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CHAPTER I 

INTRODUCTION 

The incre asing tendency of homemakers who have quali­
fied to  te ach homemaking, but have never taught or  have no t 
taught for several ye ars , to enter or re -enter the te aching 
profe ssion has been reported for more than a de cade . The 
importance of  providing spe cial in-service education for 
these  te achers has been pointed out by le aders in home e co­
nomics education ,  but little evidence in re gard to the kinds 
of he lp the te achers need or de sire has been reporte d .  

A. STATEMENT OF THE PROBLEM 

The ma jor purpose of thi s study was to identify those 
profess ional problems which seemed to be unique to a selected 

group of te achers who had entered or re -entered the teaching 

of homemaking after a period of five or more ye ars between 
their pre -service preparation and re cent employment or be ­
tween periods of employment . The underlying purpose was to 
determine the problems which had implications for persons or 

groups who were concerned with planning in-service educa­
tional programs for the se te achers . 

The following questions served as guide s in making 
the s tudy : 
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1 .  What were some of the home , school , and community 
situations which might affect the profe ss i onal problems of 
the teachers? 

2. How were the te achers planning , carrying out , and 
evaluating their programs? 

3· What profess ional preparation and expe rience had 
the te achers had before entry or re -entry into teaching? 

4.  What me thods had the te ache rs used to continue 
profes s ional growth? 

5 .  What servi ce s did the te achers des ire from state 
supervisory staffs and college or university faculties in 
home economic s  education? 

B .  HYPOTHESIS AND ASSUMPTIONS 

The hypothe sis  was that the profess ional problems of 
teachers who entered or re -entered the teaching of home ­
making after a period of five or more years between pre ­
service preparation and employment or between periods of em­
ployment will not differ from the profe ssional problems of 
teachers  who have been te aching homemaking c ontinuously for 
five or more ye ars .  

The assumptions of the study were : (1) te achers  who 
had entered or re -entered the te aching of homemaking after a 
period of b e ing away from the profe ssion would be aware of 

some of the ir problems and would be willing to report them; 
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( 2 }  the persons concerned with planning in-service education 
in home e conomic s might plan more effe ctive programs if they 
had a better understanding of the needs of this group ; ( 3 )  

profess ional problems o f  these te achers might be identified 
from data  secured through a que st ionnaire . 

C • IMPORTANCE OF THE STUDY 

The study seemed to be important to  the field of home 
e conomics educat:lon for thre e re asons : the shortage of home ­
making teachers in the secondary school s of the nation, the 
potential s ource o f  homemaking teachers from homemakers who 
have spe c ialized in home e conomic s at the college level and 
are not gainfully employed,  and inadequate data for use in 
planning in-service educational programs in terms of effec ­
tivene s s  in mee ting the needs o f  homemakers who have 
re cently entered or re -entered the te aching profession . 

At the time of this study the shortage of homemaking 
teachers had been critical for more than ten ye ars .  In 1948 , 
for example ,  the United State s Office of Educ ation reported 
that the demand f or home economics teachers continued to 
exceed the supply . It was necessary to close some home ­
making departments in several state s be cause homemaking 
teachers were not available ( 17 ,  p .  24} . In 1958, the Re ­
search Division of the National Educ ation Ass ociation 

( 46 ,  p .  45 ) reported that the secondary s chools of the 
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United State s employed 4, 562 new home economi cs te achers in 
1957-58 . The number of 1957 college or university graduates 
who were prepared to te ach home e conomics  was 4, 625 , but 
slightly less  than two-thirds or the se planned to teach. 
Se condary s chools , therefore , had to se cure 1 , 579 home e co ­

nomics  teachers for the school ye ar 1957-58 from sources 
other  than re cent graduate s of college s  or univers i ties . 
The se figures were b ased on actual employment . Past experi­
ence indi cated that addit ional te achers  were needed in 
s chool s that des ired to expand the ir homemaking department s  

o r  to establish departments for the first time . Additional 
te achers were needed to take care of  expanding enrollments 
in many high s chools .  

No one , at the pre sent time , can predict how long the 
shortage of homemaking teachers will continue , but the trend 
toward early marri age s and the incre as ing enrollments in the 
se condary s chools indicate that the problem will exi st  in 
the ye ars ahead .  Marri age and homemaking cl aimed 12 . 3  per 
cent of the college graduate s in home economics educ ation in 
1957 , but only 6 . 6  per cent of the women graduate s  who had 
prepared for all type s of te aching service ( 46 ,  p .  44 ) .  
Data colle cted from teacher education institutions in the 
Central Region of the United State s indic ated that more than 
one -third of the home economi cs education maj ors who gradu­
ated be twe en 1947 and 1950 , but did not take a teaching 



position,  were married and not gainfully employed one year 
after graduation ( 32 ,  p .  309 ) .  

5 

Public  school enrollments have incre ased about one 
mill ion pupils per year s ince 1950 -51 . The estima ted enroll­
ment in secondary schools during 1958-59 was 10 , 300, 708 
pupil s - -ten pupils for every seven enrolled during 1950-51 
( 39 ,  p .  3 ) . A pro je ction of the to tal s chool age population 
in forty-e ight state s and the District of Columbi a  for each 
of the ye ars from 1959 through 1963 indicate s that there 
will be an annual incre ase of over one million persons from 
age s five to seventeen years (40 ,  pp . 3-4 ) . The teacher 

shortage , therefore , seems likely to continue into the 
future . 

A potential source of qualified te achers i s  mature 
women who are c ollege graduates ,  but who are not in the 
lab or force . A rough estimate based on 1952 figures indi­
cates that there are at  le ast one -half million women in the 

United State s through age fifty-four who are college gradu­
ate s ,  who are not gainfully empl oyed ,  and who have no chil ­
dren under five ye ars of  age ( 75 ,  p .  5 ) . A considerable 
number of the se homemakers have graduated from college wi th 
maj ors in home e conomi cs education, while s ome have re cently 
re turned to institutions of higher e ducation to complete 
their preparation for teaching . Many of the se women have 
alre ady been employed to te ach homemaking in se condary 

s chools ( 1 7 ,  p .  24 ) .  
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The in-servi ce educat ion of these t e achers i s  e s ­
pe cially important, for it  should be planned t o  bridge the 

gaps  which may have oc curred in their profe ssional and 
subject-mat ter knowledge while they were out of the pro ­
fe ssion.  Li ttle re se arch, however, has b e en reported which 
provide s data de aling with the in-service educational needs 
of homemakers who have entered or re -entered the t e aching of 
home e conomi c s . Norton (50) reported a s tudy with such a 
group of home e conomi sts and indicated that they had prob ­
lems in bringing the ir preparat ion up-to-date, in carrying 
out certain phases of te aching, and in comb ining teaching 
and homemaking . It seemed important to give further con­
s ideration to the problem of marrie d women returning to the 
profes s ion after a nonteaching period in order to le arn 
whether the difficulties  reported by these  teachers were 
unique to them or might be problems of any marrie d home­
making teacher and to o btain additional information for use 

in planning in-service education for this group of te achers.  

D .  DEFIN ITION OF TERMS 

Administrator 
The superintendent of the loc al or county s chool 

distri ct or  the principal of the publi c s chool in which a 
given teacher  is  employed .  



FHA 
The Future Homemakers of Ameri ca, an organization to 

which high s chool students who are or have been enrolled in 
home e conomi c s  clas se s may belong. 

Home Economic s  Educ ation 
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"Professional courses offered at the senior college 
and graduate levels for prospective te achers and teachers in 
service in the field of home e conomic s "  ( 21 ,  p .  271 ) .  

Homemaker 
One who i s  engaged in homemaking; that i s ,  one who i s  

maintaining a home with husband and/or one or more children . 

Homemaking Educ ation 
A program of study 

• • •  de signed to help girls and b oys gain some 
homemaking skills and an unders tanding of human 
relationships which will help them to achieve 
more sati sfying home living in the ir families 
today and later as they marry • • • •  

. . . . . . . . . . . . . . . . . . . . . . . . 
Some attention may be given to related wage­
e arning opportuni tie s if persons who have certain 
homemaking skill s  are in demand in a particular 
community ( 69 ,  p .  1 ) .  

The term was  used interchangeably with home e conomic s  and 
homemaking programs in the secondary s chools . 

Homemaking Teacher 
The se condary school teacher of home e conomic s ; the 

term was u sed interchangeably with that of  home e conomic s  



te acher.  

In-Servi ce Education 
Activitie s on the part or employed te achers that 

contribute to the ir prore ssi onal growth and quali­
rications ; ror example , travel ,  prore s sional reading, 
part i cipation in supervisory and curriculum develop­
ment programs , at tendance at summer sess ion course , 
etc . ( 21 ,  p .  550). 

Problem 
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"Any s igniricant , pe rplexing, and cha llenging situa­
tion ,  re al or artiricial , the solution or which require s re -
rle ctive thinking" ( 21 ,  p .  414 ) . 

Prores s i onal Education 
Courses  de signed t o  prepare one ror the proression or 

te aching . 

Supervisor 
The state supervisor ,  the chier, or the dire ctor or 

home economi c s  education ( or homemaking education )  in the 
State Department or Education . 

Teacher Education 
All the·rormal and inrormal activities and experi ­

ence s that help to qual iry a person t o  assume the 
re sponsibi litie s or a member or the educati onal pro ­
re ss ion or to  discharge his responsib il ities more 
erre ctively ( 21 ,  p .  550) . 



Teacher -Education Instituti on 
Any educational institution concerned w i th the 

conduct of activit ie s regarded as signifi cant in 
the profe s s ional educati on of teachers and whose 
program i s  given appropriate re cognit ion by 
agenc ies re sponsible for the certification of 
teachers ( 21 ,  p .  289 ) . 

Unique Problem 
One which is different from all others ;  one which 

seems e spe cially important to the group s tudied . 

Vocational Home Economics  
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A program of education for homemaking whi ch meets the 
requirements of a state plan for vocational education for 
re imbur sement from federal funds for vocational education . 

E .  LIMITATIONS OF  THE STUDY 

The study was confined to a sele cted sample of home 
e conomic s  te achers in e ight of the twelve s tates  in the 
Southern Region of the United State s--Alab ama, Arkansas , 
Georgia, Mis s i s s ippi , North Carolina, Oklahoma, Tenne s see ,  
and Texas . I t  was limited to the examination of data col-
lected from two groups or whi te te achers of vocational home 
e conomi c s ,  admini strators of the public schools employing 

the two groups of teachers , and state supervi sors of home 
e c onomic s  education from the e ight state s .  The te achers 
partic ipating in the s tudy were limited to two groups with 

the following des criptions : 



Group I 
The te achers in Group I :  
1. Had entered or re -entered the teaching or voca­

tional home e conomics  arter a period or rive or more ye ars 
between pre -servi ce preparation and employment or between 

periods or employment . 
2 .  Were maintaining a home with husband and/or one 

or more children . 

3 ·  Were in their rirs t, second, or third ye ar or 
teaching arter entry or re -entry into the prore s s i on .  

10 

4. May or need not have had te aching experience be ­
rore the ir pre sent empl oyment . 

Group II  
The teachers in Group II : 
1 .  Had been teaching vocational home economic s  con­

tinuously ror rive or more ye ar s .  
2 .  Were maintaining a home w i th husband and/or one 

or more children . 

F .  METHODS OF PROCEDURE AND SOURCES OF DATA 

A letter explaining the purpo se or the study and 
asking £or coope ration was sent in July , 1958, to s tate 

supervisors  or home e conomic s  educ ati on in nine or the 
twelve s tate s in the Southern Regi on or the Uni te d  State s .  
( See  Appendix A . ) Le tters were not sent to three supervi sor s  
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in the re gion, since the teachers in tho se state s had parti c ­
ipated in a re cent study ( 50 )  which dealt with some factors 
affe cting home -e conomist  homemakers  who had gone into 
teaching homemaking after a nonte aching period. The super­

vi sors agreed to cooperate in four ways : ( a )  supply the 
names and addresses  of two groups of white homemaking 
teachers  who c ame within the limits of the study; ( b )  supply 
the name s and addre s se s  or the administrators of the schools  
employing the se teachers; ( c }  lend support to the study in 
whatever manner was considered appropriate ; and ( d )  fill in 
a brief que stionnaire dealing with the professional problems 
or these te achers . 

A brief outl ine of the s tudy, including the criteria 

by which the homemaking te achers were to be sele cted,  was 
mailed to the supervi sors in August,  1958. ( See Appendix A . ) 
Two supervisors were unable to compile the li sts of te achers ,  
but one of  the s t ate supervisors who had participated in 

Norton ' s  study agre ed to cooperate . The states participating, 
then, were : Alabama, Arkansas ,  Georgia,  Mi ssiss ippi , North 
Carolina , Oklahoma, Tennessee , and Texas . 

Development of the Que stionnaire s 
Four que st ionnaires tor use in colle cting data were 

developed during the summer of 1959 . A review of the litera­
ture revealed problems of beginning teachers and married 
women,  some of which seemed pe rtinent to this study; Group I ,  
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in reality,  c ould be considered as beginning teachers .  Dis­

cussions with te achers , administrator s ,  and supervi sors 

sugge s ted other i tems to be included in the instruments .  

The structure and s ome items of the que stionnaires  to 

be used with the homemaking teachers were adapted from forms 

developed by the Home Economi cs Re search Committee of the 
Home Economic s  Education Section of the American Voc ational 

Asso ciation for use in a study of teacher satisfactions con­

ducted in 1947 ( 24, pp . 90 -92 ) .  The questionnaire s were 

div ided into two part s .  The first part was de signed to ob­

tain information about the teachers such as  home , s chool, and 

community s ituations ; the homemaking program;  and educational 

and profe s s ional experiences which might be related to their 

in-service educational needs . Provi sion was made on the 

forms sent to the te achers to enable them to che ck the items 

which more nearly de s cribed the ir situations and to add 

other items or to fill in blanks . The second part of the 

form consi sted of a series of statements concerning prob­

lems whi ch the se teachers might be expe cted to have . The 
statements were class ified in seven cate gorie s :  re lations 

with others ,  homemaking program, activi tie s outside the cla s s ­
room,  teaching load and home re spons ibilitie s ,  at titudes 
toward home e conomi cs , the te aching of home e conomic s ,  and 
in-service educ ation. The se s tatements were arranged in 
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spirals to avoid the teachers ' reacting to all i tems in a 
given category as a whole . It  was believed that this re­
action might serve to check on the consis tency of the ir 

re sponses and that responses might be more ne arly represent­
ative of hone s t  opinions . The statements could be checked 
"yes , "  "uncertain, " or "no . "  A slightly different form was 
prepared for e ach of the two sele cted groups of te achers . 
( See Appendix B . ) 

Very brief instruments were developed f or colle cting 
information from administrators and supervisors . ( See 
Appendix B.) A sele cted group of profe ssional problems of 
homemaking te achers  which the administrator s and supervisors 
might be expe cted to recogni ze and abou t which the ir views 
might differ from those of the te achers were li sted for 
checking. 

Tentative forms were presented to  the inve stigator ' s  
sponsoring committe e ,  after which revisions were made . Each 

questionnaire was te sted during the e arly fall of 1959 by 

us ing it with five persons who were repre sentative of the 
groups t o  be used in the s tudy. The te ache rs were asked to 
report the length of t ime required in c ompleting the ir 
que st ionnaires .  

The re sul ts of this trial were analyzed to  de termine 
whe ther  all i tems were completed and whe the r the re sponse � 
indicated that  the me aning of e ach i tem was cle ar .  Some 
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revision was made in wording and spacing or i tems in the 

que stionnaire s ,  but the length of the forms ror te achers was 
not changed . An average of thirty-five minute s whi ch was re ­
ported for complet ing the forms was considered short enough 
to warrant asking other teache rs to parti cipate in the study . 

Sele ction of the Sample 
The entire group of teachers li sted by supervisors as 

meeting the cri teria for Group I was included in the study . 
The ent ire group of teachers li sted by a s tate supervisor as 
meeting the criteria for Group II  was included when the 
number was equal or nearly e qual to the number of teachers 
in Group I in that state . A random sample was s ele cted from 
the remaining li sts  of Group II teachers  so  that in e ach 
state approximate ly the same number of te achers would be par-
ticipating in Group II as in Group I .  

Colle ction of Da ta 
The revi sed que stionnaire s were mailed in early 

January, 1959 , to the two selected groups or homemaking 
te achers  and the ir administrators . A brief outline of the 
study, a le tter  asking for cooperation, and a stamped , se lf­
addre s sed enve lope were enclosed with the que s tionnaire s .  
( See Appendix B.) A que stionnaire was mai led to the state 
su�ervisors at the same time , along with c opies of the forms 
which were sent to the teacpers and admini strator s .  One 
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rollow-up letter was sent to the teachers and admini strators 
who had not re sponded w ithin approximately three weeks arter 
the mailing or the que stionnaires .  ( See Appendix B.} 

A summary or the que stionnaire s s ent and returned 
rollows : 

Number Number Per C ent 
Sent Returned Returned 

State supervi sors 8 8 100 . 00 

Group I te achers 106 95 89 . 62 

Group II teachers 106 98 92 . 45 
Group I admini s trators 103 88 85 . 44 
Group II admini strators 100 89 89 . 00 

The exact degree to which each or the teachers re commended 

me t the cri teria set  up ror the sele ction or the group could 
not be de termined,  b ut ,  insorar as was po ssible , the quest ion­
naires rrom those who did not mee t spe c iri cations were 
deleted rrom the group . Five administrators returned blank 
que stionnaire s ,  reporting that the teache rs in ques tion were 
not employed by the s chools or did not qualiry ror the s tudy . 
Fourteen rorms returned by the teachers were di scarded b e -
cause the te achers apparently did not meet  the criteria set 
rorth ror the group to which they had been reported as be­
longing or because the que s tionnaire s were not c ompleted.  
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The usable que stionnaire s  were as follows : 

Number Per Cent 
Group I teachers 85 80 . 19 
Group II te achers 94 88. 68 
Group I admini strators 83 8o . sa 
Group II admini strators 89 89 . 00 

Treatment of Data 
The statements in the que stionnaire s to  which teachers 

and adminis trators responded "ye s , 11 "uncertain , " or "no " were 
summari zed in Tables XXXVI and XXXVII ,  re spectively,  and 
appear in Appendix c. The remainder of the data reported by  

the teachers ,  admini s trators , and supervisors  was tabulated 
and presented in Chapte rs III , IV , and V with :i.nterpret a­
tions . 

G .  ORGANIZATION OF THE STUDY 

The prob lem to be c onsidered in thi s  s tudy i s  pre ­
sented in Chapter I .  Statement of the problem, hypothe s i s  
and assumptions , importance of the study , definitions of 
terms , limitat ions of the study, me thods of procedure and 
sour ce s  of data, and organization of the s tudy are included .  

Chapter I I  reviews sele cted studie s whi ch were 
closely related to this inve stigation .  

Some o f  the home , s chool,  and community situations  o f  
the two sele cted groups o f  homemaking te achers are reported 
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in Chapter III . An analysis of the relation of  the se situ­
ations to in-service educational needs of the teachers i s  
made . 

The home making programs of the two groups of teachers 
as reported by the te achers , the ir adminis trator s ,  and super­
vis ors are des cribed in Chapter IV . 

An analys i s  of the educational and profe ss ional 
experience s i s  made in Chapter V .  The type s of in-service 
education whi ch te achers in Group I des ired are reported .  

Chapter V I  include s a summary of the repor t ,  con­
clusions , and implications . 



CHAPTER II  

REVIEW OF RELATED RESEARCH · 

Sele cted studies  which reported rindings pertinent to 
this inve stigation will be reviewed under  the rollowing 
headings :  the home e conomi st as homemaker and teacher,  prob ­

lems or new teachers in various sub je ct -matter rie lds , prob­
lems of new teachers  of home e conomic s ,  pro blems of married 
women workers , in- servi ce education in public s chool s ,  and 
in-service e ducati on in home e conomic s . 

A. THE HOME ECONOMIST AS HOMEMAKER AND TEACHER 

One study whi ch was dire ctly related to the pre sent 
one was de signed and reported by Norton ( 50 ) . The purpose 
of the inve stigation was to identify and de s cribe some of 
the factors rel ating to the entry or re -entry of  home­
economi cs educated homemakers into  the te aching or home ­
making after a nonteaching period . The four factor s studied 
were : ( a } the value s to the educational program in employing 
home -economics  trained homemakers as homemaking te achers;  
( b )  the educ ational preparation the homemakers had to make 
for te aching homemaking after a nonteaching period;  ( c )  the 
te aching j ob --its difficulties , successe s ,  and sati sfactions , 
and ( d )  the dual role of homemaker and teacher . 
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The data were colle cte d in the spring of 1955 through 
que stionnaires completed by one hundred twenty homemakers who 
were te aching homemaking after a nonteaching period , ninety­
six adminis trators of the schools employing the se te achers,  

and ten state supervisors of home e conomi c s  education. The 

following s tate s  parti cipated in the study: Arizona, 
Arkansas , Colorado , Indiana, Nebraska, New Hampshire , New 
Jersey, Ore gon, South carolina, and Virginia .  

The findings of Norton ' s  study indi cated that the se 
homemaking te achers had the greate st difficulty with cur­
riculum organizati on, espe cially in pl anning a program in ­
cluding all areas of homemaking ; use of  ins truct ional materi ­
als and me thods; family-centered teaching; c o-operative 
planning ; use of group procedure s ;  and use of re cent informa­
tion in home e conomi cs sub ject-matter areas . Clothing and 
food were reported most frequently by the te achers as the 
areas causing difficulty for some or  giving sat isfaction to 
others . 

Norton ' s  study seemed to point up the need for im-
proving the in-service education program in home economics 
through: 

1 .  State supervi sory staffs of homemaking educa­
tion expanding their services to provide closer 
supervision and more frequent follow -up for 
persons entering teaching after a period of not 
teaching. 

2 .  In-service te acher educ ation programs continuing 
to emphasize curriculum organi zation, the methods 



and materials of teaching, and us ing re cent de ­
velopments in home e conomic s sub ject  matter 
areas. 

3· Providing more c onferences ,  study groups ,  and 
summer s chool c ourse s  planned e spe cially for 
home -e conomi st homemakers going  into te aching, 
but organizing some of  these to include also  
teachers with current experience . 

4·  Expanding opportunit ies for inter-school visita­
tion .  

5 .  Local s chools continuing t o  develop their  
orientation service s to new and returning 
teachers . 

6 .  All the persons conce rne d with the reorienta­
tion of home -e conomist homemakers as home ­
making teachers making a special effort t o  give 
encouragement and help build c onfidence in the 
contribut ion the se pe rsons can make to  the edu­
cational program { 50 ,  pp . 196 -97 ) .  

B .  PROBLEMS OF NEW TEACHERS I N  VARIOUS 
SUBJECT-MATTER FIELDS 

Studie s de aling with the problems of new teachers 
have b een reported from various se ctions of the country . 
Cable ( 8 )  reviewed ten inve stigat ions which revealed that 
diffi culties which confronted teachers differed from s tate 
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t� s tate or from community to community . The problems of  

the teachers from any one area might fall under one or  more 
of the following broad classifi cations : morale , personali ty,  
mental he alth, instructional methods ,  salarie s ,  administra-
tive procedure s  and routine , physical health, and working 
condition s . 
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Wallbank ( 79 ) ,  in a study reported in 1953 , attempted 
to discover whe ther the various te aching rields had any rela­
tion to the number and kind or problems which conrronted be­
ginning teachers . A group or new te achers in Illinois ,  
repres enting fourte en areas  or combina ti ons  of areas of 
subject matter,  one of which was home economi c s ,  re sponded 
to twenty-four problems through que stionnaires and inter­
views . There appe ared to be no homogeneity in the groupings 

of sub je ct-matter areas with re spe ct to the average number 
of problems or t oward e ither minimum or maximum number of 
problems che cked . Six problems , however,  seemed to be com­
mon to the se high school teachers re gardle ss of what they 
taught . In rank order,  they were : caring for individual 

difrerences of pupils ,  motivating pupil s ,  se curing and us ing 
te aching aids , pl anning instruct ion, maintaining di scipline , 
and helping pupil s  develop initiative . 

The National Education Associ ation (42 ) conducted a 
nation-wide survey in April ,  1955 . One of t he purpose s of 
the study was to compile facts on personal and profes s i onal 
traits and characteri sti c s  which might be helpful in ana­
lyzing and evaluating the problems of beginning teachers . 

The study was l imited to public s chool te achers in 
the ir firs t ye ar or teaching anywhere and to public school 
systems in centers of 2 , 500 populat ion. Data were collected 

by que stionnaire from 2 , 600 teachers , repre senting 52 per 
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cent of a stratified random sample . 

The findings indicated that approximately three ­

fifths o f  the te achers were single and two -fifths were 

married , widowed, or divorced .  One -fourth ( 26 per cent ) of 
them reported that they had b e gun their teaching from one to  
five or more years after they had re ce ived the ir preparat ion. 
Early marriage , the b irth of a child, and work for a year or 
more in another field appe ared to be the maj or causes  for 
delay in beginning a teaching c areer.  

Seven first -ye ar teachers out of  e ight , approximately , 
belonged to a local te achers asso ciat i on ;  five out of s ix 
belonged to a state teachers ass ociation ; and two out of 
five belonged to the Na tional Educational Ass ociation .  More 
than 50 per cent of these teachers attended at  le ast one ­
half of their profe ssional me etings , while two out of ten 
teachers  attended none . Married women tended to stay out of 
profe ssional organi zations in larger proporti ons than did 
single beginning t e achers . 

The se first-year teachers re ceived more help from 
fellow classroom teachers than from anyone e lse . They 

needed help in making out re cords and reports ,  under standing 
and using services  of the school , planning for and working 
with the gifted or re tarded pupils , handling di scipl inary 
pro blems , and unde rstanding and using cour ses of study and 
curriculum guide s .  The differences  in the amount of help 
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needed by the se  teachers and the amount of help which they 
re ce ived were great . Few problems seemed to exi st  in the 

areas of  teaching a subject  for which the teacher was not 
prepared ,  difference s be tween philosophies  of  education held 

by te acher and principal of the school,  and re strictions 
made upon the te acher ' s  personal life . 

C .  PROBLEMS OF NEW TEACHERS IN HOME ECONOMICS 

A study de signed to identify problems re cogni zed b y  

beginning vo cational home e conomi cs te achers w as reported by 
Spillers ( 61 ) . A que stionnaire was submitted in February, 
1958, to  148 beginning teachers 1n Iowa, Illinois , Wiscons in ,  
Nebraska , Minnesota,  and South Dakota . 

Spillers concluded ,  on the basis  of the findings in 

138 completed que stionnaire s ,  that beginning t eachers re cog­
ni zed many problems in te aching voc ational home e conomi cs . 
She found no s ignificant difference in the problems re cog­

nized by te achers who taught in towns of varying s i ze s , who 

taught o ther sub ject matter are as and home economi cs  or  home 
e conomics  only , and who taught only senior high school 
clas se s or a comb ination of junior and senior high s chool 
clas se s . 

The activities re cogni zed by beginning teachers  as 
pre senting  the most  difficulties to them included working 

with the Future Homemakers of Ameri ca, arousing and holding 
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pupil-interest ,  obtaining help from parents in unit planning, 
adapting material s  for slow le arners , organi z ing advisory 
council s ,  finding t ime to plan adequately, and le ading a 
class to self-evaluation . These  findings appeared to have 

implications  for b oth pre -service and in- servi ce e ducati onal 
programs . 

Coleman ( 10 )  examined the dutie s and re spons ibili ties 
assumed by fifty first-year homemaking tea chers in seven 
state s .  The te chniques of free re sponse through interviews , 

l ogs , questionnaire s ,  and open-end questions were used to 
se cure the data from the teachers who were selected on the 
bas i s  of region ,  s i ze or s chool , and type or homemaking pro­
gram. The 250 reported re sponsib ilitie s  were class ified in 
nine c ategorie s :  human relations , counseling  and guidance ,  
disciplinary problems , curricular dutie s ,  in-service educa­

tion , s chool lunchroom responsibilitie s ,  general routine 

dutie s ,  servi ce s rendered to the school , and c are and main­
tenance of the homemaking department . 

There was evidence throughout the study that the 

te achers worked effe ctively with individual s and group s ,  
participated i n  the guidance programs of  the s chool s ,  
assumed multiple curri cular duties t o  the best  of  thei r  
ab ili ty and experience , gave t ime t o  nonclas sroom activitie s , 
rendered service t o  the ir communities ,  and re cogni zed the ir 

inadequacie s .  On the other hand, many te achers felt  



25 

inadequately prepared to handle guidance respon s ibili ti e s  

and 52 p e r  cent experienced perplexing conduct situations . 
One-third of the first-ye ar teachers p articipat ing in the 
study fel t  inadequately prepared to advi se FHA Chapters . An 

analys i s  of 1 , 139 class periods reve aled that the se teachers 
emphasized skills in foods and clothing to the negle ct of 
other areas . 

Coleman sugge sted that s timulating in-servi ce edu ca­
tional programs should be planned for fir st-ye ar teachers ;  

for example ,  workshops in which consultants ,  supervi sors , 

admini strators , and teachers democratically participate and 
explore the newer concepts in homemaking e duc ation. 

Ro skie (57), in her s tudy, attempted two things :  to 

determine what tho se people responsible for planning high 
s chool homemaking pro grams cons idered appropriate for begin­
ning teachers as differentiated from the program that was 
expected of experienced teachers and to plan a pre -service 
program for be ginning te achers and a graduate program for 
experienced te achers . 

A che ck list  of characteristics of high school home ­
making programs was sent to supervisor s ,  admini s trators , 
beginning teachers ,  parents , and students in eleven western 

s tates and Hawaii .  A program for inexperienced teachers and 
one for experienced te achers were outlined from re sponse s 

received from 516 persons . 
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Fourteen be ginning teachers in Montana tried out the 
program considered de sirable for inexperienced teachers .  
Their succe s s  was evaluated by the te achers themselve s ,  their 
admini s trators , the parents , and the s tudents .  The evalua­

tions indicated that the teachers were suc ces sful in plan­
ning and buying for the department , seeking support for the 
program in the community,  coordinating homemaking with other 
sub je cts ,  planning the curri culum with s tudents ,  making FHA 
an integral part of the program, supervi sing home experi ences 
through conferences ,  participating in s chool-wide pro je c t s ,  
ass i sting with guidance programs, and serving meals to com­
munity groups as a learning experience . The se  te achers were 

less  suc ces sful in handl ing budget s  and accounts , getting 
parents to assi s t  in program planning , organi z ing adult pro­
grams , providing experience s w i th small children for high 
school students ,  extending homemaking t o  elementary pupil s 

or to boys , supervi s ing home experience s  through home vis its , 
and teaching sub j e ct matter related to  communi ty problems 
such as housing, marriage relations , and parent education . 

The results  of Roskie 1 s study indi cated that assist­
ance in the use  of  advisory groups ,  in organiz ing and 
teaching adult classe s ,  in teaching mixed groups ,  and in 
department planning should be provided through in-service 
educ at ion . Newsle tters , weekend or evening conferences , and 

short course s held at a time and place convenient to the 



teache rs were sugge sted as a means of providing in-service 
education to homemaking teachers .  
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A follow-up study of forty University of Wisconsin 
graduates in home economics education who accepted teaching 
positions in 1946 and in 1949 was reported by Jones ( 28 ) .  

The se beginning teachers reported problems in planning and 
teaching uni ts , planning the curri culum, and motivating 
pupi l  interest . One -third of them reported prob lems related 
to inadequate space , e quipment , and library facilitie s .  
Some of t he teachers indicated that they had problems with 
nonclassroom activit ies .  

The in-service educational experiences reported by 
these te ac hers were attendance at conference s and meetings 
and c onference s with individual people , especially with ad­

ministrators and other  teachers . The assistance which they 

re commended included more adequate teaching facili tie s ,  con­
ference s or meetings , espe cially small groups with other 
home e conomi c s  teachers , and v isits from teacher trainers . 

D .  PROBLEMS OF MARRIED WOMEN WORKERS 

Three re cent studies pointed out some of t he problems 
whi ch confronted married women in t he Unite d  States when they 
entered t he labor force , many after an interval of no gainful 
employment . The Women ' s  Bureau ( 73 )  conducted a study in 
twenty-e ight cit ie s  in areas or marked industrial expansion,  
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located in different ge ographic regions of the United State s ,  
to learn more about child care of employed mothers .  In many 

families ,  working mothers found themselves sub je ct to con­
s iderable apprehension e i the r for the welfare of their chil­
dren if  they continued to  work or for the financial well 
be ing of the family if they quit work . There was ample evi­
dence that the se apprehensions affe cted absentee ism and turn­
over in industry. 

The full extent of the need of the se w orking mothers 
for day care for the ir children was not de termined , but 
there was evidence that facilitie s were no t sufficient to 
meet the demands . In almost  all the are as visited,  the 
existing agencies  were overcrowded ,  having waiting lists two 
or three t ime s as great as  their capacity for service . Some ­
time s the location of these centers was no t convenient to 
the mother ' s  ne ce ssary transportati on route to and from work . 

The Women ' s  Bure au conclude d that the majority of 
children of working mothers must rece ive day care from rela­
tive s ,  friends ,  ne i ghbors , nursemaids  employed by the family, 
or commercially operated homes . 

Komarovsky ( 29 ,  pp . 185-89 ) conducted and analyzed a 
serie s of intensive interviews with married w omen who had 
graduated from college and were working. She found that the 
husband ' s  attitude appeared to be the crucial factor in the 
suc cess  or' failure of the se  employed homemakers . Factors 
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which played a part in the husband ' s  reactions to hi s wife ' s  
emplo yment were his emotional make -up and the general qual ity 
of his marriage . Komarovsky ' s  cases did not include wive s  
who e arned much more than their husbands nor couples with 
two very demanding careers . 

The National Manpower Council ( 47 ) de s igned i ts sixth 
publicati on,  Womanpower , to contribute to a fuller under­
standing of the role of women in the working population . I t  

conducted conference s  in different parts of the nati on t o  
gather from employers a first hand account of  the ir policie s ,  
practice s ,  and problems in de aling with women in paid employ­
ment . It colle cted informat ion from other individual s ,  
government departments ,  and various college o r  univer sity de ­
partments .  

The findings from the conference s indicated tha t em­
ployment practi ce s  varied from field to field and from re gi on 
to  region . Substant i al difference s were found among com­
panies  in the same f ield. Employment of women was frequently 
governed. by traditional attitude s such as publi c  opinion 
against the employment of women and the ideas t hat certain 

jobs  were not suitable for women . The two most  wide spread 
complaints made by employers against married women workers 
were ab sentee i sm and turnover . Some employer s reported that 

older women were like ly to be inflexible and have difficulty 
in getting along with supervi sors and fellow workers . Some 



employers , on the other hand, reported that s tability, 
loyalty, and capacity for steady work on the part of  the 

older women seemed to  outweigh any undes irable qualitie s 
the y might have . 
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The Nat ional Manpower Council sugge sted that the 
following pro blems faced married women in the ir middle or 

late thirties when the y considered entry or re-entry into 
gainful employment : how to prepare for the work, how to ad­
just to keeping a s chedule set  by others when the y had been 

their own bo s s  for ye ars ,  how to se cure adequate counseling, 
and how to mee t the re spons ibilities of the j ob and at the 
same time di s charge their re sponsi bilitie s at home . 

Many women have met the se pro blems s at isfactorily, 
but o the rs are seeking more effective ways to solve them. 

The National Manpower Council sugge s ted that state govern­
ments in cooperation with local communitie s ,  educational in­
stitutions , employers ,  and labor unions might initiate sur­
veys t o  de termine whe ther existing training fac ili tie s are 
adequate to meet  the needs of mature women who w ant to work 
and in what ways mature women can be helpe d to meet  the re­
quirements for employment in semi -profes sional occupation s  
where shortage s existed . 
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The importance of c ontinuing profe ssional growth has 
been given increasing emphasis for the past ten or fifteen 
ye ars by lo cal school board s ,  administrator s ,  State Depart­
ments of Educat ion, and teacher education instituti ons . It  
is  generally re cogni zed that pre -service programs in teacher 

education ,  whether four or five ye ars in length, cannot com-/. 
ple te the development of compe tent teachers and that the 
proces s of development should continue in service . Certain 
phases of  the preparation which the te achers in service re ­
ce ived a few ye ars ago may be inadequate today and should be  
brought up-to-date . 

Mort and Vincent ( 36 ,  p .  13 ) sugge s ted that in-service 
education was important because developments in edu cational 
psychology have made for change s in me thods of te aching, and 

development s in society have made for change s in the service s 
which s chool s  are called upon to render .  Re search adds each 
ye ar to our knowledge of c hild development , principle s  of 
learning, p sychiatry, mental he alth, human rel ations , and al l 
sub ject-matter areas . Scientifi c developments are remaking 

our way of life . The school curriculum should be e valuated 
continuously and ad justed in the light of the se change s .  

Some attention was given to in-service educati on in 
past ye ars and efforts were made to learn more about the 
practi ce s  which were be ing followed in publ i c  s chool s .  
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We ber ( 78 ) , in 1943 , reported the te chnique s or in-servi ce 
education be ing used in a sele cted s ample or 118 s chools be ­
longing to t he North Central Association or Se condary S chools  
and Colle ge s .  The most rrequently used me thods were tradi ­
tional , inspectatorial ,  supervi sory, and individuali stic . 
The administrators and te achers seemed doubtrul that these 
te chniques would result in improving ins truction . A co­
operative approach to in-servi ce education was repor ted by 
only about one rourth or the s chools .  

Somewhat dirrerent rindings were reported in 1946 by 
the Commission on Teacher Education of the American Council 
on Educ ation ( 11 ,  pp . 118-79 ) . The in-servi ce educ at ional 
programs in twenty-six cooperating public  s chools  tended to 
focus  attention on concerns of the te achers growing out of 
situations  rathe r  than on academic sub ject s .  The i s sue s re ­

ce iving most attention were child s tudy as a guide to cur ­
riculum development ,  communi ty needs , improvement of s chool 
community relations , the working situations  of te achers,  and 

the pers onal intere sts of te achers . The methods most  often 
employed by the se s chools for working on teache r concerns 

were small study groups ,  summer workshops organized and c on­
ducted in the local school or on a university campu s ,  and 
conference s  of different types . 

Capehart ( 9 )  reported in 1953 a study of the in­

service educational program of the Oak Ridge ( Tenne ssee } 
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Schools . The te achers  parti ci.pating in the program seemed 
to have improved in their ability to provide for individual 
difference s ;  to plan and work with parents ,  pupil s ,  and other 
teachers ; to under stand problems , ne eds ,  and intere sts  of 
students ;  and to enj oy teaching.  

Tower ( 65 )  made a survey in 1956 of the orientation 
practices of ninety-one s chools in the United States known 

for the ir cons tructive programs for helping be ginning 
teachers . The technique s which were reported as having the 

most value in inducting new teachers into the s chool sys tem 
were handbooks on administrative policie s and procedures,  
pre -school c onferences and consultant servi ce s .  

A nation-wide survey ( 18 ) ,  published in 1952 , pointed 
out that in-service educ ation programs were in ope ration in 
public  s chool sys tems in all of the state s  of the United 
State s .  Nine staff members of the Office of Education over 

a period of two and one -half ye ars vi sited at le ast one 
s chool sys tem in each s tate . The s chools visited were tho se 
which had b een identified by the various State Departments 
of Education as having good school programs . The Committee 

emphasized that it reported practice s  as they were observed 
and that the se practi ce s  might not be typical of those found 
throughout the variou s  states . 

The in- service educ ati onal programs which were de ­
scribed by the Commi ttee were varied in content and 
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organi zation, but seemed to have the following common pur ­

poses : to supplement previ ous educ ational experiences ,  to 
solve problems pe cul iar to the local s ituation, and to assist  
te achers in ke eping up-to-date with educational developments . 
A wide variety of activitie s were included in the various 
programs - -pre -s chool workshops ,  summer workshops ,  workshops 
held during the s chool ye ar , organized c ourses , s tudy groups ,  
and teachers ' meetings . 

F .  IN-SERVICE EDUCATION IN HOME ECONOMICS 

In-servi ce education in home e conomics is e specially 
important be cause rapid change s which directly affe ct the 
home are taking place in society.  Home s of the future may 
be air conditioned with solar he ating and c ooling. Furni­
ture may be built-in or be a part of the . actual construct ion 
of house s .  Homemakers may be cooking with e lectronic ovens ,  
pre serving food with radiation, and us ing fabrics  unheard of 
five ye ars ago . The homemaking te achers should continue to  
gain new knowledge and skills and develop new attitude s ,  
approaches ,  and ma terials if the quality of the ir teaching 
is to be strengthened .  

Many state s no longer issue life certific ate s to 

teachers . Certifi cates tend to be issued for a specifie d 
number of ye ars and to continue to be val id only after cer ­
tain spe c ified profes s ional requirements,  usually earned 
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credit hours in course s des igned to improve the work or a 
teacher , are met .  Such training would seem to be important 
ror the home e conomic s  te achers , e spe c ially ror those who 
have entered or re -entered teaching arter a lapse between 
preparation and employment or between periods or employment. 
Since such teacher s may have maintajned li ttle c ontact w i th 

the prore s s ion during the nonteaching period, college 
course s or experience s des igned to meet their problems might 
be expe c ted to improve the ir teaching and incre ase the sati s ­
ractions they re ceive rrom the ir job s . 

Two recent s tudie s  dealing w i th in-servi ce educati on 
in home e conomic s  have been reported . The purpose or an in­
ve stigation de signed by Vossbrink ( 7 7 )  was to se cure inror­
mation in regard to in-servi ce educ ational programs ror home 
e conomic s  te achers in order that : persons concerned with 
developing such programs might have some rel iable data upon 

which to base them; promis ing te chniques might be d i scovered 
which would encourage te achers to grow prore ss ionally ; and 
the rindings might be implemente d in the Mi chigan in-service 
educational progr am .  

Tw o  procedure s were used t o  c olle ct data:  an exami ­
nation or the literature and re search rindings ror struc­

turing the program; and the use or que sti onnaires to obtain 
inrormation and re actions with respect to in-servi ce pro­

gram plans , procedure s ,  and evaluation me asure s .  Inrormati on 
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was colle cted rrom state supervisors in home e conomic s  edu­

cation, f ield workers in home e conomi cs  educ ation, home e co ­
nomics te achers in the pub li c schools o f  Mi chigan, and super­
intendents of public  s chool s in Michigan . 

The findings indicated that the in-service education 
programs in home e conomic s  were changing, but the procedures 
used at that time were supervisory and individualisti.c with 
li ttle emphas i s  on group proces se s .  The use of cooperative 
planning was l imited and the methods used for evaluating 
progre ss  were highly sub je ctive . The promis ing te chniques 
of in-servi ce education reported were conference s ,  clinics ,  
me etings , supervi sion,  and follow-up programs . Le s s  fre ­
quently used activi tie s were profe ssional re ading, me�ber­

ship in prore s s ional organiz ations , and individual confer­

ence s .  
The implications for an in-service educational pro ­

gram based on the needs reve aled in the s tudy were that :  
wise  admini strative le adership is  important ; the program 
should originate from the expre s sed needs of the teachers ; 
the program should mee t the changing ne eds of a changing 
demo cratic  soc iety ; the program must be b alanc ed ; and evalu­
ation must be an inherent part of the program.  

Laws  ( 31 ) ,  in a study published in 1956 ,  attempted :  
to analyze the status  of in- service educ ation for homemaking 
teachers in Delaware ; to le arn the extent to which teachers 
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were parti cipating in the pre sent program;  to learn the fac-
tors which l imited te acher participation in the program; to 

learn the type s of course s and service s c onsidered helpful 
in mee ting teachers ' needs ; and to formulate recommendations 
for a program of in- service educati on . 

Data were colle cted by  que s t ionnaire from sixty-three 
teachers of home e conomic s  and twenty-three high s chool ad­
mini strators in Delaware . Personal interviews were held 
with the te acher-trainers in two te acher educ ation institu­
tions , with the s tate and city supervi s ors of home e conomics 
education, and with personnel in the certific ation and rec ­

ord office in the Del aware State Education Department .  
The findings indicated that the teache rs , adminis ­

trators ,  and supervi sors differed in their viewpoints in 
regard to the maj or needs of teachers ,  when the three groups 
checked a serie s of statements re lat ing to the profe s s ional 
needs of teachers . 

Improved teaching in line with current practice ,  
better understanding of the concept of family-centered 
te aching , and better understanding of curri culum planning 

were checke d most often by te ache r s .  The adminis trator s  re­
ported that the teachers  needed a better unders tanding of 
the philosophy and aims of pre sent -day educ ation, a be tter 
understanding of the philosophy and aims of homemaking edu­
cation, and te chnique s of cooperative planning. The 



supervisors or home e conomi cs sugge sted that the teachers  
needed a be t ter understanding or  human relations and working 

with others , a be tter understanding or child and adole scent 
psychology, and a be tter understanding or the philosophy and 
aims or pres ent -day education. 

The teachers in Delaware reported that the chier 
sources or in-servi ce educ ation were summer course s at the 
University or Delaware and varied servic e s  rrom the State 
Department or Education. The ractors which limited the ir 
parti cipation in existing programs were cost, travel ,  dis­
tance rrom the ir home to  the University or Delaware , ramily 
responsibility ,  and lack or time . More than 50 per cent or 
the. te achers indicated tha t ramily responsibility prohib i ted 
their studying ror advanced degrees . A major ity or them 

held membership in the State Home Economi cs  Association, b ut 
raw were members or the Vocational Educati on As sociation .  
The maj ority or  the te achers attended proressional mee tings 
held in the state . 

Both the teachers  and the administrators valued the 
visi t s  to beginning te achers by supervi sors as a me ans or 
helping the te achers mee t  their problems . Other supervisory 

service s which were ranked high were those whi ch helped 
teache rs with materials and methods or teaching homemaking. 

In-service educational activi ties w hich the teachers 
de sired were workshops or two or three weeks held in an are a 



of the state ne ar their home s ;  extension cour se s ;  periodi c 
mee tings of home e conomics te achers held ne ar the ir home s ;  
demonstrations of new te chnical processes  pre sented in 
various  fields of sub je ct matter; and the· development of 
practi c al cour se s  in home economic s .  

G. CHAPTER SUMMARY 

39 

Thi s  chapter has pre sented a revi ew of re se arch which 
focused on the pro blems and needs of ( a ) the home e conomist  
as  homemaker and te acher, ( b )  the new teachers or various 
subject-matter field s ,  ( c )  the new teache rs of home e co ­
nomi c s ,  and ( d )  married women who were gainfully employed .  
Sele cted studie s in regard t o  in-service education in the 
publ ic  schools and in home e conomics were also  reviewed .  
The findings in  the s tudie s relating to  the pro blems and 
needs of be ginning te achers and marrie d women who work out­

side the home pointed up some problems which might be 
expected to relate to the pro blems and needs of homemakers  

who have college degrees in  home economic s and have entered 
or re -entered the teaching of home�aking . The f indings in 
the studies  relating to the in-servi ce educ ational programs 
of public  s chools were inconclusive as to whe the r  the ne eds 

of homemakers who have entered or re -entered the te aching of 
homemaking were b e ing met .  



CHAPTER III 

HOME , SCHOOL, AND C OMMUNITY SI TUATIONS OF TWO 
SELECTED GROUPS OF HOMEMAKING TEACHERS 

Thi s chapter pre sents and interprets data reported in 
1959 by te achers and administrators in regard to home , s chool, 
and community situat ions of the cooperating teachers  in 
e ight southern s tate s . The points which will be dis cus sed 
are compos ition of family, reasons for te aching, means of 

transportation to school ,  size of community , type of school , 

instructional load, conference period s ,  s chool re sponsi bili ­
tie s not related to teaching homemaking, extra-class time ,  
equipment ,  financial support , employment practic e s  of local 

school boards ,  attitude s toward home economi c s ,  and rel a­
tions with others. 

A .  PERSONAL DATA 

A knowledge of certain aspe cts of home and family 
conditions  under which teachers work i s  important in helping 

them to analyze and evaluate the ir profess ionai problems , 
some of whi ch may stem from home situation s .  Prewe tt 
( 53 ,  pp. 84-85 ) reported that conflicts  between home duties 

and s chool dutie s might have prevented teachers from doing 
their b e s t  teaching . 
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The Home and Family Situation 

The marital status of the teachers , the number of 
children in each family, and the age range of the children 

wi thin the family are pre sented in Table I .  Adult s  in the 
home other than the teachers and/or the ir husband are in­
cluded , too . The teachers were maintaining a home for them­
selve s and/or the ir husband and children; 97 . 65 per cent of 

those in Group I and 93 . 76 per cent in Group II were married ;  
2 . 35 per cent o f  those in Group I and 6 . 38 per c ent of tho se 

in Group II were widowed or divorced;  91 . 76 per cent in 
Group I and 96 . 81 per cent in Group II had children . The 
number of children in the family varied from none to six,  
with the mode being two .  Approximately one -half of the 
teachers in Group I (45 . 88 per cent ) and one -e ighth of those 
in G�oup II ( 12 . 76 per cent ) reported having from one to 
three children of pre-school age . 

The assumptions might reasonably be that the family 
responsibili tie s of the teachers who had children under six 
years  of age would be gre ater than tho se of teachers who had 
no children under six ye ars ,  and the performance of home 
responsibil i ties  might affect adversely the performance of 
certain profe s sional re spons ibilitie s .  Tw o  of the mos t  wide ­
spre ad complaints agains t women workers in industry were 
that,  compared wi th men, they had higher rate s of absentee ­

ism and turnove r .  Ab senteeism was particularly high among 
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TABLE I 

COMPOSITI ON OF THE FAMILI ES OF TWO SELECTED GROUPS 
OF HOMEMAKING TEACHERS,  1958-1959 

Composition of the famil ies GrouE I Grou:e II  
of te achers Per Per 

Number Cent Number Cent 
Marital Status : 

Total 85 100 . 00 94 100. 00 
Married 83 97 . 65 88 93 . 62 
Widowed or d ivorced 2 2 . 35 6 6 . 38 

Number of Children: 
Total 85 100 . 00 94 100 . 00 
None 7 8 . 24 2 2 . 13 
One 16 18 . 82 31 32 . 98 
Two 32 37 . 64 43 45 · 74 
Three 20 23 . 53 11  1 1 . 70 
Four 5 5 . 88 4 4. 26 
Five 3 3· 53 1 1 . 06 
Six 1 1 . 18 0 0 
No response 1 1 . 18 2 2 . 13 

Age Range of Children : a 
All under 2 years 2 2 . 35 3 3 . 19 
All from 2 to 6 years 10 11 . 76 3 3 . 19 
All under 6 ye ars 14 16 . 47 6 6 . 38 
All from 6 to 18  years 31 36 . 47 57 60 . 64 
Al� over 18 years 4 4· 70 10 10 . 6i 
All under 2 to 18 years 25 29 . 41 7 6 . 3  
Al� 6 to 1 8  or over 4 4. 70 12 12 . 77 

Other Adults :  
None 77 90 . 59 78 82 . 98 
Mothe r  or mother-in-law 3 3 · 53 10 10 . 64 
Father or father-in-law 0 1 1 . 06 
Parents or husb and ' s  parents 3 3· 53 1 1 . 06 
Others 4 4 . 71 4 4- 25 

aPercentage s will total more than 100 s ince the first two 
age range s are included in the third age range . 
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married women wi th young children. When illne s s  or an emer­
gency occurred in the family, the woman was the one who 
generally took time off from her job (47 ,  p .  94 ) .  

The re sponses to four statements in Table XXXVI 
( Appendix C )  were che cked to determine whether the presence 
of pre -school  age children in the home s of these te achers 
appe ared to have influenced the performance of the ir pro­
fe s sional dut ies .  Six of the eight teachers  in Group I who 
re sponded "ye s "  to statement 12 { p .  192 ) ,  "My home re sponsi­
bilities prevent my attending teachers ' conferences  or  pro­
fe s sional mee tings which I think I should attend , " reported 
having children under six years of age . The two teachers in 

Group II who re sponded similarly to the s tatement reported 
no pre -s chool age children in the home . Twenty-two of the 
thirty-e ight teachers in Group I who re sponded 11no 11 to state ­

ment 18 ( p .  194 ) , 11My home and school  s chedule s provide time 
for making home vi s i ts , " had children under s ix years of age . 
Only four of the twenty-one teachers in Group II who 

re sponded "no" to the statement reported having children 
under s ix ye ars of age . Ten of the seventeen te ache rs in 
Group I who said 11yes 11 to s tatement 30 ( p .  196 ) ,  "My home 
responsi bil i ties  are such that I am unable to parti cipate in 
profe ss ional organizations , "  had pre -school age children in 
the home . One of  the six teachers in Group I I  who said 11ye s 11 

to the s tatement reporte d having a child under s ix years of 
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age . Six of the s even te achers in Group I who s aid "ye s "  to 
statement 36 ( p .  198 ) ,  "I need to  give so much t ime and at­
tention to my family that my teaching is le ss effe ctive than 
it should be , "  reported having pre - s chool age children . One 
of the two te achers in Group II who responded "ye s "  to the 

statement reported having a child under s ix years  of age . 

Three -fourths of the admini s trators in bo th groups 
reported that their homemaking teachers did not allow home 
re sponsibil i ti e s  to interfere with school responsibilities  
( Item 14, Table XXXVI ,  page 193 ) .  The findings in Norton ' s  
study were s imilar ( 50 , p .  52 ) .  She reported that only 
22 . 9  per cent of the administrators indicated "distraction 
of family" and 18 . 8  per cent of them reported "burden of 
home dutie s "  as disadvantage s in employing home -economist 
homemakers as homemaking te achers . 

The attitude of family members toward the work of the 
homemaking teacher s  participating in thi s study appeared to 
be favorable . Eighty-four of the te achers in Group I and 

ninety-two of those in Group II  responded "ye s "  to statement 
50 ( page 200 ) ,  "My family i s  willing to make adjustments 
that aid me in carrying on both my home and teaching re spons i ­
bil itie s . "  Norton ' s  study ( 50 )  indicated that family co­

operation and approval and ad justments in family re sponsi­
bil i tie s seemed to  be e ssential to  the succe ssful comb ina­
t ion of the role of homemaker and te ache r .  
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Nine out of ten teachers in Group I and e ight out of 
ten teachers in Group II reported no adults o ther than the ir 
husbands and themselves  living in the household . Thi s find ­

ing seemed to be in l ine with a trend reported by Myrdal and 
Kle in ( 37 ,  p .  25 ) . They reported that the structure of the 
pre sent-day family was changing from that of the past.  
Fewer maiden aunts ,  grandmothers , or o the r  adults lived 
within the family circle , and separation of the generations 

was be coming an ac cepted family pattern . I t  would seem that 

in most  case s the pre -s chool age children of the se home ­
making te achers were cared for outside the home during  the 
day or cared for in the home by baby sitters employed by the 

family . Five of the te achers who reported having children 
under six ye ars of age said there were other adults living 
in the household . 

Reasons for Teaching 

The predominant reasons reported by the teachers  in 

Group I for entry or re -entry into teaching were : economic 

ne ce s s ity, urged to te ach, and needed outside interests  

( Table II ) .  Many teachers  reported two or more reasons  for 

teaching. More than one -half of the te achers checked 
ne conomic ne ce s s i ty" and of that group one -half reported 
having children under six ye ars of age . Five of the s even 

teachers who had no children che cked e conomic nece s sity as a 

reason for teaching . More than three -fifths of the teachers  



TABLE II 
REASONS FOR TEACHING AS REPORTED BY A SELECTED 

GROUP OF HOMEMAKERS WHO ENTERED OR RE-ENTERED 
THE TEACHING OF HOMEMAKING, 1958-1959 

Reasons  checke d  or listed Numb era Per Centa by teachers in Group I 

Economic ne cessity 46 54. 12 

Urged to te ach 35 41 . 18 

Needed outs ide intere sts  31 36 . 47 

Like to work or teach 13 15. 29 

Vacancy o c curred 2 2 . 35 

No re sponse 1 1 . 18  

aThe total number will be more than 85 and the 
percentage more than 100 ; some te achers che cked more than 
one reason . 
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che cked "urged to te ach" as one re ason for teaching . 
Approximately one -third of that group reported pre -school age 
children in the family . 

Economi c motive has been in the fore ground of a con­
s iderable number of studie s de aling with women who work out­
s ide the home . Norton ( 50 ,  p .  190 ) reported that financial 
reasons and the teacher shortage were predominant among 
those c aus ing home -e conomi st homemakers to enter teaching, 
but the se re asons were often coupled with a ne ed for new 
intere sts and creative outlet s .  

Pidgeon ( 52 ,  pp . 8-29 ) po inted out that the ma jority 
of working women in seven union groups reported support of 
self or others as their primary reason for working. The 

importance of economi c necessity as a re ason for women 
working wa s shown by the high proportion ( 36 to 78 per cent ) 
in e ach union group who used all or mo st of their e arnings 
for daily nee ds such as food, clothing, rent , and medical 
care . 

Myrdal and Kle in ( 37 ,  pp . 86-146 ) ,  on the o ther hand, 
pointed out that increased expense s  for home -help,  nursery 
care , laundry bill s ,  clothe s ,  fare s ,  and taxation may render 
the financial incentive to accept work outside the home of 
little or no importance . They sugge sted that e conomic 
necess ity may have been replaced, at least to some extent ,  
b y  other factor s such as need of company , preference for 
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more congenial work, and a wish to be financial ly independent. 
A sense of voc ati on had influenced some w omen in the ir de ­
sire to work after marriage . This was found particularly 
true among teachers , nurse s ,  and other social workers . A 

fe el ing of social re sponsibil ity had prob ably inspired some 
women to continue work.  

It was not surpri sing that such a large group of home ­
making teachers reported that they were urged to teach . Ad­
mini s trators and local school board members may have exerted 
a gre at deal of pre ssure upon those homemakers who were pre ­
pared to te ach home e conomi cs if the homemaking departments 
were in danger of be ing closed for lack of qualified te ach­
ers . Some state s reported , as far b ack as 1948 , that some 
homemaking departments were closed because teachers could 

no t be found, while many positions were filled with married 
women re turning to teaching after be ing out of the field for 
some time ( 17 ,  p .  24 ) .  The tendency to f ill homemaking 
teaching pos iti ons with married women appeared to be in­

cre asing. For example ,  the percentage of married teachers  
of  vocati onal home economics  in Arkansas had risen from 

56 . 05 in 1948 -49 to 76 . 69 in 19 58-59 ( 25 ) . 
The re sponses of the homemaking teachers cooperating 

in thi s study to statement 27 , "I am te achi.ng after marriage 

largely be cause I like te aching homemaking, " might be inter­
preted as a contradi ction to the reasons they gave for entry 
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or re -entry into teaching . Sixty-two of the teachers in 
Group I said "ye s "  to the statement ( Table XXXVI , page 196 ) .  
Their "ye s "  re sponse , however, could imply that these home­

makers preferred teaching to working in busines s  or in 
another field of home economics . Several occupations related 
to home economi cs would be open to college graduate s ,  es­
pecially to those with maj ors in  home economi cs education . 

Maul ( 34 )  reported that the demand for colle ge graduates by 
industry, commerce , and governmental agencie s had incre ased 
in the last de cade . The demand for home e conomi cs  college 
trained women in fields other than teaching has probably 

added to the shortage of home e conomics  te achers .  
The re sponse s of the teachers to statement 9 ,  

"Teaching i s  the best j o b  I can ge t which will permit me to 
fulfill my family responsibilities , " tended to sub stantiate 

the evidence pre sented by industry that the home , children, 
and husband continued to be woman ' s  primary concern 
( 47 ,  pp . 315-16 ) .  Three -fourths of  the te ache rs in Group I 
and seven-tenths of tho se in Group II re sponded "ye s "  to 
this statement ( Table XXXVI, page 192 ) .  

Transportation to School 
More than nine out of ten teachers  in b oth groups 

reported that they used personal cars as the usual means of 
transportati on from home to s chool ( Table III ) .  Thi s  pro­
portion was much higher than the 68 per cent of all employed 
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TABLE III 
THE USUAL MEANS OF TRANSPORTATION TO SCHOOL USED BY TWO 

SELECTED GROUPS OF HOMEMAKING TEACHERS , 1958 -1959 

Me ans of transportation Grou:e I GrouE II 
used by teachers Number Per Cent Number Per Cent 

Total 87a 95b 

Personal car 78 91 . 76 87 92 . 55 

Car pool 3 3 - 53 2 2 . 13 
Bus 0 0 0 0 

Walk 6 7 . 06 6 6 . 38 

aTwo teachers reported using personal c ar and walking; 
the total is  more than 100 pe r cent . 

bone teacher reported us ing pe rsonal car and walking ; 
the to tal is  more than 100 per cent.  



persons in the United State s who were reported as driving 
automobile s t o  work ( 5 , p .  42 ) .  
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Two factor s may have influenced the se teacher s  to use 
cars as the mode of travel to s chool . The shift in popula­
tion from the rural areas and cities  to the suburb s has 
increased over the last decade so that a car i s  considered a 
necess ity in many familie s .  Seventy-three per cent of the 
families in the United State s own cars and 12 per cent own 
two or  more (5 ,  p .  37 ) .  Supervis ion of home pro j e ct s ,  
making home visit s ,  and teaching adults i n  the community are 
integral parts of the vocat ional home e conomics program. 

�flling a car or having access to one is a v irtual nece ss ity 
in carrying out the se phase s of the program .  

B .  SCHOOL AND COMMUNITY SITUATIONS 

Condi tions in the classroom, within the s chool,  and 

in the community have been reported as affe cting the quality 
of teaching ( 53 ,  p .  84) . Industry, als o ,  has provide d  evi ­
dence that conditions under which employees  work affe ct 

the ir production through either increasing or de cre asing 
their morale ( 35 ,  p .  77 ) .  

Population of the C ommunitie s  
Four-fifths of both groups of homemaking te achers co­

operating in this study seemed to be located in communitie s 
of less  than 10 , 000 population ,  with 58 . 82 per cent of Group I 
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and 43. 62 per cent or Group II teaching in centers or les s  
than 2 , 500 populati on ( Table IV ) . One teacher in Group I 
and three teacher s  in Group II reported that they were 
teaching in cities  having a population or 50 , 000 or more . 

This dis.tribution of teachers tended to corre spond with the 

di stribution or urban and rural population in the various 
state s in which the teachers were teaching. The rural popu­
lation exceeded 50 per cent of the total population in s ix 
of the e i ght cooperating states ( 66 ,  p .  18 ) .  

The di stribution of teachers according to s i ze of com­

munity se emed to be such that one group was no more favorably 
loc ated than the other group. Spillers ( 61 ,  p .  37 ) reported 
that there was no significant difference in the pro blems 

re cogni zed by beginning vocational home e conomic s  teachers 
who taught in towns of varying size s .  I t  has been reported, 
however, that teachers of home economics  tended to be be tter 

satisfied when teaching in larger population centers ( 24, p .  

64) . 

� of Schools 
The te achers in both groups ( 91 . 76 and 89 . 36 per cent , 

re spe ctive ly ) tended to report that they were teaching either 
in consolidated,  rural schools or urban, senior high schools 
( Table V ,  page 54). The grade level of homemaking taught by the 
two groups of teachers would be expe cted to be somewhat simi ­
lar . C onant ( 12 ,  p . ll ) reported that a c ommon practice in a 
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TABLE IV 

POPULATION OF COMMUNI TIES IN WHICH TWO SELECTED GROUPS OF 
HOMEMAKING TEACHERS WERE TEACHING, 1958 -1959 

Population reported GrouE I GrouE II 
by teachers Number Per Cent Number Per C ent 

Total 85 100 . 00 94 100 . 00 

Less  than 500 17 20. 00 18 19 . 15 

500 to  999 16 18 . 82 9 9 . 58 
1 , 000 to 2 , 499 17 20 . 00 14 14 . 89 

2 , 500 to 9 , 999 18 21 . 18 36 38 . 30 

10 , 000 to 49, 999 14 16 .47 10 10 . 64 
50, 000 or over 1 1 . 18 3 3 - 19 
No response 2 2 . 35 4 4 . 25 
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TABLE V 

TYPE OF SCHOOLS IN WHICH TWO SELECTED GROUPS OF HOMEMAKING 
TEACHERS WERE TEACHING, 1958-1959 

Type of schools reported Group I Group II 
by teachers Number Per C ent Number Per Cent 

Total 85 100 . 00 94 100 . 00 
Consolidated rural 40 47 - 06 39 41 . 49 
Senior high urban 38 44- 70 45 47 . 87 
Junior high urban 4 4- 71 3 3 · 19 
County high 2 2 . 35 2 2 . 13 
Small rural 0 0 2 2 . 13 

Junior and senior high 1 1 . 18 3 3 . 19 
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three -ye ar senior high s chool in America was to consider the 
tenth grade as the sophomore ye ar. Grade s nine through 
twelve were usually cons idered as a unit though grade nine 
may have been in the junior high s chool . 

Instructional Load 
A summary of the class enrollment , the number of 

different class preparations made daily, and the level of 
homemaking t aught i s  pre sented in Table VI . The class  en­
rollment of 76 . 47 per cent of the te achers in Group I and 

71 . 29 per cent of those in Group II was le s s  than one 
hundred pupil s .  Slightly more than one -half of the teachers 

in both groups had less than seventy-five pupils enrolled in 
the ir classe s .  This was much le s s  than the median of 129 . 3  
pupils reported in 1955-56 for secondary s chool teache rs in 
the United States ( 44, p .  28 ) .  

The National Commi ssion on Teacher  Education and Pro­
fe ssional Standards of the Nati onal Education As sociation 
( 41 ,  p .  47 ) re commended in 1947 that the total number of 
pupils taught by a te acher of academic sub jects  in secondary 
school s  s hould no t exceed one hundred per day.  The Com­
mis s ion on Se condary Schools of the North Central Asso cia­
tion of Secondary S chools and College s ( 55, p .  140 ) stated 
in 1955 that thirty pupils in a class and five lengthened 
periods ( fifty-five minutes )  daily per te acher were maximum 
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TABLE VI 
SUMMARY OF THE INSTRUCTIONAL LOAD OF TWO SELECTED 

GROUPS OF HOMEMAKING TEACHERS , 1958-1959 

Instructional load Group I Group II 
of teachers  Number Per Cent Number Per Cent 

Class Enrollment: 
Total 85 100 . 00 94 100 . 00 
Les s  than 50 pupils 19 22 . 35 22 23 - 40 

50 - 74 pupils  25  29 . 41 27 28. 72 
75 - 99 pupil s 21 24 . 71 18 19 . 15 

100 - 124 pupil s 20 23 . 53 20 21 . 28 
125 or more pupils 0 0 7 7 · 45 

Number of Different Clas s 
Preparations Daily: 

85 94 Total 100 . 00 100 . 00 
Two or less  16 19 . 83 19 20 . 21 
Three 36 42 . 35 39 41 - 49 
Four 24 28 . 23 20 21. 28 
Five or more 9 10 . 59 15 15 . 96 
No re sponse 1 1 . 06  

Level of Homemaking Taught : 
85 94 Total 100 . 00 100 . 00 

Grade s 10 , 11, and/ or 12 14 16 . 47 15 15.96  
Grade s 9 ,  10 , 11, and/or 12 52 61 . 17 62 65 . 97 
Grades 7 ,  8 ,  and/or 9 3 3 · 53 1 1 . 06 
Grade s 1 through 11 and/or 12 � 5 . 88 a � . 19 
Grade s 8 through 12 7 . 0 6  . 25 
Grades 8 through 10 0 0 1 1 . 06 
Grade s 9 through 10 1 1 . 18 2 2 . 13 
Grade s 8 through 9 1 1 . 18 2 2 . 13 
Grade 9 only 2 2 . 35 4 4- 25 
Grade 10 only 1 1 . 18 0 0 
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The point at which the se homemaking te achers  bel ieved 
that they had large pupil loads was che cked through their 
responses to statement 24, "The number or s tudents I teach 
permi ts me to do effe ctive work with them" ( Table XXXVI , page 
195) . Slightly more than two-thirds or the te achers in both 
groups ( 71 . 77 and 69 . 15 per cent , re spe ctively ) said "ye s "  
to thi s statement . The te achers in Group I whose class en­
rollment s were rrom seventy-five to nine ty-five pupils ,  com­
pared with the te achers in Group II whose class enrollment 

numbered 125 or more pupil s ,  tended to say "yes " to the 
statement . The study , Fac tors Affe cting the Satisractions 
or Home Economics  Teachers ( 24, pp . 44-45 ) ,  reported that 

teachers relt that , with less  than seventy-five pupil s ,  they 
could do erfe ctive work, but more than 125 pupils tended to 
result in le ss erfe ctive work . 

The wide dirference or opinion among these teachers 
in regard to the number of pupils with whom they could work 
effectively might have been iDrluenced by such ractors  as 

length or period , grade level of pupils , ability or pupils,  
available re s ources , and abili ty and experi ence of the 
teachers themselve s .  An examination or the total teaching 

load or teache rs would seem important in order to de termine 
whe ther a reduction or shift in re spons ibilities or help in 
management i s  needed.  
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Te achers • opinions about load may be influenced by 

the number ot different class preparations made daily and 
the grade level taught . Three -fifths ot b oth groups ot 
teachers ( 62 . 18 and 61 . 70 per cent , respe ctively ) reported 
that they made three or less different class preparations 
daily . A low proportion ot b oth groups reported making five 
or more different class preparations daily . Jone s ( 28 ,  
p .  54) reported that 60 per cent o f  the beginning te achers 
cooperating in her study made three daily preparations . 

The re sponses to s tatement 54, "I  have to get ready 
tor too many classe s and con.ference s , " indi cated that the 

maj or proportion or the te achers felt the number or classes 

they taught was sati sfactory ( Table XXXVI ,  page 201 ) .  Three ­
.fifths ot those in Group I and approximately three -fourths 
in Group II re sponded "no " to this  s tatement . The teachers 
who reported five or more di.fferent class preparations 
tended to re spond "ye s "  to the statement . The s tudy, Factor s 

Affe cting the Sati sfact ions ot Home Ec onomics Te achers  ( 24,  

p.  45 ) ,  indi cated that te achers tended to say that more than 
three or four di.fterent class preparations daily were too 

many . 
More than tour-.fi.fths o.f the homemaking teachers co­

operating in this  study ( 82 . 35 and 88 . 30 per cent, re spe c ­
tively )  reported that they were te aching home e conomic s  at 

the ninth-grade level or above , with the maj ority ot them 
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teaching grade s nine through eleven and/or twelve . These 

rindings were to  be expe cted since vocational educ ation, in­
cluding home e c onomics ,  was designed to meet  the needs or 
persons over rourteen years or age or or persons who had 
attained a ninth-grade s tatus ( 67 ,  p .  12 ) .  

Conrerence Periods 

The state plans ror vocational home e conomic s  educa­
tion describe how the statutory provisions and essential 
characteristics  or the program are to be me t .  One e ssential 
characteristic  is  that supervision or home and community 
experience be provided ( 67 ,  p .  15 ) . State plans usually 
speciry that a conrerence period shall be scheduled ror the 
home economic s  teacher . 

Table VII presents the number or conrerence periods 
reported by the te achers and the length or periods in min­

ute s .  Four or more conrerence periods per week were reported 
by a high proportion or the teachers c o operating in this 
study ( 74. 12 and 6 7 . 66 per cent , re spe ctively ) .  More than 

two-thirds or the te achers in Group I reported conrerence 
periods or rirty or more minutes ,  while 50 per cent or those 
in Group II faile d to indicate the length or conrerence 
periods . Nine te achers in Group I and five in Group II re ­
ported that they had no conrerence period . Incre asing en­
rollments  and demands ror orrerings in home e conomi cs could 
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TABLE VII 
TIME WHICH WAS AVAILABLE TO TWO SELECTED GROUPS OF HOMEMAKING 

TEACHERS FOR HOLDING PUPIL CONFERENCES , 1958-1959 

Periods free for holding Grou;e I Grou;e II  pupil conferences 
by teachers Number Per Cent Number 

Number:  
Total 85 100 . 00 94 
None 9 10 . 59 5 
One to 3 per week 13 15. 29 14 
Four to 5 per week 46 54. 12 59 
More than 5 per week 17 20 . 00 14 
One period e ach 4th week 0 0 1 
No re sponse 0 0 1 

Length: 
76a 89b Total 

30 minute s  0 0 1 
45 minute s 5 5 . 88 3 
50 minutes 3 3 · 53 1 
52-53 minute s 2 2 . 35 0 
55 minute s 15 17 . 65 12  
56  minutes 1 1 . 18 0 
60 minutes 34 40 . 00 24 
70 minute s  0 0 1 
75 minute s 2 2 . 35 0 
No response 14 16 . 47 47 

aN ine te achers reported no conference period.  
bFive teachers reported no conference period. 

Per Cent 

100 . 00 
5 - 32 

14. 89 
62 . 78 
14. 89 

1 . 06 
1 . 06 

1 . 06 
) . 19 
1 . 06 
0 

12 . 77 
0 

25. 53 
1 . 06 
0 

50 . 00 
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be re sulting in some teachers '  having no scheduled conference 
periods . 

School Re spons ibilitie s Other � Te aching Homemaking 
The teachers  in both groups reported that they as sumed 

a varie ty of responsibilitie s not related to tea ching home 

e conomics  ( Table VI I I ) .  The percentage of te achers  who 
assumed these responsibilities varied from group to group , 
but the over-all load for both groups appe ared to be equally 
distri buted with one exception .  Twenty teachers in Group I 
( 23 . 53 per cent ) compared with ten in Group II ( 10 . 64 per 
cent ) reported that they taught classes  other than home e co­
nomi cs . Problems in  te aching the se classes could be expected 
if the te achers were unprepared to teach in the sub je ct­
matter field ass igned to them . Spillers ( 61 ,  p .  37 ) ,  however ,  

reported that there was no significant difference i n  the 
problems recogni zed by beginning te achers who taught home eco­
nomics  classes only and by tho se who taught home e conomics 
classes and o ther sub ject-matter classes . 

Extra-Cl ass Time Spent Weekly 
The average amount of time spent each week on such 

act ivi ties as home visits ,  bus duty, clubs ,  serving banque ts,  
and work with adults was e stimated by the homemaking teachers 
( Table IX , page 63 ) .  More than one -half in e ach group ( 57 . 65 
and 59 . 57 per cent , respe ctively )  reported that they spent 
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TABLE VIII 
SCHOOL RESPONSIBILITIES NOT RELATED TO THE TEACHING 

OF HOMEMAKING WHICH WERE ASSUMED BY TWO SELECTED 
GROUPS OF HOMEMAKING TEACHERS,  1958-1959 

Group I Group II  School re sponsibili ties 
reported by teachers  Number Per Cent Number Per Cent 

None 7 
Supervi se school lunch 12 

Plan menus 0 

Sponsor a class 50 

Do bus duty 18 

Teach nonhomemaking classes 20 
Supervise study hall 26 
Supervi se home room 1 
Do hall , lunch, or 
. detention hall duty 14 
Serve one or all banquets  5 
Sponsor various groups 9 
As sist  during b all game s 3 
Others 6 

8 . 24 
14. 12 

0 
58 . 82 
21 . 18 
23 . 53 
30 . 59 

1 . 18 

16 .47 
5. 88 

10 . 59 

3 · 53 
7 . 06 

7 
10 

2 
56 
15  
10 
18 
10 

11 

5 
10 

8 
12 

7 - 45 
10 . 64 

2 . 13 
59. 57 
15 . 96 
10 . 64 
19 . 15 
10 . 64 

11 . 70 
5 - 32 

10 . 64 
8 . 51 

12 . 77 



TABLE IX 

EXTRA-CLASS TIME SPENT WEEKLY BY TWO SELECTED GROUPS 
OF HOMEMAKING TEACHERS ,  1958-1959 

Extra-class time per week Group I Group II  
spent by te achers Number Per Cent Number Per Cent 

Total 85 100 . 00 94 100 . 00 
Less  than 5 hours 19 22 . 35 12 12. 77 
Five to 10 hours 49 57 . 65 56 59 . 57 
Ten to 15 hours 12 14. 12 23 24. 47 
Over 15 hours 4 4. 70 2 2 . 13 
No response 1 1 . 18 1 1 . 06 
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from five to ten hours weekly on activitie s outs ide the 
clas sroom . The admini strators tended to report that the 
homemaking teachers  did their share of s chool activities 
outside of the classroom ( Table XXXVII ,  page 204) . The 
median hours spent weekly in 1955-56 on extra -class activi ­
ties by se condary school te achers in the Uni ted State s was 
10 . 7  (44, p .  28 ) .  

The attitude s of these teachers toward extra-class 
time was che cked through re sponses to statement 42 , "Too 
many school and community jobs  are expe cted of me as a home ­
making teacher" ( Table XXXVI , page 199 ) .  Three -.fifths o.f 
the teachers in both groups ( 58 . 82 and 60 . 64 per cent, 

respective ly )  responded "no " to thi s statement . Those teach­
ers who reported more than ten extra-class hours weekly 
tended to say that too many school and community jobs  were 

expe cted of homemaking teachers ; twenty-four te achers out of 
forty-one reporting ten or more extra-class hours weekly 
re sponded "ye s "  to statement 42 . The findings in the s tudy, 
Factors Affe cting the Satisfactions o.f Home Economi cs 
Teachers ( 24, p.  46 ) ,  indicated that teachers did not feel  

" too many · school and community jobs were expected"  of  them 
when they we re able to report le ss than the e quivalent o.f 
ten class  periods a week on club activities , home visiting, 
community experience s ,  and others . 
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Equipment in the Homemaking Departments 

The over -all ob jective in homemaking e ducation is the 
improvement of home , fami ly, and community l ife . 

The rooms and equipment for homemaking e du cation 
play an important part in the attainment of this ob ­
jective to the extent that they: ( 1 ) provide an 
effe ctive s e tting in which to work,  ( 2 )  afford 
op�ortunity for evaluating equipment for home use , 
( 3 ) set attainable s tandards for the home s in the 
communi ty represented,  {4 )  demonstrate the possi­
b ilities of new or improved equipment for the home , 
and ( 5 ) provide for teaching all areas of home ­
making re gardle ss  of the size of  the department 
( 33 ,  p .  1 ) . 

Departments equipped to teach all phases of homemaking 
were reported by approximately two -thirds of the homemaking 
teachers cooperating in this  study ( Table X ) . Less  than one ­
fifth of the teachers ( 18 . 82 and 19 . 15 per cent, re spe c­

t ive ly )  reported that the departments were equipped to te ach 
only foods and clothing . The se findings indi cated that con­
siderable improvement had been made in homemaking depart­
ments s ince 1948, when one -third or the teachers part i c i ­
pating in a nation-wide study ( 24, p .  3 5 )  reported that they 
worked in departments  equipped to teach all phase s or home 
e conomics and ne arly two -thirds reported tha t they worked in 
departments e quipped to teach only rood and/or clothing. 

More than one -half of the teachers cooperating in this  

study, however, cons idered the equipment inadequate . One ­
third of the teachers in both groups ( 32 . 94 and 36 . 17 per 

cent, respe ctive ly )  re sponded "ye s "  to s tatement 44, "We 
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TABLE X 

PHASES OF HOMEMAKING FOR WHICH HOME ECONOMICS DEPARTMENTS 
WERE EQUIPPED AS REPORTED BY TWO SELECTED GROUPS 

OF HOMEMAKING TEACHERS, 1958-1959 

Phase s or homemaking 
ror which departments Group I Group II 
were equipped as re - Number Per Cent Number Per Cent ported by te achers 

To tal 85 100 . 00 94 100 . 00 
All phases 56 65.88  64 68 . 08 
Food and clothing 16 18 . 82 18 19 . 15 
Several 12 14. 12 12 12 . 77 
No re sponse 1 1 . 18 0 0 
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have adequate equipment for teaching all phases of  home ­
making" ( Table XXXVI ,  page 199 ) .  One -half of those who re ­
ported having e quipment to teach all phases of home e co­
nomics  re sponded "no " to statement 44· 

Te achers ' opinions of what constitutes adequate 

equipment may be influenced by such factors as class organi­
zation--all pupils do ing the same thing at the s ame time or 
various groups engaged in different activitie s s imultane ­
ously--and size of classes .  

The number of teachers reporting equipment for teach­
ing only food and clothing, has implicat ions for state super­
visors and school  adminis trators . State plans are required 
to show the kinds  of schools and equipment to be use d  in the 
vocational program. State boards of vocational education 

are re sponsible for de termining that the plant and equip­
ment of any s chool or class are adequate to c arry out the 
purposes for which the voc ational education program was 

established ( 67 ,  p.  3 ) . 

The te achers ' desire to teach all phase s of  home ­
mak�ng and the pupils ' intere st in all phases of the pro­
gram appeared t o  be related t o  whether the department was 
equipped for teaching all phase s .  Approximately one -half 
of the teachers in both groups re sponded "no " to s tatement 

21,  "I would like teaching of homemaking better if I could 
teach only one phase " ( Table XXXVI , page 194 ) . The majority 
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of the te achers in both groups who responded "no"  to this  
s tatement reported that the ir departments  were equipped to 

te ach all phase s of the program. Slightly le s s  than two­
thirds of the te achers in both groups responded "ye s "  to 
statement 26 , "Pupils in my classe s are intere sted in all 
phases  of homemaking" ( Table XXXVI , page 196 ) .  The majority 
of  the teachers in both groups who re sponded "ye s "  to the 
statement reported that their department s were equipped to 
teach all phases of the program . 

The succe ss of a school program is  dependent upon 

having certain supplies and materia ls to implement appropri -
ate le arning experiences . The response s of the teachers to  
statement 52 , " Provis ions of inadequate funds for the depart-

-
ment make s my work diffi cult , "  indicated that more than two -
fifths of  both groups (43 - 53 and 44. 69 per cent,  respe c­
tive ly ) had problems related to inadequate funds ( Table 

XXXVI , page 201 ) .  A fund adequate for the operation of one 
program might be inadequate for ano ther program.  State 
supervisory staffs and te acher education institutions should 

continue to work with homemaking teachers and the admini s ­
tration in setting up criteria for evaluating the adequacy 
of funds provided for the ope rati on of a local program.  The 
criteria may need frequent revisions be cause of r i se s  in the 
cost of  living and change s in the curri culum. 

Some of the problems related to inadequate funds 
might be partially solved through better planning and 
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management . One -half of the te achers in both groups ( 48 . 23 
and 50 . 00 per cent , re spectively ) indicated that they had 
problems in planning a budget for the department ( Statement 8,  
Table XXXVI , page 191 ) .  The difficulty, on the o ther hand, 
could be lack of funds with which to plan .  The teachers  
tended to  s ay they had difficulty in planning a budge t when 
they reported inadequate funds .  The majori ty of the admin­
is trators reported that the ir homemaking teachers planned 
and followed a budget ( I tem 13 , Tab le XXXVII , page 204) . 

Employment Pract ices . of Local School Boards 
The administrators reported that the local s choo l  

b oards tended t o  employ married women to teach homemaking on 
the bas i s  of the ir qualifications ( Table XI ) .  The " teacher 
shortage , "  "marital s tatus , "  or " being e stablished and in-

. . 
fluential persons in the community" appe ared to have little 
influence on employment practices in the s chools whi ch em­

ployed the se teachers .  The employment practice s  of the 

local school boards and the attitude of the people in the 
communities in regard to married women teachers tended to  be 
consistent . A high proportion of both groups of teachers 
re sponded "no " to statement 25, 11 I believe there is consider­
ab le fe eling in thi s communi ty agains t married women 
teaching" ( Table XXXVI , page 195 ) . The se findings tended to 
be s imilar to  those  reported in two re cent studie s . 
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TABLE XI 

POLICIES OF LOCAL SCHOOL BOARDS IN EMPLOYING MARRIED WOMEN 
TO TEACH HOMEMAKING AS REPORTED BY TWO GROUPS 

OF ADMINISTRATORS, 1958 -1959 

Policie s reported by 
the administrators 

Employs married women 
because of te acher 
shortage 
Employs married women 
on basis  of quali-
fications 
Prefers married women 
Employs married women 
bec ause they are 
e stablished and in-
fluential in community 

Prefers s ingle women 
Others 
No re sponse 

Group I Group II 
Number Per Centa Number Per C enta 

1 1 . 20 0 0 

78 93 . 97 86 96 . 63 
0 0 1 1 . 12 

2 2 . 41  2 2 . 25 
0 0 1 1 . 12 
1 1 . 20 1 1 . 12 

2 2 . 41 0 0 

aPercentage s will total more than 100 , since several 
admini strators reported two or more policies • 

. ·.;_ 



A survey of urban public s chool  systems in 1951 
( 45, p .  29 ) indicated that in 41 per cent or the systems 

7 1  

married women were appointed as teachers on an equal b as i s  
with s ingle te achers ; in 51 per cent o f  the systems there 
were limitations  or restrictions ; and in 8 per c ent no mar­

ried women were employed .  Norton ( 50 ,  p .  38 ) reported that 
approximate ly two-thirds of the administrators cooperating 
in her study employed home -e conomi st homemakers  on the b as i s  
of qualific ations . 

Attitudes Toward Home Economics 
Home e conomic s  in the past has received b o th favor-

able and unravorable criticism by critics  of educati on, ad­
ministrators , o ther te achers ,  and c it i zens in the community . 

The homemaking teachers participating in thi s  study tended 
to report that favorable attitude s toward home economic s  
exi s ted in their s chools and communities . Three -fourths 

( 76 . 47 per cent ) of the teachers in Group I and nine -tenths 
( 90 . 43 per cent ) of those  in Group II re sponded "no " to 
statement 3 ,  " In this s chool, home economi c s  i s  considered 
l argely as a field for pupils of low social and/or mental 
levels"  ( Table XXXVI ,  page 190 ) .  Teachers in Group I tended 

- . 
to s ay "ye s "  to the statement more often than did the 

teachers in Group I I .  Teachers such as  those  in Group I may 
need help from administrators and supervisors  in interpre ting 
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to the school and community the contributions  that home e co­
nomics  can make to the educational program. 

It should be remembered that those  teachers  reporting 
the se attitude s  were te aching in the Southern Region.  The 
extent to  which this rinding would be true throughout the 
United State s might be questioned .  Enrollment in homemaking 
clas ses in public  s chools in the Southern Region, however, 
tends to be larger than that in the other regions . For ex­
ample , in 1937 , the total home economic s  enrollment in 
rederally-aided , day-school classe s in twelve Southern State s 
was 59, 982 pupils , 39 . 6  per cent or the total enrollment or 

194, 781 pupils  in the Uni ted State s { 72 ,  p .  82 ) .  The home 
e conomics enrollment or girls in rederally-aided day-school 
classes in the twelve Southern States in 1957 was 448, 600 , 
51 . 7  per cent of the enrollment or 866, 802 girls in the 

United State s { 68 ,  p .  33 ) .  The se facts seemed to subs tanti­
ate the rindings in  this study in regard to  favorable a tti ­
tudes toward home e conomic s .  Slightly le s s  than one -third 
{ 30 . 2  per cent ) or the teachers participat ing in a study in 
1947 { 24, p .  40 )  reported that home e conomic s  was considered 
large ly as a field for pupils or low social and/or mental 
leve ls .  Teachers in the Southe rn and Cen tral Regions tended 
to report the oppos i te more rrequently than did teachers in 
the North Atlanti c and Paciric  Re gi ons . 
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Teachers may sometimes be critical of each other and 
of the fields of sub ject matter outs ide the ir immediate 
interests .  Approximate ly two-thirds of  the homemaking 
teachers in bo th groups responded "no"  to s tatement 51 , 
" Some te achers in this school are criti cal of home e conomics"  

( Table XXXVI , page 201 ) .  The number of  teachers responding 
"ye s "  to thi s s tatement sugge sted that more effe ctive com­
munication among the faculty members might be ne eded . The 

homemaking te achers should s trive to relate themselve s to 
other te achers so tha t mutual understanding of the various 
department s wi thin the s chool might be developed . 

Table XII pre sents the adminis trators ' opinions c on­
cerning the attitude s of other teachers in the local s chool  
or the people in the community toward home economi cs .  Both 

groups of admini s trators in general reporte d  that the home ­
making program was considered an e s sential part of education 
in the s chool and c ommunity . More administrators of te achers 

in Group II  than tho se of Group I tended to report that  the 
homemaking department was set apart from other departments 
in the s chool and that homemaking teachers used different 
methods of teaching from tho se used by other teachers . Few 
admini strators reported that other teachers re sented federal 
aid to the homemaking program. 



TABLE XII 
RESPONSES OF TWO GROUPS OF ADMINISTRATORS TO STATEMENTS 

CONCERNING THE ATTITUDE TOWARD HOME ECONOMICS  HELD BY 
TEACHERS AND PEOPLE IN THE COMMUNITY, 1958-1959 

74 

Statements concerning the Group I Group II  attitude and response s or  Number Per centa Number Per Centa 
the admini strators 

Home e conomic s  is an 
essential part or educa-
tion in the s chool and 
community . 79 95. 18 82 92 . 13 
Home e conomi cs i s  se t 
apart rrom other depart-
menta in the s chool . 5 6 . 02 10 11 . 23 
Homemaking te achers use 
different me thods of 
te aching from those us ed 
by o ther teachers .  2 2 . 41 13 14. 61 
Te achers resent redera1 aid 
to the homemaking program . 4 4. 82 6 6 . 74 
Others 0 0 6 6 . 74 
No response 1 1 . 20 0 0 

aPercentage s will total more than 100 , s ince several 
administrators reported two or more attitudes .  
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Relations with Others 

There is  evidence that work is  more pleasant and er­
re ctive ir workers en j oy the pe ople around them and their 
relations are good . A summary or how homemaking teache rs co ­

operating in this  s tudy relt about the ir relations wi th 
o thers i s  pre sented in Table XIII . A high proportion or both 
groups or teachers indicated tha t they got along well wi th 
admini strators , teachers,  pupils , and people in the community .  

Working wi th teen-age pupils appeared to present 

little dirri culty to the ma jority of these  teachers .  Eighty­
one or those in Group I ( 95 . 29 per cent ) and nine ty-two in 
Group II ( 97 . 87 per cent ) re sponded "no" to the statement , I 
have dirriculty in working with teen-agers . " The responses  

to the statement , " I  am bothered with disciplinary problems , "  
appeared slightly inconsistent with re sponse s to  the previous 
statement . Eight teachers in Group I ( 9 .41 pe r cent ) re ­
ported that they were bothered with disciplinary pro blems , 
whereas only three ( 3 . 53 per cent ) had indicated difficulty 

in working with teen-agers . The two ractors do not nece s ­
sarily represent the same meaning and di sc iplinary problems 
could have arisen in classe s ,  study hall , lunchroom ,  and de ­
tention hall with pupils below teen-age . These  rindings are 

s imilar to  those  reported by Norton { 50 ,  p .  180 ) .  The home ­
e conomis t  homemakers who participated in her study reported 

no di s ciplinary pro blems , but 4 per cent of them recommended 
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TABLE XIII 

RESPONSES OF TWO SELECTED GROUPS OF HOMEMAKING TEACHERS TO 
STATEMENTS CONCERNING RELATIONS WITH OTHERS ,  1958-1959 

Statements and re sponses  Grou:e I Grou:e II 
to them by the teachers Number Per Cent Number Per Cent 

My relations with the admin-
i stration are pleasant . 

Ye s 84 98 . 82 93 98 . 94 
Uncertain 1 1 . 18 0 0 
No 0 0 1 1 . 06 
No response 0 0 0 0 

There i s  a :fine spirit among 
the tea chers in this s chool . 

Ye s 68 80 . 00 11 81. 9 2  
Uncertain 12 14 . 12 4 4. 25 
No 5 5 . 88 9 9 . 58 
No re sponse 0 0 4 4. 25 

Most  people in the community 
cooperate with the home -
making teacher ( s ) .  

81 95. 29 87 92 . 55 Ye s 
Uncertain 2 2 . 35 5 5 . 32 
No 1 1 . 18 2 2 . 13 
No re sponse 1 1 . 18 0 0 

I have difficulty in working 
wi th teen-agers .  

3 · 53 1 1 . 06 Ye s 3 
Uncertain 0 0 1 1 . 06 
No 81 95 . 29 92 97 . 88 
No re sponse 1 1 . 18 0 0 

I am bothered with dis-
ciplinary prob lems . 

8 9 . 41 1 1 . 06 Ye s 
Uncertain 0 0 1 1 . 06 
No 76 89 . 41 92 97 . 88 
No re sponse 1 1 . 18 0 0 
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that teacher-education ins titutions provide more opportunity 
for bringing teachers up-to-date on the psychology and guid­
ance of teen-agers .  The findings in Coleman ' s s tudy,  on the 
other hand , indicated that beginning homemaking teachers 

experienced perplexing conduct situations and were unable to 
handle them effe ctively . 

Table XIV presents the admini strators ' viewpoint in 
regard to the relatlons of their homemaking te achers with 
parent s ,  pupils,  and other teachers . The opinion of the ad­
minis trators tended to be consistent with those of the 
teachers . Apparently the se teachers had taken a positive ap­
proach to re lations with others and had developed sati sfying 
relationships . 

C .  CHAPTER SUMMARY 

Home , s chool ,  and communi ty situations were reported 
in this chapter . Almo st 100 per cent of the two groups of  

teachers were maintaining home s for themselves , their hus­
bands , and one or more children . Few homes had other adult s  
living as a member o f  the family group . A larger proportion 

of teachers in Group I than in Group II reported having pre ­
school  age children. Predominant reasons for teaching as re ­

ported by Group I te achers were e conomic ne ce ssity, having 
been urged to teach, and need for outside interest s .  
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TABLE XIV 
RESPONSES OF TWO GROUPS OF ADMINISTRATORS TO 
STATEMENTS CONCERNING THE RELATIONS OF THEIR 

HOMEMAKING TEACHERS WITH OTHERS , 1958 -1959 

Statements concerning the 
teachers and re sponse s of 

the administrators 

Maintains good relations  
with parents and other 
adults in the community . 

Ye s 
Uncertain 
No 
No response 

Establi shes good relations 
with pupils . 

Ye s 
Uncertain 
No 
No re sponse 

Works well with other 
teachers . 

Ye s 
Uncertain 
No 
No re sponse 

Group I Group II  
Number Per C ent Number Per Cent 

89 . 16 84 94. 38 7i 9 . 64 2 2 . 25 
1 1 . 20 2 2 . 25 
0 0 1 1 . 12 

76 91 . 57 83 93 . 26 
6 7 . 23 3 3 · 31 
1 1 . 20 1 1 . 12 
0 0 2 2 . 25 

78 93 . 98 82 92 . 14 
4 4. 82 3 3 · 31 
0 0 1 1 . 12 
1 1 . 20 3 3 · 31 
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The ma jority of the teachers were teaching in consoli­
dated rural s chools  or urban senior high s chools ; approxi ­
mately one -half of the teachers were lo cated in centers with 
a populat ion of le ss than 2 , 500 . The total class  enrollment 

of approximately three -fourths of the te achers was le s s  than 
one hundred pupils . Slightly more than three -fifths of the 
teachers made three or less different class preparations 
daily .  The grade levels of homemaking taught by the maj ori­
ty of the te achers were nine through eleven and/or twelve . 
Few teachers reported having no c onference period . The home ­

making teachers appe ared to have assumed the ir share of 
s chool respons ibilities  not related to the teaching of home ­
making . The maj ority of them reported that they spent less  

than ten hours weekly on extra-class dutie s .  
Approximately two-thirds of the teache rs reported 

that the homemaking departments were equipped to teach all 
phases of homemaking, but only one -third of them indi cated 
that the equipment was adequate . More than two -fifths of 
the teachers reported tha t inadequate funds made their work 
diffi cult . 

The admini strators reported that the local school 
boards tended to employ married women to teach homemaking on 
the basis  of their qualifi cations . The pe ople in the com­
munity and other te achers appeared to hold favorable att i ­
tudes toward home e conomic s ,  considering i t  an e ssential part 
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of education in the school and community . The homemaking 
teachers seemed t o  have good relations with administrators , 
other teachers ,  pupils,  parents ,  and o the rs in the community. 



CHAPTER IV 

INSTRUCTIONAL PROGRAMS REPORTED BY TWO 
SELECTED GROUPS OF HOMEMAKING TEACHERS 

The instructional programs in homemaking as reported 
by teachers ,  admini strators , and s tate supe rvisors in e ight 
s outhern state s are de scribed in this  chapter . The statis­
tical data are presented in tables rollowed by interpreta­
tions . The phases or the programs whi ch will be de scribed 
are planning, methods or teaching, evaluati on techniques ,  
instructional materials , home and community experi ences ,  
records and reports ,  and evaluation or the teachers and 
their programs . 

A .  BASES OF PLANNING 

Learning i s  more likely to be erre ctive when the cur­
r iculum provides ror a variety or experiences  which grow out 
or or are re lated to pupils ' interests ,  he lp to meet  real 

needs , and provide pupils with a chance to  succeed .  Learning 
i s  more like ly to be erre ctive , too , when pupils participate 
in the sele ction, planning, and evaluating of the se experi­
ences { 71 ,  pp . 9-10 ) .  

A smaller proportion or teachers in Group I than of 
those in Group II reported that the base s ror planning the 

homemaking program were plans or pupils , parents ,  and 
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teachers ( Table XV ) .  Slightly more than one -half of the 
Group I teachers ( 52 . 94 per cent ) and seven-tenths of the 
Group II teachers ( 72 . 35 per cent ) used suggestions from 
state or city curriculum guide s in comb ination with plans of 
pupils and parents in setting up instruct ional programs . 
Approximate ly one out of three teachers in Group I ,  compared 

with one out of eight in Group II , base d the ir programs on 
sugges tions  in state or city curriculum guides ;  while a 
small number in both groups { five and four ,  re spe ctively )  
reported that the program was based on plana made b y  the 
local teachers . 

The teache rs in Group I ,  having re cently entered or 
re-entered the profes sion,  would be expe cted to be le ss  ex-
perienced in using cooperative planning with pupils and 
parents and to rely more heavily upon curri culum guide s as 
the bas is for planning their programs . The curriculum 

guide s prepared by the various states represented in thi s  
study emphas i zed that the materials were to b e  considered 
as sugge stions only . For example , a re cent guide developed 
in Oklahoma for one area of homemaking stated:  

They (teachers] should continue to become familiar 
with the home background and plan cooperatively 
with students , parents ,  administrators , and others 
as they develop the homemaking program locally 
( 26 ,  P o  i ) .  

Concrete illustrat ions from state supervi sory staffs and 
teacher education institutions are probably needed in order 



TABLE XV 
BASES UPON WHICH TWO SELECTED GROUPS OF HOMEMAKING TEACHERS 

PLANNED THE HOMEMAKING PROGRAMS , 1958 -1959 

Base s for planning home - GrouE I Grou,e II making program as re - Number Pe r Cent Number Per Cent ported by teachers 

Total 85 100 . 00 94 100 . 00 

Sugge stions in state or 
28 city curri culum guide 32 . 94 12 12 . 77 

Plans of local te achers 5 5 . 88 4 4. 25 
Plans o:f pupils , parents , 

8 . 24 9 . 57 and te achers 7 9 

Plans of pupils , parents ,  and 
teachers plus sugge sti ons 
in state or city curriculum 
guides 45 52 . 94 68  72 . 35 

No response 0 0 1 1 . 06 
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to help the s e  teachers develop skills in planning the pro­
gram with parents ,  pupils , and o thers and in using curricu­
lum guides only as re source material s .  

Simpson ( 59 ,  p .  56 ) pointed out that others in the 
community could be u sed in helping the le arner identify pro b ­
lems now faced but unre cogni zed and problems like ly t o  be en­
countered in the future . Approximately two-fifths of the 
teachers in both groups ( 44. 71 and 38 . 30 per cent , re spec­

tively ) re sponded "no " or  "uncertain"  to s tatement 32 , 
"Repre sentatives of the communi ty, parents ,  and pupils ass ist  
me in  planning the program" ( Table XXXVI , page 197 ) .  It 

appe ared that parents and pupils were being brought into 
planning the program to a greater extent than other people 
in the community. Teachers and pupils could be encouraged 
to consult with repre sentative s of local groups and key 
pe ople in the community in regard to experiences that might 
lead to the improvement of home and family living.  

The vocational home e conomics  curriculum i s  concerned 
with fundamental values and problems in several aspects  of 
home living and homemaking . "Pro blems studied are derived 

from the needs and concerns of the individuals and famile s 
served • • •  " ( 67 ,  p .  15 ) .  The teachers in both groups 
tended to report that the ir programs were based on pro blems 

derived from the needs in the community and in several areas 
of home e conomics . One hundred per cent of those in Group II  
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and 95. 30 per cent in Group I said "ye s "  to statement 14, 
"The homemaking program emphas i zes planning, inf'ormational 
activi tie s ,  and practical experience s in a variety or home 

e conomic s areas " ( Table XXXVI , page 193 ) . Statement 2 ,  "The 
homemaking orrerings are based on a current analys i s  or home 
and ramily living ne eds in the community , "  re ce ived "ye s "  
responses  rrom 87 . 06 per cent of the teachers in Group I and 
rrom 94. 68 per cent of those in Group II ( Table XXXVI , page 
190 ) .  The teachers who reported that the ir programs were 
not based on a current analysis  of home and family living 
needs in the community may need help with technique s for 
determining needs . 

B .  METHODS OF TEACHING 

Stile s  and Dorsey ( 62 ,  p .  12 ) stated that the goal in 
teaching was to guide students in the ir growth and develop­

ment and that thi s goal could be accompl ished through 
teaching procedures which emphasized developing skills and 

habits of self-direction .  Both groups o f  teachers reported 
that the ir pupils assi sted them in sele cting, planning, con­
ducting , and evaluating le arning activi tie s { Table XVI ) .  
Such experiences  on the part of pupils might be expe cted to  
develop self-dire ction.  

The homemaking teachers were reques ted to indi cate 
whethe r they used certain re commended teaching procedure s 
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TABLE XVI 

LEARNING ACTIVI TIES WITH WHICH PUPILS ASSISTED TWO 
SELECTED GROUPS OF HOMEMAKING TEACHERS ,  1958-1959 

Learning activities 
with whi ch pupils 
ass isted teachers 

None 
Se le cting 
Planning 

Conducting 
Evaluating 

Group I Group II 
Number Per Cent Number  Per Cent 

1 1 . 18 1 1 . 06 
70 82 . 35 83 88 . 30 

74 87 . 06 82 87 . 23 

55 64. 71 69 73 · 40 

79 92 . 94 90 95. 74 
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and to add others to the li st.  A summary or the ir re sponses 
with regard to cooperative planning, evaluation,  rield trips , 
group or commi ttee work, and problem solving i s  pre sented in 

Table XVII . 
The use or cooperative planning was reported by a 

high proportion or the teachers in both groups ( 94 . 12 and 
95 . 75 per cent , re spe ctively ) . A larger number or teachers 
in Group I than in Group II indi cated that the use or co­
operative planning was dirficult ror them. In- service educa­

tion de aling with cooperative planning might prove worth­
while ror the se teachers . They may need help with tech­
nique s ror stimulating intere st in cooperative planning as 
we ll as in the use or the method. 

Bloom ( 6 , p. 185 ) derined evaluation as the making or 
judgments ab out the value of ideas , work s ,  solutions , 
me thods ,  and materi als . He stated that i t  involved the use 

of criteria for appraising the extent to which particulars 
are accurate , erfe ctive , e conomical , or sati srying, and that 

the criteria may be e ithe r de termined by the student or given 
to him . 

Evaluation wi th thi s  interpretation is  an integral 
part of the learning process and is a way of teaching . More 
than nine out o r  ten teachers in both groups ( 90 . 59 and 
96 . 81 per cent , re spe ctively ) reported the u se of the proces s 
of evaluation .  This me thod of te aching appeared to  b e  no 



88 

TABLE XVII 
METHODS OF TEACHING WHICH TWO SELECTED GROUPS OF HOMEMAKING 

TEACHERS REPORTED HAVING USED, 1958-1959 

Methoda of teaching and GrouE I Grou:e I I  
ease or use b y  teachers Number Per Cent Number Per Cent 

Cooperative Planning 80 94. 12 90 95- 75 
Ease 56 65. 88 77 81 . 91 
Difficulty 20 23 . 53 10 10 . 64 
No response 5 5 . 88 4 4 . 25 

Evaluation 77 90 . 59 91 96 . 81 
Ea se 50 58. 82 61  64. 89 
Difficulty 22 25. 88 26 27 . 66 
No response 8 9 . 41 3 3 - 19 

Field Trips 73 85 . 88 86 91 - 49 . 
Ease 45 52 . 94 66 70 . 21 
Difficulty 23 27 . 06 18 19 . 15 
No re sponse 12 14. 12 8 8 . 51 

Groups  or Committe e Work 78 91 . 76 87 92 . 55 
Ease 59 69 . 41  72 76 . 60 
Difficulty 14 16 . 47 12 12 . 77 
No re sponse 7 8 . 24 7 7 - 45 

Problem Solving 72 84. 71 81 86 . 17 
Ease 35 41 . 18 43 45· 74 
Difficulty 34 40 . 00 35 37 . 23 
No re sponse 13 15 . 29 13 13 . 83 

Others 10 11 . 76 21 22 . 34 
Ease 7 8 . 24 12 12 . 77 
Difficulty 0 0 4 4- 25 
No re sponse 

aA number or teachers reported the use or each method, 
but some teachers did not che ck whether a method was used with 
ease or difficulty . 
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more dirricult for teachers in Group I than ror those in 
Group II . Approximate ly one -rourth or the teachers in b oth 

groups { 25. 88 and 27 . 66 per cent , respe ctive ly ) reported 
that they used the pro cess  or evaluation with dirriculty. 
The se results indicated that the se teache rs needed assist­
ance with this  method of teaching. 

The r ield trip provide s an opportunity for pupils to 
enlarge their  classroom experience s when it is  planned with 
care and di scrimination as an integral p art of the learning 
proce ss . I t  may he lp the pupils to deve lop social ad just­
ment and critical thinking as well as to b roaden the ir 

horizons and provide tangible , practical experiences ( 19 ) .  
The use or the rield trip was reported by a smaller propor­
tion of te achers in Group I than by those in Group II 
( 85 . 88 per cent compared with 91 . 49 per cent ) .  More teachers 
in Group I than in Group II indicated that the use or the 
field trip was dirficul t .  Size of c ommunity appe ared to 
have little if any re lationship with the teachers ' dirfi­
culty in using the f ield trip . These teachers may need he lp 
with re cogni zing community resource s ;  planning with admini s­
trators , pupils , and parents in regard to  the purpose of the 
field trip ; de termining when the fie ld trip might be the 
mos t  appropriate method for use in a learning situation; and 
how to adapt the f ie ld trip to the school schedule . 
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The divis ion of pupils into groups or committees , 

with each group operating in various ways to accomplish its 
purpose s ,  i s  an effe ctive method in some le arning s ituations . 

More than nine out of ten teachers in e ach group reported 
using this me thod of teaching and the maj ority of them indi­
cated that they had no difficulty in using the method . 

Problem solving as a method of te aching was reported 
by 84. 71 per cent of the te achers in Group I and 86 . 17 per 
cent of those in Group II . The reports indicated,  however, 
that two-fifths or  b oth groups (40 . 00 and 37 . 28 per cent, 
respe ctively ) use d  the method with difficulty . Coleman 
( 10 ,  p .  144 ) reported that the beginning homemaking teachers 
cooperating in her study negle cted the use or problem solv­
ing. 

The failure to use pro blem solving as a method of 

teaching and the diffi culty which teachers  reported in using 
it may be related to the problem of teaching pupils or differ­
ent abilities in one class . More than two -fifths of both 
groups or  te achers participating in this s tudy ( 47 . 06 and 

42 . 55 per cent , re spe ctive ly ) said "ye s "  to s tatement 38,  
"I  find i t  difficult to te ach pupils or so  many different 
abilitie s in one class " ( Table XXXVI , page 198 ) . This 
finding has impli cati ons for both pre -service and in-service 
education. Experiences  in identifying problems , planning 

approache s to problems , and practicing problem solving might 
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enable teachers to guide the ir pupils in problem solving with 
le ss difficulty. The use of the problem solving me thod i s  
one me ans of meeting the ne eds o f  pupils with different abil­
ities  or varying levels  of abilit ies  in one c las s ,  though 
children w i th le ss ability may have difficulty in us ing 
problem solving.  

C .  EVALUATION TECHNIQUES 

Evaluation is concerned with the extent and kind 
of change s taking place in behavior related to the 
spe cific objective s de sired to result from a 
le arning experience • • • • It employs a wide 
range of device s designed t o  secure evidence of 
need , w i th spe cial reference to ne ed for le arning, 
and evidence s of growth in terms of the des ired ob­
je ctive s  ( 71 ,  P •  39} . 

The teachers were reque sted to che ck the evaluation techniques 
which they used and to add o thers to the lis t .  The term 
"used" may have indicated the construction and interprets-
tion of tes ts ,  or both. Few re ady-made te sts  are available 

in the area of home e conomics so , in mos t  instance s ,  teachers 

probably constructed the tests they used.  A summary of 
the ir re sponses  in regard to the use of essay tests , objec-
tive te sts ,  and self-evaluation is  presented in Table XVIII . 

The use of  essay te sts was reported by a high propor­
tion of teachers in bo th groups ( 83 . 53 and 86 . 17 per cent , 
respe ctive ly ) . More than a third of the teachers in Group I 
( 36 . 47 per cent ) and more than one -fourth of those in 
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TABLE XVIII 

EVALUATION TECHNIQUES WHICH TWO SELECTED GROUPS 
OF HOMEMAKING TEACHERS REPORTED 

HAVING USED, 1958-1959 

Evaluation technique sa GrouE I GrouE II  and e ase of use  by Number Per Cent Number Per Cent teachers  

Essay te sts 71 83 . 53 81 86 . 17 
Ease 36 42 - 35 54 57 - 45 
Difficulty 31 36 . 47 26 27 . 66 
No re sponse 14 16 . 47 13 13 . 83 

Ob jective tests  83  97 . 65 87 92 . 55 
Ease 71 83 . 53 80 85. 11 
Difficulty 8 9 - 41 6 6 . 38 
No response 2 2 . 35 1 7 - 45 

Observat ions 75 88 . 23 85 90 .43 
Ease 63 74. 12 74 78 . 72 
Difficulty 9 10 . 59 9 9 - 57 
No re sponse 10 11 . 77 9 9 - 57 

Practical test s  76  89 . 41 83 88 . 30 
Ease 63 74- 12 72 76 . 60 
Difficulty 8 9 · 41 9 9 .  57 
No response 9 10 . 59 11 11. 70 

Se lf-evaluation 11 90 . 59 87 92 . 55 
Ease 35 41 . 18 51 5i · 26 
Difficulty 31 43- 53 36 3 · 30 
No re sponse 8 9 . 41 1 7 - 45 

Others 2 2 . 35 6 6 . 38 
Ease 2 2 . 35 2 2 . 13 
Difficulty 0 0 2 2 . 13 
No re sponse 

aseveral teachers reported the use of e ach te chnique , 
but some teachers did not che ck whe ther a technique was used 
with ease or difficulty . 



Group II  ( 27 . 66 per cent ) indicated that they used the se 
te sts with di££i culty . 
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Ess ay tests have been criticized £or the ir lack or ob­
ject ivity, inadequate sampling or material , and stre s s  on 
spe ci£ic inrormation. Sims ( 60 )  stated that the e s s ay test 
was a pro j e ctive te chnique which intentionally or uninten­
tionally reve aled information regarding the s tructure , dy­
namics , and func tioning of the s tudent ' s  mental life as i t  
has been modified b y  a particular s e t  o f  learning experi­
ence s .  I t s  use should b e  encouraged and assis tance should 
be  provided teachers in understanding the kinds of outcome s 
to te s t  for, the nature of the test que stions , and how to 

handle the re sults of the te st . 
The use of ob je ctive tests was reported by b oth 

groups of teacher s ,  and few of them ( 9 . 41 and 6 . 38 per cent, 
respe ct ive ly )  indi cated that they had dif£iculty in using 
the tes t s .  Leaders in the field or evaluation have poin ted 
out that o b je ctive te sts should be designed to elicit re ­
sponses that reveal comprehension, vocabulary, computational 
ability ,  critical thinking, work study habits , and knowl­

edge ( 80 ,  p .  31 ) .  

Ob servation as a me thod of evaluation was reported by 
approximately nine out of ten teachers in both groups ( 88 . 23 
and 90 . 43 per cent, re spectively ) . One out or ten teachers 

in b oth groups ( 10 . 59 and 9 . 57 per cent , res pe ctively ) 
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indi cated that the use of observation in evaluating student 
behavior was difficult for her . The e asiest  type of ob serva­
tion is probably casual ob servation of the w ay pupils act . 
Systematic  observation, however , which include s the analysis 
and recording of behavior by use of charts ,  che ckli sts,  or 

anecdotal re cords may prove diffi cult for many teachers . 
This me thod could be helpful in revealing the de s ire s ,  con­
cerns , and patterns of behavi or of pupils ( 64, pp . 186-94 ) . 
Teachers should be encouraged to use this  te chnique , along 
with others ,  in order to ge t a better understanding of the 
child . 

Practical or performance tests are used to de termine 
the ability of pupils to do particular jobs . They have a 
very defini te place in home economics  which relie s he avily 

on the appli cati on of Dewey ' s  principle that educ ation in 
order to accomplish its ends both for the individual learner 
and for society must be based upon experience ( 14, p .  113 ) .  
Approximately nine out of ten te achers in b oth groups ( 89 . 41  
and 88 . 30 per cerit , respe ctively ) reported the use of practi­
cal te sts .  A small percentage of te achers indi cated that 
the use of the se tests was difficult . Performance tests  may 
be  used to diagnose diffi cultie s ,  predi ct future succe s s ,  
motivate le arning, or me asure achievement ( 3 ,  p .  72 ) .  One 

might ques tion whether the teachers reporting the use of 
practical te sts had set up a situation planned to measure 
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skill or had merely provided a laboratory experience to 
teach. The making of a garment , however,  according to Arny 

( 3 ) ,  might be considered as a measure of performance . 
The use of self-evaluation by pupils would be expe cted 

if true cooperative planning was practiced.  Nine out of ten 
teachers  in both groups ( 90 . 59 and 92 . 55 per cent , re spe c­
tively ) reported the use of  self-evaluation by  pupils . The se 
proportions corre sponded closely with those of the teachers 

in each group who reported the use of  c ooperative planning 
( Table XVI , page 86 ) .  Two -fifths of the teachers ( 43 - 53 and 
38 . 30 per cent , re spe ctive ly ) indicated that they used this 
device with diffi culty. Self-appraisal i s  important in the 
learning proce ss and pupils need guidance in judging their 
growth and progre ss  toward obje ctive s .  First efforts in 
self-evaluation may fall short of de sirable outcome s ,  but 
continued practice under supervision should develop skill in 
the abili ty to judge growth and learning . 

These £indings  are s imilar to those reported by 
Spillers ( 61 ,  p .  37 ) .  She found that beginning teachers in 
vocati onal home economi cs  had diffi culty in leading a class 
to  se lf-evaluation. Coleman ( 10 ,  p .  88 ) reported that be­
ginning homemaking teachers coope rating in her s tudy ne eded 
help in the use of democrati c evaluation procedures with stu­
dents . Three -fifths of tho se teachers mentioned evaluation 
as an area in whi ch they had problems . They tended to put 
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emphasis  on grading and sub ject matter rather than on values 
and they reported that the making or tests  was dirricult and 
time consuming. 

The rindings in this  study sugge sted that in-servi ce 
education dealing w i th technique s or evaluation,  e spe cially 
in the use or essay tests and selr-evaluation or pupils 

would be he lprul to  the se teachers . As s i stance with con­
s truction or te s ts may be needed,  too . All teachers have 
to  make tests ,  but homemaking te achers have to rely almo st 
altogether on teacher-made one s since , as  has been pointed 
out , there are raw publi shed achievement te s ts in the are a  
o f  home e conomi cs . 

D. INSTRUCTIONAL MATERIALS 

The instructional materials which the homemaking 

te achers reported having used and the extent to whi ch the 
materials were used are pre sented in Table XIX. A high pro ­
portion of the teachers in both groups reported that  they 
used commercial chart s ,  filmstrips , pamphlets or bulletins , 
periodical s ,  and teacher-made materials . They indi cated 
that they used the se materials e i ther rrequently or occa­
sionally . Two -rirths or the teachers in Group I (41 . 18 per 
cent ) and approximately one-halr ( 48 . 94 per cent ) or those 
in Group I I  reported that they seldom used slide s .  The lack 

or racilitie s  ror showing slide s and lack or slide s which 
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TABLE XIX 

INSTRUCTIONAL MATERIALS WHICH TWO SELECTED GROUPS OF 
HOMEMAKING TEACHERS REPORTED HAVING USED, 1958-1959 

Instructional materialsa Group I Group II 
and degree of use re - Number Per Cent Number Per Cent 

ported by teachers  
Charts  ( commercial 

Frequently 
Occas ionally 
Seldom 
No response 

Filmstrips 
Frequently 
Oc cas ionally 
Seldom 
No re sponse 

Pamphlets  or bulle tins 
Frequently 
Occasionally 
Seldom 
No response 

Periodicals 
Frequently 
O ccasi onally 
Se ldom 
No response 

Slides 
Frequently 
Occasionally 
Seldom 
No re sponse 

Teacher-made 
Frequently 
Occasionally 
Se ldom 
No re sponse 

Others 
Frequently 
Occasionally 
Se ldom 

84 
45 
34 

3 
1 

78 
23 
45 
10 

7 
83 
67  
13 

1 
2 

79 
43 
28 

7 
6 

63 
5 

23 
35 
22 
79 
57 
20 

1 
6 

10 

tt 
0 

98 . 82 
52 . 94 
40 . 00 

3 - 53 
1 . 18 

91 . 76 
27. 06 
52 . 94 
11. 76 

8 . 24 
97 . 65 
78 . 82 
15. 29 

1 . 18 
2 . 35 

92 . 94 
50 . 59 
32 . 94 

8 . 24 
7 . 06 

74. 12 
5. 88 

27. 06 
41 . 18 
25. 88 
92 . 94 
67 . 06 
23 . 53 

1 . 18 
7 - 06 

11 . 76 
4· 71 
4- 71 
0 

92 
57 
32 

2 
2 

92 
38 
46 

8 
2 

Ai 
10 

1 
1 

90 
59 
27 

3 
4 

82 
7 

29 
46 
12 
89 
73 
14 

1 
5 

17 
11  

3 

9 7 . 87 
60 . 64 
34 . 04 

2 . 13 
2 . 13 

97 . 87 
40 . 43 
48 . 94 

8 . 51 
2 . 13 

98. 94 
86 . 17 
10 . 64 

1 . 06 
1 . 06 

95. 75 
62 . 76 
28 . 72 

3 . 19 
4· 25 

87 . 23 
7 · 45 

30 . 85 
48 . 94 
12 . 77 
94. 68 
77 . 66 
14. 89 

1 . 06 
5 . 32 

18 . 08 
11 . 70 

3 . 19 

aA number of te achers reported the use of e a ch type of 
material, but did not check the degree of use . 
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would be e specially suitable r or the te aching-learning situa­
tion may have prevented their use as ins tructional materials . 

Fleck and Munves ( 20 )  s tated that slides had wide 
potenti alitie s as a visual aid;  that they were inexpensive 
to make , were adaptable to the plans of te achers  and pupils 

in homemaking, and were e asily handled .  Some teachers have 

made slides  whi ch fit the parti cular needs of their c om­
munities and have round them to be effe ctive te aching aids . 
More t e achers might be encouraged to make s lide s ror use in 
teaching. 

It w as encouraging that both groups or teachers  used 
a wide varie ty or teaching materials since the library facil­
ities in the s chools and communities were reported to be in­
adequate . A large proportion of teachers in b oth groups 

( 57 . 65 and 44. 6 8 per cent , respectively ) reported 11no " or 

"uncertain" to  statement 20, 11The library f'acili tie s in the 

school and communi ty are adequate "  ( Table XXXVI,  page 194 ) . 

The se teachers may need criteria for evaluating library 

facilitie s  or help in se curing more adequate f'acili t ie s .  

The trend toward building a more functional library for home 

e conomics has been away from buying as many copie s of' any 
one book as the number of pupils in the class to buying a 
f'ew copies of many dif'f'erent books at dif'ferent leve ls of 

maturity .  Simpson ( 59 ,  p. 15 ) stated tha t re source s that 
are appropri ate f'or one learner in the class may be 
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inappropri ate for another learner in the same clas s .  Indi­
vidual difference s in needs , attitude s ,  ski lls , and b as i c  
abilities are factors t o  be  considered when library materials 
are sele cted . 

E .  ACTIVITIES OUTSIDE THE CLASSROOM 

The vocational home e conomics  program in the local 
school should provide for supervi sion of home and community 
experience s and education for adults as well as for youth 
( 67 ,  p .  1 5 ) . The re sponse s of the te achers to statements in 
regard to home proj e cts ,  home visits,  the FHA, and adult 

classes are shown in Table XX .  

The home experience or project phase of  the program 
appeared to be difficult for more of the teachers in Group 
I than for those in Group II . Slightly le ss than two-
fifths ( 37 . 65 per cen� of Group I tea chers ,  compared w i th 
less than one -fifth ( 18 . 09 per cent ) of Group II teachers  
responded "yes"  to  the statement , "Planning the home experi­
ence phase of the program is di fficult for me . "  Pupil inter­
e st in home experience s or proje cts may have been a factor 
contributing to this difficulty . The s tatement,  "My stu­
dents have little intere st  in home projects or home experi­
ence s , " received 11ye s 11 re sponse s from 22 . 35 per cent of the 
teachers in Group I and 18 . 09 per cent from tho se in Group 

II . 



TABLE XX 
RESPONSES OF TWO SELECTED GROUPS OF HOMEMAKING 

TEACHERS TO STATEMENTS CONCERNING ACTIVITIES 
OUTSIDE THE CLASSROOM, 1958-1959 

100 

Statements and responses GrOUE I Grou:e II  
by  the teachers Number Per Cent Number Per Cent 

Planning the home experi-
ence phase of the pro -
gram i s  difficult for me . 

Ye s 32 37 . 65 17 18 . 09 
Uncertain 8 9 · 41 6 6 . 38 
No 45 52 . 94 70 74 · 47 
No re sponse 0 0 1 1 . 06 

The Future Homemakers of 
America chap ter is an 
integral part of our 
homemaking program . 

69 81 . 18 87 92 . 56 Yes 
Uncertain 8 9 · 41 6 6 . 38 
No 8 9 · 41 0 0 
No re sponse 0 0 1 1 . 06 

My s tudents have li ttle 
intere st in home proje cts 
or home experiences . 

22 . 35 18 . 09 Ye s 19 17 
Uncertain 5 5 . 88 14 14. 89 
No 60 70 . 59 62 65. 96 
No re sponse 1 1 . 18 1 1 . 06 

The adults in the community 
are intere sted in attending 
clas se s in homemaking . 

21 24- 70 36 38 . 30 Yes 
Uncertain 26 30 . 59 20 21 . 28 
No 31 43 · 53 35 37 . 23 
No re sponse 1 1 . 18 3 3 . 19 
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TABLE XX ( continued ) 

Statements and re sponses GrouE I GrouE II 
by the teachers Number Per Cent Number Per Cent 

No period i s  s cheduled for 
meeting of the FHA chapter 
or other club activitie s .  

Ye s 19 22 . 35 28 29. 79 
Uncertain 1 1 . 18 1 1 . 06  
No 65 76 . 47 64 68 . 09 
No response 0 0 1 1 . 06 

I need help with planning 
adult work . 

Ye s 52 61 . 18 49 52 . 13 
Uncertain 13 15. 29 10 10 . 64 
No 18 21 . 18 33 35 . 10 
No re sponse 2 2 . 35 2 2 . 13 

Directing FHA activities 
i s  difficult for me . 

Ye s 41 48 . 2ft 1i � . 89 
Uncertain 5 5 . 8 • 51 
No 39 45. 88 72 76 . 60 
No re sponse 0 0 0 0 
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The teachers in both groups who had no conrerence 

period reported that the home experience phase or the program 

was dirricult ror them . However,  s lightly less than a third 
of the teachers in Group I and slightly over one -seventh or 
those in Group II who had conrerence periods reported 
s imilarly. The teache rs in Group I who had more than one 

hundred pupils enrolled in their clas ses tended t o  report 
that the home expe rience program w as difricult . The pupil 
enrollment of the teachers in Group II seemed to  have l i ttle 
relation to the ir re sponse s in regard to home experience s .  

Teache rs should be encouraged and helped to make pro ­

visions for home and community experiences  as we ll as ror 
experiences  within the school since 

The ideal learning s ituation for developing be­
havior which will enable a pupil  to di scharge the 
respons ibilitie s  and perform the activitie s in­
volved in homemaking and achieving family well­
be ing are found in the home and the community 
( 71 ,  p .  2 ) . 

Lack of understanding of the home s ituation of the 

pupils may have contributed to the dirficulty or some 

teachers in planning home experience s .  A high proportion 

of both groups of admini strators ( 89 . 16 and 91 . 01 per cent, 

respectively ) parti cipating in thi s study reported tha t 

their homemaking teachers made home visits ( I tem 5, Tab le 

XXXVII ,  page 202 ) .  More than two-fifths of the teachers in 

Group I (44. 71 per cent ) and one -rirth or those in Gro up II  

( 22 . 34 per cent ) reported,  however, that their home and 
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s chool  schedule s did no t provide time ror making home visits 
( Statement 18 , Table XXXVI , page 194) . The te chnique of 
making home visits might be difficult for these teachers . 
Roskie ( 57 ,  p .  66 ) reported that beginning homemaking teach­

ers in Montana were unsuc ce ssful in supervising home experi­
ences through home visits . 

Home visiting i s  c onsidered an integral part of the 
program in homemaking education . I t  i s  e ssential if teachers 

are to understand the pupils . Te achers may have t o  select 
for visiting a limited number of pupils whose home s are 
repre sentative of those in the community ins tead of trying 
to vi s it every pupil in the ir clas ses . Parent s could be in­
vited into the homemaking departments for open house , te as , 
and b anquets ; the use or observati ons in c lass and out side 
and the use of ques tionnaires or che ck lists  may reveal 
needs and intere sts of pupils ( 71 ,  pp . 17-18 ) .  

The Future Homemakers of Ame rica i s  an effe ctive 

means of s timulating interest in home and s choo l  experiences . 
It offers an opportunity for further development of pupil 
initiat ive in planning and carrying out activi t ies  related 
to homemaking,  if it is an integral part of the program of 
homemaking e ducation in the s chools . The maj ority of b o th 
groups of admini strators reported that the ir homemaking 
teachers were serving as advi sers of the FHA ( Table XXXVII , 
Item 10 , page 203 ) . 
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A larger proportion of the te achers in Group I than 

in Group II  reported difficulties related to advising FHA 
Chapters . Four-fifths of those in Group I ( 81 . 18 per cent ) 
and nine-tenths of those in Group II  { 92 . 56 per cent ) re ­
sponded "ye s "  to the s tatement, "The Future Homemakers of 
Ameri ca Chapter is an integral part or our homemaking pro­
gram . "  The s tatement , "Directing FHA activ i tie s  is diffi­
cult for me , "  re ceived 11ye s"  re sponses from 48 . 23 per cent 
or the te achers  in Group I ,  compared with 14 . 89 per cent or 
those in Group II . 

Having no period s cheduled for me eting the FHA Chap­
ter appeared t o  be  a factor contributing to the teachers ' 

difficulty in dire cting FHA activi tie s .  The statement, "No 
period i s  s cheduled for meeting of the FHA chapter or other 
club activities " re ce ived "yes " re sponse s  from 22 . 35 per 
cent of Group I teachers and 29 . 79 per cent or Group II 

teachers .  Coleman ( 10 ,  p.  97 } reported that one -third of 
the beginning homemaking te achers partic ipating in her study 
felt they were inadequately prepared t o  a dvi se FHA Chapters . 

Superviso rs and teacher-education institutions should 

provide opportunities for teachers to learn about the pro ­
gram of this organi zation and to have experience s that would 
he lp them me et their problems . Adminis trators might provide 

a period in the total school s chedule for club activi tie s .  
The vocational homemaking teacher may be expe cted not 
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only to assume leadership in developing the adult education 
phase of the program but to te ach adult c lasses .  A large 
proportion of the admini strators of both groups of  teachers 
parti cipat ing in th is  s tudy ( 44. 58 and 31 . 46 per cent, re ­
spectively ) reported that the ir homemaking teachers were not 

teaching adult clas se s ( I tem 8 ,  Table XXXVII ,  page 203 ) .  
The teachers ' re sponses to two statements in the que stion­
naire may point to poss ible reasons for their not teaching 
adult clas se s .  Three -fifths of the teachers in Group I 
( 61 . 18 per cent ) and one -half of those  in Group II ( 52 . 13 per 
cent ) re sponded "ye s "  to the s tatement , "I need help with 
planning adult work . "  Thirteen teachers  in Group I and ten 

in Group II responded "uncertain"  to the statement .  Inter­
e s t  of  adults in the community in attending class e s  in home ­
making was reported by only 24. 70 per cent of the teachers 
in Group I and 38 . 30 per cent of those in Group II . Several 
teachers in bo th Groups ( 30 . 59 and 21 . 28 per cent , respec ­

tively ) were uncertain about the adults ' interes t  in attend­

ing classe s .  Edwards ( 16 ,  p .  132 ) reported that enrollments 
in adult classe s in academic areas had increased s ince 1955, 
while there seemed to be a de cline of intere st in vocational 
course s .  Roskie ( 57,  p .  66 ) reported tha t beginning home 

economic s  teachers in Montana organized the adult program 
with le ss succe ss  than was considered des irable . 
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Both beginning and experienced homemaking teachers 

may find it diffi cult to teach adult classes when they have 
a heavy load of other re sponsibilitie s .  Teaching adult 
classes calls for adaptations in teaching me thods ,  approache s 
to  problems , and te chniques of developing intere sts . Adjus t­
ment from one level of teaching to anothe r may be d ifficult 
for s ome teachers . Many or the homemakers for whom a pro­
gram i s  being planned are working mothers ; informal ways of  
working w i th them or  providing sugge sti ons to them may 
succeed better than organi zed classes . 

The day-school program in home economi cs  i s  weakened 
when adult programs are missing or given scant emphasis . 
When work for adul ts paralle ls what goes on in s e condary 
schools ,  e ach refle cts the o ther ' s  gain ( 70 ,  p .  6 } .  Supe r­
visors and adminis trators have a responsi b ility to help 
teachers with this phase of the program if they expect it  
to  be continue d .  

F .  RECORDS AND REPORTS 

Each state is  required to  make an annual report to 
the Office or  Educ at ion on the work done in vocational e du­
cation ( 67 ,  p .  6 } .  The state reports are based on informa­
tion supplied to the State Departments of Educ ati on through 
reports from teachers in vocational e ducation programs . 

More t han one -half of the te achers in Group I and more than 
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two-fifths of tho se in Group II responded "ye s"  to s tatement 
6 ,  "Keeping re cords and reports add too much to my he avy 
schedule " ( Table XXXVI , page 191 ) . 

A nation-wide survey ( 24, p .  47 ) made in 1947 indi ­

cated that homemaking teachers • satisfaction with te aching 
load was related to the fe eling that keeping records and re ­
ports added too much to an alre ady full schedule . I t  was 
sugge sted that record keeping and making reports might need 
re consideration. The reports in some of the state s have 

been simplified, but perhaps even more s implification can 
be made . 

The state supe rvisory s taff might emphasi ze the ne ed 
for and the value s that may be derived from reports . Simpson 

( 59,  p .  270 ) pointed out that re cords tended to s timulate 
perseverance t o  ke ep the le arner working toward defini te 
goals and that the te acher as a learner should keep an ade ­
quate re cord of hi s plans and problems s o  that he can im­
prove his own le arning and te aching skill . 

G .  EVALUATION OF THE TEACHERS AND THEIR  PROGRAMS 

The homemaking teachers reported the ir opinions in 

regard to the ir succe ss as  te achers and homemakers and the 
effe ctivene ss of the ir programs . The admini strators made a 
general apprai sal of the teachers '  strengths and weakne sses .  
The s tate supervisors made a general comparison of teachers 
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in Group I with those in Group II and with beginning home ­
making teachers in regard to certain activities in the to tal 
program. 

The homemaking teachers in both groups tended to fe el 
that they were suc ce s sful teachers . Eighty per cent of those 
in Group I and 85 . 11 per cent of tho se in Group II re sponded 
"yes "  to statement 33 , "I reel that I am a successful teacher 

in addition to be ing a reasonably suc cessful homemaker" 
( Table XXXVI , page 197 ) . More of the teachers in Group I 
than those in Group II tended to be  uncertain in regard to 
their succe ss as  a teacher as well as a homemaker . The un­

certainty could have be en in the area or  te aching, home ­
making, or both with uncertainty about succe s s  in te aching 
stemming from lack or exper:l.ence . The se teachers might be 
encouraged to use some or the self-appraisal instruments 
which are available for evaluating teaching practi ces , te ach­
er knowledge in child and adolescent psychology,  and atti ­
tude s toward modern concept s concerning the role or the 
school in present-day soc iety ( 80 ,  p .  436 ) .  

An evaluation of the teachers by the administrators 

cooperating in thi s  study is  reported in Tab le XXI . The ad­
ministrators tende d t o  report an over-all rat ing or superior 
or good for their homemaking teachers . One -third ( 32 . 52 pe r 
cent ) or the teachers in Group I and one -half ( 49 . 44 per cent) 
or those in Group II were rated as  superior by the ir admini s ­
trators . 
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TABLE XXI 
THE EVALUATION OF TWO SELECTED GROUPS OF HOMEMAKING 

TEACHERS BY THEIR ADMINISTRATORS , 1958-1959 

Evaluation ot te achers by GrouE I GrouE II 
the ir administrators Number Per Cent Number Per Cent 

Over-all rating : 
Total 83 100 . 00 88 100 . 00 
Superior 27 32 · 53 44 49 · 44 
Good 47 56 . 63 36 40 .�5 
Average 9 10 . 84 7 1 · 7 
Poor 0 0 1 1 . 12 
No response 0 0 1 1 . 12 

Greate st strengths : 
4 .48 Appe aran ce 1 1 . 20 4 

Cooperation 8 9 . 64 10 11. 23 
Good relations 18 21 . 69 19 2 1 . 35 
Personality traits 10 12 . 05 20 22 . 49 
Profe ssional 7 8 . 43 7 7 · 87 
Program planning 15 18 . 07 10 11 . 23 
Intere st in pupils and job 22 26 . 51 22 2� . �2 
Teaching ability 18 21 . 69 23 2 • 4 
Training or experience 8 9 . 64 13 14. 61 
No re sponse 12 14. 46 7 7 . 87 

Greate st weakne s se s :  
None 5 6 . 02 22 24. 72 
Appearance 5 6 . 02 
Lack ot cooperation 1 1 . 20 1 1 . 12 
Lack ot intere st 5 6 . 02 3 3 · 31 
Personality traits 16 19 . 28 9 10 . 11 
Poor relations 5 6 . 02 8 8 . 99 
Program planning 5 6 . 02 8 8 . 99 
Lack ot training or 

6 1 . 12 experience 1 · 23 1 
Teaching technique s 8 9 . 64 12 13 .48 
Unprofe ssional 1 1 . 20 3 3 · 31 
No re sponse 31 37 · 35 23 25. 84 
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The s trength of Group I teachers as li sted by approxi ­

mate ly one -fifth of their administrators were intere st in 

pupils and j ob ,  good relations , te aching abi lity, and pro­

gram planning. The greatest  strengths of Group II  te achers 

as  listed by their admini strators were te aching ability,  

intere st in pupils and job,  personality trai ts such as  

friendlines s ,  self-confidence , enthusiasm and tact ,  and good 

relations . 

Approximately one -third of the administrators listed 

no we akne s se s  of the ir homemaking teachers . One -fifth of 

the admini s trators of teachers in Group I lis ted as weak­

ne sses of the ir te achers certain personal ity trai ts ; no one 

trait was ment ioned frequently . 

The administrators participating in Norton ' s  s tudy 

( 50 ,  pp . 43-52 ) reported that there were certain advantage s  

and disadvant age s in employing home-e conomist homemakers as 

homemaking te achers . They li sted practical homemaking ex­

periences and maturity as advantage s and limi tati ons in 

teaching effe ctiveness , distractions of family, and burden 

of home duties as di sadvantage s to the homemaking program.  

The s tate supervisors of home e conomics educ at ion 

who cooperated in thi s s tudy tended to report that the 

te achers in Group I spent more or about the same amount of 

time as the teachers in Group II  on such activi tie s as 

attendance at conference s ,  adult work, home v i s i t s ,  and 
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home projects  ( Table XXII ) .  Four of the e ight supervisors 

reported that Group I te achers spent less  time w i th FHA ac ­

tivi t ies than Group II . A much larger proportion of Group I 
teachers than of Group II teachers reported that directing 

FHA was difficult for them ( Table XX, pages 100 -101 ) .  Per­

haps the s e  teachers tended to spend less time with FHA be ­

cause dire cting its  activitie s  was difficult for them. 

The supervi sors reported  tha t the FHA presented more 

difficulty to Group I teachers in compari son with beginning 

homemaking teachers ( Table XXIII ,  page 113 ) . The teachers 

in Group I ,  as has been previously pointed out ,  repor ted 

that dire cting FHA was difficult for them. 

One might expe ct young teachers of homemaking just 

out of college to be more familiar with this organi zation 

and its  program of w ork than married women who had been away 

from the school s i tuation for at least five ye ars . The more 

re cent c ollege gradua te s  probably had had experiences in 

FHA during their pre -servi ce teacher preparation and many of 

them may have been active members of the organization before 

they entered colle ge . Such experience s  should enable them 

to work with FHA Chapters with a certain amount of confidence 

and ease which te achers returning to the profession might 

not have . 

Several of the supervis ors po inted out that it  was 

difficult to compare two groups of teachers be cause of 
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TABLE XXII 

ESTIMATE BY SEVEN STATE SUPERVISORS OF AMOUNT OF TIME 
SPENT BY GROUP I TEACHERS IN CERTAIN ACTIVITIES 

Activity 

Attendance 

Adult work 

Home visits  

OF THE HOMEMAKING PROGRAM COMPARED WITH 
GROUP II TEACHERS ,  1958-1959a 

at conf'erence 

Time spent by Group I compared 
with Group II 

More About Same Le ss 

7 
2 4 1 
1 4 2 

Home proje cts 1 3 3 
FHA 1 2 

aone supervisor reported that she had no basi s for 
making an estimate . 

4 
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TABLE XXII I  

COMPARISON BY SEVEN STATE SUPERVI SORS OF GROUP I TEACHERS 
WITH OTHER BEGINNING TEACHERS IN REGARD TO THE EXTENT 

OF THE DIFFICULTY PRESENTED BY CERTAIN ASPECTS 
OF THE HOMEMAKING PROGRAM, 1958 -1959a 

Aspe ct of the program Extent of difficultz 
More About Same Le ss Uncertain 

Adult work 1 4 1 1 

C lassroom 3 3 0 1 

FHA 5 1 1 0 
Home visits 0 6 1 0 
Home pro jects  0 6 1 0 

Program planning 3 1 3 0 

aOne supervisor reported that she had no basis for 
making a comparison.  
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individual d i£ference s  among te achers w ithin e ach group. 

Evaluation of the e£fe ctivene ss  o£ the educational 

program serve s to indicate change s which should be made . 

One -half of the te achers ( 51 . 77 per cent ) in Group I com­

pared w i th slightly more than one -fourth ( 28 . 72 per cent ) of 

those in Group II responded "ye s"  to statement 48, "I have 

di££iculty in evaluating the ef£ectivene ss  o£ my program" 

( Table XXXVI ,  page 200 ) .  Several teachers in both groups 

( 16 . 47 and 18 . 08 per cent, respe ctively ) re sponded "uncer­

t ain" to the statement . 

Ef£e ctive evaluation re sults £rom a continuou� co ­

operative process . Teachers ,  pupils , parents , and admini s­

trators should cooperative ly plan the goals of the program, 

plan how to attain them, and evaluate progre s s  t oward them 

throughout the ye ar . Pr itchard ( 54 )  sugge s ted  that teachers 

should seek evidence that their programs were really helping 

pupils to change the ir behavior in way s  that were he lpful to 

them and their  familie s and incre as ing the s tudent ' s  ability 

to be sel£-dire cting , to make inte lligent choice s ,  to adapt 

to change s ,  and to accept difference s ,  but be guided by 

scient ific knowle dge . Home and community contact s  should 

provide s ome evidence in regard to the attainment of the se 

outcome s .  
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H. CHAPTER SUMMARY 

Thi s  chap ter has pre sented the instructional programs 

of two selected  groups of homemaking teachers  as reported by 

the teachers themselve s ,  the ir administrator s ,  and s tate 

supe rvisors . The te ache rs tended t o  report that the ir pro ­

grams were b ased o n  a current analysis  o f  community needs 

and emphasized several areas of home e conomics . The maj ori­

ty of the programs were reported as having been planned by 

teachers,  pupils ,  and parents .  

A high proportion of te achers in both groups reported 

the use of cooperative planning, the proce s s  of e valuation, 

field trips , group or committee work, and problem solving as 

methods of te aching . The use of cooperative planning and 

field trips seemed to be difficult for more teachers in 

Group I than for those in Group II . Approximate ly one -fourth 

of both groups of teachers indi cated that the process  of 

evaluation was  difficult for them and approximately two­

fifths of b oth groups reported that problem solving was 

difficult . More than two-fifths of the teachers indi cated 

that it was difficult for them to teach pupils of so many 

abilities in one class . A high proportion of the teachers 

reported the use of e ssay te sts , obje ctive te sts , ob serva­

tions , practi cal te sts ,  and self -evaluation by pupils  as 

evaluation te chniqu� s .  Both groups of teachers seeme d  to 

have problems w ith the use of e s s ay te s ts and self -evaluation 
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by pupils . The library facilities in the school and communi ­

ty were reported inadequate by more than half of the te achers 

in Group I and more than two -fifths of tho se in Group II . 

The maj ori ty of the se teache rs indicated that they used com­

mercial charts , filmstrips , pamphle ts or bulle tins , periodi ­

c als , and teacher-made charts frequently or occasionally . 

They reported the use of slides le ss frequently . 

Planning the home experience phase of the program, 

stimulating pupil intere st  in home pro je cts , di re cting FHA 
activi tie s ,  finding time for home v i s i t s ,  and stimulating 

intere st in adult clas ses seemed to pre sent d iffi culty to 

more teachers in Group I than in Group II . More than one ­

half of the te achers in both groups reported a need for help 

with planning adult classes . 

More teachers in Group I than in Group II tended to 

say that keeping records and reports added too much to the ir 

heavy s chedule s .  

The te achers tended to believe that they were succe s s ­

ful teachers as  well a s  homemakers . The admini strators of 

the se teachers tended to rate them as superior or good 

teachers , with more Group II than Group I teachers be ing 

rated superior.  The state supervis ors ind i cated tha t  with 

the exception of FHA the teachers in Group I comp ared favor­

ably with teachers in Group II in re gard to the amount of 

t ime spent in attendance at conference s ,  adult work , home 
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visit s ,  home pro je c ts ,  and FHA. The supervisors also indi­

cated that w ith the exception of FHA the teache rs in Group 

I seeme d to have had no more difficulty than othe r  beginning 

teachers in adult work, classroom activ itie s ,  FHA, home 

visits,  home proje cts , and program planning. 



CHAPTER V 

EDUCATIONAL AND PROFESSI ONAL EXPERIENCES OF TWO 

SELECTED GROUPS OF HOMEMAKING TEACHERS 

The edu cational and profess ional experience s of two 

sele cted groups of homemaking teachers in e ight southe rn 

state s as they were reported by the teachers themselve s ,  ' 

their administrators , and state supe rvi sors are analyzed in 

Chapter V .  The s tatistical data are pre sented i n  table s 

followed by interpre tations . The points discus sed are col­

lege or university preparation, teacher certification re ­

quirements whi ch teachers in Group I met prior to entry or 

re -entry into te aching,  profe ssional experience s of te achers 

in Group I,  in-service e ducational experience s of both 

groups of teachers ,  and in-service e ducation de s ired by 

teachers  in Group I .  

A .  COLLEGE OR UNIVERSITY PREPARATION 

An analy s i s  of the pre -service preparati on of any 

group of teachers i s  a first step in planning an in-service 

educational program. The attitude s toward learning, change , 

and experimentation which were developed in the pre -service 

period of teacher preparat ion may influence the extent of 

growth in service . Haas ( 23 ,  p .  14 ) stated that one of the 

purposes  of in-service education was to eliminate deficiencies 
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in the background preparation or te achers . A summary or the 

college or university preparation or the two groups or home ­

making te achers cooperating in thi s  study i s  presented in 

Table XXIV . The date the bachelor ' s  degree was re ce ived, 

study beyond the bachelor ' s  degree ,  and date or last college 

or univers ity attendance are included .  

Date Bachelor ' s  Degree Re ce ived 

The teachers in Group I, on the whole , reported re­

ceiving the ir bache lor ' s  degrees at  dates later than the 

teachers in Group II . Approximately two-thirds o£ the 

teachers in Group I indicated that they rece ived the ir de ­

grees during the period £rom 1935 to 1950 ; approximate ly the 

same proportion or teachers in Group II indicated that they 

received the ir degrees during the period £rom 1930 to 1945. 
Five or the teachers in Group I reported having re ceived the 

bachelor ' s  degree a£ter 1955. It appe ared £rom their re ­

ports that they had returned to college to complete the de ­

gree arter a period or be ing out or the teaching proress ion, 

so they were included in the study. 

Study Beyond the Bache lor ' s  Degree 

Profe ssional groups tend to put pre ssure on the ir mem­

bers to keep up-to-date with new discoverie s and ideas that 

relate to thei r  prore ssional work. A high proportion or b oth 

groups of the se teachers reported having s tudied beyond the 
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TABLE XXIV 

SUMMARY OF THE COLLEGE PREPARATION OF TWO SELECTED 
GROUPS OF HOMEMAKING TEACHERS, 1958-1959 

College and/or university GrouE I GrouE II 
preparation of teachers Number Per Cent Number Per Cent 

Date bachelor ' s  degree re ce ived : 
Total 85 100 . 00 94 100 . 00 
1920 - 1924 0 0 1 1 . 06 
1925 - 1929 5 5 . 88 6 6 . 38 
1930 - 1934 8 9 . 41 19 20 . 22 
1935 - 1939 21 24- 70 19 20 . 22 
1940 - 1944 18 21 . 18 24 25 . 53 
1945 - 1949 18 21 . 18 1 7  18 . 08 
1950 - 1954 9 10 . 59 3 3 - 19 
1955 5 5 . 88 0 0 
No re sponse 1 1 . 18 5 5 . 32 

Study beyond bache lor ' s  degree :  
Total 85 100 . 00 9� 100 . 00 
None 21 24. 71 8 . 51 
Le ss than a ye ar 45 52 . 94 45 47 . 87 
Equivalent of a ye ar 10 1 1 . 76 13 . 13 . 83 
More than a ye ar 8 9 - 41 27 28 . 73 
No response 1 1 . 18 1 1 . 06 

Date of last college attendance : 
Total 85 100 . 00 94 100 . 00 
1935 - 1939 3 3 - 53 3 3 - 19 
1940 - 1944 4 4· 71 3 3 - 19 
1945 - 1949 2 2 . 35 2 2 . 13 
1950 - 1954 9 10 . 59 16 17 . 02 
1955 1 1 . 18 11 11 . 70 
1956 3 3 · 53 10 10 . 64 
1957 10 11 . 76 10 10 . 64 
1958 36 42 - 35 20 21 . 28 
1959 

1' 3 · 53 1 1 . 06 
No re sponse 16. 47 18 19 . 15 
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bache lor ' s  degre e .  Approximately one £i£th o £  the te ache rs 

in Group I and two-fi£ths of tho se in Group II indicated 

that they had completed the equivalent of a year or more of 

advanced study . One -fourth ( 25 . 53 per cent ) of the Group II 

teacher s reported having re ce ived the mas ter ' s  degree . Thi s  

finding indi cated that more o f  these married homemaking 

teachers  reported having worked toward a higher degree than 

the married women te achers in all areas who participated in 

a nat ion-wide survey in 1955-56 (44, p. 13 ) .  Only 11 . 7  per 

cent of the married women te achers partic ipating in that 

study held master ' s  degree s .  The proportion of homemaking 

teachers in Group I who had completed requirements for the 

master ' s  degree ( 8 . 23 per cent ) ,  on the other hand , was le ss 

than that £or married women teachers participating in the 

nation-wide survey .  

The report s  o f  the teache rs cooperating in this  study 

indicate d that they had a favorable attitude toward advanced 

study. Approximately nine out of ten teache rs in bo th groups 

responded "ye s "  to statement 45, " I  believe advanced study 

enriche s  ( or would enrich ) my te aching" ( Table XXXVI , page 

199 ) . A large number of teachers in both groups ( 63 . 35 and 

47 . 87 per cent , respe ctive ly )  replied "no "  to statement 35, 
"My present salary is sufficient to permit the addit ional 

train ing e ssenti�l for keeping up- to -date . "  ( See  Table 

XXXVI , page 197 ) .  The majority of teachers  in both groups 



122 

( 75 . 29 and 91 . 49 per cent , respe ct ively ) reported study be­

yond the bachelor ' s  degree , however . 

Da te of Last College Attendance 

More than three-fifths of the te achers in Group I 

( 62 . 35 per cent ) and more than one -half of those in Group II 

( 55- 32 per cent ) reported having attended a college or uni ­

versi ty during the period from 1955 to 1959 . Few teachers in­

di cated that the y had last attended colle ge prior to 1949 . 
Approximate ly two-fifths of Group I and one -fifth of Group 

II te achers reported college at tendance as re cently as 1958 . 
The se findings indi cated that the homemaking teachers  com­

pared favorably with a nation-wide sample of American pub l i c  

school teacher s ,  22 . 2  per cent o f  whom reported te acher 

preparation as  re cently as the summer before the survey was 

made in 1955-56 ( 44, p. 12 ) .  

The tendency of both groups of te achers to s tudy be ­

yond the bache lor ' s  degree may have been influenced to some 

extent by teache r  cert ifi cation requirement s .  A trend , a s  

refle cted in some of the state s ' new requirements , appeared 

to be in the dire ction of establishing one certi ficate at 

the bachelor ' s  degree leve l and one at the fifth-year leve l  

on whi ch are endorsed the te aching fields o r  levels  which 

the holder mee ts . The first i s  usually a provis ional certif­

icate , valid for from three to five ye ar s ,  during which t ime 

the holder must me et  the requirements for the se cond by 
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completing a ye ar of graduate work ( 38 ,  p .  6 ) . 

State and local salary schedule s providing for salary 

increment s for tho se teachers with spe cified amounts of ad­

ditional preparation have probably influenced s ome teachers 

to work toward higher degrees . The s tate s repre sented in 

thi s study have either e stablished minimum salary schedules 

for be ginning teachers holding the bachelor ' s  degree and for 

those holding the master ' s  degree and/or have provide d for 

increments in salary according to additional amount s of pro ­

fe ssional training o r  the type of certifi cate held ( 43 , 

pp . 11-12 ) .  

Te acher Certification Requirement Met £I T eachers in Group I 

Prior to Entry � Re-entry Into Teaching 

The teachers in Group I ,  with one exception, reported 

that they had completed requirements for teacher certifica­

tion as part of the requirements for the b achelor ' s  degree .  

Seven-tenths of them ( 70 . 59 per cent ) indi cated that they 

had no additional requirements to mee t  pri or to entry or re ­

entry into teaching, since they had either kept their 

teaching certificates in force or had re ce ived  emergency cer­

t ificate s .  Seven of the te achers , however,  indicated that 

they took some course s prior to their recent employment . 

Two teachers failed to indi cate whe the r they had had to mee t  

any requirements before entry or re -entry into teaching. 

Twenty-three ( 27 . 06 per cent } of the eighty-five teachers 
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reported that they had to complete from one to four colle ge 

course s before be ing employed in the ir pre sent positions , 

even though they held bache lor ' s  de gree s  in home e conomics . 

Twenty te achers reported taking one or more course s in home 

e conomic s  sub j e ct matter ; e ighteen of them reported taking 

profe ss ional education course s ;  four reported taking some 

general educat ion course s ;  and two reported taking course s 

such as  state hi story. Some s tates require a course in 

state history for certifi cation in any field . 

The teachers tended to cons ider the s e  course s helpful 

to them. Sixteen teachers indi cated having re ceive d  much 

help from mo st or all of the course s ;  s ix reported having re ­

ce ived some he lp from most of the course s ;  and one teacher 

indi cated having re ceived little help. Thes e findings were 

s imilar to those reported by Norton ( 50 ,  pp . 91-98 ) .  
Approximate ly two -fifths of the homemaking teachers partici­

pating in her s tudy reported that they had no addi tional 

requirements to meet prior to entry into te aching, while 

more than one -fourth ( 28 . 3  per cent ) reported that they were 

required to take course s in home economi cs sub je ct matter, 

profe ssional education , other sub je ct matter,  or a comb ina­

tion of areas of study . The majority of those teachers in­

dicated that the courses were very helpful to them. 

The state supervi sors cooperat ing in thi s  s tudy re ­

ported that the teacher -education institutions had offered 
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courses which should have been helpful to homemaking te achers 

who were entering teaching after a period of no teaching 

( Table XXV } .  Both refresher and graduate course s in home 

e conomi cs  subje ct matter and home e conomic s  educ ation were 

reported as mos t  likely to be offered . Four of the e i ght 

supervi sors reported that extens ion courses had been held at 

a time and location conveni ent for the teachers by colle ges 

or universitie s  in their s tate s .  

B .  PROFESSIONAL EXPERIENCES OF TEACHERS I N  GROUP I 

Twenty-nine of the eighty-five teachers in Group I re ­

ported that they were in the ir first  ye ar of teaching home ­

making after a lapse be tween pre -service preparation and pre s ­

ent employment or between periods of employment .  Thirty-one 

of them indi cated that they were in their  se cond year and 

twenty-five reported they were in the ir third year of 

teaching. Table XXVI , page 127 ,  indi cates  that their past 

profe s s i onal experiences had varied . More than four-fifths 

( 82 . 36 per cent ) of the te achers indicated that they had 

taught homemaking prior to the ir re cent employment ; nearly 

one half of them (47 . 06 per cent ) had also been engaged in 

some other type of work .  More than one -fifth of the se 

teachers  ( 22 . 36 per cent } had taught in the e lementary 

grades or in some sub je ct -matter fie ld other than home e c o ­

nomics . Approximately one -fourth ( 24 . 71 per c ent ) o f  them 
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TABLE XXV 

OFFERINGS OF TEACHER EDUCATION INSTITUTIONS IN EIGHT STATES 
WHICH MIGHT HELP TEACHERS WHO HAD ENTERED OR RE-ENTERED 

THE TEACHING OF HOMEMAKING AFTER A 
NONTEACHING PERIOD 

Offerings a 

Refre sher course s in: 
Home e conomic s  subject matter 
Me thods of teaching homemaking 
Instructional materials 

Graduate courses in: 
Home e conomic s  sub je ct matter 
Home e conomics  education 

Course s of 2 or 3 weeks on campus during 
summer se ss ion 

Extens i on course s held at t ime and location 
convenient to the teachers 

Workshops of 1 or 2 weeks on special needs 
such as "Counseling in Re lation to the 
Conference Hour" 

Number t imes 
reported 

6 
6 
4 

6 
7 

5 

4 

1 

aReported by the state supervisors of home economic s  
education .  



127 

TABLE XXVI 
TYPES OF EXPERIENCES A SELECTED GROUP OF HOMEMAKERS 

HAD PRIOR TO ENTRY OR RE-ENTRY INTO THE 
TEACHING OF HOMEMAKING, 1958-1959 

Type of experiencea 

None 

Teaching homemaking only 

Teaching homemaking and other 
employment 

Employment in another field of 
home economi cs 

Te aching o ther areas 

Employment not related to 
home e conomics  

Teachers in Group I 
Number Per Cent 

6 7 . 06 
30 35 . 29 

40 47 . 06 

21 24. 71 
19 22. 36 

28 32 . 94 

asome te achers reported more than one type of experi ­
ence ; therefore , the total is more than 100 pe r cent . 
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had been employed in another rield or home e conomi c s  such as 
agricultural extension service or dietetics . Approximately 
one -third { 32 . 94 per cent ) or the group reported employment 
not related to teaching or home e conomi cs  and s ix teachers 
reported no experience . It might be assumed that the se s ix 
had been engaged in full-time homemaking. The se rindings 

dirrer slightly rrom those reported by Norton ( 50 ,  pp . 32-33 ) 
in regard to experience in teaching homemaking . Approxi­

mately 90 per cent { 109 out or 120 ) or the te achers  partic i­
pating in her study indicated that they had had previous ex­
perience te aching homemaking ; they were not asked to report 
on other type s or home e conomics experience s whi ch they had 

had. 
The numb er or years the te achers in Group I had 

taught homemaking prior to thi s re cent period or employment 
i s  shown in Table XXVII . Less than one -sixth { 15 . 29 per 
cent ) or the teachers  reported none other  than student 

teaching . More than one -halr or them { 56 . 48 per cent ) in­
dicated that they had taught homemaking rrom three to rive 
or more ye ars . Two te achers railed to che ck any item in 
regard to the number or years ' experience in teaching home ­
making . Since those two had indi cated having no experience 
prior to thei r re cent employment , it  might be assumed that 
they had no experience in teaching homemaking other than 
student te aching. 
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TABLE XXVII 
NUMBER OF YEARS A SELECTED GROUP OF HOMEMAKERS HAD 

TAUGHT HOMEMAKING PRIOR TO ENTRY OR RE-ENTRY INTO 
THE TEACHING OF HOMEMAKING, 1958-1959 

Experience in teaching 
homemaking 

Total 
None other than s tudent 
Le ss than a ye ar 
One to le s s  than 3 ye ars 

teaching 

Three to le s s  than 5 years 
Five or more years 

No response 

Teachers in Group I 
Number Per Cent 

85 100 . 00 

13 15 . 29 
6 7 . 06 

16 18 . 82 
24 28 . 24 
24 28 . 24 

2 2 . 35 
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The se te achers indi cated through the ir re sponses to 

items in the que s tionnaires that they were participating in 
a variety of profe ssional improvement act ivit ie s .  The in­

servi ce educational experiences of the teachers which were 

reported we re advanced study, membership in professional 
organization s ,  profe ss ional reading, attendance at confer­
ence s ,  faculty mee tings , inter-vi s i tati on of teachers ,  local 
workshops , pre-school c onference s ,  and supervision .  It may 
be intere sting to note that none reported professional 
writing . 

Media for Advanced Study 
Summer school classe s or workshops appeared to be the 

most usual means through whi ch the homemaking teachers in 
both groups were continuing college or university prepara­

t ion ( Table XXVIII ) . Enrollment in evening or Saturday 
classes on a college or university campus , extension classe s ,  
or c orre spondence courses were seldom reported as the only 

media of advanced s tudy . Several teachers in both groups , 
however, combined one or all of these  media with enrollment 
in summer s chool clas se s .  

Laws { 31 ,  p .  124 )  reported that the primary means by 
which the home e conomics  te achers in De laware se cured advanced 
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study ror credit was through summer se ssions on the college 

or university campu s ;  that extension courses in the are as or 
home e conomics  had not been developed .  Thi s  i s  probably 
true in many or the s tate s since home e conomics sub ject­
matter areas usually require so much practi cal work that ex­

tension courses are not practicable . 
Thirty-four teachers in Group I ,  compared with four 

in Group I I ,  had enrolled in no course s for credit s ince 
entry or re -entry into teaching ( Table XXVIII ) .  Only twenty­

one of tho se thirty-four Group I teachers , however, had 

earned no credit beyond the bachelor ' s  degree ( Table XXIV, 

page 120 ) and twelve or them had taken rrom one to rour col­
lege course s pri or to the ir recent employment . 

The d istance between the home s of te achers  and the 
c ollege s or universities may have influenced the continua­

tion or lack of c ontinuation of advance d study . Slightly 
le ss  than two-rifths ( 38 . 82 per cent ) of the teachers in 
Group I and one -third of those in Group II ( 31 . 91 per cent ) 

re sponded "ye s "  to s tatement 23,  "The ins titutions whi ch 

orfer advanc ed study for homemaking teachers are too far 
from my home for me to attend" ( Table XXXVI , page 195 ) .  

More than three -fourths of the teachers in Group I ( 76 . 47 

per cent ) and more than six-sevenths of those in Group II 

( 8,5 . 11 per cent ) re sponded "ye s "  to statement 41, "I could 

( or would ) participate in workshops of two or three weeks ' 
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MEDIA FOR ADVANCED STUDY SINCE ENTRY OR RE-ENTRY 

INTO TEACHING BY TWO SELECTED GROUPS OF 
HOMEMAKING TEACHERS,  1958 -1959 

132 

Mediaa ror advanced study Group I Group II 
by the te achers Number Per Cent Number Per Cent 

None 34 40 . 00 4 4. 26 

Evening or Saturday 
8 classes  on campus 9 . 41 25 26 . 60 

Extension classe s 13 15. 29 33 35. 11 
Correspondence courses 6 7 . 06 12 12 . 77 

Surmner c lasse s 39 45 . 88 82 87 . 23 

No re sponse 2 2 . 35 2 2 . 13 

asome teachers reported more than one type or ad­
vanced study . · 
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durat ion conducted on college or university campuse s during 

the summer se ssion" ( Tab le XXXVI , page 199 ) .  Nine teachers 
out of ten in both groups ( 89 . 41 and 89 . 36 per cent , re spe c­
tively ) ,  responded "ye s "  to statement 53 , "Refre sher courses 

in home e conomi cs sub je ct matter would be help:t'ul to me " 
( Table XXXVI , page 201 ) .  The se :t'indings have implications 
for te acher-education institutions . Some universitie s ,  the 

University or Tenne ssee , for example , have been exploring 
the organi zation of short summer workshops in cooperation 
with state college s  or public school systems through the 

Divis ion of University Extension .  Some ins titutions are 
offering Saturday course s during the regular school ye ar :ror 
teachers . I t  would seem important :ror college s  engaged in 
prepar ing homemaking te achers to explore ways for helping 
teachers keep up-to-date without having to leave the ir 
families for extended periods of t ime . 

The majority of these teachers  tended to report that 
the ir college and university experience s had been s atis­
factory. More than four-fifths of those in both groups 
( 61 . 18 and 69 . 1.5 per cent, respectively ) responded "ye s "  to 
statement .5 ,  "My re cent college or university work gave me 
life -like or realist i c  preparation for the problems I am now 
meeting in teaching homemaking" ( Table XXXVI , page 191 )  • 

A slightly lower proportion of teachers in both groups 

( 5.5 . 29 and 61 . 70 per cent, respe ctive ly ) re sponded "ye s"  to 
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statement 17 ,  " The college and university .facultie s pro ­
vided adequate counseling in helping me bring my e ducational 
preparation up -to- date " (Table XXXVI , page 194) . The number 
o.f teachers who responded "no" or "uncertain" to statements 
5 and 17 was su.f.fi cient to indi cate to teacher-education in­
stitutions a ne ed .for re -examination o.f course o.f.ferings and 
o.f technique s used in advi s ing students in l ight o.f the con­
cerns , problems , and intere sts o.f homemaking te achers in 
service . 

The need to develop new approaches t o  course o.f.ferings 
was indi cated by the re sponses  to statement 29 , "Ad justment 
to f'ormal study was dif'f'icult af'ter a period of' homemaking" 
( Table XXXVI ,  page 196 ) .  Adjustment to f'ormal s tudy appeared 
to be a pro blem to 24. 71 per cent of' the teachers in Group I 
and 17 . 02 per cent of'  those in Group II . Industry re cog­
nized a similar problem according to a study repor ted by the 
Women ' s  Bureau ( 76 ,  p .  45 ) . I t  was round that mature women 
who were be ing trained f'or industry were not accustomed to 
study and that the teachers minimi zed the ory and emphasi zed 
prac tical te chnique s in order to train them f'or certain job s .  

Membership in Prof'e ssional Organizations 
Membership in prof'es sional organi zat ions as reported 

by the se teachers is shown in Table XXIX . A high proportion 
of' both groups of' teachers reported membership in their 

State Educational As sociations . The teachers in Group I 
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HELD BY TWO SELECTED GROUPS OF 
HOMEMAKING TEACHERS , 

1958 -1959 
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Organi zat ions in whi ch 
the teachers held Group I Gro.up II 

membership Number Per Cent Number Per Cent 

None 0 0 1 1 . 06 

Ameri can Vo cational 
Assoc iation 53 62 . 35 75 79 . 79 

American Home Economi cs  
Association 56 65. 88 64 68 . 09 

State Education 
Association 80 94. 12 89 94. 68 

National Education 
Associat ion 38 44. 71 59 62 . 76 

County or local Educa-
14. 12 15  15. 96 t ion As soc iation 12 

Honorary sorority for 
2 . 35 15 15 . 96 te achers 2 

Others 5 5 . 88 8 8 . 51 

No response 0 0 1 1 . 06 
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tended to arfiliate with national ass ociations to a somewhat 
les ser extent than the teachers in Group II . A high propor­
t ion or te achers  in b oth groups reported membership in the 
American Vocati onal As sociation and the American Home Eco­
nomics  Association. Slightly le ss  than one -sixth ( 15 . 96 
per c ent ) of the te achers in Group II reported membership in 

an honorary sorority for teachers ; while a very small portion 
( 2 . 35 per cent ) of those in Group I reported such membership . 

The se rindings probably were to be expecte d .  Begin­
ning teachers may not show the intere st in the proression 
and its organi zati ons that experienced teachers do . Teachers 
tend to be more intere sted in their spe cial fields than in 
the gene ral field of education . A certain number of ye ars 
of experience is a requirement ror membership in profe ssional 
sororitie s .  Anderson ( 2 )  reported that an important function 
of prore s sional organi zations is to aid teachers in growing 
in service . It  would seem that pre -service and in-service 
educati onal leaders should continue to work toward rinding 
errective ways ror introducing both beginning and experi ­

enced teachers  to prore s sional organizat ion s ,  especially to 

those at the national leve l whose journals provide valuable 
current inrormation . 

Attendance at Profe ss ional Meetings 
A summary or the teachers ' attendance at prore ssional 

meetings is pre sented in Table XXX . The teachers in Group II,  
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TABLE XXX 
PROFESSIONAL MEETINGS OR CONFERENCES ATTENDED BY TWO 

SELECTED GROUPS OF HOMEMAKING TEACHERS, 1958-1959 

Proressiona1 mee tings GrouE I GrouE II  attended by the Number Per Cent Number Per Cent teachers 

None 0 0 0 0 

City or county teachers 
( general ) 76 89 . 41 83 88 . 30 

District and/or state 
te achers ( general } 61 71 . 76 79 84. 04 

Distri ct and/or state 
conrerence ror home -
making teachers 72 84. 71 91 96 . 81 

Others 8 9 . 41 15 15 . 96 



on the whole , reported that they at tended distri ct and/or 
state conference s �or teachers of home e conomi c s . The state 

supervisors reported that Group I teachers attended the con­
ferences in about the s ame proportion as did Group II 
teachers ( Table XXII ,  page 112 ) .  The admini s trators re ­
ported similarly { Table XXXVII ,  page 203 ) . Some of the 
teachers in Group I were reporte d as not having been em­
ployed at the t ime of the conference . Thi s fact may help 
to explain the variati on in the reports among the adminis­
trator s ,  teachers , and supervisors in regard to attendance 
at conference s .  

Nine out of ten te achers in both groups ( 89 . 41 and 

88 . 30 per cent , re spe ctively ) reported that they attended 
city and/or county teachers ' me etings . A slightly smaller 
proportion in each group indicated tha t they attended dis­

trict and/or state teachers ' meetings . The administrators 
reported that a slightly higher proportion of teachers at­
tended county , dis tri ct,  or s tate teachers  me etings than the 
teache rs reported �or themselves ( I tem 9 ,  Table XXXVII , page 

203 ) .  The wording of the item could have made the differ­
ence or the administrators  may have lacked the information 
in regard to  the attendance of some teachers . Laws ( 31 ,  
p .  52 ) reported that the majority of  homemaking teachers in 

Delaware attended the profess ional meetings held w i thin the 
state . 
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In-service growth and competence doe s not occur auto­
matically through membership in organizations and attendance 
at meetings . There must be a ctive parti c ipation in the 
servi ce and programs . Cooperative planning by administra­

tor s ,  supervisors , and teachers for participation on the 
part of the teachers may le ad to increasing interest  in the 
profe s sion and professional growth. 

Profe ssional Re ading 
The type s of profe ssional literature which the se 

teachers read are reported in Table XXXI .  A higher propor­
tion of them tended to read profess ional journal s  than books . 
Journals tend to report current trends to a greater extent 
than i s  possible in books and this tendency of the teachers  

to read current j ournals might be expe cted to s trengthen 
the program.  The reading of profe ssional books is  important , 
also , and should be encouraged . 

A higher proportion of the teachers in both groups 
reported membership in an organization, however ,  than re ­

ported re ading the j ournal publi shed by that organi zation . 
Ninety-e ight te achers , for example , reported that they read 
the "Journal of Home Economi cs , " yet 120 teachers  had access 
to the j ournal through the ir membership in the Ameri can Home 
Economi cs  Association . 

The Commission on Te acher Education of the Ameri can 
Council  on Educ at ion ( 11 ,  p .  21 ) stated as one of its beliefs 
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TABLE XXXI 
PROFESSIONAL LITERATURE READ BY TWO SELECTED GROUPS 

OF HOMEMAKING TEACHERS, 1958-1959 

Group I Group II  Profe ssional li terature 
read by the te achers Number Per Cent Number Per Cent 

None 0 
Journals 78 

American Home Economi cs 
Association 45 

American Vocat ional 
Ass o ciation 30 

State Educ ation 
Asso ciation 42 

National Education 
Assoc i ation 36 

Fore cast 5 
Practi cal Home Economics 5 
What ' s  New in Home Economics  6 

No re sponse 3 

Books in: 67  
General Education 14 
Home Economi cs Education 49 
Spe cial Are as 31 
Others 4 

No re spons e 10 

0 

91 . 76 

52 . 94 

35 . 29 

49 . 41 

42 . 35 
5 . 88 
5 . 88 

7 . 06 

3 - 53 

78 . 82 
16 . 47 
57 - 65 

36 - 47 
4- 71 

11 . 76 

0 
88 

53 

53 

54 

39 
13 

6 
15 

1 

75 
16 
52 

45 
4 
0 

0 

93 - 62 

56 . 38 

56 . 38 

57 . 45 

41. 49 
13 . 83 

6 . 38 
15. 96 

1 . 06 

79 - 79 
17 . 02 
55- 32 

47 . 87 
4- 25 
0 
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that c ontinued personal and profe ssional development of 
teachers was fundamentally a re spons ib ility of the teachers 
themselves .  Reading and individual study were sugge s ted re ­
peatedly throughout the li terature as effe ctive ways to keep 
up-to-date in sub je ct matter and educational me thods .  

Dotson ( 15, pp . 258-59 ) pointed out that a good pro ­
fe ss ional library i s  important to personal growth. He sug­
ge sted that the journals of the vari ous profes sional organi­
zations , current books in education and subject  matter , and 
books whi ch related to the fi eld of general understanding 

should be included in one ' s  reading lis t .  The local schools 
might encourage profe ssional reading by providing more ade ­
quate library facili tie s and time for reading or s tudy on 

the part of the s taff. The programs of profe ss i onal organi ­

zations , their activi ties , and journals might be planned 
with gre ater parti cipation of members than has been done . 

In-Servi ce Educational Activitie s Within the Local Schools 
The trend in the public  schools  of Ameri ca,  as indi ­

cated from the literature , was toward e ach schoo l ' s  having 
some plan for encouraging in-service growth of its  teachers .  
Some in-service activities reported by the se homemaking 
teachers  and the extent of he lpfulne ss to the te achers are 
presented in Table XXXII . 

Teachers are required to attend faculty meetings ; 

almost 100 per cent of the two groups reported participation 



TABLE XXXII 
IN-SERVICE EDUCATIONAL ACTIVITIES WITHIN THE LOCAL SCHOOL 

IN WHICH TWO SELECTED GROUPS OF HOMEMAKING TEACHERS 
HAD PARTICIPATED, 1958-1959 

Type s of activitie sa and GrouE I GrouE II  extent of  benefit to  the Number Per Cent Number Per Cent teachers 

Faculty mee t ings 82 96 . 47 92 97 . 87 
Much 43 50 . 59 45 47 . 87 
Some 32 37 . 65 37 39 . 36 
Little 5 5 . 88 8 8 . 51 
No re sponse 3 3 · 53 2 2 . 13 

Inter-visitation or teachers 50 58 . 82 66 70 . 21 
Much 23 27 . 06 26 27.66  
Some 16 18. 82 28 29 . 79 
Little 10 11. 76 11 11 . 70 
No response 35 41 . 18 28 29 . 79 

Local workshops 51 60 . 00 67 71 . 28 
Much 26 30 . 59 �� )6 . 17 
Some 18 21 . 18 29 . 79 
Little 5 5 . 88 3 3 . 19 
No re sponse 34 40 . 00 27 28 . 72 

Pre -school conferences  61  71 . 75 77 81 . 91 
Much 32 37 . 65 47 50 . 00 
Some 20 23. 53 23 24.47 
Little 6 7 . 06 6 6 . 38 
No response 24 28 . 23 17 18 . 08 

Others  8 9 .�1 12 12 . 77 
Much 5 5 ·  8 8 8 . 51 
Some 0 0 4 4· 25 
Li ttle 0 0 0 0 

asome teachers reported p articipation in an activity ,  
but did not check  the extent of benefit .  



in such mee tings . The administrators reported tha t 96 . 39 
per cent of the te achers in Group I and 93 . 26 per cent of 
those in Group II participated and made contributions in 
faculty meetings ( Item 3 ,  Table XXXVII , page 202 ) . The 
word " contribu tion" in the item to which administrators re ­
sponded may have caused some differences between reports  of 

the administrators and the teachers . 
Approximate ly one -half of the teachers in both groups 

( 50 . 59 and 47 . 87 per cent respe ctive ly ) reported that the 
faculty meetings were of much value to them . Cook and Tull 
( 13 )  reported that the faculty meeting was a promi s ing tech­
nique for teacher growth if it was concerned with tea chers ' 
profes sional needs ;  it was well planned ;  i t  was concerned 
with broad developments in education; it was s che duled so 

that tea chers  have t ime to prepare for it ; and teachers par­
ticipated . 

A high proportion of the teachers reported that  they 
partic ipated in inter-visi tation of teachers , local work­

shops ,  and pre - s chool conference s .  Fewer teachers  in Group 
I reported participation in these activi ties than the 
teachers in Group I I ;  more of those in Group I tended to  
report that they re ceived lit tle benefi t  from the se activ i ­
tie s than d i d  those in Group II . 

Admini s trators , lo cal boards of education ,  and 
teachers  may need to study cooperatively the value s of these 
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te chnique s of in-servi ce education.  The problems pre sented 
by an inter-vi sitation program may be finding te achers to be 
visited, making arrangements for the vis i t ,  stimulating the 
tea chers to  want to vi sit ,  and follow-up conferences after 
the visit ( 7 , pp . 476-79 ) .  

Allen ( 1 )  reported that the workshop was more succe ss­
fUl as a summer activity because time was  required to work 
through the problema of the group and e s tablish r apport .  
Many s chool systems have solved this problem by  employing 
teachers on an all-year basis and holding workshops to deal 
with problema at the local leve l .  

Supervi sion 
The persona who had supervised the s e  homemaking 

teachers during the school ye ar of 1958-59 are indicated in 
Table XXXIII . Supervis ion by e ither an admini s trator or a 
supervisor of home e conomic s  education was reported by 97 . 65 
per cent of the te achers in Group I and by 95 . 75 per cent 
of those in Group II . Three -fifths of the teache rs in bo th 
groups reported supervision by both an admini s trator and a 
supervi sor of home e conomi cs e ducat ion. It  should be re­

membered that the se te achers were reporting largely during 
January and February, 1959 , and that the picture of super­
vision may have changed by the end of that s chool ye ar. 

Three -fifths ( 60 per cent ) of the teachers in Group I 
and slightly less than two thirds ( 65. 95 per cent ) of those 



TABLE XXXIII 
SUPERVISION OF TWO SELECTED GROUPS 

OF HOMEMAKING TEACHERS, 1958-1959 

Persons supervising Group I 

145 

Group II 
the teachers Number Per Cent Number Per Cent 

Total 85 100 . 00 94 100 . 00 
No one 2 2 . 35 4 4. 26 
Principal or superin-

tendent only 5 5 .88  0 0 

City or county super-
vi sor or home e co-
nomics  only 1 1 . 18 0 0 

State or di strict  
supervisor or  home 
economics  only 26 30 . 59 32 34. 04 

Admini s trator and 
supervisor of home 
e conomi c s  51 60 . 00 57 60 . 64 

No re sponse 0 0 1 1 . 06 
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in Group II  responded "ye s" to statement 11,  "The super­
vision of homemaking by the pr incipal or superintendent in 

thi s  s chool is  he lpful" ( Table XXXVI ,  page 192 ) . More than 

e ight in ten teachers in both groups re sponded "ye s "  to 
statement 31 ,  "My administrator s are intere sted in the home ­
making department " ( Table XXXVI , page 197 ) .  The "no " and 
"uncertain" response s appeared to have little relation to 

whether the admini strator had or had not supervi sed the pro­
gram during the year ( 1958-1959 ) .  

The supervis ion from c i ty, county , or s tate super­
visors of home e conomics education was reported adequate by 
76 . 47 per cent of the teachers in Group I and 81 . 92 per cent 
of those in Group II  ( Statement 49, Table XXXVI , page 200 ) . 
The teachers in both groups tended to report tha t supe rvis ion 
was adequate or helpful if both adminis trator an d  supervi sor 
of home economics  had supervi se d  the program. These  findings 

were cons istent w i th those reported in a nation-wide survey 
of home e conomics  teachers made in 1947 ( 24, p .  39 ) .  Tho se 
teachers tended to f ind supervi sion more s atisfying when done 

by a home e conomic s  supe rvisor close at hand and when the 
local administrator shared in the supervis ion with the home 
economi cs  supervi sor. The se re sponse s would indicate that 

local administrators may be developing more effe ctive te ch­
nique s for supervi sing classroom te achers . They would in­

dicate , too , that they no longer cons ider the home economics  
department as a "no man ' s  land . "  
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More than three-fifths ( 61 . 44  per cent ) of the admin­

istrators in Group I and slightly le ss than two-thirds 
( 75. 17 per cent ) of those in Group II indi cated that their 
homemaking teachers  had adequate supe rvi sion .  More than one ­

fifth ( 24. 10 and 21 . 35 per cent, respectively ) were uncertain 
as to whether the te achers ne eded more supervis ion .  Thi s 
type of in-service education may need further cons i deration 
by local administrators . The kind of supervi sion te achers 
rece ive may contribute to the improvement of the ir teaching 
and to the ir profe ssional growth. The Hawthorne s tudie s 
( 35,  p .  27 ) indicated that the production of industrial 
workers increased with improvement in morale and that one 
way to improve morale was through improved supervis ion .  

Orientat i on o f  Teachers i n  Group I 

The orientation of any new teachers into the educa­
tional program is an important activity of the local school 

admini strator . This responsibility for orientation of a 
beginning homemaking teacher i s  shared with the s tate super­
visory staff in  home e conomics education .  

The s tate supe rvisors of home e conomic s  education re ­
ported a variety of ways in which the supervi sory staffs had 
attempted to help homemaking te achers who had entered 
teaching after a lapse between the ir preparation for teaching 
and their recent employment ( Table XXXIV ) .  An initial vis it 
to the homemaking teacher in the early part of the ye ar with 



TABLE XXXIV 
ACTIVITIES OF EIGHT STATE SUPERVISORY STAFFS DESIGNED 

TO HELP TEACHERS WHO HAD ENTERED OR RE-ENTERED THE 
TEACHING OF VOCATIONAL HOME ECONOMICS AFTER 

A NONTEACHING PERIOD 

148 

Activity Number or t imes 
reported 

Visits e arly in the ye ar 
Follow-up visit during the ye ar 
Small s tudy groups held in arternoon or 

evening 
Se ction or newsletter devoted to the 

problems or these teachers 
Special distri ct or state conrerence 

devoted to the needs or the se 
teachers  

Se ctional meeting at  the annual 
district or s tate conrerence 

Re commend provisions ror vi sits 
to other te achers 

Special conference s with superintendent 
and teacher 

Packages or teaching materials 

8 
6 

2 

2 

4 

4 

4 

1 
1 
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a follow-up visit during the year was the most usual visita­
tion routine reported by the supervisors . One of the impli­
cations for in-servi ce education pointed out by  Norton 

( 50 ,  pp . 196 -97 ) was that s tate supe rvi sory staffs of home­
making educ ation expand the ir servi ces to provide closer 
supervi sion and more frequent follow -up visi ts for persons 
entering teaching after a period of not teaching. 

There were evidence s  in the reports of the teachers 
cooperating in thi s study that admini s trators and state 
supervisory staffs in home e conomics e duc ation had tended 
to work effe ct ively with all of the homemaking teachers ,  but 
especially with those in Group I .  The maj ori ty of the 

teachers in both groups reported that they used recommend�d 
practice s  in program planning, methods of teaching, tech­
niques of evaluation, and use of instructional materials . 
They reported that they were parti cipating in various in­
service educ ati onal activi tie s .  The extent to which the 
te achers were a ctually carrying out the reported practices 
in te aching might be  subje ct to que stion, but the ir re ­
sponses to items in the que stionnaire indi cated that they 
were aware of s ome of the concepts of modern education. 
Some indication of the reliability of the teachers ' re sponses  
would seem to be  the consistency of the reports made by  ad­
mini strators and supervi sors with those of the teachers  in 
regard to these i tems . 



D .  IN-SERVICE EDUCATION DESIRED BY 

TEACHERS IN GROUP I 

1� 

The teachers who had re cently entered or re-entered 
the teaching of homemaking after a period of not teaching 
were asked to che ck the type s of servi ce s which they de s ired 
from the state supervi sory staff and from colleges or uni ­

versitie s .  Eighty-four o f  the e ighty-five tea chers che cked 
from one to ten of the servi ces li sted in the questionnaire , 
but no teacher added a service to the lists . The re sponses 
are summari zed in Table XXXV . 

The teachers indi cated that they preferred servi ces 
from the supervisors in the following order :  small s tudy 
groups , se ctional mee ting at the state conference for home ­
making teachers devo ted to the ir needs , initial vi sit  early 

in the ye ar, state or di strict conference for thos e teachers 
who had entered or re -entered te aching, special i ssue of  the 
newsletter devoted to their problems , and follow-up visits . 
These tea chers tended to prefer study groups held in the 
afternoon rather than in the evening . 

The type s of in-service educ ati on which the te achers 
indicated that they wanted from college s and universities 
were in the following order:  extension classes ,  summer 
classes  of two or three weeks,  one -day visits from c ollege 

teachers , and summer class es of five or six weeks . The 
teachers parti cipating in Norton ' s study ( 50 ,  p .  110 ) 
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TABLE XXXV 

TYPES OF HELP WHICH WERE DESIRED BY A SELECTED GROUP OF 
HOMEMAKERS WHO HAD ENTERED OR RE-ENTERED THE 

TEACHING OF HOMEMAKING, 1958-1959 

Types of help desired :  Choice s  
1 2 3 4 5 6 7a 

From state supervisory 
staff: 
First visit  early in 

8 year 13 12 4 7 0 13 
Follow-up visit  0 8 10 2 8 11 5 
Small study groups 14 5 9 7 4 7 13 

afternoon 
in evening 

Spe cial i ssue of 
newsle tter 6 7 7 9 5 4 13 

State or di stri ct con-
ference for those who 
have re -entered 
teaching 9 13 9 7 1 3 11 

Sectional meeting at 
state conference de -
voted to tho se who have 
re -entered teaching 13 7 9 4 5 3 17 

From colleges  and 
universitie s :  
Summer classe s 

2 or 3 we eks 23 22 10 0 12 
5 or 6 weeks 4 9 18 11 

1� Extens ion clas ses  33 17 7 0 
One -day visits from 

8 8 college te achers 4 7 24 

acho sen, but not ranked { see que sti onnaire for 
te achers ,  Appendix B ) . 

bTotal time s chosen . 

a6 

57 
44 
59 
30 
18 
51 

53 

58 

67 
45 
71 
51 



re commended that te acher preparation institutions provide 
opportunit ie s  for teachers re turning to the profe ss ion to 
bring themselves up -to -date in curriculum me thods , materials , 
and home e conomi cs sub ject matter . They , too,  desired short 
course s or workshops .  

The in-service educational a ctivi ti es des ired by the 
homemaking t eachers in Delaware were workshops of two or 
thre e weeks conducted in the area of the s tate c onvenient to 
the teachers ,  extens ion course s ,  periodic mee tings of home ­
making teachers he ld in their area of the state , demonstra­

tions in te chnical are as of home e conomi cs  given in the 
field ,  and the development of practical c our ses  in home e co ­
nomic s  ( 31 ,  p .  122 ) .  If the procedure of holding workshops 
and meetings in a se ction of the s tate convenient to the 
teachers i s  considered important by tho se in De laware , a 
small s tate , the procedure would seem to be  even more impor­
tant to the te achers in any of the s tate s repre sented in 
thi s study, e spe cially to those in Texas . 

The homemaking teachers in Michigan reque sted the 
following in-service educ ational activi tie s :  demonstrations 
of good teaching, visits to o ther schools ,  summer workshops , 
evening or Saturday clas se s he ld in various localiti e s ,  
study groups ,  and summer school ( 77 ,  pp . 274-75 ) .  
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E .  CHAPTER SUMMARY 

Thi s chapter has pre sented the educational and pro­
re ssional experiences or two sele cted groups or homemaking 
teachers . The teachers in Group I tended to report more re ­
cent college preparation than those in Group II . The 
teachers  in Group I I ,  on the other hand, reported more study 

be yond the bachelor ' s  degree than did tho se in Group I .  The 
attitude or both groups toward advanced study appeared to be  
ravorab le . 

Almost  100 per cent or the teachers in Group I had 
completed requirements ror teacher certirication as part or 

the re quirements ror the b achelor ' s  degree . Slightly more 

than one -rourth or them were required to complete cour se s in 
home e conomic s  sub je ct matter , prore ssional e duc ation,  or a 
comb ination or course s prior to the ir recent employment . 
They tended to  c onsider the courses  as having b een or much 
help to them. 

Eight in ten te achers reported having taught home ­
making berore this re cent period of employment . Approxi ­
mately one -halr or them had been engaged in some other type 

or work as we ll as tea ching homemaking, large ly te aching in 
some other sub je ct-mat ter rie ld or in elementary grades . 

Summer s choo l  work was the most  usual me ans through 
which the se teachers were continuing the ir advanced study . 
The teachers indicated that the ir recent c ollege experiences 
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had been satisfactory, but there was s ome evidence that 
change s in the teacher educ ation curriculum might be needed . 

The maj ority of the teachers reported membership in 
both state and national profe ssional organi zations , but they 
indicated membership in s tate organizations in greater pro­

portion than in national one s ,  espe cially those teachers  in 
Group I .  These teachers seemed to read profe ssional jour­
nals more than profe s sional books . On the whole , the 
teachers reported attending county , di stric t ,  and/or state 
mee tings or conference s for teachers . 

The teachers tended to report that they part icipated 
in faculty mee tings and that  they were of much or some bene ­
fit to them. A high proportion of teachers reported partici ­

pation in inter-vi sitat ion of te achers , local s chool work­
shops ,  and pre -school conferences with much or s ome helpful­
ne ss to them . 

The teachers tended to report that they had had s ome 
supervi s ion from e i ther the administrator or a supervi sor of 
home e conomics e ducation. The maj ority of them indi cated 
that the supervision was he lpful or adequate . The re was 
evidence that the administrators and supervis ors had tended 
to work effe ctively with these teachers . 

Many of the teachers in Group I reque s ted the following 
servi ce s from s t ate supervi sory staffs and college or uni ­
vers ity college faculties : small s tudy groups , a sectional 
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meeting at the state conrerence ror homemaking teachers de­
voted to their needs , initi al visit rrom the s upervisor 

early in the year , extens ion classes ,  and summer classes or 
two or three weeks . 



CHAPTER VI 

SUMMARY, CONCLUSIONS, AND IMPLICATIONS 

A .  SUMMARY 

The purpose of this s tudy was to identify tho se pro ­
fes sional problems which seemed t o  be unique to  a selected 

group of teachers who had entered or re -entered the teaching 

of homemaking after a period of five or more ye ars be tween 
the ir pre -servi ce preparation and re cent employment or be­

tween periods of  employment . The professional problems of 
the se teachers ,  if identified, might provide useful data for 
persons or groups concerned with in-service e ducational pro­
grams for such teachers . 

Five questions served as guide s in the development of 

the study : 1 )  What were some of the home , s chool ,  and com­
munity situations which might affe ct the profe s sional prob ­
lems of the teachers? 2 )  How were the te achers  planning, 

carrying out, and evaluating their programs ? 3 )  What pro­

fe s s ional preparation and experience had the te achers had 

before entry or re-entry into teaching? 4 )  What methods had 

the teachers used to c ontinue profe ssional growth? 5 )  What 

services did the teachers des ire from state supe rvisory 

staffs and college or university faculties in home e conomi cs 

education? 
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The study se emed important be cause or the shortage of 

homemaking teachers in the secondary s choo l s ,  the potential 
source of homemaking teachers from homemakers who had 
speciali zed in home e conomi cs at the college leve l and were 

not gainfully employed, and inadequate data for use in plan­
ning in-service educational programs in terms of effe ctive ­

ne ss in meeting the ne eds of teachers who had recently 
entered or re -entered the profe s s ion arter a nonte aching 
period .  

The study was limited to e ight state s  i n  the Southern 
Region of the Uni ted State s --Alabama, Arkansas ,  Georgia, 
Mis s i s s ippi , North Carolina,  Oklahoma, Tennesse e ,  and Texas . 

The data were colle cted in the winter of 1959 through 
que s tionnaire s completed by e ight s tate supervi sors of home 
economics edu cation, eighty-five marrie d teachers  who had 
recently entered or re -entered the teaching of homemaking 
after a nonte aching pe riod, nine ty-four married teachers who 
had been teaching homemaking continuous ly for five or more 
years , and 172 administrators of secondary public schools 
employing these teachers . 

The two groups of teachers tended to report that they 

were maintaining a home for themse lve s ,  their husbands , and 
one or more children. Few of the se teachers were widowed or 
divorced ,  and few home s had other adult s living as a member 

of the family group . More te achers in Group I than in 
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Group I I  reported having pre -school  age children . 

Predominant reasons reported by the teachers in Group 
I for entry or re -entry into teaching were e conomi c ne ces s i­
ty, urged to teach, and ne ed of outside intere sts . 

Four-fifths , approximately,  of both groups of 
teachers reported that they were teaching in communities of 
le s s  than 10, 000 population .  Approximate ly nine out of ten 
te achers reported that they were teaching in e ither consoli­
dated rural or urban seni or high schools . 

Slightly more than seven out of ten te achers reported 
total class enrollments of le ss than one hundred pupils . 
Slightly more than three-fifths of both groups of teachers 
indicated that they made three or le s s  different class prep­
arations daily . More than four-fifths of  the se teachers re ­
ported that they were teaching homemaking at the ninth grade 
level or above , with the majority of them teaching grade s 
nine through eleven and/or twelve . 

These t e achers reported having assumed a varie ty of 

scho ol re spons ibilitie s other than the te aching of home ­

making.  More than one -half of them reported that they spent 

from five to ten hours weekly on activi tie s outside the · 

classroom .  
Two -thirds, approximate ly, of both groups of  te achers 

reported that the homemaking departments were equipped to 

teach all phases of homemaking, but · only one -third of them 
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indi cate d  that the e quipment was adequate . 

The administrator s reported that the lo cal s chool 
boards tended to employ married women to teach homemaking on 
the basi s  or the ir qualirications . The people in the com­

munity and other teachers appeared to hold ravorable atti­
tude s toward home e conomi cs , considering i t  an es sential 
part or educat ion in the school and communi ty . The home ­
making teachers seemed to  have good relations with adminis­

trators , other teachers , pupils , parents ,  and others in the 
community. 

The majority or the teachers reported that the home ­

making program was based on te acher, pupil,  parent planning. 
Approximately one out or thre e teachers in Group I and one 
out or eight in Group I I ,  however,  indi cated that they based 
their programs entirely on sugge stions in state or c ity cur­
riculum guide s .  

A high proportion or teachers in both groups reported 
the use or several recommended me thod s or te aching, tech­
niques or evaluation,  and ins tructional materials . A high 

proportion or these  teachers indicated that they had dirri­
culty in the use or the pro cess or evaluation and problem 
solving as me thods or tea ching; in the use of e s say te sts and 

selr-evaluat ion by pupils ; and in teaching pupils or dirrer­
ent abilities in one clas s .  
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The teachers tended to report that they believed they 

were successrul te achers as well as homemakers .  The admin­

istrators tended to  rate the se teachers as superior or g ood. 
The state supervisors reported that in conducting certain 
phase s or the homemaking program with the excep tion or FHA 
activi tie s the teachers in Group I compared ravorably with 
those in Group I I  or  with other beginning homemaking 
teachers . 

A higher proportion or teachers  in Group I than in 
Group II  appeared to have more recent undergraduate college 

preparation ;  a higher proportion of tho se in Group II than 
in Group I reported having done advanced s tudy . Enrollment 
in summer s chool classes seemed to be  the usual means through 
whi ch both groups of teachers had continued the ir advanced 

study . 
More than nine out of ten teachers in both groups re­

ported membership in the ir State Educ ation Associations , but 
a much lower proportion of both groups indicated membership 
in national professional organi zations . Fewer teache rs in 
Group I than in Group I I  reported membership in national 
organizations . More teachers in both groups reported 
re ading profe s sional journals than books . The majority of 

them reported that they attended profe ssional mee tings and 
conference s he ld in the city, county, dis tr i ct and/or state . 
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The te achers reported partic ipation in faculty meet­

ings with much or s ome benefit to themselve s .  A high propor­
tion indic ated that they participated in in ter-visitation of 

teachers , lo cal workshops ,  and pre -s chool conference s .  The 
majority of the te achers reported having rece ived supe r­
vi sion from administrators of the s chools or supervi sors of 
home e conomic s  educ ation . There was evidence that the ad­

mini strators and superv isors had tended to work effe ctively 
with both groups of tea chers , but e specially with those in 
Group I .  

The te achers in Group I indi cated that they preferred 
the following service s  from the state supervi sory staffs in 

home e conomi c s  educ ation: small study groups ,  ini tial visit  
early in  the year ,  and a sectional mee ting at t he annual 
conference for homemaking te achers devoted to the ir spe cial 

needs . They indicated that they preferred from c ollege or 
university faculties  in home e conomics the following serv­
ice s :  extension classes and summer school class es  of two or 
three weeks . 

B .  CONCLUSIONS 

The hypothe s i s  of this study was that the profe s s ional 
problems of te achers who have entered or re -entered the 
teaching of homemaking after a period of five or more ye ars 

be tween pre - service preparat ion and employment or b e tween 
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periods of employment will not differ from the professional 
problems of teachers who have been teaching homemaking con­
tinuously for five or more ye ar s .  While the findings tended 
to support the hypothesis , there were difference s be tween 
the numbers of the two groups of teachers who reported 
certain problems . 

More of the teachers in Group I than of those in 
Group II reported that they had difficulty in: 

1. Dire cting FHA activitie s .  

2 .  Evaluating the effectivene ss of their homemaking 
programs . 

3 · Finding time in the ir home and s chool schedules 
for making home vi sits . 

4· Planning the home experience phase of  the program . 
Fewer of the te achers in Group I than of those in Group I I  
planned the homemaking programs with pupils , parents ,  and ad ­
mini strators . 

The number of teachers in both groups reporting the 
following pro blems would seem to be important for tho se 
persons re spons ible for developing in-service educational 
programs : 

1 .  Planning the adult phase of the program . 

2 .  Inadequate equipment for teaching all phases of 
homemaking . 

3 · Working with pupils of different abili tie s in 



one class . 

pupils . 

4· Inadequate runds ror the department . 
5 .  Planning the budge t ror the department . 
6 .  Inadequate library racilities . 
7 .  Dirriculty in the use or selr-evaluation by 

B .  Dirriculty in the use or problem solving . 
9 .  Dirriculty in the use or the e ssay test . 

C .  IMPLICATIONS 

The rindings in thi s study pointed to a need ror 
rurther study in the rollowing are as :  
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1. The management problems or married women who are 
maintaining home s and teaching homemaking . 

2 .  Me thods by which married women who teach home­
making and have young children are providing ror the care or 

the children . 
3 .  The possi bility or using two part-time homemaking 

teachers instead or one rull-time te acher  when the te ache rs 

have re spons ibilit ies  ror a home and ramily. 
4.  An examination of services rendered by homemaking 

te achers to the schools and communities to de termine those 
which might be less  essential . 

5 .  The use of well -qualified , experienced teachers 
as leaders of small study groups compri sed or teachers in 
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neighboring centers as one method of supplementing the serv­
ices of state supervisory staffs . 

6 .  Re -evaluation by teacher education institutions 
of offerings and te chniques of counseling for teachers in 
service . 

7 .  Experimentation b y  teacher education institutions 

with short course s of two or three weeks , extens ion classe s ,  
Saturday clas se s ,  and consultant service for homemaking 

teachers in servi ce . 
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The University or Tennessee 
College or Educati on 
Knoxvill e ,  Tenne s see 
July 16 ,  1958 

Name or Supervisor 
Title 
Addre s s  

Dear { Supervisor ) : 

I plan to make a study, as part or the requirements 
ror the doctoral degree  at the University or Tenne ssee , which 
will require the cooperation or a group or state supervisors 
or home e conomics in the Southern Region . The study will re ­
late to the in-servi ce educati onal needs or homemakers  who 
enter or re -enter the teaching or vocati onal homemaking arter 
a period or at le ast rive ye ars or not having engaged in 
classroom teaching. State supervisors and teacher-tra:i.ning 
institutions might be able to render this increasingly impor­
tant supply or teachers more erre ctive help , ir the unique 
profe ssional problems or such a group c ould be identified .  

May I ask  your cooperat ion in the rollowing ways?  
1 .  Supply the names and addre s ses  of two groups or 

whi te homemaking teachers in your s tate : 

Group I to be comprised of those teachers who { a ) are 
maintaining a home with husband and/or one or more 
children, { b )  are in their rirst or se cond year or 
teaching vo cational homemaking arter a period or five 
or more years of not teaching, and ( c )  may or may not 
have had previous te aching experience . 
Group II  to be compri sed or those teachers who { a )  
are maintaining a home w ith husband and/or one or 
more chi ldren and ( b )  have been teaching continuously 
for the past rive or more years 

2 .  Supply the name s and addre s se s  or the administrator 
or the s chool employing e ach of the teachers . 

3 · Lend your support to the study in whatever manner you 
cons ider appropriate . 

4 .  Fill i n  a brier questionnaire whi ch de als with the 
prore ssional prob lems and in-servi ce e ducational needs 
or tho se teachers , as you see  them. 



July 16 , 1958 
Page 2 

Enclosed i s  a po stal card for use in indicating 
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your willingne s s  to parti c ipate in the study . Additional 
information will be sent to you later if you can part icipate . 
Ple ase indicate whe the r or not you would like to re ce ive a 
summary report of the study. 

Thank you for your cooperation .  

Sincerely yours ,  

Mary Jane S cott 

Approved : 

Maj or Profe ssor 



Name of Supervi sor 
Title 
Addre ss 

Dear { Supervisor ) : 
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Normal Station 
Conway ,  Arkansas 
Augus t 9 ,  1958 

Dr. Kent and I appre ciate your willingne ss  to c o ­
operate i n  the study which I plan to  make . Enclosed i s  a 
brief outline of it for your file s .  

If poss ible ,  may I have the lis t  of te ache rs and 
their Principals or Superintendents for Group I and for 
Group II  by O ctober 1 ?  If the number of teachers  in Group I 
is  le ss  than fifte en or twenty , all of them will be  asked to 
participate in the study . We wi ll sele ct a sample from the 
teachers in Group II  that will be equal to  the number in 
Group I ,  provided Group II is  the larger list . I will send 
you the name s of the te achers and the ir admini strators who 
will be asked to parti cipate in the study as s oon as we 
se le ct the sample . 

We hope you will lend your support to the study by 
encouraging the te achers to f ill in and return the question­
naires . May I use your name in my le tter to the teachers and 
administrators ? 

Sincere ly yours ,  

Mary Jane Scott 
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IN-SERVICE EDUCATIONAL NEEDS OF A SELECTED GROUP OF HOMEMAKERS 
WHO HAVE ENTERED OR RE-ENTERED THE TEACHING OF HOMEMAKING 

The purposes  of the study are : 

1 .  T o  identify the unique profe ssional pro blems of a 
selected group of homemaking teachers who have entered 
or re -entered the profe ssion after a period of five or 
more ye ars of be ing out of the field .  

2 .  To formulate recommendations for an in-servi ce educa­
tional program which might he lp the se teachers solve 
their problems in a manner satisfying to them and the 
groups they serve . 

The s tudy is important because : 
1 .  The shortage o f  homemaking teachers in se condary s chools 

cont inue s to be crit ical . 
2 .  The number o f  homemakers who have college training in 

home e conomi cs i s  a potential source of homemaking 
teachers . 

3 ·  There i s  a pre ssing ne ed for an in- service educational 
program which will he lp the se teachers in pe rforming a 
more sati sfying job . 

The study will be based upon informati o_n provided by que s tion­
naire s from: 
1 .  A group of State Supervisors of Home Economic s  Education 

from the Southern Re gion.  

2 .  Two groups of  white , vocational homemaking teachers from 
each of  the participating state s :  
Group !--Teachers  who are maintaining a home and f amily 
and are in the ir first,  second or third ye ar of teaching 
after entry or re-entry into the profe ss ion after a 
period of five or more ye ars of being out of the field . 
They may or may not have had experience in teaching be­
fore thi s re cent period of employment . 
Group II--Te achers who are maintaining a home and family 
and have been te aching homemaking continuously for five 
or more ye ars . 

3 ·  The prin cipals or superintendents of  the s chools which 
employ the homemaking te achers . 
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IN-SERVICE EDUCATIONAL NEEDS OF HOMEMAKERS WHO HAVE ENTERED 
OR RE -ENTERED THE TEACHING OF HOMEMAKING 

QUESTIONNAIRE FOR ADMINISTRATORS 

1 .  Below are s ome activi ties in which your homemaking 
te acher may engage . Indicate your feeling about whether 
she c arries out each activity by encircling one of the 
le tters at the left . "y" means ye s ;  "u" means uncertain 
or I do not know ; "n" means no . 

y u n 
y u n 

y u n 

y u n 
y u n 
y u n 

y u n  

y u n  
y u n  

y u n 

y u n 
y u n  

y u n 
y u n 

y u n 

1 .  
2 .  

3 · 

4· 
5 .  
6 .  

7 .  
8 .  
9 .  

10. 
11. 

12. 

lJ. 
14. 

15. 

Stimulate s intere st in home e conomi c s .  
Maintains good relations with parents and other 
adults in the community . 
Participate s and makes contributi ons in faculty 
mee tings . 
Cooperate s with the admini stration . 
Makes home vis its . 
Attends district and/or State conferences for 
homemaking teachers . 
Establishe s good relations with pupils . 
Te aches adult classes . 
Attends county, district  or State teachers ' 
me etings . 
Serve s as adviser of Future Homemake rs of  America .  

Works well with other teachers . 
Doe s her share of school activi ties outside the 
class room.  
Plans and follows a budget for the department . 
Allows home re sponsibilities  to interfere with 
school re sponsibilitie s .  
Needs more supervis ion than she has rece ived .  
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2 .  Encircle the number of over-all rating you would 

give your pre sent homemaking te acher . 
1 .  Superior 
2 .  Good 
3 · Average 
4.  Poor 

3 ·  What i s  her greate st strength as a teacher? 

4· What i s  her gre ate st weakness as a teacher ? 

5 · Encircle the number of the policy which your board 
follow s  in employing married women to teach homemaking .  
1 .  Employs married te achers only because of the teacher  

shortage . 
2 .  Makes n o  difference between married and unmarried 

te achers ,  but employs them on the bas i s  of the ir 
qualifications  for the posit ion . 

3 .  Employs married teachers in preference to s ingle 
te achers . 

4. Employs married teachers be cause they are e stablished 
and influential pe ople in the community . 

5.  Others : Li st 

6 .  Encircle the number ( s ) which repre sent attitude s of other 
teachers in the local school or the people in the com­
munity toward home economics . 
1 .  The homemaking program is considered an e ssential 

part of educ ation in the school and community . 
2 .  The homemaking department i s  se t apart from other 

departme nts in the school .  
3 .  Homemaking te achers use different me thods or  teaching 

from tho se used by other te achers . 
4.  Teachers re sent Federal aid to the homemaking program. 

5.  Others : List 
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I N-SERVICE EDUCATIONAL NEEDS OF A SELECTED GROUP OF HOMEMAKERS 

WHO HAVE ENTERED OR RE-ENTERED THE TEACHING OF HOMEMAKING 

Que stionnaire �or State Supervisors o� Home Economics  Education 

Below are listed some �actors which may relate t o  in-servi ce 
educational needs of homemaking te achers  who have entered or 
re -entered  tea ching a�ter a period o� �iva or more ye ars o� 
being out o� the profession. 
1 .  Comparison o f  the se teachers with other be ginning 

teachers as to the difficultie s presented by the �ollow­
ing aspe cts of the homemaking program. Place a check 
(x ) in the appropri ate column .  

Adult work 

C lassroom activities 
FHA activitie s 
Home vi sits  
Home proj e c t s  
Program planning 
O thers : list 

More About Same Les s  Uncertain 

2 .  Comparison of the s e  teachers  with married homemaking 
teachers who have taught continuously �or �iva or more 
years as  to the amount o� t ime devo ted t o  the �ollowing 
activi tie s .  Place a che ck ( x )  in the appropriate 
column . 

More About Same Le ss Uncertain 
Attendance at Conference s 
Adult work 
Home vi sits  
Home projects  



3 ·  Activitie s of the State supervi sory staff de signed to 
he lp the se te acher s do a more effe ctive job . Place a 
check ( x )  by the activitie s whi ch are practiced . 

1 .  Vi sits  early in the year . 
2 .  Follow-up visit during the ye ar . 
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3 · Small study groups held in the afternoon or evening.  
4.  Special issue of regular newsletter devoted to needs 

of the se te acher s .  
5 .  Se cti on of newsle tter devoted to the problems of 

the se teachers .  
6 .  Special di strict or State conference devoted to 

needs of the se teacher s .  

1 · Sec tional meeting at annual di strict  or State con­
ference devoted to needs of the se te achers . 

8 .  Re commend provi sions for visitation t o  other 
teachers . 

9 .  No spe cial efforts made . 
10 . Others :  List 

4· Activities of te acher-preparation ins ti tutions in the 
State des i gned to he lp the se teache rs .  Place a check  
( x )  by activities which are available . 
1 .  Refre sher course s in home economi cs subject  matter . 
2 .  Refre sher course s in methods of teaching homemaking . 

3 · Refre sher course s in instructional materials . 
4.  Graduate course s in home e conomi c s  dur ing regular 

summer sess ion. 
5 .  Graduate course s in home e conomic s  e ducati on during 

re gular summer se ss ion. 
6 .  Course s o f  two o r  three wee ks length on colle ge or 

universi ty campus during summer se s s ion. 



' 
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1 ·  Extens ion courses  held a t  t ime and location c on­
venient to the se teachers . 

8 .  Others : Li st 

I 
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Arkansas State Teachers College 
Conway, Arkansas 

Name or Teacher 
Addres s  
Dear 

January 2 ,  1959 

You have been rererred to  me as a person who might 
be able to he lp me in a study I am making as part or the 
requirements ror the degree or Do ctor or Educ ation at The 
University or Tenne s see . A brier outline or the study i s  
enclo sed . 

Will you as sist  me by filling in the enclosed 
que stionnaire and returning it to me at your e arliest  con­
venience ?  I t  wi ll not take much of your time and no signa­
ture is required . All information which you provide will be 
kept stri ctly c onfidential.  Please re turn the que s tionnaire 
even if you cannot participate in the study . 

Thank you for your cooperation .  

Sincere ly yours , 

Mary Jane Scott 
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Arkansas State Te achers College 
C onway, Arkansas 

Name of Administrator 
C ity 
State 
Dear 

January 5,  1959 

You have been referred to me as a person who might 
be able to he lp me in a study I am making as part of the 
requirement s for the degree of Do ctor of Education at The 
Universi ty of Tenne sse e .  A brief outline of the study i s  
enclosed .  

Will  you ass ist me by  filling in  the enclosed 
que sti onnaire relative to ( homemaking teacher ' s  name ) ?  It 
will not take much of your time and no signature is  required . 
All informati on which you provide will be kept strictly con­
fidential.  Please return the que stionnaire at your earliest 
convenience . 

Thank you for your cooperation . 

Sincerely yours , 

Mary Jane Scott 



Name 
Addre ss  
Dear 

188 

Arkansas State Teachers Colle ge 
Conway , Arkans as 
January 31, 1959 

I know you are a busy person, but will you ple ase 
give me a little of your time ? Early in January, I sent you 
a que stionnaire relative to the "In-Servi ce Educat ional 
Needs of a Selected Group of Homemakers Who Have Entered or 
Re -Entered the Te aching of Homemaking . "  Will you please fill 
in the que stionnaire and return it to me at your earliest 
convenience ? Your ass istance is needed very much and wi ll be 
greatly appre ciated . 

If you have already completed and mailed the que stion­
naire , please di sre gard thi s  le tter . 

Thank you . 

Sincerely yours , 

Mary Jane Scot t 
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TABLE XXXVI 

RESPONSES OF TWO SELECTED GROUPSa OF HOMEMAKING TEACHERS 
TO STATEMENTS CONCERNING THEIR TEACHING SITUATIONS, 

1958-1959 

Statements and responses  
o:f teachers 

Group I Group I I  
Number Per Cent Number Per Cent 

1 .  My relat ions with the 
admini strati on are 
pleasant . 

Ye s 84 98. 82 93 98 . 94 
Uncertain 1 1 . 18 0 0 
No 0 0 1 1 . 06 
No re sponse 0 0 0 0 

2 .  The homemaking offerings 
are based on a current 
analysis of home and 
:family living needs in 
the communi ty .  

87 . 06 89 94. 68 Yes 74 
Uncertain 5 5 . 88 2 2 . 13 
No 5 5 . 88 2 2 . 13 
No re sponse 1 1 . 18 1 1 . 06 

3 · In this school ,  home 
economics i s  considered 
largely as a field :for 
pupils of low social 
and/or mental levels . 

Ye s 13 15. 29 3 3 . 19 
Uncertain 6 7 . 06 4 4 . 25 
No 65 76 . 47 85 90 . 43 
No re sponse 1 1 . 18 2 2 . 13 

4· Planning the home experi -
ence phase of the pro-
gram is difficult for me . 

Ye s 32 37 . 65 17 18 . 09 
Uncertain 8 9 . 41 6 6 . 38 
No 45 52 . 94 70 74· 47 
No re sponse 0 0 1 1 . 06 
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TABLE XXXVI ( continued ) 

Statement s and response s Group I Group I I  
of teachers Number Per Cent Number Per Cent 

5 - My re cent college or 
university work gave me 
life-like or realisti c 
preparation for the 
problems I am now meeting 
in teaching homemaking . 

Yes 52 61. 18 65 69 . 15 
Uncertain 10 11 . 76 11 11 . 70 
No 21 24 . 71 16 17 . 02 
No response 2 2 . 35 2 2 . 13 

6 .  Keeping re cords and 
making reports add too 
much to my he avy 
schedule . 

Yes 44 51 - 77 41 43 . 62 
Uncertain 8 9 -�1 8 8 . 51 
No 33 38 . 2 42 44. 68 
No re sponse 0 0 3 3 · 19 

1 · Newspapers,  radi o , and/or 
television cooperate with 
me in acquaint ing the 
community with the program. 

Ye s 57 67 . 06 71 75 - 53 
Uncertain 12 14. 12 12 12 . 77 
No 13 15. 29 10 10 . 64 
No re sponse 3 3 · 53 1 1 . 06 

8 .  I have no problems in 
planning a budget for 
the department .  

38 41 43 . 61 Ye s 44· 71 
Uncertain 6 7 . 06 4 4. 26 
No 41 48 . 23 47 50 . 00 
No re sponse 0 0 2 2 . 13 
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TABLE XXXVI ( continued ) 

Statement s and responses Group I Group II 
of teachers Number Per Cent Number Per Cent 

9 .  Teaching i s  the b e s t  j ob 
I can get which will per-
mit me to fulfill my 
family responsibilitie s .  

Ye s 64 75 . 29 65 69 . 15 
Uncertain 11 12 . 94 11 11 . 70 
No 10 11 . 77 12 12 . 77 
No re sponse 0 0 6 6 . 38 

10 . The Future Homemakers of 
America  chapte r is an 
integral part of our 
homemaking program. 

69 81 . 18 87 92 . 56 Ye s 
Uncertain 8 9 . 41 6 6 . 38 
No 8 9 . 41 0 0 
No re sponse 0 0 1 1 . 0 6 

11 . The supervision of home-
making by the principal 
or superintendent in 
this s chool i s  helpful . 

Ye s 51 60 . 00 62  65 . 95 
Uncertain 14 16 . 47 15  15 . 96 
No 18 21 . 18 15 15 . 96 
No res ponse 2 2 . 3 5  2 2 . 13 

12 . My home respons ibilitie s 
prevent my attending 
teachers ' conference s  or 
profe ssional meetings 
which I think I should 
attend. 

Ye s 8 9 . 41 2 2 . 13 
Uncertain 2 2 . 35 0 0 
No 75 88 . 24 92  97 . 87 
No re sponse 0 0 0 0 
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TABLE XXXVI ( continued ) 

Statements and re sponse s Group I Group II 
of teachers Number Per Cent Number Per Cent 

13.  There i s  a fine spirit  
among the teachers in 
this s chool .  

Ye s 68 80 . 00 77 81 . 92 
Uncertain 12 14. 12 4 4- 25 
No 5 5 . 88 9 9 . 58 
No re sponse 0 0 4 4- 25 

14. The homemaking program 
emphas i ze s  planning, 
informational a ctivitie s ,  
and practical experience s 
in a variety of  home 
e conomic s  are as . 

Ye s 81 95. 30 94 100 . 00 
Uncertain 2 2 . 35 0 0 
No 2 2 . 35 0 0 
No re sponse 0 0 

15. The long vacations which 
the teachers have help 
make the j ob attract ive 
to me . 

Ye s 51 60 . 00 44 46 . 81 
Uncertain 9 10 . 59 11 11 . 70 
No 23 27 . 06 36 38 . 30 
No re sponse  2 2 . 35 3 3 - 19 

16 . My students have little 
intere st in home projects 
or home experience s .  

Yes 19 22 . 35 17 18 . 09 
Uncertain 5 5 . 88 14 14. 89 
No 60 70 . 59 62 65 . 96 
No re sponse 1 1 . 18 1 1 . 06 
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TABLE XXXVI ( continued ) 

Statements and response s  Group I Group II  
of te achers  Number Per Cent Numb er Per Cent 

1 7 .  The college and/or 
university faculties 
provided adequate 
counseling in helping 
me bring my educational 
preparati on up-to-date . 

Ye s 47 55. 29 58 61 . 70 
Uncertain 18 21 . 18 17 18 . 08 
No 18 21 . 18 15 15 . 96 
No response 2 2 - 35 4 4. 26 

18 . My home and school  
schedule s  provide time 
for making home visits . 

68 Ye s 43 50 . 59 72 - 34 
Uncertain 

3� 4- 70 3 3 - 19 
No 44- 71  21 22 . 34 
No response 0 0 2 2 . 13 

19 .  People in  this community 
are cri ti cal of many of the 
things te achers do . 

Ye s 19 22 . 35 20 21 . 28 
Uncertain 18 21 . 18 15 15. 96 
No 47 55. 29 58 61 . 70 
No re sponse 1 1 . 18 1 1 . 06 

20 . The library facilities 
in the s chool and 
community are adequate . 

36 Yes 42 - 35 50 53 - 19 
Uncertain 10 11. 77 11 11 . 70 
No 39 45 . 88 31 32 . 98 
No re sponse 0 0 2 2 . 13 

21 .  I would like teaching of 
homemaking be tter if I could 
teach only one phase . 

35 - 29 26 27 . 66 Ye s 30 
Uncertain 10 11 . 77 13 13 . 83 
No 43 50 . 59 52 55 - 32 
No re sponse 2 2 . 35 3 3 - 19 
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TABLE XXXVI ( continued ) 

Statements and re sponse s Group I GrouE II 
of teachers Number Per Cent Number Per Cent 

22 . The adult s  in the com-
munity are intere sted in 
attending c lasses  in 
homemaking . 

Ye s 21 24- 70 36 38 . 30 
Uncertain 26 30 . 59 20 21 . 28 
No 31 43 - 53 35 37 . 23 
No re sponse  1 1 . 18 3 3 . 19 

23 . The ins titutions whi ch offer 
advanced study for home -
making teachers are too far 
from my home for me to 
attend . 

Ye s 33 38 . 82 30 31 . 91 
Uncertain 4 4. 71 2 2 . 13 
No 47 55 . 29 60 63 . 83 
No response 1 1 . 18 2 2 . 13 

24- The number of students I 
teach permi ts me to  do 
effe ctive work w ith 
them. 

Yes 61 71 - 77 65 69 . 15 
Uncertain 5 5 . 88 5 5 . 32 
No 19 22 . 35 23 24 . 47 
No re sponse 0 0 1 1 . 06 

25 . I believe there i s  con-
s iderable fee ling in this 
community agains t married 
women teaching . 

Yes 0 0 3 3 - 19 
Uncertain 3 3 - 53 2 2 . 13 
No 82 96 . 47 89  94. 68 
No  re sponse 0 0 0 0 
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TABLE XXXVI ( continued ) 

Statements and responses  Group I Group II 
of teacher s  Number Per Cent Number Per Cent 

26 . Pupils in my classe s  are 
intere s ted in all phases 
of homemaking.  

56 65 . 88 60 63 . 83 Ye s 
Uncertain 9 10 . 59 12 12 . 77 
No 19 22 . 35 21 22 . 34 
No re sponse 1 1 . 18 1 1 . 06 

27 .  I am teaching after 
marriage largely because 
I like teaching home-
making. 

Ye s 62 72 . 94 82 87 . 23 
Uncertain 10 11 . 77 4 4. 26 
No 8 9 . 41 6 6 . 38 
No response 5 5 . 88 2 2 . 13 

28 . No period i s  scheduled for 
meeting of the FHA chapter 
or o ther club activitie s .  

Yes 19 22 . 35 28 29 . 79 
Uncertain 1 1 . 18 1 1 . 06 
No 65 76 . 47 64 68 . 09 
No re sponse 0 0 1 1 . 06 

29 . Adjustment to formal study 
was difficult after a 
period of homemaking .  

24. 71 Ye s 21 16 17 . 02 
Uncertain 10 11 . 76 6 6 . 38 
No 52 61 . 18 68 72 · 34 
No re sponse 2 2 . 35 4 4 . 26 

30 . My home re sponsib ilitie s  
are such that I am unable 
to participate in pro-
fe s s ional organi zations . 

6 . 38 Ye s 17 20 . 00 6 
Uncertain 4 4 . 70 2 2 . 13 
No 63 74. 12 86 91 . 49 
No re sponse 1 1 . 18 0 0 
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TABLE XXXVI ( continued ) 

Statements and response s Group I Group II 
of teachers Number Per Cent Number Per Cent 

31 . My admini s trators are 
intere s ted in the home -
making department . 

83 . 53 83 88 . 30 Yes 71 
Uncertain 6 7 . 06 9 9 . 58 
No 8 9 . 41 1 1 . 06 
No re sponse 0 0 1 1 . 06 

32 . Repre sentatives of the 
community, parents ,  and 
pupils ass ist  me in 
planning the program.  

45 52 . 94 58 . 51 Ye s 55 
Uncertain 1 8 . 24 14 14. 89 
No 31 36 . 47 22 23 . 41 
No re sponse 2 2 . 35 3 3 . 19 

33 · I fee l  that I am a success-
ful teacher in addition to 
be ing a reas onably succe s s-
ful homemaker .  

Ye s 68 80 . 00 80 85. 11 
Uncertain 16 18 . 82 10 10 . 64 
No 1 1 . 18 1 1 . 06 
No re sponse 0 0 3 3 . 19 

34· I need help with planning 
adult work. 

Ye s 52 61 . 18 49 52 . 13 
Uncertain 13 15 . 29 10 10 . 64 
No 18 21 . 18 33 35 . 10 
No response 2 2 . 35 2 2 . 13 

35 · My present salary i s  
sufficient t o  permit the 
additional training e s sen-
t ial for keeping up to date . 

Ye s 22 25 . 88 34 36 . 17 
Uncertain 8 9 · 41 13  13 . 83 
No 54 63 . 53 45 5? . 87 
No re sponse 1 1 . 18 2 2 . 13 
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TABLE XXXVI ( continued ) 

Statements and responses GrouE I GrouE II  
or  teachers Number Per Cent Number Per Cent 

36 . I need to give so much 
time and at tention to 
my ramily that my teaching 
i s  le ss  erfe ctive than it 
should be . 

Ye s 7 8 . 23 2 2 . 1) 
Uncertain 6 7 - 06 

8� 3 - 19 
No 71 83 . 53 93 . 62 
No re sponse 1 1 . 18 1 1 . 06 

31 · I find it  dirri cult to 
teach pupils or so many 
dirferent abilitie s in 
one class . 

Ye s 40 47 . 06 40 42 - 55 
Uncertain 5 5 . 88 6 6 . 38 
No 40 47 . 06 48 51 . 07 
No response 0 0 0 0 

38 . Most people in the com-
munity cooperate w ith the 
homemaking teacher ( s ) .  

81 95. 29 87 92 . 55 Ye s 
Uncertain 2 2 . 35 5 5 - 32 
No 1 1 . 18 2 2 . 13 
No response 1 1 . 18 0 0 

39 · A satisractory salary scale 
he lps to make the job 
attractive to me . 

Ye s 50 58 . 82 67 71 . 28 
Uncertain 14 16 . 47 10 10 . 64 
No 17 20 . 00 14 14. 89 
No re sponse 4 4. 71 3 3 - 19 

40 .  Dire cting FHA activi ties 
i s  dirricult ror me . 

Ye s 41 48 . 24 14 1� . 89 
Uncertain 5 5 . 88 8 . 51 
No 39 45- 88 72 76 . 60 
No re sponse 0 0 0 0 
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TABLE XXXVI ( continue d )  

Statements and re sponse s GrouE I Grou:e II 
of te achers Number Per C ent Number Per Cent 

41 . I could ( or would } par-
ticipate in workshops of 
two or three weeks  dura-
tion conducted on college 
or univers ity campuse s 
during the summer sess ion . 

Yes 65 76 . 47 80 85 . 11 
Uncertain 7 8 . 24 � 5 . 32 
No 13 15 . 29 8 . 51 
No re sponse 0 0 1 1 . 06 

42 . Too many s chool and com-
munity jobs  are expe cted 
of me as a homemaking 
teacher . 

Ye s 27 31 · 77 28 29 . 79 
Uncertain 7 8 . 23 8 8 . 51 
No 50 58 . 32 57 60 . 64 
No response 1 1 . 18 1 1 . 06 

43 · I have difficulty in 
working with teen-agers . 1 . 06 Ye s 3 3 · 53 1 

Uncertain 0 0 1 1 . 06 
No 81 95 . 29 92 97 . 88 
No re sponse 1 1 . 18 0 0 

44 .  We have adequate equipment 
for teaching all phase s of 
homemaking. 

28 32 . 94 34 36 . 17 Ye s 
Uncertain 7 8 . 24 7 7 · 45 
No 49 57 - 64 52 55 . 32 
No response 1 1 . 18 1 1 . 06 

45 · I believe advanced study 
enriche s ( or would enrich) 
my teaching . 

75 88 . 2� 84 89 . 37 Ye s 
Uncertain 5 5 . 8 6 6 . 38 
No 5 5 . 88 3 3 . 19 
No re sponse 0 0 1 1 . 06 
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TABLE XXXVI ( continued ) 

Statements and re spons e s  GrouE I GrouE II  
of  teachers Number Per C ent Number Per C ent 

46 . My family re spons i -
bilitie s combined w ith 
te aching leave me too 
little opportunity for 
social contacts .  

Ye s 43 50 . 59 36 38 . 30 
Uncertain 7 8 . 23 3 3 . 19 
No 34 40 . 00 55 58 . 51 
No re sponse 1 1 . 18 0 0 

47 · I am b othered with 
disciplinary problems . 

8 Yes 9 . 41 1 1 . 06 
Uncertain 0 0 1 1 . 06 
No 76 89 . 41 92 97 . 88 
No re sponse  1 .  1 . 18 0 0 

48 . I have difficulty in 
evaluating the effective -
ne ss  of my program . 

44 51 . 77 28 . 72 Ye s 27 
Uncertain 14 16 . 47 17 18 . 08 
No 27 31 . 76 48 51 .07 
No re sponse 0 0 2 2 . 13 

49 . The supervi sion from c ity, 
county, or s tate super-
visor s of home e conomi cs  
is  adequate . 

81 . 92 Ye s 65 76 . 47 77  
Uncertain 7 8 . 24 6 6 . 38 
No 11 12 . 94 11 11 . 70 
No re sponse 2 2 . 35 0 0 

so . My family is  w i lling to make 
adjus tments that aid me in 
carrying on b oth my home and 
teaching re sponsibilitie s .  

84 98 . 82 97 . 87 Ye s 92 
Uncertain 1 1 . 18 2 2 . 13 
No 0 0 0 0 
No response 0 0 0 0 
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TABLE XXXVI ( continued ) 

Statements and re sponse s GrouE I GrouE II 
of' teachers Number Per Cent Number Per Cent 

51 . Some teache r s  in this 
school  are criti cal of' 
home e conomics . 

18 . 82 Ye s 16 19 20 . 21 
Uncertain 13 15 - 30 10 10 . 64 
No 56 65. 88 6 5  69 . 15 
No re sponse 0 0 0 0 

52 . Provision of' inadequate 
funds for the department 
makes my work dif'ficult . 

Ye s 37 43 - 53 42 44. 68 
Uncertain 6 7 - 06 7 7 - 45 
No 40 47 - 06 44 46 . 81 
No re sponse 2 2 . 35 1 1 . 06 

53 · Ref're sher courses  in home 
economic s  sub je ct matter 
would be helpf'ul to me . 

84 89 . )6 Ye s 76 89 .�1 
Uncertain 5 s . 8 5 5 - 32 
No 3 3 - 53 2 2 . 1) 
No response 1 1 . 18 3 ) . 19 

54· I have to ge t re ady for 
too many clas se s  and con-
ference s .  

Ye s 21 24- 70 17 18 . 09 
Uncertain 12 14. 12 6 6 . )8 
No 51 60 . 00 70 74- 47 
No response 1 1 . 18 1 1 . 06 

aEighty-f ive teache rs were in Group I and ninety-four 
in Group I I . 
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Statement s and re sponse s Group I Group II  
of  admini strators Number Per Cent Number Per Cent 

1 .  Stimulate s intere st  in 
home economi c s . 

Ye s 78 93 . 98 82 92 . 14 
Uncertain 5 6 . 02 4 4 - 49 
No 0 0 1 1 . 12 
No re sponse 0 0 2 2 . 25 

2 .  Maintains good relations 
with parents and other 
adults in the community . 

89 . 16 84 94· 38 Ye s 7% Uncertain 9 . 64 2 2 . 25 
No 1 1 . 20 2 2 . 25 
No response 0 0 1 1 . 12 

3 · Participates and make s 
contribut ions in faculty 
meetings . 

80 96 . 39 83 93 . 26 Ye s 
Uncertain 1 1 . 20 3 3 · 37 
No 2 2 . 41 2 2 . 25 
No re sponse 0 0 1 1 . 12 

4· Cooperate s with the 
administration . 

Ye s 82 98 . 80 86 96 . 64 
Uncertain 1 1 . 20 1 1 . 12 
No 0 0 1 1 . 12 
No re sponse 0 0 1 1 . 12 

5 ·  Makes home visits . 
Yes 74 89 . 16 81 91 . 01 
Uncertain 6 7 · 23 1 1 . 12 
No 1 1 . 20 4 4 · 50 
No re sponse 2 2 . 41 3 3 · 37 
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TABLE XXXVI I  ( continued ) 

Statements and re sponses Group I 

6 .  

1 · 

8 .  

9 .  

10 . 

11 . 

of admini strators Number 

Attends di stri ct and/or 
state c onferences for 
homemaking teachers . 

Yes 79 
Uncertain 2 
No 2 
No response 0 

Es tabli she s good rela-
tions w i th pupils . 

Ye s 76 
Uncertain 6 
No 1 
No re sponse 0 

Teache s  adult clas se s .  
Yes 39 
Uncertain 5 
No 31 
No re sponse 2 

Attends county, distri ct , 
or state teachers ' meetings . 

Ye s 80 
Uncertain 3 
No 0 
No response 0 

Serve s as  adviser of 
Future Homemakers of 
Ameri ca . 

Ye s 79 
Uncertain 3 
No 1 
No response 0 

Works well with other 
teachers .  

Ye s 78 
Uncertain 4 
No 0 
No re sponse 1 

Per Cent 

95 - 18 
2 . 41 
2 . 41 
0 

91 . 57 
1 · 23 
1 . 20 
0 

46 . 99 
6 . 02 

44- 58 
2 . 41 

96 - 38 
3 . 62 
0 
0 

95 . 18 
3 . 61 
1 . 20 
0 

93 - 98 
4 . 82 
0 
1 . 20 

Group II 
Number Per Cent 

86 96 . 63 
2 2 . 25 
0 0 
1 1 . 12 

83 93 . 26 
3 3 · 31 
1 1 . 12 
2 2 . 25 

54 60 . 68 
6 6 . 74 

28  31 - 46 
1 1 . 12 

86 96 . 64 
1 1 . 12 
1 1 . 12 
1 1 . 12 

84 94 - 38 
4 4- 50 
0 0 
1 1 . 12 

82 92 . 14 
3 3 - 31 
1 1 . 12 
3 3 · 31 
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TABLE XXXVII ( continued ) 

Statements and re sponses Group I Group II 
of admini strators Number Per Cent Number Per Cent 

12 . Doe s her share of s chool 
activities outside the 
classroom.  

Ye s 73 87 . 95 84 94 - 38 
Uncertain 7 8 . 43 2 2 . 25 
No 3 3 . 62 2 2 . 25 
No re sponse 0 0 1 1 . 12 

13 . Plans and follows  a budget  
for the department . 

Ye s 74 89 . 16 78 87 . 64 
Uncertain 3 3 . 62 5 5. 62 
No 5 6 . 02 5 5 . 62 
No re sponse 1 1 . 20 1 1 . 12 

14. Allows home re sponsi-
bi1itie s to  interfere 
with s chool responsibi1i-
tie s .  

Ye s 9 10 . 84 8 8 . 99 
Uncertain 11 13. 25 11 12 . 36 
No 63 75 - 91 68 76 . 40 
No re sponse 0 0 2 2 . 25 

15.  Ne eds more supervis ion 
than she had re ce ived . 

Ye s 11 13 . 25 10 11 . 23 
Uncertain 20 24 . 10 19 21 . 35 
No 51 61 . 44 58 65 . 17 
No re sponse 1 1 . 21 2 2 . 25 

aEighty-three administrators were in Group I and eighty­
nine in Group I I . 
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