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ABSTRACT 

Teachers in general and music teachers in particular face prob­

lems which make teaching stressful. The purpose of this study was to 

identify sources of stress for music teachers in Tennessee in the fol­

lowing categories: environmental stressors, job-related stressors, 

classroom management/ student behavior stressors, interpersonal stress­

ors, and personal stressors. Also identified were coping strategies 

used and found effective by teachers. 

The study was designed to address the following questions: 

1. What are the perceptions of a panel of experts regarding 

factors which cause stress for music teachers? 

2. What factors which cause stress are common to teachers in all 

three music areas--general, choral, and instrumental? 

3. What factors which cause stress· are common to all levels of 

teaching in the three music areas? 

4. · What factors which cause stress are unique to each music area 

and teaching level? 

5. Is there a difference in factors which cause stress as · per­

ceived by music teachers, as compared to the list generated by the 

panel of experts?. 

6. What are some effective ways teachers cope with stress in 

teaching? 

7. Is there a relationship between factors which cause stress and 

the gender, years of teaching experience, and how likely teachers are 

to continue to. teach? 
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8. Is there a relationship between factors which cause stress and 

the teaching area and teaching level of teachers in the survey? 

9. Is there a relationship between stress and the coping strate­

gies used by teachers? 

The data were collected by means of a survey instrument. 

Teachers were selected by random sample from the 43 school systems 

which provided a list of music teachers. A total of 161 teachers 

participated in the survey. Frequencies and percentages were cal­

culated for each item on the survey, and stress variables were ranked 

from high to low for the total sample and by teaching area, years of 

teaching experience, gender, and by teachers' response to the ques­

tions: How stressful is teaching? and, How likely · are you to continue 

to be teaching in ten years' time? A Pearson Product Moment correla­

tion was used to determine correlation between stress variable groups 

and coping strategies and between the total stress score and the 

question: How stressful is teaching?, and between the questions: 

How stressful is teaching? and, How likely are you to be teaching in 

ten years' time? Means and standard deviations were determined for 

each stress variable and for the stress and coping groups and the 

total stress and coping scores. The General Linear Model (GLM) was 

used to produce analysis of variance tables to determine the main 

effects of teaching area, teaching level, how likely teachers were to 

continue to teach', and the interactions of these variables. Analysis of 

variance was also used to determine the main effects of years of 

teaching experience, gender, and how likely teachers were to continue 

to teach. 
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The panel of expert and· music teachers did not agree upon what 

was stressful to music teachers. The· panel of experts ranked the 

following stress variables to be the most stressful to teachers: uncer­

tainty about job, student load, class load, lack of planning time, 

number of school assignments, evaluation, paperwork/housekeeping, 

and inadequate school di sci pl ine policy. The most stressful items 

according to teachers were: inadequate salary, Career Ladder Pro­

gram, unmotivated students, low status of the profession, and inade­

quate fringe benefits. Music teachers indicated that job-related 

stressors, ·i. e., those which reflect how teachers are valued by their 

school system and by the public were the most stressful, while the 

panel of experts indicated environmental stressors to be the most 

stressful. 

General music teachers, the majority of whom were at the elemen­

tary and middle school/junior high levels, found evaluation, student 

load, class load, and planning/teaching for individual student needs to 

be more stressful than did choral and instrumental teachers. Choral 

music teachers indicated that concerts, noise, and festivals were more 

stressful than did general and instrumental music teachers. Instru­

mental music teachers indicated that lack of materials/equipment and 

lack of promotion opportunities were more stressful than did general 

and choral music teachers. The most used an·d effective coping strate­

gies for teachers were religion, reading, situational compartmentali­

zation, diet aDd nutrition, deep breathing, muscle tension/ relaxation, 

sports, aerobic exercise, crafts, and detachment, all of which are 
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physical or psychological strategies. Chemical coping strategies were 

ranked very low by the majority of teachers. 

Gender did not appear to be significantly related to the stress 

variables, but years of teaching experience was a significant variable. 

Stress items tended to be more stressful to inexperienced teachers, 

i.e. , those who had taught less than 5 years. The future plans of 

teachers, i.e. , how Ii kely they were to continue to teach, was a s ig­

nifica nt variable in the analysis of environmental stress variables. 

Environmental factors were ranked higher by teachers who were likely 

to continue to teach, while job-related factors were ranked higher by 

teachers who were not likely to continue to teach. 

Environmenta I, job-related, and classroom management/ student 

behavior factors were moderately stressful for the three teaching 

areas, while interpersonal and personal factors were less stressful. 

I nstrumental teachers found job-related and classroom management/ 

student behavior factors to be more stressful than did general and 

choral music teachers. General music teachers found environmental, 

job-related, and classroom management/ student behavior factors �o be 

less stressful than did choral and instrumental music teachers, but 

ranked personal factors to be somewhat more stressful than did choral 

· and instrumental teachers. 

Teachers in low, moderate, and high stress groups tended to _use 

some of the same coping strategies, but higher stress teachers used 

more coping strategies. The most used and effective coping strategies 

by low stress teachers were religion, reading, sports, and situational 
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compartmentalization. High stress teachers added to this list aerobic 

exercise, crafts, and diet and nutrition; The Pearson Product Moment 

correlation procedure revealed no significant correlation between stress 

groups and coping groups. 

Many teachers (36%) indicated that teaching was extremely stress-

ful, and 59% indicated that it was moderately stressful. Individual 

teacher stress scores and total stress scores for each variable indi­

cated that many aspects of teaching are quite stressful to many and at 

least moderately stressful to a majority of music teachers. The 

difference in perceptions of stress by teachers and by the panel of 

experts in music education gave evidence to the lack of communication 

between these groups and the need to address concerns of teachers. 
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CHAPTER I 

INTRODUCTION 

"Stress could be a one-word definition of teaching" (Alschuler, 

1980, p. 7) . This statement by Alfred S. Alschuler expresses the 

feelings of many teachers and many researchers who have investigated 

problems of teaching. Swick and Hanley (1983) state: 

By the nature of their work, teachers are thrust into 
many stressful situations. They must deal with the academ­
ic and emotional needs of numerous students in the course 
of a normal teaching day. They must cope with administra­
tive and parental interruptions, with professional activities 
such as meetings, conferences, and in-service education; 
and with record keeping and evaluation responsibilities, to 
name just a few of their duties. (p. 29) 

A number of researchers have looked at the problem of stress as 

it affects the teaching p_rofession. In a 1978 study of 4, 934 teachers 

in Chicago, Cichon and Koff ( 1978) found that the priority concerns 

which caused stress among teachers were: student discipline, involun­

tary transfer, overcrowded classrooms, lack of books and supplies, 

and disagreement with supervisor. Discriminate analysis revealed no 

significant differences for age, sex, or type of school. 

Wangberg ( 1984) explored job dissatisfaction among female elemen­

tary teachers in the South, Midwest, and West, and found that nearly 

40% of the women indicated that they would not choose elementary 

teaching if they �ere to rechoose their career. 

The research reveals stress among all teachers, but very little 

has been done among teachers of specific subject areas. Two re­

searchers have investigated the stress among special education 
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teachers, but the majority of studies have not looked at teachers of 

specific subject areas. I t  was the speculation of the author that 

teachers of one of the "special areas", i. e., music, have problems that 

are unique to them . . This feeling has been substantiated by colleagues 

in this subject area, but no research had been done in this area. 

Bischoff.and Ellis {1983) conducted a study of first-year physical 

education teachers, the problems which they encounter, and how their 

perceptions compare to those of teachers in other subject areas. An 

attempt' was made to gain information on perceived difficulties unique. 

to teaching physical education. The study revealed that the highest 

degree of difficulty appeared to be managing classes with large num­

bers and being flexible in using instructional facilities. 

An extensive literature search revealed that no research had been 

done in the specific area of music teachers. There is a need for such 

a study of this and perhaps other subject area teachers as well. The 

focus of this study was music teachers, and included general, choral, 

and instrumental teachers. 

Statement of the Problem 

Teachers of music may have problems which are unique to their 

subject area and which seem to cause undue stress. Some of the 

problems may b� common to all music teachers, and some may be 

unique to the mu'sic area and/or grade levels taught. 
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Purpose 

The purpose of this study was to investigate and identify common 

sources of undue stress for music teachers of the three music areas 

(general, choral, and instrumental) at all levels. Also identified were 

· unique stressors associated with each area and teaching level. Ways 

in which teachers deal with the causes and effects of stress were also 

identified and reported. 

Importance of the Study 

Stress appears to permeate the teaching profession and many oth­

er professions as well. Stress is not necessarily bad in itself; only 

when it interferes with the physical and mental health of teachers, or 

interferes with their ability to function as teachers does it become a 

serious problem. Research indicates that teachers are leaving the pro­

fession because of the effects of stress in their jobs. Others continue 

in their stressful position, becoming less and less effective. I t  is im­

portant that we know what factors cause undue stress on teachers so 

that these can be addressed and stress can be reduced. I f  we are to 

secure and keep effective teachers, the working environment must be 

as positive as possible. One of the ways this can be done is to iden­

tify and eliminate as many stressors as possible. 

Assumptions 

The investigation of sources of stress to music teachers was 

based on the following assumptions: 
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1. I t  is possible to identify stressors unique to music teachers 

collectively and specifically by means of · a survey instrument. 

2. Respondents will provide accurate data. 

3. Respondents have certain perceptions about their jobs which 

will provide useful data. 

4. Music teachers are an important part of the teaching profes­

sion because of the unique and necessary skills, concepts, and per­

ceptions which they bring to students. 

5. The data are interval in nature because it is assumed that the 

Likert-type scale had equal increments. 

Limitations and Delimitations 

The following limitations and delimitations were recognized in this 

study: 

1. The teacher population was limited to those systems where 

superintendents cooperated in the study by providing a list of teach­

ers of general, choral, and instrumental music. 

2. The teacher population was I imited to those who chose to re­

spond from the school systems selected. 

3. The sample size was I imited by the fact that many school sys­

tems in the state of Tennessee do not have music teachers. 

4. The study was delimited to teachers of mu.sic in Tennessee. 

5. The stu'dy was delimited to teachers who were employed at 

elementary , middle/ junior high, and high school levels in public 

schools. 
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Definit ion of Terms 

The following terms are · defined for the purposes of th is study: 

Music teachers. Music teachers were def ined as those teachers 

who teach in one of the music areas (general, choral, or instrumental ) 

at least one-half of their teaching day in a publ ic school. 

Burnout. Burnout was defined as a state of mind characteri zed 

by emotional exhaust ion, physical fat igue, feel ings of helplessness, and 

lack of enthusiasm about work wh ich can occur among individuals who 

work with other people in the helping professions such _ as teach ing. 

Panel of experts. The panel of experts was the group of educa­

tors in supervision and h ig her education selected to verify the exis­

tence of and causes of stress among music teachers. 

Stress. Occupational stress is  a negative physiolog ical and psy­

cholog ical response to a discrepancy between a teacher' s work needs 

and expectations and the abili ty of the teacher to meet these needs 

and expectations . 

Stressors. Stressors are those factors wh ich prevent the teacher 

from meet ing h is  work needs and expectat ions, result i ng in occupat ion­

al stress. 

Environmental stressors. Environmental stressors are those wh ich 

refer to condit ions of the teach ing environment. 

Job-related ·stressors. Job-related stressors are those wh ich re­

flect how teachers feel they are valued by their school system and the 

public. 
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Classroom management/ student behavior stressors. Classroom 

management/ student behavior stressors · are those which reflect how 

teachers deal with students and how student participate in their edu­

cation. 

Interpersonal stressors. Interpersonal stressors are those which 

refer to teachers' relationships with peers, the school administration, 

school personnel, and parents. 

Personal stressors. Personal stressors were those which refer to 

situations in the private lives of teachers. 

Questions 

Questions to be addressed by this study are as follows: 

1 .  What are the perceptions of a panel of experts in education 

regarding factors which cause stress for music teachers? 

2. What factors which cause stress are common to teachers in al I 

three music areas--general, choral, and instrumental? 

3 .  What factors which cause stress are common to all levels of 

teaching in the three music areas? 

4 .  What factors which cause stress are unique to each music area 

and teaching level? 

5. Is there a difference in factors which cause stress as per­

ceived by music teachers, as compared to the list generated by the 

panel of experts?· 

6 .  What are some effective ways teachers cope with stress in 

teaching? 
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7. Is there a relationship between factors which cause stress and 

the gender, years of teaching experience, and how I ikely teachers are 

to continue to teach? 

8. I s  there a relationship between factors which cause stress and 

the teaching - area and teaching level of teachers in the survey? 

9. I s  there a relationship between stress and the coping strat­

egies used by teachers? 

Procedures 

The primary investigative instrument for the study was a ques­

tionnaire. Based on a review of the literature on the topic, a prelimi­

nary survey instrument was developed and sent to a panel of experts 

in music education. These individuals were selected on the basis of 

previous experience as a teacher of general, choral, or instrumental 

music and because of their previous or present position as an adminis­

trator in music education and/ or teaching at the college level in music 

education. They were asked to add other items to the list if they 

chose, and then rate the items on a scale of 1 to 3 according to the 

degree of stress which they cause, in the opinion of the experts, with 

1 being low, 2 being moderate, and 3 being extreme. Using the infor­

mation gained from these lists, the author revised the questionnaire to 

be sent to the teachers. 

The questionnaire included demographic data as follows: years of 

experience, sex, music area taught, levels taught, area and level pre­

ferred, school size, number of schools served, number of students 
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served in an average day, and certification areas. The second section 

consisted of a list of stressors developed from the literature and the 

feedback of the panel of experts. Teachers were asked to list any 

sources of stress that were not included on the list, and then to rate 

the stressors on a Likert-type scale of 1 to 7, with 1 being not at all 

stressful,  and 7 being extremely stressful. 

A third section asked teachers to identify and rate ways in which 

they cope with stress. Again, they were asked to add to the list any 

means of stress relief not included on the list. This section also in­

cluded a Likert-type scale for rating. 

A fourth section asked teachers to indicate their attitude toward 

teaching and how stressful they perceived teaching· to be for them­

selves and for other teachers. They were also asked to indicate their 

future p lans as they relate to teaching in the next ten years. They 

were asked to list reasons why they would leave teaching, if they in­

dicated that this was likely. 

I n  order to choose the popu lation of teachers for the study, a 

letter was sent to all superintendents in the State of Tennessee asking 

them to send a list of the music teachers in their school systems, with 

schoo l addresses for each teacher. A random sample of teachers from 

these systems was selected for the study. These teachers were sent a 

copy of the qu.estionnaire with a cover letter of explanation and 

request for their' participation. 

Since the.· data collected were interval in nature, and the sample 

randomly se lected, the ana lysis of variance statistical method was used 
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to analyze the data regarding the main effects of music areas taught , 

level of teaching , and future plans of teachers. A second analysis of 

var iance analyzed data for mean differences in respondents by experi­

ence, sex, and future plans. Since F-tests in the analysis of variance 

indicated s ignificant differences in means, a Scheff� Post Hoc test was 

used to identify and explain the differences. Frequencies and per­

centages were calculated for each vari able, and stress variables were 

ranked in several categories. 

The data were reported in  an item-by- i tem analysis by· groups, 

with means and standard deviations of music teachers in each area of 

teaching for each stress variable. Overall means and standard devi­

ations for each area were also reported. Stress var iables were ranked 

from high to low for the total sample and for subgroups, and coping 

strategies were ranked from high to low by use and effectiveness. 

Organizat ion of the Study 

The study was divided into five chapters as follows : 

Chapter I contains the introduction and descript ion of the re­

search design. 

Chapter 11 contains a review of the literature related to stress in  

teaching. 

Chapter 111 contains a presentati on of the data : 

Chapter IV contains an analysis and discussion of the data. 

Chapter V contains a summary of findings, conclusions, recom-

mendations, and f inal observations . 
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CHAPTER 11 

A REV I EW OF RELATED L I TERATURE 

Introduction 

The purpose of this chapter is to review literature concerning 

stress in general and stress in the teaching profession in particular. 

I t  will be noted that there were no studies to be found that relate 

specifically to music teachers. Teacher stress will be explored in 

terms of an historical perspective of stress, definitions of stress, 

causes of stress > and effects of stress. Also examined will be coping 

strategies as described in the literature . 

Historical Perspective 

Tache and · Se lye ( 1 986 ) stated that stress is a twentieth-century 

word that is becoming more and more popular . This fact is attested to 

by the dates of research, books, and articles written about stress. 

Except for a few treatises written on anxiety such as that of  Freud 

( 1 9 36 ) , and a paper presented to the Army Medical Service Graduate 

School by J. C. Whitehorn on stress (W hitehorn, 1 953 ) , very little 

information can be found regarding stress before Lazarus' writings on 

psychological stress in 1 952 and Selye' s 1 956 book, The Stress of Life. 

Hans Selye is often called the father of stress research ( Beehr & 

Bhagat, 1 9 85 ) . He developed the General Adaptation Syndrome con­

cept (GAS) which describes bodily reactions to stressful events. Most 
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I iterature specifically about teacher stress, particularly research, has 

been written since 1970 . 

The initial research on stress in the field of education was limited 

to administrators, presumably since some researchers felt that adminis­

trators were likely to be in stressful situations. Much of stress re­

search . has been conducted at the executive or management level in in­

dustry, and the administrative level in education is perhaps considered 

comparable. Goodman ( 1980) stated that there are more references 

dealing with school administrator stress than teacher stress and cited a 

statement by Maslach in which she says that there is  perhaps a bias 

against considering stress in relation to workers as opposed to admin­

istrators. It is her theory that one possible reason for this "reluc­

tance by administrators to view situational rather than personal vari­

ables ( faults of the teacher) as responsible for stress is that consid­

eration of the situational variables may shed some blame on their own 

action" (p. 7) . 

The majority of research on teacher stress has been I imited to 

teachers in general. Only a small number of studies involved a specif­

ic subject area or group. Bischoff and Ellis (1983) investigated diffi­

culties of first-year physical education teachers, and a few studies 

have been done regarding special education teachers ( Faas, 1984; 

Olson & Matusky, 1982; Bensky et al. , 1980) . It has been suggested 

that special education teachers have more potential for stress and 

burnout, but I ittle evidence exists to support this hypothesis. 
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Until recently, according to Schwartz et al. ( 1 983) , much of the 

research on teacher stress has focused on teacher personality rather 

than on environmental causes of stress. It is the feeling of these 

writers that the aforementioned research has not only failed to discov­

er a relationship between teacher personality and maladjustment, but it 

has also obscured the fact that teachers must adapt to particular 

settings as they work--settings which may be more or less favorable , 

and which no doubt have an effect on the teacher (Schwartz) . 

Definitions of Stress 

Cedol ine ( 1 982, p. 1 )  noted that "in ancient China, the symbol 

for stress included two written characters--the ones for danger and 

opportunity." Danger is the possibility of bodily harm, and oppor­

tunity is the motivating effect of stress. 

Although the term stress was used in medicine and psychology as 

early as 1 91 4  (Mason, 1 975) ,  it was Hans Selye who proposed the idea 

of nonspecific bodily reactions to demands made upon it. Many of 

these early 1 1 demands" identified by Selye were physical rather than 

social or psychological, but he was able to recognize a similar syn­

drome in response to any kind of damage to the body. He eventually 

called this syndrome the General Adaptation Syndrome, which has 

three stages: a I arm reaction , resistance , and exhaustion ( Beehr & 

Bhagat, 1 985, p.' 5). Selye has since enlarged his description to in­

clude psychological and social demands . He still contends that all of 

these stressors have physical effects on the body. 
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Beehr and Bhagat (1985) defined stress in the following way: 

Stress is  a cognit ive state in which an individual confronts 
a decision-making or problem-solving situation characteri zed 
by high levels of uncertainty, associated with obtaining 
important outcomes, and in which existence of such uncer­
tainties are long in their duration . (p . 6 )  

Decision mak ing here is used i n  a broad sense to encompass the re­

sponse selection that anyone does when performing any action .  

Chris Kyriacou ( 1977 ) ,  an English researcher on teacher stress, 

defined stress as follows: 

Stress is a response by a teacher of negative affect ( such 
as anger, anxiety, or depression) accompanied by potential­
ly pathogenic physioloq ical changes ( such as increased heart 
rate or release of adrenocorticotropic hormone into the 
bloodstream ) as a result of the demands made upon the 
teacher in his role as a teacher . (p . 299 ) 

Robert Alley (1980)  noted that stress has both a positive and a 

negati ve side . Vacations, pay raises, and beautiful sunsets evoke 

stress upon an individual . Alley mentioned two additi onal terms which 

are used to distinguish between the 1 1 good 1 1  stress and the 11bad 1 1  

stress . These terms are eustress and distress ( p .  5 ) . He further 

stated that stress is  a necessary condit ion of everyone's  li fe and that 

the ulti mate extreme of too little or too much stress is death. He il­

lustrated with the diagram ( F igure 1) from Walter H .  Gmelch' s Beyond 

Stress to Effective Management ( p .  44) . 

Goodall and Brown (1980)  described stress as the body' s reaction 

to demands which cause one to feel threatened, anxious, or frustrated . 

The body then ·creates extra energy to cope with this fear or appre­

hension.  They noted that the concept of extra energy for fight or 

flight can be traced back to prehistoric man and that the unspent 
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energy from our body' s reactions to threats is essentially what causes 

stress (p. 18) . 

Sources/ Causes of Stress 

There are numerous opinions among researchers and authors con-

cerning the sou rces or causes of stress among teachers. These 

stressors range from very general items such as role ambigu ity to very 

specific items such as noise .  A number of opinions from the literature 

will be explored. · 

Cichon arid Koff (1980), in cooperation with a committee of teach­

ers from the Chicago Teachers Union, examined a large number of 
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events thoug ht common to teach i ng .  A base- l i n e i n d icators of stress 

was esta b l i s hed as  an  event common to · a l l  teac hers--the fi rst week of 

the school  yea r .  Al l  teach e rs who were members of  the C h icago 

Teac hers U n ion were mai l ed th i s  Teac h i ng Stress Events I nventory , 

and 4 , 9 34 of a poss i b l e 2 2 ,448 teachers , or 2 2 % , retu rned compl eted 

q ue st ionna i re s . More than h a l f  the respon dents ( 56 % )  reported phys­

ica l i l l ness re lated to thei r wo r k , and about one-q ua rter of  the teac h­

e rs ind icated that they expe r ienced men ta l i l l ness wh ich they fe lt was 

re lated to th e i r  wor k .  The sou rces of  stress wh ich  we re cons i dered 

pr ior ity concern events by the teac hers were : manag i n g  d i s ruptive 

c h i l dren , be i n g th reatened by pe rson a l  i n j u ry , hav i n g  a co l l eag u e  

assa u l ted i n  sc hoo l , and be i ng a ta rget of ve rba l a b u s e  b y  stu dents . 

A second th eme of conce rn wa s management te ns ion w h i c h  i n c l u ded 

such events as i nvol u nta ry transfe r ,  overc rowded c l a s s rooms , noti ce of 

u n sati sfactory pe rformance , lack of  boo ks and s u p p l ies , reo rg a n i zat ion 

of prog rams a nd c las ses , imp lementa ti on of boa rd of ed ucat ion goa l s , 

den i a l  of promot ion or  adva nceme n t ,  a n d  d i sag reement  w i th s u perv isor . 

These items refl ect events that a re imposed u pon the teac hers a nd 

over which they have no control . The  i tem reg a rd i ng i n vol u nta ry 

tra n s fe r  was a res u l t  of the Ch icago Boa rd of Education ' s  mandate from 

the cou rt to de seg reg ate i ts facu lty . A th i rd c�tegory of eve nts ce n­

tered a round doi.ng a good job . Stres sfu l  i tems in th i s  catego ry i n­

c l uded ma i n ta i n i n'g se l f-control  w hen ang ry and teach i ng stu dents who 

a re be low average in  ac h i evement level  ( p . 9 1 ) .  
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In 1978 the Tacoma, Washington, School District conducted a sur­

vey of its teachers to determine causes of stress among its teachers 

(Young, 1980) . A modified form of the Chicago Teaching Events 

Stress Inventory was administered to the 1, 500 teachers in the school 

system. From a list of 45 events, the 20 most stressful events for 

Tacoma teachers were as follows: 

· 1. Involuntarily transferred 
2. Notification of unsatisfactory performance 
3. Colleague assaulted in school 
4. Managing disruptive children 
5.  Disagreement with supervisor 
6. Overcrowded classroom 
7. Threatened with personal injury 
8. Denial of promotion or advancement 
9. Feeling of inability to bring about change in your 

building 
10. Difficulty in dealing with building administrator 
11. Target of verbal abuse by student 
12. Teaching physically or mentally handicapped children 
13. Reorganization of classes and program 
14. Change in duties/work responsibility 
15.  Disagreement with another teacher 
16. Teaching students who are "below average" in achieve-

ment level 
17. Maintaining self-control when angry 
18. Lack of availability of books and supplies 
19 . Changing classrooms within building 
20. I mplementing student learning objectives (p. 39) 

Larry Faas ( 1984 ) investigated stress-producing factors and 'their 

effects ori 274 regular and special education teachers and administra­

tors and found that paperwork, procedural red tape, di sci pl ine and 

behavior problems, and disinterested parents were high stressors for 

all groups of ed,ucators. I tems that were more stress-producing for 

specia I education teachers were lack of breaks and preparation time, 

preparation and conferences regarding students' I ndividualized Educa­

tion Program ( I EP),  and fatigue. Teachers of emotionally handicapped 
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students also reported hostile/aggressive students and hostile/aggres­

sive parents as high-ranking stressors ( p .  5 ) . 

Gupta and Jen kins ( 1981 ) were interested in sources of stress for 

a small sample of teachers and wanted to investigate the differences in 

stress predictors for men and women . Their results showed that the 

most frequently experienced stressor was quantitative role overload , 

which simply means too much work . Other factors were role ambiguity 

( job not clearly defined and predictable ) ,  and role conflict ( demands 

made by people at school that conflict with each other ) . Women were 

found to experience these stressors at a higher level than men , but 

both experienced psychological strain as a result of stress ( p .  9) . 

A study limited to female elementary school teachers was conduct­

ed by Elaine Wangberg ( 1984 ) .  She used a questionnaire which fo­

.cused on teacher job expectations, satisfaction and perceptions of 

working conditions ,  perceptions of career importance and career 

options for women, teaching as a career , and personal background. 

Nearly 40% of the women involved in the study indicated that they 

would not again choose elementary teaching if they could rechoose 

their career . The most important factors identified by Wangberg as 

attributing to these results were poor working conditions, the increase 

of paperwork, the declining status of teachers,  and the availability of 

other job options . This study led to the development . of the Teacher 

Stress Scale (TSS ) which is . used to identify factors of teacher stress 

and job dissatisfaction . Following a study of teachers in a large urban 

system , the following nine factors were then identified : 
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1. Burnout, dissatisfaction. Descriptors: negative feel-
ings about work and competence, lack of administrative 
support, loss of decision making for own classroom, 
care less about students, less time for positive inter­
action with students, negative feelings about teaching 
as a career 

2. Environment. Descriptors: unpleasant work environ-
ment, run down building, noise, inadequate materials, 
violence, extremely hot or cold temperatures 

3. Work rewards. Descriptors: lack of pub I ic and parent 
support and respect, poor benefits and salary, lack of 
individua I recognition, low job mobility, low job status 

4. "Caretaker" personality. Descriptors: avoid express-
ing feelings, focus on failure, can't say "no", feel self­
ish if take time for self, feel inadequate compared to 
other teachers 

5. 1 1  Other" control. Descriptors: I ittle control over what 
teach, I 1ttle control over how teach, I ittle participation 
in decision making 

6. Physical symptoms. Descriptors: headaches, neck-
aches, backaches, taking more drugs, taking more sick 
days, severe physical problems 

7 .  Over load. Descriptors: too much to do, paperwork, 
workload has a negative effect on interactions with stu­
dents 

8 .  Perfection. Descriptors: 100% standards for success, 
feel upset when not a perfect teacher 

9. Health habits. Descriptors: nonnutritional diet, smok­
ing more, eating more, drinking more, too little exercise 
(pp. 6-9) 

This study revealed that elementary teachers perceived less stress 

than secondary teachers. Also, workload was more stressfu l for ele­

mentary teachers, while burnout was more of a problem for secondary 

teachers. 

An additional study by Wangberg using the TSS which was con­

ducted nationwide through Education Week yielded the following nine 

factors which contribute to stress: burnout/ dissatisfaction, work 

overload, "other" control, classroom management, physical environ­

ment, perfection, work rewards, uptightness, and health habits 

( Wangberg, 1984 , p. 10) . 
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Carol Beasley' s study of  on-the-job stress in regular and special 

education teachers revealed no signi ficant di fference between stress 

levels of  regular and special education teachers ( Beasley , 1983) .  She 

used the Maslach Burnout Inventory , the Stress Profile for Teachers 

and a demographic and job-related questionnaire to find that both reg­

ular and special education teachers scored in the moderate ranges of 

stress and burnout and that only 3. 3% were in the high burnout cat­

egory. Time management was the most stressful component of the 

stress profile with parent/teacher relations being the second most 

stressful. Beasley concluded that since the 3. 3% of teachers who were 

in the high burnout category represents approximately two teachers i n  

each o f  the 190 schools i n  the sample , this fact ra ises the question of 

whether we have made much ado about nothing ( p. 39) . 

A ·series of three studies done in central and western Kentucky in  

1983 by Livingston Alexander and others revealed five categories of  

factors related to stress in 660 teachers. These were: ( 1 ) person-

a I/ professional threat, (2) interpersonal relati onshi ps, (3) racial 

issues, (4) noncontact teaching tasks, and (5) change in  normal rou­

tine. This study used the Teaching Events Stress Inventory devel- . 

oped by Cichon. 

Frances C. Welch ( 1983) investigated stress and burnout in South 

Carol ina. · Four hundred twenty-nine princi pals, regular teachers, and 

special education· teachers returned a survey on teacher . stress and 

burnout. High stressors included a category 1 1other 1 1  which was a 

diverse list not given in the results. The next highest stressors 
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were : notification of unsatisfactory performance, last week of school, 

overcrowded classrooms, and managing disruptive students (p. 1 1 ) . 

Henrietta Schwartz and others ( 1983 )  ·conducted an intensive year­

long study focusing on the work environment of the school situation in 

six schools in two major cities . This was an ethnological study involv­

ing a series of observations,· interviews with teachers and principals, 

and key informant interviews. Researchers also provided a breakdown 

of the important elements of school descriptions into categories of sta­

tus, security, and sociability to provide a c learer understanding of the 

measure and source of the stressors . Following their work done in 

psychological anthropology, Schwartz and others postu lated that once 

the basic human needs are met individuals seek security, status 

(se lf-worth ) ,  and · sociability ( goodwil l )  in their culture ( Schwartz 

et al . ,  198 3, p. 5 ) . A cultural system (of which a school is a subset ) 

must provide opportunities for persons in that cu lture to achieve these 

in appropriate degrees. A case study prepared for each of the six 

schoo ls revealed a set of stressors which described that school's  work 

environment . General categories of stressors with specific examples 

are as foll ows : 

Security ( personal safety, . job security ) 
Governance/ Leadership (dissatisfaction with principal and 

other administration, school board ) 
B udget cuts (personnel,  suppl ies, maintenance and repair ) 
Staff relations ( teachers of "new programs",  union repre­

sentation, racial division) 
Student issues ( discipline problems, low achievement) 

These conditiqns were determined to affect the levels of stress to 

teachers in the six schools . Two other basic stressors which cut 
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across the l i nes of status , secu r ity ,  a n d  soc iab i l ity need s were a l ac k  

of res pect for teac hers a nd t h e  ex i s tence of ba r r i e rs to teac h i ng . 

Beca use of the l ac k  of res pect w h ich  teach ers perce ive , they fee l as i f  

they have I i tt le  o r  n o  contro l  ove r  a hope less , i n secu re s i tuat ion . 

Barr i ers to teach i ng i nc l ude nonte ac h i ng fu ncti on s , pa pe rwo r k , i n ter­

r uption s , i ntrus ions by outs ide rs , s hortages of s u pp l i es and eq u i p­

ment , depress i ng con d i ti on s , a n d  too much t ime req u i r ed to d i sc i pl i ne 

d i s r uptive students ( Schwa rtz et a l . , 19 8 3 , pp . 14 , 18-2 5 ) .  

Coates a n d  T horesen ( 1976 ) summa ri zed the fi n d i ngs of 1 5  stu d i es 

on sou rces of a n x i ety or stress among teachers . T hey sta ted tha t 

" a l thou g h  these se l f- report su rvey data l ack  v a l i dat ion aga i n st oth e r  

i nd ices of a n x iety , they suggest that teache rs expe r ience con s i dera b le  

stra i n , tens ion , or a n x i ety i n  th e c la ss room " ( p .  161 ) . T h e i r rev i ew 

of fi nd ings  concerned a n x i ety d u r i ng the beg i n n i ng a nd late r  teac h i n g  

yea rs . B eg i n n i ng teachers'  a n x i et ies a n d  conce rns  focu s  on thei r a b i l ­

i ty to ma i nta i n  d i sc i p l i n e , students'  l i k i ng of them , the i r  know l edge of 

subj ect matter , what to do i n  ca se they made mi sta kes or r u n  out of 

mate r i a l s , and h ow to re late to other facu l ty members , the school sys­

tem , and pa rents ( p.  164 ) . Experi enced teache rs '  sou rces of a n x i ety 

a re t i me dema nd s , d i ffic u lt ies w i th pu pi l s ,  large c l ass  en rol l men ts , 

fi nanc i a l  const ra i n ts ( i nadeq uate sa l a ry , fu nds for mate r i a l s ) , a n d  l ac k  

of educa ti ona l re?ou rces ( p .  16 5 ) .  

Kyr iacou and Sutc l i ffe (1978a ) su rveyed 2 57 teachers  i n  16 

schools  in Eng"l and us i ng a 51- item su rvey in wh ich they we re to i nd i ­

cate how stressfu l  th e items were . They were a l so as ked to res pon d 
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to the question, 11 I n  general, how stressful do you find being a teach­

er? "  An additional section asked questions regarding symptoms of 

stress. Their findings indicate that one-fifth of the teachers surveyed 

were experiencing large amounts of stress. Chief sources of stress 

were general categories of pupil misbehavior, poor working conditions, 

time pressures, and poor school ethos, with specific items in each of 

these categories which included noisy pupils, difficult classes and be­

havior problems, poor career structure and promotion opportun it.ies, 

inadequate salary, not enough time to do work, too much work to do, 

and too much administrative and paperwork. I n  a second study, 

Kyriacou and Sutcliffe (1978b ) used only 14 of these items but added 

the questions, "How stressful do you find being a teacher? ", and "How 

likely is it that you will still be a school teacher in ten years' time? " 

Results showed that 23. 4% found teaching to be very stressful or ex­

tremely stressful, 21.1% and 51.4%  were very satisfied and fairly sat­

isfied, respectively, and 23 . 5 %  indicated that it was fairly or very 

unlikely that they would be teaching in ten years' time. The most 

significant of the 14 items as they correlated to job satisfaction were 

poor career structure, individual pupils who continually misbehave, 

inadequate salary, inadequate disciplinary policy of the school, and 

noisy pupils. Kyriacou and Sutcliffe concluded that it is the con­

ditions of work rather than the work itself (the experience of teach­

ing ) which may cause the greatest amount of stress which strongly 

contributors to job dissatisfaction and intention to leave teaching 

(Kyriacou & Sutcliffe, 1978b, p. 163 ) .  
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Goodall and Brown ( 1980) reported the following sources of stress 

among teachers: student misbehavior, · lack of financial rewards, and 

lack of satisfaction from job performance (pp. 19-20) . · These findings 

are based upon their assessment of research such as studies conducted 

by the National Education Association. 

Swedish researcher, Sten Tellenback ( 1982) felt that individual 

personality characteristics rather than biographical ones are associated 

with stress variables. He investigated seven dimensions in relation to . 

stress: teacher values and needs, pupils as a source of stress, staff 

and parents as a source of stress, miscellaneous sources of stress, 

social support, reaction to the sources of stress, and health. He 

found that teachers' relationships with students are by far the most 

important source of stress. Specific factors regarding pupil relation­

ships included pupils' motivation , pupils' negligence, pupils' lack of 

discipline and pupil dissimilarity (p. 5) . 

Robert Alley, in his article, "Stress and the Professional Educa­

tor" ( 1980) , identified and defined four sources of stress : personal, 

interpersonal, institutional, and societal. 11 Personal stress is that 

which we do to ourselves--our inner fears, inner drives, ambitions, 

etc. 1 1 (pp. 7-8) . I nterpersonal sources come from our interaction with 

others because they . cause an emotional response. This interaction may 

be with family, friends, students, or colleagues. I nstitutional stress 

is closely connected to interpersonal stress since institutions generally 

involve other _people. For a teacher, school policies and new expec­

tations can be institutional stressors. Societal stressors for teachers 
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include the toll of  inflation on their earning power , attitudes of the 

public toward schools and teachers , and attacks upon school programs 

by public officials or the media. 

Manera and Wright (1980 ) reported a study conducted over a pe­

riod of 3 years in classes , workshops ,  and conferences in which the 

topic of stress in teaching was addressed. A list of 14 stressors 

ranked by participants as high , medium , or low stress are as follows: 

1. Accepting and using other people's expertise 
2. Activating 
3. Judging people 
4. Decision making 
5 . · I ndividualized instruction 
6. Time management 
7. Maintaining a good relationship with your superiors 
8. Pacing your energy expenditures 
9. Profess i ona I growth 

10. Building a professional reputation 
11. Discipline and classroom management 
12. Apathy 
13. Personnel 
14. Curriculum 

The most stressful of the fourteen were: time management , individ­

ualized instruction ,  judging people , and professional growth (p. 51 ) .  

Daniel Dukes ( 1 984 ) cited job insecurity as a prime factor in 

teacher stress. He described the annual ritual for many experienced 

teachers in many locations across the country as they wait for the 

spring letter from the superintendent telling them that their positions 

may be el imiriated. He stated the following: 

The teachers whose seniority permits them to hang on to 
positions not only must adjust to uncertainty , but they must 
face the prospect of receiving assignments they would not 
choose un.der normal conditions. (p . 38 ) 
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This fact is perhaps more true for teachers of so-called "special" sub­

jects such as art and music than for other teachers. Prescott ( 1981  ) 

made the following statement in "Music Education in Crisis" : 

Music programs . in crisis often bounce from total elimination 
· to total reinstatement to partial' elimination in a short period 
of time--and when this happens , music teachers don't know 
from one week to the next if they will be employed during 
the new school year. (p. 38 )  

Debbie Walsh ( 1979) stated that " teaching may be hazardous to 

your health" ( p .  2 5 3 ) .  Based upon the research cited previously , it 

is apparent that there are a number of factors which contribute to 

stressful situations for teachers. Although the . research findings 

vary , there seem to be general themes which appear repeatedly. To 

summarize , they are as follows : 

Students--dis�ipline in general , disruptive students , threats of 

abuse and violence, low achievers, disinterested students 

Working conditions--poor facilities , too much work , too much pa­

perwork and red tape , poor management by principals , not 

enough time to do the job 

Status of teachers--i nadequate financia I rewards , poor career 

structure , disinterested parents ,  I ittle or no control over 

decision making 

It is perhaps a combination of many or all of these factors that explain 

results of a 1979 . study by Sparks. Sparks found the following : 

1. Forty-six percent of teachers surveyed were dissatisfied 
with their job as a whole , and would not again choose 
teachihg as a career. 

2.  Over fifty-four percent said they would probably not 
stay in teaching . 
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3 .  Seventy percent said they frequently or always left 
school physically or emotionally exhausted. 

4. Thirty-six percent said work · at school affected their 
home life. 

5.  Ninety-one percent said they had little or no influence 
on curricula or policy decisions. 

6. Only twenty-three percent said they had high quality 
relationships with their administrator. 

A look at the effects of these stressful events and factors will now be 

presented. 

Effects of Stress 

Many researchers , as they investigated stressful events or stress 

factors which seemed to contribute to the degree of stress reported by 

teachers , also reported on many effects of stress as revealed by their 

research. Some listed physiological or somatic effects , chronic con­

ditions , and psychological effects , while others focused on burnout , 

which is thought by many to be the ultimate result of stress. 

Goodman ( 1980) discussed the effects of stress in terms of the 

physiological response and the psychological response . He cited 

Selye's  General Adaptation Syndrome discourse as a key example �f the 

physiological response. Selye found objective indicators of stress to 

be adrenal enlargement , thymus atrophy , and gastrointestinal ulcers , 

as well as high blood pressure and other physical symptoms (p. 2 1 ) .  

Goodman also cited Alfred Bloch' s  work among teachers in Los Angeles 

who associated the following physical symptoms with excessive stress : 

nausea , diarrhea , colitis , ulcers , backache , muscular aches , head­

aches , bronchial infections , nervous tension , high blood pressure , 

heart palpitations , coronary artery disease ,  and arteriosclerosis 
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(p. 2 3 ) .  Freunderberger's research was also mentioned by Goodman, 

and the following physical symptoms were indicated : a feeling of ex­

haustion and . fatigue, the inability to shake a lingering cold, frequent 

headaches, gastrointestinal disturbances, sleeplessness, and shortness 

of breath ( p .  2 4 ) . 

As an example of the psychological response, Goodman cited a 

study in 196 1 by Shipley in which. he compared the emotional distur­

bance level among several occupational groups. In the study which 

looked at those applying to the Mayo Clinic, 5 5%  of the · teachers 

showed signs of emotional illness, while 17% of the physicians, 9% of 

the railroad engineers, 19% of the dentists, . and 3 0% of the lawyers 

showed signs of emotional illness (p. 27 ) .  

Dukes ( 1984 ) reported that 5 1  of 146  disability retirements in 1979 

in New York among teachers were for psychiatric or neurological rea­

sons (p. 1 6 )  • . Needle et al. ( 1981 )  concluded that teachers with 

greater stress have more somatic symptoms, higher levels of anxiety, 

and psychological symptoms ( p. 180 ) .  Chronic conditions were report­

ed by 45% of all teachers in their study. These chronic conditions in 

order of frequency among teachers include : high blood pressure, kid­

ney or bladder trouble, arthritis, lung or breathing problems, 

-insomnia, gastritis, stomach ulcer, anemia, asthma, colitis, and heart 

disease. From a list of 19 symptoms ( such as dizziness, shortness of 

breath, and poor· appetite ) ,  the most frequently reported symptom was 

feeling comple�ely worn out at the end of the day. The second most 

frequently reported symptom was finding it difficult to get up in the 
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morning. Needle et al. found that teachers with greater stress were 

more likely to report significantly higher levels of almost all symptoms 

(p. 178) . 

Kyriacou and Sutcliffe (1977) identified three manifestations of 

stress : physical ( peptic ulcers, cardiovascular disease) , psychological 

(depression, anxiety ) ,  and behavioral ( deterioration in work perfor­

mance, deterioration in interpersonal relationships) ( p. 303 ) .  They 

felt, however, that the distinction between sources of stress and the 

manifestations of stress may often be unclear and that physical ii lness­

es can become sources of stress rather than manifestations of stress. 

Kyriacou and Sutcliffe also cited work by Dunham in which he conclud­

ed that there are two main types of common stress responses among 

teachers. The first is frustration, which is associated with headaches, 

stomach upsets, hypertension, sleep disturbances, and body rashes. 

The second is anxiety, which is associated with feelings of inadequacy, 

loss of confidence, confusion in thinking and occasionally panic. 

Dunham said that absenteeism and early retirement are forms ·of with­

drawal because of undue stress ( K yriacou & Sutcliffe, p. 304). 

Kyriacou and Sutcliffe also noted that teacher turnover has been inter­

preted as an indicator of teacher stress and that social priority allow­

ances paid to teachers in some schools by the Department of Education 

and Science in 1975 were to reduce the high rates of teacher turnover 

in schools where' teachers were assumed to be under greater stress. 

These were colloquially called stress allowances. 
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Faas' · evaluation of self-reported effects of stress indicated that 

79% of the special educators studied experienced at least one period of 

high anxiety per month ( Faas , 1984 , p. 5) . Twenty percent reported 

weekly anxiety , and 8% reported daily anxiety. Other manifestations 

of stress were worry , depression , difficulty in s leeping , loss of appe­

tite , and upset stomach. 

As was previously mentioned , general stress researchers and au­

thors looked at stress from the perspective of potential burnout . One 

such researcher was Frances Welch ( 1983) in her study of regular and 

specia I education. teachers. Welch stated that "burnout happens to 

people who work with other humans and occurs when they can no 

longer cope with the stress in their I ives" ( p .  4) . She pointed out 

that one must have stress in one's live but that there is an optimum 

stress level and that burnout results when there is either too much or 

too little stress in the · life of an individual . She illustrated this idea 

as shown in Figure 2 :  

Too Much Stress Optimum Stress Too Little Stress 

��-----BURNOUT ____ _,� 

Figure 2. The relationship between stress and burnout. 

Welch found the · most frequently reported symptoms of stress to be 

feelings of tiredness ,  emotional exhaustion , and anxiety ( p .  1 1 ) . 
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Much stress research has used the Maslach Burnout I nventory 

developed by Christina Maslach. This  instrument was designed to 

measure hypothesized aspects of the burnout syndrome and was used 

by Maslach and Jackson in a study of human service professionals in­

cluding teachers. Maslach and Jackson ( 198 1 ) defined burnout as "a  

syndrome of emotional exhaustion and cynicism that occurs frequently 

among ind ividuals who do 'people-work' of some kind" ( p. 99) .  They 

l isted three key aspects of the burnout syndrome : increased feel ings 

of emotional exhaustion , development of negative cynical attitudes and 

feel ings about one's cl ients , and a tendency to evaluate oneself nega­

tively. They stated that the chronic  stress associated with helping 

professionals who work continuously with people in staff-cl ient inter­

action can be emotionally draining and poses the r isk of burnout. 

Schwab and I wan icki ( 1982 ) used the Maslach Burnout I nventory 

and their own Teachers' Stress Survey to collect data for their study 

examining the relationship of role confl i ct and role ambiguity to teacher 

burnout. Role conflict refers to the teacher' s perception of role as it 

confl icts with others' perceptions. An example of a role confl i ct state­

ment is " I  have to do things that should be done differently. " Role 

ambiguity refers to the teacher's  perception of what is  expected. An 

example of a role ambiguity statement is " I  know what my responsibil-

it ies are. " Respondents were asked to rate these statements on a 

scale from to 7 as being definitely not true ( 1 )  to extremely true 

( 7 ) .  The role ambiguity statements were reverse scored since they 

were stated positively. Schwab and I wanick found that role conf l ict 
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and role ambiguity accounted for a statistically significant amount of 

variance in the emotional exhaustion and depersonalization aspects of 

teacher burnout . They also concluded that there is a statistically sig­

nificant relationship . of perceived role conflict and role ambiguity to 

teacher burnout (pp . 70-71) . 

Charles Cardinell (1980) wrote that stress has been singled out as 

a major cause of teacher burnout in Ame.rican schools and I isted the 

following symptoms from the writings of the various professions: 

A .  Physical Symptoms 
1 .  fatigue and physical exhaustion 
2 .  headaches and gastrointestinal disturbance 
3 .  weight loss 
4 .  sleeplessness 
5 .  depression 
6 .  shortness of breath 

B. Behavioral Symptoms 
1 .  changeable mood 
2 .  increased irritability 
3 .  · loss of caring for people 
4 .  lowered tolerance for frustration 
5 .  suspiciousness of others 
6 .  feelings of helplessness and lack of control 
7 .  greater professional risk taking 

(pp . 9-10 ) 

Cardinell pointed out that an array of stresses has been clearly iden­

tified by research but that burnout is caused by more than an over­

load of stresses .  He hypothesized that "the most hazardous time in a 

professional's life for burnout occurs when commitment to the ideas of 

the profession outstrips one's sense of satisfaction from life and work" 

( p .  11 ) .  He further stated that the conflict in high commitment and 

low satisfaction at midlife is "a normal, developmental, and generally 

predictable stage in adult development" ( p .  11 ) .  



3 2  

Debbie Walsh ( 1979) wrote that anger, fear, and frustration 

caused by the stresses of teaching are frequent responses and often 

lead to absenteeism, alcoholism, and abandonment of the profession 

( p .  2 5 3 ) . Cedoline stated that conflict exists for teachers between the 

desirable and the actual which creates disillusionment and contributes 

to burnout ( p .  1 06 ) . He felt that burnout is a more serious problem 

to the teaching profession than job change or early retirement because 

"it renders a teacher unable to cope, although he or she remains in 

the classroom" ( p .  93 ) .  

It is indicated by the literature that there are consequences or 

effects of stress to be observed in and reporte� by teachers. The 

most frequently reported and most obvious seem to be physiological 

responses which are manifested by such symptoms and conditions as 

headaches, u leers, gastrointesti na I disorders, hypertension , insomnia, 

and exhaustion .  Other symptoms include anxiety, feelings of helpless­

ness, frustration . Most researchers and writers feel that these symp­

toms are indicators of stress and that stress is directly related to 

burnout . 

Related Studies 

Two other studies not directly related to stress , but rather to 

attitudes and problems as perceived by teachers, will be described · 

here briefly . Tne first study was conducted by Paul Kelley in 1971 to 

determine attitudes of classroom teachers in Knoxville, Tennessee, to­

ward certain conditions of work . Respondents were asked to express 
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themselves as satisfied, dissatisfied, or neither very satisfied nor dis­

satisfied with 1 18 items relating to the Knoxville schools. These items 

dealt with policies and procedures, attitudes of persons and groups 

toward the schools and teachers , services provided by various persons 

and groups, and effectiveness of instruction in al I of the subject ar­

eas . A second survey asked teachers for specific reasons why they 

were satisfied or dissatisfied with items which ranked among the first 

2 5  items in terms of expressed satisfaction and dissatisfaction. Kel ley 

found that conditions of work which have to do with compensation, · 

communication, and the attitudes of persons and groups toward educa­

tion and teachers are sources of greatest dissatisfaction. 

A study of first-year and fifth-year teachers was conducted by 

the Office of Research and Evaluation in 1982 in the Knox County, 

Tennessee School system to determine whether the kinds of problems 

encountered by the beginning teacher were the same as for those who 

had gained tenure. The questionnaire consisted of 2 1  potential 

problems that teachers might encounter as indicated by the literature. 

Teachers were asked · to evaluate the relevance of each problem by 

checking one of four responses ranging from " never a problem" to 

"severe problem". The highest ranging items for first-year teachers 

were: 

1. meeting personal or household expenses 

2. knowing· how to motivate reluctant learners 

3. maint�ining · student discipline 

4. knowing how to teach certain concepts 

5. interpreting and using standardized test scores 
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6. obtaining adequate teaching supplies and materials 

6. experiencing an unhealthy amount of stress 

Highest ranking items for fifth-year teachers were : 

1. meeting personal or household expenses 

2. knowing how to motivate reluctant learners 

3. losing some of my original enthusiasm for teaching 

4. experiencing an unhealthy amount of stress 

5. maintaining student di sci pl ine 

6. feeling depressed 

7. obtaining adequate teaching supplies and materials 

Teachers were also asked to choose one of five words describing their 

experience as a teacher for the current year. While 43% of the 

first-year teachers and 46% of the fifth-year teachers indicated satis­

faction, the last two of the descriptive words indicated a difference in 

the two groups as follows : 

Description 

Frustration 

Despair 

First-Year Teacher 

10%  

Fifth-Year Teacher 

16% 

5 %  

A third section asked teachers to indicate their plan 5 years later. 

First-year teachers planned to still be in education, but 31 % of 

fifth-year teachers indicated that they would be in another line of 

work or at home with a family ( Office of Research and Evaluation , 

Knox County Schools ,  1982, pp . 3, 4 ,  and 7) . 
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Implications for Teachers , Education , and Society 

The exi stence of what appears to be moderate to h igh degrees of  

stress among teachers has implications for teachers , for education in 

general , and for society . Goodman ( 1 98 0) stated that the e ffects of  

stress may range from such phys ical impacts as  a s imple twitch · to 

death by cardiac arrest , and from such psychological impacts as occa­

s iona I anger to complete breakdown (pp. 3 8-39) . T he effects of  stress 

may force many teachers to leave the profess ion.  It may result in 

home and family problems ,  lower a teacher ' s self-confidence , and cause 

depress ion.  "Thus , excess ive stress has the potential of lowe ring the 

phys ical , emotional , educational and psychological qualit ies of a teach­

er ' s li fe" ( p. 39) . Goodman also suggested that the impact of undue 

stress may result in some of the following outcomes :  ( 1 )  h igh anxiety 

levels among students , (2) lowered ach ievement levels among students , 

( 3) lowered school morale , ( 4) increased negative feel ings among stu­

dents toward teachers , and ( 5) reduced community support . 

In terms of the impact of teacher. stress on society , Goodman not­

ed that h igher stress i s  reported in low socioeconomic u rban areas , 

and th i s  fact fu rther di sadvantages an already disadvantaged group 

with in ou r society. He suggested that "lowering the stress level of 

teache rs may result in pos itive educational outcomes for students , for 

community , and for society at large" ( p. 40) . 

Good a II and 8 rown ( 1 980) stated that unless stress i s  dea It w ith 

appropriately , "it will result in deterioration of phys ical and mental 
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hea l th , or at  the very l east , i t  w i  II result  in  a reduction of the p lea­

surable  exper iences associated w i th school i ng" ( p. 2 1 ) . 

David Ber l i ner , Professor and  Advisor to the resea rch team 

headed by Schwa rtz , stated that the results of the eth nograph ic study 

was "d isconcerti ng to those of us who be l ieve that  teach i ng shoul d be 

a nobl e profession. . " (Schwa rtz et a l . ,  198 3 , p. 8 ) . He further 

noted that the resea rchers have found a profession under great stress 

and schools  that a re not educat i ng youth as they shoul d .  These facts 

a re ,  accord i ng to Ber l iner , th reats to the profession and to the educa­

tiona l  system . It would appea r that there is  evidence to support these 

statements to some degree in much of the resea rch , and  there is a 

need for mo re resea rch as we l l. 

Copi ng Strategies 

Wr iters and resea rchers suggested or iden tifi ed a va riety of cop­

ing strategies, many of which are specific techn i ques for i n d ividua l s ,  

wh i l e othe rs involve a support group or the orga n i za tion such as a 

school or school system. Examples of each of these w i l l  be presented. 

W r iti ng in genera l terms , Tach� and Se lye ( 1986)  ident if ied four 

ways i n  wh ich cop ing w i th stress can be accompl ished : 

1. by removi ng stressors from our l ives 
2 .  by not a l low i ng certa i n  n eutra l events to become 

stressors 
3. by developi ng a profic iency in dea l i ng w i th con d i ti ons 

we do not want to avoid 
4 .  by seeking re laxa tion or d iversion from the dema n d  

(p. 20 ) 
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Obviously, not all of these coping strategies can be used by everyone 

for every stressor or stressful event, but each of these strategies is 

included in the suggestions that follow from the literature. 

Beehr and Bhagat ( 1985 ) provided a list of 40  coping strategies 

proposed in the popular literature. These include such examples as 

.talk, make time for fun, solitude and tranquility, self-awareness, 

hobbies, leave job for another, proper diet, behavior modification, and 

promise yourself a reward ( p. 357 ) .  Beehr and Bhagat noted that 

stress management has become so important and necessary that major 

corporations such as · Kimberly-Clark, Tenneco, Inc. , Hospital Corpo­

ration of America, and Texas Instruments have established elaborate 

stress management programs (pp. 4 1  8-419) . 

Faas ( 1984 ) reported four frequently listed coping strategies in 

his study of special education teachers. These were talking with one's 

spouse or a colleague on a daily basis, taking time off from work, ex- · 

ercising, and prayer ( p. 6 ) . 

Madeline Hunter ( 1977 )  stated that air traffic control, surgery, 

and teaching are three of the most potentially stressful occupations in 

the world ( p. 1 2 2 ) .  She suggested two groups of coping strategies or 

counterirritants to teaching which can reduce stress. One group co�­

sists of activities which demand or stimulate creativity in a completely 

different field. The other consists of activities which require only 

participation. She then suggested three categories of strategies with 

examples which could ser·ve as either creative or participation only 

activities, depending upon how one engages in them. They are as 

follows : 
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1. Physical counterirritants--swimming, tennis, dancing, 
joggmg, brisk walking, vigorous movement 

2. Emotiona I and social counterirr itants--new tasks, books, 
TV, social groups, gardening, macrame, relaxing with 
friends 

3. Intellectual counterirritants--learning about someth ing 
new, reading. (pp. 1 23-124) 

Hunter stated that teachers should include both demanding and relax­

ing activit ies weekly, not just for vacation (p. 1 25) . 

Goodall and Brown { 1980) suggested six coping strategies to re­

duce stress: 

1 .  Scrutini ze your job and apprai se those tasks wh ich g ive 
pleasure and wh ich you disl ike. Try to vary the kind 
of tasks you do. 

2. Be kind to yourself--reward your good work w ith a 
night out, a new outfit, relaxing with a friend. 

3. Avoid people who are depressing. 
4. Learn to play--hobbies, sports, th ings you always 

wanted to do. 
5 .  Proper exercise program. 
6. Meditation--1 5 to 20 minutes a day to stop th inking.  

(pp . 20-21 ) 

Coates and Thoresen (1 976) referred to a promising technology of 

stress and tension management wh ich includes such techniques as sys­

tematic desensiti zation, relaxation tra ining, and participant modeling. 

Others include self-hypnosis, meditation, muscle relaxation, physical 

exercise, and behavioral self-management. They noted that these 

techniques are "not designed to produce teachers who are desensiti zed 

to the point of becoming inactive or tolerating unreasonable or un­

healthy environments" ( p. 1 79) . They felt that many teachers may 

have anxieties that are entirely appropriate because of  the harsh con­

ditions in wh ich they must work. 
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Cedoline ( 1 9 8 2 ) outlined 11  methods of relaxation which he felt 

allow one to view the body, mind, and · spirit as one as suggested by 

Plato in the Republic. These 11  are as follows : 

1.  Physical activity--walking , tennis, isometrics, garden­
ing, etc. 

2. Meditation 
3. Progressive relaxation--beginning with muscles in one 

part of the body and proceeding to all parts, tensing 
then relaxing the muscles 

4. Thoug ht-intrusion ·exercises--focus on a word, number , ­
or pleasant, calm, past experience; or imagine a pleas­
ant scene 

5.  Focusing on breathing--feel yourself relax each time you 
exhale 

6. Desensitization--in a relaxed state, release the adver-
sive situation , each time gradually reducing the anxiety 

7. Menta I relaxation 
8. Yoga exercise 
9. Biofeedback--using a muscle tension monitoring device 

to measure tension 
1 O. Deep muscle relaxation--tense different muscles , then 

relax and let them go limp, telling them to be heavy 
and warm. Follow procedure on each side of the body. 
Feeling of warmth and heaviness indicates relaxation 

11. Autogenic training--concentration on mental images, 
relaxation, and self-talk to relax the entire body. Cre­
ates feelings of warmth and relaxation (pp. 117-1 2 8 ) .  

Welch ( 198 3 )  described six strategies for coping with stress which she 

g leaned from research. These are as foll ows: 

1. Awareness--recognizing that stress exists and needs to · 
be dealt with 

2. Time management--improve the management of time 
3 .  Support system--have a person or persons for support 

group 
4. Take care of yourself--engage in activities for yourself 
5. Change--do things differently 
6. Learn something new (pp. 1 4-1 5 )  

Welch stated that her research · showed that sources and symptoms of 

stress _appear .· to be consistent, and administrators should plan for 

alleviating or managing some of the sources of stress at the school and 

district levels. 
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Goodman ( 1980) reported that popular cop ing methods include the 

use and abuse of alcohol, tobacco, tranquili zers, mar ijuana, and other 

drugs but that no research on these can be found in teacher stress 

literature (p . 30 ) . He cited Coates and Thoresen's  reference to two 

categories of stress reduction techniques : ( 1 )  those employi ng teach­

ing skills training, and (2 ) those using some method for teach ing re­

laxati on skills . Of the six studie·s on teach i ng ski lls training, two 

reported no treatment effect, and three others showed weak or ques­

t ionable effects . Goodman also referred to Maslach' s  study which iden­

tif ied the following methods for coping used by some helping profes­

sionals : 

1 .  Detachment--teacher detaches h im or herself from the 
student 

2 .  I ntellectua I i zati on--i ntellectua I i zati on and abstracti on of 
relationsh i p  between teacher and student 

3 .  S ituational compartmental i zation--separation of work life 
from home life 

4 .  Psychological w ithdrawal--depersonal ization of student, 
and diminished personal contact 

5 .  Black humor--transforming harsh realiti es into laughable 
subjects 

6 .  Semantic detachment--depersonali zation of relationsh i ps 
by ascribing negative or impersonal names for students 
(pp . 30-3 1 )  

Maslach noted that the self-protection of the teacher i n  these instances 

comes at the expense of the reci p ients (Goodman, 1980, p .  33 ) . 

Needle  et al . ( 1981 ) investigated not only causes and effects of 

stress in their study, but also cop ing strategies and their effective­

ness as reported by the respondents . The four psychological coping 

strategies examined were: ( 1 )  pos itive comparisons in the teachers' 

perceptions of how their work life now compares to a year ago or to 
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the futu re , ( 2 )  opti mist ic  act ion , i n  wh ich they sea rch for the pos i ti ve 

as pects of  the job ,  ( 3 )  substitut ion of  rewa rd s ,  i n  w h ich the pos it ive 

featu res of the job a re max i mi zed a n d  the nega tive featu res m i n im i zed , 

and (4 ) se lectivel y i g nor i ng prob lems , i n  wh ich they foc us on more 

g rat ify ing a s pects of wor k . , N eed le  et a l . found that  on l y  pos i ti ve 

compa r i sons s ig n i ficant ly  reduced the . impact of stress on gene ra l w el l 

being a n d  soma t ic  compl a i nts .  C h ron ic  con d i ti on s  were not a ffected . 

They note that a l though the psyc ho log ica l strateg i es a s  we l l  as  exe r­

c i se , s leep a n d  d iet can i nc rease res ista nce to stressors , " they do not 

e l i m i na te sou rces of stress . T he idea l , but least fea s i b l e ,  strategy fo r  

cop i ng w ith  occu pa tion a l  s tress i s  to mod i fy those factor s  i n  t h e  wor k  

s itua tion w h ich  cause stress" ( p .  178 ) .  

I n  another a rtic le , N eed le  et a l . ( 19 80 ) reported on a suburban 

schoo l  d i str ict wh ich a r ranged for a workshop on teacher iden ti ficat ion 

and management of  stress d u r i ng the 197 8-79 school  yea r .  T h e  pro­

g ra m  con s i sted of fou r  2 ¼-hour sess ions he l d  week ly  a fter sc hoo l . 

Activ it ies i nc l uded fou r  fi lms  focus ing on sta ff meet ings a n d  teache r 

suppor t , pa rent-teacher con fl icts , studen t-teac hers con fl icts , a nd i n d i ­

v idua l  lea rn i ng need s a n d  sty les of  students . Teachers were a s ked to 

deve lop a per sona l l i st  of  stress fu l  even ts or c i rcumstance s . S ig n i fi ­

c a n t  i ssues became t h e  content for t h e  fi n a l  pha se of  t h e  workshop . 

Often the most stres sfu l  factors were out of  the i r  contro l . T he last  

step of  the process encou raged teachers to seek he l p  from co l l eague s  

i n  p la n n i ng s peci fi c  actio ns to redu ce stres s . Need l e  et a l . made these 

suggestions for teachers , admin istrators , and teacher tra i n i ng i n s ti­

tut ions to dea l w ith the prob l em of stres s : 
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Teachers could: 
increase personal support for colleagues 
improve skills 
support collective action th rough professional associations 

to address issues 
Administrators could: 

take actions to reduce teacher  stress 
reinforce efforts by teachers 
attempt to remove or  reduce organi zational stressors 
provide inservice to improve coping skills 
provide social support systems and strategies 

Colleges and Universit i es could: 
provide personal growth opportuniti es w ith emphasi s on 

personal copi ng skills 
train administrators to facilitate a humane, supportive 

school envi ronment 
i ncrease emphasis on supervisory skills and techniques· 
train teachers in organi zation and collective action 
encourage and support research into the causes and con-

sequences of teacher stress 
(pp. 98-99) 

Tim Young (1 980 ) reported on a unique program regarding stress 

in education in Tacoma, Wash ington, in 1 978. This  was the fi rst pub-

1 ic school distr ict to implement a comprehensive stress reducti on pro­

gram wh ich included insurance coverage for teache rs who were suffer­

ing from long-term disab ilit ies as a result of classroom stress or  

burnout. Some of  the components of the program included fitness and 

nutr iti on information, information on fitness programs, ski tr ips and 

weekend dinners at a modest cost, aerob ics workshops, seminars on 

diet, stress and exercise, in-se rvice workshops on problems in teach­

ing w h ich could cause stress, strategies to improve teache r  self­

images, assertive_ discipline, and effective techniques w ith special edu­

cation students. · Other aspects of the program were an insurance pro-

gram designed to protect teachers who were disabled because of 

stress, a counseling program, and a resource note�ook of community 
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resources in professional, legal, medica l, and financia l  areas 

(pp .  37-40 ) .  

The wide variety of coping strategies in the l iterature is il lustrat­

ed in the previous information presented . Depending upon the writer 

being cited, it appears that coping strategies vary from things an in­

dividual teacher does such as exercise, to programs implemented by a 

school system , and include both physiological and psychologica l strat­

egies . I t  is to be noted that some writers placed the impetus for cop­

ing on the individua l teacher, while others stressed the need ·tor prin­

cipa ls  and other administrators and school systems to become involved 

in doing what they can to make the teachers' work situation l ess 

stressful, since many of the stressors are out of the teachers' control . 
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CHAPTER I ll 

PRES E N TAT I O N  O F  THE DATA 

I ntroduction 

An understandi ng of situations and events wh ich a re stressful to 

music educators in  Ten nessee could and should be a useful mea ns of 

helping address and reduce stress in  these teachers. I denti fying and 

elimi nati ng some of these stressors should a id i n  secur i ng and keeping 

effective teachers in  music education. This study investigated causes 

of stress in  music educators in  Ten nessee and how these music educa­

tors deal with stress. The data were collected in the spr ing of 1 986 

by mea ns of a su rvey i nstrument developed by the writer. Questions 

were designed to elicit i n fo rmation from respondents rega rdi ng the 

degree of stressfulness of each item a nd the use a nd benefit of  va r ious 

coping strategies .  The Un iversity of Tennessee Computer Services 

provided a mea ns of data analysis th rough the Statist ical Analysis Sys­

tem ( SAS) . Data analysis included frequencies and percents , cor rela­

t ions, means and standa rd deviation s ,  rankings of va r iables ,  and the · 

General L i nea r Model (GLM) procedu re. 

The Panel of Experts 

A panel of experts in  music education was selected , to whom a 

preliminary survey instrument , developed from items ta ken from va r i­

ous prev ious studies found i n  the review of the related literatu re and 

from the wr iter 's  exper ience as a teacher and consultant , was sent. 
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These 1 6  i ndividuals were selected on the basis of previous experience 

i n  teach i ng general, choral, or instrumental music and because of their 

present or former posi tion as an admi n istrator in music education 

and/or teacher at the college level in music education. T hey were 

asked to i ndicate their present posi ti on and the area ( s )  i n  w hich they 

supervised or taught. Ten of the 16 panel members returned the sur­

veys, and the i n formati on regardi ng their backgrounds and posit ions i s  

summari zed i n  Table I .  

Totals i n  each group show that 7 panel members were i nvolved i n  

admin istration, 6 were i nvolved i n  college teach i ng i n  wh ich they had 

contact w i th music educators, 8 were or had been i nvolved i n  super­

vision or teach i ng i n  the area of general music, 9 i n  choral music, and 

5 in i nstrumental music. T he members of the panel of experts were 

asked to assess the survey to determi ne whether the i tems related to 

stress were appropriate for the study and were clear and concise for 

an accurate i nvestigation. They were also asked to rate the stress 

i tems on a scale of 1 to 3 ,  w ith 1 representi ng low stress , 2 repre­

senti ng moderate stress, and 3 representi ng extreme stress . T h is 

·rati ng was to represent the degree of  stressfulness they perceived 

each i tem to be to .music teachers whom they know and/ or w i th whom 

they work. Two panel members made suggestions to help clari fy the 

instrument furth�r , and these suggestions were used in the revision. 
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TAB LE I 

A SUMMARY O F  T H E  B ACKGROUNDS O F  T H E  PAN EL O F  EXPERTS 

Panel 
Member Admi n istration College General Choral I n st rumenta I 

1 X X X X 

2 X X X 

3 X X X X 

4 X X X X 

5 X X 

6 X X X 

7 X X X 

8 X X X X 

9 'X X X X 

1 0  X X X X 

TOTALS 7 6 8 9 5 
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The Research Participants 

The target population for the study was music educators in pub l ic 

schools  in Tennessee. A l ist of certif ied music teachers in Tennessee 

who were fi l l ing a teaching position during 198 5-86 was obta ined from 

· the Tennessee Department of Education, which showed a possib le  popu­

lation of 1 , 492. A letter was sent to each superintendent in the 1 41 

schoo l systems in the State, requesting a l ist of music teachers and 

their school addresses. Lists were provided by 72  systems ( 5 1 % ) ,  and 

a population of 5 8 3  was rea l ized from these l ists. Hauskin's gui de for 

estimating samp le size indicated the appropriate sample  for a population 

of 1 , 5 00 was 3 06 ( Haus kin, 1963 ) .  A random sampl ing of the 5 8 3  

teachers to acquire a sample of 3 06 determined the sample  of teachers 

to whom the survey was sent. When the I ists provided by superinten­

dents were compared with the l ist obtained from the Tennessee Depart­

_ment of Education, it was determined that in the systems responding, 

only 64% of those certified in  School Music or I nstrumenta l Music . were 

actua lly teaching music. Thirty-six percent were teaching other sub­

jects . Six teachers were on the superintendents' l ists who were not 

on the State Department of Education I ist, and 6 of the 1 4 1 school sys­

tems had no certified music teachers teaching at a l l �  

Of the 72 systems responding to a request for a l ist of music 

teachers, 2 systems had no music teachers, 4 systems' l ists were 
' 

returned too late to be used, teachers from 7 sys.terns were not chosen 

in  the random sample, and . 1 6  systems had no return of the survey 

from teachers; thus responses were received from teachers in 43 
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systems . The su rveys were coded so that systems respondi ng could 

be determined and so that follow-up ·letters could be sent , to par­

tic ipants who did not respond with i n  a designated time limit. · Four 

respondents chose to be anonymous, and the school systems repre­

sented could not be determi ned; therefore, i t  is possible that more 

than 43 school systems were represented in the study. · Table 1 1  is a 

summary of the su rvey sample and response. The range of the 

n umber of music teachers employed in  the partic ipati ng school systems 

was O to 82,  w i th a mean of 9. 5 teachers per system. S i x  systems had 

35 or more teachers, while 12 systems had only one person teach jng 

music. 

Demograph ic data revealed that 97 females ( 60.  2 % )  and 64  males · 

( 39 .8 % l  responded to the su rvey. The range of years of  teach ing 

experience was 1-37  years, w ith a median of 13 . 7 years. All but one 

were cur rently teac h ing. A dec ision was made to u se the information 

from that teacher s i nce the teacher had taught several years, and 

could provi de i n formation relative to the study. 

Teachers were asked to indicate the number of schools w h ich they 

served. and the sizes of these schools. Table 1 1 1  illustrates the n um­

ber of teachers w ho taught in the four  school si zes i ndicated . I t  is  to 

be noted that the total numbers and percents do not equal 1 6 1  respon­

dents or 100% si nce a number of teachers had more than one school. 

For example, some teachers taught at two schools that were i n  the 

300-499 category and an . addi tional school in the 500-699 category. 

S i nce these teachers were counted in both categor ies, they were i n  
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TABLE I I  

A SUMMARY O F  T HE SU RVEY SAM PL E  AND R E S PO N S E  

Description 

Cert i fied music teachers teach i ng i n  Tennessee i n  1 985-86  
School systems 
Lists of teachers returned by superi ntendents 

Systems with no music teachers 
Systems whose l ists were returned too l ate for use 
Systems not chosen in  random sampl e  
System from which there was n o  teacher response 

N umber of systems actua l ly represented in the study 
N umber of anonymous respondents 

N umber of teachers teach ing music in  the 72  systems 
Range of the number of music teacher in  respond ing systems 
Mean number of music teachers per system 
N umber of school systems havi ng 3 5  or more music teachers 
N umber of schoo l systems having on l y  one music teacher 
N umber of surveys ma i led to the sample  popu lat ion 
N umber of surveys returned by respondents ( 53 % ) 

N umber 

1 49 2  
1 4 1 

7 2  
2 
4 
7 

1 6 
43  

4 
583  

0-8 2  
9 . 5  

6 
1 2  

306  
16 1  
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TABLE 1 1 1 

NUMBER OF TEACH ERS WHO SERVED I N  SCHOOLS OF VAR I OUS S I Z ES 

Number of Number of 
School Si ze Teachers* Schools %* 

Under 300 25  1 1 5. 5 
5 2 3 .  1 
4 3 2. 5 
3 4 ' , .  9 

TOTAL 37 2 3 . 0  

300-499 38 1 23. 6 
1 2  2 7 . 5  
2 3 1 . 2 
1 4 . 6  
1 7 .6  

TOTAL 54 33. 5 

500-699 37 1 23 . 0  
7 2 4 . 3 
2 3 1 . 2  
3 4 , .  9 

TOTAL 49 30 . 4  

700+ 54 1 33. 5 
1 0  2 6 . 2 
4 3 2 . 5  
2 4 1 . 2  

TOTAL 70 43 . 4  

* Totals added together exceed 1 61 ( number of respondents ) and 
1 00% since some teachers were in more than one category . 
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effect counted . tw ice i n  the tota ls, thus mak i ng the tota l number of 

teachers greater tha·n 16 1 , wh ich was the number of respondents. 

Table I V  i ndicates the number of teachers who served i n  urban, 

suburba n, a nd rura l schools a nd the number of schools served in each 

category. Agai n, these tota ls  exceed 1 61 a nd 1 00% si nce some teachers 

were counted in  more than one category. Teachers were a lso asked to 

i ndicate the tota l number of schools served and the average number of 

students served per day. Table V shows that sl ightly more than ha lf 

( 5 1 .  6% ) served one school and ha If ( 50. 9% ) taught 1 00-200  students per 

day. Seventeen teachers ( 1 O. 6% ) reported servi ng four or more 

schools, and n i ne teachers ( 5. 7%)  reported serving 3 0 0  or more stu­

dents per day. 

Teachers were asked to indicate certification area s. One hundred 

th irty-one teachers (81 . 4% ) had School Music certifica tion, 9 1  teachers 

(56. 5% )  had I nstrumenta l Music cert ification, and 41 (2 5. 5 % )  had other 

certifica tion. Many teachers had a combina tion of certif ica tion areas, 

includi ng one of the music certifications. Four teachers were not in­

cluded on the l i st of certified music teachers obta i ned from · the 

Tennessee Department of Education. Other certification areas l isted by . 

teachers were: 

1 .  E lementary grades 

2 .  Engl ish 

3 .  Speech ' 

4 .  Mathema tics 

5 .  Principa l K-8 
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TABLE I V  

NUMBER OF TEACHERS SERV I NG VARI OUS NUMBERS OF SCHOOLS 
IN URBAN, SU BURBAN, AND RURAL AREAS 

Number of Number of 
Location Teachers* Schools %* 

Urban 29 1 18. 0  
12 2 7. 5 
4 3 2. 5 
4 4 2. 5 
1 5 0.6 

TOTAL s o  31. 1 

Suburban 47 1 29. 2 
12 2 7. 5 
6 3 3 .7  
3 4 1.9 
1 6 0.6 

TOTAL 69 42. 9  

Rural 31 1 19. 3 
20 2 12. 4  

3 3 1. 9 
2 4 1. 2 
1 5 0.6 
1 6 ' 0.6 

-

TOTAL 58 36. 0  

* Totals added . together exceed 161 (number of respondents) and 
1 00% since some teachers were in more than one category. 
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TA B LE V 

NUMBER OF SCHOOLS AND STU DENTS SERVED PER DAY 

TOTAL 

TOTAL 

. 
B Y  MUSIC TEACHERS 

Number of  
Teachers 

83 
42  
1 9  
1 7  

1 6 1 

1 6 
8 2  
54  

9 

1 6 1  

Number o f  
Sc hoo l s  

1 
2 
3 
4 

Numbe·r of 
Students Pe r Day % 

5 1 . 6 
2 6 . 0  
1 1 . 8 
1 0 . 6 

1 00 .  0 

Less tha n 1 00 9 . 9  
1 00-2 00 5 0 . 9  
2 00-3 00 33 . 5  

Mo re than  300 5 . 7  

1 00 .  0 
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6 .  Principal 7- 1 2  

7 .  Pr inc ipal 7- 1 2  Advanced 

8 .  Supervisor K-8 

9 .  Supervisor 7-12  

1 O .  Admin istration and Supervision 7-12  

1 1  . Social Studies 

12 . Psychology 

13 . Reading 

In the seven music subjects listed, 99 taught general music 

( 6 1 . 5 % ) ,  81 taught choral music ( 50 . 3% ) ,  6 5  taught i nstrumental music 

( 40 . 4% ) , 18  taught music theory ( 1 1 .  2 % ) ,  7 taught music appreciation 

( 4 . 3% ) ,  5 taught handbells ( 3 . 1 % ) ,  and 3 taught guitar ( 1 .9% ) .  Other 

subjects taught included class piano ( 5  teachers) ,  study hall ( 3  teach­

ers) ,  mathematics ( 2 teachers ) ,  h istory ( 2 teachers ) ,  reading ( 2 

teachers ) , and 7 other areas taught by one teacher each . 

Teachers were asked to i ndicate the grade levels taught and their 

subject and level of teach i ng preference . Table V I  shows that 83 

teachers ( 5 1 . 6 % )  taught in grade six, seven, and eight, somet imes i n  

combi nation with other grade levels . These grades were also the least 

preferred grades in  wh ich to teach . Th irty-five teachers ( 2 1 .7% )  l ist­

ed these grades as their teach i ng preference, wh ile 5 1  teachers 

( 3 1 . 7 % )  preferre_d kindergarten through fifth grade, and 5 2  teachers 

( 3 2 . 3% )  preferred grades n i ne through twelve . Instrumental music was 

the preferred ·subject area of 64  teachers ( 39 .  7 % ) ,  choral music was 

preferred by 5 3  teachers ( 3 2 .  9% ) ,  and general music was preferred by 

41  teachers ( 2 5 . 5 % ) . 



5 5  

TABLE V I  

SUMMA RY O F  GRADE LEVELS TAUGHT AND G RADE LEVEL 
. AND MUSIC TEACHING AREA PREFERENCE O F  TEACHE RS 

Grade Level Taught 
Kindergarten 
One 
Two 
Three 
Four 
Five 
Six 
Seven 
Eight 
Nine 
Ten 
Eleven 
Twelve 

Grade Level Preference 
K-5 
6-8 / 7-9  
9- 1 2 

Music Area Preference 
General 
Choral 
Instrumental 

Number of Teachers 

47 
53  
5 4  
5 5  
6 4  
73 
83  
83  
8 3  
70 
64 
64 
62  

5 1  
3 5  
5 2  

4 1  
5 3  
64  

% 

2 9 . 2  
32 . 9  
33 . 5  
3 4 . 2  
39 . 8  
45 . 3  
5 1 . 6  
5 1 . 6  
5 1 . 6  
43 . 5  
3 9 . 8 
39 .  8 
3 8 . 5  

3 1 . 7 
2 1 . 7 
32 . 3  

2 5 . 5 
32 . 9  
3 9 . 7  
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One h u ndred s i xteen o f  the 1 6 1 teachers (72% ) i n d icated that �hey 

had othe r em p loyment i n  add it ion to the i r teac h i ng ass ig nment . Forty­

fou r  teachers ( 27 . 3 % )  gave p r i vate l essons , 34 ( 2 1 . 1 % ) ha d c h u rch 

choi rs , 27 ( 1 6 . 8 % )  se rved as  orga n ist/ p ian ist , 2 3  ( 1 4 . 3 % )  we re so lo i sts , 

a nd 59  ( 36 . 6 % )  i n d icated other  ty pes of empl oyment , some of w h i c h  

were mus ic- re l ated and some of wh ich we re n ot mus ic-re l ated . 

The Su rvey I n st rumen t 

T he Su rvey of Mus ic  Educators , the s u rvey i n strument used i n  

the study , was deve loped by the w r i ter  a fte r a n  i n vest iga ti on o f  sev­

era l su rvey i n struments used in other stress research ( see Appen­

d i x C ) . Some of  these stress · i tems fou nd i n  other  resea rch were 

used , and addit iona l i tems .we re added by the w r i te r , ba sed on her  

teac h i ng a n d  con su lta nt ex per i ence i n  mus ic  ed ucat ion a n d  u pon sug­

gest ions of  co l l eag ues a nd two membe rs of  the pa ne l  of expe rts . The 

su rvey i n st rument wa s des i g ned to be a se l f- report i 'ng i n d icator  of 

stressors and of  cop i ng strateg ies used by the respon dents . T he s u r­

vey i tems add ressed the fo l l ow i n g  five stress a rea s : env i ron menta l 

( i tems 1 - 1 0 ) , job- re l a ted ( i tems 1 1 -2 5 ) , c lass room manageme n t / student 

behav i or ( i tems · 26 - 3 2 ) ,  i nte rpe rsona l ( i tems 3 3 - 37 ) , and pe rsona l 

( i tems 3 8-40 ) .  

The co p ing .strateg ies were of th ree ty pes : phys ica l ( i tems 1 -9 ) , 

psycho log ica l ( items 1 0- 2 2 ) ,  a n d  c hem ica l  ( i tems 2 3 -27 ) . Demog raphic  

data i n c l uded ·gende r , yea rs of teach i ng ex pe r ience , sc hool s i ze a n d  

loca tion , n umber of  schoo l s  se rved a nd stude nts served per day , a reas 
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of certification, subjects and grade levels taught, percentage of time 

spent in primary, intermediate, middle school/ junior high, and high 

school levels, preference of grade levels and subjects taught, and 

other employment. Teachers were also asked to answer questions 

regarding their attitudes toward teaching, how stressful they perceive 

teaching to be, and their plans for the future. A checklist of health 

problems was also included, and teachers were asked to indicate the 

number of days missed in the last 5 years. A Like rt-type scale was 

used for recording responses regarding the stressfulness of each item 

as follows: 

Not at all 
· Stressful 

1 2 

Moderately 
Stressful 

3 4 5 6 

Very 
Stressful 

7 

Does Not 
Apply 

A similar scale was used to rate the usefulness of coping strategies as 

follows: 

No Relief 
1 2 

Moderate 
Relief 

3 4 5 

Considerable Does 
Relief Not Apply 

6 7 

Space was provided at the end of both lists for respondents to indicate 

additional stressors and coping strategies. 

Data Collection 

Surveys and a . cover letter with a return envelope were mailed to 

the 306 teach�·rs in the· sample. Coding for individual response was 

used for follow-up· letters, but anonymity of respondents was 
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guaranteed. Two follow-up letters were sent to teachers not respond­

ing , and a total of 1 6 1  surveys were returned for a response rate of 

5 3% :  

Statistical Procedures 

Frequencies and percents were calculated for each item in the 

survey , and individual stress scores were determined. Stress vari­

ables and coping strategies were ranked from high to low based upon 

the response of the participants as they indicated most stressful to 

least stressful items and most used to least used coping strategies . 

Stress variables were also ranked by teaching area , years of teaching 

experience , gender , and by teachers' response to the questions : How 

stressful is teaching? and , How likely are you to be teaching in ten 

years time? 

A Pearson Product Moment correlation was used to determine cor­

relation between stress variable groups and coping strategy groups , 

between the total stress score and the question : 11 How stressful is 

teachil'.'lg? " ,  and between the questions :  " How stressful is teaching? " 

and , 11 How likely are you to be teaching in ten years' time? " 

Means and standard deviations were determined for each stress 

variable , for the five general stress groups and three general coping 

strategy groups '. and for the tota I stress and total coping scores. 

Tables were generated to indicate the frequencies for each stress vari­

able and coping strategy , controlling for teaching areas and teaching 

level . 
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The General L inear Model (GLM) was used to produce analysis o f  

variance tables to determine the main effects o f  teach ing area, teach ing 

level, how l ikely teachers were to continue to teach, and the inter­

act ions of these variables, using the five general stress groups as 

dependent variables. Additional analysis of variance was used to in­

vest igate the main effects of years of _teach ing experience, gender, 

and how l ikely teachers were · to continue teach ing, again using the 

five general stress areas as dependent variables. Data were consid­

ered signi ficant at the . 1 O level . Th is  level of significance was chosen 

since the analysis involved a two-tai l ed test and a probabi l i ty of . 05  

was preferred in e ither end of  the curve. Also, the use of human 

subjects seemed to indicate the need for a less rigid level of s igni fi­

cance than . 0 5. 

Presentation of  Data 

The data are presented to answer · the fo l l ow ing quest ions pro­

posed in the study : 

1. What are the perceptions of a panel of experts in education 

·regarding factors wh ich cause stress for music teachers? 

2. What factors wh ich cause stress are common to teachers in al l 

three music teach ing areas--general, choral, and instrumental ?  

3. What factors w h ich cause stress are common to al l levels  of 

teach ing in the three music areas? 

4. What · factors wh ich cause stress are uni que to each music 

teach ing area and level ? 
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5. Is there a difference in factors which seem to be more stress­

ful to music teachers, as compared to the percept ions of the panel of 

experts? 

6. What are some effective ways teachers cope with stress in  

teaching? 

7. Is there a relationship between factors which cause stress and 

the gender , years of teaching experience, and how l ikely teachers are 

to continue to teach? 

8. Is there a relationship between factors which cause stress and 

the teaching area and teaching level of teachers in the survey? 

9. Is there a relationship between stress and the coping strate­

gies used by teachers? 

Questions one through six, which were answered using descrip­

tive data , w ill be discussed in this chapter ; and questions seven 

through nine, which required statistical ana lysis, wi l l  be discussed in 

Chapter IV. 

Perceptions of a Panel of Experts 

The panel of experts in music education was asked to rate · each 

stress variable on a scale of 1 to 3 ,  using 1 to indicate low stress , 2 

to indicate moderate stress , and 3 · to indicate extreme stress. This 

rating was to be based upon how stressful the panel members felt each 

item was to the music educators with whom they worked and/or whom 

they knew. The perceptions of the panel of experts are shown in 

Table V I I. It w i ll be noted that since the range of the rat ing scale 
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TABLE V I I 

PERCEPT I ONS OF A PA NEL OF EXPERTS IN MUS I C  EDUCAT I ON 
REGARDIN·c THE STRESSFULNESS OF CERTA I N  I TEMS 

TO PUBL I C  SC HOOL MUS I C  TEAC HERS 

Mean I tem 
Ranking Score Number I tern Description 

1 2 . 6 1 3  Uncertainty about job 
2 2 . 4  2 Student load 

2 . 4  3 Class load 
2 . 4  5 Lack of planning time 
2 . 4  6 Number of school assignments 
2 . 4  1 5  Evaluation 

7 2 . 3  1 0  Paperwork/housekeeping 
2 . 3  2 8  I nadequate school discipl ine policy 

9 2 . 2  8 I nterruptions 
2 . 2  1 1  I nadequate salary 
2 . 2  2 1  Career Ladder Program 
2 . 2  2 5  Contests 
2 . 2  3 8  H ealth problems 

1 4  2 . 1 4 Lack of materials/equipment 
2 .  1 9 Noise 
2 .  1 1 8  Lack of. recognition of work 
2 . 1  26 Problem students 
2 .  1 2 7  Unmotivated students 
2 .  1 3 5  Principal/ administration 

2 0  2 . 0  2 3  Festivals 
2 . 0  1 Poor facilities 
2 . 0  1 2  I nadequate fringe benefits 
2 . 0  37  Family problems 

2 5  1 .  9 2 0  Lack of promotion opportunities 
1 .  9 7 Extracurricular assignments 

2 7  1 .  8 2 2  Lack of participation in decision making 
1 .  8 2 4  Concerts 
1 . 8 3 1  Planning/teaching for individual 

students 
3 0  1 .  7 1 7  Community attitude toward program 
3 1  1 . 6 1 4  Contract negotiations 

1 .  6 3 3  Colleague relationships 
33  1 . 5 . 3 2  Student rapport 

1 .  5 1 6  Risk of involuntary transfer 
3 5  1 . 4 2 9  Student vandalism 

1 .  4 3 0  Substance abuse by students 
1 . 4 3 4  Parent conferenes/ relationships 

3 8  1 .  1 36 Clerical/ custodial/ paraprofessional 
relationships 
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was narrow (1  to 3) , several variables had the same ranking and 

mean. Those variables rank ing in the top six most stressful were: 

1. Uncertainty about job · 

2.  Student load 

3. Class load 

4. Lack of planning time 

5. Number of school assignments 

6. Evaluation 

Those ranking in the bottom six least stressful were: 

1 .  Student rapport 

2 .  Risk of involuntary transfer 

3 .  Student vandalism 

4 .  Substance abuse by students 

5 .  Parent conferences/relat ionshi ps 

6 .  Clerical/ custodial/ paraprofessional relati onships 

The rankings of the panel of experts w ill be compared to those rank­

ing s  g iven by teachers as a part of the discussion of questi on five. 

Perceptions of Teachers Regarding 
Stress 

Analysis of the stress variables revealed that some stressors were 

common to all three music teaching areas (general, choral, and instru­

mental) , while others were uni que to each area . An ori g inal intent of 

the study was to examine stressors in relati on to both teachi ng area 

and teaching level, but investi gation of the data revealed that the ma­

jority of choral and instrumental teachers were at the middle and high 
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school levels, while the general music teachers were primari ly  at the 

e lementary and middle levels. Since · this grouping was apparent, a 

decision was made to report only the teaching area, which also reflects 

the teaching leve l to a great extent. An item analysis of the stress 

variables in Table V I  1 1  shows the mean and standard deviation for each 

variable  when grouped by teaching area and an overal l  mean and stan­

dard deviation for each variable. Tables IX, X, X I ,  X 11 show, respec­

tively, the ranking of stress variables in. order of stressfulness from 

high to low for the total sample, for general music teachers, chora l 

music teachers, and instrumenta I music teachers. There were 29 gen­

eral music teachers, 16 choral music teachers, 41 instrumental music 

teachers, and 79 teachers who taught a combination of the three areas. 

These were then regrouped according to the area in which the teacher 

spent the most time, and the number in each group was as fo l lows: 

general --79, choral --25, instrumental --56. 

Table XI 1 1  shows a comparison of the ranking of the top ten vari­

ables by total group and by the three teaching areas. Those stress 

variables that were common to al l three teaching areas were : inade­

quate salary, low status of the profession, Career Ladder Program, · 

unmotivated students, and problem students. I nadequate fringe bene­

fits was ranked 11th by choral teachers but was in the top ten for 

genera l and instrumental teachers. Paperwork/bookkeeping was ranked 

13th by general teachers but was in the top ten for choral and instru-

mental teacher·s. I nterruptions was ranked 18th by general music 

teachers but was in the top ten for choral and instrumental teachers. 
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TABLE VI  1 1  

MEANS AND STANDARD DEV I AT I ONS OF STRESS VAR I ABLES BY EACH 
TEACH I NG AREA AND OVERALL 

General Choral I n strumenta l  Overa l l 

Stress Va ri abl e Mean S . D .  Mean S . D .  Mean S . D .  Mean S . D .  

1 Poor faci l i ties  2 . 75 2 . 02 3 . 04 2 . 05 3 . 59 2 . 1 8  3 . 09 2 .  1 0  
2 Student l oad  4 . 00 2 . 03 3 . 1 2  1 . 99 2 .  77 1 . 86 3 . 42 2 . 03 
3 Cl ass  l oad 3 . 98 1 .  96 3 . 3 2  1 . 99 2 .  70  1 . 8 1 3 . 45 2 . 00 
4 lack of materi a l s/equi pment 3 . 56 2 . 00 3 . 48 1 . 96 4 . 46 1 . 85 3 . 84 1 . 99 
5 lack of pl anni ng ti me 3 .  7 8  2 .  1 1  3 . 84 2 . 34 3 .  77  2 .  1 1  3 . 79 2 . 1 3  
6 Number of school a s si gnments 2 . 85 2 . 04 2 . 68 2 . 1 4  3 . 23 2 . 1 5  2 . 94 2 . 09 
7 Extracurri cul a r  a ssi gnments 3 . 08 1 . 75 3 . 64 1 . 80  3 . 29 1 . 9 2  3 . 24 1 .  8 1  
8 I nterrupti ons 3 . 49 1 . 85 4 . 64 1 . 44 4 . 43 1 .  9 1  4 . 00 1 . 87 
9 No i se 3 . 50 1 . 85 4 . 08 2 . 1 4  3 . 88 1 . 94 3 . 7 4  1 . 93 

1 0  Paperwork/housekeepi ng  3 . 73 1 . 85 · 5 . oa 1 . 7 1  4 . 63 1 .  75 4 . 27 1 . 87 
1 1  I nadequate sa l a ry 4 . 61 1 . 86 4 .  76  1 . 64 5 . 55 1 . 55 4 . 94 1 .  78 
1 2  I nadequate fri nge benefi ts  3 . 96 1 . 94 4 . 00 1 .  94 5 . 1 4  1 . 80 4 . 37 1 . 96 
1 3  Uncerta i nty about j ob 3 . 43 2 . 25 2 . 60 2 . 08 2 . 99 2 . 02 3 . 1 3 2 . 1 6  
1 4  Contract negoti ati on s 2 . 99 1 . 86 2 .  72 1 . 62 2 . 88 2 . 1 0  2 . 89 1 . 90  
15  Eva l uation 4 . 04 2 . 03 3 . 64 1 .  73 3 . 07 1 . 96 3 . 63 2 . 00 
1 6  Ri sk of i nvol untary tran s .  2 . 99 2 . 1 2  2 . 40 1 . 47 2 . 09 1 . 74 2 . 57 1 . 94 
1 7  Comm. atti tude towa rd program 2 . 65 1 . 86  3 . 4 8  1 . 87 3 . 4 1  1 . 92  3 . 03 1 . 83 
18 lack of recogni ti on for work 3 . 09 1 .  96 3 . 36 1 . 89 3 . 86 1 . 96 3 . 39 1 . 97 
1 9  Low status of profes si on 4 . 1 4  2 . 02 4 . 92 1 . 85 4 . 80 1 . 86  4 . 47 1 . 97 
20 lack promoti on opportun it ies  3 . 73 2 . 09 3 . 44 2 . 38 4 . 20 2 . 1 7  3 . 83 2 . 1 7  
2 1  Ca reer ladder Program 4 .  70  2 . 1 4  4 .  7 6  2 . 2 2  4 . 75 2 . 27 4 . 7 1  2 . 1 8  
22 lack of part .  i n  deci s ions  3 . 37 1 . 88 3 . 1 6  1 .  62 3 . 54 2 .  1 1  3 . 38 1 . 9 2  
23  Festi va l s 2 . 85 2 . 27 4 . 04 2 . 05 3 . 80 1 . 86 3 . 37 2 . 1 5  
24 Concerts 3 . 62 1 . 9 2  4 . 20 1 . 58 3 . 50 1 . 63 3 . 67 1 . 77 
25 Contests , .  72 2 . 06 3 . 84 2 . 1 7  3 . 57 2 . 2 4 2 . 69 2 . 34 
26 Probl em students 4 . 48 1 .  69 4 . 20 1 . 68 4 . 1 8  1 . 66 4 . 34 1 . 67 
27 Unmoti vated students 4 . 44 1 .  80 5 . 2 4  1 .  6 1  4 .  70  1 .  8 8  4 . 65 1 .  81  
28 I nadequate school di sci pl i ne 3 . 75 2. 1 2  2 . 48 1 . 85 3 . 75 2 . 1 5  3 . 54 2 . 1 2  
29 Student vanda l i sm 2 . 53 1 . 60 3 . 44 2 .  1 2  3 . 73 1 . 9 1  3 . 08 1 . 88 
30 Substance abuse by students 1 .  73  1 . 4 2  3 . 60 1 . 96 3 . 1 4  1 . 99 2 . 51 1 . 89 
3 1  Pl an/teach for i nd .  students 4 . 00 1 . 47 3 . 9 2  1 . 50 3 . 89 1 .  6 1  3 . 96 1 .  51  
32 Student rapport 2 . 20 1 .  2 2  2 . 32 1 . 49 2 . 25 1 .  3 1  2 . 24 1 . 29  
33  Col l eague rel ati onshi ps 2 . 1 3  1 . 39 1 . 84 1 . 07 2 . 07 1 . 3 1  2 . 06 1 .  3 1  
34 Pa rent conf . /rel ati onshi ps  2 . 1 6  1 . 1 4  2 . 1 6  1 . 03 2 . 48 1 . 35 2 . 27 1 . 20  
35 Pri n/admi n .  l ack of support 2 . 33 1 . 88 2 . 44 1 . 73 2 . 73 2 . 06 2 . 48 1 . 92 
36 Pri n/admi n .  expectation s  2 . 44 1 .  62 2 . 20 1 . 50 2 . 46 1 . 66 2 . 40 1 . 61 
37 Cl eri cal /custodi a l /paraprof . 1 . 87 1 . 2 6 1 . 64 0 . 9 1  1 . 93 1 . 2 3 1 . 86 ' 1 . 20  
38 Fami l y  probl ems 2 . 53 1 . BO 2 . 40 1 . 7 1  1 . 95 1 . 4 1  2 . 3 1 1 . 66 
39 Hea l th probl ems 2 . 33 1 .  52  2 . 08 1 .  44 1 . 86  1 . 37 2 .  1 2  1 . 46 
40 Fi nanci a l  probl ems 3 . 24 2 . 00 3 . 1 2  1 . 99 3 . 41 2 . 02 3 . 27 1 . 99 

1 = low stress 

7 = Hi gh st ress 
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1 0  
1 1  
1 2  
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1 4  
1 5  
1 6  
1 7  
1 8  
1 9  
20  
2 1  
2 2  
2 3  
2 4  
2 5  
26 
27 
2 8  
29 
30 
31 
3 2  
33 
34 
35 
36 
37 
38  
39  
40  
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TABLE I X  

RANK I NG OF STRESS VAR I ABLES BY THE TOTAL POPULAT I ON O F  MUS I C  TEACHERSa 

Stress Vari abl e 

I n adequate sa l a ry 
Ca reer Ladder Program 
Unmoti vated students 
Low status of the profession  
I nadequate fri nge benefi ts 
Probl em students 
Paperwork/housekeepi ng 
I nterrupti on s 
P l anni ng/teachi ng for i nd i vi dual students 
Lack of materi a l s/equi pment 
Lack of promoti on opportuni ti es 
La ck of pl anni ng t ime 
Noi se 
Concerts 
Eva l uati on 
I nadequate school d i sci pl i ne pol i cy 
Cl ass  1 oad 
Student l oa d 
Lack of recogni ti on for work 
La ck of pa rti ci pation in deci s i on maki ng 
Festi va l s 
Fi nanci a l probl ems 
Extracurri cul a r assi gnments 
Uncertai nty about job 
Poor faci l i ti es 
Student vanda l i sm 
Conmuni ty atti tude towa rd program 
Number of school a ssi gnment s 
Contract negoti ati ons 
Contests 
Ri sk of i nvol unta ry transfer 
Substance abuse by students 
Pr i nci pa l /a dmi ni strati on l ack of support 
Pri nci pa l /admi ni strati on expectations 
Fami l y  probl ems 
Parent conferences/rel ati onsh i p s  
Student rapport 
Hea l th probl ems 
Col l eague rel ati onshi ps 
Cl eri ca l /custodi a l /paraprofes s iona l rel ati on s 

Stres8 
Score 

796 
759 
749 
720 
704 
698 
688 
644 
637 
61 9 
61 7 
61 0 
602 
591 
585 
570 
555 
551 
545 
544 
543 
527 
521  
504 
497 
496 
488 
474 
466 
433 
4 1 4  
404 
399 
387 
372 
365 
360 
341 
33 1 '  
299 

aTota l popul ati on wa s 1 61 .  
bStress  score i s  the composi te of al l respondents ' rati ngs of the . va ri abl e on the 

Li kert-type sca l e  of 1 to 7. Hi ghest possi bl e wa s 1 , 1 27 (7 x 1 61 ) . 
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TABLE X 

RANK I NG OF STRESS VAR I ABLES BY GENERAL MUS I C  TEACHERSa 

Rank Stress Va ri abl e 

1 

2 

3 
4 
5 
6 
7 
7 

9 
1 0  

1 1  

1 2  
1 3  
1 3  
1 5  
1 6  
1 7  
1 8  
1 9  
20  
2 1  
2 2  

23 
24 
24 
2 6  
26  
28  
29  
3 0  

3 0  

32  
33 
33 
35 
36 
37 
38  
39  
40 

Ca reer La dder Program 
I nadequate Sa l a ry 
Probl em students 
Unmoti vated students 
Low status of the p rofess i on 
Eva l uati on 
Student l oad  
Pl anni ng/teachi ng for  i nd iv i dual students 
Cl a ss  l oad 
I nadequate fri nge benefi t s  
Lack of  pl anni ng .ti me 
I nadequate school di sci pl i ne pol i cy 
Paperwork/housekeepi ng  
Lack of promti on opportuniti e s  
Concerts 
Lack of materi a l s/equi pment 
No i se 
I nterrupti ons 
Uncerta i nty about job 
Lack of pa rti ci pation i n  deci s i on maki ng  
Fi nanci a l probl ems 
Lack of recogni ti on for work 
Extracurri cul a r a ssi gnments 
Contract negoti ati ons  
Ri sk of i nvol unta ry transfer 
Number of school ass i gnments 
Fest iva l s 
Poor faci l i t i es 
Co11111uni ty atti tude towa rd program 
Student vandal i sm 
Fami l y  probl ems 
Pri nci pa l /admi ni stration expectati ons 
Pri nci pa l /a dmi ni strati on l ack of support 
Hea l th probl ems 
Student rapport 
Parent conferences/rel ati onshi ps  
Col l eague rel ati onshi ps 
Cl er ica l /custodi a l /pa raprofess iona l rel ati on s 
Substance abuse by students 
Contests 

aNumber of genera l musi c  teachers wa s 79. 
bHi ghest possi bl e stress score was 553 ( 7  x 79 ) .  

Stres8 
Score 

371  
364 
354 
35 1 
327 
31 9 
3 1 6 
31 6 
3 1 4 
31 3 
299 
296 
295 
295 
286 
281 
277 
276 
271 
266 
256 
244 
243 
236 
236 
225 
225 
21 7 
209 
200 

200 
1 93 
1 84 

1 84 

1 74 
1 7 1  
1 68 

1 48 

1 37' 
1 3 6  
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TABLE X I  

RANK I NG OF STRESS VAR I ABLES BY CHORAL MUS I C  TEACHERSa 

Ra nk St ress Va ri abl e 

1 

2 
3 
4 
4 
6 

7 
7 
9 

1 0  
1 1  

1 2  
1 3  

1 3  
1 5  
1 5  
1 7  
1 8  
1 8  
20  
20  
2 2  
2 3  
2 4  
25 
2 5  
27 
2 8  

29 
3 0  
3 1  
3 2  
33 
33 
35 
3 6  

37 
38 
39 
40 

Unmoti vated students 
Paperwork/housekeepi ng  
Low status of  the professi on 
I nadequate sa l ary 
Ca reer Ladder Program 
I nterrupti on s 
Concerts 
Probl em students 
Noi se 
Festi val s 
I nadequate fri nge benefi ts 
Pl anni ng/teachi ng for i ndi vi dual  students 
Lack of pl anni ng time 
Contests 
Extracurri cul a r  a ss i gnments 
Eva l uati on 
Substance abuse by students 
La ck of materi a l s/equi pment 
Cormiuni ty atti tude towa rd program 
La ck of promoti on opportuni ti es  
Student va nda l i sm 
La ck of recogni ti on for work 
C l  ass 1 oad 
Lack of pa rti ci pati on in deci s ion maki ng 
Student l oad  
Fi nanci a l  probl ems 
Poor faci l i ti es 
Contract negoti ati ons  
Number of school ass i gnments 
Uncertai nty about job 
I n adequate school d i sci pl i ne pol i cy 
Pri nci pal /admi ni strati on l a ck of support 
R i sk of i nvol untary transfer 
Fami l y  probl ems 
Student rapport 
Pri nci pa l /admi n i strati on expectations  
Pa rent conferences/rel ati onshi ps 
Hea l th probl ems 
Col l eague rel ati onshi ps 
Cl eri ca l /custodi a l /paraprofes si onal rel ati on s 

aNumber of choral musi c teachers wa s 25.  
bHi ghest pos si bl e stress score wa s . 1 75 (7  x 25 ) .  

Stres8 
Score 

1 3 1 

1 27 
1 23 
1 1 9  
1 1 9  
1 1 6  

1 05 
1 05 
1 02 
1 01 
1 00 
98 
96 
96 
91 
9 1  
90  
87 
87 
86 
86 
84  

83 
79 
7 8  
7 8  
76 
68 
67 
65 
62  

61  

60 
60 
58 
55 

54 
52 
46  
41  
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TABLE X I . I  

RANK I NG OF  STRESS VAR I ABLES BY  I NSTRUMENTAL MUS I C  TEACHERS
a 

Rank Stress Va ri abl e 

1 

2 
3 

4 

5 

6 

7 

8 

9 
1 0  
1 1  

1 2 

1 3  
1 4  

1 5  

1 6  
1 7  
1 8  

1 9  
20  
2 1  
2 2  

2 2  
24  
25  
26  
2 7  
2 8  

29 
30 
3 1  
3 2  
33 
34 
35 

36 
37 
38 
39 
40 

I nadequate sa l a ry 
I nadequate fri nge benefi t s  
Low status of  the profess i on 
Ca reer Ladder Program 
Unmoti vate� students 
Paperwork/housekeepi ng  
lack of materi a l s/equ i pment 
I nterrupti on s 
Lack of promotion opportun i ti es 
Probl em students 
Pl a nni ng/teachi ng for i nd iv i dual students 
Noi se 
Lack of recogni ti on for work 
Festi val s 
Lack of pl a nni ng ti me 
I nadequate school di sci pl i ne pol icy  
Student vanda l i sm 
Poor f aci l i ti es  
Contests 
Lack of pa rti ci pation in deci s i on maki ng  
Concerts 
Commun i ty atti tude toward program 
Fi nanci a l  probl ems 
Extracurri cul ar  assi gnments 
Number of school assi gnments 
Substance abuse by students 
Eva l uati on 
Uncertai nty about job 
Contract negoti ati ons  
Student l oa d  
P r i nci pa l /admi ni strati on l ack o f  support 
Cl ass  l oa d  
Parent conferences/rel ati onshi ps 
Pri nc i pa l /admi ni strat ion expectati ons 
Student rapport . 
Ri sk of i nvol unta ry transfer 
Col l eague rel ati onshi ps 
Fami 1 y prob 1 ems 
Cl eri cal /custod i a l /paraprofessi ona l  rel ations 
Hea l th probl ems 

aNumber of i nstrumental  mus i c  teachers wa s 56. 
bHi ghest possi bl e stress score wa s 392 (7 x 56) . 

Stresg 
Score 

31 1 

288 

269 
266 
2 63 
259 
250 
248 
235 
234 
2 1 8  
2 1 7 
2 1 6  
21 3 
2 1 1 
21 0 
209 
201 
200 
1 98 
1 96 
1 91 
1 91 
1 84 

1 81 

1 7 6  
1 72 

1 67 
1 61 
155  

1 53 

1 5 1  

f39 
1 38 

1 26 
1 1 7  
1 1 6 

1 09 
1 08' 
1 04 
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TABLE X I I I  

COMPARAT IVE RANK INGS OF THE TO P TEN STRESS VAR I ABLES BY 
TOTAL SAMPLE, GE NERAL, CHORAL, AND I N STRUMENTAL 

Total 
Sample General Choral I nstrumental 

Variable Ranking Ranking Ranking Ranking 

I nadequate salary 1 2 4 1 

Career Ladder Program 2 1 5 4 

Unmotivated students 3 4 1 5 

Low status of 
profession 4 5 3 3 

I nadequate fringe 
benefits · S 1 0  1 1  2 

Problem students 6 3 7 1 0  

Paperwork/ 
housekeeping 7 1 3  2 6 

Interruptions 8 1 8  6 8 

Planning /teaching 
for individual 
student needs 9 7 1 2  1 1  

Lack of materials/ 
eq uipment 1 0  1 6  1 8  7 
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Those stress va r iab les  ra n ked i n the top te n that were u n i q ue to 

gene ra l mus ic  teachers were : eva l uat io n , stude nt loa d , p l a n-

n i ng / teac h i ng for i n d iv idua l  student needs , a n d c la s s  loa d . Eva l uat ion · 

was ran ked 15th by chora l teac hers a n d 27th by i n strumenta l teachers . 

Stude nt l oad was ra n ked 2 5th by choral  teachers a n d 30th  by i n stru­

men ta l teachers . Pla n n i ng / teac h i ng for i n d i v i dua l stude n t needs was 

ra n ked 12 th by chora l teachers a n d 11th by i n st rumen ta l teache rs . 

C la s s  load was ra n ked 2 3 rd by chora l teac hers a n d  3 2 n d by i n stru­

menta I teachers . 

Those stres s var iab les  ra n ked i n the top ten that we re u n i q ue to 

chora l teachers were : concerts , no ise , a nd fe stiva l s .  Conce rts wa s 

ra n ked 15th by ge ne ra l  teachers a n d 21st by i n st rumenta l teachers . 

No ise wa s ra n ked 17 th by ge ne ra l  teachers a n d 12 th by i n strumen ta l 

teachers . Festi va l s  was ra n ked 2 6th by genera l teache rs a n d 14th by 

i n str umen ta I teac he rs . 

Those stress va r iab les ra n ked i n the top ten that we re u n i q ue to 

i n strumen ta l teachers were : lack of mate r ia l s / eq u i pme n t a nd lack of 

p romotion opportu n i t ies . La ck of mate r ia l s / eq u i pment wa s ra n ked 16th 

by ge ne ra l  teachers a n d 1 8 th by c ho ra l teachers . Lack of p romotion 

opportu n i ti es wa s ra n ked 13th by ge ne ra l  teachers a n d 20th by chora l 

teac hers . 

Othe r stres s va r iab les w h ich  s howed a d i spa r i ty i n ra n ki ng by 

the th ree g rou ps · of teachers a re s hown i n Table  X I V .  Lack o f  recog­

_n i t ion for wo r k  wa s ra n ked 13th by i n st rumen ta l teache rs , w h i le ge n ­

e ra l  a nd chora l teachers both ran ked th i s  va r iab le  2 2 n d .  I n adeq uate 
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TABLE XIV 

COMPARATIVE RANKINGS O F  SELECTED STRESS VARIAB LES BY 
GENERA L, CHORAL ,  AND INSTRUMENTAL MUSIC TEACHERS 

Total General Choral Instrumental 
Stress Variable Ranking Ranking Ranking Ranking 

1 Poor faciliti es 2 5  2 8  2 7  1 7  

7 Extracurricular assignments 2 3  2 3  1 5  2 4  

1 3  Uncertainty about job 2 4  1 9  30 2 8  

1 6  Risk of involuntary trans. 3 1  2 4  3 3  36 

1 8  Lack of recognition/ work 1 9  2 2  2 2  1 3 

2 5  Contests 30 40 1 3  1 9  

2 8  Inadequate sch. discipline 1 6  1 2  3 1  1 6  

2 9  Student vandalism 26 30 20 1 7  

30 Substance abuse/ students 3 2  3 9  1 7  26 
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school discipline policy was ranked 12th by general teacher? , 1 6th by 

instrumental teachers ,  and 2 1st by choral teachers. Student vandalism 

was ranked 17th by instrumental teachers , 2 0th by choral teachers , 

and 1 3th by general. teachers. Poor facilities was ranked 17th by in­

strumental teachers , 27th by choral teachers , and 28th · by general 

teachers. Contests was ranked 13th by choral teachers , 19th by in­

strumental teachers , and 40th by general teachers. Extracurricular 

assignments was ranked 15th by choral teachers , 2 3 rd by general 

teachers , and 2 4th by instrumental teachers. Substance abuse was 

ranked 17 th by choral teachers , 2 6 th by instrumental teachers , and 

39th by general teachers. Uncertainty about job was ranked 19th by 

general teachers , _28th by instrumental teachers , and 30th by choral 

teachers. · Risk of involuntary transfer was ranked 24th by general 

teachers , 33 rd by choral teachers , and 3 6th by instrumental teachers. 

In response to the question asked at the end of the stress vari­

ables regarding additional stressors not included in the list that were 

stressful to the respondents , 71 items were added by respondents. A 

compilation of similar items produced 28 items. Forty-four of the orig- · 

inal 71  items were ranked very stressful (7 on the scale ) by respon­

dents. A list of these additional stressors may be found in Appen­

dix F. 

Difference in Perceptions of the Pane l 
of Experts and Music Teachers 

The list of stress variables on the survey sent to teachers con­

tained two more items than the one sent to the panel of experts. This 
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· was a result of suggestions made by the panel of experts regarding 

the contents of the survey . The two · additions consisted of further 

specify ing the principal/administration i tem to include principal/­

administration lack .of support and principal/ administration expecta­

tions . Also added was an item called financial problems . Table XV 

shows a list of the 40 variables from the final version of the survey, 

and the rank given by the teachers and panel of expert members for 

each variable . Those variables which were ranked simi larly by the · two 

groups are as follows : 

1 .  Paperwork/housekeeping 

2 .  I nterruptions 

3 .  Noise 

4 .  Festivals 

5 .  Parent conferences/relationships 

6 .  Extracurricular assignments 

7 .  Contract negotiations 

8 .  · Risk o.f involuntary transfer 

9 .  Clerical I custodial/ paraprofessional relationships 

10 . Community attitude toward program 

11 . Substance abuse by students 

Those variables which were ranked the most dissimilarly by the two 

groups. are as follows: 

1 .  Health . problems 

2 .  Number of school assignments 

3 .  Uncertainty about job 
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TA BLE XV 

A COM PAR I SON OF PERCEPT I ONS OF THE PANEL OF EXPERTS 
AND TEACHERS REGARD I NG STRESS VAR I A BLES 

Stress Variable 

1 Poor facilities 
2 Student load 
3 Class load 
4 Lack of materials/equipment 
5 Lack of planning time 
6 Number of school assignments 
7 Extracurricular assignments 
8 I nterruptions 
9 Noise 

10 Paperwork/housekeeping 
11 Inadequate salary 
12 I nadequate fringe benefits 
13 Uncertainty about job 
14  Contract negotiations 
15  Evaluation 
16 Risk of involuntary transfer 
17 Community attitude toward program 
18 Lack of recognition for work 
19 Low status of teaching profession 
20 Lack of promotion opportunities 
21 Career Ladder Program 
22 Lack of participation in decisions 
23 Festivals 
24  Concerts 
2 5  Contests 
26 Problem students 
27 Unmotivated students 
28 I nadequate school · discipline policy 
29 Student vandalism 
30 Substance abuse by students 
31 Planning/ teaching for individuals 
32 Student rapport 
33 Colleague relationships 
34 Parent conferences/relationships 
35 Principal/ administration lack of support 
36 Principal /administration expectations 
37 Clerical/ custodial/ para prof. relationships 
38 Family problems 
39 Health problems 
40 Financial problems 

Teacher 
Ranking 

25  
18 
17 
10 
12 
28 
23 
8 

13 
7 
1 
5 

24  
29 
15  
31 
27 
19 

4 
11 
2 

20 
21 
14 
30 
6 · 
3 

16 
26 
32 
9 

37 
39 
36 
33 
34 
40 
35  
38 
22 

Panel of 
Experts 
Ranking 

20 
2 
2 

14 
2 
2 

25 
9 

14  
7 
9 

2 0  
1 

31 
2 

33 
30  
1 4  
20  
25  
9 

27 
20  
27 
9 

.14  
14  
7 

35 
35  
27 
33 
31 
3 5  
1 4  
14  
38 
2 4  
9 



75 

4. Contests 

5. Principal/administrator (lack of support, expectations ) 

6. Student load 

7 . Low status of teaching profession 

8. Planning/teaching for individual student needs 

9. Class load 

1 O .  I nadequate fringe benefits 

Table XV I shows the highest ranking stress variables for both groups. 

Because of identical mean scores, some items in the panel of experts· 

list have the same rank. Only four items appear in the highest 

ranked variables for both groups. These are: paperwork/housekeep­

ing, interruptions, inadequate salary, and Career Ladder Program. 

None of the top five or six items are the same on both lists. 

Coping Strategies Used by Teachers 

Teachers were asked to indicate use and effectiveness of 27 cop­

ing strategies. A column was provided to indicate those that did not 

apply to individual respondents . Table XV I I shows a list of the cop­

ing strategies ranked from most used and effective to least used and 

effective. The total copi_ng score is the total of all responses on the 

seven point scale. Four of the coping strategies ranked in the · top ten 

are from the psychological category (religion, reading, situationa I 

compartmentalizat.ion, and detachment) , and six are from the physical 

category (diet and nutrition, deep breathing, muscle tension/relaxa-

tion, sports, aerobic exercise, and crafts) . 

strategies appeared in the top ten ranked 

None of the chemical 

items . Forty-eight 



TABLE XVI 

STRESS VARIABLES RAN KED HIG HEST BY T HE PANEL OF EX PERTS 
AND PU B LIC S C HOOL M U SIC TEAC HERS 

Items ranked h i ghest by panel of experts 

1 Uncertainty about job 
2 Student load 

Class load 
Lack of planning time 
Number of school assignments 
Evaluation 

7 Paperwork/ housekeeping 
Inadequate school discipl ine policy 

9 Interruptions . 
Inadequate salary 
Career Ladder Program 
Contests 
Health problems 

Items ranked h ighest by teachers 

1 Inadequate salary 
2 Career Ladder Program 
3 Unmotivated students 
4 Low status of profession 
5 Inadequate fringe benefits 
6 Problem students 
7 Paperwork/ housekeeping 
8 Interruptions 
9 P lanning/teach ing for ind ividuals 

students 
1 O Lack of  materials/eq u ipment 

'1 
O') 
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TABLE XVI I  

COPING STRATEG IES RANKED BY USE AND EFFECTIVENESS 
BY PU BL IC SC HOOL MU S IC TEAC HERS 

Total Number of Number of 
Coping Teachers Teachers 

Rank Coping Strategy Score* Using Not Using 

1 Religion 768 145  16  
2 Reading 675 1 38  2 3  
3 Situational compartmental-

ization 596 1 28 33  
4 Diet and nutrition 581 1 3 3  2 8  
5 Deep breathing 5 3 3  1 3 5  2 6  
6 Muscle tension/relaxation 5 19 1 3 0  3 1  
7 First sport 508 89 7 2  
8 Aerobic exercise 470 1 03 5 8  
9 Crafts 388 92 69 

1 0  Detachment 3 69 94 67 
1 1  Psychological/ social 

withdrawal 3 5 1  99 6 2  
1 2  Meditation 3 2 4  86 75  
1 3  Caffeine 3 2 1  1 07 5 4  
1 4 Second sport 3 07 5 4  1 07 
1 5  Imagery 293 83 78 
1 6  Behavior analysis 2 19 72  89 
17 Alcohol 2 04 7 0  91 
1 8 Tobacco 2 00 64  97 
19 Autosuggestion 177 68  93 
2 0  Counseling 174 57 104  
2 1  Painting 1 69 59 1 0 2  
2 2  Biofeedback 146  59 1 02 
2 3  Third sport 1 3 4  2 5  1 3 6  
2 4  Transactional analysis 1 2 6  5 0  1 1 1  
2 5  Desensitization 1 1 6  5 0  1 1 1 
2 6  Tranquilizers 81 41 1 2 0  
27 Other drugs 70 38 1 2 3  

* Highest pos·sible coping score was 1 1 27 ( 1 6 1  x 7 ) . Lowest 
possible score was 0. 
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respondents (29. 8%) listed at least one additional coping strategy, and 

a compilation of these by similarities produced 20 items. A l ist of ad­

ditional coping strategies may be found in Appendix G. Space was 

provided on the survey for respondents to list the sports used by 

them, and 21 sports were listed by respondents. The 1 O most used 

sports were as follows: 

1 .  Walking 

2 .  Tennis 

3. Swimming 

4 .  . Golf 

5. Basketball 

6. Softball 

7 .  Fishing 

8. Jogging 

9 .  Biking 

10 . Lifting weights 

Additional Data from the Su rvey 

The items on the final page of the survey were related attitudes 

of teachers · about teaching and health problems. The first question 

asked teachers to indicate on the 7-point scale how stressful they per­

ceived teaching to be. Fifty-eight teachers (36%) rated this question 6 

or 7 which indicated extremely stressful . Ninety-five teachers ( 59%) 

gave this question a moderate rating of 3, 4, or 5, and eight teachers 

( 5%) gave this question a low stress rating. 
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When asked how satisfied they were w ith teaching,  42 teachers 

( 2 6. 1 % )  indicated that they were extremely satisfied , 1 0 1  teachers 

( 62. 8%) indicated that they were moderately satisfied , and 18  ( 1 1. 2% )  

indicated dissatisfaction w ith teaching. When asked how stressful they 

perceived teaching to be to other teachers they knew , 68 teachers 

( 42. 3% )  indicated that teaching was extremely stressful to other teach­

ers , 90 teachers ( 5 5. 9% ) indicated that teaching was moderately stress­

ful to other teachers , and 3 ( 1. 9% ) indicated that teaching was not 

stressful to other teachers. 

Teachers were asked to indicate their plans for the future rela­

tive to cont inu ing to teach for the next ten years·. They were also 

asked to state if they planned to leave teaching and why they would 

leave. Thirty-six teachers ( 22.  3% )  indicated that they were extremely 

l ikely to continue to teach. Sixty-six teachers ( 40.9% ) indicated that 

they were moderately l ikely to continue to teach , and 59 ( 3 6. 7 % )  indi ­

cated that they were not likely to continue to teach. Seventy teachers 

( 43. 5 % )  l isted no plans to leave teaching ,  and 24  ( 1 4.9%) l isted retire­

ment as their reason _to leave teaching. Twenty-nine teachers ( 18% ) 

l isted salary as their reason to leave teaching ,  17 teachers ( 1 0. 5 % ) 

I isted the demands of the job , and 1 0  teachers ( 6. 2 % )  l isted student 

apathy and discipl ine .  Other reasons among the 18  total reasons in­

cluded stress , other job interests , frustration , to have a family , and 

burnout. 

Teachers ·were asked to indicate from a list of 1 4  health problems 

those from which they suffer as a result of the stresses of their job. 
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The health problem affecting the most teachers was fatigue. One hun­

dred sixteen teachers ( 72 % )  indicated that they suffered from fatigue. 

Other conditions ranked as problems for a number of teachers were 

tension/anxiety ( 82 teachers or 5 4. 7% ) , headaches ( 7 1  teachers or 

44. 1% ) , insomnia ( 46 teachers or 28. 6 % ) , back pain ( 27 teachers or 

1 6. 8% ) , high blood pressure ( 2 5  teachers or 1 5. 5% ) , . and digestive 

problems ( 2 4  teachers . or 1 4.9% ) .  

A question regarding days missed revealed the mean days missed 

as follows: 

1985-86 3. 1 6  

1984-85 4. 02 

1983-84 3. 66 

1982-83 3. 1 0  

1981-82 2. 3 2  

With the exception of 1985-86 which was not complete at the time the 

survey was conducted , the mean days missed by teachers increased 

each year. The number of teachers missing no days decreased from 65  

in 1981-82 to 43 in 1984-85 , and 37  in 1985-86. 
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CHA PT ER IV 

ANALYSIS AND DISCUSS I ON OF THE DATA 

Introduction 

Although stress is considered healthy and necessary in reasonable 

amounts, · extreme and continuous stress to people in any profession 

can be debilitating, can cause those persons to be less effective, and 

can eventually tead to burnout if not addressed. Loss of good teach­

ers or loss of effectiveness in good teachers because of unnecessary 

stress is a cause for concern in the education profession. Research 

indicates that teachers are leaving their jobs or are continuing to 

teach in a less effective way because of the effects of stress in their 

jobs. It is important that we know what factors are stressful to 

teachers and seek to reduce or eliminate these factors. The purpose 

of this study was to investigate sources of stress among music teach­

ers in Tennessee and to answer the following questions : 

1 .  What are the perceptions of a panel of experts in education 

.regarding factors which cause stress for music teachers? 

2 .  What factors which cause stress are common to teachers in all 

three music teaching areas--choral, instrumental, and general music? 

3. What factors which cause stress are common to all levels of 

teaching in the three music areas? 

4. What factors which cause stress are unique to each music 

teaching area and level? 
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5 .  Is there a difference in factors which seem to be more stress­

ful to music teachers as compared to the perceptions of the panel of 

experts? 

6. What are some effective ways teachers cope with stress in 

teaching ? 

7. Is there a relationship between factors that cause stress and 

the gender , years of experience , and how l ikely teachers are to con­

tinue to teach? 

8. Is there a relationship between factors which cause stress and 

the teaching area and teaching level of teachers? 

9. Is there a relationship between stress and the coping strat­

egies used by teachers? 

Questions one through six were answered in Chapter 1 1 1 . Ques­

tions seven , eight , and nine w il l  be answered in this  chapter ; and 

significant data from the survey wi ll be discussed. 

Analysis of the Data 

The effects of stress are further complicated and affected by oth­

er factors in the l ives of teachers. Some of these factors were con­

sidered in the study and were analyzed regarding their effect upon 

the stress variables used in the survey. Stress variables were 

grouped into five categories: environmental factors , job-related fac­

tors , classroom · management/ student behavior factors , interpersonal 

factors , and p·ersonal factors. These categories were used to analyze 

the main effects of gender , years of teaching experience , teaching 
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area , teaching level , how likely teachers were to continue to teach 

( future plans ) , and the interactions of · these variables . Analysis was 

also done on the total stressors in relation to these variables. The 

Scheffe' Post Hoc test was used to attempt to identify and explain dif­

ferences in means as revealed by the analysis of variances. Frequen­

cy tc1bles and various rankings of stress variables were also used to 

assist in explaining the significance of variables. 

Analysis of Gender , Years of Experience , 
and Future Plans 

The analysis of variance for gender, years of experience , and 

future plans , using the environmental stress score as the dependent 

variable , is shown in Table XV I 1 1. When the environmental stress 

score category was the dependent variable , those variables that were 

significant at the . 1 0  level were years of experience , future plans , the 

interaction of future plans and years o·f experience , and the inter­

action of gender and future plans , thus indicating a relationship of 

those variables to the environmental stressors. The environmental 

stressors which were ranked to be the ten most stressful by the total 

sample of teachers were paperwork/housekeeping ,  interruptions, and 

lack of materials/equipment ( see Table I X ,  p. 6 5 ) .  When comparing 

the rank given these stressors by teaching experience groups of zero 

to. 4 years , 5 to 1 O years , and more than 1 O years , as is indicated by 

Table X IX ,  it is· apparent that 2 0% of the less experienced teachers 

gave the environmental stressors a high rating , while fewer of the 

more experienced teachers rated these stressors high. Since there 
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TABLE XV I I I  

ANALYSI S OF VARI ANCE FOR MA I N  EFFECTS AND I NTERACTI ONS 
OF GEM DER, YEARS OF EX PER I  ENCE, AND FUTURE PLANS 

ON ENV IRONM ENT AL STRESS SCORES 

Degrees of Sum of F · Probability 
Variables Freedom Squares Value of F 

Gender 1 0. 716  0. 72  0. 3984 
Years of experience 1 7. 595 7. 6 2  0. 0066 * 
Future plans 6 1 2. 678 2. 1 2  0. 0552 * 
Gender and years 

of experience 0. 893 0. 90 0. 3 45 6  

Future p lans and years 
of experience 6 2 0. 059 3. 3 5  0. 0041 * 

Gender and future plans 6 18. 1 5 0  3. 03  0. 0082 * 
Years of experience , 

gender , and future 
plans 6 7. 565  1. 2 6  0 .  2781 

* Significant at the • 1 O level. 
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TA BLE X I X  

FREQU ENCI ES AND PERCENTAGES OF LOW AND H I G H  RAT I NGS 
OF TEACHERS BY EXPER I ENCE FOR THE ENV I RONMENTAL . 

STRESS CATEGORY 

Stress Score Years of Number of Scale 
Category Experience Teachers Frequency % Ratinga 

Environmenta l  0-4 2 5  4 20 . 0  Low6 

5- 1 0 46 1 4  30 . 4  Low 
1 0+ 90 2 7  30 . 0  Low 
0-4 2 5  5 20 . 0  Highc 

5 - 1 0  46 5 1 0 .  9 High 
1 0+ 90 7 7 . 8  High 

a Possible scale rating was 1-7. "Does not apply" was assigned 
the value O. 

b low ra t i ng wa s 1 to 2 . 9 .  

cHigh rating was 5 to 6 . 2 .  
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were very few ratings of 7 in the total score for each va,riable, a 

decision was made to use 5 and above as the range for the high rat­

ing. The high range in Table X I X  and subsequent tables reflects the 

actua I range for each stress score category. The range for the low 

rating was 2. 9 and below, and the low rating in Table X I X  and subse­

quent tables reflect the actual range for each stress score category. 

When teachers answered the question regarding their future p lans 

for teaching during the next ten years, it was found that when rat­

ings 1 and 2 were combined (not likely to continue) , 59 · teachers 

(36.7%) were not very likely to continue to teach, as is shown in 

Table XX. When ratings 6 and 7 were combined (very likely) , it was 

found that 36 teachers (22.3 %) were very likely to continue to teach. 

One of the frequent reasons for leaving teaching given by teachers 

was demands of the job, which could be classified as an environmental 

stressor. 

Gender did not appear significant in the analysis of variance ex­

cept as· it interacted with future plans. Environmental stress variables 

found in the 15  highest ranked variables were very closely ranked by 

both genders, as is illustrated by Table XX I .  

When the job-related stress score was the dependent variable, 

those variables that were significant at the . 10 leve l were years of 

experience, the interaction of  future plans and years of  experience, 

and the interaction of gender and future plans, as shown by Ta­

ble XX 11. The job-related stressors which were ranked to be the ten 

most stressful were inadequate salary, Career Ladder Program, low 
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TABLE XX 

ATT I TUDES OF TEACHERS REGARDI NG THE IR PLANS TO CONT I NU E  
TO TEACH IN THE NEXT TEN Y EARS 

Rating Scale Frequency % 

Not Likely 1 3 7  2 3 . 0  
2 2 2  1 3 . 7  

Moderately Likely 3 20 1 2 . 4  
4 20 1 2 . 4  
5 26 1 6 .  1 

Very Likely 6 20 1 2 . 4  
7 1 6  9 . 9  

TABLE XXI 

A COMPARI SON OF RAN K I NGS OF SELECTED ENV I RONMENTAL 
STRESS VAR I ABLES BY MALE AND FEMALE TEACHERS 

Stress Variable 

I nadequate salary 
Career Ladder Program 
Unmotivated students 
Low status of profession 
Inadequate fringe benefits 
Problem students 
Paperwork/housekeeping 
I nterruptions 
Planning/ teaching for individual students 
Lack of materials/equipment 
Lack of promotion opportunit ies 
Lack of planning . time 

Male 
Ranking 

1 
3 
2 
5 
4 
8 
6 
7 

1 2  
9 

1 0  
1 6  

Female 
Ranking 

1 
2 
3 
5 
6 
4 
7 

1 3  
8 

1 2  
1 4  
9 
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TA B LE X XII 

ANA LYSIS OF VARIANCE FOR MAIN EFFECTS AND INTERACTIONS 
OF GENDER , YEARS OF EX PER IENCE , AND FUTURE PLANS 

ON JOB-RELATED STRESS SCORES 

Degrees of Sum of F Probability 
Variables Freedom Squares Value . of F 

Gender 1 0. 274 0. 2 6  0. 6099  
Years of experience 1 5. 043 4. 81  0. 0 300*  

Future plans 6 10. 9 1 9  1 .  7 4  0. 1 173  
Gender and years 

of experience 1 1 .  970 1. 88 0. 172 7 
Future plans and years 

of experience 6 2 4. 6 14  3. 9 1  0. 0 0 1 2 *  

Gender and future plans 6 1 5. 495  2. 46  0. 0272 * 

Years of experience, 
gender, and future 
plans 6 2.  1 2 2  o .  34  0. 9 160 

*Significant at the . 1 O level. 
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status of the profession, and inadequate fringe benefits ( see Table IX, 

p. 6 5 ) .  Table X X  1 1 1  indicates that job-related stressors were less 

stressful to experienced teachers than to those teachers with less ex­

perience. Six of the 2 5  less experienced teachers ( 2 4% )  gave the 

job-related stressors a high rating, while only 8. 7% and 8.9% of more 

experienced teachers gave the job-related stressors a high rating. 

The gender and . future plans variables were not significant as main 

effects but were significant in interactions with years of experience. 

Table X X I V  shows that when the classroom management stress 

score was the dependent variable none of the independent variables 

were significant in main effects. The interaction of future plans and 

years of experience showed that in combination these variables were 

significant. The classroom management stressors which were ranked as 

the ten most stressful by the total sample of teachers were unmotivated 

students, problem students, and planning /teaching for individual �tu­

dents ( see Table I X ) .  

When . the interpersonal stress score was the dependent variable, 

years of experience was significant at the . 1 O level, as illustrated by 

Table X XV .  Table XXV I  shows that, when �omparing the rank given 

th_ese stressors by teaching experience groups, some difference may be 

seen. A somewhat higher percent of less experienced teachers gave 

the interpersonal stress scores a higher rating, although none of the 

experience groups rated them at 6 or 7 on the stress scale. Although 

future plans was not significant in itself, it was significant in com­

bination with years of experience. There were no interpersonal 
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TABLE XX I I I  

FREQUENCI ES AN D PERCENTAGES OF LOW AND H I G H RAT I NGS 
OF TEACH ERS BY EXPER I ENCE FOR T H E  JO B-RELATED 

STRESS CATEGORY 

Years of Number of Scale 
Ratinga Experience Teachers F requency % 

0-4  25  7 2 8 . 0  Low 
5-10 46 17 36.9 Low 
10+ 90 32 35. 6 Low 
0-4 2 5  6 24.0 Highc 

5-10 46 4 8 . 7 H igh 
10+ 90 8 8.9 High 

a Possible scale was 1-7. "Does r:1ot apply" was assigned the value 
o .  

bLow rat ing was 1 • 3 to 2 .  9. 
c High rating was 5 to 6.4. 
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TA BLE XX I V  

ANALYS I S  OF VARI ANCE FOR MA I N  EFFECTS AND I NTERACTI ONS 
OF GENDER , YEARS OF EXPERI ENCE ,  AND FUTURE P LANS 

ON CLASSROOM MANAGEMENT STRESS SCORES 

Degrees of Sum of F Probability 
Variables Freedom · Squares Value of F 

Gender 1 0 . 203  0 .  1 8  0 .6 7 1 6 

Years of experience 1 2 . 7 50 2 . 44 0 . 1 20 5  

Future plans 6 4 . 8 1 4  0 .  7 1  0 . 6403  

Gender and years 
of experience 1 2 . 662 2 . 36 0 . 1 266 

Future plans and years 
of experience 6 2 8 . 2 34 4 .  1 8 0 . 0007*  

Gender and future plans 6 1 0 . 643 1 . 5 7  0 . 1 593 

Years of experience , 
gender , and future 
plans 6 4 . 2 97 0 . 6 4  0 . 701 4 

* Significant at the . 1 0  level 
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TABLE XXV 

ANALYS I S  OF VARI ANCE FOR MA I N  EFFECTS AND I NTERACT I ONS 
OF GENDER, YEARS OF EXPER I ENCE, AND FUTURE PLANS 

O N  INTERPERSONAL STRESS SCORES 

Degrees of Sum of F Probability 
Variables Freedom Squares Value of F 

Gender 1 0.656 0.68 0.4106 
Years of experience 1 15. 583 16. 17 0.0001 * 
Future plans 6 7. 594 1. 31 0.2 5 54 
Gender and years 

of experience 1 0. 239 0.2 5  0.6188 
Future plans and years 

of experience 6 11.715 2.03 0.0664 * 
Gender and future plans 6 7.278 1. 26 0.2807 
Years of experience, 

gender, and future 
plans 6 6.276 1.09 0.3743 

* Significant at the . 1 O level. 
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TABLE XXV I 

FREQUENCI ES AND PERCENTAGES OF LOW AND H I G H  RATI NGS 
OF TEACHERS BY EXPERI ENCE FOR T HE I NTERPERSONAL 

STRESS CATEGORY 

Years of Number of Scale 
Experience Teachers Frequency % Ratinga 

0 .  

0- 4 2 5  1 3  5 2 . 0  Low6 

5-10 46 3 3  7 2 .  0 Low 
1 O+ 90 76 84. 0 Low 
0-4 2 5  2 8. 0 High� 
5-10 46 2 4.0 High 
1 O+ 90 0 0. 0 High 

a Possible scale was 1-7. "Does not apply" was assigned the value 

b low ra ti ng was 0 . 4 to 2 . 8 .  
cHigh rating was 5 to 5. 7. 
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stressors ranked as the ten most stressful by the total sample of 

teachers. 

When the dependent variable was the personal stress score, the 

variable that was significant at the . 1 O level was years of experience, 

as shown by Table XXV I  I.  . There were no personal stressors ranked 

in the ten . most stressful by the total sample. When comparing the 

rank given the personal stressors by teaching experience groups, less 

experienced teachers ranked them higher, as is illustrated by 

Table X XV I  11. The percentage · of teachers giving personal stressors a 

low rating increased with years of experience. 

Table XX  I X  shows that when the total stress , score was the de­

pendent variable years of experience, the interaction of future plans 

and experience, and gender and future plans were significant at the 

. 1 O level. Table XXX indicates some increase in stressfulness of vari­

ables as the level of experience decreases. Only 2. 2% of more experi­

enced teachers gave the total sfress score a high stress rating, while 

12% of less experienced teachers gave the total stress score a high 

rating. I nteractions of future plans and years of experience and gen­

der and future plans indicate that they were significantly related to 

the total stress score in combination. 

Years of experience appeared to be the most significant .factor 

related to the various catego ries of stress variables. Table XX  X I  indi­

cates that problem students and lack of materials/equipment were 

ranked higher · in -degree of stressfulness for less experienced teachers 

than for more experienced ones. I nterruptions appeared to decrease 
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TABLE XXV I I 

ANALYS I S  OF VAR I ANCE FOR MA I N  EFFECTS AND I NTERACTI ONS 
OF GENDER, YEARS OF EXPER I ENCE, AND FUTURE PLANS 

ON PERSONAL STRESS SCORES 

Degrees of Sum of F Probabil ity 
Variab les Freedom Squares Va lue of F 

Gender 1 1 • 1 75 0 . 6 5  0 . 4200 

Years of experience 1 6 . 840 3 . 8 1 0 . 0 53 1 * 

Future p lans 6 7 . 2 42 0 . 67  0 . 6724  

Gender and years 
of experience 1 1 . 1 49 0 . 64  0 . 42 5 3  

Future p lans and years 
of experience 6 6 . 8 83 0 . 64 0 . 6990 

Gender and future p lans 6 1 0 .  8 1 0 1 . 00 0 . 426 1 

Years of experience , 
gender , and future 
p lans 6 1 2 . 1 1 0 1 .  1 2  0 . 3 5 1 9 

*Significant  at  the . 1 O l eve l. 
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TABLE XXV I I I  

FREQUENC I ES AND PERCENTAGES OF LOW AND H I G H  RATI NGS 
OF TEACHERS BY EXPER I ENCE FOR T HE PERSONAL 

STRESS CATEGORY 

Years of Number of Sc ale 
Experience Teachers Frequency % Ratinga 

0-4 2 5  1 3  5 2 . 0 Low6 

5-1 0 46 22 47. 0  Low 
1 O+ 90 59 65.5 Low 
0-4 2 5  3 1 2.0 Highc 

5-1 0  46 2 4.3 High 
1 O+ 90 3 3. 3 High 

a Possible scale was 1 -7. "Does not apply" was assigned the value 
0 . 

blow rating .was O to 2.  66. 
c High rating was 5 to 6. 66. 
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TABLE XXI X  

ANALY S I S OF VARI ANCE FOR MAI N  EFFECTS AND INTERACTI ONS 
OF GEND ER, YEARS OF . EXPER I ENCE, AND FUTURE PLANS 

ON THE TOTAL STRESS SCORE 

Degrees of Sum of F P robabil i ty 
Var iables Freedom Squares Value of F 

Gender 1 0. 007 0. 0 1  0.9129 
Years of experience 1 6 . 3 04 1 0. 80 0. 001 3 *  
Futu re plans 6 6. 1 18 1. 7 5  0. 1 1 5 0  

· Gender and years 
of experience 1 0. 3 09 0. 5 3  0. 4677 

Futu re plans and years 
of experience 6 17. 362  4.96 0. 0001 * 

Gender and futu re plans 6 8. 5 4 5  2. 44 0. 0 286*  
Years of experience , 

gender, and future 
plans 6 2 . 6 54  0 .76  0. 6 044 

*Significant at the . 1 O level. 



98  

TA BLE XXX 

FREQUENCI ES AND PERCENTAGES OF LOW AND H I G H  RAT I NGS 
OF TEACHERS BY EXPER I ENCE FOR THE TOTAL 

STRESS CATEGORY 

Years of Number of Sc a le 
Experience Teachers Frequency % Ratinga 

0-4 2 5  5 2 0 . 0  Low6 

5- 1 0 46 1 6  3 4 . 8  Low 
1 O+ 90 34  37 . 8  Low 
0-4  25  3 1 2 . 0 Highc 

5- 1 0 46 1 2 . 2  High 
1 0+ 90 2 2 . 2  High 

a Possible scale was 1 -7 .  "Does not apply" was assigned the value 
o .  

b Low rating was 1 .  4 to 2 . 98 .  
cHigh rating was 5 . 08  to 5 . 78 .  



99  

TABLE XXX I 

A COMPAR I SON OF THE RANK INGS OF STRESS VA RIA BLES 
BY Y EARS OF EXPE R I ENCE 

Stress Variables 0-4 5 - 1 0 More than 
as Ranked by Years of Years of 1 O Years of 

Total Population Experience Experience Experience 

1 Inadequate salary 2 1 2 

2 Career Ladder Program 5 4 1 
3 Unmotivated students 1 2 4 

4 Low status of profession 7 8 3 
5 Inadequate fringe benefits 6 3 6 

6 Problem students 3 7 8 

7 Paperwork/housekeeping 1 5  5 5 

8 Interruptions 1 7  1 0  7 

9 Planning / teaching for 
individual students 1 2  1 4  9 

1 0  Lack of materials/equipment 4 9 1 4  
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in stressfulness with more experience, and the Career Ladder Program 

was somewhat more stressful to experienced teachers than to less ex­

perienced teachers. These facts were corroborated by the Scheff� 

Post Hoc test. In the test for environmental stress scores there were 

significant differences between means of teachers who had taught less 

than 5 years and those who had taught 5 to 1 O years. The test for 

interpersonal stress scores also indicated significant differences be­

tween means of teachers who had taught less than 5 years and those 

who had taught more than 1 0  years. Total stress score mean differ­

ences were significant between teachers who had taught less than 5 

years and teachers who had taught more than 1 O years, and between 

teachers who had .taught less than 5 years and teachers who had 

taught 5 to 1 O years. All of these were significant at the . OS level . 

Analysis for Teaching Area, Teaching 
Level, and Future Plans 

Table XXX 1 1  shows that significant variables at the . 1 O level us­

ing the environmental stress score as the dependent variable were fu­

ture plans and the interaction of teaching area and teaching level. · An 

investigation of the top-ranked stress variables of teachers who rated · 

this variable a 1 ( not likely to continue to teach) and the top-ranked 

stress variables of teachers who rated this variable a 7 ( extremely 

likely to continue to teach) revealed some difference in variable rank­

ing. Table XXXl l I compares the ranking of the total sample, the 

ranking of those teachers who were not likely to continue to teach, 

and . the ranking of those teachers who were likely to continue to 
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TA B LE X X X II 

ANALYSIS OF VARIANCE FOR MAIN EFFECTS AND INTERACTIONS 
OF TEACH I NG AREA , TEACH I NG LEVEL ; AND FUTURE PLANS 

ON THE ENVIRONMENTA L STRESS SCORE 

Degrees of Sum of F Probabil ity 
Variables Freedom Squares Value of F 

Teachi ng area 4 1 . 386 0. 29 0. 881 7 

Teachi ng level 5 2. 302  0. 39 0. 8549 

Future plans 6 1 5. 989 2. 2 5  0. 045 3 *  

Teachi ng area and 
teach ing level 8 1 8. 1 38 1 .  92 0. 067 1 * 

Teachi ng area and 
future plans 1 6  1 2.966  0. 69 0. 801 0 

Teach i ng level and 
future pla.ns 28  3 2. 842 0.99 0. 4891 

Teachi ng area , 
teach ing level , 
and future plans 4 1 1  . 364  2 . 40 0. 0 5 57 

*Sign ificant at the • 1 0 level. 
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TA BLE X X X I I I  

A COM PAR I SO N  OF RAN K I NGS OF SELECTED STRESS VAR I A BLES 
BY TOTAL SAMPL E, TEACHERS W HO ARE NOT L I K ELY TO 
CONTINUE TO TEACH, AND TEACHERS W HO ARE L I K ELY 

TO CONT I NUE TO TEACH 

Stress Total Sample Not Likely Likely 
Variable Ranking Ranking Ranking 

I nadequate salary 1 2 2 

Career Ladder Program 2 3 7 
Unmotivated students 3 4 3 
Low status of profession 4 1 6 
I nadequate fringe benefits 5 6 5 

Problem students 6 5 4 

Paperwork/housekeeping 7 1 1  1 
I nterruptions 8 8 9 
Planning/teaching for 

individual students 9 9 1 4  
Lack of materials/equipment 10  25 1 1  
Noise 1 3  1 2  8 

Class load 17 19 1 0  
Lack of promotion opportunities 1 1  7 1 2 

Lack of recognition for work 1 9  1 0  2 2  
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teach. The first 1 O va_riables were the ones ranked highest (1 to 1 O )  

by the total sample. The four variables which fo l l ow were ranked 

highest in one of the other rankings. The Career Ladder Program, 

l ow status of profession, lack of promotion opportunities, and l�ck of 

recognition for work were ranked higher and more stressful by teach­

ers who were not l ikel y  to continue to teach than by the total sample 

or by teachers who were l ikely to continue to teach. Teachers who 

were l ikely to continue ranked paperwork/housekeeping, noise, and 

c lass l oad higher than either the total sample  or teachers who were not 

l ikel y  to continue to teach. Those variables which were in the 

environmental category were paperwork/housekeeping, l ack of ma­

teria ls/equipment, no ise, and c lass load. 

When the dependent variable was the j ob-related stress score, · 

teaching area and the interaction of teaching leve l and future plans 

were significant at the • 1 O level, as i l lustrated by Table X XX I V. Ta­

ble XXXV shows that teachers in the instrumental area found job­

related stress variables more stressful than teachers in the general 

and choral areas. General music teachers found job-related stress 

variables l ess stressful than both choral and instrumental teachers. 

Although teaching level and future p lans were not significant as mai n  

effects, they were significant in combinat ion .  Job-related stressors 

ranked high by teachers were inadequate salary, Career Ladder Pro­

gram, l ow status of the profession, and inadequate fringe benefits. 

Table XXXV I shows the means for the tota l sample and each teaching 

area of scores in each stress variable category. Mean scores . are 
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TABLE X X X I V  

ANALYS I S  OF VAR I ANCE FOR MA IN EFFECTS AND INTERACT I ONS 
OF TEACHI NG AREA, TEACH I NG LEVEL, AND FUTURE PLANS 

ON THE JO B-R ELATED STRESS SCORE 

Degrees of Sum of F Probabili ty 
Variables Freedom Squares Value . of F 

Teach ing area 4 8 . 656 2 . 0 9  0 . 0893*  

Teach ing level 5 8 . 567  1 .  6 5  0 . 1 5 47 

Future plans 6 4 . 375  0 . 70 0 . 6479  

Teach ing area and 
teach ing level 8 1 4 . 084  1 .  70  0 . 1 1 0 2  

Teach ing area and 
future plans 1 6  1 7 .  941 1 . 0 8  0 . 3 850 

Teach ing level and 
future plans 2 8  4 2 . 934 1 .  48 0 . 0 867*  

Teach ing area, 
teach ing level, 
and future plans 4 5 . 568  1 . 3 4  0 . 2608 

* S ignificant at the • 1 0 level . 
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TABLE XXXV 

FREQUENC I ES AND PERCENTAGES OF LOW AND H I GH RAT I NGS 
OF TEAC H ERS BY TEAC H I NG AREA FOR TH E JO B-RELATED 

STRESS CATEGORY 

Years of Number of Scale 
Experience · Teachers Frequency % Ratinga 

Genera l · 79  31  39.2 Low6 

Choral 25 7 28.0 Low 
lnstru. 56 17 30.3 Low 
General 79 6 7.6 Highc 

Choral 25  1 4.0 H igh 
lnstru. 56 11 19.6 H igh 

a Possible scale was 1 -7. 
blow rating was 1-2. 
c High rating was 5-7. 

TABLE XXXV I 

MEAN SCORES OF TH E STRESS CATEGOR I ES FOR TH E 
TOTA L PO PU LAT I O N A N D  B Y  TEACH I N G A R EA 

Stress Total General Choral I nstrumental 
Score Population Mean Mean Mean 

Category Mean Score Score Score Score 

Environmental 3.58 3.47 3.69 3.67 
Job-related 3.61 3.46 3.69 3.8 1  
Classroom management 3.47 3.31 3.60 3.66 
I nterpersona I 2. 12 2. 19 2.06 2.34 
Personal 2.57 2.7 0  2.53 2.40 
Total 3.32 3.22 3.38 3.46 
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generally lower for general music teachers than for choral and instru-· 

mental. 

Table X X XV I  I shows that the interaction of teaching level and 

future plans . was sig nificant at the . 1 O level when classroom manage­

ment was the dependent variable. There were no significant main ef­

fects. Classroom management stressors ranked high by teachers were 

unmotivated students and problem students. 

When the interpersonal stress score was the dependent variable , 

future plans and the interaction of teaching level and future plans 

were significant at the . 1 0  level, as shown by Table XXXV I  1 1 . No 

interpersonal stressors were ranked high by teachers. Table XXX IX 

shows that the interaction of teaching area and teaching level was sig­

nificant at the . 1 O level when the dependent variable was the personal 

stress score, but there were no significant main effects .' No personal 

stressors were ranked high by teachers. Table XL' shows that signifi­

cant variables at the • 1 O level, using the total stress score as the 

dependent variable, were the interactions of teaching area and teach­

ing level and teaching level and future plans. 

Analysis of the Relationship Between 
Stress and Coping Strategies 

Pearson Product Moment correlations for all stress categories and 

all coping categories revealed a positive correlation between the chemi­

cal coping score arid interpersonal stress score ( r = . 37 1 5 3, p = 

. 0 5 1 6 ) , and between the chemical coping score and personal stress 

score ( r = . 4991 3, p = . 0069) . Although these · were significant at the 
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TABLE XXXV I I 

ANALYS I S  OF VAR I ANCE FOR MA IN EFFECTS AND INTERACT I ONS 
OF TEACHI NG AREA , TEACH I NG LEVEL , AND FUTURE PLANS 

ON THE CLASSROOM MANAGEMENT STRESS SCORE 

Deg rees of Sum of F Probab i l i ty 
Va r iab les  Freedom Squa res Va l u e  . o f  F 

Teach i ng a rea 4 4 .657  1 .  1 5  0 . 3 400 

Teac h i ng leve l  5 6 . 745 1 .  3 3  0 . 2 595 

Futu re p la n s  6 4.  1 2 2 0 . 68  0 . 6687  

Teac h i ng a rea a nd 
teach i ng l evel 8 1 3 . 489 1 .  66 0 . 1 1 94 

Teac h i ng a rea a nd 
futu re p l a n s  1 6  1 6 .  644 1 . 0 2  0 . 4395 

Teac h i ng leve l a n d  
futu re p la n s  28  5 5 . 373 1 .  95  0 . 0099* 

Teac h i n g  a rea , 
· teac h i ng l evel , 

a n d  fu ture p l a n s  4 7 . 3 47 1 .  8 1  0 .  1 3 42 

* S i g n i fica nt at  the • 1 0 l evel  . 
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TABLE XXXV I I I  

ANALYS I S  OF VARI ANCE FOR MA I N  EFFECTS AND I NTERACT I ONS 
OF TEAC H I NG AREA , TEACH I NG LEVEL , AND FUTURE PLANS 

ON THE INTERPERSONAL STRESS SCORE 

Degrees of Sum of F Probability 
Variables Freedom Squares Value of F 

Teaching area 4 4. 6 18  1. 2 0  0. 3 1 5 1  
Teaching level 5 1 . 179 0. 2 5  0.9409 

Future plans 6 1 2. 297 2. 1 4  0. 0570 * 

Teaching area and 
teaching level 8 8. 335  1. 09 0. 380 5  

Teaching area and 
future plans 1 6  1 5 .  330  . 1.  0 0  0. 4658  

Teaching level and 
future plans 28  49. 3 39 1. 84 0. 0 170*  

Teaching area , 
teaching level, 
and future plans 4 0. 5 5 4  0. 1 4  0. 965 1  

*Significant at the • 1 0  level . 
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TABLE X X X I X  

ANALYS I S  OF VARI ANCE FOR MA I N  EFFECTS AND I NTERACTI ONS 
OF TEACHI NG AREA , TEACHI NG LEVE L ,  AND FUTURE PLANS 

ON THE PERSONAL STRESS SCORE 

Degrees of Sum of F Probability 
Variables Freedom Squares Value . of F 

Teaching area 4 2 .  96 1 0 . 43 0 . 7898  

· Teaching level 5 5 . 688  0 . 6 5  0 . 659 2 

Future plans 6 7 . 2 2 1  0 . 6 9  0 . 6566 

Teaching area and 
teaching level 8 2 8 . 656 2 . 06 0 . 0484* 

Teaching area and 
future plans 1 6  40 . 046 1 . 44 0 .  1 42 4  

Teaching level and 
future plans 2 8  40 . 007 0 . 8 2 0 . 7 1 68  

Teaching area, 
teaching level, 
and future plans 4 4 . 3 2 0  0 .6 2  0 . 6487 

* Significant at the • 1 0 level . 
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TA BLE XL 

ANALYS I S  OF VARI ANCE FOR MAI N  EFFECTS AND INTERACT I ONS 
OF TEACHING AREA, TEAC H I NG LEVEL, AND FUTURE PLANS 

ON T HE TOTAL STRESS SCORE 

Degrees of Sum of F Probability 
Variables Freedom Squares Value . of F 

Teaching area 4 3.090 1.26 0.2924 
Teaching level 5 2.694 0.88 0.4995 
Future plans 6 5.340 1.4 5  0.2049 
Teaching area and 

. teaching level 8 9.678 1 .  97 0.0594* 
Teaching area and 

future plans 16 1 0. 487 1.07 0.3975 
Teaching level and 

future plans 28 2 5.968 1. 51 0.0754 * 
Teaching area, 

teaching level, 
and future plans 4 3.929 1 .60  0. 1 81 4 

* Significant at the • 10  level. 
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. 10 level, fu rther investigation showed that all of these scores were 

very small in compa rison to other stress and coping scores. The mean 

for the chemical coping score was 1. 1 8, and the means for the inter­

personal and personal stress scores were 2. 41 and 2. 94 respectively. 

These were the lowest mean sco res in the two categories of  scores. 

Also, all interpersonal stressors and chemical coping strategies were 

ranked very low by respondents. Th us, the cor relations do not ap­

pea r to be extremely important. 

Another way of analyz ing the relationsh ip between stress and 

coping strategies was utili zed to determine wh ich coping strategies 

were the most used and effect ive . bY low stress teachers. Teachers 

were assigned total stress scores wh ich were the total of the responses 

on the rating scale for each stress vn r iable. T he stress scores were 

then divided into the following categor ies by a frequency distr ibution 

ba r cha rt: low stress, moderate stress, and h igh .stress, with low 

stress scores ranging from O to 11 0, moderate stress scores ranging 

from 111 to 170, and h igh stress sco res ranging from 171 to 2 8 0 .  

There w·ere 4 2  teachers i n  the low stress group , 1 0 0  in the moderate 

stress group , and 1 9  in the h igh stress group. Copi ng strategies 

were then analyzed by these groups to determine wh ich were the most 

used and effective by the low stress group. Table XLI shows the 1 0  

most used and effective coping strateg ies as they were ranked by the 

total sample and the percentage of teachers in each of the stress 

groups who r·ated these 6 or 7 on the scale (considerable rel ief) . 

Teachers in the low stress group tended to use religion, reading, 
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TABLE XL I 

COPING STRATEG I ES USED AND CONS I DERED EFFECTI VE BY 
LOW , MODERATE , AND H IGH STRESS GROU PS 

Highest Ranked Stress Number of 
Coping Strategies Group Teachers Frequency* % 

1 Religion Low 42 2 0  47 . 6  
Moderate 1 0 0  5 1  5 1 . 0 
High 19 9 47 . 4  

2 Reading ·Low 42  19 45 . 2  
Moderate 1 0 0  37 37 . 0  
High 19 8 42 . 0  

3 Situational Low 42 1 6  38 . 0  
Compartmentalization Moderate 1 0 0  2 6  2 6 . 0  

High 19 5 2 6 . 3  
4 Diet and nutrition Low 42 1 3  3 0 .9 

Moderate 1 00 1 8  1 8 .  0 
High 19 5 2 6 . 3  

5 Deep breathing Low 42 1 0  2 3 . 8  
Moderate 1 0 0  1 3  1 3 . 0  
High 19 2 1 0 .  5 

6 Muscle tension/ Low 42 1 0  2 3 . 8  
relaxation Moderate 1 0 0  1 2  1 2 . 0  

High 19 4 2 1 . 0  

7 Sports Low 42 19 4 5 . 2  
Moderate 1 0 0  37 37 . 0  
High 19 7 3 6 . 8  

8 Aerobic exercise Low 42 1 0 2 3 . 8  
Moderate 1 0 0  2 6  . 2 6 .  0 
High 19 7 3 6 . 8  

9 Crafts Low 42 1 0  2 3 . 8  
Moderate 1 0 0  19 19 . 0 
High 19 5 2 6 . 3  

1 0  Detachment Low 42 3 7 .  1 
Moderate 1 00 1 2  1 2 . 0  
High 19 3 1 5 . 8  

*Number of teachers rating the coping strategy 6 or 7 ( consider-
able relief ) . 
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sports, and situational compartmentalization as predominant coping 

strategies. Teachers in the moderate stress group tended to us� reli­

gion, reading, sports, situational compartmentalization, and aerobic  

exerc ise as predominant coping strateg ies . Teachers in the high 

stress g roup tended to use those used by the low and moderate 

groups , and in addit ion, they used crafts and diet and nutr ition as 

predominant coping strategies . It is possible that those who seem to 

der ive the most relief from coping strategies do so because they con­

centrate on fewer strategies .  Conversely, it is possible that the low 

stress people need fewer coping strategies because they have less 

stress. Other than this relationship, there was little to indicate that · 

certain coping . strategies are related to the degree of stress in the 

I ives of teachers. 

Discussion 

I n  the data there is  evidence that there were differences in  

teachers' and the panel of experts' perceptions of stress in teaching, 

and that there were differences in stressors in groups by tea�hing 

areas, years of experience, and teachers' plans for the future regard­

ing teaching . These differences w i ll be discussed br iefly, and health 

problems and absences w i ll be addressed . A final discussion in this 

chapter wi ll attempt to answer the question, How stressful do teachers 

say teaching musk is? 

A significant factor that appeared to be related to some of the 

aforementioned differences in groups and opinions was the effect of the 
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categories of stress items. Table XL II shows a l ist of the 2 0  stress 

variables ranked highest by the total · sample, and the category to 

which each belongs. This list of variables shows that 9 of the 2 0  

stress items were job-related ( 45% ) ,  7 were environmental ( 3 5 % ) ,  and 4 

were in the classroom management category ( 20 % ) .  When examinat ion 

was made of the list as ranked by the panel of experts shown by 

Table XLI I I ,  6 of 19 were job-related ( 3 1. 6% ) ,  8 were environmental 

( 42. 1 % )  , 3 were classroom management ( 1 5 . 8% ) ,  1 was personal ( 5 % ) ,  

and 1 was interpersonal ( 5% ) .  Of the top 5 variables ranked by 

teachers, 4 were job-related, while only 2 variables in the top 6 

ranked by the panel of experts were job-related. The panel of ex­

perts ranked 4 environmental stressors in the top 6, while the first 

environmental stressor for teachers was ranked seventh. Although the 

difference in the 7-point scale used by teachers and the 3-point scale 

used by the panel of experts may account for some of the disparity, it  

is evident that job-related stressors were more important to teachers 

than the panel of experts expected them to be. 

The effect of stress categories can also be seen when comparing 

categories for those not l ikely to continue to teach with those l ikely to 

continue. Table XL IV  shows the stress category of the 1 0  highest 

stress items as ranked by those not l ikely to continue to teach. Ta­

ble XLV shows the stress category of the 1 O highest stress items as 

ranked by those · very l ikely to continue to teach. I t  can be seen that 

those not l ikely to continue to teach found job-related and classroom 

management stress items to be more stressful than environmental 
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TA B LE X L I I 

A L I S T  O F  T H E  T W E N TY H I G H EST R A N K E D  S T R ESS VA R I A B LES 
B Y  ST R ESS CAT EGO R I ES AS RA N K E D  B Y  T EAC H E RS 

Stress Va r iab l e and Ra n k  

1 I nadeq uate s a l a ry 
2 Ca ree r  La dde r Prog ram 
3 U n motiva ted students 
4 Low s ta tus  of  the profess ion 
5 I nadeq uate fr i nge benefi ts 
6 Prob l em students 
7 Pa pe rwo r k / housekeep i ng 
8 I n terru ptions 
9 P lann ing / teach i ng for i nd iv i dua l 

students 
1 O Lack of  ma ter ia l s / eq u i pment 
1 1  Lack of promotion opportu n i ti es 
1 2  Lack of p la n n i ng t ime 
1 3  Noise 
14 Conce rts 
1 5  Eva l uat ion 
1 6  I nadeq uate schoo l  d i sci p l i ne pol icy 
17 C l a ss l oad 
1 8  Student load 
1 9  Lack o f  recog n i ti on for wor k  
2 0  Lack of pa r ti c i pa ti on i n  dec i s ion 

ma k i ng 

Stress Category 

J ob-rel ated 
J ob- re lated 
C lass room management  
J o b- re l a ted 
J ob-re lated 
C la ss room management 
Env i ronme n ta l  
E nv i ron men ta l 

C l ass room management 
Env i ronmenta l  
Job-re lated 
Env i ronme n ta l  
E nv i ronmenta l 
J ob- re lated 
J o b- re lated 
C las s room ma nagement 
Envi ron men ta l 
Env i ronme n ta l  
J o b- re lated 

J o b- re la ted 
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TA BLE XL I I I  

A LI ST OF THE N I N ETEEN H I GHEST RAN K ED STRESS VARI A BLES 
BY STRESS CATEGOR I ES AS RAN K ED BY THE 

PANEL OF EXPERTS 

Stress Variable and Rank 

1 Uncertainty about job 
2 Student load 

Class load 
Lack of planning time 
Number of school assignments 
Evaluation 

7 Paperwork/housekeeping 
I nadequate school d isci pli ne pol icy 

9 Interruptions 
Inadequate salary 
Career Ladder Program 
Contests 
Hea Ith problems 

14 Lack of materials/equipment 
Noise 
Lack of recognition for work 
Problem students 
Unmotivated students 
Principal /administration 

Stress Category 

Job-related. 
Environmental · 
Environmental 
Environmental 
Environmental 
Job-related 
Environmental 
Classroom management 
Environmental 
Job-related 
Job-related 
Job:-related 
Personal 
Environmental 
Environmental 
Job-related 
Classroom management 
Classroom management 
I nterpersonal 
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TABLE XL IV 

A LIST O F  THE TEN HIGHEST RANKED STRESS VA RIA BLES 
BY STRESS CATEGO RIES AS RANKED BY THOSE 

NOT L IKELY TO CONT INU E TO TEACH 

Stress Variable and Rank 

1 Low status of the profession 
2 Inadequate salary 
3 Career Ladder Program 
4 U nmotivated students 
5 Problem students 
6 Inadequate fringe benefits 
7 Lack of promotion opportunities 
8 Interruptions 
9 Plan ning/teaching for individual 

students 
1 O Lack of recognition for work 

TABLE XLV 

Stress Category 

Job-related 
Job-related 
Job-related 
Classroom management 
C lassroom management 
Job-related 
Job-related 
Environmental 

Classroom management 
Job-related 

A L IST OF  THE TEN HIGH EST RANKED STRESS VA RIABLES 
BY STRESS CATEGO RIES AS RA NKED BY THOSE 

VERY L IKELY TO CONTINU E  TO TEACH 

Stress Variable and Rank 

1 Paperwork/housekeeping 
2 Inadequate salary 
3 Unmotivated students 
4 Problem students 
5 Inadequate fringe benefits 
6 Low status of the profession 
7 Career Ladder Program 
8 Noise 
9 Interruptions 

1 0  Class load .· 

Stress Category 

Environmental 
Job-related 
Classroom management 
Classroom management 
Job-related 
Job-related 
Job-related 
Environmental 
Environmental 
Env i ronmen ta I 
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stressors. Six of the 1 0  highest ranked items were job-related ( 60% ) � 

and 3 were classroom management items ( 30% ) ,  while only 1 was en­

vironmental ( 10% ) . Of those likely to continue to teach, 4 job-related 

items ( 40% ) were in . the top ten ranked items, 4 environmental items 

( 40% ) were in the top ten, and 2 classroom management items · ( 2 0% )  

were in the top t�n ranked items . It is apparent that job-related 

stressors, i . e . , those which reflect how teachers feel they are valued 

by their school system and the public, were the primary reasons 

teachers would leave the teaching profession . 

When comparisons were made of the three music teaching areas, 

there were stress variables unique to each . General music teachers, 

who were primarily at the elementary level, ranked the Career Ladder 

as the most stressful of all of the stress- variables. They also ranked 

evaluation 6th, while choral and instrumental teachers ranked it 1 6th 

or 27th . It is Ii kely that choral and instrumental teachers feel less 

stress from evaluation because their programs are constantly evaluated 

because of the number of public performances usually associated with 

these areas. They also apparently separate evaluation from the Career 

Ladder Program, even though evaluation is a part of the Career Lad­

der Program, since this stress variable was ranked 4th or 5th . Both 

evaluation and the Career Ladder Program represent a factor of ac­

countability with which most general music teachers have not had to 

contend to a great extent in the past . Student load and class load 

were also more stressful for general music teachers, which was to be 

expected, since many of them teach as many as ten classes and 200 to 
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3 00  students in a day. Also, because of the student and class load, 

planning/teaching for individual student needs was a high-ranking 

source of stress. 

Choral teachers ranked concerts, noise, and festivals to be more 

stressful than did general or instrumental teachers. General teachers 

participate in fewer concerts and festivals than do choral teachers, but 

instrumental teachers probably participate in as many, if not more, 

than do choral teachers; and it was surprising to find that these were 

more stressful for choral teachers. The higher ranking of the noise 

stress variable is perhaps due to the fact that choral teachers work 

with voices rather than instruments and find that any outside noise 

creates a problem in hearing what they need to hear. 

Instrumental teachers indicated that lack of materials/equipment 

and lack of promotion opportunities were more stressful to them than 

was apparent for general and choral teachers. The kinds of equipment 

required for many band programs and the cost involved prohibits many 

instrumental teachers from having the materials and equipment which 

they feel is necessary. Thus, the lack of these items would be quite 

stressful. The high rank given to lack of promotion opportunities 

indicated that this is apparently more important to instrumental teach­

ers than to choral or general teachers. Instrumental teachers ranked 

this stressor 9th, while choral and general teachers ranked it 2 0th and 

1 4th, respectively . "Although all three teaching areas had a high  per­

centage of job..:.related stress variables in the top ten ranked variables, 

the first four stressors for instrumental teachers were job-related, 
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while general and choral teachers also had classroom management 

and/or environmental stressors in the top four. 

Less experienced teachers ( less than 5 years )  tended to rate 

items to be more stressful than did more experienced teachers. 

Table XLV I shows the mean score of the highest ranked stressors for 

each experience group. The means for the less experienced teacher 

group were higher than for those who were more experienced. There 

was little difference to be found in teachers with 5 to 1 O years experi­

ence and teachers who had taught more than 1 O years . I t  is possible 

that those teachers with the highest amount of stress leave teaching 

before they become experien�ed ( i. e. ,  teach more than 5 years) .  

A final question to be considered in this chapter is how stressful 

teaching appears to be, based on the information given by the teach­

ers who returned the survey. Table XL V I  I is a summary of the in for­

mation on stress scores and the means for the stress score categories. 

The highest possible stress score for an individual teacher was 280 

( 40 x 7 ) .  The highest individual stress score was 23 1 ,  and the lowest 

score was 65. High, moderate, and low stress group ranges were 

determined by a frequency distribution bar chart. When the stress 

scores were divided into high, moderate, and low stress groups, the 

ranges for these groups were as follows : high, 1 7 1 -280 ;  moderate, 

1 1 1 - 1 70 ;  low, 0-1 1 O. There were 19  teachers in the high stress group 

( 1 1 . 8% ) ,  1 00 teachers in the moderate stress group ( 62. 2 % ) , and 42 

teachers in th� low stress group ( 2 6% ) . The mean for the total stress 
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TAB LE X LVI  

A COMPAR I SON OF MEAN STRESS SCORES OF THE TEN H I GHEST 
RANKED STRESS VARIAB LES B Y  EX PERIENCE GROUPS 

Mean Scores Mean Scores 
for Less Than Mean Scores for More Than 

Ran k 5 Years for 5-10 Yea rs 10 Years 

1 5 . 40 5 .02 4 . 8 6  
2 5 . 36 4 . 65 4 . 79 

3 5 . 32 4 . 43 4 . 62 
4 4 . 84 4 . 43 4 . 44 
5 4 . 68 4 . 28 4 . 32 

6 4 . 60 4 .  15  4 . 28 
7 4 . 60 4 .  1 3  4 .  1 7  

8 4 . 40 4 .  11 4 .  17 
9 4 . 32 3 . 91 4 . 07 

10 4 . 32 3 . 70 3 . 89 
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TA BLE XLV I I 

A SUMMARY OF STRESS SCORE I NFORMAT I ON AND MEANS 
FOR STRESS SCORE CATEGOR I ES 

Description 

Highest possible stress score for an individual teacher 
Highest stress score 
Lowest stress score 

Number of teachers on or above the median 
% of teachers on or above the median 
Number of teachers in the high stress group 
% of teachers in the high stress group 
Number of teachers in the moderate stress group 
% of teachers in the moderate stress group 
Number of teachers in the low stress group 
% of teachers in the low stress group 

Mean for total stress score ( possible score of 7 )  
Mean for environmental stress score 
Mean for job-related stress score 
Mean for classroom management stress score 
Mean for interpersonal stress score 
Mean for personal stress score 

Number 

280 
2 3 1  

65 

5 6  
3 4 . 8 

1 9  
1 1 .  8 
100 

6 2 . 2  
42  

26 . 0  

3 . 3 2 
3 . 5 8 
3 . 6 1  
3 . 47 
2 . 2 1 
2 . 5 7 
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score was 3 .  32,  and the means for stress variable categories were as 

follows : environmental--3 . 58, job-related--3 . 6 1 ,  classroom manage­

ment--3 . 47, interpersonal--2 . 2 1 ,  and personal--2 . 5 7 .  The three 

categories that appeared to be the most stressful for the majority of 

teachers, i . e . , environmental, job-related, and classroom management · 

were near the mid-point on the 7-point rating scale . 

When the answers to quest ions one and three on the last page of 

the survey regarding how stressful teachers perceive teaching to be to 

themselves and to other teachers are considered, it . appears that 

teachers consi der teaching to be quite stressful . Table X LV I  1 1  shows 

that 5 8  teachers ( 3 6% ) rated teaching to be extremely stressful, 95 

teachers ( 59% ) rated teaching to be moderately stressful, and 8 teach­

ers ( 5 % )  rated teaching to be not very stressful . A somewhat higher 

rating was given on the question regarding stress in other teachers . 

Sixty-eight teachers ( 42 . 3% )  rated teaching for other teachers to be 

extremely stressful, 90 teachers ( 55 .9% )  rated teaching for other 

teachers to be moderately stressful, and 3 teachers ( 1 . 9% ) rated teach­

ing for others to be not very stressful . It i s  apparent that many 

teachers perceive other teachers as being more stressed than they are 

personally . It is  also apparent that, based on teachers' perceptions 

about stress and on the stress scores derived from the 40 stress 

items, teachers have reported that teaching is  quite stressful for many 

of them and at least moderately stressful for a majori ty .  A Pearson 

Product Moment correlation between teachers' answers to " the questions, 
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TABLE XLV I I I  

TEACH ERS' PERCEPT I ONS OF HOW STRESSFUL TEACH I NG I S  
TO TH EMSELVES AND TO OTH ER TEACH ERS 

Stress Number of 
Question Stress Rating Teachers 

Stressfulness Extremely stressful 5 8  
to themselves Moderately stressful 95 

Not very stressful 8 

Stressfulness Extremely stressful 6 8  
to other Moderately stressful 90 
teachers Not very stressful 3 

% 

36 . 0  
5 9 . 0 

5 . 0  

42 . 3  
5 5 . 9  

1 .  9 
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" How stressful is teaching? "  and " How likely is it that you will still be 

a teacher in ten years' time? 11 indicated a negative correlation 

( r = -. 3 5 53 0 ,  p = . 063 5 ) .  Teachers apparently see stress as an im­

portant factor in determining whether they will continue to teach , and 

indicated that the more stressful teaching is , the less likely they are 

to continue to teach. 
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CHA PTER V 

SUMMARY , CONCLUS IONS, RECOMMENDATIONS ,  

AND F INAL O BSERVAT IO NS 

Introduction 

The teaching profession is a stressful one , and music teachers 

are not excluded from this stressfulness . A knowledge of what factors 

are unduly stressful to music teachers can help administrators · to be 

more effect ive in alleviating some of the stress among teachers , there­

by increasing their effectiveness as teachers. Only through ident i­

fication of these stress factors can they be reduced or eliminated . 

Statement of the Problem 

Teachers of music may have problems which are unique to their 

subject area and which seem to cause undue stress. Some of the 

problems may be common to all music teachers, and some . may be 

unique to the music teaching area and/or grade level taught. 

Purpose of the Study 

The purpose of th is study was to investigate and identify common 

sources of undue stress for music teachers in Tenne·ssee. Teachers in 

the three music teaching are.as (general, choral , and instrumenta I) and 

the three teaching levels ( elementary, middle, and high )  were used in 

the investigation. Also identi fied were unique stressors associated 

with each teaching area and level . Ways in which teachers deal w ith 

the causes and effects of stress were also identified and reported. 
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Summary of Findings 

Question one : What are the percept ions of a panel of experts in  

education regarding factors which cause stress for music teachers? 

1. The panel of experts ranked uncertainty . about job as the 

most stressful variable for teachers . Other factors ranked . high i n  

terms of stress were : student load , class load , lack of plann i ng t ime , 

number of school ass ignments , evaluation , paperwork/ housekeep.I ng, 

and inadequate school d iscipl ine pol icy. 

2. The lowest ranking stress variables according to the panel of 

experts were : clerical/custodial/paraprofessional relationships , parent 

conferences/relationships ,  substance abuse by students , student van­

dal ism ,  risk of involuntary transfer , and student rapport. 

Question two : What factors which cause stress are common to all 

three music teach ing areas? 

1. The most stressful items reported by teachers were : inade­

quate salary , Career Ladder Program , unmotivated students ,  low sta­

tus of the profession , an d inadequate fr i nge benefits. 

2. The stress variables common to all three of the music teaching 

areas were : i nadequate salary , low status of the profession , Career 

Ladder Program , unmot ivated students , and problem students. 

3. Four the of the top 5 stress variables and 9 of the top 2 0  

( 45% ) were in the job-related category , i. e. , those things which reflect 

how teachers feel they are valued by the administration and by the 

public. 
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Question three : What factors which cause stress are common to 

all levels of teaching in the three music areas? 

Since it was found that the majority of general music teachers 

were in the elementary and middle grades with much overlapping in the 

middle grades with choral and since the majority of instrumental teach­

ers were in the middle and secondary grades, only the teaching areas 

were analyzed. The teaching areas reflect to a great extent the 

teaching level. 

Question four : What factors which cause stress are unique to 

each music teaching area and level? 

1. Those stress variables ranked in the top ten that were unique 

to general music teachers were : evaluat ion , student load , planning/ 

teaching for individual student needs, and class load. 

2.  Those stress variables ranked in the top ten that were unique 

to choral music teachers were : concerts, noise, and festivals. 

3. Those stress variables ranked in the top ten that were unique 

to instrumental music teachers were : lack of materials/equipment and 

lack of promotion opportunities . 

4. Other differences included the following : 

a .  Inadequate fringe benefits was more stressful for instru­

mental teachers ( 2nd) than for general ( 1 0th) or choral ( 1 1th) .  

b. Pap�rwork/housekeeping was more stressful for choral 

( 2nd) and 'instrumental ( 6th) teachers than for general music 

teachers ( 1 3th ) .  
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c .  I n terruptions was a more st.ressfu l factor for ch ora l ( 6th ) 

a nd in str umental  ( 8 th ) teachers than for genera I mus ic  teachers 

( 1 8th ) . 

d .  Lac k  of  recog n i ti on for work was ra n ked 1 3th by i n stru­

menta l teac he rs , whi l e  genera l a nd chora l teachers ra n ked this 

va r iab le 22nd .  

e .  Uncerta i nty ab�ut job was ra n ked 19th by gene ra l teach­

ers , 2 8 th by in strumenta l teac hers , and 3 0th by c hora l teachers . 

Q ues t ion five : I s  there a d i ffe rence in  factors w h ic h  seem to be 

more stress fu l to mus ic  teacher s , as compa red to the perceptions of 

the pa nel  of ex pe rts ?  

1 .  There w a s  a cons i derab le  d i ffe rence in  th e pe rception s  of  th e 

pane l  of expe rts and the mus ic  teachers rega r d i ng the stres s fu l ness of 

the var iab les . O n l y  four  va ri a b l es appea red in th e te n h ighest ra n ked 

va r iab les for both g roups . These were : inadequate sa l a ry , Ca reer 

Ladde r Prog ra m , pa pe rwork / house keep i ng , and i n te r r u ption s . 

2 .  None of the top fi ve or s i x  va r iab les we re the sa me i n  th e 

ra n k i ngs  for both g roups . 

Question s i x : W hat a re some e ffective ways teachers cope w ith 

stress i n  teach i n g ?  

1 .  The mos t used and most e ffective cop ing strateg i es used by 

teac hers were rel ig ion , read ing , s i tua tiona l compa rtmenta l i zat ion , d iet  

and n u tr iti on , 'deep breath i ng , musc l e  tens ion /  re l axat ion , s ports , 

aerobic exerc ise , c ra fts , and detachmen t .  
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2.  Four of the most used and most effective coping strategies 

were from the psychological category · (rel igion , reading , situational 

compartmentalization, and detachment ) .  

3. Six of the niost used and effective coping strategies were 

from the physical category ( diet and nutrit ion, deep breathing, muscle . 

tension/ relaxation, sports, aerobic exercise, and crafts) .  

4 .  None of the chemical strategies were reported i n  the top ten 

ranked strategies .  

Question seven : Is there a relationship between factors that 

cause stress and the gender, years of teaching experience, and how 

l ikely . teachers are to continue to teach? 

1. The analysis indicated that gender was not signif icantly relat­

ed to the stress variables. A comparison of stress variables as ranked 

by both male and female respondents showed very l ittle difference in 

ranking. 

2 .  Years of teaching experience appeared to be significantly 

related to the environmental, job-related, interpersonal, personal, and 

total stress variables . . Less experienced teachers ranked problem stu­

dents and lack of materials/equipment higher than did experienced 

teachers. Interruptions tended to decrease in stressfulness with ex pe­

rience, and �he Career Ladder was somewhat more stressful to exper i­

enced teachers than to less experienced teachers . All variables tended 

to be more stressful for inexperienced teachers. 

3 .  Futur·e plans of teachers, i. e. , how Ii kely they are to con­

tinue to teach, was a significant variable in the analysis of 
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environmental stress variables. Thirty-six teachers ( 22. 3 % )  were 

extremely likely to continue to ·teach , 6 6  teachers ( 40. 9% ) were moder­

ately l ikely to continue to teach, and 59 teachers ( 3 6.7% )  were not 

l ikely to continue to teach. Twenty-four of the teachers ( 1 4. 9% ) in­

dicated plans for retirement as their reason for leaving the teaching 

profession. 

4. Low status of the profession was the top-ranked stress vari­

able of those not likely to continue to teach. 

s ·. Paperwork/housekeeping was the top-ranked stress variable of 

those likely to continue to teach. 

Question eight : Is there a relationship between factors which 

cause stress and the teaching area and teaching level of teachers in 

the survey? 

1 .  Instrumental music teachers found a II categories of stressors 

except environmenta l and personal to be more stressful than genera l 

and choral teachers. 

2. General music teachers found a II stress categories to be less 

stressful than chora I and instrumenta I teachers , with the exception of 

the personal category. 

3. Job-related and environmental stressors were the highest . 

ranked categories , with classroom management being third. 

4. The analysi� of variance showed a relationship between teach­

ing area and job..:.related variables. 

Question ,-nine : Is there a relationship between stress and the 

coping strategies used ? 
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1. Teachers in low, moderate, and h igh stress groups tended to 

use some of the same coping strategies. The only d i fference noted 

was that h igher stressed teachers used more coping strategies. 

2. Coping strategies used most by low stress teachers were: 

religion, read ing, sports, and situational compartmentali zation. 

3. Coping strategies used most by moderate stress teachers 

were: religion, read ing, sports, situational compartmentali zat ion, and 

aerobic exercise. 

4. Coping strategies used most by h igh stress teachers were : 

religion, read ing, sports, situational compartmentali zation, aerobic ex­

ercise, crafts, and d iet and nutrition. 

Conclusions 

The find ings of the study present evi dence to suggest certa in 

conclusions. Based upon the data gathered and analyzed, the follow­

ing conclusion·s were reached: 

1 .  There is apparently a lack of communication between music 

teachers and people who work with them, i. e. ,  administrators and col­

lege teachers. It may also be true that the factors teachers verbalize 

as being problems are not rea lly the th ings that bother them the most. 

2. Factors wh ich relate to how a teacher is valued by the ad­

ministration and by the public are the most stressful to teachers. 

3. Although many music c lasses at the mi ddle school/ junior h igh 

level and h igh · school level are elective, motivation and student behav­

ior problems exist for teachers at a ll levels of teach ing. 
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4. Despite attempts made periodically by the State of Tennessee 

and by local school systems to deal with the problem, salaries and 

fringe benefits for teachers do not reflect a regard for teachers as 

professionals. 

5. For music teachers, the Career Ladder Program is not ac­

complishing its intended goals to improve morale, change the percep­

tions of the public toward the teaching profession , and reward finan­

cially those teachers who are outstanding. 

6. Unless changes are made, education will continue to be a 

less desirable profession than many others because of its low status. 

7. The scheduling of music programs at the elementary level is 

an important factor in how stressful teaching is perceived by music 

teachers. 

8. The requirements of the job of teaching music at the three 

levels and in the three areas and the organization of the school and 

school programs may have an impact on how stressful teaching music is 

perceived by music teachers in the various areas and levels. 

9. There is a lack of understanding between administrators and 

music teachers about the role of music teachers and what is involved 

in teaching music. 

1 O. Music educators are attempting to solve problems related to 

stress through the traditional means of physical and psychological cop­

ing strategies. 

11. The · longer music educators remain in the profession the 

more likely they are able to cope with the problems of teaching. 
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1 2. Music educators are likely to continue to leave teaching be­

cause of job-related factors unless efforts are made to deal with these 

factors. 

1 3. The degree of stress a teacher perceives tends to · be in­

versely related to the number of coping strategies utilized. 

Recommendations 

1. Administrators and college teachers who work with music 

teachers should seek to become more cognizant of factors · that are 

stressful to teachers. This could be accomplished through closer link­

ages among colleges , school systems , and teachers , and through an 

interchange of personnel. 

�. School administrators and the general publ ic should make an 

effort to see that teachers are adequately compensated and compl iment­

ed for those things which they do we l l. Efforts should be made to 

continue to improve salaries and to provide positive feedback as wel l  

as constructive criticism. 

3. Some teacher in-service should be directed at student moti­

vation. 

4. Teacher training programs at both undergraduate and gradu­

ate levels should provide help  for teachers in creating a c l imate that 

allows for student motivation. 

5. Efforts· should be made by school administrators and by the 

State Departm�nt of Education to continue to improve the Career Lad­

der Program and to educate teachers regarding the changes and 
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improvements. Those who make decisions regarding the Career Ladder 

Program should investigate the reasons for the stressfulness of the 

program and make the changes necessary for the program to accom­

plish its goals. 

6. Student and class loads at the elementary level should be 

reduced so that teaching at that level can be less stressful and more 

effective. 

7. General music teachers, especially at the elementary level, 

should work with their administrators to understand the evaluation . · 

process better so that they can feel more - comfortable with it. Admini­

strators should become more knowledgeable about what music teachers 

teach. 

8. Administrators need to explore new ways of scheduling so 

that music teachers can be utilized in the most effective way for teach­

ing music. Music teachers should be given a reasonable teaching load 

( eight or nine classes per day at the elementary level ) and should be 

able to see students two or three times per week to be effective. 

9. Teacher training programs should provide more opportunities 

for prospective teachers to be in schools and classrooms so that they 

a re aware of what they can expect to find as a teacher. 

1 0. Teachers should be encouraged to utilize coping strategies 

for stress, and opportunities · should be provided by schools and school . 

systems to develop and utilize these strategies. Fitness programs and 

nutritional information, in-service workshops focusing on problems in 

teaching which cause stress, strategies to improve self-images, 
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assertive discipline, an insurance program to protect teachers who 

suffer disabilities due to stress, and a counseling program are possible 

opportunities · that could be provided. 

1 1. School administrators and school systems should become 

knowledgeable a.bout those factors that are stressful to teachers and 

should develop ways of reducing stress in teaching. Other professions 

have o.ngoing programs to help employees deal with stress, while most 

school systems offer a once-a-year session, if at all. 

1 2. Efforts should be made at both state and local levels to in­

form the pub I ic about the accomplishments of education and its teach­

ers . School systems should employ a public relations person to edu­

cate the public and the business and professional community regarding 

what is happening in schools as a means of upgrading the status of 

the teaching profession. 

1 3. High stress teachers should be more specific in limiting their 

choices of coping strategies, and should concentrate on fewer strate­

gies for more effective stress relief. 

1 4. Further research is warranted on the subject of stress in 

teaching. Some suggested directions and methodologies might be : 

a. The relationship of stress to personal factors . such as 

intelligence, verbal skills, personality type, past experience, 

psychological defenses, and biological and physical sensitivity. 

b .  The .relationship of stress to teacher performance. 

c. The relationship of self-reported stress and the physio­

logical measurement of stress . 
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d. A comparison of factors which cause stress among teach­

ers in other subject areas. 

e. A study and/or development of effective programs for 

helping teachers cope with stress. 

f. A long-term study such as ethnographic research using 

key informant interviews and observation. 

g. Studies using control and experimental groups to mea­

sure the effects of stress variables and of coping strategies. 

Final Observations 

The most surprising and potentially useful finding of this study 

was the considerable difference in the perception of the panel of 

experts and the teacher respondents regarding the major sources of 

stress for music teachers in Tennessee. I t  is apparent that those on 

whom teachers depend most for help , i.e. , administrators and college 

music educators , do not really know what is stressful to teachers and 

what their greatest concerns are . Previous research cited in this 

study revealed a number of stressors among teachers. Of the items 

cited , teachers indicated that those which were the most stressful were 

salary , status , student discipline , paperwork ,  student motivation , and 

lack of materials. The panel of experts selected uncertainty about 

job , salary , paperwork ,  evaluation , and student load as those items 

which they perceived to be the most stressful to teachers. Only 

salary and paperwork were selected by both groups. Teachers in 

Tennessee appear to share some of the concerns of teachers across the 
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nation, but these shared concerns are di fferent from those antici pated 

by the panel of experts. For example, student disci pline/behavior was 

ranked in the top ten stressors by teachers and was the most ci ted 

stressor in the research, but it appeared at about the midpoint of  the 

list as ranked by the panel of experts. This seems to indicate that 

the panel of experts was not fully aware of the day-to-day problems of 

teachers. 

It is possible that teachers feel that administrators and college 

teachers can do little about many of their concerns and therefore do 

not discuss these concerns with th is group of people as much as they 

should. Whatever the reason for the di fferences in perception, 

administrators and college teachers must attempt to find out what are 

the concerns of  teachers . and do whatever is  possible through their 

pos i tions of  leadersh i p  to bring about change. They must solicit th i s  

information from teachers individually and collectively through 

conversations and class or workshop sett ings. They must become 

teachers' advocates w ith ih the school systems and at the state level to 

bring about changes that would reduce the stressfulness of such i tems 

as salary, the Career Ladder Program, inadequate fringe benefi ts, 

paperwork / housekeeping, and lack of materials and equi pment. 

Supervisors must see that teachers have input into expenditures 

for materials and equi pment and must see that school systems reali ze 

the need for adequate materials and equi pment in music programs. 

They must se� that paperwork/ housekeeping duties include only those 

that are essential for music programs to operate effectively. They 
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must provide opportunities for teachers to learn management skills and 

provide computer training and computers to help them deal with the 

paperwork involved in managing music programs. They must advocate 

and implement salary supplements for extra time spent in many music 

programs, particularly at the high school level. They must see that 

teachers have adequate professional leave to enable them to take 

students to festivals and state music activities such as the All-State 

Chorus, Orchestra, and Jazz Band. They must see that teachers have 

professional leave for their professional growth through participation in 

state , regional, and national in-service conferences and conventions 

and must encourage teachers to attend by providing stipends to help 

pay expenses. They must advocate and lobby for on-going programs 

for teachers that will help them reduce or cope with the stresses of 

teaching. These might include training in and implementation of stress 

reduction programs such as exercise/ sports, diet and nutrition pro­

grams, and other coping strategies to help them cope with stress 

caused by things over which they have no control. 

College music educators must provide help in teacher training 

programs to prepare prospective teachers for the realities of teaching, 

including such areas as classroom management and student motivation. 

They must provide opportunities for prospective teachers to visit music 

classrooms to observe, to teach, and to talk with music teachers. 

They must provi de frequent opportunities for teachers to ,continue to 

develop teach,ng skills and grow as professionals through graduate 

programs, summer and one-day workshop sessions, and by working 

with teachers in their schools as a resource. 
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Both administrators and college teachers need to continue to be 

involved in teaching in public schools and should spend a designated 

amount of time in the clasroom teaching students frequently . At the 

same time , teachers could be utilized , particularly in college teacher 

training programs , to give valuable information and expertise to 

prospective teachers and to their colleagues. Administrators and 

college teachers could also develop and implement a mentoring system 

whereby new and inexperienced teachers would have a mentor with · 

whom they could work closely . 

It is very likely that a research study on stress among teachers 

in other subject areas and at all teaching levels in Tennessee would 

reveal similar concerns to those found in this study . The fact that 

almost 2 2 %  of music teachers said that they are not likely to continue 

to teach ( not including those who will retire ) indicates an alarming 

potential for a teacher shortage. I t  is important that administrators 

and college teacher training educators become more aware of the con­

cerns of teachers and begin to provide the resources that teachers 

need to make teaching the noble and rewarding profession that it 

should be. 
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3 March 1 986  

Dear Superintendent 

I am Mus ic Consultant in Knox County Schools and work with music 
teachers in our school system .  In an effort to identify problems 
of  music teachers , I am conducting a survey of  music teachers 
throughout the state . I would appreciate having a lis t of teachers 
in your system who teach elementary , middle school/j unior high , 
or senior high general , choral , or · instrumental music , and a 
school address for each teacher . These teachers should be  those  
who teach music at least one-half day . 

Thank you for your help in this matter .  

Sincerely , 

�-

Pat Brown 

PB /hw 
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Patricia A. Brown 
419 Humphrey Drive 

Seymour, Tennessee 37865 

February 1 2 ,  1986 

A few days ago I called and asked you to serve as a member of a Panel of 
Experts for a survey instrument which I have designed for research . I . 
appreciate your willingness to take time from what · r am . sure is a busy 
schedule to assist me in this . 

Please read the Sources of Stress section of the ·enclosed survey and 
indicate in the left margin how stressful you feel each item is · to _ public 
school music teachers that you know and/or work with . Use number 1 to 
indicate low stress , number 2 to indicate moderate stress , and number 3 
to indicate extreme stress . Please add any items that you feel are 
significant that I have ommitted . 

Please feel free to make any suggestions about the entire document that 
you feel wuld help me investigate mor a  accurately causes · of  s tress among 
public school  �usic educators • .  Feel free to write on the survey copy . 

Also please indicate on the . enclosed form your position and teaching 
experience so that I may verify that you meet the criteria for my panel . 
These are that you work with teachers as an adminis trator or at the 
college level , and that you have had experience as a teacher of general , 
choral , or instrumental mus ic . 

Please return the form and survey to me by February 28 if this is ' poss ible .  

Thanks ·so much for your valuable assistance . 

Sincerely , 

�-ftJ-
Pat Brown 



APPENDIX C 

LETTER TO PARTIC I PANTS 



March 24 , 1 986 

1 52 . 

Patricia A • .  Brown 
419 Humphrey Drive 

Seymour, Tennessee 37865 

Dear Tennessee Music Educator : 

Take a coffee b reak on me and please read on ! 

I am Music Consultant in the Knox County School Sys tem and work 
with music teachers , after having taught music in our system for 
a number of years . Because of these facts I am aware that there 
are many conditions and situations which many of us face as music  
educators that are s tressful . I am interested in identifying 
some of these sources of stress for Tennessee music educators , 
and need your help . in doing so . 

Enclosed is a survey which asks you to indicate what is stressful 
to you , and also what you do to alleviate stress . It should take 
you only 10- 1 5  minutes to complete .the questions . A self-addressed 
s tamped envelope is enclosed for the return of  the survey . 

Of course , your participation is voluntary , and your responses 
will be  kept confidential . Data will be  reported on a group 
basis , and individual responses will not be revealed . The survey 
is coded only to identify follow-up letters for non-respondents . 

I hope that you will take time to partic�pate in what I feel will 
be some important fact-finding for us all . 

Please return the survey by April z , 1 9 86 . Thanks so much for· your 
help ! 

Sincerely , 

Pat Brown 
Music Consultant 
Knox County Schools 
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S U R V E Y  0 F M U S I C E D U C A T O R S 

DEMOGRAPHIC DATA 

Please indicate appropriate responses . 

1 .  Sex : ___ Male ; ___ Female 

2 .  Years of teaching experience : Are you currently teaching music? ____ _ 

3 .  School size : (If  more than one school, indicate number in each category) 

under 300 ; --- 300-499 ; ___ 500-699 ;  --- 700 or more . 

4 .  Location of school(s) : ( If  more than one school , indicate number in each category) 

--- urban; --- suburban ; ---- rural . 

5 .  Number of schools served : l ;  --- 2 ;  --- 3 ;  _ 4 or more .  

6 .  Number of students served in an average day : 

___ less than 100; ___ 100-200 ; ___ 200-300 ; ___ 300 or more . 

7 .  Certification area : ___ School Music ( 23) ; ___ Instrumental Musk (29) ; ___ Other (please list) ___ _ 

8 . . Subj ects taught : (Please check all that apply) 

--- General Music ----- Instrumental Music (Band , orchestra , jazz band , etc . )  

--- Choral Music ---- Music Appreciation 

---- Music Theory ____ Hand Bells 

---- Guitar ____ Other (Please list) __________________ _ 

9 .  Grade levels taught : (Circle all that apply) K 1 2 3 

10 . Percentage of time spent at each level (estimate) : K-2 --­

Which level do you prefer? 

1 

4 5 6 7 8 

3-5 ---

9 10 

6-8 ---

1 1  1 2  

9-1 2---

U1 
+:' 



1 1 .  Percentage of time spent teaching each subj ect :  ( should total one hundred percent ) 

General Music 

Choral Music 

Music Theory 

Guitar 

_____ Ins trumental Music 

____ Music Appreciation 

____ Hand Bells 

____ Other 

Which subj �ct (s) do you prefer to teach? 

1 2 .  What kinds o f  employment other than your teaching j ob are you involved in ( for pay) ? 

Church Choir ____ Organist/pianist 

Soloist (vocal or instrumental) ___ _ Private lessons 

---- Other : --- Music related ; ___ Non-music 

* * * * * * * * * * * * * * * * * * * * * * 

SOURCES OF STRESS 

* * * 

Please look at the sources of stress listed below and indicate the degree to which each is stressful 

2 

* * 

to you by circling the appropriate number on the scale. Please .respqnd o� the basis of how you feel most 
of the time. 

Not at all Moderately Very · noes not 
Source of Stress Stressful Stressful Stressful Apply (v) 

1 .  Poor facilities 1 2 3 4 5 6 7 

2 .  Student load 1 2 3 4 5 6 7 

3 .  Class load 1 2 3 4 5 6 7 

4 .  Lack o f  materials /equipment 1 2 3 4 5 6 7 

5 .  Lack of  planning time 1 2 3 4 5 6 7 

U1 
U1 



3 

Not at all Moderately Very 
ul Stte:a::iful St:te 

6 .  Number of school assignments 1 2 3 4 5 6 7 

7 .  Extra-curricular assignments 1 2 3 4 5 6 7 

8 .  Interruptions 1 2 3 4 5 6 7 

9 • . Noise - external/internal 1 2 3 4 5 6 7 

1 0 .  Paperwork/housekeeping 1 2 3 4 5 6 7 

1 1 .  Inadequate salary 1 2 3 4 5 6 7 

1 2 .  Inadequate fringe benefits 1 2 3 4 5 6 7 

1 3 .  Uncertainty about j ob 1 2 3 4 5 6 7 

14 . Contract negotiations 1 2 3 4 5 6 7 

1 5 .  Evaluation 1 2 3 4 5 6 7 

1 6 .  Risk of involuntary transfer 1 · 2 3 4 5 6 7 

1 7 .  Community attitude toward program 1 2 3 4 5 6 7 

1 8 .  Lack of recognition for work 1 2 3 4 5 6 7 

1 9 .  Low status of teaching profession 1 2 3 4 5 6 7 

20 . Lack o f  promotion opportunities 1 2 3 4 5 6 7 

2 1 .  Career Ladder Program . 1 2 3 4 5 6 7 

22 . Lack of participation in decision making 1 2 3 4 5 6 7 

23 . Festivals 1 2 3 4 5 6 7 

24 . Concerts 1 2 3 4 5 6 7 
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Not at all Moderately Very 
{ 

Does not 
ssful S tress ful Stressful _ Ap_ply _ (v') 

25 . Contests 1 2 3 4 5 6 7 

26 �  Problem students (discipline) 1 2 3 4 5 6 7 

27 .  Unmotivated students 1 2 3 4 5 6 7 

28 . Inadequate school discipline policy 1 2 3 4 5 6 7 

29 .  Student vandalism 1 2 3 4 5 6 7 

30.  Substance abuse by students 1 2 3 4 5 6 7 

3 1 . Planning/teaching to meet individual student needs 1 2 3 4 5 6 7 

32 . Student rapport 1 2 3 4 5 6 7 

33 . Colleague relationships 1 2 3 4 5 6 7 I 34.  Parent conferences/relationships 1 2 3 4 5 6 7 

35 . Principal/administration (lack of support) 1 2 3 4 5 6 7 

36.  Principal/administration (expectations of) 1 2 3 4 5 6 7 

37 .  Clerical/custodial/paraprofessional relationships 1 2 3 4 5 6 7 

38.  Family problems 1 2 3 4 5 6 7 

39 .  Health problems 1 2 3 4 5 6 7 

40. Financial problems 1 2 3 4 5 6 7 

Please add below any sources of stress that you encounter that are not listed above , and rate each as to 
their stress fulness to you . Use the back of the page if needed . 

4 1 . 1 2 3 4 5 6 7 

42 . 1 2 3 4 5 6 7 
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WAYS OF COPING WITH STRESS 

Listed below are some ways that many people relieve stress . Please look at each and indicate how useful 
each is to you by circling the appropriate number .  

Ways o f  Relieving Stress No Moderate Considerable I Does not 
Relief Relief Relief Annl v ( ,./ 

1 .  Deep breathing 1 2 3 4 5 6 7 

2 .  Muscle tension/relaxation 1 2 3 4 5 6 7 

3 .  Diet and nutrition 1 2 3 4 5 6 7 

4 . Aerobic exercise 1 2 3 4 5 6 7 

5 .  Sports (please lis t) 

1 2 3 4 5 6 7 

I 
1 2 3 4 5 6 7 

1 2 3 4 5 6 7 

6 .  Painting 1 2 3 4 5 6 7 

7 .  Crafts 1 2 3 4 5 6 7 

8 .  Reading 1 2 3 4 5 6 7 

9 .  Imagery 1 2 3 4 5 6 7 

10 . Auto-suggestion 1 2 3 4 5 6 7 

1 1 .  Biofeedback 1 2 3 4 5 6 7 

1 2 .  Meditation 1 2 3 4 5 6 7 

1 3 .  Religion 1 2 3 4 5 6 7 



6 
L No Moderate 

. Ways of Relieving Stress Relief Relief 

1 4 .  Transactional analysis 1 2 3 4 5 6 7 

15  .. Behavior analysis 1 2 3 4 5 6 7 

16.  Desensitization 1 2 3 4 5 6 7 

1 7 .  Counseling 1 2 3 4 5 6 7 

1 8 .  Detachment 1 2 3 4 5 6 7 

19 . Situational compartmentalization 1 2 3 4 5 6 7 
( separation of work life from home life) 

20 . Psychological/social withdrawal 1 2 3 4 5 6 7 
(diminished personal contact) 

2 1 . Caffeine 1 2 3 4 5 6 7 
I 2 2 .  Alcohol 1 2 3 4 5 6 7 

23 .  Tobacco 1 2 3 4 5 6 7 

24 . Tranquilizers 1 2 3 4 5 6 7 

25 . Other drugs 1 2 3 4 5 6 7 

Please list below any additional stress reduction techniques that you find useful to you , and indicate 
their effectiveness . 

26 . 1 2 3 4 5 6 7 

27 . 1 2 3 4 5 6 7 

28 .  1 2 3 4 5 6 7 



HEALTH AND WORK ATTITUDES 

Please answer the following questions regarding your health and your attitude toward your work . Circle the 
number which best describes the appropriate degree of response , and fill in appropriate blanks . 

1 .  How stressful do you find being a teacher? 

2 .  Overall , how satisfied are you with teaching? 

3 .  How stressful do you think teaching is to 
other teachers that you know? 

4 .  How likely is it that you will still b e  a 
teacher in ten years ' time? 

5 .  I f  you plan to leave teaching , please state why . 

Not at all 
Stress ful 
1 2 

Not 
Satisfied 
1 2 

Not 
Stressful 

1 2 

Not 
Likely 

1 2 

Moderately 
Stressful 

3 4 

Moderately 
Satisfied 

3 4 

Moderately 
Stressful 

3 4 

Moderately 
Likely 

3 ·4 

Extremely 
Stressful 

5 6 7 

Extremely 
Satisfied 

5 6 7 

Extremely 
Stressful 

5 6 7 

Extremely 
Likely 

5 6 7 

6 .  From which o f  the following health problems or chronic conditions do you suffer that you feel are 
related to the stresses of your work? Check all that apply . 

___ Fatigue 
___ Heart disease 
___ Respiratory problems 
____ Headaches 
--- Ulcers 
--- Tension/anxiety 

___ Insomnia 
Anemia 

___ Digestive problems 
___ Kidney or b ladder problems 
___ Back pain 

· ___ Sexual dysfunction 

High blood pressure 
Other : please list 

7. How many days have you missed work due to illness or extreme stress in the past five years? (estimate) 

1985-86 -- 1984-85 __ 1983-84 __ · 1982-83 __ 198 1-82 __ _ 

THANKS for completing this survey ! PLEASE return by APRIL ·1 ,  1 986 . 

7 

-
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L I ST OF ADD I T I ONA L STRESSORS 

1 • Problems with coaches 
2 .  Lack of commitment of students 
3 .  Lack of concern of students and parents 
4 .  Administration: d isapproval of outside employment, lack of 

intell igence 
5 .  Class si ze, teaching load 
6 .  Schedule: no rest t ime, intensive schedule, lack of t ime 
7 .  Supervising student teachers 
8 .  Teaching out of certification area 
9. No ti me for myself 

1 0 . Carrying materials between schools 
11 . Grades and grade cards 
12 . Weather and traffic--travel between schools 
1 3 .  Lack of support for music in the curriculum 
14 .  Communication 
15 . Neighbors at home 
16 . Future professional plans 
1 7 .  Family demands, t ime away from family 
18 . Team teaching 
19 . Fund ing, fundra is ing 
20 . Class control 
2 1 . Educational opportunities--no time or encouragement 
22 . Making up �lasses, lack of understand ing of classroom teachers 
23 . Ability grouping 
24 .  School and band trips 
25 . Professional organi zation responsibilit ies 
26 . Feeder program 
27 . Lack of confidence 
28 . Bus duty 
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L I ST OF ADD I T I ONAL COP I NG STRATEGI ES 

1 .  Driving 
2.  Mus ic : playi ng guitar, l isten i ng, performing, compos i ng 
3.  I nt imate ti me with wi fe · 
4. Family and fr iends 
5. Televis ion 
6.  Avoid stressful s ituation s 
7.  Travel/ vacation 
8.  Out-of-doors activities 
9. Laughter 

1 O.  Garden i ng 
1 1 .  Movies 
1 2. Massage 
1 3. Cooking/ eating 
1 4. Dancing 
1 5. Hour of s ilence at the end of the day 
1 6. Sleep 
1 7. D iscuss ion w ith colleagues 
1 8. A good cry 
1 9. Slow down 
2 0. Time with ch ildren 
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