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CHAPTER I 

THE PROBLEM AND ITS DEFINITION 

Vocational agriculture is an integral part of the curriculum 

in most rural high schools of East Tennessee. This important phase 

of the school curriculum merits the backing and support of the entire 

teaching and administrative staff in the school system. Especially 

should the superintendent of the school system and the high-school 

principal support the vocational agriculture program if it is to be 

successful. 

In seeking adequate support for his program, the vocational 

agriculture teacher may well heed the following statements made by 

Cook in his book, A Handbook on Teaching Vocational Agriculture: 

An agricultural instructor must be willing to cooperate with 
the school officials at all times. He should realize that he 
is part of the school system and that he must uphold the p�li­
cies of the school. A school depends not only on its adminis­
trators, but also upon all of the teachers in the system. 
Like a chain, a school system is no stronger than its weakest 
link. Every teacher forms a link in the school; consequently, 
the system cannot be its strongest without every teacher co­
operating and doing his part to help construct, build, and main­
tain a strong school system. l 

The program of vocational agriculture is one in which re-

sponsibilities are shared by many people. Others may be more 

1 
C. C. Cook, A Handbook on Teaching Vocational Agriculture 

(Danville, Illinois: Interstate Printing Company, 1938), pp. 24-25 . 

1 



2 
respons ible than the teacher for its success or failure. 

I .  STATEMENT OF THE PROBLEM 

The purpose of this study was to  determine the recommenda-

tions for vocational agriculture departments by East Tennessee second-

ary school principals , and county and municipal superintendent s .  The 

study has attempted to find both their appraisals of the existing pro-

grams and their recommendations for progress in order to keep pace with 

change . The areas of the programs inc luded are the following : ( 1) 

need for the vocational agriculture program, (2)  object ives of the 

vocational agriculture program, (3) enro llees for vocationa l agri-

culture , (4) course  content for vocational agriculture , (5) faci lities 

for conduct ing a vocational agriculture program, (6) Future Farmers 

of America , (7 )  supervised farming programs , ( 8) vocational agri-

culture teacher load , (9) out-of-school program, ( 10) effect of in-

creased indus try on vocational agriculture , and ( 1 1 )  evaluation of 

vocational agriculture programs . 

II . IMPORTANCE OF THE STUDY 

Many people are responsib le for conduct ing programs of voca-

tional agriculture in East Tennessee . Some of the key pers onne l in-

volved are the adminis trat ors of the s chool systems . Knowledge of 

2c1arence H. Breeding , "Appraisal of Vocational Educat ion in 
Agriculture in Claiborne County by Business and Profess ional Leaders" 
(unpublished Mas ter ' s  thes is , The Univers ity of Tennessee , Knoxvi lle ,  
1960)' p .  2. 

2 
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their commendations and recommendations will be of considerable value 

to teachers of vocational agriculture, teacher trainers, and state super­

visors of vocational agriculture in planning their programs. Their co­

operation and backing can be more effectively sought with the knowledge 

of their appraisals, recommendations and understandings of the program. 

Proper application of this knowledge will make for a more effective 

vocational agriculture program for East Tennessee. It will serve as a 

guide for similar studies with the same or other personnel in the school 

systems. It has served as an invaluable means of in-service training for 

the writer in preparation for further teaching in the field of vocational 

agriculture. 

III. DEFINITION OF TERMS 

The term "vocational agriculture" as used in this study refers 

to agriculture taught in secondary schools under the provisions of the 

Smith-Hughes and other subsidiary acts which lead to proficiency in 

the agricultural occupations. 

The term "secondary school administrators" refers to those 

principals and superintendents in East Tennessee from school systems 

where there may be feasibilities of offering vocational agriculture. 

The term "Smith-Hughes Act" as used in this study is the 

original vocational education act which provided federal aid for in­

struction in vocational agriculture and other vocational subjects of 

less than college grade and was passed in 1917 . 

The term "academic courses" refers to courses other than voca-



tional agriculture offered in the secondary schools. 

The term "state plan" refers to Tennessee's State Plan for 

Vocational Education which is an agreement between the state board 

for vocational education and the U. S. Office of Education designed 

to meet the needs for vocational education in Tennessee. 

The term "out-of-school program" as used in this study means 

classes conducted for young and adult farmers who are not enrolled 

in high-school vocational agriculture classes. 

The term "supervised farming program" as used in this study 

refers to the farming program conducted by all vocational agriculture 

students to provide for practical application and further study of 

facts and skills learned in the classroom. 

The term "supervisory visit" as used in this study refers to 

on-farm visits made by the vocational agriculture teacher to his 

students for the purpose of instruction. 

The term "agri-industry occupations" refers to those occupa­

tions industrial in nature, yet closely related to farming and re­

quiring some competency in that field. 

The term "productive enterprise" refers to a crop or livestock 

project which shows production and is a part of the supervised farming 

program which the agriculture student conducts on his home farm. 

4 

The term "improvement project" refers to an undertaking involving 

a series of jobs designed to improve the appearance or increase the 

value of the student's home farm, and it is a part of his supervised 

farming program. 



The term "supplementary farm j ob" refers to a recommended j ob 

performed by the student over and above those necessary to carry out 

his productive enterprises and improvement projects . The purpose is  

to gain additional farm experience. 

The term "Future Farmers of America" or "FFA" refers to the 

national organization of farm boys studying agriculture . The program 

of this organization is an integral part of the instructional program 

of vocational agriculture . 

IV. RESEARCH PROCEDURE 

In this study an attempt has been made to find both the ap-

praisals and recommendations of secondary s chool administrators for 

the program of vocational agriculture in East Tenne s see . Question-

naires were developed by the writer after careful consideration of 

all phases of the program as offered in area high s chools and with 

suggestions made by local s chool administrators . 

A list of principals and superintendents in East Tennes see who 

were from systems where there may be feas ibilitie s of offering voca-

tional agriculture was obtained from the Directory of Public Schools 

3 
State of Tennes see, 1960-1961 . The list included administrators from 

s chool systems where vocational agriculture was not offered as we ll  as 

3state Department of Education , Directory of Pub lic Schools 
State of Tenne ssee, 1960-1961 , (Nashvi l le: State Department of 
Education , 1960) , pp. 13-122. 

5 
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'from systems where it was part of the curriculum. 

In order to secure the information needed to answer the questions 

set forth in this study, questionnaires were mailed to 154 principals 

and superintendents throughout East Tennessee. These questionnaires 

were mailed and handled through the office of the Jefferson County 

Superintendent of Schools, with a letter of introduction from the 

superintendent encouraging a response. 

One hundred and ten, or 71 .5 per cent, of the 154 administra­

tors who were mailed questionnaires completed and returned them. 

A copy of the information blank may be found in the Appendix. 

V. REVIEW OF RELATED LITERATURE 

Breeding4 found that 82 per cent of his ·interviewees, consist­

ing of business and professional people in Claiborne County, thought 

that four years of vocational agriculture should be offered in their 

high schools. He also found that 96 per cent of the interviewees said 

that vocational agriculture would continue to be of value as the county 

becomes industrialized. He further found that 88 per cent of his re­

spondents suggested no additional duties for vocational agriculture 

teachers other than teaching all-day classes, conducting adult farmer 

classes, and conducting Future Farmers of America activities. It was 

further indicated by 85 per cent of his respondents that a complete, 

supervised farming program should consist of productive enterprises, 

4areeding, op. cit., pp. 92-94. 



improvement projects, and supplementary farm jobs. 

Butler conducted a study on some guidance concerns in voca-

tional agriculture which pointed out that about 25 per cent of the 

high-school vocational agriculture graduates in Tennessee were en-

tering into full-time farming. Another 27 per cent were entering 

occupations related to farming. According to employers, 73 .3 per 

cent of employees in related occupations needed agricultural train­
S ing. 

Calton found that of the Tennessee graduates of vocational 

agriculture in 1958, 35 per cent were farming full time or on a part-
6 time basis. 

Cardozier and Horne reported a study on young farmer educa-

tion as viewed by secondary school administrators, teacher trainers, 

and supervisors of vocational agriculture. They found that, for the 

most part, views of school administrators did not differ greatly from 

those in the field of agricultural education. However, there were ex-

ceptions. An overwhelming majority of agricultural educators thought 

that the teacher of vocational agriculture should have two hours at 

the end of each school day for young farmer work. Most school adminis-

5Jimmy Joe Butler, "Some Guidance Concerns in Vocational Agri­
culture" (unpublished Master's thesis, The University of Tennessee, 
Knoxville, 1959), pp. 32-48 . 

6walter Gene Calton, "The Setting of Vocational Agriculture in 
Tennessee" (unpublished Master's thesis, The University of Tennessee, 
Knoxville, 1959), pp. 27-28 . 

7 



strators considered the idea good, but almost one half of them said 

that it was impractical. Administrators did not give as much impor-

tance to on-farm supervision as did agricultural educators. All groups 

considered it important that the teacher keep the local administration 

informed on the progress of the young farmer program. Direction of 

the state supervisory staff was considered of equal importance by both 

groups. State and federal aid was considered important by all groups, 

but school administrators emphasized this to a greater extent than did 

others. A large majority of the four groups considered a high-school 

vocational agriculture student more than one student when computing 
7 teacher load. 

VI. LIMITATIONS OF THE STUDY 

The study was limited to one hundred and ten principals and 

superintendents throughout East Tennessee. A few questionnaires were 

mailed to this group, but a few did not complete all the questions be-

cause of lack of information or some other reason. There is no impli-

cation that evaluations and appraisals made in this study apply to all 

personnel involved in vocational agriculture in East Tennessee. They 

8 

7v. R .  Cardozier, T. J. Horne, and the A. V. A. Research Commit­
tee, "Young Farmer Education as Viewed by Superintendents and Principals 
and Teacher Trainers and Supervisors of Agricultural Education," Summa­
ries of Studies in Agricultural Education, United States Department of 
Health, Education, and Welfare, Vocational Division Bulletin No. 282, 
Agricultural Series No. 75 (Washington: U. s. Government Printing 
Office, 1960) , pp. 32-33 . 



are considered by the writer to be mere ly representat ive of the above­

ment ioned segment of involved personne l. 

9 



CHAPTER II 

PRESENTATION AND ANALYSIS OF DATA 

The study as presented in this chapter was compiled from an 

analysis of the one hundred and ten questionnaires. Thirty-one of 

these questionnaires were completed by superintendents of school sys­

tems, and seventy-nine were returned by principals of high schools 

throughout East Tennessee. All questions in the questionnaire were 

concerning items considered vital to the success of a complete voca­

tional agriculture program. 

To better present and explain the opinions expressed, tables 

were set up for each of the major areas under question. Preceding 

each table or group of similar tables is a brief analysis and inter­

pretation of the findings. Statements and remarks precede the table 

to which they pertain. 

It should be mentioned that percentages for each table were 

based only on the number of respondents answering that part of the 

questionnaire, and not on the total number of respondents. 

The purpose of the first question in this study was to deter­

mine the experiences of the principals and superintendents as school 

administrators. An analysis of Table I shows that of the thirty-one 

superintendents responding, eighteen served as principals of high 

schools with a range in years of 0 .5 to 22 , with an average of 9 . 6  

years. It also shows that they have tenures as superintendents of 

school systems that range from 0 .25 to 18 years, averaging 4 .5 years. 

10 



TABLE I 

POSITIONS HELD IN SCHOOL SYSTEMS BY THE THIRTY -ONE 
SUPERINTENDENTS PARTICIPATING IN STUDY 

1 1  

Range in Years 
Pos itions Per Cent Least Greatest Average 

1. High- school principal 58 0 . 5  22  9 . 6 

2 .  Superintendent of a school 
system 100 0 . 25 18 4 . 5  

3 .  School supervisor 10 2 7 4 . 3  

4 .  Teacher 97 1 24 7 . 7  



Three superintendents indicated that they had been school supervisors, 

and thirty stated that they had been teachers with a range of from 1 to 

2 1  years, averaging 7 .7 years. Three superintendents reported having 

been elementary school principals, and one had taught in the Institu­

tional-on-Farm Training Program. 

There were seventy-nine principals who responded in this study. 

12 

An analysis of Table II shows their experience as administrators and 

teachers. It is significant to note that their experience as principals 

of secondary schools ranged from 1 to 37 years, averaging 10 .5 years. 

Nine of the principals had been superintendents of school systems some­

time during their career with tenures ranging from 2 to 10 years. It 

was further revealed in the study that six had been supervisors of in­

struction, and seventy-five of those reporting had at some time been 

teachers. Their experience as supervisors ranged from 1 to 3 years, 

while they had been teachers from 1 to 38 years with an average ex­

perience of 8 . 6  years. 

It is understandable that the experience and tenure of the ad­

ministrators will, to a large extent, enhance their understanding of 

the total school program, including vocational agriculture. It is 

likewise significant to their understanding of the need for a voca­

tional agriculture program that they have some contact with the occu­

pation of farming itself. Table III reveals their experience in 

farming. 

In making the study, each person interviewed was asked the 

question, "What experience have you had in farming?" Each person 



TABLE II 

POSITIONS HELD IN SCHOOL SYSTEMS BY THE SEVENTY-NINE 
PRINCIPALS PARTICIPATING IN THIS STUDY 

13 

Range in Years 
Pos itions Per Cent Least Greatest Average 

1 .  High- school principal 100 1 37 10.5 

2 .  Superintendent of a school 
system 1 1  2 10 6 . 2 

3. School supervisor 7 1 3 2 . 0 

4 .  Teacher 95 1 38 8 . 6  



Experience 

TABLE III 

EXPERIENCE IN FARMING AS INDICATED BY THE 
ONE HUNDRED AND TEN ADMINISTRATORS 

PARTICIPATING IN THIS STUDY 

ResEonses 
Number 

1 .  Born and reared on farm 7 1  

2 .  Farmed full  time 21  

3 .  Farmed part time 58 

4 .  Owned or now owns a farm 45 

5 .  Lived on farm 3 

6. Others 3 

14 

of Administrators 
Per Cent 

65 

19 

52 

41 

3 

3 
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could respond to as many of the listed experiences in Table Ill as he 

thought applicable. The item "lived on farm" was counted only when it 

was listed as the only experience. In analyzing Table III, it is notable 

that 65 per cent of the one hundred and ten responding administrators 

indicated that they were born and reared on the farm, while 19 per cent 

are now, or have been, farming full time. It is further shown that 41 

per cent are, or were, farm owners; 3 per cent listed "lived on farm" 

as their only experience; and 9 per cent recorded no farm experience 

at all. The fact that 91 per cent of administrators have had some type 

of farm experience should justify, in part, the importance of decisions 

brought out later in this study. 

Table IV shows the distribution of answers to the question, 

"What experiences have you had in vocational agriculture?" Each respond­

ent could check as many experiences as were applicable. Later on in 

the study it is brought out that the nature of experiences will have 

a direct bearing on the answers to parts of the questionnaire per­

taining to the importance of vocational agriculture in the school 

curriculum. It appears that the more experience the administrator has 

with vocational agriculture, especially former teachers and students, 

the more favorable are their answers to questions concerning the im­

portance of vocational agriculture in their schools. 

An analysis of Table IV shows that 39 per cent of the principals 

and superintendents responding indicated that they were former students 

of vocational agriculture, and 10 per cent were former vocational agri­

culture teachers. It is further revealed that 65 per cent of the 
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TABLE IV 

SECONDARY SCHOOL ADMINISTRATORS INDICATING 
EXPERIENCE S WITH VOCATIONAL AGRICULTURE 

Experiences 

1 .  Former student of vocational agri­
culture 

2 .  Former vocat ional agriculture teacher 

3 .  Worked on the faculty with vocational 
agriculture teacher 

4 .  Worked as an adminis trat or where voca­
tional agriculture was taught 

5 .  Have had no experience with vocat ional 
agriculture 

6 .  Others 

Responses of Administrators 
Number Per Cent 

43 39 

1 1  10 

7 1  6 5  

85 7 7  

12  11  

3 3 
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administrators worked on the faculty with vocational  agriculture 

teachers, and 77  per cent served as administrators where vocational 

agriculture was taught . E leven per cent had no experience with voca­

tional agriculture, and 3 per cent had taught in the Institutional-On­

Farm Training Program . 

Tab le V dea ls with the training that the adminis trators have 

had in technical agriculture other than vocational agriculture . This 

also may have a bearing on the understanding they have of the need for 

the vocational agriculture program .  In Tab le V it i s  found that 8 

per cent rece ived training in nonvocational agriculture and 21  per 

cent had taken col lege courses in agriculture . 

In analyzing the previous tab les of this study , it is obvious 

that the responding superintendent s and principals have had many and 

varied experiences in the field of agriculture . In genera l ,  most of 

the administrators have had enough experience to have a working knowl­

edge of vocational agriculture . However, many have had limited ex­

perience with vocat ional agriculture , and some have had none . 

I .  NEED FOR THE VOCATIONAL AGRI CULTURE PROGRAM 

In order to determine the appraisals of the respondents as to 

the needs for vocational agriculture in the school curriculum, they 

were asked to give the re lative importance of technica l know-how in 

agriculture in this area by answer ing the question, "To what extent 

does the effective use of the technical know-how in agriculture in-



Training 

TABLE V 

SECONDARY SCHOOL ADMINISTRATORS INDICATING 
TRAINING IN TECHNICAL AGRICULTURE OTHER 

THAN VOCATIONAL AGRICULTURE 

18 

Administrators Responding 
Number Per Cent 

1. High- s chool nonvocational agriculture 9 8 

2 .  Col lege courses in agriculture 23 21 

3. Others 1 1 



f luence the economy of peop le in this area?" 

An analys is of Table VI shows that 35 per cent thought that the 

effective use of the technical know-how in agriculture affected the 

economy of the peop le in thi s are a a great extent , 55 per cent thought 

that the economy was affe cted to a moderate extent, and 10 per cent 

thought that the economy was influenced to a small  extent . Most of 

the administrators checking "a small extent" came from indus trial 

areas . 

One quest ion in this study was to determine the opinions of the 

respondents as to how much training in agriculture a farmer needs in 

order to do an e fficient job of farming . The respondents were given 

the opportunity to che ck as many of the types of training suggested 

as they thought applicable . The responses to the types of training 

suggested are shown in Table VII . 

A study of Tab le VII reveals that 84 per cent of the respond­

ents checked "high schoo l  vocational agriculture" as al l ,  or part , 

of the training needed by farmers ; 33 per cent included "college" as 

part of the needed training ; 56 per cent checked "agriculture exten­

sion service" ; 54 per cent checked "soi l  conservation service" ; and 3 

per cent checked "others . "  Under "others" they inc luded farm ex­

perience, adult classes , and periodicals . Another fact that is not 

shown in the tab le, but one that is quite s ignif icant, is that 13 per 

cent did not check anything but indicated that they did not know what 

training was needed . Other facts not shown in the tab le are that 19 

19 



TABLE VI 

SECONDARY SCHOOL ADMINISTRATORS INDICATING THE EXTENT 
THE EFFECTIVE USE OF TECHNICAL KNOW-HOW IN 

AGRICULTURE INFLUENCES THE ECONOMY OF 
PEOPLE IN THIS AREA 
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Responses of Administrators 
Extent of Inf luence Number Per Cent 

1 .  A great extent 39 35 

2. A moderate extent 60 55 

3 .  A smal l extent 11  10  



TABLE VII 

SECONDARY SCHOOL ADMINISTRATORS INDICATING AMOUNT OF 
TRAINING NEEDED TO DO AN EFFICIENT JOB FARMING 

2 1  

Res:eonses of Administrators 
Training Number Per Cent 

1. High- s chool vocational agr iculture 92 84 

2. College 36 33 

3 .  Agriculture extension service 62  56 

4. Soil conservation service 59 54 

5 .  Others 3 3 
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per cent indicated that vocational agricult�re was the only training 

needed; and 14 per cent did not specify vocational agriculture , but 

indicated other sources as needed training . 

The fact that 84 per cent of respondents indicated that voca-

tional agriculture was needed training is an indication that the course 

is fil ling the needs as an educational program for farmers .  It is 

also notable that this figure is considerably higher than that of any 

other agency listed . 

Vocational agriculture is normally offered four years in the 

high-s chool curriculum. Educators in this fie ld indicate that this is 

necessary in order to fulfill the purposes of the course . However , 

an original questionnaire was presented to local administrators for 

recommendations for improvement , and it was suggested that the number 

of years to be offered be included in the inquiry. The state plan 

for vocational education states that "all  schools with approved voca-

tional agriculture departments wil l  be expe cted to offer a three- or 

1 
four-year course in agriculture in grades 9 through 12 .11 Table VIII 

reveals the opinions of the respondents as to whether vocational agri-

culture should be offered two , three , or four years in the high-school 

curriculum .  

In analyzing Table VIII i t  should be noted that only eighty-s ix 

respondents checked two , three , or four years . The remaining twenty-

four respondents either left the question blank or wrote in the word 

1
Tennessee State Board of Vocational Education , State of Tennessee 

Plan for Vocational Education (Nashvi lle :  Tennessee State Board of Voca­
tional Education ,  1959) , p .  19 . 



TABLE VIII 

EIGHTY-SIX SECONDARY SCHOOL ADMINISTRATORS INDICATING NUMBER 
OF YEARS VOCATIONAL AGRICULTURE SHOULD BE 

OFFERED IN THEIR SCHOOLS 

Administrators 
Number of Years Number 

1.  Two years 2 1  

2. Three years 10 

3 .  Four years 55 

23 

Res:eonding 
Per Cent 

24 

12 

64 
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"none" because they did not deem it feasible to offer vocational agri­

culture in their schools because of indus trialization or other reasons . 

It should be again explained that these questionnaires were sent to all 

city and county secondary school administrators in East Tennessee with 

the except ion of those in the larger cities , namely , Chattanooga , 

Knoxvil le , Kingsport , Bristo l , and Johns on City . Consequently , several 

adminis trators  from re lative ly urban sections answered these question­

naires .  

Further analysis of Table VIII indicates that 24 per cent of the 

respondents specified that only two years should be offered in their 

schools , while only 12 per cent indicated that a three-year course should 

be offered . It is noted that 64 per cent of respondents specified that 

the full  four-year course should be offered . 

An attempt was made to determine the opinion of the respondents 

as to why vocational agriculture is now a part of their s chool curriculum. 

Superintendents  and principals who now have vocational agriculture as 

part of their curriculum were the only ones included in this part of 

the inquiry . The respondents were given the opportunity to check as 

many of the reasons suggested as they thought applicable . The responses 

to the reasons suggested are shown in Table IX .  

In analyzing Table IX i t  is significant that 75 per cent of the 

respondents thought that there was a definite need for the program in 

their communities . It is evident that this reason is the most  comp li­

mentary to the program.  It is the opinion of the writer that this 

figure is good , but a more ideal situation would be for nearer 100 



TABLE IX 

OPINIONS OF EIGHTY-FOUR SECONDARY SCHOOL ADMINISTRATORS AS TO 
WHY VOCATIONAL AGRICULTURE IS NOW A PART OF 

THEIR SCHOOL CURRICULUM 

25 

Administrators Res2ondin1 
Reason Number Per Cent 

1 .  Definite need for the program 63 75 

2 .  Federal and/or state aid 34 40 

3 .  Tradition 36 43 

4 .  Cormnunity requests it 36 43 

5 . For low-abi lity student s 16 19 

6 .  Have facilities available 42 50 

7. Others 2 2 

aPercentages are based upon number of respondents having voca­
tional agriculture as part of their curriculum and completing the part 
of the questionnaire from which this table was taken . 
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per cent of adminis trators to fee l that the vocational agriculture pro­

gram is needed in their communities . Table IX further shows that 40 

per cent checked "federal and/or s tate aid" as a reason for vocational 

agriculture being offered . Other listings with their percentages were : 

"tradition ," 43 per cent; "community requests  it ," 43 per cent; "for 

low-ability student s , "  19 per cent; "have facilities availab le ," 50 

per cent; and "others , "  2 per cent . Another interes ting observation is  

that one adminis trator s tated that vocational agriculture should be for 

high-ability s tudents . It seems that adminis trators checking "tradition" 

and "for low-abil ity s tudents" were more critical of the program in 

other instances . 

Table X shows the response made to the following pointed and 

direct question ,  "Do you think your secondary s chools should continue 

to offer vocational agriculture!" Thi s , of course , applied only to 

those respondents who had vocational agriculture as part of their cur­

riculum . Table X reveals that 81 per cent thought that vocational agri­

culture should cont inue to be offered in their s chools , while 13 per 

cent indicated that it should not be cont inued . Six per cent did not 

che ck either "yes" or "no" to this ques tion . 

The respondents were asked to give reasons why vocational agri­

culture should or should not be offered . Some of the s tatement s given 

by respondents who indicated that vocational agriculture should be con­

tinued are revealed in the following quotations : 

Farmers must be trained in technical agriculture . 
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TABLE X 

OPINIONS EXPRESSED BY SECONDARY SCHOOL ADMINISTRATORS AS TO 
WHETHER VOCATIONAL AGRICULTURE SHOULD CONTINUE 

Item 

1. Yes 

2. No 

TO BE OFFERED IN THEIR SCHOOLS 

Respons es of Administrators 
Number Per Cent 

68 81 

11 13 



The agricultural section teaches those we can't . 

Al l need some knowledge in agriculture . Few use it . We 
need a full  time department . 

About 40 per cent of our students come from the farm . 

We are located in an ag community . 

Yes ,  to improve the overall  social conditions of our com­
munity . 

Yes ,  with the understanding that the vocational agriculture 
teacher may be ass igned to other areas . 

MOst of our s tudents work on farms after graduation . 

28 

Should be continued for certain students but not the maj ority . 

Yes ,  but vo-ag . must liberalize its program to include related 
activities . 

Statements given by respondents who indicated that vocational 

agriculture should be discontinued in their schools were : 

Not enough students go into farming after complet ing school . 
The t ime spent in ag . could better be used in other fields . 

Industrial area-- few remain on farms . 

Greater need for other subj ects . 

Lack of coordination with other school programs . 

Respondents who checked neither "yes" nor "no" to question gave 

the fol lowing statements: 

Should be discontinued in some schools where is not justified . 
Other vocational subj ects would be more valuable . 

It depends on community . We have two large industries moving 
to this community which might prevent ag . from being taught with­
in the next three years . 

Another fact that is not shown in Table X is that al l adminis tra-
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tors who favored discontinuing vocational agriculture in their schools 

were principals . 

A study by Breeding showed that 100 per cent of the business and 

professional leaders interviewed in Claiborne County thought that voca-

tional agriculture was of value to those boys who have gone into occu-
2 

pations other than farming . This does not coincide with a few of the 

above statements . 

Recent studies made in the land-grant colleges and universities 

throughout th� country indicated that vocational agriculture was sound 

preparation for college work . The following article, quoted in part, 

was published in the Tennessee Agricultural Education Service Bulletin, 

May 1961: 

Some counselors and others are prone to argue that the best 
preparation for college is the so-

-
called "college prep" program, 

regardless of the future prospective occupation . Nowhere is 
there any statistical data to support them . 

. . . . . . . . . . . . . . . . . . . . . . . 

Recently every FFA chapter adviser in the United States re­
ceived the results of studies in such states as California, Ohio, 
Oregon, Missouri, Kansas, Iowa, Maryland, North and South Caro­
lina, Oklahoma, Colorado, and Nebraska . The studies were made 
in the land-grant colleges and universities of these states. 

In every state, ovcational {sic] agriculture students did 
better work in college, or equal work, except in two fields re­
ported in two states only . Ohio State reported vo-ag students 
as not doing as well in college English, and Iowa State reported 
vo-ag students as not doing as well in chemistry . 

2clarence H . Breeding, "Appraisal of Vocational Education in 
Agriculture in Claiborne County by Business and Professional Leaders" 
(unpublished Master's thesis, The University of Tennessee, 1961) , p • .  46. 
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Nine studies found vo-ag student s doing superior college work , 
and eight found vo-ag students to have no different records than 
other students .  Al l te sts were within re cent years . Repeated 
studie s have shown vo-ag students to be more active in student 
functions than the general enrol lment . 3 

Twenty- five respondents in this study were from schoo ls or school 

sys tems that did not offer vocational agricu lture . An attempt was made 

to get the opinions of the respondents as to why it was not offered . 

Table XI shows the distribution of suggested reasons in answering the 

quest ion, "If vocational agriculture isn ' t  offered, what are the rea-

sons?" Each respondent could list as many sugge st ions as he thought 

applicab le . 

An analysis of Tab le XI shows that 60 per cent of the respon-

dents thought that there was no s ignificant need for the program in 

the ir schools . Twe lve per cent indicated "lack of faci lities" as a 

reason , 32 per cent che cked "lack of s tudent interest ," 12 per cent 

checked "expense greater than benefits ," and 4 per cent indicated "lack 

of qualified teachers." It is interest ing to note that none of the 

respondents che cked "too many administrative problems ." It is noted 

that it was one of the criticisms of some administrators from schools 

where vocational agr iculture was offered . Tab le XI further reveals that 

56 per cent thought that the enrollment of farm boys was too smal l ,  36 

per cent thought the percentage of students entering agriculture too 

small , and 8 per cent checked "others" as a reason . One respondent 

311Ag Is Sound Prepp ing for Col lege Work ," Tennessee Agricultural 
Educat ion Service Bulletin (Univers ity of Tenne ssee Department of Agri­
cultural Education) , 7 : 19, May , 196 1 ,  cit ing California Future Farmer , 
November , 1960 . 
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TABLE XI 

TWENTY-FIVE SECONDARY SCHOOL ADMINISTRATORS INDICATING THEIR 
OPINION WHY VOCATIONAL AGRICULTURE IS NOT 

OFFERED IN THEIR SCHOOLS 

Reason 

1 .  No significant need for the program 

2 .  Lack of facilities 

3 .  Lack of student interest 

4 .  Expense greater than benefits 

5 .  Lack of qualified teachers 

6 .  Too many administrative problems 

7.  Percentage of school enrollment of farm 
boys too small 

8 .  Percentage of students entering agri­
culture too small 

9.  Others 

Administrators Responding 
Number Per Cent 

1 5  60 

3 12  

7 28 

3 12 

1 4 

0 0 

13  52 

8 32 

2 8 



stated that the board of education prevented it from being offered , 

and another stated that the school was located in a suburban area . 

II. OBJECTIVES OF VOCATIONAL AGRICULTURE 

Every teacher of vocat ional agriculture shou ld have c lear-cut 

teaching object ives for every phase of his teaching program.  Hammonds 

states , "A teaching obj e ct ive represent s a learning or learnings to 

be secured- -a change or changes to be brought about in the behavior 

4 
of the learners ." Therefore , there wi ll be a change in the knowing 

behavior , feeling behavior or doing behavior . Vocationa l agriculture 

is somewhat unique in that it goes further beyond the objective of 

acquiring knowledge than most academic courses in school . There is 

great emphasis p laced on the combination of the knowledge behavior , 

the doing behavior and the fee ling behavior . 

Every vocational agriculture teacher shou ld make every effort 

to see that his co-workers , particu larly his administrators , know what 

his teaching objectives are . Thus , he can be tter secure the ir co-

operation in reaching them . 

32 

Breeding found that 59 per cent of the bus iness and profess ional 

men in Claiborne County , Tennessee , thought the purpose of vocationa l 

agriculture was to provide ins truct ion app licab le to farming and agri-

cultural occupations re lated to farming , which contributes to all common 

4 
Cars ie Hammonds , Teaching Agriculture (New York : McGraw-Hill  

Book Company , 1950) , p .  51 . 



agricultural occupations .
5 

Table XII endeavors to show the thinking of the respondents as 

to the objective or objectives which their vocational agriculture de­

partments were attempting to achieve . Respondents were asked to check 

as many suggested objectives as apply and rank according to their im­

portance . It should be pointed out here that all the respondents did 

not rank the suggested objectives according to their importance, but 

simply checked the ones that were applicable . Percentages under "per 

cent responding" include objectives thought applicable by both those 

33 

who ranked them and those who did not. Listings under "per cent ranking 

according to importance" were based only on those respondents who ranked 

them 1, 2, 3, etc . 

In analyzing Table XII it is found that 86 per cent of respond­

ents thought that their vocational agriculture departments were trying 

to provide basic training in agriculture, which is applicable to the 

common agricultural occupat�ons. Of those ranking them, 32 per cent 

classified this as the most important objective, 29 per cent classi­

fied it second, and 21  per cent classified it third . Seventy· per cent 

of the respondents thought that their schools were attempting to pro­

vide specific training for farming . Of those who ranked them, 14 per 

cent ranked it first in importance, 43 per cent ranked it second, and 

25 per cent ranked it third . 

In further analyzing Table XII, it is revealed that 53 per cent 

5 
Breeding,�· cit .,  p .  57. 



TABLE XII 

SECONDARY SCHOOL ADMINISTRATORS ' INDICATED OPINION OF MAJOR OBJECTIVES 
VOCATIONAL AGRICULTURE SHOULD ATTEMPT TO ACHIEVE 

Per Cent ranking according 
Per Cent to i!J!Eortance 

Object ives Responding First Second Third Fourth 

1. To provide bas ic training in agricu lture , 
which is app licab le to common agricul tural 
occupations 86 32 29 21 0 

2 .  To provide specific training for farming 70 14 43  25 0 

3 .  To prepare students for agricul tural 
col lege entrance 53 0 0 1 1  36 

4 .  To provide the student with a general ,  ye t 
practical , knowledge of agriculture 84 36 25 18 0 

s. Others 7 0 0 0 0 

w 
� 



of the administrators indicated that the ir schools were attempting 

to prepare their students for agriculture college entrance . How­

ever , none of the respondents class ified it either first or second . 

Eleven per cent of those ranking them classified this objective third , 

and 36 per cent classified it fourth . 

Table XII also  reveals that 84 per cent of the respondents 

indicated that the ir schools were trying to provide the student with 

a general , yet practical , knowledge of agriculture . Thirty-six per 

cent of the respondents who ranked them placed this obj ect ive first , 

25 per cent ranked it second , and 18 per cent ranked it third. 

Seven per cent of the respondents indicated that the ir voca­

tional agriculture departments were trying to achieve objectives other 

than those suggested; some of these are quoted below: 

To provide work experience . 

It is easy course for credit . 

Leadership 

Offer a mechanics program. 

Catch all course--easy for boys. 
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After attempting to determine what the adminis trators thought 

their vocat ional agriculture departments were now attempt ing to achieve , 

the respondents were asked a further question , "What changes would you 

suggest if you were to deve lop a new set of objectives for vocat ional 

agriculture�' 

It is notable that 7 1  per cent either gave no suggestions or 



stated that the present objectives were adequate . The remaining 29 

per cent had suggestions , some of which are quoted be low: 

Teach more agri-business . 

More shop training in light mechanics . 

Have more students in classes . 

Offer 1 year of non-vo-ag . 

Part-time and only for boys with farming programs . 

Ag . part of the high-school curriculum.  

Concentrate on the small part-time farmer who has a j ob 
and a few acres p lus a garden . 

Broader program to inc lude hobby farm activity , gardening , 
flowers , pets , etc . 

Too many non-ag boys in 4 years . 

Overlapping of 4H clubs and ag . program. 

To make possible the giving of more students to the ag . 
teacher . 

Require uniform training . 

More emphasis on classroom study and research . 

School own or have access to demonstrat ion farm close at 
hand . 

Less  restrict ions on use of time and number of students . 

Boys other than farm boys can benefit from it . 

36 

While a few of the above quotat ions may be criticisms rather than 

suggest ions or recommendations , they may he lp vocational agriculture 

teachers to look at their programs through the eyes of their administra-

tors . 



III . ENROLLEES FOR VOCATIONAL AGRICULTURE 

The writer was very much interested in determining the recom­

mendations the respondents had for enrolling students in vocational 

agriculture clas ses . Before encouraging or discouraging students to 

enrol l ,  consideration should be given as to who can benefit from the 

course . 

In further pursuing the study , each respondent was asked the 

que stion ,  "In your opinion , should restrictions be p laced on boys who 

wish to enroll in vocational agriculture?" They were asked to answer 

the question "yes11 or "no . "  Table XIII shows that 70 per cent of the 

respondents indicated that restrict ions should be made , and the re­

maining 30 per cent specified that no restrictions should be placed 

on boys enrolling in the course . The respondents who specified that 

restrictions should be placed were asked to check as many suggested 

res trictions as they thought app licable . Table XIV shows the dis­

tribution of the se res trictions . 

An analysis of Table XIV shows that 23 per cent indicated that 

students must be reared on farm, and 66 per cent lis ted that boys mus t  

have desire and opportunity to become employed i n  agricultural occu­

pations including farming after comp leting high s chool . It is noted 

that 84 per cent of respondents indicated that each boy mus t  have 

facilities to carry out a project or projects acceptable to local 

teacher of agriculture . Only 7 per cent specified that they mus t  

have abi lity t o  d o  college work , and 4 per cent listed that boys must 

37 



Item 

1 .  Yes 

2 .  No 

TABLE XIII 

SECONDARY SCHOOL ADMINISTRATORS INDICATING WHETHER 
RE STRICTIONS SHOULD BE PLACED ON BOYS WHO WISH 

TO ENROLL IN VOCATIONAL AGRICULTURE. 

38 

Administrators Responding 
Number Per 'i:;em 

77 70 

33 30 
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TABLE XIV 

SECONDARY SCHOOL ADMINISTRATORS INDICATING RESTRICTIONS 
TO BE PLACED ON STUDENTS ENROLLING IN 

VOCATIONAL AGRICULTURE 

Restrictions 

1 .  Mus t  be reared on farm 

2 .  MUst have a des ire and opportunity to 
be come emp loyed in agricu ltural work 
including farming after comp le t ing high 
schoo l 

3 .  MUs t have facilities to carry out a 
project or proj ects acceptable to local 
teacher of vo cational agr iculture 

4 .  Must have ab il ity to eventually do 
acceptab le co llege work 

5 .  Must intend to seek emp loyment in any 
fie ld after finishing high schoo l 

6 .  Others 

Administrators Respond ing 
Number Per Cent 

25 2 3  

7 2  66 

92 84 

8 7 

4 4 

0 0 
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intend to seek emp loyment in any field after completing the ir schooling 

in order to qualify for the course . 

The writer has endeavored to de termine the thinking of the re­

spondents concerning who should decide whether a boy should enroll in 

vocational agricul ture . The writer be lieves that the same thinking 

should apply to this type of program as to any other spe cial program 

in the s chool-- such as band , athletics- -in that the teacher and the 

boy are more or less the deciding individuals . 

Table XV is a tabulation of responses to the question , "Who 

should decide whe ther a boy should enrol l  in vocat ional agriculture?" 

Responses were given for suggested personnel for Agriculture I ,  II , 

III , and IV . It is noted that the vocational agriculture teacher should 

decide whether students should enroll in Agriculture I in the opinion 

of 7 7  per cent of the respondents .  Seventy- three per cent indicated 

he should he lp decide for students enrol ling in Agriculture II , 7 1  

per cent for Agriculture III , and 72 per cent for Agriculture IV . The 

school counse lor was picked by 54 per cent of the respondents to he lp 

make decis ions for students enro lling in Agriculture I ,  47 per cent 

for students enrol ling in Agriculture II , 43 per cent for those en­

rolling for Agriculture III , and 44 per cent for Agriculture IV . 

The principal was picked by 49 per cent of the respondents to 

help decide who should enrol l  for Agriculture I ,  36 per cent for Agri­

culture II , 35 per cent for Agriculture III , and 36 per cent for Agri­

culture IV . 



Who 

1 .  

2 .  

3 . 

4 .  

TABLE XV 

SECONDARY SCHOOL ADMINISTRATORS INDICATING WHO 
SHOULD DECIDE WHETHER A BOY SHOULD 
ENROLL IN VOCATIONAL AGRICULTURE 

Agr .  I 

Vocational agriculture teacher 77  

School counselor 54 

Principal 49 

Boy 80 

Per Cent 
Agr .  II 

73  

47 

36 

58 

Res:eonding 
Agr .  III 

7 1  

43 

35 

52 

41 

Agr .  IV 

72 

44 

36 

52 
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The boy was selected by 80 per cent of the respondents to help 

decide for himself whether to enroll  in Agriculture I .  However , it is 

notable that percentages of respondents selecting him to decide for 

Agriculture II , III , and IV were considerably less . Fifty-eight per 

cent indicated that the boy should he lp decide for Agriculture II , 52 

per cent for Agriculture III , and 52 per cent for Agricul ture IV . 

IV . COURSE OF STUDY 

Vocat ional agriculture is rather unique in that courses of study 

are deve loped for each individual school community and not on a county , 

district , or state basis . In general the respons ibility rests large ly 

with the teacher of agriculture . It is  reasonable to assume that there 

is no justification for a course that does not meet the needs of the 

students. The course is for the s tudents . Unti l  they and their needs 

are considered , feas ibility of teaching certain learnings is not known . 

In this study principals and superintendents were asked , "What 

should be taught in high-s chool vocational agriculture classes?" The 

respondents were given an opportunity to check a list of suggested 

items and to sugges t  others . A s tudy of Table XVI reveals that 63 per 

cent thought that course content should be based on boys' farming 

proj ects ; 87 per cent indicated that course content should be based 

on present and future needs of the community ; and 91 per cent sug­

gested that it should be des igned to give a general ,  broad knowledge 

of agriculture and re lated fie lds . 



Item 

TABLE XVI 

SECONDARY SCHOOL ADMINISTRATORS INDICATING WHAT 
SHOULD BE TAUGHT IN HIGH-SCHOOL 

VOCATIONAL AGRICULTURE CLASSES 

Administrators  
Number 

1 .  Course content should be based on boys' 
farming projects ·69 

2. Cours e  content should be bas ed on pres ent 
and future needs of the conununity 96 

3 .  Course content should be designed to give 
a general , broad knowledge of agri-
cul ture and related fields 100 

4 .  Others 0 

43 

ResEonding 
Per Cent 

63 

87 

91 

0 



MOst authorities on p lanning courses of study for vocational 

agriculture would disagree with many of the adminis trators on their 

above maj ority selection and would specify items 1 and 2 as bases for 

planning course content . Hammonds states that the community in which 

the teacher works sets the educat ive environment through which he 

must work . He also points out that one can give vast ly more attention 

to the needs and characteristics of learners than some have given . 6 

The writer believes that the respons ibility for making out a 

course of study rests largely with the teacher of agr iculture . Of 

course , he wi ll  need he lp from various personne l in the community 

competent to ass ist , but he must finally prepare the course to fit 

his own views and abilities , and to fill the needs of those who will  

take it . 

An attempt was made to determine the thinking of adminis tra-

44 

tors as to who , in addition to the vocational agriculture teacher , 

should he lp determine the course content for vocat ional agriculture 

department s .  From examining Table XVII , it is evident that of the 

suggested personne l ,  the "principal" and "leading farmers in the com­

munity" were the personne l selected by most  of the respondents .  The 

"principal" was se lected by 82 per cent of the respondents , and "leading 

farmers in community" by 73 per cent . "High-school boys" were selected 

by 60 per cent , "superintendent of s chools" by 52 per cent , and "others" 

6
Hammonds ,  .£E .  _ill . ,  p .  66 . 



Who 

1 .  

2 .  

3 .  

4 .  

5 .  

TABLE XVII 

SECONDARY SCHOOL ADMINISTRATORS SUGGE STING WHO IN ADDITION 
TO VOCATIONAL AGRICULTURE TEACHER SHOULD HELP DETERMINE 

COURSE CONTENT FOR VOCATIONAL AGRICULTURE DEPARTMENTS 

45 

Administrators ResEonding 
Number Per Cent 

Principal 90 82 

High-school boys 66 60 

Superintendent of schools 57 52 

Leading farmers in community 80 73 

Others 9 8 
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by 8 per cent . Respondents choos ing "others" also named them. Their 

choices and the number of instances for each are : "county agents , "  

three; supervisor of instruction , "  one; "state supervisor of vocat ional 

agriculture ," one; "Univers ity of Tennessee Agriculture Education De­

partment , "  one; and "teachers in other areas , "  one . 

V .  FACILITIES FOR VOCATIONAL AGRICULTURE 

Because of the additional space and facilities required for vo­

cat ional agriculture as compared to mos t  other courses ,  it is a problem 

to secure the equipment and facilities necessary to do an effect ive j ob 

of teaching in some areas of the vocational agriculture program. 

A recent committee cons is ting of vocational agriculture teachers 

and supervisors formulated evaluative criteria and a supervisory guide 

for vocational agriculture teachers . It was recommended that the class­

room consist of thirty square feet per pupil  and other requirement s to 

meet state recommendations , and that it be equipped with conference-type 

tables and a suitable chair for each pupil in the large s t  class . The 

classroom should also be equipped with bookshe lves , bul letin files  and 

magazine rack . The shop should be a minimum s ize of twenty-four hun­

dred square feet , be equipped with e lectric power acces s ibi lity and 

controls necessary , include a forced-air flue and exhaust fan for 

we lding and forge area , and have the safety equipment necessary . The 

shop should also have an outside door of sufficient size to admit 

modern machines common in the area , a door twelve feet high and ten 



feet wide with a pedestrian door , washing facilities  and tools and 

equipment necessary to teach needed skills . Office space should be 

provided either as a separate facility or as a part of the classroom 

with a minimum of one hundred square feet . Als o ,  sufficient storage 

space should be provided for tools and equipment .
7 

This is a very 

brief description of the building facilities  considered adequate by 

this committee . 

Table XVIII endeavors to bring out the recommendations of the 

47 

administrators on the building faci lities a vocationa l agriculture de-

partment should have for vocational agriculture use only . Most of the 

administrators agree with the committee who formulated the criteria 

on bui lding facilities mentioned in the preceding paragraph . Table 

XVIII s ignifies that 99 per cent of respondents indicated that a 

shop was needed ; 99 per cent , a c lassroom; and 6 per cent , others . 

Other faci lities sugges ted by the respondents  were a p lot of ground , 

additional storage space , and a laboratory . 

Further study was conducted to  find the recommendations of 

respondents as to the number of power tools for the farm me chanics 

shop . Obvious ly , no shop can be conducted effective ly without the 

proper kinds of equipment in sufficient numbers . Power too ls more 

and more are becoming a part of the farm shop , and students should 

7
Tennessee Divis ion of Vocationa l  Education , Evaluat ive Cri­

teria and Supervisory Guide for Vocational Agriculture Teachers 
{Nashvi lle :  Department of Education , 196 1) , pp . 4-6 . 



TABLE XVIII 

SECONDARY SCHOOL ADMINISTRATORS SUGGE STING BUILDING 
FACILITIES NEEDED FOR VOCATIONAL AGRICULTURE 

DEPARTMENTS 

Adminis trators 
Faci lities Number 

1 .  Agriculture shop 109 

2 .  Classroom 109 

3 .  Office 89 

4 .  Toilet 95 

5 .  Washroom 100 

6 .  Tool room 87 

7 .  Others 7 

48 

ResEonding 
Per Cent 

99  

99  

81  

86 

91 

79 

6 



know how to use them . Als o ,  they make for more experience in related 

fields. 

The respondents were given an opportunity to designate the power 

tools which they thought were nece s s ary for a farm mechanics shop. The 

results are shown in Table XIX . It is understood that in addition to 

the power tools listed in Table XIX , there should be an ade quate supply 

of small woodworking and metalworking tools . 

A very high pe rcentage of re spondents indicated that each power 

tool sugge sted in Table XIX was nece s s ary. The following woodworking 

tools were considered esse ntial by the percentages shown : 97 per cent , 

a table saw ; 7 5  per cent , a shaper ; 89 per cent , a band s aw ; 78 per 

cent , a jig saw ; 9 1  pe r cent , a planer ; 82 per cent , a jointer ; 76 

per cent , a wood lathe ; and 87 per cent , a power s ander. Of the metal-

working tools suggested , 90 per cent considered a drill pre s s  nece s -

sary ; 91 per cent , a grinder ; 8 8  per cent , an electric-arc welder ; 83 

per cent , an acetylene welder ; 84 pe r cent , a blacksmith forge ; and 14 

per cent , others. 

Tools sugge sted other than the ones listed in Table XIX were 

sheet me tal tools , painting equipment ,  motor equipment , electric lay-

out , and plumbing equipment . A few respondents made the following com-

ments : 

You will need all you can get and house adequately . 

The number of tools should be determined by study of 
objective s and ne eds . 

49 



TABLE XIX 

SECONDARY SCHOOL ADMINISTRATORS INDICATING POWER 
TOOLS NEEDED FOR FARM MECHANICS SHOP 

Administrators 
Item Number 

I .  Woodworking 

1 .  Table saw 107 

2 .  Shaper 82 

3 .  Band saw 98 

4 .  Jig saw 86 

5 .  Planer 100 

6 .  Jointer 90 

7 .  Wood lathe 84 

8 .  Sander 96 

9 .  Others 4 

I I .  Metal working 

1 .  Dril l  press  99 

2 .  Grinder 100 

3 .  E le ctric-arc we lder 97 

4 .  Acetylene we lder 91 

5 .  Blacksmith forge 92 

6 .  Others 15 
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Re sEonding 
Per Cent 

97 

75 

89 

78 

91 

82 

76 

87 

4 

90 

91 

88 

83 

84 

14 



At present, the financing of vocational agriculture depart­

ments is divided among local, state, and federal funds . Providing 

facilities for , and maintaining vocational agriculture departments are 

responsibilities of local boards of education . However, the voca­

tional agriculture teachers ' salary supplements for out-of-school pro­

grams and travel are provided by state and federal funds as provided 

5 1  

8 
in the Smith-Hughes Act and Titles I and III of the George-Barden Act . 

This study has endeavored to bring out the thinking of the ad­

ministrators as to who should finance vocational agriculture . An analy­

sis of Table XX reveals the results of this part of the study. 

Twenty-three per cent of the one hundred and one administrators 

who responded to this part of the questionnaire were of the opinion that 

facilities for vocational agr�culture departments should be financed from 

local sources. "Local" and "state" funds were designated by 15  per cent 

of the respondents ; whereas, " local," "state, " and "federal" funds were 

se lected by 35 per cent of the administrators . "Local, " "state, " 

"federal, " and "other" were selected by 3 per cent of the respondents ; 

" local" and "federal" by 2 per cent ; "state" by 1 1  per cent ; "state" 

and "federal" by 9 per cent ; "federal" by 1 per cent ; and "other" by 

1 per cent . 

"Local" sources were designated by 28 per cent of the respondents 

as preferred funds for maintaining the vocational agriculture depart­

ment . "Local" and "state" funds were indicated by 14 per cent of the 

8
Tennessee State Board of Vocational Education, � · �.,  pp . 2 - 12 . 



TABLE XX 

SECONDARY SCHOOL ADMINISTRATORS INDICATING WHO SHOULD 
FINANCE VOCATIONAL AGRICULTURE 

Per Cent Administrators Responalng 
Local 

Local State 
Local State Federal Local State 

Item Local State Federal Other Federal State Federal 

1 .  Facilities for vocational 
agriculture department 23 1 5  35  3 2 1 1  9 

2 .  Maintaining vocational 
agriculture department 28 14 32 1 3 9 9 

3 .  Vocational agriculture 
teachers ' salary supple-
ments 7 14 40 3 1 16  13  

4 .  Vocational agriculture 
teachers ' travel 10 16 2 1 0 35 18 

Federal 

1 

3 

5 

14 

Other 

VI 
N 

1 

1 

1 

4 
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administrators; " local , "  "state" and "federal" by 32 per cent ; " local ," 

"state , "  "federal ," and "other" by 1 per cent; " local" and "federal" by 

3 per cent; " state" by 9 per cent; "s tate" and "federal" by 9 per cent; 

"federal" by 3 per cent; and " other" by 1 per cent of the respond­

ents . 

Only 7 per cent of the respondents thought that local funds should 

be the only funds used to pay the vocational agri culture teachers ' salary 

supplements; whereas , 14 per cent of the administrators indicated that 

local and state funds should be used . Forty per cent of the administra­

tors  thought that local , state , and federal funds should be used to 

supp lement the vocational agriculture teachers' salaries . "Local ,  " s tate , "  

"federal" and " other" were indicated a s  proper sources by 3 per cent of 

the respondents; " local" and "federal" by 1 per cent; "state" by 16 

per cent; "state" and "federal" by 1 3  per cent; "federal" by 5 per cent; 

and " other" by 1 per cent . 

"Local" funds were indicated as the only source for vocat ional 

agriculture teachers ' trave l by 10 per cent of the respondents . "Local" 

and " state" funds were spe cified by 16 per cent of the administrators; 

" local ,"  "state ,"  and "federal" by 2 per cent; " local ,"  "state ,"  "feder­

a l ," and "other" by 1 per cent; " state" by 35 per cent; " state" and 

"federal" by 18 per cent; "federal" by 14 per cent; and " other" by 4 

per cent of the respondent s .  

It should be pointed out that vocational agriculture teachers 

rece ive mi leage only for those supervisory and coordinating functions 
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interpre ted as es sential for effective instruction ,  such as on-farm 

visits and district FFA meetings . No mi leage is rece ived for those func-

tions that other teachers are asked to perform , such as teachers ' meetings , 

as we ll as going to and from school and ball  games . This may not have 

been clear to a few administrators who had the following comments to 

make concerning f inancing : 

He should receive mileage only if trave l is spent after normal 
school day . 

Travel pay for project visits only . 

Vo-ag teachers should be on same par . 

None , unle ss app licab le to all teachers . Al l teachers in the 
school should have trave l expenses .  This is not democratic . 

VI . FUTURE FARMERS OF AMERICA 

Future Farmers of America , or FFA as it is commonly known , is 

the nat ional organization of boys and young men regular ly enrolled in 

vocational agriculture in the public high schools under the provisions 

of the vocati onal education acts . The organization came into existence 

in 1928 , e leven years after the Smith-Hughes Act was pas sed . The average 

age of active FFA members is approximate ly seventeen years ; twenty-five 

years is the maximum age of active members ,  with retent ion of active 

membership be ing permitted up to this age for those who have been out 

of high s chool less than three years . 9 

9 Hammonds , _22 . cit . , p .  229 . 



FFA is an integral part of the program of vocational education 

in agriculture . It seems to motivate , vitalize, and supplement the 

systematic instruction in agriculture . Included in the things FFA 

members learn through participation are : ( 1 ) the parliamentary pro-

cedure necessary to conduct and take part in a public meeting, ( 2 )  to 

speak in public , ( 3) to buy and sell, (4) to finance themselves and 

otherwise work cooperatively, (5)  to assume civic responsibility, and 

(6)  to provide recreation for themselves and others in the community . 

The foundations on which the organization is built includes leadership 

and character development , sportsmanship, cooperation , service, thrift, 

scholarship, improved agriculture, organized recreation , citizenship, 
10 

and patriotism . 

The organization is designed to be truly democratic and is the 

largest and most proficient farm boy organization in the world . 

There are two main types of activities in which FFA members 

engage. Each type includes many activities in the many phases of 

agriculture and rural leadership . One of these types is competitive 

activities, such as livestock judSing and parliamentary procedure 

contests. The other is cooperative activities, such as community 

livestock improvement and other community improvement programs. An 

attempt was made to find the thinking of the administrators as to 

which type of these activities should receive the greater emphasis in 

10 
Ibid . ,  p .  230 . 
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FFA work . Table XXI tabulates the results of this endeavor . 

"Participation in cooperative activities • • •  " was chosen by 88 

per cent of the respondents as the type of activity which should receive 

the greater emphas is . Table XXI shows 12 per cent of the administrators 

as having chosen "participation in competitive activities • • •  " to re-

ceive the greater emphasis . 

VII . SUPERVISED FARMING PROGRAMS 

Deyoe , in his book , Supervised Farming in Vocat ional Agriculture , 

quotes R .  W .  Stimson , father of supervised farming , in connection with 

vocational education in agriculture with the fol lowing statement : 

It is bel ieved that the project method of bringing agri­
cultural s cience immediately to bear on the actual farm practice 
is a promis ing solution

1
yf our most press ing problem in the field 

of vocat ional training . 

He made this statement in 1912 . Deyoe also states , "In 1908 , 

Mr .  Stimson originated and started the 'home project' plan of teaching 

agriculture which to this day is perhaps the most  dis tinct ive feature 

12 
of supervised farming programs . "  

A complete supervised farming program includes productive enter-

prises , improvement proj ects , and supplementary practices . Students in 

vocational agriculture are encouraged not only to carry complete super-

11  
George P .  Deyoe , Supervised Farming in Vocational Agriculture 

(Danvil le ,  Illinois : The Interstate Printers and Publishers , 1943) , 
p .  46 . 

12
Ibid . , p .  48 . 
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TABLE XXI 

SECONDARY SCHOOL ADMINISTRATORS INDICATING TYPE OF 
ACTIVITY TO RECE IVE THE GREATER EMPHAS IS IN 

FUTURE FARMERS OF AMERICA WORK 

.6£&ivity 

1 .  Par t i cipat ion in compet i t ive activities , 
such as live s t ock judging contes t s , et c .  

2 .  Par t i c ipat ion in cooperative activi t ies , 
such as community live s t ock improvement 
programs , e t c . 

Adminis tr at ors Respond ing 
Number Per Cent 

12  12  

89 88 
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vised farming programs , but also to carry programs that are balanced in 

areas where balance is des irab le .  This means to inc lude both l ive s tock 

enterprises and crop enterprises which can be used f or feed . 

Administ rators we re asked to give their op inions as to the re la­

t ive value of supervised farming pr ograms as carried out in their s chools . 

An analys is of Tab le XXII reveals the ir op inions . 

Table XXII shows that , of the eighty- four adminis trators re­

sponding , 90 per cent indicated that supervised farming programs in 

the ir s chools are e ither of great or moderate value , with 48 per cent 

indicat ing that they we re of great value , and 42 per cent spe cifying 

that they were of moderate va lue . Ten per cent s tated that they were 

of l i tt le or no va lue . 

Thi s  s tudy further attempts to find the thinking of the respond­

ents on whe ther each vocational agri culture s tudent should be required 

to carry out one or more proj ects in a supervised farming progr am .  Of 

the one hundred and nine respondent s ,  98 per cent indicated that each 

s tudent should be required to carry out a supervised farming program 

as ind i cated in Tab le XXII I . Only 2 per cent spe cified that it should 

not be required . This is not ent ire ly para lle l to the opinions ex­

pre s sed in Table XXII , whi ch shows that 10 per cent indicated that super­

vised farming programs in the ir s chools were of l it t le or no value . 

The respondents were further asked why the s tudent s should or 

should not be required to carry out a supervised farming program .  Here 

are s ome of the ir answers : 



TABLE XXII 

OPINIONS EXPRESSED BY SECONDARY SCHOOL ADMINISTRATORS 
AS TO THE RELATIVE VALUE OF SUPERVISED FARMING 

PROGRAMS AS CARRIED OUT IN THEIR SCHOOLS 

Administrators 
Items Number 

1 .  Great value to student 40 

2 .  Moderate value 35 

3 .  Little or no value 9 
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Re s2onding 
Per Cent 

48 

42 

10 



Item 

1 .  Yes 

2 .  No 

TABLE XXIII 

SECONDARY SCHOOL ADMINISTRATORS INDICATING WHETHER A 
STUDENT SHOULD BE REQUIRED TO CARRY OUT A 

SUPERVISED FARMING PROGRAM 

60 

Administrators Responding 
Number Per Cent 

107 98 

2 2 
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One of the main aspects  of the course . 

If a student is not intere sted in carrying a program, then he 
should not be in vo-ag . 

Only those really interested . 

Learn by doing . 

We learn to do things this way . 

He lps to deve lop farming ski lls and deve lop sense of re sponsi­
bility . 

Experience in scientific farming . 

Re late classroom activities to actual pract ice . 

Exce l lent learning situation . 

Actual experience on the job .  

For pract ical experience and income . 

Exper ience is neces sary in any fie ld . 

Invaluab le experience is gained by those who really do them . 

I fee l the project is too much the de cis ion of the teacher . 
Yet I fee l the most value comes from the se programs due to ex­
perience gained . A proj ect should not bar a student from taking 
agriculture . 

Vo-ag is no loaf ing p lace for poor learners . Doing is the most  
important part of  le arning . 

Give s the boy a continuing program and pr ide of ownership . 

If it ' s  ag . ,  let ' s  have farming . 

First hand exper ience . 

Deyoe states that there is no arbitrary answer as to "when" and 

"how often" supervisory visits should be made . He says the need for the 

visits should be sufficient to justify the time and expense involved . 
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This need is like ly to be greater for first-year students than for other 

students . He further states that a fair approximation is an average of 

one vis it every one or two months , varying in accordance with the needs 

aris ing from the program of supervised farming and with the ability of 

the individual student to cope satis factorily with s ituations as they 

13 arise in developing the program .  

The State o f  Tennes see Plan for Vocat ional Education states "the 

maximum enrol lment wil l  not be greater than the teache r could reasonab ly 

be expe cted to supervise with six on-farm visits  during each year 

14 
seasonally or at the time that instruction is mos t needed by the student ."  

Breeding found that the majority of  business and professiona l lead-

ers in Claiborne County thought that the vocational agriculture teacher 

1 5  
should make from two to four visits per student per year . 

Adminis trators were asked the importance they placed upon on-farm 

visits by the teacher of vocational agriculture . Tab le XXIV re f lects the 

opinions of one hundred and eight re spondent s as to whe ther it be gre at , 

moderate or of little value . 

An analys is of Tab le XXIV shows that 53 per cent of respondents 

cons idered the importance of supervisory visits as being great ; 45 per 

cent cons idered them to be of moderate value ; and 2 per cent , of little 

value . 

13 1!:?.!2.. ' p .  339 . 

14Tennessee State Board of Vocational Education , .QE. •  cit . ,  p .  19 . 

15  Breeding , .QE. .  cit . , p .  6 1 .  
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TABLE XXIV 

IMPORTANCE PLACED BY SECONDARY SCHOOL ADMINISTRATORS 
ON SUPERVISORY VISIT S BY THE TEACHER OF 

VOCAT IONAL AGRICULTURE 

Value 

1 .  Great 

2 .  Moderate 

3 .  Litt le 

Administrators Responding 
Number Per Cent 

57 53 

49 45 

2 2 



It is quite s ignificant that 98 per cent of the administrators 

considered these vis its important . However , the writer thinks that 

vocational agricu lture teachers should strive to make the quality of 

their supervision such as to warrant even higher cons ideration of it 

by their adminis trators . Perhaps adminis trators should be better in-

formed as to their value . 

VIII . VOCATIONAL AGRICULTURE TEACHER LOAD 

64 

Cook states in his book , A Handbook on Teaching Vocational Agri-

culture , that an agricultural instructor must  be wil ling to cooperate 

with the school officials at al l times . He should realize that he is 

a part of the s chool sys tem and that he must  uphold the policies of 

the school . A school depends not only upon its adminis trators , but 

also upon al l the teachers in the system . Like a chain, a school sys -

16 
tern is no stronger than its weakest  link . 

The above statement is by no means an implication by the writer 

that vocational agriculture teachers in East Tennessee are not coopera-

tive , but it is mere ly to re-emphas ize its importance . On the con-

trary , the agriculture teachers in many ins tances render fine service 

by he lping at registration time , he lp ing organize curricula and as sist  

in many other dut ies . 

16c . C .  Cook , A Handbook on Teaching Vocational Agriculture 
(Danville , Illinois : Interstate Printing Company , 1938) , pp . 24-25 . 
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Due to the nature of the course , vocat ional agriculture te achers 

mus t  have s omewhat lower enr o l lment s than the average teacher . This 

is ne ce s s ary in order to give t ime for supervis ion of farming programs , 

teach adult classe s , maintain the farm mechanic s  shop , serve as advisor 

for the FFA chapter , and to perform other dut ies . 

Breeding f ound that 88 per cent of the bu s ine s s  and profes s ional 

people in C l aib orne County indicated that the vocat ional agriculture 

teacher should have no extra dut ie s other than teaching al l-day , young 

17  
and adult farmer c las ses . 

The State of Tenne s see Plan for Vocat ional Educat ion s tates that 

'� the purpose s of vocat ional agr iculture are more effe c t ively achieved 

when a teacher is on a ful l-time bas is with an enrollment of 40 to 60 

s tudents and that a teacher who enrolls 60 or more al l-day boys sha l l  

b e  emp loyed on a ful l - t ime bas is .u 18 

Some adminis trators recognize the dut ie s of vocationa l agricul-

ture teachers and are wi l l ing to cooperate to the fu l le s t . They con-

s ider this program an integral par t  of the t otal s chool program .  It 

is recogni zed , of course , that vocat ional agr i culture te achers are not 

the only teachers in mos t secondary s chools who must have l imited en-

rollments in the ir clas se s .  

17 
Breeding , _QE,. c i t . , p .  84 . 

18  
Tenne s see State Board o f  Vocat iona l  Educati on ,  _QE, .  cit . ,  p .  19 . 



This study has attempted to get the op inions of school ad-

minis trators as to what academic teaching load a vocational agr icul-

ture teacher with sixty boys in his vocat ional agr iculture clas ses 

should have . Tab le XXV is the tabulation of results from the en-

deavor . 

According to forty-three , or 40 per cent , of the one hundred 

and seven respondents , dut ies should be devoted to vocational agri-

culture only , as is shown in Tab le XXV. Further analysis reveals 

that 42 per cent of the respondents thought that he should not teach 

other classes , 44 per cent thought he should have the same teacher-

pupil ratio as any other teacher , 34 per cent suggested that he should 

keep study hal l  in addition to  his vocational agriculture duties , and 

69 per cent stated that he should have the same extracurr icular duties  

as any other teacher . 

The State of Tennes see Plan for Vocational Educat ion states 

that "all regular teachers of vocat ional agricul ture wil l  be emp loyed 

on a twe lve months per year basis ."
19 

This is necessary for the 

supervision of farming programs during the growing season for many 

farm enterprises . 

Further study was made to determine the suggestions of ad-

ministrators as to what the vocational agriculture teacher should do 

during the summer . Tab le XXVI reveals their op inions on this phase 

of the vocational agr iculture teacher ' s  activit ies . 

19 
Ibid . , p .  2 0 .  

66 



TABLE XXV 

SECONDARY SCHOOL ADMINISTRATORS INDICATING PROPER ACADEMIC 
TEACHING LOAD OF A TEACHER HAVING SIXTY BOYS ENROLLED 

IN VOCATIONAL AGRICULTURE CLAS SE S 

6 7  

Load 
Admini s trator s  Re sponding 
Number Per Cent 

1 .  He should teach the required number of 
classes of al l-day boys and devote the re­
mainder of t ime to vis i tations , shop and 
class room maintenance , teaching adult 
classes , and other dut ies pertaining to 
vocat ional agr icu lture . 43 

2 .  He should not teach other academic course s .  45 

3 .  He should have s ame teacher-pup il ratio 
as any other teacher in s chool . 47 

4 .  He shou ld keep study ha ll i n  addit ion t o  
his vocat ional agr icul ture cl asses . 36 

5 .  He should do the same number of extra­
curricular activi t ie s  as any other teacher- ­
class sponsor ship , take up ticke ts at 
ball game s , e t c . 7 2  

6 .  Others 0 

40 

42 

44 

34 

69 

0 



TABLE XXVI 

SECONDARY SCHOOL ADMINISTRATORS INDICATING WHAT 
VOCATIONAL AGRICULTURE TEACHERS SHOULD 

DO DURING THE SUMMER 

68 

Items 
Adminis trators Responding 
Number Per Cent 

1 .  He should do a large part of the super-
vis ion of farming projects . 102 

2 .  He should use this time for getting the 
vocational agriculture department ready 
for the coming school year . 68 

3 .  He should organize his long-time programs 
of work during this period . 67 

4 .  He should use this time for profes s ional 
improvement , such as summer s chool . 67 

5 .  He should not be emp loyed during the 
sunnner .  6 

96 

64 

63 

63 

6 
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An analysis of Table XXVI shows that 96 per cent of the respond-

ents thought that a teacher should do a large part of the supervis ion 

of the supervised farming programs dur ing the summer � The job of 

getting his department ready for the coming s chool year was suggested 

as a j ob to do during the summer by 64 per cent of the respondents . 

Sixty-three per cent suggested that he should plan his program of work 

dur ing the summer , and 6 3  per cent suggested that he should use this 

time for professional improvement . It is noted by the writer that 6 

per cent indicated that teacher should not be employed during the 

summer , whi le 96 per cent stated that he should supervise his farming 

programs . It seems that 2 per cent thought he should perform this 

duty without pay .  FFA camp was suggested by one respondent as a sum-

mer duty . 

One respondent s tated that vocat ional agriculture teachers should 

not be employed during the summer unless  other teachers were . 

IX . YOUNG AND ADULT FARMER PROGRAM 

Hammonds states that "departments of vocational agriculture 

should provide the needed ins truction for those who have entered and 

those who are preparing to enter the work of the farm . "  He further 

states , "The nat ional acts for vocat ional educat ion provide for sys-

temat ic ins truction in agriculture of less  than col lege leve l for 

20 
young men not in school and for adult farmers . "  

20 
Hammonds ,  _QE. cit . ,  p .  242 . 
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The writer here attempted to find the opinions of adminis trators 

as to the types or adult programs that should be taught in their schools 

or , further sti l l ,  whether they should be taught . Table XXVII records 

the results of this effort . 

In analyzing Tab le XXVII , it is shown that 60 per cent of the 

85 respondents thought that both young and adult farmer classes should 

be taught , and 22 per cent thought that adult and young farmer classes 

should be combined . It is significant to note that 27 per cent indi-

cated that their publ ic schools should not offer vocational agriculture 

to adul t  farmers .  

Some comments by the respondents were : 

Should not teach adult farmers unless  they are adequately 

s taffed . A man cannot work all the time and have time to make 

adequate preparations . 

Should not teach adult farmers unless there is a definite 

des ire for the class by the farmers .  Too many classes are 

organized and not at tended . 

The State of Tennessee Plan for Vocationa l Education states that 

adult and young farmer
'
classes should cons ist of a minimum of ten 

meetings and not less than twenty hours of organized ins truction dur ing 

2 1  
the year . Further study was conducted t o  de termine the op inions of 

the respondents as to the number of  adult and young farmer clas ses that 

2 1 
Tenne s see State Board of Vocational Education , � ·  cit . ,  p .  22 . 



TABLE XXVII 

SECONDARY SCHOOL ADMINISTRATORS INDICATING TYPE OF 
OUT-OF-SCHOOL PROGRAM ADEQUATE FOR THEIR SCHOOLS 

Administrators 
Items Number 

1 .  Both adult and young farmer classes 
should be taught . 51  

2 .  Adult and young farmer classes should 
be comb ined . 19 

3 .  Pub lic schools should not teach agri-
culture to young and adult farmers .  23 

4 .  Others 0 

7 1  

Re s:eonding 
Per Cent 

60 

22 

27 

0 
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a vocational agriculture teacher should teach per year . 

Tab le XXVIII reveals that 40 per cent of the one hundred and four 

respondents indicated that a vocational agriculture teacher should 

teach one clas s ; 26 per cent spe cified two classes ; 9 per cent , three 

classes ; 6 per cent , four or more classes ; and 1 8  per cent specified 

that he should not teach any adult classes . 

Here again, you wil l  note a s light inconsis tency in that Tab le 

XXVII shows that 27 per cent of the re spondents thought that vocat ional 

agr iculture should not be offered to adult and young farmers ;  whereas , 

Tab le XXVIII indicates that only 19 per cent specified that no adult 

clas ses should be taught . A partia l  exp lanat ion of this  is that re-

spondents answering the part of inquiry that app lies to Tab le XXVII 

did not answer the part pertaining to Tab le XXVIII . 

X .  INCREASED INDUSTRY 

Some sections of East Tennes see are becoming industrialized 

to varying degrees . It is as sumed that it may have an effe ct on vo-

cat iona l agriculture . Breeding found that 96  per cent of the bus iness  

and professiona l peop le in Claib orne County believed vocational agri-

culture should cont inue to be . of fered if that county became industrial-
22 

ized . 

An attempt was made to find the op inions of the adminis trators 

as to how increased industry would affect vocat ional agriculture . 

22  
Breeding , .2£ .  ill· , p.  90  • 



TABLE XXVIII 

SECONDARY SCHOOL ADMINISTRATORS INDICATING NUMBER OF ADULT 
AND YOUNG FARMER CLASSES A VOCATIONAL AGRICULTURE 

TEACHER WITH S IXTY BOYS IN HIS HIGH-SCHOOL 
CLASSE S SHOULD TRY TO TEACH 

7 3  

Adminis trators Res;eonding 
Classes Number Per Cent 

1 .  One 42 40 

2 .  Two 2 7  2 6  

3 .  Three 9 9 

4 .  Four 6 6 

5. None 20 18 
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Table XXIX reveals that 71  per cent of the one hundred and five re-

spondents indicated that it would reduce the number of boys taking 

vocational agriculture; 46 per cent stated that it would require more 

intensive training for vocational agriculture students because agri-

culture is becoming more technica l; 53 per cent believed that it would 

require more relating agriculture to industry; and 24 per cent thought 

that it would eliminate the need for teaching vocationa l agriculture . 

XI . EVALUATION 

Hamlin states in his book , The Community Program of Agricultural 

Education, that a program in education se ldom rises  higher than the 

standards set for it . Some of the key peop le in setting these stand-

ards are our administrators . Hamlin further states , however , that the 

appraisal of agricultural education in a community school rests  with 

23 
the general pub lic . 

An effort was made to determine the criteria administrators 

used in eva luating their vocational agriculture departments . They were 

asked to check as many of the suggested items listed in Tab le XXX as 

they considered applicable and rank according to their importance . 

It should be noted here that a l l  respondents answering this 

part of the questionnaire did not rank items according to their im-

portance , but mere ly checked items li sted in Tab le XXX that were 

23
H .  M. Hamlin, The Community Program of Agricultural Ed­

ucat ion (Champaign, Illinois : Stipes Publishing Company , 1943) , p .  75 . 
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TABLE XXIX 

SECONDARY SCHOOL ADMINISTRATORS INDICATING EFFECT OF 
INCREASED INDUSTRY UPON VOCATIONAL AGRICULTURE 

Item 

1 .  Reduce the number of boys in your schools 
taking vocational agriculture . 

2 .  Require more intensive training for voca-
tional agriculture students because agri-
culture is becoming more technical .  

3 .  Require re lating agriculture to industry . 

4 .  Eliminate the necess ity for teaching voca-
tional agriculture . 

5 .  Others 

Administrators Responding 
Number Per Cent 

75  7 1  

48 46 

56 53 

25 24 

0 0 



TABLE XXX 

SECONDARY SCHOOL ADMINISTRATORS INDICATING CRITERIA THEY CONS IDER 
IN EVALUATING THEIR VOCATIONAL AGRICULTURE DEPARTMENTS 

Per Cent Per cent ranking according to their imEor tance* 
I tem Responding 1 s t  2nd 3rd 4th 5th 6th 7th 

1 .  What s tudent s are ab le t o  do 
as a result of ins truction 9 3  6 7  1 2  2 2 2 0 0 

2 .  Number of s tudents enro l led 62 2 17 14 12 0 2 0 

3 . At t i tude of students and parents 81 17 40 29 7 2 0 0 

4 .  Number of former students entering 
farming and other agri cu l tural 
occupat ions 69 2 24 29 5 2 2 0 

5 . Housekeeping in department 24 0 0 7 10 2 7 0 

6 .  S tudent repor ts 27 2 0 10 7 10 2 2 

7 .  Grades earned 19 5 0 0 0 2 2 12 

8 .  O the rs 12 5 5 2 2 2 0 0 

*Thes e  percentages were b ased only on number of respondents ranking them f irst , se cond , 
third , et c .  

...... 
0\ 



applicable . Percentages l isted under "Per cent ranking according to 

their importance" were based on the 42 respondent s who ranked them. 

An analys is of Table XXX reveals that 93  per cent of the eighty­

four respondents evaluated the ir departments on "what students are able 

to do as a result of instruction ."  Sixty- seven per cent of them ranked 

this item first , while 12 per cent ranked it second . Further analys is 

shows that 2 per cent ranked this item third; 2 per cent , fourth; and 

2 per cent , fifth . The "number of students enrolled" was lis ted as a 

factor in evaluation by 62 per cent of the respondents . Principal 

rankings of this factor were : first , 2 per cent; second , 1 7  per cent; 

third , 14 per cent; and fourth , 12 per cent . The "attitude of students 

and parents" was listed as a factor by 81 per cent of respondents .  

Seventeen per cent ranked this item first; 40 per cent , second; 29 per 

cent , third; 7 per cent , fourth; and 2 per cent , fifth . The "number 

of former students entering farming and other agricultural occupations" 

was indicated as a factor in evaluation by 69 per cent of respondents 

with only 2 per cent ranking this item first . Twenty-four per cent 

ranked this item se cond; 29 per cent ranked it third; 5 per cent ranked 

it fourth; 2 per cent , fifth; and 2 per cent , s ixth . "Housekeeping in 

department" was listed as a factor by only 24 per cent of respondents ,  

with none of them ranking it first or second . Seven per cent ranked 

it third; 10 per cent , fourth; 2 per cent , fifth; and 7 per cent , 

s ixth . 

Table XXX further reveals that the student reports were con-

77  
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sidered an item of evaluation by 27 per cent of the respondents with 

2 per cent ranking it first; 10 per cent ranking it third; 7 per cent , 

fourt�; 10 per cent , fifth; 2 per cent , sixth; and 2 per cent , seventh . 

Grades earned were thought to be factor by 19 per cent of respondents 

with 5 per cent ranking this item firs t . None of the respondents 

ranked this item either second , third , or fourth , but 2 per cent ranked 

it fifth . Grades earned were cons idered sixth by 2 per cent of re­

spondents and seventh by 12 per cent . 

Several respondents listed other items which they thought should 

be considered factors in evaluation . They are revealed in the fol­

lowing quotations : 

Damage done to the phys ical p lant by ag . students . 

FFA chapter accomplishments .  

Fair competition . 

Work required by students . 

Supervised projects under way . 

Long range plans . 

Program being carried on . 

The administrators were further asked how favorable they con­

sidered the over-al l results obtained from vocational agriculture in 

their s chools .  They were asked to specify whether they considered the 

results very favorable , favorable , probably worth time and expense in­

volved , unfavorable , or otherwise . Table XXXI shows their ratings of 

this item. 



TABLE XXXI 

SECONDARY SCHOOL ADMINISTRATORS INDICATING THE 
RESULTS OBTAINED FROM VOCATIONAL AGRICULTURE 

IN THEIR SCHOOLS 

Administrators 
Results Number 

1 .  Very favorable 24 

2 .  Favorable 34 

3 .  Probably worth time and expense involved 24 

4 .  Unfavorable 2 

5 .  Others 0 

79 

ResEonding 
Per Cent 

29 

40 

29 

2 

0 
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An analysis of Table XXXI shows that 29 per cent of the eighty-

four respondent s thought the results obtained from vocational agricul-

ture to be "very favorab le" ; 40 per cent indicated that the results were 

"favorab le" ; 29 per cent s tated that vocational agriculture was "probab ly 

worth time and expense involved" ; and 2 per cent indicated that results 

were "unfavorab le ."  

The two respondents who listed the results  obtained from voca-

tional agriculture as "unfavorab le" had the following comments :  

I t  depends upon the man behind the desk . I have had one 
exce l lent man . We then had an excellent department . 

Not enough dis cipline in ag . classes ; this app l ies to the last 
5 teachers we have had in ag . 

An attempt was made to get the opinions of the respondents as to 

the extent vocational agriculture contributed to the success of boys 

who suggested occupations lis ted in Tab le XXXII . They were asked to 

specify whether the course contributed "much , "  "some ,"  " l ittle ,"  "none ,"  

or was a "waste of  time ." 

In tabulat ing Table XXXII , it is found that 84 per cent of the 

respondents agree that vocational agriculture contributes "much" to 

the success of boys who enter farming occupations , while 16 per cent 

acknowledged that it contributes "some" to their success in thi s 

fie ld .  Further study reveals that 38 per cent of the respondents indi-

cated that the course contributed "much" to boys who enter agri-

industry occupations , while 50 per cent specif ied that it contributed 

"some" to boys who enter agri- indus try , and 1 per cent indicated "none" 



TABLE XXXII 

SECONDARY SCHOOL ADMINISTRATORS INDICATING THE EXTENT 
VOCATIONAL AGRICULTURE CONTRIBUTES TO THE 

SUCCESS OF THOSE WHO ENTER 
SUGGE STED OCCUPATIONS 

Per Cent Res12onding 

Item Much Some Litt le None 

1 .  Farming occupat ions (such 
as dairy farming , tobacco 
farming , etc . ) 84 16 0 0 

2 .  Agr i-Industry occupat ions 
(such as feed and seed 
store workers , farm rna-
chinery salesmen, e lec-
tricians) 38 50 1 1  1 

3 .  Profess ional careers in 
agriculture (such as en-
tering col lege of agri-
culture , etc . ) 6 1  28  7 0 

4 .  Occupat ions requir ing some 
competency in agriculture 
(such as rural ministers , 
rural at torneys , etc . ) 26 50 14 . 2 

8 1  

Was te 
of 

Time 

0 

0 

0 

3 



for this item . Of boys who enter professional careers in agriculture , 

vocational agriculture was thought by 6 1  per cent of the re spondents 
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to contribute "much" ; 28 per cent of respondents to contribute " some" ; 

and 7 per cent of respondents to contribute " little ." Of boys enter ing 

occup ations requiring some competency in agriculture , 26 per cent 

thought the course contributed "much" ; 50 per cent thought it contributed 

"some" ; 14 per cent , "litt le" ; 2 per cent , "none" ; and 3 per cent thought 

it a "waste of time ." 



CHAPTER III 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

I .  SUMMARY 

This study was made in an attempt to determine both the ap­

prais als and re commendations for improvement of the program of voca­

tional agriculture in East Tenne ssee by secondary-s chool administrators 

in this area . 

One hundred and fifty-four quest ionnaires were mai led to se le cted 

super intendents and principals throughout Eas t Tennessee , with a re­

sulting one hundred and ten us able responses .  It is felt that the data 

colle cted may be ins trumental in br inging about better understanding 

and coordination of efforts between administrators and vocat ional agri­

culture teachers which will  make for a more effective program of voca­

tional agriculture in this area . 

The fol lowing is a summary of the findings : 

1 .  The super intendents had tenures as school administrators 

that averaged 8 . 5  years and pr incipa ls had an average tenure as ad­

minis trators of 11 . 3  years . 

2 .  Sixty- five per cent indicated that they were born and reared 

on a farm, and 41 per cent stated that they have owned or now own a 

farm. 

3 .  Thirty-nine per cent of the administrators indicated that 

they were former students of vocational agricul ture , and 77 per cent 

83 



had served as administrators where vocational agriculture was taught . 

Ten per cent were former teachers of vocational agriculture . 

4 .  Thirty-five per cent of the respondents stated that the 

effective use of the technical "know-how' in agriculture affected the 

economy of this area to a great extent , and 55 per cent indicated the 

economy was affected to a moderate extent . 

5 .  High-s chool vocat ional agriculture was specified as needed 

training to do an efficient j ob of farming by 84 per cent of the re­

spondents . 

6 .  S ixty-four per cent indicated that a ful l  four-year course 

should be offered in their schools . 

7 .  Seventy-five per cent of the respondents who had vocational 

agriculture in their schools indicated that there was a definite need 

for the program . 

8 .  E ighty-one per cent of those who had vocat ional agriculture 

as a part of the ir curricula indicated that it should cont inue to be 

offered . 

9 .  Sixty per cent of the respondents who did not offer voca­

t ional agriculture specified that there was no s ignificant need for 

the program. 
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10 . E ighty•six per cent thought that the main purpose of the 

course was to  provide basic training in agriculture , which is app licab le 

to common agricultural occupations . 

1 1 .  Eighty-four per cent specified that a boy must have facili-



ties to carry out a proje ct or proj ects acceptable to local teachers 

of vocational agriculture . 

12 . The agriculture teacher was selected by over 70 per cent 
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of the respondents to help decide who should enroll in vocational agri­

culture , along with the school counselor , principal , and the boy him­

self . 

13 . Ninety-one per cent stated that course content should be 

des igned to give a general , broad knowledge of agriculture and related 

fields . That it should be based on present and future needs of the 

community was indicated by 87 per cent . 

14 . The principal was selected by 82 per cent of respondents 

to help the vocational agriculture teacher determine course content . 

15 . Over 90 per cent indicated that building facilities for 

vocational agriculture should include shop , classroom,  and washroom. 

Eighty-one per cent indicated that an office was needed , while 79 

per cent suggested a tool room .  

16 . Over
.
90 per cent of the administrators indicated that the 

following power tools should be included in the farm mechanics shop: 

( 1 )  table saw,  (2)  planer , (3) drill pres s ,  and (4) grinder . Over 

e ighty per cent specified the following tools as being necessary : 

( 1 )  band saw ,  (2)  j ointer , ( 3) sander , (4) electric-arc welder , (5) 

acetylene welder , and (6)  blacksmith forge . The shaper , j ig saw ,  and 

wood lathe were considered necessary by over 75 per cent of the re­

spondents . 



17 . Local funds were designated as the only funds to finance 

vocational agriculture departments by 23 per cent of the respondents , 

while 40 per cent specified that local , state and federal funds should 

be used to finance the vocational agriculture teachers' salary supple­

ments . 
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18 . Eighty-eight per cent of the respondents indicated that 

participation in cooperative activities should receive greater emphasis 

as compared to competitive activities in Future Farmers of America 

work . 

19 . Supervised farming programs were considered to be of great 

value by 48 per cent of. respondents and of moderate value by 42 per 

cent . 

20 . Ninety-eight per cent indicated that a student should be 

required to carry out a supervised farming program. 

2 1 . Supervisory visits were considered to be of great value 

by 53 per cent of the respondents and of moderate value by 45 per 

cent . 

.22 . Only 40 per cent of the administrators indicated that the 

duties of a teacher should be devoted entire ly to the vocational agri­

culture program . 

23 . Ninety-six per cent indicated that the teacher's duties 

during the summer should be devoted mainly to the supervision of his 

supervised farming program.  

24 . Sixty per cent suggested that both young and adult farmer 



clas ses should be taught , but 40 per cent specified that only one per 

year should be taught . 
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25 . Seventy-one per cent of respondents predicted that increased 

industry would necess itate reduction of the number of boys taking vo­

cational agriculture . 

26 . What students are able to accomplish as a result of instruc­

tion was considered a criterion in evaluating vocational agriculture 

by 93 per cent of respondents . 

2 7 .  Sixty-nine per cent of the adminis trators declared the 

results from vocat ional agriculture favorable . 

2 8 .  E ighty-four pe r cent indicated that vocational agriculture 

contributes much to boys who enter farming occupations . Fifty per cent 

felt that some good was derived from the course by boys who enter agri­

industry occupations , while an additional 38 per cent felt that much 

was derived . 

II . CONCLUSIONS 

Upon examining the findings of this study , there is evidence 

of mixed feelings as to the regards held by East Tennessee administra­

tors  for vocational agriculture . It is obvious , however , that mos t  

adminis trators think rather highly of their programs and indicate that 

vocational agriculture is a ne cessary part of their curricula . 

Based on the careful examination of the findings , the fol lowing 

further conclusions may be reached . 



1 .  Suggestions and evaluations , by and large , are reliable 

and representative of the group interviewed , although there may have 

been a few whose opinions may not have been entirely objective . 

2 .  There is less  emphasis placed on the value of the adult 

program by administrators than by vocational agriculture teachers . 

3 .  There is some concern by administrators as to the academic 

teaching load recommended for vocational agriculture teachers. 

4 .  There are a few misconceptions concerning the teacher ' s  

role in the community and the s chool . 

5 .  Many administrators feel that the vocational agriculture 

teacher should have more students .  

6 .  Several respondents indicated the desire to help plan the 

course of study and other aspects of the program . 

7 .  A few respondents indicated that les s  than four years of 

agriculture should be offered in their schools . 

8 .  A few of the above conclus ions were criticisms voiced by 
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a few of the respondents .  However , most  of the respondents indicated 

that vocational agriculture was well justified as a part of their school 

curricula and that it prescribed to the accepted purposes of the course . 

III • RECOMMENDATIONS 

Before making further recommendations for the program of voca­

tional agriculture in Tennessee , the writer feels that teachers of 

agriculture should do their utmost to accomplish the purposes of the 
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program in their individual schools . It is recognized that recommenda­

tions are of litt le value when not app lied to each s chool situation . 

The brief recommendations listed herein may be of value to personne l 

involved in conducting the vocational agriculture program ,  but they 

should be studied in light of their own particular situations . Care­

ful review of the findings should be made in order to make more 

specific recommendations . 

The following general recommendations are suggested by the 

writer after examining the facts in this study : 

1 .  There should be a more complete realization by administra­

tors and agriculture teachers , alike , that vocational agriculture is 

an integral part of the school curricula , and it merits the same 

backing and support of the administrators as any other important phase 

of the curricula . 

2 .  The pos sibility of broadening vocational agriculture to 

include agri-business and light me chanics should be considered . 

3 .  Some method of relieving the effect of the comparatively 

low teacher-pupil ratio that is required for an effective program of 

vocational agriculture should be considered . 

4 .  A re-evaluation of teaching curricula based on weaknesses 

listed and suggestions made in this study should be made by teachers . 

5 .  Some administrators should be better informed about the total 

program .  The encouragement of their participating more in planning 

the course of study and program should be considered . They should be 

better informed about the teacher ' s  out-of-school activities . 



BIBLIOGRAPHY 



BIBLIOGRAPHY 

"Ag Is Sound Prepping for College Work , "  
t ion Service Bulletin, University of 
cultural Education , 7 : 19 ,  May , 196 1 . 
Farmer , November ,  1960 . 

Tennessee Agricultural Educa­
Tennessee Department of Agri­

C iting California Future 

Breeding , Clarence H .  "Appraisal of Vocational Education in Agriculture 
in Claiborne County by Bus iness  and Professional Leaders ."  Un­
published Master's thesis , The University of Tennes see , Knoxvi lle , 
1960 . 

But ler , Jimmy Joe . "Some Guidance Concerns in Vocational Agriculture . "  
Unpublished Master's the s is , The Univers ity o f  Tennessee , Knoxville , 
1959 . 

Calton , Walter Gene . "The Sett ing of Vocat ional Agriculture in Tennes­
see . "  Unpublished Mas ter's thesis , The University of Tennessee , 
Knoxvi lle , 1959 . 

Cardozier , V .  R . , T .  J .  Horne , and the A .  V .  A .  Research Committee . 
"Young Farmer Education as Viewed by Superintendent s and Principals 
and Teacher Trainers and Supervisors of Agricultural Education, "  
Summaries o f  Studies in Agricultural Education, pp . 32-33 . United 
States Department of Health , Education,  and We l fare , Vocat ional Di­
vis ion Bul letin No . 282 , Agricultural Series No . 75 . Washington: 
U .  S .  Government Printing Office , 1960 . 

Cook , C. C. A Handbook on Teaching Vocational Agriculture . Danvi l le ,  
Illinois : Interstate Printing Company , 1938 . 

Deyoe , George P .  Supervised Farming in Vocational Agriculture . Dan­
vil le , Illinois : The Inters tate Printers and Publishers , 1943 . 

Hamlin , H .  M. The Community Program of Agricultural Educat ion .  Cham­
paign , Illinois : Stipes Publishing Company , 1943 . 

Hammonds , Cars ie . Teaching Agriculture. New York: McGraw-Hill  Book 
Company , 1950 . 

State Department of Education . Directory of Public Schools State of 
Tennessee, 1960- 196 1 .  Nashvil le :  State Department of Educat ion , 
1960 . 

Tennessee Division of Vocational Education .  Evaluative Criteria and 
Supervisory Guide for Vocational Agriculture Teachers .  Nashvi lle :  
Department of Education , 196 1 . 

9 1  



92  

Tennessee State Board of  Vocational Education . State of  Tennessee Plan 
for Vocational Education . Nashvi l le :  Tennessee State Board of Vo­
cat ional Education , 1959 . 



APPENDIX A 



94 

Y .  J .  McANDREW DEPARTMENT OF EDUCATION CORA LEE NEWMAN 

Superintendent JEFFERSON COUNTY Supervisor 

DANDRIDGE , TENNESSEE 

Dear Sir :  

This letter is t o  introduce Char les H .  Snodder ly who i s  at 
the present time teaching agriculture at Jefferson High Schoo l ,  Jefferson 
City, Tenn . 

Mr .  Snodderly is a native of Jefferson County . He received his 
Bache lor of Science degree from the University of Tennessee in 1947 . He 
has since been teaching agriculture in Cocke and Jefferson Counties . Mr .  
Snodderly has comp leted the work except a thesis neces sary for a Master 
of Science degree in Agricultural Education. 

Mr .  Snodderly is current ly working on his thesis ; and he would 
appreciate it if you would answer the enc losed questionnaire , the re­
sults of which wi ll  be the bas is of his thesis . These quest ionnaires 
are being sent to principals and super intendent s throughout East Tennes see . 

Please return the questionnaire in the enclosed stamped se lf­
addressed enve lope at your ear liest convenience . Thank you very much 
for your cooperation . 

Your s very truly , 

/s/ Y .  J .  McAndrew 

County Superintendent 
Jefferson County Schools 
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QUESTIONNAIRE 

RECOMMENDATIONS FOR VOCATIONAL AGRICULTURE 
BY EAST TENNESSEE SECONDARY-SCHOOL 

ADMINISTRATORS 

I. What experiences have you had as a s chool administrator? (Check 

as many as apply and also number of years in each pos ition . )  

-----�A. High-s chool principal .  (Number of years . ) 

-----�B . Superintendent of a school system . (Number of years . 

__ ) 

_____ c .  School supervisor . (Number of years . ) 

----�D . Teacher . (Number of years . ) 

_ ___:E . Others . (Specify . )  

II . What experiences have you had in farming? (Check as many as app ly . )  

A .  Was born and reared on farm. ---� 

----�B . Have actual ly farmed . 

___ 1 . Fu 1 1  time • 

_____ 2 .  Part time . 

C .  Have owned or now own a farm . -"'---

D . Have lived on farm. ---· 

_ ___:E . Others . (Specify . )  

III . What experiences have you had in vocational agriculture? (Check 

as many as apply . )  

A .  Was former student of vocational agriculture . (List ---

number of years . ) 

B .  Was former vocational agriculture teacher . --� 

9 6  



_____ c .  Have worked on the faculty with vocational agr iculture 

teacher . 

----�D . Have worked as an adminis trator where vocat ional agr i­

culture was taught . 

----�E . Have had no experience with vocational agriculture . 

----�F . Others .  ( Spe cify . )  

IV . What training have you had in technical agriculture other than 

vocat ional agriculture?  

_____ A. High-school nonvocational agr iculture . (List number 

of years . ) 

----�B . Co llege courses in Agr iculture . 

_____ c .  Others . ( Spe cify training . )  

9 7  

V .  To what extent does the effect ive use of the technical know-how in 

agriculture inf luence the economy of people in this area? (Check 

one . )  

----�A. A very great extent . 

----�B . A very moderate extent . 

_____ c .  A very sma 1 1  extent • 

VI . How much training in agriculture does  a farmer need in order to 

do an eff icient j ob of farming? (Check as many as apply . )  

_____ A. High-school vocat ional agriculture . 

----�B . Col lege 

_____ c .  Agriculture Extension Service . 

D .  Soil Conservation Service . -----· 
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_----.cE . Others .  ( Specify . )  

VII . How many years of vocational agriculture should be offered in your 

school or schools? 

___ A.  Two years . 

_____ B . Three years . 

___ c .  Four years . 

VIII . Why is vocational agriculture now a part of the curriculum in your 

school or s chools? (Principals and superintendents who have voca­

tional agriculture as part of curricula may check as many as app ly . )  

_____ A .  Definite need for the program . 

----�B . Federal and/or state aid . 

C .  Tradition . ---

----�D . Community requests it . 

----�E . For low-ability students .  

F . Have facil ities available . ----

___ G .  Others .  (Write in reason or reasons ) 

IX . Do you think that your secondary school or s chools should continue 

vocational agriculture? (Principals and superintendents who have 

vocational agriculture a part of curricula may check one . )  

---�A. Yes .  

____ B . No . 

Why or why not? (Write in reason or reasons . )  

X .  If vocational agriculture i s  not offere d ,  what are the reasons? 

(Principals and superintendents who do not have vocational agri-



culture as part of their curricula may check as many as apply . )  

_____ A. No significant need for the program .  

_____ B .  Lack of faci lities . 

_____ c .  Lack of student interest .  

----�D . Expense greater than benefits . 

----�E . Lack of qualified teachers .  

__ ....:r· . Too many administrative prob lems . 
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_____ G .  Percentage of s chool enrollment of farm boys too small . 

_____ H . Percentage of students entering agriculture too small . 

____ I .  Others (Write in reason or reasons . )  

XI . What maj or objectives i s  the program of vocational agriculture in 

your s chool or schools attempting to achieve! (Check as many as 

apply , and then rank in order of their importance - - 1 ,  2 ,  3 ,  etc . )  

_____ A.  To  provide basic training in agriculture , which is ap-

plicab le to the common agricultural occupations . 

____ ._B . To provide specific training for farming . 

_____ c .  To prepare students for agriculture co llege entrance . 

_____ D . To provide the student with a general , yet pract ical , 

knowledge of agriculture . 

_ _.:E . Others . ( Specify . )  

XII . What changes would you suggest i f  you were t o  develop a new set 

of objectives for vocational agriculture? 

XIII . In your opinion , should restrictions be placed on boys who wish to 

enroll  in vocational agriculture! 



___ .A. Yes . 

___ .B .  No . 
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XIV . If your answer to number XIII was affirmat ive , what res trict ions 

wou ld you p lace? 

----�A. Must be reared on farm . 

_____ B . Must have a desire and opportunity to become emp loyed 

in agricul tural work including farming after completing 

high school . 

_____ c .  Must have facilities to carry out a project or projects 

acceptable to local teacher of vocat ional agriculture . 

_____ n . Must have abi lity to eventua lly do acceptab le col lege 

work . 

_____ E . Must intend to seek emp loyment in any fie ld after 

finishing high school . 

_____ F .  Others . (Indicate . )  

XV .  Who should de cide whether a boy should enroll in vocational agr i­

culture? (Check as many as apply . )  

Agr . I Agr . II Agr .  III Agr . IV 

A .  Vo-ag teacher 

B .  School counse lor 

c .  Principal 

D .  Boy himself 

XVI .  What should be taught in high-school vocational agriculture 

classes? (Check as many as apply . )  



_____ A . Course content s hould be based on b oys ' farming 

projects . 

----�B . Course content should be based on pres ent and future 

needs of communi ty . 

_____ c .  Course content should be de s i gned to give a general 

broad knowledge of agr iculture and re lated fields . 

__ 
D. .  Others .  ( Spe cify . )  

XVII . Who , in add it ion t o  vocational agricul ture teacher , should help 

de termine course content for vocational agriculture depar t­

ments? ( Check as many as app ly . )  

____ .A .  Principal . 

___ .-B . High- s chool boys . 

______ c .  Supe rintendent of s chools . 

__ .-D . Leading farmers in communi ty . 

E . Parents . ----

____ F . Others . (Wri te in individuals . )  
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XVIII . What building facilitie s  should a department of vocat ional agri­

cul ture have for vocational agr icul ture use only! ( Check as 

many as app ly . )  

_____ A . Agr iculture shop . 

B . C las sroom .  ---· 

C .  Of fice . -----

D . Toile t . ----

E .  Washroom . ----
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F .  Tool room .  

G .  Others . (Specify . )  

XIX . In addition to an adequate supply of small  woodworking tools for 

boys enrolled , what power tools should be provided? (Che ck 

only those needed . )  

A.  Woodworking 

1 .  Tab le saw .  

2 .  Shaper ,  

3 .  Band saw .  

4 .  Jig saw .  

5 .  Planes . 

6 .  Jointer . 

7 .  Wood lathe . 

8 .  Sanders . 

9 .  Others .  ( Specify . )  

B .  Metalworking 

1 .  Drill  press . 

2 .  Grinder . (At least one . )  

3 .  E lectric-arc we lder . 

4 .  Acetylene welder . 

5 .  B lacksmith forge . 

6 .  Others .  ( Specify . )  

XX .  Who do you think should f inance vocational agriculture ? (Check 

as many as apply . )  
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State Federal Other Local 

A.  Providing facilities 
for vo-ag dept . 

B .  Maintaining vo-ag dept . 

c .  Vo-ag teachers ' salary 
supplements 

D .  Vo-ag teachers ' travel 

XXI . Which activities should be given the greater emphas is in Future 

Farmers of Amer ica work? (Check one . )  

---�A. Participation in competitive activit ies , such as live-

stock contests , etc . 

----�B . Participation in cooperative activities , such as com-

munity livestock improvement programs , etc . 

XXII . What is the re lative value of supervised farming programs or pro-

jects as actually carried out today in your high school or 

schools? (Check one . )  

A .  Great value t o  student . ----

----�B . Moderate value . 

_____ c .  Little or no value . 

XXIII . Should each vocational agriculture student be required to carry 

out one or more projects in a supervised farming program? (Check 

one . )  

--�A. Yes .  

--�B . No . 

Why or why not? (Write in reas on or reasons . )  
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XXIV . What should your vocational agriculture teacher or teachers do 

during the summer? 

----�A. He should do a large part of the supervision of farm­

ing projects during summer . 

_____ B .  He should use this time for gett ing the vocational 

,agriculture department ready for the coming schoo l 

year . 

_____ c .  He should organize his long-time programs of work 

dur ing thi s period . 

_____ D .  He should use thi s time for professiona l improvement 

such as summer school . 

_____ E .  He should not be employed during the summer .  

__ .F .  Others . (Specify . )  

XXV . What academic teaching load should a vocational agriculture teach­

er with sixty boys enrolled in his vocational agriculture clas ses 

have? (Check as many as apply . )  

----�A . He should teach the required number of classes of 

all-day boys with the remainder of time devoted to  

visitations , shop and classroom maintenance , teach­

ing adult classes--duties pertaining to vocational 

agriculture . 

----�B . He should not teach other academic course s .  

_____ c .  He should have the same teacher-pupi l  ratio as any 

other teacher in school . 



----�D . He should keep study hall  in addit ion to his voca­

t ional agriculture classe s . 
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----�E . He should do the same number of extracurricular act i­

vities as any other teacher--sponsorship , take up 

tickets at ball games , etc . 

F . Others . (Indicate . ) ---· 

XXVI . How important do you consider on-farm vis its by the teacher of 

vocational agriculture? 

--�A. Great . 

----�B . Moderate . 

______ c .  Very little . 

XXVII . How wil l  new or increased industry affect vocat ional agricul ture? 

(Check as many as apply . ) 

-----�A . Reduce the number of boys in your school or schoo ls 

taking vocational agriculture . 

----�B . Require more intens ive training for vocational agri­

culture students because agriculture is becoming 

more technical . 

_____ c .  Require relating of agriculture to  indus try . 

----�D . E liminate the necessity of teaching vocational agri­

culture . 

____ E . Others . (Specify . ) 

XXVIII . What sort of out-of-school program in agricul ture do you consider 

adequate for your vocational agriculture department or departments? 

(Check as  many as app ly . ) 



106 

----�A . Both adult and young farmer classes should be taught . 

----�B . Adult and young farmer classes should be combined . 

_____ c .  Pub lic schools should not teach agriculture to adult 

farmers .  

__ .D .  Others .  {Specify . ) 

XXIX . How many adult classes should a vocat ional agr iculture teacher 

with sixty boys in his high-school c lasses try to teach? {Check 

one . ) Note : Assume for each c lass at least ten meetings and not 

less than twenty hours of instruction . 

_ __.;A . One • 

_ __.B . Two . 

C .  Three . ----

---D . Four or more . 

E . None . ---· 

XXX . What factors do you cons ider in determining the value of your voca-

tional agriculture department or departments ?  (Check as many as 

apply , and then rank in order of their importance-- 1 ,  2 ,  3 ,  etc . ) 

A . What students are able to do as a result of instruction . ---

-----�B . Number of students enrolled (teacher load) . 

_____ c .  Attitude of student s and parents and others . 

--�D . Number of former students entering other agricultural 

occupations . 

___ _.E . Housekeeping in department . 

__ ...:F . Student reports . 
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___ G .  Grades earned . 

--"H .  Others . ( Specify . )  

XXXI .  Do you think the over-all  results obtained from vocational agri-

culture in your school or schools are favorable? ( Check one . )  

_____ A. Very favorab le . 

___ .B .  Favorab le . 

___ c .  Probab ly worth time and expense involved . 

D . Unfavorab le . ---

__ .E .  Other . ( Specify . )  

XXXII . To what extent should vocational agriculture contribute to success  

of the following occupations? 

Occupational Much Some Litt le None Waste of 
Are a  Tim_a -

A.  Farming occupations , 
(such as dairy farming , 
lives tock farming , to-
bacco farming e t c . )  

B .  Agri-industry occupations 
other than farming , such 
as feed and seed store 
workers ,  servicemen , e lec-
tricians etc . 

c .  Professional careers in 
agriculture , such as en-
tering col lege of agri-
culture , etc . 

D .  Occupations requiring some 
competency in agriculture , 
such as rural ministers , 
rura l attorneys , etc . 

I 
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