . 

Interruptions ( INT ) . Breaks in the school day caused by someone 

other than the teacher are classified as interruptions . Interruptions 

included announcements on the intercom system, tardy students, fire 

drills, state mandated moment of silence, initial disruption/interruption 

by student ( s ) .  ( Teacher's action or methods of discipline after the 

initial student interruption or misbehavior was categorized under the 

management category. ) Interruptions include any breaks which cause the 

teacher to stop what he/she is doing and direct immediate attention to 

the interruption. 

Management ( MGT ) . Management activities include the required 

non-instructional duties of teachers which help the classroom function 

smoothly. Areas of management include calling roll; collecting money; 

independent testing of students; directing students to certain areas or 

groups; distributing, collecting, or grading papers; planning; 

distributing books and materials; working on book orders; fund raisers; 
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set t i ng u p  v i sual ai d s; d i sc i p l i n i n g students; check i n g  l es s on p l ans;  

parent  con ferences;  conferences or  meet i ngs w i th te achers ,  pr i nc i p a l , or  

other scho o l  per sonn e l ;  arr an g i ng des k s  to  support the l earn i n g  

env i ronmen t; l i n i ng chi l dren up for trans i t i on to other areas of the 

schoo l ;  etc .  

Mon i tor i ng and Adjus t i ng (M&A ) .  The mon i tor an d adjus t  category 

con s t i tutes aware n e s s  of students • i n vo l v emen t ,  p art i c i pat i on , and  

under s t and i ng of the l esson . Thi s  category al so  i ncl udes adj us t i n g  

methods  and str ate g i es to cl ar i fy the l es son an d /or to meet i nd i v i d u a l  

student i n s truct i on a l  n eed s .  

Set (SET ) . A te achi n g  techn i que used t o  i n vo l ve al l s tude n t s  i n  

the l es s on i s  es tab l i shi n g  set . Set i s  used t o  mak e  the upcom i n g  l es s on 

rel ate to pre v i ous l e arn i ng .  I t  i s  a l so  u sed to set the goal s ,  d i rect i o n , 

an d l i m i t s  of the l es son to come . 

Soc i a l i z at i on (SOC ) .  Soc i a l i z a t i o n  refers to v i s i t i ng and  

re l at i ng w i th other adul ts and /or students on top i cs of a n on­

i n struct i onal nature . Soc-i a l i zat i on may occur at break s ,  in  the cl a s s­

room , at l unch , dur i ng tr ans i t i on ,  etc . 

Super v i sed Pract i ce (SPR ) .  The teacher • s  oversee i ng seatwork an d 

other i ndependent  ac t i v i t i es of students i s  categor i z ed as super v i sed  

pract i ce .  The te acher often uses  thi s t i me to obser ve pract i ce after 

d i rect i ng te achi ng . (Exampl e :  watchi n g  chi l dren pr act i ce cur s i ve l et ters 

after d i rect te achi n g  of a l es son in cur s i ve wr i t i n g . ) 
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Teac her. The te ac hers i n  th i s  stu dy were regu l ar cl assroom 

i nstr uctors i n  th i rd ,  fourth , and f i fth grad e  publ i c  el emen t ary c l ass­

rooms . 

Transi t i on ( TRA) . The t i me spent  mov i n g  the grou p  from one p l ace 

to another i s  trans i t i on .  Tr ans i t i o n  between cl asses or from on e l e arn i n g  

gro u p  to another i s  i nc l uded i n  th i s  category. 

Un i n vol ved ( UN I ) .  The u n i n v o l ved category is total d i sengagement  

by the  te ac her. 

Un i n vo l ved but S u perv i s i ng ( UN S). Un i n v o l ved but super v i s i n g  i s  

the non- academ i c  su perv i s i o n  of students .  The teacher has respons i b i l i ty 

for st uden ts bu t is not te ac h i n g  or man ag i n g .  Ac t i v i t i es i n c l uded under 

t h i s  cate gory i nc l ude  p l aygrou n d , assembl y ,  or spec i a l program 

super v i s i on . 

V I . RESEARCH QUEST I ONS 

Based on  current t i me-on - t ask rese arc h ( K arwe i t ,  et al . ,  1984 ) 

and other pertinent informat i on re garding the present q ual i ty of 

educat i o n , the fo l l owi ng  researc h q uestions were formulated : 

1 .  How much time do teac hers use for d i rect i nstr uct i on and  

other  on- t ask be hav i ors ?  

2. How much i nstr uct i on a l  t i me is  lost due  t o  off- task teacher 

behav i or ?  

3 .  How d o  i nterrupt i ons , both i ns i de and outs i de the c l assroom , 

affect te acher t i me-on-task ? 
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4 .  How do teacher on- and off-task percents compare across grade 

levels in grades three, four, and fiv e? 

VII. PROCEDURES 

The study was conducted in two suburban school systems in East 

Tennessee. ( See Appendix A for letter written to superintendents 

requesting approval.) Both school systems were comparable in size and 

served students of similar socio-economic backgrounds. The population of 

each community were predominantly middle class with each school system 

providing services and instructional programs which served the needs of 

all students regardless of economic or intellectual factors. Categorized 

as small city systems, each school district had a good reputation regara­

ing instructional programs, well-qualified personnel, and high levels of 

expectations for educational achievement. Elementary teachers in grades 

three, four, and five were randomly selected. Teachers were not aware of 

the specifics of the study at its onset, nor were they aware of the day 

on which they would be observed. Superintendents from both systems 

contacted principals in order to brief administrators as to the nature of 

the study. Again, no specifics were provided to school personnel. 

An observation form, which had been developed for a previous 

study of time-on-task, was revised and used to record teacher behavior. 

The observation form, originally developed by Robert K. Roney at The 

University of Tennessee, Knoxville, was based on current educational 

literature and Tennessee•s Instructional Model which was being 

implemented in all Tennessee public schools. The original instrument, 

which allowed' the observer to check one of several behavioral categories 

at 1 5  second intervals, was field tested at both the elementary and high 
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school  l evel  i n  the F a l l  of 1984 . Categor i es were mod i f i ed after the  

f i el d tes t i ng an d i n ter-obser ver reli abi l i ty was  check ed before the 1984 

study began . The fi n al obser vat i o n i n s tr umen t  was developed and used i n  a 

l i m i ted 1984 s t u dy of teacher t i me-o n - t ask . 

For the ex p an ded 1985 s t u dy of te acher t i me -on-t as k , the 

observat i o n  form was agai n re v i sed  an d f i el d  tes ted i n  a th i rd grade 

cl assroom ( see Append i x  B).  The rese archer con ducted a l l  obs ervat i on s  i n  

an effort to obt ai n cons i s ten t an d re l at i v e l y  u n b i ased judgemen t s  

regar d i n g  speci f i c  te acher behav i or .  

Th i rd ,  fourth ,  an d f i fth  g r ade te achers from both sys tems u s ed 

i n  the study were randoml y d r awn . I n  Sys tem I ,  7 th i rd grade te ach er s , 8 

fourth grad e  te acher s ,  an d 4 f i fth  grad e  teachers were selected . From 

System I I ,  8 th i rd grade te acher s ,  8 fourth  grade te acher s ,  an d 5 f i fth  

grade te acher s were selected .  N i n eteen of 35  te achers i n  Sys tem I were 

obser ved ( 7 5 percen t )  and 19  teacher s of 35 te achers i n  Sys tem I I  were 

ob ser ved ( 60 percen t ) .  A tot al s ample of 41  te achers was or i g i n ally 

se l ecte d .  Three te achers i n  Sys tem I I , however , decl i ned observat i on .  

The full - d ay obser vat i on s  began i n  early Fall 1985 an d were 

concl uded one wee k before Chr i stmas vacat i on i n  December . Observat i on s  

were made Mon d ay through Thur s d ay an d l asted from 8 : 00 a . m .  to  3 : 00 p . m .  

or from 8:30 a . m .  t o  3 : 30 p . m .  depend i ng upon i n d i v i du a l  schoo l sys tem 

schedules . Th i rty- e i ght fu l l  d ay ob ser v at i on s  were m ade ( on e  day per 

te acher in the s amp l e )  for a tot al of 266 hours of obser v at i on ( 1 5 , 960 

m i nutes an d/or 63 , 840 15-second i n te r v als of ob ser v at i on t i me ) .  

On each d ay of obser v at i o n ,  t he researcher was pos i t i oned i n  the 

class room at the spec i f i ed st art i n g  t i me . The obser v at i on i n s trume n t  

contai n i n g te acher behav i or categor i es and  t h e  t i me recorded i n  1 5 - secon d  
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in ter v a l s was u s e d  to chart al l te acher activities w i thout  excep t i on .  ( I t  

s hou l d  be noted h ere  that the order of te achers obs er ved was a l so  

determ i ned r an doml y . ) T i me-on - t ask categor i es i ncl u d ed Set , I n s tr uct i on ,  

Mon i tor i ng and  Adj us ting , S u per v i s i n g  Pr act i ce ,  C l osure , and Managemen t .  

The other categor i es ,  wh i ch were cons i dered off - t as k  be hav i ors , i ncl uded 

Trans i t i o n , I n terrupt i ons , Soci al i z at i on ,  Un i n v o l ved but S u perv i s i ng ,  an d 

U n i n vo l ved . (When trans i t i on req u i red teacher m an agemen t  and/or 

i n vo l vemen t ,  the man agement category was check ed an d con s i dered to be 

on -task-behav i or . ) E ach teacher , therefore , was " s h adowed" for an ent i re 

d ay wi th h i s/her behav i or charted every 1 5  secon d s . No  j udgemen t  

regard i ng t h e  q ual i ty of te ach i ng w a s  m ad e  by t h e  researcher . Con s i s tency 

re l at i ng to cate gory cl ass i f i cat i on was based upon the rese archer • s  

ad herence to def i n i t i ons of cate gorical terms . On l y  fu l l - t i me te achers 

were observed w i th al tern ates randoml y s e l ected i n  case of te acher 

ab sence or other u n foreseen ci rcums t ances . Behav i ors were co l l ected an d 

reported a s  freq uency d a t a .  

V I I I .  ORGAN IZAT ION  O F  T H E  STU DY 

Chapter I of the study i n trod uced t he top i c  and  st ated t he 

problem , p urpose , an d i mport ance of the rese arch . Def i n i t i on of terms and  

procedures u sed for the research were ou t l i n ed i n  det ai l wi th  reference 

to the rev i sed obser v at i on  i n s trume n t  l ocated i n  the Append i x  B .  

C hapter I I  i s  a rev i ew of curren t and re l ated l i ter ature regard i n g the 

rese arch of te acher t i me-o n - t ask . The fi n d i n g s , i ncl ud i ng an a l ys i s  an d 

i n terpret at i on of the data ,  are fou n d  i n  Chapter I I I  wi th the summ ary , 

conc l us i ons , and  recommendat i on s  of the research reported i n  Chapter I V .  



CHAPTER I I  

A RE V I EW OF RE LATE D L ITERATURE AND RESEARCH  

The  se arch for i n novat i ve ways to  i mp rove p u b l i c  ed ucat i on i n  

the Un i te d  S t ates con t i n ues to chal l enge educators yet often draws 

cr i t i c i sm from the med i a an d general  p u b l i c . Mere l y  i mp rov i n g  

i ns truct i o n al met hods  and upgrad i n g the curr i cu l um have  not s at i s f i ed 

curren t  educat i on a l  l eaders nor app e ased the l ay pers on's cry for 

exce l l ence i n  educat i on • W h i l e  improvemen t to spec i f i c  var i ou s  areas 

of the scho o l  program i s  neces s ary , concentrat i ng on the tot a l  schoo l 

env i ronment  has gai n ed some atten t i on as a res u l t of current rese arch 

on effect i ve schoo l s .  Bas i ca l l y  , the effect i ve schoo l s  research l i s t s  

t h e  fo l l owi ng  f i ve componen ts  a s  n ecess ary i n gred i en t s  for effect i ve 

schoo l s :  

1 .  Strong i ns truct i o n a l  l eaders h i p from schoo l 
adm i n i str ators ( pr i nc i pal s ,  i n  part i cu l ar )  

2 .  Concen tr at i on on the bas i c  sk i l l s  
3 .  A schoo l c l i mate cond u c i v e  to l e arn i n g  
4 .  H i gh ex pect at i o n s  an d te acher bel i ef that  al l studen t s  

can ach i eve 
5.  Sys tem i zed mon i tor i n g and  assessment  of s t u dent  

ach i evement ( Brookover- , et  al . ,  1982 ) . 

W h i l e  some researchers i n  the past have d i s agreed regard i n g  

the part i cu l ar char acter i st i cs that mak e cer t ai n schoo l s  effect i ve ,  

most cons i der t i me to be an .. i nf l uenc i n g  var i ab l e" when measu r i n g  

schoo l eff i c i ency an d effect i venes s ( Se i fert an d Beck , 1984 ) .  The 

s i gn i f i cance of the t i me var i ab l e has promp ted mou n t ai n s  of research on 

the subject at l east  from the pers pect i ve of pu p i l  t i me-on-t ask . S i nce 

11 
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the concept of time is so broad, it is necessary briefly to discuss and 

to define time as it applies to educational processes. 

Various adjectiv es have been used to define types of time use 

often observed in the classroom . Seifert and Beck (19 84) defined 

allocated time as 1 1the time available during school hours for a student 

to work on instructional objectives . .. Nerenz and Knop further stated 

that allocated time refers to those portions of time that teachers set 

aside for 11particular aspects of the curriculum p rogram" and that 

teachers• use of allocated time is related to pupil performance and 

achievement .. ( Nerenz and Knop, 1982; Steere and Willy, 1985).  

Engaged time, on the other hand is the amount of time--number 

of minutes--that students are actively involv ed in the lesson and/or 

content of the curriculum ( Mcintyre, Copenhaver, Byrd, Norris, 1983; 

Nerenz and Knop, 1982). Engaged time, therefore, is an intricate part 

of allocated time and has been connected to teacher behavior and pupil 

performance and achievement . 

Yet another measure of classroom learning is academic learning 

time which is the length or amount of time a student spends on a 

particular task where he/she can perform and master the task 

successfully . Seifert and Beck ( 19 84 )  tie the three components of time 

together by stating that academic learning time is derived from engaged 

time. Engaged time, on the other hand, is that part of allocated time 

when the student is paying attention. Whatever form of time is under 

observation, past research and current study hav e  suggested, and 

several have empirically shown, a correlation between the amount of 

time spent on learning and achievement ( Carroll, 19 63 ; Bloom, 197 6; 
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Talmage and Rasher , 1 979; R o sen s h i n e ,  1 980; Mart i n  an d Can ty , 1980; 

Prob s t ,  1 980; Hu i tt and Segars , 1 980; S i rotn i k , 1 981;  Corby ,  1981;  

Sanford an d E vert s on , 1982; Brop hy ,  1 980; Karwe i t ,  1982; Moore , 1 984; 

Pember ton , 1984 ) . 

Resea rcher s began to real i z e  the i mp ortance of effect i ve use  

of i n structi onal t i me as  early as 1 826 . Mann's 1 9 28 report of  t ime use 

in  schools from 1 826-1926 exam i n ed a va i la bl e data regard i ng the length 

of the school d ay. Mann also  loo k ed at  school i ng in  var i ous ci t i es and 

found w i de d i screpanci es i n  the amount of t i me allot ted to academ i c  

subject s . Accord i ng to one analys i s  of Mann's f i n d i ngs , s tuden t s  in  

c i t i es w i th the  hi ghes t  al locat i on s  of t i me rece i ve d  1 1.8 t imes more 

i n s tructi on in  read i ng ,  4 . 4  t i mes  more i n s truct i on i n  math , an d 48 

t i mes  more i n s truc t i on in spell i ng than those s tuden t s  rece i v i ng the 

lowe s t  all ocat i on s  of t i me ( Corby ,  1 98 1 ) .  

The work of Carro l l  ( 1963 ) and Coleman ( 1 966 ) als o  exam i n ed 

the quali ty of schooli n g .  C oleman addre s s e d  the amount of t i me s pen t i n  

school and found n o  correla t i on between the amoun t o f  t ime s pent i n  

school and s tuden t achi evemen t tes t  scores . Researchers o f  the s i xt i es 

ques tioned some of Col eman's f i n d i n g s , i n sis t i n g  that quali ty of 

schooli ng was importan t and that t i me spent on i n s truct i on 

s i gn i f i can t l y  affected s tudent outcome and ach i evement .  

Researcher s of the 1 970's began concen trat i n g  on and exam i n i ng 

the " i n d i v i dual teacher as a un i t  of analys i s" ( Brophy ,  1 98 2 ) . Data 

were collected an d ana l yzed after researchers began act i vely to observe 

teacher behav i or .  Prev i ous l y ,  much of the data coll ected regard i n g  

teacher behav i or had been wr i tten data i n  such areas as teacher 
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att i tudes an d person a l i ty .  Brophy ( 1 982 ) po i n ted o u t  that te achers were 

beg i nn i n g to be obser ved under more "natural i s t i c  con d i t i ons" an d that  

observat i on s  were freq uen t an d ex ten s i ve en ough to prod uce a re l i ab l e 

s amp l e  of te acher behav i or ( Brophy ,  1982 ) . I n  short , methods  of 

cl assroom ob ser v at i ons  were improved and  researchers began to l ook not 

only at student t i me-on-t ask but al so  began ex am i n i n g the effects of 

the amou nt  of t i me te achers spend on task as we l l .  

The Con ant Report ( 1 974 ) a l so focused on  the teacher as the 

key to i n s tr uct i o n .  Obser v at i on s  of 4 7  e l eme n t ary school teacher s were 

made , each l as t i ng the l ength of an en t i re schoo l d ay .  Con an t  fou n d  

that on l y  3 0  percent  of t i me was spent  i n  actu al academ i c  i n s truct i on a l  

act i v i t i es .  I n  a study 6 years l ater ,  however , 2 5  secon d grade teachers 

an d 21 f i fth  grade te acher s were stu d i ed .  I t  was reported that  58 

percent of cl ass  t i me was  spen t on academ ic  i n s tr uct i on ( Rosen s h i n e ,  

1 980 ) .  D i fferences i n  methodo l ogy probab l y  acco u n ted for the vas t 

d i fferences i n  the two stu d i es .  Con an t's methodol ogy req u i re d  d i rect 

observat i on of te acher behav i or .  Rosen s h i ne's d a t a ,  on the other h an d ,  

were based o n  l ogs wh i ch were kept by each te acher throughout  the year . 

It i s  impor t ant  to ex am i n e  methodology when measu r i n g  te acher t ime-on ­

t ask . C o l l ect i on of data on both  te acher an d s t u de n t s  can prov i de 

v alu able feedback to te achers ( Moore , 1984 ) .  

Stu d i es of teacher an d pup i l  t i me-on-task  m u s t  be done dur i n g  

the 1 7 5 - 180 ( 6 to 7 hour ) d ays all otted for i n s truct i on .  The amo u n t  of 

t i me al l otted for schoo l has remai n ed fa i r l y  s t ab l e over the past 100 

ye ars yet students  are ex pected to ass i m i l ate a d r amat i c  i n cre ase of 

mate r i a l  ( Ander s on , 1980 ) .  Ed ucators are faced w i th sett i n g  pr i or i t i es 
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for i ns tr uct i on a n d  emphas i z i n g t h e  v i tal  are as o f  the cur r i cu l um- -the  

bas i c  sk i l l s . Tod ay's te acher s must  be  more than k n owl edgeab l e .  They 

must  be eff i c i en t  man ager s an d ,  at t i mes , j u ggl ers of su bject matter , 

speci al  cl asses , the  art s ,  and  a myr ai d of ot her concern s .  They mus t  

al so do th i s  j uggl i n g effect i ve l y .  Graham an d He imerer ci ted the 1 9 7 1  

work of Rosen s h i n e an d Furst  i n  the i r  rese arch o f  te acher 

effect i venes s .  Ten var i abl es were i d en t i f i ed to d i scr i m i n ate between 

more effect i ve an d l es s  effect i ve te acher s .  C l ar i ty ,  v ar i ab i l i ty , 

enth u s i asm , q ue s t i on i n g ,  and prob i n g were among the l i s t set forth  by 

researcher s i n  the ear l y  seven t i es ( Graham an d He imer , 1 98 1 ) .  I n  s hort , 

effect i ve te achers p l an ,  imp l ement , and  use  the i r  t ime w i s e l y .  

Per haps t h e  most s i gn i f i cant study of t i me u s e  i n  the 

cl assroom was a 1 976- 77 s t udy . The Beg i n n i n g  Te acher E v a l u at i on S t u dy 

( BTE S )  comb i n ed obser v at i ons  of students  i n  cl ass rooms w i th teacher s' 

l ogs of al l ocated t i me for each subject an d each s t u dent sel ected . The 

researcher s fo u n d  that te acher s' al l ocat i on of t i me to i n s truct i on w as 

associ ated pos i t i ve l y  wi th  stu den t l earn i n g .  I t  was a l so  fou n d  that  the 

percen t age of al l ocated t i me in  w h i ch students  are act i ve was al so  

associ ated w i t h l earn i n g  ( F i s her , et  al . ,  1 980; Karwe i t ,  1 980 ) .  Teacher 

use of al l ocated t i me can be a " p owerfu l too l "  for fos ter i n g  student 

ach i evement an d can be l ar g e l y  con tro l l ed by the teacher ( Sanford and  

Ever t son , 1 982 ) .  

Another observat i on a l  l og type study was cond ucted i n  the 

seven t i es to determ i n e  the amount  of t i me spent or al l ocated to each 

subject . The samp l e  cons i s ted of s i x  e l emen t ary l an g u age art s cl a s s ­

rooms . Te acher s recorded the i r  act i v i t i es i n  l ogs  an d were al so  
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observed for a full day t o  determ i ne any v ar i at i on s  i n  a l l oted t i me for 

each clas s room . Many v ar i at i ons  i n  t i me al l otment were n oted w i th 

non - i n structi o n al t i me i n  the 6 cl assrooms vary i n g  from 2 7  percent to 

42 percen t ( Roehler , Schm i dt ,  and Buchman , 1 979 ) .  It s hould be n oted 

that non- i n struct i o n al t i me i s  n ot always off-ta s k  and w asted t ime. 

Supply i n g  students w i th busy wor k , however , when the teacher i s  rea l l y  

buyi n g  t i me i s  a decepti on an d an eros i on of the students' 8 , 500 hours 

( M i ller and M i l ler , 1 9 79 ) . Arch anbaul t ( 1 979 ) concluded that  the 

correlat i o n s  between teacher and obser ver rat i n gs were acceptable b ased 

on reli ab i l i ty es t i mates and t h at data collected o n  more than 7 , 000  

s tudents and  more th an 3 , 00 0  teachers revealed v ar i at i on s  of 

i nstruct i o n al qual i ty and i ntens i ty w i t h i n  school d i str i cts over t i me 

and between var i ous types of students . 

Researcher s of the e i ght i es al s o  focused o n  use of i n struc­

t i on a l  t i me . The Fort Worth I n dependent School D i str i ct developed a 

plan for evaluat i on of t i me use i n  1 979-80. Classroom obser v at i on s  were 

made i n  fourth , seventh , and tenth  grades; and ,  l i k e  i n  man y  of the 

sevent i es stud i es , sever al v ar i at i ons  of t i me use were found . D i rect 

teach i n g  t i me r an ged from 0 to 45 m i nutes at the elemen t ary level , 52  

m i nutes at  the m i ddle schoo l level , and  50 m i nutes at  the  h i gh school 

l evel ( Lys i ak ,  1 980 ) .  I n terrupt i on s  and i nterferences such as 

soci a l i z i n g ,  d i sc i pli nin g ,  publi c addres s ann o uncement s ,  and tak i n g  

exor b i t ant amounts of t i me to do m an ager i al t a s k s  were ci ted a s  reaso n s  

for t i me los s . ( D i sc i p l i n i ng students and the publi c  addres s system 

accounted for most i n terrupt i on s . )  
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Rose Harr i son • s  descr i pt i ve study o n  t h e  effects of te achers  

and studen t work  i n  the  cl a s s room was presen ted i n  1983 . Three types of 

i n terrupt i on s  were recor ded : v i s i tors , the p u b l i c  announcemen t  sys tem , 

and ou t-of-cl ass  i n s truct i o n ( pull-out  programs ) .  Harr i son found  t h a t  

te acher s an d s t u d e n t s  were negat i ve l y  affected by repeated 

i n terrupt i on s  and that  abou t  one hal f ho ur  of class  t i me ( per day ) was 

used to try to e l i m i n a te d i s t r act i o n s . V i s i tor i n terrupt i on s  were ci ted 

as the most d i s t r act i n g to the tot al class room , wh i le pu l l -out  programs 

affected te acher s more negat i ve l y  th an the pub l i c  address  sys tem wh i ch 

d i str acted students  more ( Harr i son , 1 983 ) .  

An ot her e l ement ary scho o l  t i me study ex am i n ed teacher t i me u s e  

regard i ng i n s tr u ct i on i n  t h e  bas i c  sk i l ls . The researchers found  t h at 

pr imary grade te achers spend more t i me on bas i c  sk i l ls than 

i n termed i ate te achers but that i n termed i ate teachers concen tr ate more 

t i me on ar i thmet i c  an d wr i t i ng sk i ll s ( Hell er an d L ambert i ,  1981 ) .  The 

researcher s al so  asserted that more i n s tr uct i on al t i me i s  be i n g  spent  

in  many of  the  bas i c  sk i lls are as now th an was recommended i n  the  

preferred t i me s t u d i es of  the 1 960 1 s . 

The research has al re ady shown that how teachers u s e  the i r  

t i me often gover n s  progre s s  an d ach i evement i n  the cl as sroom. All 

componen ts  of i n s tr uct i on an d other on-t ask  be h a v i ors  can be uti li zed  

effect i vely to  pr omote l earn i n g ,  i n teract i on ,  an d a g reater 

under s t an d i n g  of the lesson . F i g ure 1 compares the aver age use of t i me 

to effect i ve u s e  of t i me accord i n g to one source . 
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In  summary, the research before 1976  con t a i ned  a scant amount  

of  data re gar d i n g  " accur ate" record s  of  al l ocated t i me ( Ber l i ner , 1976; 

Mart i n  and  Canty,  1 980 ) .  Research of the sev en t i es ,  cou p l ed wi th l ater 

study ,  has g i v en researcher s not on l y  n ew i n s i ght  i n t o  the subject of 

t i me-on-task , but  has al so pro v i ded new e v i dence that  l i nk s  cl as s room 

pract i ces , t i me-on-task , and l earn i ng outcomes ( Karwe i t  and S l av i n ,  

1980 ) .  Pro b l ems associ ated w i th methodol ogy an d techn i que have often 

obscured , if not al tered , the re s u l t of s i gn i f i can t t i me stud i es .  C are 

must be taken by the rese archer to def i n e  terms cl ear l y ,  obt a i n  

i n ter-obser ver re l i ab i l i ty ,  and  i ncre ase the n umber of ob ser v at i on s . 

Researcher s con t i n ue to fi nd  that the most effect i ve te acher s spend  a 

l arge por t i on of t i me-on-t ask  i n v o l ved i n  d i rect i n s tr ucti on/man agement  

techn i ques and  that  those te achers al so effect i ve l y  u t i l i z e max i m um 

t i me wh i l e  m i n i m i z i n g d i sr upt i on s  ( Roeh l er and Duffy , 1 981;  Pemberton , 

1984 ) .  

Al though  the fi nd i n gs , met hod o l ogy ,  and  obser v at i on 

i ns tr umen t s  of earl i er rese arch of t i me-on-t ask v ar i ed , the i n te n t  of 

th i s  study was  to cl ose l y  ex am i n e  te acher u s e  of t i me i n  the classroom. 

By actuall y obser v i ng and recor d i ng te acher act i v i ty i n  15-second  

i ncrements , the re searcher cou l d  ex am i ne on- and off-task  be hav i ors  i n  

add i t i on to d i scover i ng those obstacl es wh i ch may prevent  teachers from 

do i ng that whi ch they are h i red to do-- i n s tr uct , g u i d e ,  an d d i rect the 

act i v i t i es of s tudents . 



CHAPTER I I I  

F I N D I NGS AN D D I SCUSS ION  OF THE DATA 

The des i gn of the study was ,  i n  part , based upon earl i er 

research whi ch al so  ex am i ned percen t  of on - an d off - t as k  te acher 

behav i or .  Th i s  rese archer was a member of a 1 984 research team w h i ch 

r andom l y  sel ected teachers i n  k i n der g arten through twe l fth grades . The 

1 984 study was l i m i ted to twe l v e  te acher s ( total ) i n  a l l g r ades . 

Al though  i n ter -obser ver re l i ab i l i ty was d i ff i cu l t  to obt ai n an d the  

s amp l e was  sm al l ,  the study pro v i ded the research te am w i th a fai r 

amou n t  of re l evan t data  re gard i n g use of teacher t i me i n  the cl ass room . 

The present  stu dy u t i l i ze d  i n form at i on gl e an ed from the 

earl i er study ,  a l l owi ng  the rese archer to rev i se the obser vat i on 

i n s trume n t  i n  an effort to devel op accur ate an d re l i ab l e met hods of 

data  co l l ect i on .  A l arger samp l e was drawn an d observat i on s  were 

conducte d i n  th i rd ,  fourth , and f i fth  grades on l y .  I n  the 1 984 

research , met hods  of teach i n g var i ed so great l y  across  grade l eve l s 

based upon the ages of studen t s , i t  was deci ded t h a t  more rel i ab l e 

met hods of obser v at i on cou l d  be cond ucted us i n g on l y  the i n termed i ate 

grades . The t ab l es presente d  i n  th i s  sect i on represe n t  the observat i on s  

of one re se archer i n  th i rd ,  fourt h ,  and f i fth  grade cl ass rooms . 

I .  F I N D I NGS 

Curr e n t  rese arch su gges ts  th at students  l ose approx i mate l y  32 

percent  of i n s tr uct i o n al t i me both i n s i d e  an d ou t s i de the cl assroom i n  

20 
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an  aver age day ( H arr i son , 1 983 ) .  Some sources , as pre v i ou sly s t ated , 

po i n t out t h at as m uch as 55 percent  of i n str uct i on al t ime i s  lost  due 

to a v ar i ety of off - t ask te acher behav i or s  ( Ju s t i z , 1984 ) .  Tabl e I 

repor t s  the compos i te on- and off-t ask  percents  of teacher s i n  both  

school  sys tems u s ed in  the  study ( percents  by category for  each te acher 

are presented i n  Appendi x C ) .  

Te acher scores ranged from a low of 48 . 4  percent to a h i gh of 

89 . 9  percen t .  On - t ask  behav i ors  i ncl uded Set , I n s tr uct i on , Mon i tor an d 

Adju st , S u per v i sed Pr act i ce ,  C l osure , and Manageme n t .  Techn i cal l y ,  the  

Trans i t i o n  cate gory coul d h ave been categor i zed as on - t ask  behav i or ,  

but for the purpose of the study ,  Tr an s i t i on was categor i z ed as off­

t ask when no  di rect i n terven t i on was  req u i red by the teacher . When 

Managemen t  behav i or was req u i red dur i n g  Tran s i t i on a l  t imes , t he 

(on - t ask ) Management category was m arked rather th an the Tran s i t i on 

(off - t ask ) category. The average on -t ask be hav i or i n  the combined 

sys tems was 74 . 4  percent wi th  11 te acher s scor i n g  above 80 percent i n  

on-t ask behav i or .  

Al so  di s p l ayed i n  Tab l e I are off-t ask  percents  for the total  

n umber of  te achers in  the  study .  Off-t ask be hav i ors  i n cluded Tran s i t i on 

(un l ess  an o n - t ask behav i or was obser ved ) , I n terrupt i o ns , Soc i a l i z i n g ,  

Unin v o l v ed S u per v i s i o n, and Unin v o l ved. Teacher scores ran ged from 1 9. 1  

percent to 51 . 6  percent i n  off - t as k  beha v i or .  E i ght  of 30 teacher s 

di sp l ayed off-task behav i o r  over 30 percent  of the t i me . 

Tab l e I I  dis plays the dat a  for te acher on- and off-task  

behav i or by system . Systems I and  I I  s how s i m i l ar averages for both o n ­

and off-t ask  be hav i ors ( 7 7 a n d  71 . 7  percen t ,  respect i ve l y ) . Al though  
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TABLE I 

TOTAL P E RC E NT ON- AND OFF- TASK FOR I ND I V I DUAL TEACH E RS 

TEACH E R  P E RC ENT ON-TA S K  P ERCENT OFF-TA S K  

1 7 3 . 4  26 . 6  

2 85. 2 1 4 . 6  

3 7 3 . 5  26 . 4  

4 89 . 1  1 0 . 2  

5 7 3 . 1  26 . 8  

6 7 9 . 2 20 . 8  

7 65 . 5  34 . 5  

8 54 . 5  45 . 3 

9 7 8 . 4 21 . 4  

1 0  7 3 . 3  26 . 4  

1 1  89 . 8  1 0 . 1  

1 2  7 7 . 6  22 . 4  

1 3  7 8 . 0  22 . 0  

1 4  8 2 . 9  1 6 . 9  

1 5  84 . 9  1 4 . 4  

1 6  48 . 4  51 . 5  

1 7  86 . 0  1 4 . 1  

1 8  82 . 5  1 7 . 4  

1 9  81 . 3  1 8 . 6  

20 51 . 0  48 . 8  

21 7 1 . 2  28 . 5  

22 89 . 7  1 0 . 1  

2 3  7 8 . 6  21 . 7  

24 58 . 6  41 . 5  

25 7 6 . 9 22 . 9  

26 67 . 8  25 . 6  



TEACHER 

27 

28 

29 

30 

31 

3 2  

3 3  

34 

3 5  

3 6  

37 

38 

Mean 

Standard Deviation 

TABLE I (CONTINUED) 

PERCENT ON-TASK 

86. 2 

7 4 . 3 

7 0 . 6 

7 4 . 1  

68.2 

7 3 . 8  

64 . 2  

7 8. 8 

70 . 4  

56. 7 

83.6 

7 2.2 

7 4. 4  

10 . 5  
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PERCENT OFF-TASK 

13.5 

25 .6 

29 . 2  

25 .7 

31.6 

26. 0 

35 . 6  

21. 1 

29 . 4  

4 3 . 1 

16. 2 

27 . 8  

25 . 6  

10 . 5  



SYSTEM 

System I 

System II 

Total 

TABLE II 

PERCENT ON- AND OF F-TASK BEHAVIOR OF 
TEACHERS BY SYSTEM 

ON-TASK 

24 

OF F-TASK 
MEAN S O  1-tEAN SO 

7 7 .0 

7 1.7 

74.4 

8.2 

12.0 

10 . 1 

23 .0 

28.2 

25.6 

.7 

12.0 

6.4 
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System I teachers charted slightly higher percents in on-task behavior, 

System II percents were not significantly lower in either on- and 

off-task categories. The total on-task average for both systems was 

just under 75 percent. 

The table of on- and off-task percents by category illustrates 

how time was spent in the classroom. Table III contains teacher on-task 

percents in the categories of Set, Teaching, Monitor and Adjusting, 

Supervising Practice, Closure, and Management . The lowest on-task 

percents were recorded in set--with the highest percent in this 

category reaching 2. 9 percent--and Closure, where the highest percent 

observed was 1. 7 percent . Seventeen of 3 8  ( 44 . 7 percent) teachers 

scored 0 . 0  percent in the Closure category. The average amount of time 

spent in Management activities was 46. 1 percent. Approximately 3 9  

percent of the 38 teachers observed spent over half their time in 

Management. 

Teaching was generally considered to include Set, Direct 

Instruction, Monitoring and Adjusting, Supervising Practice, and 

Closure. On the average, 21. 3  percent of time was spent in Direct 

Instruction. When the teaching category was combined with the other 

instructional categories, the average on-task percents for 

instructional activities was approximately 28 percent . 

The data displaying teacher off-task percents are displayed in 

Table IV. Off-task behaviors included Transition, Interruptions, 

Socializing, Uninvolv ed Supervision, and Uninvolv ed. The Transition 

category, as stated previously, could have been included in the on-task 



26 

TABLE I I I 

PERCENT OF TEACHER TIME-ON-TASK BY CATEGORY, FALL 1985 

MONITOR AND SUPERVISING 

TEACHER SET TEACHING ADJUST PRACTICE CLOSURE MANAGEMENT 

. 5 10.7 2.9 13.3 . 1 45.9 

2 1.4 16.0 1.0 13.5 .2 50.1 

3 2.9 20.0 2.0 4.6 .2 43.8 

4 1.9 23.3 1.0 3.2 .5 59.2 

5 1.0 3.9 0.0 0.0 o.o 68.2 

6 1.5 18.1 2.4 5.8 .3 51.1 

7 1.4 12.6 .8 2.6 .2 47.9 

8 1.0 18.1 .4 6.7 0.0 28.3 

9 .5 11.6 . 1 14.5 0.0 51.7 

10 1.3 18.6 .8 4.1 o.o 48.5 

11 1.4 15.2 .5 2.3 0.0 70.4 

12 . 7 21.4 1.3 3.3 0.0 50.9 

13 1.4 23.3 1.3 7.9 . 5 43.6 

14 .1 39.0 .5 1.8 . 1 41.4 

15 2.0 24.3 1.1 3.0 . 3 54.2 

16 .9 22.0 .7 3.7 0.0 21.1 

17 .5 0.0 0.0 0.0 0.0 85.5 

18 1.7 45.9 .7 1.8 1.0 31.4 

19 1.4 22.2 .2 5.5 0.0 52.0 

20 .4 13.7 0.0 .1 0.0 36.8 

21 1.2 33.4 .2 4.9 .2 31.3 

22 1.7 36.4 1.1 4.5 1.0 45.0 

23 .9 10.9 . 2 6.5 0.0 60.1 

24 2.0 29.8 .5 2.3 .1 23.9 

25 1.7 26.6 .1 . 1 . 5 47.9 

26 . 3 20.1 .3 12.7 .2 34.2 

27 2.2 32.0 1.1 7.7 1.7 41.5 

28 .5 21.5 0.0 .4 0.0 51.9 

29 1.4 27.6 0.0 9.8 o.o 31.8 

30 1.5 25.8 .6 5.2 . 2 40.8 

31 .5 16.3 0.0 3.9 .1 47.4 

32 2.0 29.4 .2 1.5 . 2 40.5 

33 .5 13.1 0.0 1.0 0.0 49.6 

34 . 2 12.6 .1 2.4 0.0 63.5 

35 2.9 28.8 0.0 3.5 0.0 35.2 

36 0.0 18.0 0.0 2.4 0.0 36.3 

37 1.2 22.7 .8 7.8 .1 51.0 

38 .9 26.1 . 5 3.2 .1 41.4 

Mean 1.2 21.3 .7 4.7 . 2 46.2 

so .7 9.3 .9 3.9 .4 13.0 
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TABLE IV 

PERCENT OF TEACHER TIME-OFF-TASK BY CATEGORY, FALL 1985 

UNINVOLVED, 

TEACHER TRANSITION INTERRUPTIONS SOCIALIZATION BUT SUPERVISING UNINVOLVED 

2.8 3.9 3.5 5.3 11.1 

2 1.5 2.2 10.0 0.0 .9 

3 2.5 1.2 9.3 12.4 1.0 

4 2.1 3.8 1.6 1.8 .9 

5 2.1 2.7 15.2 . 1 6.7 

6 2.9 3.4 8.5 5.7 . 3 

7 3.4 4.6 15.4 6.3 4.8 

8 2.3 2.2 28.9 6.7 5.2 

9 3.9 .4 0.0 8.1 9.0 

10 1.8 .4 0.0 22.9 1.3 

11 1.9 2.3 4.8 0.0 1.1 

12 2.9 1.2 11.3 0.0 7.0 

13 4.2 .4 13.3 3.6 . 5 

14 . 3 .4 12.2 0.0 4.0 

15 1.7 1.2 6.9 .6 4.0 

16 2.7 4.5 33.2 8.8 2.3 

17 1.5 1.8 7.3 0.0 3.5 

18 1.6 2.0 8.3 4.3 1.2 

19 . 9 2.6 7.9 2.0 5.2 

20 2.0 12.5 20.2 6.2 7.9 

21 .2 6.9 10.8 8.8 1.8 

22 1.2 .4 8.3 0.0 . 2 

23 2.2 2.3 8.9 4.8 3.5 

24 4.2 3.8 21.5 6.9 5.1 

25 6.1 3.5 6.8 5.4 1.1 

26 1.5 1.7 18.8 6.9 3.0 

27 1.0 1.3 6.3 1.3 3.6 

28 2.7 2.6 8.7 7.3 4.3 

29 2.8 10.2 14.1 1.0 1.1 

30 2.7 1. 1 15.7 6.1 . 1 

31 1.7 1.7 8.3 4.2 15.7 

32 3.3 3.6 6.9 6.4 5.8 

33 3.9 12.2 11.7 2.4 5.4 

34 .6 2.6 13.5 1.8 2.6 

35 1.1 4.9 5.5 12.2 5.7 

36 1.7 10.3 15.3 11.0 4.8 

37 1.3 2.7 . 3 4.2 7.7 

38 2.9 5.2 8.3 7.6 3.8 

Mean 2.3 3.4 10.7 5.1 4.0 

so 1.2 3.1 7.1 4.6 3.3 
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behaviors . In general, teachers did not usually exhibit on-task 

behaviors during transitional times . When an on-task behavior was 

necessary during transition, howev er, the on-task category was marked 

rather than the Transition category. Interruptions accounted for an 

average of 2. 8 percent with most interruptions occurring inside the 

classroom ( see Table IV ) .  The Socialization category showed the highest 

percentage of off-task behavior ranging from a low of OrO percent by 

two teachers to a high of 33 . 2  percent for one teacher in the study. 

Uninvolved Supervision and Uninvolved received low scores, 5 . 1  percent 

and 4 . 0 percent, respectiv ely . The Uninvolved category--total 

disengagement by the teacher--showed that 55 percent of the teachers in 

the study charted off-task behavior less than 4 percent of the school 

day. 

Interruptions were charted both inside and outside the 

classroom. Interruptions from within included student disruption, 

misconduct, and/or any other behavior which required the teacher to 

stop what he/she was doing to attend to the need . Outside interruptions 

included announcements over the public address system, fire or tornado 

drills, tardy students, parent, teacher, or principal visitations and 

the like. Table V displays these data by 15-second intervals. 

Interruptions came from inside the classroom more often than 

from outside.  One teacher charted 1 65 1 5 -second intervals from within 

the classroom which amounted to just over 41 minutes of lost of time 

due to interruptions . Outside interruptions were minimal in most cases. 

It should be noted here that outside interruptions constituted a 

category over which the teacher had no control. 



TEACHERS 

1 

2 

3 

4 

5 

6 

7 

8 

9 

1 0  

1 1  

1 2  

1 3  

14  

1 5  

1 6  

1 7  

18 

19 

20 

21 

22 

23 

24 

25 

TABLE V 

INTERRUPTIONS BY TYPE NUMBER IS-SECOND INTERVALS 
INSIDE AND OUTSIDE THE CLASSROOM 
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INSIDE THE CLASSROOM OUTSIDE THE CLASSROOM 

5 5  9 

9 28 

8 1 2  

33 3 1  

1 6  29 

8 49 

40  3 7  

19  18  

3 4 

3 4 

3 3  5 

1 7  3 

4 3 

3 4 

1 6  1 7  

59 1 7  

0 3 0  

1 4  7 

8 36  

1 65 4 5  

3 2  8 6  

2 4 

1 7  21 

4 1  22 

53 5 
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TABLE V (CONT I NUED) 

TEACH E RS I NS I DE THE CLASSROOM OUTS I DE THE CLASSROOM 

26 21 8 

27 21 1 

28 34  10  

29  129 43  

30 3 1 1  

3 1  1 2  17  

3 2  5 1  10  

33  1 47 59 

34 23 20 

3 5  2 1  6 2  

36  1 3 2  4 2  

3 7  3 5  10 

38 1 38 1 2  

Mea n  37.5 21.8 
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Tab l e V I  contai n s  te acher on- and off-task percents by g r ad e  

l evel  a n d  system . Th i rd ,  fourth , a n d  f i fth grad e  teachers i n  System I 

were cons i stent i n  both on- an d off-task behav i ors . System I I  te ach ers 

of the s ame grades  showed a w i der d i screp ancy in percent tot al s .  

Tab l e V I I  d i sp l ays the d at a  by g r ade l eve l  i n  bot h systems . 

Fourth grad e  te achers ex h i b i ted a h i gher percentage of on-task  be hav i or 

( 7 7 . 5  percent ) w i th f i fth grad e  te acher s scor i n g  the l owest i n  on-task  

behav i or ( 70 . 4  percent ) .  

I I .  D I SC USS I O N  OF THE DATA 

The purpose of the study was to i n vest i gate the ways teachers 

spend t i me in  th e cl assroom . Four  rese arc h  q uest i on s  were form u l ated to 

gu i de an d di rect th e rese arch . The fu l l -day obser v at i on s  of each of the 

38 te achers in  the sampl e prov i ded the researcher w i th v a l u ab l e 

i n format i on regard i n g te acher on- and off-task behav i or .  

The fi rst research q uest i o n  was d i rected toward i n struct i on 

an d other on-task te acher behav i ors . How much t i me do te achers spend 

on-task? Tab l e I ,  p age 22 , d i sp l ays these  data.  Al though the percents 

i n  the te ach i n g  category were l ow ,  it must be noted that teachers at 

the e l ementary l evel  u sed a v ar i ety of te ach i n g tech n i ques an d 

str ateg i es .  Often te achers prov i ded l e arn i n g  exper i ences concurrent l y  

w i th cl assroom man agement pr act i ces . Stu d ents were rare l y  i d l e ,  even 

when te achers were ex h i b i t i n g  m an agement rather th an i n struct i on a l  

behav i ors . Sever al  teacher s prep ared material s  an d equi pment for 

fo l l ow-up  l es s ons  or re i n forcement act i v i t i es w h i l e  ch i l dren pract i ced 



GRADE 

S�stem I 

3 

4 

5 

Total 

System II 

3 

4 

5 

Total 

TABLE VI 

TEACHER ON- AND OF F-TASK PERCENTS BY GRADE LEVEL, 
system I AND II 

NUMBER 

7 

8 

4 

19 

7 

7 

5 

19 

ON-TASK 
MEAN 

7 7 .1 

7 7 .6 

7 6.2 

7 7 .1 

7 0.3 

7 7 .3 

65.7 

7 1.8 

3 2  

OF F-TASK 
MEAN 

22.9 

22.4 

23 .8 

22.9 

29.7 

22.7 

34.4 

28.3 



GRA DE 

3 

4 

5 

Total Mean 

TA B LE VII 

COM POSITE ON- AND O F F-TASK PERCENTS BY 
GRA DE LEVEL 

ON-TA SK 
MEAN 

7 3. 7  

77.5  

70.4 

7 4.4 

33 

OFF-TASK 
MEAN 

26.3 

22.5 

29.6 

2 5.6 
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sk i l l s  from the l es s on pre v i o u s l y  prese n te d .  Teacher u s e  of add i t i onal 

med i a  (f i l ms tr i ps ,  l i s ten i n g  cen ters , l earn i n g  pack et s ,  etc. ) al so 

s u pp l emen ted the i n struct i ona l program . On the average , teachers scored 

74 . 4  perce n t  in on-task behav i or w h i ch was well abo ve the on-task 

percen t s  ci ted i n  ear l i er research . However , teach i n g  score s  were 

re l a t i vely low when compared to managemen t  score s  an d were especi al l y  

low when compared to pre v i o u s  research of teacher t i me-on-tas k . Manage­

ment  percents  (mean , 46 . 2 )  accou n ted for  more than he l f of  teacher on ­

task t ime . D i rect teach i n g  t i me percents  could be i n creased i f  l e s s  

t i me was spent i n  managemen t  an d more t i me devoted t o  the areas o f  set , 

d i rect teach i ng ,  mon i tor i n g  an d adj u s t i ng  progre s s , s u p e r v i s i n g 

pract i ce ,  an d ga i n i n g  cl osure to the les s on .  Wh i le management task s  are 

v i tal to effect i ve teacher performance an d support learn i n g  act i v i t i es 

i n  many ways , d i rect teach i ng and  super v i sed pract i ce need to be 

max i m i zed  i f  opt i mal l earn i n g  i s  to be ach i eved . N i n e  of 38 teachers 

fe l l  be l ow 70 percen t in  on -task behav i or .  

On -task behav i or by school  sys tem , d i splayed i n  Table I I ,  page 

24 , s hows l i tt l e  d i fference i n  on-task behav i or by sys tem . System I 

( 77. 0 percen t )  charted mi n i mal s u per i or i ty over Sys tem I I  ( 71 . 7  

percent ) i n  on-task behav i or .  Agai n ,  the researcher made no j udgemen t 

re gar d i ng  the q ual i ty of teach i n g  bu t rather obs erved the amou n t  of 

t i me devoted to i n s tr uct i on and  other on-task teacher behav i or s .  

Tab l e I I I ,  page 26 , d i s plays the percent  of teacher t ime-on ­

task by cate gory . Weaknesses  i n  the areas of Set an d Closure were 

notable . Lessons  often began w i th no  re l at i on to pre v i ou s  l earn i n g  

an d/or li fe exper i ences . L i ttle d i rect i on was g i ven  regard i n g the goals 



and objectives of the lesson to come. Lessons often ended when the 

allotted class time was over with little or no summation of what had 

transpired in the lesson. Frequently, a bell signifying the end of 

class time was the only closure giv en to the lesson. 
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The monitor and adjust portion of instruction is designed to 

check student progress and understanding of the lesson. It is also a 

time for teachers to adjust methods and strategies based on student 

need. According to some teachers in the study, the monitor and adjust 

technique was developed as a part of the Tennessee Instructional Model 

and taught to teachers in TIM training sessions. Students in both 

systems were occasionally asked by teachers to giv e  a 11thumbs up11 

signal when the presentation of material was clear. The use of the 

monitor and adjust technique enabled teachers to scan the room 

detecting those children having problems with a particular skill or 

concept. Percents were low in this on-task category and do not reflect 

the way many teachers adjusted teaching styles to suit need or to 

reteach a portion of the lesson that was particularly difficult. 

The management category, which had the highest percents of 

on-task teacher behavior, included many tasks for which teachers are 

responsible. Classroom management or lack of it--may influence the 

instructional program. Table III, page 26, shows that teacher scores in 

management ranged from 21. 1 percent to 85 . 5  percent. The table does not 

illustrate, however, that the teacher charting 85 . 5  percent in 

management had acute laryngitis on the day of observation. While no 

direct ( lecture-type) instruction was giv en, students were taught using 

a v ariety of self-directed lessons and strategies devised by the 
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teacher. Students were on-task throughout the day even though teacher 

behavior was charted as management. 

Another teacher scoring high in the management category (68.2 

percent) did little teaching on the day of observation. Students were 

assigned to books on different levels of difficulty. Work was done 

independently with little or no assistance from the teacher. It must be 

emphasized again that no judgment was made regarding the quality of 

teaching or the outcome of the learning. The table does not reflect the 

quality but rather the quantity of instruction that occurred the day of 

the observation. It is reasonable to assume that another day of 

observation would yield different categorical percents in some cases 

and remain relatively consistent in others. Nevertheless, the data 

derived from these observations demonstrate that teachers are managers. 

The second research question examined the amount of 

instructional time that was lost as a result of off-task behavior. 

Often called ••lag" time, off-task behavior included those times when 

the teacher was not involved in the instructional processes, planning, 

or implementation of the curricular program. Table I, page 22, contains 

the total percent of off-task teacher time. Off-task scores ranged from 

19.1 percent to 51.6 percent with several teachers exhibiting low off­

task percents. These data seem to demonstrate a wide range of off-task 

behavior. Many teachers work diligently; others are not as task 

oriented. Table II , page 24, compares off-task percents by system. 

System I teachers averaged 23 percent showing a slight edge over System 

II with 28.2 percent. One can only speculate about the amount of off­

task behavior that occurs when no observer is present. 
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Table I V ,  page 27, prov i des a breakdown of teac hers ' off-tas k 

percents by category. As stated earlier, the Transition category was 

marked only w hen students were moving from one place or group to 

anot her (c hanging reading groups, moving from class to class, etc.). 

Direct involvement by the teac her was not usually required in this 

area. Percents across systems were low (mean, 2.3 percent). 

T he Interruption category w hic h researc h says s hould have 

accounte d for a large portion of off-task time (Harrison, 1983), was 

the most surpr i sing outcome of the researc h. Interruptions were 

minimal and accounte d for very little off-tas k time (see Table V, 

page 29). 

Teac her Socialization also yielded surpris ing results . Most 

teac her Socialization occurred wit h c hildren as t hey arrived at sc hool 

in t he morning or were leaving in the afternoon. T he state man dated 

duty-free lunc h systems may have boosted t he Socialization percents an d 

t he interactions teac hers had wit h other adu lts during t hat 25 to 

30-minute period. It is wort h noting here t hat two teac hers scored 0 

percent in t he Socia lization category an d 23 of t he 39 teac her s in t he 

samp le were c harted at 10 percent or less in t his off-task category. 

Socialization percents may have also been higher t han normal because of 

t he tendency of teac hers to ac quaint the researc her wit h classroom 

procedures. Many teac hers welcome d interaction wit h anot her adult. 

Given these circumstances teac her socialization was m i nimal and 

occurred mainly during duty-free lunc h or before, an d after t he time 

allotted for instruction. 
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The Uninvolved but Supervising category was checked during 

non-academic times. Playground activities, for example , required the 

teacher •s  presence without direct involvement. When direct intervention 

was required by the teacher during these times (fights between 

children, hurt and /or crying child, et c.), the Management category was 

checked. Percents in the Uninvolved but Supervising category were low 

( 5.1 percent) as were the percents in the Uninvolved (total 

disengagement) category. Only two of the 38 teachers in the sample 

exhibited uninvolved behaviors over 10 per cent of the time. 

The effect of interruptions--inside and outside the 

classroom--on teacher time-on-task provided the basis for the third 

research question. Table V ,  page 29, displays these data. Outside 

interruptions were those interruptions over whi ch the teacher had no 

control. Table V ,  page 29, shows the number of 15-second intervals 

charted for interruptions. The average number of Interruptions from 

outside the classroom was 21.8 15-second intervals or just over 5 

minutes of lost time. Interruptions from within the classroom were 

more frequent, averaging 37.5 1 5-minute intervals or just over 9 

min utes of interrupted time. Inside interruptions came most often from 

students , yet discipline problems were infrequent. In Table V, page 29 , 

Teacher 33 charted 147 1 5-second intervals of inside interruption which 

totaled 37 minutes of lost time. Most of those interruptions were from 

students demanding attention throughout the instructional day. Eleven 

teachers , however , accrued less than 10 15-second intervals of 

interrupted time for just over 2 min utes of lost /lag time. In general , 

interruptions were infrequent , particularly from outside the classroom. 



39 

The fourth research question pertained to teacher on- and 

off-task percents across grade levels. Tables VI, page 3 2, and VII, 

page 33 , display these comparisons. Table VI, page 3 2, displ ays the 

grade l evel data by system. Averages in grades three, four, and five in 

System I show favorabl e percents in teacher time on- and off-task 

behavior ( 77 . 1  and 22. 9  percent, respectivel y ) .  By comparison, System 

II shows some discrepancy between grade l evels, particularl y between 

on- and off-task percents in fourth and fifth grades ( 7 7.3 and 65 . 7  

percent, respectivel y, for time-on-task) .  Percents for fifth grade in 

System II were poorest for on- and off-task behavior comparison. Grade 

four in System I averaged higher in on-task behavior, slightly edging 

fourth grade in System II by . 3  percent. Total mean by grade l evel s 

were rel ativel y close, 77 . 1  in System I and 7 1 . 8  in System II . 

Tabl e VII, page 33, summarizes on- and off-task percents by 

grade l evel for combined systems. Overall, fourth grade teachers in 

both systems showed a higher percent of on-task behavior ( 7 7.5 percent ) 

with third grade teachers coming in second ( 73 . 7  percent ) and fifth 

grade teachers following a close third ( 70 . 4  percent ) .  On-task ( 74 . 4 )  

and off-task ( 25 . 5 ) percents were respectable in l ight of current 

research that asserts that as much as 5 5  percent of time is lost in an 

instructional day ( Justiz, 1 984 ) . 

The research described in this section was an informative 

study of teacher on- and off-task behavior. Although previous time-on­

task research indicates that teachers lose a major portion of the 

instructional day to interruptions and other off-task behaviors, the 

study described here did not show that an exorbitant amount of time was 
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l ost because of interruptions. Findings regarding teac hing time were 

comparable to current researc h and were low in some cases, wit h nearly 

half of a l l  time spent on management tasks. It was interesting to note 

the similarities between sc hool systems and across grade l evels as 

wel l .  In general, teac hers ex hibited a wide range of on-task be haviors 

a major portion of the day wit h interruptions contributing minor t ime 

losses to the instructional program . 



CHA PTER IV 

SUMM A R Y, C O NC L U SI O NS, AND  RECOMM E N DATIONS  

I. SUMM A R Y  

Over the years, time -on -task research has in dicated that 

teachers lose a high percentage of instructional time during the school 

day (Karweit, et al., 1984). The research described in the present 

study, however, showed that teachers participating in the time -on -task 

observations were on-task a major portion of the instructional day. 

Interruptions, which have typically influenced time use in the class­

room, were minimal and frequently came from inside the classroom. 

Teacher on- an d off-task percents across grade levels were comparable 

with fourth grade teachers showing slightly higher percents of on-task 

behavior. 

II. C O NCL USI O NS 

Although teachers exhibited a wide array of style and 

methodo l ogy, the researcher conc l u ded that many teachers in the stu dy 

were not widely using the Tennessee Instructional Model, as evidenced 

by percents in the set and closure categories. Teaching the lesson was 

only one part of the total picture. Teachers were, in essence , managers 

in charge of much more than the deliverance of instruction. 

Even considering the variety of tasks teachers are expected to 

perform, instructional time was lost in the classroom. For the most 

41 
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part, teacher s were concerned about time allotted for in struction and 

were anxious to complete managerial tasks (grading paper s and the like) 

which would give them more time for in struction, but management 

demanded a di sproportionate amount of time. 

Teacher off-task percent s provided some interesting 

conclu sions. The re searcher concluded that teacher socialization wa s 

limited to children in mo st cases, but may have been heightened by the 

addition of state mandated duty-free lunch which wa s initially designed 

to provide relea se and adult interaction time to teacher s. Few teacher s 

participated in thi s 11 0ff 11 time, reli shing the few minute s given to 

them ( 25 minute s in mo st ca se s) for adult company. Teacher s not taking 

advantage of duty-free lunch were content to eat alone or in the 

company of chi 1 dren. It wa s evident that some teacher s were 

uncomfortable with thi s 11free 11 time and were not certain a s  to whether 

or not they should participate in thi s recent luxury. The researcher 

concluded that many teacher s granted themselves minimal off-task time. 

Although there were interruptions in the in structional program 

the researcher concluded that interruptions, from out side or within the 

cla ssroom, had little or no effect on in struction except in tho se rare 

in stances where a student dominated hi s/her teacher ' s  time by 

per si stent demand s for attention and di sruptive behavior. Many 

interruptions were unavoidable and, in mo st case s, detracted from the 

les son for only a second or two. The way in which teacher s handled 

interruptions mad e them hardly noticeable. 

Ba sed upon the data presented, the re searcher concluded that 

middle elemen tary teacher s in each system and acro s s  grade levels 
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experienc ed many of the same problems and conc erns associated with time 

use in the classroom. Tasks were similar an d never limited to just 

teaching the lesson. Many variables influenc ed teacher use of time and 

were found to be relatively consistent from c lassroom to classroom. A 

final c onc lusion, therefore, was that the pursuit of more time was a 

c ommon denominator for all teachers participating in the study. Some 

were more obsessed than others with the utilization of time, but the 

lack of it ( time) was a problem that all teachers shared. 

III . RECOMMENDATIONS 

Inc reasing the amount of time used for Set and Closure in the 

lesson is one recommendation of this study . Setting the stage for the 

lesson by relating it to life experiences and previous learning 

determines the tone of the lesson and may in fluence the outcome of the 

learning. Gaining Closure to the lesson by recapitulation and summary 

is equally important and should not be overlooked. Those things that 

happen between Set and Closure--the lessons--should be given credenc e 

by the use of these techniques. It is therefore recommended that 

teachers c ontinue to use and to fine-tune their skills in setting up 

and closing the lesson. 

Since many teachers showed high perc ents in the management 

category, it is also recommended that teacher training institutions 

take a closer look at the importance of management skills in the 

classroom. Additional management training or implementation of 

management courses into teacher education programs may be beneficial 

when determining teacher preparedness in the classroom. Inservice 
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training in management for those teachers already in the field is also 

recommended since m any tasks teachers are asked to perform require 

classroom mana gement expertise. It is also recommended that further 

research be done in the area of management since many teachers spend 

much of their time performin g management duties. Perhaps more time 

could be extracted from the management cate gory toward higher percents 

in the areas of instruction. 

Inservice sessions on assertive discipline is also recommended 

to lessen , if not eliminate ,  the number of unnecessary student inter­

ruptions from within the classroom, particularly for those teachers who 

allowed a certain student or students to dominate with little re gard to 

the lesson or to other members of the class. Additional trainin g may 

alleviate some of these problems which can influence and hamper maximum 

time use. 

Finally , it is the recommendation that the a study of teacher 

time-on -task be done over an entire school year rather than the three ­

mo nth time frame allotted for this study. A lar ger sample comparin g 

di verse school systems would yield greater results and provide further 

insight into the ways in which teachers spend time in the classroom. 
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SAMPL E  L ETTER OF APPROVAL 

J u n e  24 , 1985 

De ar 

Your school  system has been sel ected for p art i c i p at i on i n  a 
s tudy of te acher t i me-on - t ask  for the 1 98 5-86 school  year . As part of 
my docto r al d i s s er t at i on ,  I p l an to observe and to record t he i n s tr u c ­
t i on a l  tec hn i q ues of randoml y s e l ected teachers from your are a .  Your 
te ac hers s ho u l d  i n  no  way fee l thre atened  as comp l ete anonym i ty i s  
guaran teed . 

I f  you agree to part i c i pate i n  the study ,  I wou l d  need a l i s t 
of al l te ac hers from your sys tem i n  order to make the ran dom sel ect i o n .  
I wou l d  a l so  need your suppor t  of the study through  commu n i c a t i on w i th 
your te acher s .  

The study i s  not des i gned  to mak e any j udgeme n t  regard i n g  the 
q ual i ty of i n s t r uc t i on and  i s  not connected i n  any way to the  Better 
Schoo l s  Program .  The study i s  s i mp l y  a me as ure of the amo u n t  of t ime 
te ac hers spend on ac tu al c l a s sroom i n s tru c t i on . C l a s s room man ageme n t ,  
s uper v i se d  pr ac t i ce ,  and other forms of i ns tr u c t i on w i l l  al s o  be 
observed , recor ded , and an a l yzed . 

I l ook  forward to hear i n g  from you an d wou l d  apprec i ate the 
oppor t u n i ty to tal k w i th you further abou t  the study s h ou l d  you agree 
to part i c i p ate . I have enc l osed a sel f-addres sed s t amped envel ope for 
your rep l y .  I wi l l  b e  gl ad t o  an swer any ques t i on s  you may have abou t  
the study .  

S i ncere l y ,  

S u z an n e  T .  R i c hard s 
The Un i v er s i ty of Ten n es see , Knox v i l l e  
Dep artment  of E d u c a t i onal  Lead ers h i p  

Enc l osure 

STR/dcc 
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APPEND I X  C 

TEACHER TI ME-ON-TASK BY CATEGORY , SYSTEM I AND I I  



TEACHER T I �IE-ON-TAS K  NUMBER OF 1 5-SECONO I NTERVALS BY CATEGORY . S YSTEMS I AND I I  

TEACHER TOTAL PERCENT TOTAL PERCENT 

NUI·IBE R  S E T  TCH M&A SPR C..!JL �1GT TRA I NT soc UNS JN I OFF-TAS K  

9 1 79 48 222 2 7 72 7 3 . 3  47 66 59 89 1 87 26 . 7  

2 24 270 68 227 4 843 8 5 . 5  2 5  3 7  1 68 0 1 5  1 4 . 5  

3 48 337 35 7 7  4 7 3 6  7 3 . 6  4 2  20 1 56 209 1 6  26. 4 

4 32 393 17 5 3  8 995 89 . 9  3 5  6 4  26 3 0  1 5  1 0 . 1 

5 18 65 0 0 0 1 146 7 3 . 2  36 45 256 1 1 1 3 26 . 8  

6 26 304 40 98 5 859 7 9 . 3 49 57 1 4 2  9 6  4 20 . 7  

7 2 3  2 1 3  1 3  4 3  4 85 65 . 5  57 77 259 106 80 3 4 . 5  
lFI 

0'\ 
8 1 7  305 7 1 12 0 477 54. 6  39 37 487 1 1 2 87 45 . 5  

9 9 1 96 2 244 0 869 7 8 . 6 66 7 0 1 3 6  1 5 1  2 1 . 4  

1 0  2 2  3 1 4  1 4  69 0 8 1 6  7 3 . 5 30 7 0 386 22 26 . 5  

1 1  2 3  257 8 39 0 1 184 89. 9  32 38 80 0 1 9  1 0 . 1 

1 2  1 1  361 21  56 0 856 7 7 . 7  48 20 190 0 1 17 22. 3 

1 3  24 393 2 1  1 32 8 7 3 3  7 8 . 0  7 0  7 224 60 8 22 . 0  

1 4  2 656 8 3 1  2 696 8 3 . 0  5 7 205 0 68 1 7 . 0  

1 5  3 4  409 18 49 5 9 1 1  84 . 9  28 3 3  1 16 1 0  6 7  1 5 . 1 

1 6  1 5  37 1 1 2  60 0 355 48 . 4  4 5  7 6  559 1 48 39 5 1 . 6  



TEACHER 
NUMBE R SET TCH M&A SPR C LO MGT 

17 8 0 0 0 0 1438 

18 29 772 1 1  3 1  16 528 

1 9  24 374 3 93 0 874 

20 7 231 0 1 0 6 1 9  

2 1  20 562 3 83 4 526 

22 29 6 1 2  1 8  76 18 7 57 

23 1 5  184 4 1 1 0  0 1010 

24 33 50 1 9 38 1 402 

25 29 448 1 2 8 806 

26 5 338 5 214 4 576 

27 38 539 19 130 29 698 

28 9 362 0 6 0 872 

29 25 465 0 164 0 535 

30 26 435 1 0  88 3 686 

3 1  8 274 0 66 1 797 

32 3 5  495 3 25 4 682 

33 8 221 0 16 0 834 

TOTAL PERCENT 
ON-TASK TRA I NT soc 
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8 1 . 4  1 5  4 4  1 3 2  
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7 1 . 3  4 1 16 183 
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7 8 . 8  37 38 149 
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68 . 0  26 29 3 1 6  
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3 4  3 2 1 3  2 4 1  0 1068 

3 5  4 9  485 0 59 0 592 
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3 7  2 1  385 14 1 3 1  1 858 

38 1 5  440 9 53 1 696 

TOTAl PERCENT 
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7 2 . 3 49 87 1 40 

UNS UNI 

30 44 

206 95 

185 80 

7 1  1 30 

127 6 3  

TOTAL PERCENT 

OFF-TASK 

2 1 . 0  

29 . 5  

4 3. 2  

1 6 . 3  

27 . 7  

(J1 
co 



V ITA 

Born and reared i n  Knox v i l l e ,  Tennes see , S u z an ne Thomas R i c h ards 

comp l eted a gener al e l ement ary and h i gh scho o l  ed ucat i on in  Knoxv i l l e 

before ente r i n g  The Un i vers i ty of Tennes see , K nox v i l l e ,  as an 

u ndergradu ate i n  1 970 . A Bac h e l or of Sc i ence degree i n  E l emen t ary 

Educat i on was awarded i n  1 97 5 .  Fo l l owi n g  the comp l et i on of u n dergradu ate 

work , Ms . R i chards  was a te ac her for Knox County Schoo l s  from 1 9 7 5  to 

1 984 . 

I n  1 984 , s he bec ame a gradu ate ass i s t an t  i n  the Dep artment  of 

Educat i o n a l  Leader s h i p  at The Un i v er s i ty of Tennes see , Knox v i l l e ,  wh i l e  

comp l et i ng course work for the Mas ter of S c i ence degree i n  E d ucat i on a l  

Adm i n i str at i on and Superv i s i o n . The Master of S c i ence degree was awarded 

i n  J u n e  1 984 . 

W i th he l p  from the Or i n  B .  Graff Scho l ars h i p  an d the  gradu ate 

ass i s t an t s h i p ,  Ms . R i c hards began the doctoral  degree program i n  

Educat i o n a l  l eader s h i p  i n  J u n e  1 984 . C o l l ate r a l  are as for the doctorate 

were i n  Curr i cu l um an d I n s truc t i o n  and Ch i l d an d Fam i l y  S t u d i es . 

A member of P h i  Del t a  K app a ,  Ms . R i c h ards  has been act i ve i n  

l ocal  profe s s i on a l  organ i z at i on s  and h a s  ser ved o n  sever a l  c omm i ttees , 

one of wh i c h i s  the Journ a l  Comm i ttee for Ten nes see Educat i on a l 

Leader s h i p .  Her pub l i s hed art i c l es have appeared i n  Tennes see Teacher , 

Teac her Educat i on a l  Leader s h i p ,  and Educat i on a l  Leader s h i p .  

Ms . R i c hards has wor ked  a t  the comm u n i ty c o l l ege l evel  as an 

Energy Educat i o n  Spec i a l i st .  She  has one ch i l d ,  P att i Al yson R i c h ard s .  

5 9  


	Teacher Time-On-Task: An Analysis of Classroom Time Use for Two City School Systems, 1985
	Recommended Citation

	tmp.1415030885.pdf.JSSnX

