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3.1 Parent/Guardian Permission Form (Continued)

If information from this study is published or presented at scientific meetings, your child's
name and other personal information will not be used.

We will make every effort to prevent anyone who is not on the research team from
knowing that your child gave us information or what information came from your child.
Although it is unlikely, there are times when others may need to see the information we
collect about your child. These include:

e People at the University of Tennessee, Knoxville who oversee research to make sure
it is conducted properly.

« Government agencies (such as the Office for Human Research Protections in the
U.S. Department of Health and Human Services), and others responsible for
watching over the safety, effectiveness, and conduct of the research.

¢ If alaw or court requires us to share the information, we would have to follow that
law or final court ruling.

e The Office of Information Technology and the members of the PI's dissertation
committee may assist in the analysis of the data.

What will happen to my child's information after this study is over?

We will keep your child's information to use for future research. Your child's name and
other information that can directly identify them will be deleted from their research data
collected as part of the study.

Will my child be paid for being in this research study?

Your child will be compensated with a ten-dollar gift card to a local cooperating business
for returning the form signed to the third party in charge of collecting forms. Regardless of
whether the consenting form is returned, your child will be able to participate in the
drawing. In addition to the ten-dollar gift card for participants, all students enrolled in the
course will be entered into a drawing for a 100-dollar gift card to be awarded at the
conclusion of this study. odds of winning are contingent upon the number of students
enrolled in the course: approximately 1/52.

***Please note: Tennessee gaming law requires that any individual be allowed to participate in
the drawing even if that individual does not participate in the research. Accordingly, the consent
document must include a statement that anyone age 18 and over may enter the drawing even if
they do not participate in the research and provide instructions on how to do so.

What else do | need to know?

If we learn about any new information that may change your mind about your child's being
in the study, we will tell you. If that happens, you may be asked to sign a new permission
form.

Page 4 of 6
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3.1 Parent/Guardian Permission Form (Continued)

Who can answer my questions about this research study?

If you have questions or concerns about this study, or have experienced a research related
problem, contact the researcher, Brian DeLoach at bdeloach@clevelandschools.org,
(423)-478-1113 ext. 8562 or the faculty advisor overseeing Mr. DeLoach'’s research, Dr.
Susan Groenke at sgroenke@utk.edu.

For questions or concerns about your rights or to speak with someone other than the
research team about the study, please contact:

Institutional Review Board

The University of Tennessee, Knoxville
1534 White Avenue

Blount Hall, Room 408

Knoxville, TN 37996-1529

Phone: 865-974-7697

Email: utkirb@utk.edu

STATEMENT OF PERMISSION

| have read this form and the research study has been explained to me. | have been given
the chance to ask questions and my questions have been answered. If | have more
questions, | have been told who to contact. By signing this document, | am giving
permission for my child to be in this study. | will receive a copy of this document after |
sign it.

Child's Name (printed)

Parent's Name (printed)

Parent's Signature Date

Researcher Signature (to be completed at time of informed consent)

I have explained the study to the participant and answered all of his/her questions. |

believe that he/she understands the information described in this consent form and freely

consents to be in the study.
Lol el
Brian Deloach TBA

Name of Research Team Member Signature of Research Team Member Date

Page 5 of 6
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3.2 Adolescent Motivation to Read Profile Survey (AMRP)

Figure 1

Adolescent Motivation to Read Profile reading survey

Name:

Date:

Sample 1: I am in
0 Sixth grade
0 Seventh grade
0 Eighth grade
U Ninth grade
U Tenth grade
0 Eleventh grade
0 Twelfth grade

Sample 2: Iam a
0 Female
U Male

Sample 3: My race/ethnicity is
O African-American
O Asian/Asian American
O Caucasian
O Hispanic
O Native American
0 Multi-racial/Multi-ethnic
Q Other: Please specify

—

. My friends think I am
O a very good reader
O a good reader
O an OK reader
U a poor reader

O Never

0 Not very often
U Sometimes

0 Often

3.Iread
U not as well as my friends
O about the same as my friends
0 a little better than my friends
O a lot better than my friends

2. Reading a book is something I like to do.

4. My best friends think reading is
U really fun
O fun
O OKtodo

O no fun at all

5. When I come to a word I don’t know, I can

U almost always figure it out
U sometimes figure it out
U almost never figure it out

U never figure it out

6. I tell my friends about good books I read.
O T never do this
U I almost never do this
U I do this some of the time
U Ido thisalot

7. When I am reading by myself, I understand

U almost everything I read

O some of what I read

0 almost none of what I read
U none of what I read

8. People who read a lot are
U very interesting
U interesting
U not very interesting

U boring

9.Tam
U a poor reader
U an OK reader
U a good reader

U a very good reader (continued)
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3.2 AMRP (Continued)

Figure 1 (continued)
Adolescent Motivation to Read Profile reading survey

Name:

Date:

10. I think libraries are
U a great place to spend time
U an interesting place to spend time
U an OK place to spend time
U a boring place to spend time

11. I worry about what other kids think about
my reading
U every day
U almost every day
U once in a while
O never

12. Knowing how to read well is
U not very important
U sort of important
U important
U very important

13. When my teacher asks me a question about
what I have read, I
U can never think of an answer
U have trouble thinking of an answer
1 sometimes think of an answer
U always think of an answer

14. I think reading is
U a boring way to spend time
U an OK way to spend time
U an interesting way to spend time
U a great way to spend time

15. Reading is
U very easy for me
U kind of easy for me
U kind of hard for me
U very hard for me

16. As an adult, I will spend
0 none of my time reading
Q very little time reading
U some of my time reading
O alot of my time reading

17. When I am in a group talking about what we are
reading, I .
QO almost never talk about my ideas
O sometimes talk about my ideas
U almost always talk about my ideas
0 always talk about my ideas

18. I would like for my teachers to read out loud in
my classes
Q every day
QO almost every day
U once in a while
U never

19. When I read outloud I am a
U poor reader
0 OK reader
0 good reader
Q very good reader

20. When someone gives me a book for a present, I
feel
QO very happy
U sort of happy
QO sort of unhappy
QO unhappy

Note. Adapted with permission from the Motivation to Read Profile (Gambrell, Palmer, Codling, & Mazzoni, 1996)

115




3.2 AMRP (Continued)

Figure 2
Adolescent Motivation to Read Profile
conversational interview

Name

A. Emphasis: Narrative text
Suggested prompt (designed to engage student in a natural conversation): I have been reading a good
book. I was talking with...about it last night. I enjoy talking about what I am reading with my friends and
family. Today, I would like to hear about what you have been reading and if you share it.

1. Tell me about the most interesting story or book you have read recently. Take a few minutes to think

about it (wait time). Now, tell me about the book.

Probe: What else can you tell me? Is there anything else?

2. How did you know or find out about this book?

(Some possible responses: assigned, chosen, in school, out of school)

3. Why was this story interesting to you?

B. Emphasis: Informational text
Suggested prompt (designed to engage student in a natural conversation): Often we read to find out or
learn about something that interests us. For example, a student I recently worked with enjoyed reading
about his favorite sports teams on the Internet. I am gong to ask you some questions about what you like to
read to learn about.

1. Think about something important that you learned recently, not from your teacher and not from televi-
sion, but from something you have read. What did you read about? (Wait time.) Tell me about what you
learned.

Probe: What else could you tell me? Is there anything else?

2. How did you know or find out about reading material on this?

(Some possible responses: assigned, chosen, in school, out of school)

(continued)
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