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Appendix I  

 
Recruitment Flyer  
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Appendix J 
 

Parental Consent 
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Appendix K 
 

Study Script 
 

Script for Administration of Scales & TOWL-4  
 
Hand out folders. 
 
You have a folder.  This folder will ask you questions about how you feel about writing and how 
well you write.  But, first, we need some information from you. 
 
Hold up a sample folder. 
 
Look at the front page of your folder.   
 
Please write today’s date on the line labeled as “ Today’s Date.”   
 
Point to the line. 
 
Today’s date is {Say the date}. 
 
Now, write your first name.  Then, write your last name.  
 
Mark whether you are male or female.  Male means boy.  Female means girl.   
 
Next, write the name of the school you go to and the grade you were just in for the 2014-15 
school year.  This is the grade you just finished.    
 
Then, write your birthday and your age.  Age is how old you are. 
 
Finally, write the name of this Club.  This Club is {say the name of the Club}. 
 
Put your pencil down when you are finished to let us know we can move on. 
 
Thank you for helping us get this information.   
 
Now open your folder.   
 
Hold up the folder with the Student Assent form visible. 
 
I am going to read this form aloud to you.  Follow along as I read.  After, I have finished 
reading, I want you to write and sign your first and last name to the bottom of the paper. Put 
your pencil down when you are finished to let us know we can move on. 
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Point to the location where students should write and sign their names on the assent form 
and say: You’ll sign your name here when I am finished reading. 
 
Read the Assent Form aloud.   
 

 
Student Assent Form for Participation in a Research Study 

Phase II 
 

Title: Examining the Writing Achievement and Motivation of Upper Elementary-Aged Students 
 
Researchers:  Melissa Martin and Beau Whitsett 
 
You are invited to participate in helping teachers learn about writing and your motivation to 
write.  We want to find out if there is a relationship between the way you feel about writing and 
how you perform on different writing tasks. 
 
We will collect information about your grade level, age, and other important information.  We 
will also collect information about how well you write, how often you like to write, and your 
beliefs about how well you write. We will ask you to work with us for about 1 ½ to 2 hours at the 
beginning of the summer and about 1 hour at the end of the summer. We will share how you do 
with other people when we find out if your motivation to write impacts the way you write.  
However, no one will know your name, class, or school.  We will give you a student number.  
 
We are asking that you be a member of this group of students.  Your participation in this study is 
voluntary.  If you agree, you can also stop at any time and that is okay too.  
 
If you have any questions you can contact: 

• The researchers can be contacted for any further questions about the research, now or 
during the course of the project at: 

o Ms. Melissa Martin, University of Tennessee, A204 Bailey Education Complex, 
Knoxville, TN 37996-3442; Phone: (865) 974-6228; Email: 
mmarti86@vols.utk.edu 

o Mr. Beau Whitsett, University of Tennessee, A204 Bailey Education Complex, 
Knoxville, TN 37996-3442; Phone: (865) 974-6228; Email:  
bwhitse1@vols.utk.edu 

o Dr. Sherry Bell, faculty advisor, University of Tennessee, A204 Bailey Education 
Complex, Knoxville, TN 37996-3442; Phone: (865) 974-6228; Email:  
sbell1@vols.utk.edu 

• If you have any questions about your rights as a research participant, you may contact the 
UT Office of Research Compliance Officer at (865) 974-7697. 

 
If you are willing to participate in this study, please sign below.  If you agree, you may stop 
participating at any time.  We will give you a copy of this assent form to keep. 
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Student’s Name  
 
Student’s Signature       Date 
Walk around to be sure students are signing their names in the correct locations.   
 
Thank you for signing your name.  
 
Today we are going to be completing several activities to look at how you feel about writing and 
how well you write. We want you to be honest and to do your own work.  We are here to help if 
you have any questions.   All of the items in your folder will be read aloud to you.  If reading 
ahead and answering by yourself works better for you, then move at your own pace.  If you move 
at your own pace, please be sure to wait until you hear and understand all of the directions. 
Also, be sure not to jump to another activity. Stay on the same color as everyone else.  
 
Do you have any questions? 
 
Respond to any questions. 
 
Turn to page 01, the grey paper. 
 
Hold up Page 01. 
 
Now we are going to ask questions about your view of intelligence.  Intelligence can be thought 
of how smart a person is.  We are not asking about how smart you think you are, but your views 
of becoming or staying smart.  I am going to read each sentence below.  I want you to circle the 
one number that shows how much you agree with it.  There are no right or wrong answers.  
 
Hold up the Theory of Intelligence Scale.  
 
Remember, I want you to circle the number that shows how much you agree or disagree with it. 
Remember, I will read each item out loud. You can move ahead, but stay on this activity. Put 
your pencil down when you are finished to let us know we can move on. 
 
Begin reading item 1.   
 
Read it a second time while the children are thinking about their answers.  
 
Be sure to read the item number and to remind students of where they should be as to not 
let anyone fall behind in the process. 
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After reading the final item say:  Put your pencil down when you are finished to let us know we 
can move on. 
 
I appreciate how hard you are working. Now, we are going to ask some questions about  
how you feel about writing. Flip to the next page in your folder. 
 
 
Hold up the Writing Attitudes Scale.   
   
This survey is about how you truly feel about writing. So while you read the questions, do your 
best to pick the answer that most closely matches how you really feel!  I want you to circle the 
smiley face that best describes how you feel about each situation. You can choose “Very 
Unhappy,” “Unhappy,” “Happy,” or “Very Happy.”  Your answers need to be how you truly 
feel, not how you think someone else feels or how you think you should feel.  If you have 
questions as we go, raise your hand and we will help.  

Do you have any questions? 
 
Respond to any questions. 
 
Remember, I will read each item out loud. You can move ahead, but stay on this activity. Put 
your pencil down when you are finished to let us know we can move on. 
 
Read each item, slowly and clearly.  
 
Be sure to read the item number and to remind students of where they should be as to not 
let anyone fall behind in the process. 
 
I appreciate how hard you are working today.  We have one more activity before we take a 
break.   
 
Now, I want you to think about how well you write.  Let’s look at the next activity in your folder.    
 
Hold up the Writing Attributions Scale  
 
Doing well in writing is important to many students. There are different reasons for how well 
you write. Listed below are some situations about doing well or not so well in writing. Imagine 
yourself to be in each situation. Imagine means to pretend you are in each situation.  Read each 
statement and each reason and tell whether or not the reason is “like you.” Let’s try some 
examples.  
 
Look at item A.  It says:  I got a good grade on my writing project.  It is because:  You can 
choose “I am a good writer” OR “I work hard to make good grades in writing.”  Decide which 
of these options best describes you.  Circle the reason that is most like you.  
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Make sure students circle a response.  
 
Now, look at item B.  It says: I had trouble spelling words.  It is because:  You can choose “I am 
naturally a bad speller” OR “I do not practice enough to be a good speller.”  Decide which of 
these options best describes you.  Circle the reason that is most like you. 
 
Now, we are going to read some more situations.  Imagine yourself to be in each situation.  
Remember, I want you to circle the reason that is more like you for each item. 
 
Do you have any questions? 
 
Read each situation carefully.  
 
Put your pencil down when you are finished to let us know we can move on. 
 
Thank you for working hard. Close your packets.  We are going to take a 10-minute break.   
 
 
BREAK – restroom, candy, etc.  
 
 
Now, we are going to do two more activities in your folder.  Open your folder to this page.   
 
Hold up the Writing Skills Self-Efficacy Scale. 
 
I am going to read some statements.  I want you to decide how sure you are that you can perform 
each writing skill.  You can choose any number between 0 and 100.  Look at how I want you to 
choose your numbers. 
 
Point to the number scale. 
 
After I read each statement, think about how sure you are that you can do that skill.  If you think 
that you definitely cannot do it, you would write a number around 0. If you think you cannot do 
it, you would write a number around 10.  If you think you probably cannot do it, you would pick 
a number around 20 to 40.  If you think you could maybe do that writing skill, you would pick a 
number around 50.  If you think you probably can do it, write a number between 60 and 80.  If 
you think that you could do it, you would pick a number around 90. And, if you think you can 
definitely do it – no doubt about – pick 100.   
 
Let’s try some examples.  Look at practice item A.  It says: Write a funny letter to a friend.  How 
sure are you that you can complete that?  Choose a number between 0 and 100 and write it in 
the box.   
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Let’s try some examples.  Look at practice item B.  It says: Write a newspaper article.  How sure 
are you that you can complete that?  Choose a number between 0 and 100 and write it in the 
box.   
 
Let’s try some examples.  Look at practice item C.  It says: about an important event in my life.  
How sure are you that you can complete that?  Choose a number between 0 and 100 and write it 
in the box.   
 
Turn to the next page in your folder.  I will read each statement. Remember to write a number 
that best describes how sure you feel that you could do that skill.  You can pick a number 
between 0 and 100.  Do you have any questions? 
 
Respond to questions.  
 
Read each item.   Remind students to pick a number between 0 and 100, if needed. 
 
Put your pencil down when you are finished to let us know we can move on. 
 
After everyone has finished with the Skills Scale, say:  
 
In a few moments I am going to ask you to write a story.  Before you write your story, I am going 
to ask you about how sure you are about writing it.   
 
Hold up the Narrative Writing Self-Efficacy Scale. 
 
Look at this picture.  Show the picture titled “The Surprise Party” of the TOWL-4.   
 
I want you to think about how you feel about writing a story about this picture.  On a scale of 0 
to 100, how sure are you about each of these statements.  You can write any number you want 
between 0 and 100. 
 
Read each item.   Remind students to pick a number between 0 and 100, if needed. 
 
Now, we are going to write a story about this picture.  Before you write your story, I want to give 
you an idea of what a good story is. I will read you an example of a good story that was written 
by another student.  Look at the picture I am holding.  Refer to the sample picture.  This story is 
titled “The Surprise Party.” 
 

Sara and her brother, Joe, decided to throw a fabulous surprise party for their mother’s 
birthday.  Sara told Joe to make some food while she decorated the living room.  He 
didn’t know much about cooking, but he figured he would just make it up as he went 
along.  While Joe was cooking, he dropped some eggs on the floor.  Before he could 
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clean them up, he noticed the spaghetti was boiling over! Joe panicked and hollered for 
his sister. 
 
Before Sara could get to the kitchen, she heard Joe screaming, “Help me, Sara!” Water 
overflowed from the sink, smoke poured from the stovetop, and the place was a mess.  Joe 
pointed at the clock and yelled that it was after 6:00.  Mom and Dad would be home any 
second!  As they hurried to clean up the disaster, Mom and Dad walked in the front door.  
When she saw the huge mess, Mom was so angry, she looked like a thunderstorm.   
 
Dad joked that the kitchen looked like a hurricane had hit it.  Sara explained that she and 
Joe had wanted to do something nice for their mother on her birthday.  Joe gave Mom a 
big hug and told her how much he loved her.   
 
Mom replied, “I love you, too.  You meant well, and that’s what matters.” 
 
“What really matters is that you clean up the kitchen,” Dad joked.  This time, everyone 
laughed, and then they all cleaned up the mess together. 

 
The story I just told you has a clear beginning, middle, and an ending.  The story has a title, the 
people in the story have names and emotions, and their actions are interesting.  Now, I want you 
to write a story about another picture that I am going to show you.  Try to make your story as 
interesting as you can. 
 
Hold up the Picture Card.  The Picture Card should correspond to the picture on page 2 of 
the Student Response Book.   
 
Get out the lined paper in the back of your packet.   
 
Hold up the lined paper. 
 
I want you to write a story about this picture.  Before you start, take time to plan your story.  
Make an outline on the scratch paper I have given you.  This will help you plan and write your 
story.  You will have 5 minutes to plan before you start writing your actual story.  Begin your 
outline now. 
 
After 5 minutes have elapsed, say:  Now, get out the Student Response Booklet and a piece of 
(lined) scratch paper, and open up your booklet to page 2.  
 
Hold up page 2 of Student Response Booklet.  
 
You will have 15 minutes to write your story.  Use your imagination to make your story as 
interesting as you can. Also, use paragraphs, good spelling, and the right punctuation to make 
your story the best it can be.  Remember to write neatly.  Pause, then say:  Begin writing now. 
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When 12 minutes have lapsed, say:  You have 3 minutes to finish writing your story.  At the end 
of 15 minutes, say:  Stop writing. Put your scratch paper inside your booklet. Proceed with the 
first subtest, Vocabulary.    
 
Refer to TOWL-4 manual, page 14 for the remaining subtests scripts. 
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Appendix L 
 

Study Student Assent 
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Appendix M 

Summary of Results 
 

Examining the Writing Motivation and Achievement of  
At-Risk Elementary-Aged Students 

Summary of Results 
 

Research Question Analysis Result Page(s) 
(1) Is there a significant 
relation between narrative 
writing self-efficacy and 
writing achievement [as 
measured by the Narrative 
Self-Efficacy Scale and the 
Test of Written Language-
4 (Hammill & Larsen, 
2009) Overall and 
Spontaneous Writing 
composites] of at-risk 
upper elementary-aged 
students? 

Pearson 
correlation 

NES & Overall:  significant moderate positive 
correlation between these two variables, r(59) = 
.488, p < .000 
 
NES & Spontaneous: non-significant small 
correlation between these two variables, r(59) = 
.222, p = .086 

68-69 

(2) Is there a significant 
relation between writing 
skills self-efficacy and 
writing achievement [as 
measured by a Writing 
Skills Self-Efficacy Scale 
(Pajares, Hartley, & 
Valiante, 2001) and the 
Test of Written Language-
4 Overall and Contrived 
Writing composites] of at-
risk upper elementary-
aged students? 

Pearson 
correlation 

SES & Overall:  significant large positive 
correlation between these two variables, r(59) = 
.511, p < .000 
 
SES & Contrived:  significant large positive 
correlation between these two variables, r(59) = 
.548, p < .001 

70-72 

(3a) Is there a significant 
relation between a 
student’s ability 
attributions for success 
and failure towards 
writing and writing 
achievement (as measured 
by the Student Writing 
Attributions Scale and the 
Test of Written Language-
4) of at-risk upper 
elementary-aged students? 

Pearson 
correlation  

AB (Ability) & Contrived: non-significant small 
negative relation, r(59) = -.176, p = .175  
 
AB (Ability) & Spontaneous: non-significant small 
negative relation, r(59) = -.135, p = .299  
 
AB (Ability) & Overall: non-significant small 
negative relation, r(59) = -.181, p = .164 

72-73 
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Research Question Analysis Result Page(s) 
(3b) Is there a significant 
relation between a 
student’s effort 
attributions for success 
and failure towards 
writing and writing 
achievement (as measured 
by the Student Writing 
Attributions Scale and the 
Test of Written Language-
4) of at-risk upper 
elementary-aged students? 
 

Pearson 
Correlation 

AB (Effort) & Contrived: non-significant small 
positive relation, r(59) = .176, p = .175  
 
AB (Effort) & Spontaneous: non-significant small 
positive relation, r(59) = .135, p = .299  
 
AB (Effort) & Overall: non-significant small 
positive relation, r(59) = .181, p = .164  

74 

Group Differences –  
sex (achievement) 

MANOVA 
 
 

 
ANOVAs 

There is not a significant difference in writing 
achievement based on sex, F(3, 57) = 1.301, p 
=.283; ŋp

2 = .064. 
 
Boys and girls do not differ as groups on the 
Contrived Writing composite, F(1, 59) = 2.915, p 
= .093; ŋp

2 = .047, the Spontaneous Composite, 
F(1, 59) = .816, p = .370; ŋp

2 = .014, or on  the 
Overall Writing composite, F(1, 59) = 2.351, p = 
.131; ŋp

2 = .038. 

77 

Group Differences –  
sex (self-efficacy) 

MANOVA 
 
 

 
ANOVAs 

Results indicate there is not a significant difference 
in writing self-efficacy based on sex, F(2, 58) = 
1.251, p =.294; ŋp

2 = .041 
 
There is not a significant difference based on sex 
on the NES, F(1, 59) = 0.974, p = .328; ŋp

2 = .016 
or the SES, F(1, 59) = .000, p = .983; ŋp

2 = .000. 

78 

Group Differences –  
sex (AB scale) 

ANOVAs There is no significant difference based on sex on 
the AB Scale (Ability), F(1, 59) = .083, p = .774; 
ŋp

2 = .001 nor the AB Scale (effort), F(1, 59) = 
.083, p = .774; ŋp

2 = .001 

79 

Group Differences –  
age (achievement) 

MANOVA 
 
 

 
ANOVAs 

There is not a significant difference in writing 
achievement based on age, F(6, 114) = .791, p 
=.578; ŋp

2 = .040. 
 
There is not a significant difference based on age 
on the Contrived Writing composite, F(2, 58) = 
.435, p = .649; ŋp

2 = .015, the Spontaneous Writing 
composite, F(2, 58) = 1.337, p = .271; ŋp

2= .044, or 
for the Overall Writing composite, F(2, 58) = .663,  
p = .535; ŋp

2 = .021. 

79 

Group Differences –  
age (self-efficacy) 

MANOVA 
 
 

Results indicate there is not a significant difference 
in writing achievement based on age, F(4, 114) = 
.505, p =.732; ŋp

2 = .017. 

79-80 



 
149 

Research Question Analysis Result Page(s) 
 
ANOVAs 

Results indicate there is not a significant difference 
based on age on the NES, F(2, 58) = .687, p = 
.507; ŋp

2 = .023 nor the SES, F(2, 58) = .256, p = 
.775; ŋp

2 = .009. 
Group Differences –  
age (AB scale) 

ANOVAs Results indicate there is not a significant difference 
based on age on the AB Scale (Ability), F(2, 58) = 
.351, p = .706; ŋp

2 = .012 nor the AB Scale 
(Effort), F(2, 58) = .351, p = .706; ŋp

2 = .012. 

80 

(4) Do the relations 
between writing and 
motivation factors differ as 
a function of sex and age 
(as measured by the 
Narrative Self-Efficacy 
Scale and Writing Skill 
Self-Efficacy Scale, 
Student Writing 
Attributions Scale, and the 
Test of Written Language-
4) for at-risk elementary-
aged students?  

Pearson 
correlation 

SEX 
Females:  n = 26     Males: n = 35 
 
NES & Overall:  
Females:  significant large positive correlation, 
r(24) = .572, p = .002 
Males: significant moderate positive correlation, 
r(33) = .411, p = .014 

 
NES & Spontaneous:  
Females: non-significant moderate positive 
relation r(24) = .368, p = .064 
Males: non-significant very small positive 
correlation, r(33) = .096, p = .583 
 
SES & Overall: 
Females: significant large positive correlation, 
r(24) = .545, p = .004 
Males: significant large positive correlation, r(33) 
= .502, p = .002 
 
SES & Contrived: 
Females: significant large positive correlation, 
r(24) = .596, p = .001 
Males: significant large positive relation, r(33) = 
.534, p = .001 
 
AB (Ability) Scale & Contrived: 
Females: non-significant very small negative 
relation, r(24) = -.064, p = .755 
Males: non-significant, small negative relation, 
r(33) = -.252, p = .144 
 
AB (Ability) Scale & Spontaneous: 
Females: non-significant, very small negative 
relation, r(24) = -.128, p = .533 
Males: non-significant, very small negative 
relation, r(33) = -.136, p = .438 
AB (Ability) Scale & Overall: 

80-90 
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Research Question Analysis Result Page(s) 
Females: non-significant very small negative 
correlation, r(24) = -.083, p = .688 
Males: non-significant small negative correlation, 
r(33) = -.254, p = .142 
 
AB (Effort) Scale & Contrived: 
Females:  non-significant very small positive 
relation, r(24) = .064, p = .755 
Males: non-significant small positive relation, 
r(33) =.252, p = .144 
 
AB (Effort) Scale & Spontaneous: 
Females:  non-significant small positive relation, 
r(24) = .128, p = .533 
Males: non-significant small positive relation, 
r(33) = .136, p = .438 
 
AB (Effort) Scale & Overall: 
Females: non-significant very small positive 
correlation, r(24) = .083, p = .688 
Males: non-significant small positive correlation, 
r(33) =.254, p = .142 
 
 
AGE 
9 yo: n = 26      10 yo: n = 26       11yo: n = 9 
 
NES & Overall:  
9yo: significant moderate positive relation, r(24) = 
.432, p = .028 
10yo:  significant large positive relation, r(24) = 
.520, p = .006 
11yo: non-significant positive moderate relation, 
r(7) = .553, p = .123 
 
NES & Spontaneous: 
9yo:  non-significant small positive correlation, 
r(24) = .150, p = .464 
10yo:  non-significant small positive correlation, 
r(24) = .208, p = .308 
11yo:  significant positive large correlation, r(7) = 
.681, p = .043 
 
SES & Overall: 
9yo:  significant large positive correlation, r(24) = 
.521, p = .006 
10yo:  significant moderate positive correlation, 
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Research Question Analysis Result Page(s) 
r(24) = .430, p = .028 
11yo: significant very large positive correlation, 
r(7) = .779, p = .013 
 
SES & Contrived: 
9yo: significant large positive correlation, r(24) = 
.603, p = .001 
10yo: significant moderate positive correlation, 
r(24) = .473, p = .015 
11yo: significant very large positive correlation, 
r(7) = .701, p = .035  
 
AB (Ability) & Contrived: 
9yo: significant large negative relation, r(24) = -
.622, p = .001 
10yo: non-significant very small negative relation, 
r(24) = -.055, p = .982 
11yo: non-significant large positive, r(7) = .591, p 
= .094 
 
AB (Ability) & Spontaneous: 
9yo:  non-significant small negative relation, r(24) 
= -.228, p = .263 
10yo:  non-significant small negative relation, 
r(24) = -.107, p = .605 
11yo: non-significant large positive relation, r(7) = 
.534, p = .139 
 
 
AB (Ability) & Overall: 
9yo:  significant large negative correlation, r(24) = 
-.544, p = .004 
10yo: non-significant negative very small 
correlation, r(24) = -.051, p = .804 
11yo: non-significant large positive relation, r(7) = 
.656, p = .055 
 
AB (Effort) & Contrived: 
9yo: significant large positive relation, r(24) 
=.622, p = .001 
10yo:  non-significant very small positive relation, 
r(24) =.055, p = .982 
11yo:  non-significant large negative relation, r(7) 
= .-591, p = .094 
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Research Question Analysis Result Page(s) 
AB (Effort) & Spontaneous: 
9yo:  non-significant small positive relation, r(24) 
=.228, p = .263 
10yo:  non-significant small positive relation, r(24) 
=.107, p = .605 
11yo: non-significant large negative relation, r(7)          
= -.534, p = .139 
 
AB (Effort) & Overall: 
9yo:  significant positive large correlation, r(24) = 
.544, p = .004 
10yo:  non-significant very small positive 
correlation, r(24) = .051, p = .804 
11yo:  non-significant large negative relation, r(7)         
= -.656, p = .055 
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