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CHAPTER I

INTRODUCTION

Pupil enrollments in the schools of the nation have risen
rapidly during the years since the close of World War II, This
increase seems to be general over the entire nation and not
limited to Jjust a few geographical areas, though to be sure
the growth in some sections 1s more rapid than in others. More-
over, indications are that this trend will continue for an in-
definite period.

This increase 1s caused by several factors., One of these
factors is the faet that more bables are being born, This high-
er birth rate seems to appesr when the economy of the nation 1s
good. If the birth rate is a good economic thermometer, one
might surmise that business is really booming; for all birth
records are being broken. It is enough to say, that the child-
ren are here in greater numbers than ever before.

Not only are there more children but also are there slter-
ations in pupil attendance laws so that there is a greater per-
centage of the child population in school. Children enter school
sooner and remain in school longer than ever before, The right
of free public education has become a part of the American way
of 1ife, and these more~stringent attendance laws see that most
of the citizens exercise this right willingly or unwillingly.
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Classes are organized for special groupns that were former-
ly denled an educention. These are the claases for the physie
cally or mentally handicnpped aza well zs the gifted child,

This inereased enrollment has not come zmbeut without caus-
ing numercous probloms, Scheol housing is a eritical rroblem
with many commnities, Hurdreds of thousands of children are
on half-day schedules beeanse inadesuate and insufficient
buil:lings are filled and overflowing, Mamy bulldings have
been and are being tuilt, but the job never seems finished,
The federal governuent 1s taking an increased interest in this
phase of cducation, and at the time of thls writing two bills
are bafore Congress to pive ald to the states for schoolhouse
congtruction,.

Another problem has been created Dy the population shift
from rurzl to urban areas, Fower and fewor rceople live in vhat
could be called rural areas, and more and more are living in
urban or suburban comminitics., This has meant 5 change in at-
tendance centers In mony aress and creation of new ones in
others. This has broucht on increased ccnsolidation, the prac-
tice of eliminating small one-and two-room schools and estab-
lishing in their stead larger, more efficlent consclidated
schocis. The movemont has met with resistance in places, but
the trend has now been firmly established,

Building consolidated schools nade it necessary that school

systems o into the transportation business. Thils consolidation
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has been done by outright purchase or contracting for the use
of transportation equipment, In addition, there is the main-
tenance and operation to consider.

Hot lunches served at school are another outgrowth of
consolidations Previously most children either went home for
lunch or brought their lunch with them, At the present time
most children live too far away to go home; so the school
provides a cafeteria which serves a hot lunch,

Changes in the curriculum are other outgrowths of in-
creased enrollments, Previously schools were organized to
teach the three R's, The three R!s are still taught but mich
more has been added to the curriculum. Yesterday'!s secondary
schools were organized on the assumption that all of the grad-
uates would go to collegey, and most of the schools had a single
track academic curriculum, When compulsory attendanece laws were
passed and enforced, they insured secondary school attendance
for many boys and girls who would never have been there other-
wise. Some of these pupils were neither capable nor inclined
to profit from the strictly academic curriculum previously pre-
sented by the high schools.

As a result new courses were offered and graduation re-~
quirements relaxed so that there would be a place in a high
school for these people for whom the twelfth grade would be
the terminal point of their formal education. Whether these

practices are good or bad depends on one's own philosophy,
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These changes have not been accomplished without a fight and
the critics of education are today loud and vociferous, All
kinds of data are presented indicating that today's high school
graduate is 1little less than a moron or that fewer of today's
high school students take physics, mathematics, et cetera, com-
pared to the number of students electing these courses in for-
mer times,

Not the least of the problems resulting from increaszsed
enrollments are those of a financlal nature. So far problems
of buildings, transportation and expanded surrieculum have been
mentionede All of these require money. Expenditures for edu-
cation have risen rapidly too, but somehow supply is always
short of demand. Meony commmnities are heavily in debt because
of recent bond issues, Procrastination in the past, coupled
with increased enrollments of the present are factors which
indicate heavy payments for prinecipal and interest in the fu-
ture, In addition to bonded indebtedness, newer taxes are be=-
ing levied and collected for education. State aid to loeal
school districts is at an unprecented level, and federal aid
has increased; yet schools are still short of money., In many
comminities the local units of government are dragging their
heels with respect to financial effort. Certainly the people
of America, while contributing record amounts for education,
have not come near thelr potentlal of adeaquately financing the
public schools for developing the nation's greatest resource,

the children.
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Still another problem forced upon the schools by in-
creased enrollments is that of staff personnel, Recrulting,
training, and retaining gualified personnel might be said to
be among the most critical problems facing the schools todaye.
It, too, 1s related to the financial problem, yet not entirely
so. Certainly bulldings are needed to house the expanding school
population, DBuses are reguired to transport children the long
distances necessitated by consolidated schools, There must al-
so be a growing curriculum to meet the needs of the citizens
of tomorrow, and there must be money available to finance the
whole program,

It takes more than materilal resources to mke a school,
though the material resources are essential, Without human re-
sources, however, there simply would be no scheol even if the
physical plant and all the materials were present, Human re-
sources are defined here to mean prepared, qualified, and ded-
icated teachers and administrators to work with boys and girls.
It is the writer's contentlion, then, that human resources are
more valuable than any material resources,

Naturally 1t takes more teachers to serve the swelling
school population, but unfortunately there 1s a teacher short-
age, 7hls may beattributed to several causes. During the war
years thousands of teachers left classrooms for service in the
armed forces or in war industries. Unfortunately, for ons rea-

son or another, many of these dld not return to teaching. Those
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who remained in teaching during the war are naturally getting
no younger and many have or will retire in the near future.
Salaries outside of ed:ication have risen more rapidly than teach-
ers! salaries and this factor among others, has no doubt in-
fluenced many young neople agalnst entering tescher traininge
It can be safely assumed that there are thousands of flne young
people who would meke excellent teachers, but who are either
never encouraged or actually are discouraged from beginning a
teacher preparation program,.

A second factor in the teacher supply shortage is the
large number of people who actually complete teacher training
but who never teach a day. Doubtless 1t is Just as well that
some do not, and others, especially women, may have taken the
training as a sort of insurance poliey for the day when they
might have to support themselves. However, the number of those
vho prepars to teach but never do gives one cause to wonder,
The answer may lle in the kind or manmner of training given or
it may be that after study, the prospective teacher is discour-
aged from pursulng a career in education.

Both of the factors mentioned thus far are definitely
part of the picture iIn the present day shortage of teachers,

A third factor in this brief grouping is that of tralned and
gqualified teachers actually on the Job leaving the profession.
There 1s cause for concern when too few high school graduates
present themeéelves to colleges and unlversities desiring train-

ing leading to the occupation of teaching. It is regrettable
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that many of those who do complete their work and graduate hold-
ing teachers' certificates elect other fields than education
to earn thelr livellhood. It is tragic indeed, though, that
so many well gualified teachers who have had both training and
experience leave the profession cvery year.

There is no attempt on the vart of this writer to imply
in any manner or fashion that Jjust anyone should go into teach-
ing or that everyone who prepares for teaching should spend a
lifetime in the profession. There are zlways Justifiable or
natural causes of turnover in any rrofession, and teaching is
no exception. Elsbree saidy "A part of the total teacher turn-
over 1s obviously unavoldable and a part even soclally desir-
able." 1

In a similar menner Andrus sald:

Admittedly, a certain amount of annual turnover is

unzvoidable ana, therefore, to be expected and acecepted

as a matter of course. Teacher-training institutions

and school administrators obviously have little control

over turnover caused by death, illnesses, poor health

marriage, pregnancy, home conﬁitions, or retirement, A

certain amount of turnover 1is, presumably, even desirable

if it eliminates the misfitg} the disinterestedé and the
1 1

incompetent. A degree of infiltration of 'new blood" P
and new ideas into our schools 1s probably beneficlal,

s+ Do 3¢

Howard G. Andrus, "The Extent znd Causes of Turnover
Among Secondary -School “eachers in New York Siate Central Schools
For the Year 1948-19%9" . (Unpublished Doctoral Dissertation,
The Graduate School of Cornell, February, 15%%1), p. 8.

1 L
%ﬁ%ﬁﬂ Qg;éﬁg;ggbgaﬁ ?%QW §01‘§ s %eacﬁrgh%oci lege, %ﬁ%}a
nivers ’
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There are many thousznds of other teachers who leave
classrooms each year for reasons other than these so-called un-
avoidable factors. It seems that it is with this group that
steps might be taken to improve the situatione. At least 1t is
to this group of people that the attention of this study will
be directed.

Statement of the Problem

This study was concerned with the reasons why teachers
leave the profession, The problem selected for study was an
analysis of the reasons for leaving the teaching profession
given by former teachers in eleven selected school systems,

The problem was divided into the following sub-problems.

1. To identify teachers who had withdrawn from selected
publlc school systems and who have not returned to teaching else-
where,

2o To interview those teachers who dropped out for other
than natural causes in order to determine their reasons for
learving teaching.

3. To analyze these reasons to determine whether or not
they fall into any determinable patterns,

4, To suggest possible steps on the basis of this anal-
ysis that might be taken in order to retain teachers in the fu-

ture better than 1n the past,



Definitions of Terms

Jleacher. The word teacher as used in tkils study includes
professional persons in public elementary and secondary education
such as classroom teachers, supervisors, principals, or superin-
tendents,

Zeacher turnover. Good defines "Teacher turnover" as:
The loss and subsequent replacement of teachers, usuale
ly expressed as a'proportion of change in a specific teachgr
group during a stated time period, for example, one year,
Ieacher dropout. This term 1is applied to the teacher who
withdrawvs from the teaching profession and does not take another
Job 1n education.
Hatural causes for teacher dropouts. These include with-
drawals because of age, sickness, death, retirement, leaves of
absences, maternity, or home responsibilities.

Preyventable gauses for teacher dropouts. These include any

withdrawals not listed as natural causes.

Basic Assumptilons
In order to pursue any such study as this, certain basiec
assumptions must be made. Those accepted in this study are:
1. There are reasons which cause teachers to leave the
teaching profession.
2+ Reasons for leaving the teaching profession can be

identified in personal interviews with former teachers,

3carter V. Good, Qggﬁé%gﬁzz E£ Education (New York: McGraw
E1ll Book Company, Inc., 1 s D« 433,
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3¢ Former tecachers will give theilr true reasons for leave
ing the teaching profession.

4, The study will provide insights into factors which
contribute to the loss of teaching personnel.

Whenever or wherever the teacher dropout problem is dis-
cussed there are always several theories advanced concerning causes
and cures. There probably is no panacea for the problem and cer-
tainly this study does not propose any. It dces seem likely that
there are some major factors which contribute most to this serious

problemn,

Delimitations

l, This study was concerned with teacher dropouts in
twelve county and clty school systems in East Tennessce during the
years July 1, 1951, through June 30, 1956,

2« Only teachers with certificates were considered., Per-
mit teachers are not trained teachers, ard 1t is considered de-
sirable to replace them with certified persons.

3¢ Personal interviews were held only with those dropouts
still remaining in the geographic area of East Tennessee and, in
so far as possible, only with those who had withdrawn for other

than natural causes,

Significance of the Study

It is generally recognized that there 1s a very definite

teacher shortage, and all signs are that this shortage of teachers
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will become worse before getting hetter. This appears to be
a fair Judgment because of thé following facts: the birth
rate contimies to increase upward., The number of people en-
tering teacher preparation institutions is not sufficient to
keep up with the demand for new teachers, Many people who do
complete their teacher training never accept a job teaching,
Finally, there 1s a large number of teachers who drop out of
the profession every year for other than natural cruses,

As has been stated previously, this study was primarily
focused on this last group of people, for it is the firm be-
lief of this writer that it is going to do little good to re-
crult people into the profession if they later drop out Just
when they have had some experience and should be prepared to
make a real contribution, The armed forces are faced with this
same problem, In meny instances years are taken and thousands
of dollars are spent to train a man to perform a highly skilled
task, It so often happens that as soon as the man's enlistment
period is up, he then receives more attractive offers else=-
where because of the training received in the service. This
practice is wasteful as far as the armed forces are concerned,
Just as teacher dropout is wasteful for edication.

An individual must spend a minimum of four years in col-
leges This can cost thousands of dollars. Then there is the
amount of time spent as a teacher, If he drops out of teach-

ing, not all is lost, for the traiming and experience gained
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will no doubt be waluable in other fields. It 1s reasonable
to assume, however, that the person would be better off had
he trained for his permanent job from the beginning.

There 1s also a loss suffered by the children. This
probably 1s the greatest loss of all. When the teacher drops
out, it means than an already overburdened administrative staff
has to recruilt a new teacher from a dwindling supply or in
desperation hire a substitute or an inexperienced tescher.
Most school systems operate on the assumption, at least for pay
purposes, that experlienced teachers are more valuable than
inexperienced ones. The chances are that most new teachers
will have had little or no experience.

(1) The eéducation of children suffers greatly under
the instriction of new and inexperienced teachers. (2)
4 certain amount of time 1s wasted in adjusting the
new teachers no matter how well qualified they may be.
(3) Proper grading, grouping, classifying, and marking
of pupils 1s seriously handicapped because new teachers
must fearn the children anew, (#) There 1is less unity
and continuity in materials of instruction as well as in
methods where teachers change frequently. (5) Fregquent
changing of teachers makes 1t impossible to become close-
ly identified with the life of the community. (6) Fre-
guent turnover costs the public consideraple money each
year that might have been spent to greater advantage.
(7) The development of a local ggprit de corps is almost
impossible when each year inexperienced teachers replace
other inexperienced teachers. (8) Short temure results in
a lowering of standards. Good teachers and good textbooks
are the two absolute essentials for good Instruction, and
as teachers are more important *han ks there shonid be
some yay to increase their tenufe. (9) European practices
seem to show a decided advantage for long tenure., '

%3, E, Lewis ggggggggl,zrgbxe?g of ;g% eaching Staff
(New York: The Century Company, 19251, pp. 2-353, ,
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Elsbree 5 said:

Inefficient teaching is not as apparent as spoiled
work in industry. Hence the commnity is scarcely aware
of the loss 1t is sustaining at each withdrawal of a
competent teacher, Could it but realize the sericusness
of the problem ani 211 its implications, it would exhibit
en anxiety as to *he amount and nature of its teacher
turnover andan aggressive interest 1n means for i1ts con-
trol rivaling that of our largest industrial concerns.

Such a serious prohblem seems vworthy of study. To attack
the problem, teachers who had actually dropped out were con-
sulted personally and asked to give in their own words Jjust

what were the principal reasons back of their decisions to

leave teaching, It was Delleved that such a personzl, informel,

direct approach would yleld data that should shed some light

on the situation,

Related Studies

An examination of the related literature revealed sev-
eral studies dealing with teacher turnover, but only one other
study was found that dealt exclusively 1"'th teachers leaving
the profession, This one was by Pepper.6 A brief discussion

of Pepper's study and of the others on turnover follows.

*Eigbres, op. cit. p. 1.

6J. N. Pepper, "Factors Involved in the Recruitment
and Retentlon of Teachers in Michigan" (Unpublished Ed. D,
dissertation, Wayne University, 195%), 185 pp.
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Pepper's study involved an analysis of professional ate
titudes and opinions of teachers who left Michigan schools at
the close of the 1951~52 year after five years or less of
teaching. He found that low salaries were a major reason
for leaving, but that over 40 per cent of the former teachers
surveyed left for reasons other than those of a financial na-
ture. After low salaries, reasons for leaving teaching in
rank order were (1) marriare, maternity, and homemaking; (2)
other personal reasons§ (3) dissatisfaction with the school
situationy (&) dissatisfaction with the teaching profession;
(9) dissatisfaction with the community situation.

He further concliided that 20 per cent of all teachers
who left would have remained 1n teaching from one to five
years 1f economie¢ inducements had been higher, and 40 per cent
of the men would have stayed until retirement had salaries been
higher, Some attitudes and opinions of 2 negative nature ex-
pressed by a large mumber of ex-teachers were:

(1) Most exwteachers do not desire to return.,

(2) A small percentage of men would teach again,

(3) Women felt that teaching limits their opportunity
to get married.

(4) Teachers did not consider the cultural advantages
of teaching as great as 13 generally publicized,

(5) Commmities in general did not accept teachers as
permanent members of the commnity.

{(6) Communities showed only nlld interest in housing
problems of teachers.
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(7) Most teachers felt that they are more soclally re-
stricted than are members of other leading profes=~
sions.,
Scme attitudes and opinions of a positive nature expres-
sed by a large number of ex~teachers were:

(1) Teachers in general enjoyed working with pupils
and fellow teachers,

(2) The majority of teachers believed young people
should be encouraged to become teachers.,

(3) Most teachers desired to maintain high professional
standards,

(4) Many desired to participate in important school
policy formation,

(5) Many desired to participate in commmnity aectivities,

(6) Most rated the profession high from a social pres-
tige point, but low from an economic standpoint.

Byrnes’ made a study of 341 teachers who remained in
the profession and 221 teachers who had withdrawvn from teach=-
ing. The teachers and former teachers were taken from the face
ulty rolls of eleven selected secondary schocls in Indiana
over a three year period from 1946-47 through 1948-49, The
in-service teachers were still teaching at these schoolsj
while the withdrawn teachers had left sometime during the three
year perliod of time, The purpose of his study was to discover
the reasons teachers give for satisfaction and dissatisfaction

in their Jobs and to develop irom these reasons criteria wnich

7 Arthur Byrnes, "A Study of Job Satisfactions and Dis-
satisfactions of Teachers in Selected 3chools of Indiana"
(Unpublished Ed. D. dissertation, New York University, 1951),
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secorilary school administrators may use in improving the sate-

isfaction teachers received from their positions. Fourteen

conclusions were derived.

1.

2e

3.
b

Se

6.

7

8.

9.

10,

1.

12.

Causes for Job satisfaction and dissatisfaction were
found mainly in the areas of administration, physi-
cal conditlons, relationships with the community,
within the faculty and with students and parents.

Two-f1fths of all teachers in the study would not
become teachers again if given the opportunity.

Both groups wanted improved student behavior.

Financial return was not the chief cause of job
dissatisfaction.

Over half the faculty functions were dominated by
the principal.

Both groups recognized the need for improved school
plant and equipment., The withdrawn teachers felt
the lavk-nf . thase factors more keenly than the in-
service teachersg d1d,

Faculty meetings were not interesting to teachers.
The withdrawn teachers enjoyed them less than the
in-service teachers.

The type of supervision was not desirable. The with-
drawn teachers felt this to a greater degree than
did the in-service people.

Teachers that withdrew recelved less salary than
those that remained.

In-service teachers were more satisfied with admin-
istrative relationships than were the withdrawn
teachers,

In-service teachers were more a part of the commun-
ity than were withdrawn teachers.

In~service teachers felt more secure in their jobs
than did the withdrawn teachers.,
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13. In-service teachers felt they were accepted by the

faculty to a greater degree than the withdrawm
teachers,

1%, Withdrawn teachers advanced more reasons for their

Job satisfaction =znéd dissatisfactions than the in-
service teachers.

Crane and Ervittid surveyed the 2,754 tcachers that left
public school positions in New York State outside of New York
City for reasons other than retirement or death during the
school year 1951-52, They found that the largest single group
leaving were married women teachers, They concluded that this
group represented a source of future teacher supply rather
than a group that could be retained in teaching,

Of the remaining reasons for leaving, lnadecuate salary
and dissatisfaction with administration were the most impor-
tant. The 1lnadequacy of salaries was most apparent among men
who were sole supporters of famillies, One of the biggest dif-
ficulties between teachers and administrators was a lack of
understanding of what one expected of the other. Fairly con-
sistently, teachers indicated a desire for mre, rather than less,
help from their supervisors and administrators.

The desire to achleve status was also an important rea=

son for men leaving, The researchers offered a proposal to

make 1t possible for a teacher to achleve rank and status in

aﬁggund He Crane andSJames R, D. Erv%ﬁta,yéﬁﬁéggghguz
€ i E%mlg 2 e
%niversity o% the §tate of New %ork e State Education De-

partment, Division of Researech, 195%), 4 ppe
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the classroom and not require him to get into the administra-
tive ranks to achieve this desire,

Finally, the most significant finding of this study was
that almost cone~half of the teachers responding indicated a
willingness to return to teaching, but this did not mean that
they were necessarily planning to return. It indicated that
here was a valuable source of future teacher supply that should
be used, Some of the teachers who were a part of thils study'
remained in teaching in a different state or later returned.
This indicated that often a change from one school system to
another could often solve the teacher!s problem as well as a
complete change in occupations

One of the earliest studies in teacher turnover was done

by Elsbree ?
the year 1925-26 in the wvillages and citles of New York State

in 1928, He found that the rate of turnover for

varied all the way from 1,37 per cent for the city of Watervliet
to 42,38 in the village of Le Roy.

More recently Andrus did a very comprehensive study of
turnover in New York. He surveyed 262 New York State central
rural schools and found the following:

(1) One out of every six secondary teachers employed
during the school year 1948-49 left his position and further-

nore one out of every flve secondary teachers was new in his

9E18bree’ QE" MO, pp. 9"‘12t
10andrus, op. cit., 27% pp.
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position that year. (2) Oprortunity for advancement appeared

to have been of mors co secuence to the nen than to the wonen,

(3) igher salary was an important factor in &)l groups cx=-

cept married women whose chief reason for leaving was home

duties,

(%) Size of the comrmnity and lack of soeial and recreo-

ational outlets were of special significance in causing resig-

nations of single teachers, both men and women. (5) Dissat-

jsfaction with administrative policies was an important cause

of resignations in 21l groups.

Brucell in a study spensored by the Arkansss Edueation
Associntion for the years 1950-1993 published these findings:

1.
2¢

3.
b,

5e

6e

Teacher turnover is not a nev problem.

Teacher turnover is & severse handicep to ed:ication.
Turnover verles widely from district to district.
Teachers with th« higher training turned ever more
than teachers with lover training,

Teacher turnover muns about 20 per cent 2 year in
Arkansas,

Of the 20 per cen' who left pngitions in the reriod
under study, half of these ar 10 per cent, left the
profession entirsly and anothor 2.6 per cent left

'Arkanst to teach in other states.

111. B, Bruce&?"Taaahﬁr Tarnover in Arkansas Publie Schools,*

3chool and Sceiety,

1410413, June 27, 1953,
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Bruce went on to state:

Many people including some school superintendents

assune that teachers leave their positions because of

low salaries and do not look for other reasons for thelr
departure. It would appear that candldates know the sale
aries of teachers before entering the profession and that
they would not prepare for positions which paid salaries
they were unwilling to acecept. Consecuently, it would ap-
pear that there are other more importarnt reasons than 1gw
salaries for teachers leaving thelr school positions.

Actually, Bruce found of the group surveyed that of those
leaving the profession, 2% per cent left because they prefer-
red other work, 15 per cent for reasons unknown, 13 per cent
for marriage, and only 11 per cent for low salariles.

The Connecticut Education Association published a study
in 1956 whieh contained the results of an inquiry made of teach-
er dropouts in Connecticut for the years 1952-54, The results
indicated that a large number of women left because of marri=-
age or family responsibilities;y however, the evidence indi-
cated that salary pressures and soclo-~economic stresses were
foreing teachers out of the class rooms. Moreover, many teach-
ers indlcated that relations between teachers and thelr super-
visors and/or other administrators were a significant cause for
these def'ectionse This study reafflirmed the need for better
working conditions and improved personnel management relatione

ships, including a more efficient pattern of recall for those

121b1d. p. B11,
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who left because of home or family situations, usually to have
children.13

A study was made through the Missouri State Teacher's
Assoclation to find out why 2,966 teachers left their positions
at the end of the 19%46-47 school year. It is interesting to
note that the reasons which prompted most of the men to leave
were not the same as the reasons which influenced most of the
women, The salary factor was mentioned by almost one-half of
the wen, 47 per cent, whereas almost one-third of the women,

31 per cent, listed marriage or homemaking as their reason for
leaving, Balary, the second most frecuently stated reason re-
ported by the women, was mentioned by 28 per cent. The health
factor was mentioned by 17 per cent of the women but was repor-
ted by only 8 per cent of the men, More security in ancother
type of occupation was reported as a factor by four times as
many men as women, 4

The California Division of State Colleges and Teacher
Education, in cooperation with the state teacher's retirement
system, since 1949 has conducted an investigation conecerning
the reasons men and women are leaving the profession in Califor-
nia, Bach teacher who requested the return of retirement con-

tributions because of withdrawal was asked several questions

13Connect1cut Education Association, Why Teachers Leave
(Hartford: The Association, 1956), 13 pp.

thissouri State Teachers Association, §E§,Ih§%_2§ggh
and Quit (Columbia: The Association, 1948, 1943), 29 pp.
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including hig reason for leaving school service. Stone repor-
ted that of 863 replies received in 1952 the most frequently
stated reasons were marriage, 19 per cent; maternity, 18 per
cent; moving out of the s tate, 13 per cent; inadequate sal-
ary, 11 per cent; going into another occupation, 10 per cent.
Over a period of three years the major reasons given were mar=-
riage, maternity, and emigrationols

Richardson is completing a study of teacher turnover in
Tennessee, His study is concerned with discovering the extent
of and the ¢auses of teacher turnover in the county school sys-
tems of Tennessee, and making recommendatlons for reducing un-
desirable turnovar.16

Two Master'!s theses have also been completed bearing on
the turnover problem in Tennessee. Gupton's study covered the
ten year period from 1938-39 throwgh 19%7-48, He found that:

1. Teacher turnover increased from 26,9 per cent to

33.3 per cent during this period. (Average, 35.6
per cents)

2. Turnover in the elementary schocls was one and one-

half times as great as that in the high schools,

15James C. Stone, "Supply of and Demand for Certified
Personnel in California Public Schools, 1952 with Forecast for
1957," California Schools, 23:307-43, July 1952,

163bhn W. Richardson, "Teacher Turnover in Tennessee
County Schools" (Ed. D. dissertation in progress, New York
University,)
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Turncover in the county schools wes more than twice
as great as that in the city schools.
In most cases, when real wages went up, turnover
went down. This was true in 79 per cent of the cases.
High paying systems had low turnover and low paying
systems had high turnover,
The county with the highest turnover, 67.% per cent,
had the lowest average monthly salary, $95.2.
The county with the lowest turnover, 24,7 per cent,
had the highest average monthly salary, $156.30. 17

Futsell 's study covered the same ten year period as

Gupton's but he was concerned only with MeMinn County, Tennes=-

see, He found that:

le
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The average turnover for twelve year period was

37.6 per cent,

Turnover varled as to size of school with the larger
schools having less.

(a) One teacher, 41.2% per cent.

(b) Two-teacher, 55,43 per cent.

(¢) Three-teacher, 40.26 per cent.

(d) Four or more teachers, 32 to 35 per cent,

17 Fred W, Guptom, "A Study of Trends in Teacher Turne
over and Some Factors Rglated to this Turnover in the White
Public Schools of Tenné&§see (1938«39 through 1947.48)}" (Un-
published Master's Thesis, the Unlversity of Tennessee, Knox-

ville, 1

M9).
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3+ The relationship of type of schcool to turnover was:
(a) Grade School, 47,2 per cent,

(b) Junior High School, 40.2 per cent,
(c) High School, 22.4 per cent,

4}, The mean level of training of the total teaching
group was 2,58 years college, vhile training of the
turnover group was 2.18 years,

%« The turnover teachers had less experience, 7.l17 years
as compared with the total teaching group of 9.46
years,

Hutsell l1isted several reasons as cause of turnover,

The first major reason was comrminity conditionss In many instances
the teachers seemed not to be able to adjust to the community.
Also, they d1d not feel accepted as a part of the community and
felt that there were too many social restrictions placed upon
them+ The second major reason had to do with school conditions.
This meant inadequate physical facilities, erowded classrooms,

and poor supervision. Other reasons given by Hutsell were low
salaries, mafriage and homemaking, unfair policies regarding

assignment, and dismissal for political reasons. 18

18Fred Ce Hutsell "Sope Factors Affecting Teacher Turne

over in McMinn County (1 37-38 through 19%8-k9" ) (Unpubl ished
Master's thesis, The University of Tennessee, Knoxville, 19%49,)
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Organization of the Study

This dissertation consists of seven chapters. The ton-
tribution of each chapter is as follows. Chapter I includes
an introduection and background information to the study, a
statement of the problem and sub-problem, a listing of the ba-
sic assumptions, a definition of terms, the delimitations, sig-
nificance of the study, a review of related studies, and the
organization of the study, Chapter II consists of an explane
atiﬁg of procedures used in the study., In Chapter III an anal-
ysis:is made of the reasons as given by fifty~two male teachers
for leaving teaching, Chapter IV gives an analysis of the rea-
sons for leaving teaching as pgiven by thirty-four female teachers.
Chapter V presents an analysis made of the reasons for leaving
teaching as given by fourteen former teachers who, living out of
East Tennessee, responded by questionnaire., Chapter VI is a com-
bined analysis of the reasons for leaving teaching as given by
the one~hundred former teachers in this study. Chapter VII gives

a summary and the conclusions and recommendztions of this project.



CHAPTER II
PROCEDURES
Designing the Study

Chapter I served to introduce the study by giving back-
ground information necessary to understand fully the problem.
In attempting to define a problem worthy of study, the writer
made a list of several proposals. These were discussed nu-
merous times with faculty members, espectdlly :he chairman of
the author'!s committee and with fellow graduate students. Many
were discarded for cne reason or another: One area in partice
ular appealed to the writer: that of studert dropouts: On
further investigation, however, it was found that a great deal
had been done in this field before. Then the idea oecurred to
consider the area of teacher dropouts. As was discussed in
Chapter I, it was found upon inquiry that quite a bit had been
done in the area of teacher turnover, but little was found that
dealt exclusively with teachers leawving the professzion.

An outline was developed and presented before a gradue-
ate seminar composed of fellow doctoral students and faculty.
Several helpful suggestions were made at this point. The pro-
ject was further presented to the writert!s graduate committee.
After conslderatiun, this group gave its approval,

Background reading was done on articles relating to

teacher turnover listed in the Eduecation Index for the past
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twenty years. A check was made on the titles of all Master's
theses in education done at the University of Tennessee to see
whether there were any that related to the problem at hand.
The titles listed 1in Dgctoral Dissertations Accepted by Aperi-
can Unilversitiecg were checked for the past five years for all
dissertations done in education to see if any had been done
in related fields., Three were ordered and proved helpful.

A letter was written to Dr, T. M. Stinnett, Executive
Secretary of the National Commission on Teacher Education and
Professional Standards, recuesting help on the study. At his
request the Research Division of the National Education Associ-
ation sent the writer many helpful materials, Corresponience
also was carried on with Mr. John W. Richardson whe 18 at the
present time completing a study made on teacher turnover in
Tennessee.1

The delimitations of the study have already been stated
in Chapter I, but some additiocnal explanation of these delimita-
ticns seems in order atA;his time, From the very beginning it
was thought desirable to gain information by a personal inter-
view rather than by a written cuestionnaire. This was decided
because it weos bellieved that individuals respond more freely
and give more information in a conversation than they would in

1John W, Richardson, "Teacher Turnover in Tennessee
County Scheols" (Ed. D, di3sertation in progress, New York
University.)
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relating incidents in writings., A written check-list sort of
document could have been prepared, but it was thought that
this would tend to structure the replies. A completely un-
structured technique was desired, whereby the dropout teacher
would simply state in his own words just what were the primary
or basic reasons that caused him to decide to leave teaching.
In addition to obtaining the reasons for leaving teaching, it
was believed that personal contacts would also revezl attitudes
and feelings which might not otherwise be identified. These
were thought to be pertinent to the study,

Once it had been agreed to conduct personal interviews
with dropout teachers, the next step was to select the teach-
ers. It was the feeling of all concerned that the geographieal
area to be inecluded could be smaller than if the data were be-
ing gathered through the use of a questionmaire, It was fure
ther agreed that a sufficiently broad cross section of Tennes-
see teachers might be found in the East Tennessee area. With
this fact in mind twelve school systems in this area were se-
lected for the study. A consclous effort was made to obtain
a heterogenious grouping of systems. Those systems selected
included a large city systemy, a medium city system, a small city
system, two large county systema, four medium county systems,
and three small county asystems, Some of the systems represented

industrial areas while some were representatives of primarily
rural cormmnities.,
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The teachers chosen for interview were those who had
left the selected systems from July 1, 1951 ,through June 30,
1956. Furthermore, it was decided to consider only those teach-
ers holding certificates, It seemed fair to assume that gen-
erally it is desirable to reploce those persons holding teach-
ing permits with certified teachers. Also in so far as could
be determined those teachers who left for natural causes were
“excluded for interview purposes. Nothing could be done to pre-
vent natural causes for teacher dropout so there seemed to be
little purpose in interviewing such people.
People lezving one teaching position for another Jjob

in public education were also excluded, This study was con-
cerned only with those who left the aducation profession alto-
gether. Certainly it can be a problem when teachers migrate
from system to system., However, lookling at the situation from
an overall viewpoint, those persons are not lost to the pro-
fession, As has been stated, thls study was concerned with
the reasons why teachers leave the profession, pot those fac-
tors responsible for transfers. The cuestion is, "What are
those factors that cause thousands of preventable dropout teach-

ers to leave the profession each year?"

Gathering the Data

Sub-Problem 1
To identify teachers who had withdrawn from selected
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public school systems and who have not returned to teaching.

After the delimitations had been set, a telephone call
was made to each of the twelve superintendents of the selected
systems, A brief oxplanation of the study was given. Each of
the superintendents expressed interest and a willingness to co-
operate in the project, Dates were set for the writer to visit
the superintendents at their offices.

When these visits were made, an additicnal explanation
of the study was gilvenjfollowing this investigationy the writer
requested the names of those teachers who had left the system
during the period specified. In some cases the files were
thrown open, and the writer copled down the names and addresses
from inactive personnel cards; or in some cases the names were
obtained from coples of persomnnel reports to the states In
such instances the superintendent or his clerk placed a check
by the names of the teachers who were no longer with the system.
These names were Jotted down and addresses were secured from
other files, In all cases, names of permit teachers were omite
ted. In several instances, workers in the superintendent's
office were able to tell what thelr former teachers were doing.
This proved very helpful because many of the teachers had left
for natural causes or for other teaching Jjobs. These of course
were outside the limits of this study so nothing was done to
contact these people. The names and rcasons were preserved,
however, in order to get a complete picture of the dropout situ-

ation.
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After all twelve systems had been visited, a summary
was made of the data thus far gathered. One thousand and eighty
teachers left the twelve selected systems during the specified
time period. Of this number 215 were known to have gone into
teaching in other systems, and 366 quit for natural reasons.
The majority leaving for natural causes were women, most of
vhom left for marriage and/or home responsibilitiss, Addresses
were not available for sixty~eight persons. Thus, from infor-
mation obtained in the superintendents' offices, the writer
was able to disregard for the purposes of this study 649 out
of 1,080 dropout teachers,

0f the remeining 431 former teachers, it was elther es-
tablishied that they had left for other than natural causes or
that nothing definite was lmown of their reasons for leaving.

A letter (see page 195 ) was sent to each of these persons ex-
plaining briefly the purposes of the study. A self-addressed
post card (see page 197 ) was enclosed so that each respondent
would be able to indicate: (1) whether or not he had taught
since leaving his former system and (2) if he had not taught,
would he be willing to be interviewed regarding his reason(s)
for leavings Space was left for name, address, and telephone
number. This was especially helpfuly for many had moved from
the address as found in their former school systems.

The results obtained from the letter to the former teach-
ers follows. A total of 431 letters were sent., Two hundred
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and eight persons returned cards, and fifty-seven letters were
returned for lack of forwarding addresses, That is, a total
of 265 cards and letters returned were received out of 431
letters, leaving 16é people from vhom nothing was heard. Of
that number, it may be assumed that some letters never reached
the persons for vhom they were intended. However, subtracting
the fifty~-seven letters that were returned from the 431 that
were sent, leaves a total of 37% letters that could have been
delivered, Since 208 replies were received, there was a 55.6
per cent return,

Seventy-three of the %31 indicated that they were still
teaching or had taught since leaving their former systems,
Nineteen quit for what are defined as natural causes. Ten
teachers checked the blank, "I prefer no interview". One-hun-
dred and six former teachers had not taught since leaving and
would be willing to be interviewed. Of this number twenty
lived outside the area to be covered in personal interviews, so
they were sent a form (see page 199) by mail to be completed.
With this form was a letter (see page 198) which gave direc-
tions and also a self-addressed stamped envelope.

Combining the information thus far presented gives the
following picture., There were originally 1,080 names. Two-
hundred eighty-elight were still teaching, 3895 had left for nat-
ural causes, nothing could be found out about 291, ten preferred
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no interview, twenty were sent a questionnaire by mail and elgh-
ty-six were interviewed personally.

The letters were malled early in October 1956, Natural-
ly the cards were not returned all at once, although the major-
ity came in within two weeks after the letters were mailed.

The last card was received during the middle of January 1957.

Five cards were received from former teachers cf the
small city system. However, all of these teachers had left for
natural causes or were teaching elsewhere; so the number of
systems represented by the teachers interviewed was reduced to

eleven.

Sub-Problem'g

To interview those teachers who left teaching for other
than natural causes in order to determine their reasons for
leaving teaching,

The interviews were begun late in October, 1956, and
were completed in February, 1957. They were conducted over a
four-month period of time because both the writer and most of
the interviewees were employed full time., Arrangements were
made so that the interviews were conducted either in the late
afternoons, at nights, or on week ends, A telephone call was
made before hand in order to make a date for time and place.
In several cases it was possible to make more than one interview

on & single trip. The length of time for interview ranged
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from fifteen minutes to over two hours. Usually the necessary
data could be obtained in thirty minutes, A poriion of this
time at the beginning was devoted to establishing rapport. The
purposes of the study and of the interview were reviewed, and
each person was told that his remarks would remain anomymous.
Most interviewees did not care, but in some cases this added
word of assurance seemed to relieve their minds.

In order that the data collected could be more easily
handled, an interview guide ( see page 196 ) was prepared and
used for each interview, Respondents were first asked to give
answers to the personal data information ecalled for at the top
of the gulde, Thils, of course, was necessary and having them
say it instead of writing it seemed to help break the ice, for
it was easy to answer such questions. The interviewer then
asked each dropout teacher simply to state in his own words
Just what was or were the primary or basic reasons for his
decision to leave the profession? Before giving the former
teacher a chance to answer, the interviewer went on to the sec-
ond question regarding secondary or contributing reasons, It
was found advisable after the first two or three interviews to
do this because the respondents had a tendency to 1list mincy
irritations along with the primary reasons,

Bach interviewee was asked 1f he would go back into
teaching and, 1f so, under what circumstances, It was thought
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that reactions to this type of question might reveal some in-
teresting data regarding the individual's real feelings about
teaching. Also included was a question asking the ex~teachers
to state their objectives in originally qualifyili.,g for teache
ers' certificates. In other words, was teaching the original
goal of the respondent or was teaching a temporary stepping
stone? It seemed important to determine this information, for
if a person had originally intended to make a career of teach-
ing and then dropped out it would seem to be of‘more concern
than if he had merely been teaching temporarily.

From almost the beginning of the interviews it became
apparent that inadequate salaries would be one of the princi-
pal reasons for teachers leaving the profession. Some of the
early interviewees compared thelr salaries in their present
Jobs to those which they had made teaching. Therefore the
writer made it a point to ask all the remsining former teach-
ers to compare percentage wise their present salaries compared
to their former salaries as teachers., Also the present occu-

pations of all eighty-six persons were obtained.

Processing the Data

Once the interviews had been completed, the next task
was to process the data accumulated so that it would have mean-

ing. While the interviews were 1n progress it was noticed that
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there seemed to be some significant differences in the reasons
given by the former men teachers as compared to those given by
the former women teachers. Therefore, it was decided to an-
alyze the reasons separately by sex,

Since an inductive approach was used in this study there
was a need to arrive at some general statements, If the ap-
proach had been more structured so that the interviewees could
merely have checked certain areas for leaving teaching, this
matter of generalizing would have been easler. As 1t was,each
record of interview was read and reread in order to identify
key reasons for leaving teaching. This was done for both pri-
mary and secondary reasons, 7Then these key statements were
studied by the writer. After reading these over several times,
seven general categories were developed that seemed to cover
all the reasons for leaving teaching that were related by the
eighty-six teachers. A listing of these seven categories fol-
lowss |

1. Economic Conditions. These include all reasons
given for low salarles, unemployment during summer, poor re-
tirement or other fringe benefits, and lack of opportunities
for advancement.

2+ Working Conditions. These include factors in the
teaching environment such as crowded classrooms, inadequate

facilities, and insufficient teaching materials: Also included

in this classification are reasons given as extra dutlies, heavy
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schedule, night work, and pressures of overwork, lack of com-
munication with others and low morale.

3. Dissatisfaction with Teaching as a Profession.

These include reasons such as routine and monotony of teaching,
lack of prestige, and disappointment with conduct and training
of fellow teacdhers.,

4, Administrative Relationships. All criticisms a=-
gainst the school administration or supervisors fall into this
group.

5« Personal Motivations, Non-gainful activities such
as marriage, maternity, and home duties are commonly given as
resignations by women teachers, An effort was made at the be-
ginning of this study to eliminate from interview dropouts of
this kind. However, in some instances, it was not until the
interview stage that these reasons became apparenty therefore
the need for this category became necessary. Also included are
other reasons as poor health and military service,

6. School Board Relationships. All criticism against
the local school board as a whole or as individual members fall
into this group. These are treated separately from administra~
tive relationships because most of these criticisms have to do
with petty politics,

7. More Satisfaction in New Job. Several individuals
indicated that they were either just using teaching as a step=
ping stone to another Job or that they had an opportunity to
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accept a new job which appealed to them more.

Each written interview was coded so that it would be
possible to disecuss a particular one and refer to it by code
number. The complete record of interviews are presented as
part of the appendix. The eleven systems were coded by the
letters A through K while the dropout teachers were simply
numbered with the nmumbers 1 through 86, Thus, A-2 would mean
System A, Individual 2. The next step was to prepare a work
sheet in which the individuals were listed down the left side
separately by sex., Each item of personal data sought plus the
four questions asked of the interviewees were listed at the
head of a column alongthe top of the work sheet, The writer
then took each one separately and transferred the data from
the interview record sheet to the master work sheet., For ine-
stance, marital status, number of years college, and age were
items of a personal nature. When it came to listing the rea-
sons for leaving teaching, they were put down by category num-
ber (see page 36) separately for primary and secondary reasoms.
Questions 3 and % were answerable by "yes', '"no", or a auestion
mark. This then was the means taken to consollidate the replies
from the interviews. A separate work sheet was constucted in
the same manner to process the replies received from the twen-

ty teachers contacted by mail,
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Summary

This chapter has listed the procedures used in designe
ing the study, gathering the data, and in processing the data.
Sub-problems one and two were accomplished in this chapter,
Sub«problem one was to identify teachers who had withdrawn
from selected public school systems and who have not returned
to teaching elsevhere, Sub-~problem two was to interview out
of this group those teachers vho dropped out for preventable
reasons.,

One thousand eighty former teachers who had once taught
in twelve selected school systems in East Tennessee were iden-
tified. 7Two hundred eighty~eight of these were teaching else-
vhere, 385 had quit for natural causes, and it was impossible
to follow up 291, Ten preferred no interviewj vhile 106 fell
within the limitations set forth at the beginning of this study
for interview, Eighty-six were interviewed personally; while
twenty who lived outside East Tennessee were sent guestionnaires
by mail,



CHAPTER III

AN ANALYSIS OF REASONS CIVEN BY FIFIY~TWO MEN
TEACYHERS LEAVING THE TEACHING PROFESSION

The purpose of this chapter is to analyze the reasons
as given by the fifty-two men teachers interviewed for leav-
ing teaching, 70 underatand better this analysis it seems in
order to find out Jjust what these departing men were like, If,
for instance, they were among the older, poorly~trained teach-
ers, then perhaps their leaving would not be a serious prob-
lems If, however, they were among the younger, highly trained

teachers, then their leaving constitutes a serious loss,

The Men Teachers

Of the fifty-two men, forty-seven were married at the
time of their departure from teaching, but all were marrled
at the time of Interview, Whemn they left, they averaged 2.09
dependents each, and at the time of interview they had 2.69
dependents. This latter category ranged from a low of one to
a high of six., This information will become more significant
in the light of data yet to be presented.

The men were¢ fairly voung, the average age being thirty-
two years, Thelr ages rafiged from twenty-two tu forty-eight
at the time they left teaching. In education, the men averaged
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4,2 years of college, with a low of two years and a high of
six years, Forty~elght had at least Bachelor's defreess
eleven had Master's degrees or above; four had no degrees.
The men had taught an average of %.5 years, ranging from one
to nineteen years, The average number of years teaching in
their last school systerms was k.5 years. The range here w:us
from one~half to nineteen years.

Forty-three men wvere classroom teachers; five were
teaching rrineipals; two were full-time principals; one was
an assistant prineipal and teacher; and one was superintendent
of schools. Twenty men were in elementary schools; thirty-one
vere 1n secondzry schoolsy and of course the superintendent
worked with both levels, Twelve had elementary certificatess
tventy-six had secondary certificates; eleven had both ele-
mentary and secondary certificatesy two had emerpency certiri-
cates; and one had a temporary certificate. Hone had permits,
because permit tecchers were not considered in this study,

Thus it can be clearly seen that by and large nast of
the fifty-two men teachers who dropped cut were young and well-
prepared teachers, It must be remembered that eliminating from
interview those individuals who dropped out for natural causes
such as sickness, death or retirement would tend to skew the
distribution.

Lonetheless, it would seem that the male dropouts in this
study, 92 per cent of whom had Bachelor's degrees and who
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averaged thirty-twec years in age and five and one-~half years
in experience, would be at that stage in teaching where they
could really make a contribution. Yet it was at this stage

that they dropped out,

Reasons CGiven for Leaving T~ ching

3even categerles were developed to include in a gener-
al way all the specific statements made by the eighty-six for-
mer teoachers as reasons for leaving teaching. The categories
covered both primary and secondary reasons. These categories
were presented on pages 36 and 37. From this point on, any
time the titles of the categories appezar other than in titles
or sub«titles, they wlll be placed inside quotation marks for

emphasis,

Category I 1s "economie conditicns", These include all
reasons given for low salarles, unemployment dwring summer,
poor retirement or other fringe benefits, and lack of oppor-
tunities for advancement. Forty of the fifty-two former male
teachers gave as primary reasons for leaving teaching statements
that were classified in this category. Nine men made statements
as secondsry reasons for leaving that were classified in Cat-
egory I, but four of the nine had also been included in the
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forty, so altogether forty-five of the fifty-two or 86.5 per
cent listed economic conditions as either a primary or sec-
ondary cause for leaving teaching, This was no astounding
discovery as all related studies had listed low salaries high
in the causes for teacher turncver,

It should be recalled that forty-seven of the fifty-
two men were married at the time of their leaving with an
average of 2.09 dependents each, Many of these mentioned that
they Just could not make enough money teaching to support
their families. All who left for financial reasons reported
that they were msking more money in their present occupations.
The amount of increased income in these new jobs varied from
15 per cent more to a high of 1,000 per cent more for individ-
ual D«22, Those who started out with smaller increases pointed
out that they felt that they had greater chances for advance-
ment in their new Jobs, 1«57 said that he started with an
$800 increase at first, but now he was making $1,655 more after
two years.

Lack of summer employment was a »rime factor with sev-
eral men, E~31 said that this was the "straw that brcke the
camel's back", He had to have work in the summer and could
not get a Job when prospective employers found out that it was
to be only temporary. He then went back and got the Job he
wanted when he agreed to take it full time. His salary was
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$800 por year more, but in addition le bad an expense account
which helped out, A-8 reported that the sumrer situation was
a declding point in his decision to leave. KHe had to take a
Job driving a truck for less than fifty cents an hour one sunm-
mor to have any income at all. B«17 said that the long, lean
summers wore hard om him and that he had to pick up any Job he
could get, D19 made the statement that not only is a teach-
er's szlery inadesuate, but slso 1s he paid for nine months
vhile his family has to eat twelve,

On the other hand, some men securad such good jobs dur-
ing the summors on a part-time basls that they remained full-
time, A~2 lersed a service station for a summer, and it worked
out 20 well that he is still at it. J=-71's summer job turned
inte a full-time position at £1,400 more ver yesr, J-69 took
& Job teaching after having worked ss = salesman. He could
not reconcile the decreased income; 3¢ he began working at a
part-time job after school hours, He sald he 414 not see any
sense in working himself to death doing two Jobsj; so he nuit
teaching to work fill time at the second jJjob. Two men in Sys-
tem A (A-5 and A-10) indiented that not only thelir salaries
were too low but also the checks often did not arrive on time.

This uncertainty worked an »dditional hardship,.
Three men mentioned retirement as a2 factor, Theose men

were older than most with ages of thirty-eight, forty-eight,
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and forty-elght, respectively. It seems natural that the old-
er persons would give more thought to retirsment than the
younger ones,

Several mentioned the fact that it was disheartening to
be struggling along trying to make a living teaching school
and to seec their friends making so mich more, I-58 came cut
of the service and struggled through four years of college on
the G+ I. B11l, He went to work teaching with take homs pay
of $155 a month on a twelve-month basis, That same year hLis
father~in-law with no college training made $10,000 as a steam
fitters I=58 then found other employment though he liked teach-
ing. H-4B enjoyed teaching very much and was offered a Job as
insurance salesman three years before he took it., He put the
insurance people off time after time because he loved to tesch.
He finally decided 1t was not being fair to his family to re-
main in teaching a2s he watched his c¢lassmates in college make
three and four times what he made in tecaching, Finally, he
made the break, and his income has increased five times. K-77
sald that he was still in debt from his year of teaching, He
complained that children out of high school can be making more
in the plants in three or four years than a teacher with four
yeers of college and ten years'! experience.

M-46 loved teaching and dislikes his present job very
mach, but he keeps it because he makes $2,000 more per year,
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E-32 liked teaching, too, but was forced out because his in-
come did not meet hils necessary expenditures, He found a job
at $50 more per month on a twelve month basis doing Boys! Club
work. As he put it, "This 1s teaching, too, and I can live on
what I make."

Three men felt that they were as high as they could go
in thelr systems and were dissatisfled with their incomes.
G422 was formerly a superintendent in a small county system.
He was able to better himself financilally by practicing law.
B-16 was also on top of the pay scale drawing $2,580 per year.
He felt as 1f he could do better elsewhere and did. K~78 was
on top of his scale which was one of the better paying systems
in the study, but he felt the need of additional income. He
pointed around his living room and said, "Most of the stuff you
see here was bought with money I made outside of teaching.,"
He had a daughter away in college, and he wanted some extra
things other than bare necessities. He sald, "I've given it
a lot of thought, and I don't belleve that my hour in the class-
room 1s more valuable than a woman's, but a man just has to have
more income than a woman." He went on to say that men were
needed in the schools, but he was going to let someone else do
the Jjob for a while.

Yorking Conditlons
Category II is"working conditions'. These include
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factors in the teaching environment such as crowded classrooms,
inadequate faclilities, and insufficlent teaching materlals.

Also Included in this classifics*ion are reasons given as ex-
tra duties, heavy schedule, night work, and pressures of over-
work, lack of communication with others, and low morale, Nine
men gave as primary reasons for leaving teaching statements
that were classifled in this category. Fifteen men made state~
ments that were classified in this category as secondary reasons
for leaving teaching, but four of the fifteen had already been
included in the nine who had given primary reasons, That means
that twenty of the fifty-two men, or 38.6 per cent, gave rea-
sons for leaving teaching that were related to"working conditions®,

Crowied classrooms were mentioned by four men. A-~2 was
able to take his seventh grade gym class outside in good weather,
but during inclement weather he had t0 keep them quiet in part
of the space regerved for study hall, A~l0 was teaching in a
high school built for 550 but with 1,100 to 1,200 enrclled.
B-16 taught six classes dally and all were large. J-68 taught
science in a regular classroom, and during the five mimute
interval between classes he had to dismantle his experiments
and move out, because he did not have a regularly assigned
classroome

Six men mentloned extra work and long hours as reasons
for leaving. D~19 said that besides teaching a full load, hils
duties as prineipal kept him on the go checking on the janitor,
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coaching, supervising the lunchroom, going to night meetings
and picking up supplies. When he went into the county seat for
supplies and materials, he always had to go on Saturdays. H-
Wt started to work at 8:00 A. M., and 414 not finish until af-
ter dark. He taught a full load and coached toc. H-49 wss
in a similar situation. He taught five classes, kept a study
hall, and coached all afternoon. I-59 complained that more
and more work was plled on him, He said that the number of
meetings and workshops which he was remulred to attend was con-
tinuously growing., D-23 saild that he did more work outside of
class than he did in class, He estimzted that he had spent an
average of three nights a week at school over his six years of
teaching, J«78 had to keep the gym open on Saturdays for come
munity groups for which he received no pey.

B~17 and J=61 cited pressures as reasons for leaving.
B=17 was a coach, and he said that the more successful you were,
the greater the pressure, I-61 mentioned all the extra duties
he was expected to perform, Besides serving as principal,
teacher, and coach, he taught Sunday School and had to join all
the civie organizations in his community, He ran for election
as superintendent but was defeated.

A-8 and H.48 felt that they had not been given cooper-
ation by parents and gave this as a secondary reason for leav-

ing. Other miscellaneous reasons which were classified in this
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category follow., A~6's philosophy of education was to train
the mind to meet any situation which might arise, He disagreed
with the emphasis belng given to so-called extra~curricular
activities of his school and felt that too much of the teachw
er's time was devoted to such programs. He went into an indus~
trial plant at a large gain in salary, but indicated that the
financial gain was secondary to the other. This would seem to
be true as he indicated to the writer that he was to cuit his
job at the plant and go back into teaching (at a lower salary)
but on a college level. He seemed to feel that he could de~
vote more of his time to teaching mathematics. DB-l6 felt as
if he were in a rut after teaching English for ten years., He
took a job with a federal agency but gave it up because 1t took
s¢ mich of his time that he could not look after his farm. Hs,
too, said that he wazs going back into teaching because he would
have more free time.

D-19, however, felt that teaching was too confining. He
is now employed as a salesman and feels that he is more free
‘and better informed. E-28, thoigh he held a Master's degree,
would have had to spend another three to four guarters in school
to obtain a regular certificates, He could not afford to do this
and support his family, BE-40 said that he liked teaching all
right, but that there were two factors which he did not like.
They were grading and disciplining students.
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Insufficlient materials were major reasons as given for
leaving teaching by two former men teachers, E=~30 said that
it was discouraging to try to teach with so little materials,
He was a physies teacher but had practically no ecuipment,
Halt7 also used the word discouraging to deseribe his situation.
He was a former shop teacher. HNe had planned and worked out
a course in electricity, but could not put it into effect for
lack of materials,
~Plsgatisfaction with Ieaching

Category III is "digssatisfaction with teaching as a
profession”. These include reasons such as routire and monot-
ony of teaching, lack of prestige, and disappointment with con~
duet and training of fellow teachers:, Eighteen men or 34,6
per cent gave as reasons for leaving teaching statements that
were classifled in this category. This wes the third highest
reason., It should be noted that the majority of men whc gave
reasons which eventually were classified in Category III gave
them a8 secondary reasons, Actually three men gave this cate-
gory zs primary reasons, and cme as both primary and secondary.
A discussion of some of the individual responses follows,

Several men elther indicated by words or by implication
that they definitely felt a lack of prestige while teaching

and this laek of prestige was z factor in their leavings D«19
said teachers are not respected, E-=30 said tmt teaching and
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the education profession have a relatively low status. HW5

mentioned the indifference of parents, the general public, and
the county court made for low status. H-46 said the publie
does not respect teachers, MN-50 sald that people frown on
teachers and do not give them prestige. K=-78 related the lack
of social prestige.

Many of the men went on to explain further their dis-
satisfactions with teaching, The lack of professional ethics
was citeds D21 said that in his school this tcok place by
some teachers c¢riticizing and discussing other teachers b
fore students and parents. J=68 complained of unprofessional
conduct and back-biting among tecachers. Bel5 mentioned face
tions and bickering among teachers, G-4+3 told of two factions
on his former faculty, and I~57 spoke of a certain clique of
teachers dominating the local teachers® organization. E-31
went further and stated that he did not think of teaching as
a profession. He contended that many women who were teaching
were doing so merely to bring in a second source of income.
This, he sald, tended to downgrade teaching. He mailntalned
that there was no individual initiative for him when he was
teaching, for he received the same pay, treatment, and pro-

tection as the person who had little or no interest in his job.
X-77 and K-80 both said that they were fed up with teach-

ing because teachers were weak and spineless. Most teachers,



they said, are too easily led and would not stand up and say
what they really thoughte.

Category IV is ”admiﬁistrative relationships’. All crit-
icisms against the sechool administration or supervisors fall
into this group., Ten menyor 19.2 per cent,made statements re=
garding leaving teaching that were classified in this category.
Two men listed them as primary reasons, seven men llsted as
secondary reasons, and one man made statements under hoth pri-
mary and secondary rsascons,

Seven of the ten had difficutlies of one kind or another
with their principals. Most did not indiczate the nature of
this difficulty except to make statements as follow. A-3 3zld,
"I was acting as assistant prineipal, but the principal felt
insecure and started putting on pressire," A-5 stated, "My prin-
elpal had no diseipline at all." I-59 declared, "I wouldn;t
teach under my former princival again," J-68 said, "My princi-
pal was a stupld old ox, He treated his teachers, who were col=
lege graduates, as 1f they didn't have sense enough to come in
out of the rain,”

Three of the seven who told of difficulties with princi-
pals gave more detalls as to the nature of the difficulties,
E~27 said that his vrincipal was more of a politiclan than a
principal, If the child of 2 board member or a member of the
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county court violated a regulation, 1ittle or nothing was done.
If, however, the child's parents were not influential, the
child might be severely punished. A4s a result, order broke
down all over school. J=70 s3aid that his former principal was
a straightelaced sort of fellow who wrs a stickler for details
and who hed little i‘racination. This principal stymied sowe
projects that J-70 wanted to pursue, K-79 gave the most com-
plete account of his difficulties with his principalQ The
complete story is in the appendix, but K-79's opinion was that
his principal gave lip serviece to demoeracy and democratic
methods, but in reality was very autocratic in his dealings with
others,

J=70 also had difficulties with supervisors, He claimed
that the art supervisor had his own way of doing things and that
any modern art had to be kept at a minimum, J-71 told a long
story of his difficulties with an instructional supervisor.
This supervisor effectively blocled his re-appointment. Acw
cording to J~71 this was because of a personal misunderstanding
and not because of his teaching.

I.58 resented the fact that his superintendent had the
poliey of starting new teachers in the elementary grades and
moving them up to secondary positions when they had gained ex-
periences K«B80 became dissatisfied with administrative poli-

cles especially with regard to promotion of personnel, He was
especlally upset when a candidate whom he favored was passed



over when a certain position was filled.

Personal Motlvationg

Category V 1s "personal motivations". For men, these
include such reasons as poor health, military service and
other personal reasons which could not otherwise be classi~
fied. There were five men,or 9,6 per cent, who gave reasons
for leaving teaching that could be classified in this cate-
gorys Three men related statements as primary reasons, one
as a secondary reason, and one listed both primary and secons
dary.

A-1l said that a paralyzed nerve in his voice mechanism
was the only reason for his leaving. He indicated that he
might go back into education in library service. E-40 left
because of military service, B~l7's father passed away and
it became necessary for him to take over the family business.
The respondent was coach and he said that the pressures of
coaching csused him to have stomach trouble which he had not
had since leaving teaching, This, then, was a health faector.
Two others left teaching because of their children, D-20
had an opportunity for a new and challenging Jjob. One of the
maln factors in his decision to take this new job and leave
teaching was that in moving, his children would have the op-~
portunity to attend a school system which he considered sue
perior to the one which they had attended., E-29's leaving

teaching was really an extended leave of absence, for he was
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urged by the board of education to take a jJob as County Rec~
reational Director, One of the reasons he took it was to be
out of his school as a coach while his boy, who was inter-
ested in athleties, was in high school,

As the title of this category suggests, these reasons
are of a personal nature, and little can be done to remedy
them, They are included in this study to complete the pie
ture 1n regard to teacher dropout,

School, Board Relationshipg

‘Category VI is "séhool board relationshipsf% All crit-
icism against the local school board as a whole or as indive
idual members fall into this group. These are treated sepa«-
rately from "administrative relationships®" because most of
these criticisms have to duo with petty polities. Thirteen men,
or 25 per cent, gave as reasons for leaving teaching statements
to be classified in this category. Four men made statements
as primary reasons, seven made statements as secondary rea-
sons, and two made statements as both primary and secondary
reasons.

The thirteen men who made critieazl statements relating
to "school board relationships” can be divided into two groups.
The first group consists of those who either lost their jobs
or received undesirable transfers and consequently quit because

of political mameuv-ring on the part of school board members,
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The second group consists of those men who merely disliked
the set-up but had not been victims of politiecs, It is no sur-
prise to note that the five men who were custed from their jobs
all listed politics as a primary reasony while seven of the
remeining eight who had not been victims listed polities as a
secondary reason for leaving teaching.

A~2 was a teacher and basketball coach in a high school

and held this position while his father-in-law was on the
board of education, When his father-in-law was defeated for
re-election, he lost his jJob as coach though he remained on
as teachers A-3 received word that i1f he did not publically
endorse a certain candidate for re-election on the school board
that he would find himself transferred, A~3 refused to sup~-
port any candidate actively, and as a result he was transferred
from a large high school near his home to a one~room school all
the way across the county where he would have to walk one and
one-half miles from the rcads As a result he is no longer
teaching. A~% on the other hand supported a candidate for the
school board, but his candidate lost. He, too, was transferred
from a high school position to an elementary school. He quit
rather than aceept such a transfer. C-18 headed up a campaign
among teachers and parents to obtain greater benefits for the
teachers in hils county. He lost both his eampaign and his job.

H=U45 was an assistant in the superintendent's office for five
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years. Suddenly one Saturday he was told that he would be

teachlng seventh grade on Monday, and it was not until Sun-
day that he knew in which school, He zaccepted the transfer
but quit af the end of the year.

The seecond group had not experienced such "horse trad-
ing", but they made statements as these, A-7 said, "I disliked
the set-up in this county; they hadn't bothered me yek, but
I could see the handwriting on the wall." A-10 stated, "The
system is corrupt politically." B-15 declared, "I got sick
and tired of igporant board members who hadn't been beyond the
fourth grade coming down and telling me all about running a
school « . & They need qualifications for board members." D-23
made this explanation, "I was asked to contribute to a polit-
ical campaign for a board member: I blew my stack and could
have lost my job. TYou have to play ball in this county to get
a Job and also to keep 1t."

0=42 was a superintendent before he quit, Me did not
go into detalls but said that board members many times assumed
more authority than they legally have, especially in matters
pertaining to personnel. BHelt7 was ambitious to be a mrincipal
but became discouraged and guit when he found out that one per-
son without a degree and another, the son of a board member,
were being considered ahead of him. I~61 simply said that a
superintendentts hands are often tied in matters of personnel

in a small systems
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More Satisfoction in New Job

Category VII 1s"more satisfaction in new job", OSeveral
individuals indicated that they were elther just using teach-
ing as a stepping-stone to another Job or that they had an
opportunity to accept a new job which appealed to them moTe.
Eight men, or 15.3 per cent, gave statemenis which were clas-
sified in this eategory. Five men made statements as primary
reasons, one made a statement as a secondary reason, and two
made statements both primery and secondary reasons,

As the title of this category suggests, the statements
of reasons which were classified in Category VII are not nee-
essarily criticisms of the respondents! former teaching situ-
ations. They merely help to explain why the new jJobs offered

greater satisfaction: It 1s interesting to note that five of
the eight went into educational work of one sort or anothers
I.60 and I-63 both felt a call to go into the ministry. A-8
had an opportunity to go into Boys' Club work; so he is still
working with young people and he likes his Job better. E-29
said that one factor which helped him decide to take his new
Job was that he would still have the chance to work with boys
and girls. He is a recreation director which he says gives
him more freedom., D=-20 is likewise in educational work for

a governmental agencys+ He sz2id that he felt that this new
job was a challenge to him to get out and do something with

his education.



59
D=22 frankly admitted that he was not cut out for a

teaching job and liked practicing law much better. E~28 had
prepared for college teaching but could not find a place, so
he drifted into high school teaching. He said that he liked
teaching, but another opportunity presented itself that looked
better and he took it. HeW7 declared that he did not seek
out this new job, but when the opening ecame, he felt that it
was a challenge so he took it,

Table I, page 60, is a compilation by category of both
pripary and seccendary reasons for leaving teaching as given
by the fifty-two men.

Pogssibilities of Returning to Teaching

The third question on the interview outline (see Appen-
dix B, page 196) was, "Would you consider teaching again in
the future, and if so, under what conditions?" It was thought
that the respondents' reactions to such guestions might reveszl
some of thelr true feelings in regard to teaching. The find-
ings are shown on Table II, page 6l. Seventeen, or 32.7 per
cent, said that they would consider teachiﬁg againg twenty-two
or 42,3 per cent, said that they would notj and thirteer, or
29 per cent, sald that they did not know. Some of the remarks
made to this question seemed more meaningful than the simple

"yas" or "no'" answers.
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TAELE 1

MEN TEACHERS' REASONS FGOR LEAVING TEACHING

Kumber iisting as Number fisting

Catepory
Economic Conditions 40 9
Working Conditions 9 15
More Satisfaction in New Job 7
School Bosrd Relationships 6
Dissatisfaction with Teaching " 15
as a Profession
Personal Motivations Y 2
Administrative Relationships 3 8

b e e e et e e




61
TABLE II

RESPONSES OF FORMER MEN TEACHERS TO TME QUESTION,
"WOULD YOU CORSIDER TEACHING AGAIN?®

A-6 x
A~ X
A X
A=9Q x
A=10 x
B-.15 x
B-16 x
Bel b4
C=1 x
D-19 x
D-20 x
D-21 x
D-22 x
D=23 x
E=2 b 4
E=2 X
R«29 x
E-30 x
E~31 x
E-32 x
x
G-%2 x
G-} x
H X
Hadt g x
H}46 x
Helt x
H x
H-149 x
H=50 x

H-51 x
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TABLE II

RESPONSES OF FORMER MEN TEACMERS TO THE (UESTION,

"WOULD YOU CONSIDER TEACHING AGAINZ?™
(Continued)

I-5'
1738
I-59
I-60 x
I-61
I-62

MMM
MM

(=
[}
(o
O
MMM

x
K-7 x

17 22 13
(32.7%) (42.3%) (25%)
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The seventeen who said that they would consider going
back gave the following statements., A«l, who had quit because
of volce trouble, indicated that he was taking library train-
ing so that he could go back and not have to talk so much,

A=6 and Be-l6 were both going back to teaching but in different
schools, E=29 was on leave and indicated that he would return.
D~20, who had left primarily for a greater challenge in an-
other educational fileld, said that on termination of his pre-
sent job he would like to go baeck to publie school work. E-28
said that if he returned he would like to come back at the col~
lege levels K~79 sald that he would go back to teaching un-
der the right conditions, but did not specify what they would
have to be. B-32, H-W6, Ha49, Hw50, I~57, I-58, I-59, and J=-
71 all indicated that they might return 1if they received come
parable salaries to what they made in thelr present Jobs.

Many of these men frankly said that teaching gave them more

Job satisfaction than they were receiving, but that job sat-
isfaction along would not put bread on the table.

The twenty«~two men who said that they would not consider
teaching again generally seemed well satisfled in their present
occupations, A4ll were making more money and most indiecated
that they enjoyed their jobs as well or better than teaching.
D22 said he absolutely would not reach again. A-8, A-9, A-10,
K48, J-68, and J-70 were quite forceful in saying that only



4
dire necessity would ever get them back in the classroom again,
A-2, Aok, B~17, D~19, E-27, G-42, G-43, He45, I-61, and J-62
did not seem as bitter against teaching, but at the same time
they seemed happy and well satisfied in what they were doing
and thought i1t would be foolish to go back to teaching under
the circumstances,

Thirteen men said that it was hard to say whether or
not they would consider going back into teaching. It would
all depend on c¢ircumstances and no one can foresee the fue
ture. Most of the thirteen were cuite doubtful, I-60 and I=
63 said that it would depend on their ministry. If at any
time these men should feel that they were no longer ealled to
the ministry, they both indicated that they might go back.
E-40 said that if he went back into teaching, he would like
tb organize a private business school. C€«18 said that he would
like to go back to teaching but doubted that he ever would.

He was ousted in a politieallscramble and did not see any pos-~
sibility of his going back in his county and he did not want
to move. A-5, D-23, E~31, K-77, K-8, all said they might go
back some day but that it did not seem likely. They were not
optimistic that teachers! salaries would ever dbe high enough
to attract them back into the profession. E-30 saild that he
might go back under bhetter conditions and if the children
really had a desire to learn, K~78 would go back if the right
opportunity came along, but he would not consider an ordinary
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drab classroom situation.

Original Intentions on Entering Teaching Profession

The fourth and last cuestion listed on the interview
gulde was '"Did you intend to make teaching a lifetime profes~
sion?" The answers to thls question by the men are presented
in Table III, page 66. Forty, or 76.9 per cent, of the men
had prepared for teachling and had intended remaining in the
profession. Nine men, or 17.3 per cent, sald they did not
begin teaching with the intention of remaining always, but all
had taken enough educatlion courses to be certified, Three, or
5«8 per cent, were undecided as to how to answer.,

Among the forty who answered "yes" to the cuestions the
following statements were made. E-28 said that he had prepared
primarily for college teaching and did not have enough educa=
tion courses to be regularly certified. H«W47 said, "Well,
since I went to college and had my certificntey, I felt that
I ought to try teaching. I liked it verymch, too." H-5) said,
"I don't think that I had an idea of how limited were the op=~
portunities for financial advancement in teaching . « « I be-
lieve that low salaries can be attributed to the fact that
teachers themselves don't demand a higher salary scale." I-79
sald that he didn't go into teaching immediately after college,
but once he started he intended to stay.
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TABLE III

RESPONSES OF FORMER MEN TEACHERS TO THE (UESTION,"DID YOU
INTEND TO MAKE TCACHING A PERMANENT PROFESSION?"

_Individual _Yes No 't A

A
A~
A-10
B-15
B-16
Bl
c-1
D-19
D-20
D-21
De22
D-23
B-27
B2
E~29
E-30
E~31
E=32
E-40
G2
Gk3
H
HY5

Hl
H+
H<49
H-50 x
H-51

o
]
O
MM MM MMM MR MM MMM

MM MMM
MM L,

z
MM MM MMM

M
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TABLE III

RESPONSES OF FORMER MEN TEACHERS TO THE QUESTION, "DID YOU

INTEND TO MAKE TRACHING A PERMANENT PROFESSIONTM
(Continued )

e dndividual Yes No Can't Ansver

I-5

I-39
1-60
I-61
I-62
1-6

J-6

J-69
J-70
J-71
Kw x
K78

K-79
E~80
K-E1

Totals:

HrMMM

M
MMM

M
M

X
X
X

40 9
(76.9%) a7.3%) (5.8%)
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Some comments made by the nine men who entered teach-
ing on a temporary basis followe D=-23 stated, "I really pre-
pared for teaching 2s sort of an ace in the hole.” E-40 de-
clared, "Teaching was the only Job whieh I could get when I
graduated from college with military service hanging over my
neck." I-63 entered teaching temporarily until he found a
church that would support him full time. J-68 said that he
entered teaching to satisfy an urge he had but that salary and
other factors caused him to quit., J-70 started teaching on a
temporary basis, but once he started he decided to stay. K~77
had 1t in the back of his mind to teach someday, for he went
an extra semester in college in order to be certified.

Three men were undecided how t¢ answer the auestion.
E-30 said that he wasn't sure, but that he did go back to school
after he received a2 B, S. so that he could be certifieds, H=-50
also was doubtful as to his answer, but he finally admitted
that he probably entered teaching with the idea of remaining
only a short time., K-80 said, "I ecan't honestly say that I
went into teaching with the idea of making 1t my permnent o¢-
cupation, but I was willing to give it a try. During my first
year I liked 1t and had about decided to stay with it, Later
on I began to get some misgivings that I've just related.”
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Summary

The purpose of this chapter was to analyze the reasons
as given by fifty-two mrle teachers for leaving the teaching
professions, These fifty~two men had an average age of thirty-
two and had an aveprage of 5.9 years of teaching experience,
Ninty-two per cent had earmed at least a Bachelor's degree
and 21 per cent had earned a Master's degree. It was cone
cluded that generally the men were young and well-prepared
teachers, It 1s precisely these teachers that the profession
should hold.

They left for many reasons which were classified into
seven categories, Forty-five, or 86.5 per cent, of the men
made statements which were listed wnder "economic conditions®,
These conditions had to do with salary, unemployment during
summer, retirement and other fringe benefits. This was by far
the greatest single cause for men leaving the profession.
Twenty meny or 38.6 per cent, made statements which were clas-
sified under "working conditions". These included factors in
the teaching environment such as elassrooms, class load, extra
duties, and teaching materials,

The third category for leaving teaching was “dissatis-
faction with teaching as a profession*. Eighteen, or 34.6 per
cent, of the men made statements under this heading. These

included such reasons as routine anéﬁmonatony of teaching, lack
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of prestige, and disappointment with the conduct and training
of fellow teachers., "Administrative relatlionships" was the
heading given the fourth category for leaving teaching. These
included all criticisms directed against the school adminise
tration and/or supervisors. Ten men, or 19,2 per cent, gave
reasons under this category.

The fifth category, which included such reasons as poor
health, military service, and cother personal reasons which
could not otherwise be classified, was called "personal motiva-
tions", Five men, or 9.6 per cent, fell in this grouping.
Category VI was "school board relationships™. All criticisms
directed against the school board as a whole or against indiv-
idual members were grouped here. Thirteen men, or 25 per cent,
made up this group. Eight men, or 15.3 per cent indicated
that they received ''more satisfaction in the new jobs". This
was used as the title for the seventh category and indicated
that the men were either Jjust using teaching as a stepping
stone or that they had an opportunity to accept a new job which
appealed to them more.

An effort was made to determine whether or not any of
these men would consider returning to teaching, Seventeen, or
32,7 per cent, sald they would, twenty~-two or 42,3 per cent
sald they would not, and 25 per cent were not sure. Generally
the conditions which caused them to quit in the first place
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would have to be corrected. Many, however, said that they
would not consider returning in any case.

Finally, an attempt was made to discover the intentions
of the teachers when they entered the teaching profession.
Forty, or 76,9 per cent, had prepared for teaching and had in-
tended on remaining in the profession. Nine, or 17.3 per cent,
did not intend on staying in the profession when they started,
but were all certified. Three, or 5.8 per cent, could not
answer the cuestion. Agaln, some statements were made to sup-

port the answers,



CHAPTER IV

AN ANALYSIS OF REASONS GIVEN BY THIRTY-FOUR WOMEN
TEACH:RS LEAVING THE TEACHING PROFESSION

Chapter III presented an analysis of the reasons as
given by fifty-two former men teachers for leaving the teach-
ing profession. The purpose of this chapter is to present in
a similzar manner the d»ta gathered on the thirty-four women
teachers interviewed in this study. The reader is reminded
that originally 1,080 names of teachers leaving twelve se-
lected school systems in Rast Tennessee were obtained from
superintendents' offices. Of these 1,080 names, 285 were men
and 795 were women, However, by use of the delimitations and
the information gathered in the superintendents' offices rew
garding these teachers, 49 were disregarded for purposes of
this study. Of the 431 remaining, 188 were men and 243 women.
By the nature of the delimitations more women were eliminated
than men. Finally after lectters had been sent to the 431 per-
sons and the return cards recelved, the number of persons to
be interviewed personally was further reduced to the figure of
elghty~six, of which fifty-two were men and thirty-four were
women. Women, by the very nature of their sex, are much more
subject to dropo&t for natural causes than are men, Examples

of these natural causes applying particularly to vomen are
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marriage and home responsibilities. Generally men do not guit
work when they marry, but many women do. Those women who do
not quit work vhen they marry, often have to cuilt later be-
cause of rregnancy and increased home responsibilities. This
helps to explain vhy fifty«-twoc men were interviewed out of
285 names while only thirty-four women were selected out of

a possible 795.

The Women Teachers

The average age of the women teachers of this study who
dropped out of teaching was thirty-six years. There was a
range in ages from twenty~two to sixty years. The azverage
number of years of college was 4,3 years. The range here was
from two to six years. Twenty-elght of the thirty-four had at
least Bachelor's degrees, four had Master's or above, while on-
ly six did not hawe degrees. 1he average number of years of
experience was 8,4t years, ranging from two-thirds of one year
to twenty-seven vears. The average number of years taught in
the last school system was B4.67, ranging from one-third of one
year to twenty-five years, All of the thirty-four were teachersj
thirty were regular classroom teachersj three were system-wide
teachersy and one was an attendance teacher.

Nineteen of the women taught on the elementary lsvel,
twelve on secondary, and three worked with both levels. At the
time they left tsaching, fifteen were marriedy fifteen were
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single; two were widows; and two were divorcees. Since leav~
ing, three of the single teachers have married, and one of the
married teachers has become a widow. It can be seen, however,
that generally the teachers in this study who left the profes-

slon were young and well-prepared,

Reasons for Leaving Teaching

Economic Conditiong

Category I is "economic conditions". These include all
reasons gilven for low salarles, unemployment during summer,
poor retirement or other fringe benefits, and lack of oppor-
tunities for advancement. Ten women, or 29,4 per cent, gave as
reasons for leaving teaching statements that were classifled in
this category., Six women made statements as primary reasons,
three as secondary reasons, and one made statements under both
primary and secondary reasons.

A-1]1 was a single teacher who listed low salary 2s a pri-
mary reason for leaving teaching, She also complained that
in her system the checks were often late working an additional
hardship. Being single, and intending on remaining that way,
she also mentioned the low retirement for teachers., She said
retirement was an important factor to a single woman. One of
the reasons A-lk listed in addition to low salary was the fact

that in her new job as sales supervisor, her expenses such as
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travel and clothes would be a tax deductable item where theay

were not considered as sich in teaching. E-33 was making $209
per month teaching and changed to a clerical job at $375 per
ronth plus many fringe benefits, E-35 also left for financial
reasons, She complained that there Qas no recognition given
for effort and that sslary increments were too little to hold
teachers.

BE+~37 also mentioned retirement and said that it was too
low to induce one to stay in teaching. I-66 received $500
more on the year to start with and after five years as a sec-
retary in a governmental agency, she was making $4,000 per
years This, she said wns about $1,000 more than she would be
making if she had remained in teaching, J-~73 applied for a
summer job as a mathematiclan at a large industrial plant and
éontinued on full time at a much higher salary. K-83 was a
traveling art teacher and was the victim of a budget cut, She
could have stayed on as a regular classroom teacher, but did
not choose to do 8o as her husband had a good income,

H-5%, who was divorced and supporting one son in high
school, had this to says "Pay 1s the only reasen that I thought
about leaving, I've doubled my income in my present job, but
I got more personal satisfaction from teachings I think that
the only women who c¢an afford to teach are married women who
supplement the family income or single women with no derendents.

What to do during the summer months was my problem. They wanted
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me to go to school,but I couldn't afford the time or money."

Of the ten women who made statements classified under
this category, five were married, four were single and one was
divorced, Since leaving teaching, two of the single women
have married, All of the married women indicated that they
were teaching merely to suprlement the family income, and that
their salary was not necessary to provice the living. H-5h,
on the other hand, had to provide for herself and a son. A-l1l
was thinking of old age and providing for the future. Her
system pald very little above the state minimum,

Category II is "working conditions'. These include all
factors in the teaching environment such as erowded classrooms,
Inadeauate facilities, and insufficient teachling materials.,
Also included in this classification are reasons given as ex-
tra duties, heavy schedule, night work, pressures of overwork,
lack of communication with others and low morale: Sixteen wo-
meny oOr 47,1 per cent, gave as reasons for leaving teaching
statements that were classified in this cntegorys Ten women
made statements as primary reasons, three as secondary reasons,
and four made statements under both primary and secondary rea-~
Msons.

More women gave statements under this category than any

other one, so it would seem as if the working conditons were
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a principsl cause for the female teachers in this study leav-
irg the nrofession, Extra duties or inflexible hours were
mentioned by nine women. Some of thelr statements follow:
A-13 sa2id that she did not like so mony meetings or extra du-
ties such as riding buses at night. A-lk% preferred a job with
more flexible hours because she had a large family., E-33 also
aquit partly for the resson that teaching required so much time
awey from home. She mentioned bus duty, PTA Meetirgs, and
sports events. E-35, a married woman, also mentioned the rigid
hours of teaching which did not alwsys work out with her faomily's
schedule. EB-39 w2s teaching out of her major fleld and was as~
signed the extra Job of a school newspaper sponsor for which
she sald che had no aptitude or interests K-82 said that the
gystem in which she formerly worked was committee crazys "I
don't think that they can ninke z decision without forming a
commlttee, I was single and w»s willing, and they really load-
ed me down with a lot of extra worke I think that too much
time was devoted to outside zctivities and not enough time for
actual toaching." K-8% said that there were too many meetings
which were too long and too boring. "I felt obligsted to do
my share of committee work, but with these activities plus my
home responsibilities, I had little time to learn more about
the subject matter I was supposed to be teaching."

Related to the problem of extra dutles was the problem
of feellng tiled to the job. Five women said in effect that they
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never could leave the job of teaching. There were problems
in lesson preparation, records, reports, and parent contacts,
E-~35 sald that in her opinion the mental strain of teaching
‘was greater than most any cther job., J-73 never felt as if
she had any personal life. E-39 expressed considerable wor-
ry because she could see so mich potential in her students but
lacked the time and energy to help develop 1it.

Complaints of large classes were voleced by four teachers.
D-26 said that four of her five high school classes had well
over thirty-five students each, H-52, who was a music teacher,
in a junior~senior high school, had over 450 students in classes
of forty to sixty, BHer attitude was that, already overburdened,
she was saddled with the responsibility of being annual spon-
sor for her first year of teachinge. She had taught one and
one~half years, K-83 had to teac¢h art to more than 1,200 stu-
dents in their elementary schools. This overcrowding, she said,
was very unsatisfactory to her from = personal viewpoint, She
did not need the money, so she qult rother than continue under
such circumstances. K~85's elementary elasses kept getting
larger each year, During her last ysar they averaged thirty-
seven; too large, she sald, for the creative teaching she
wanted to dos« She began to enjoy teaching less and less and
as she did not need the Job, she quit,

In some instances large classes and discipline problems
seamed to go together, Both D«26 and K~52 were young wonmen

teachers Just out of college teaching on s secondary level,
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They both had large classes as previously described, and both
had disecipline problems. Whether they would have had trouble
with discipline with smaller classes is a moot auestion, but
it certainly seems reasonable to assume that if a teacher 1s
likely to experience discipline troubles, large classes serve
to aggravate the situation. E~38 was a divorcee who had re-
entered teaching after an absence of some years. She very
frankly stated that she couldn't stand the children. She
¢laimed that discipline in schools had deteriorated since the
war. 8he had a son to suprort but took a jJob at less salary
to get out of teaching. E-35 also stated that children were
out of control. She placed the blame on parents,

Good working conditions are important to any occupation.
Industry has spent millions of dollars to improve working con-
ditions for workers. This expenditure waes not necessarily
made for humanitarian reasons but practically adopted as a good
business stratageme Various researchss give evidence that work-
ers who have high morale produce more.

One of the earliest of these researches was done at the
Hawthorne Works of the Western Electric Company in Chicage ha-
tween 1927 and 1932. This is cormonly kmown as the Hawthorne
Study. A portion of this study attempted to determine the ef-
fect of varilous physical factors such as illumination, rest
pauses, length of day, and amount of pay to production. ZThat
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1s, changes in these factors were made and the effect,if any,
on production was mezsured, The experiments brought out the
fact that there are human factors as well as physical factors.
Compared to some of these human factors, some of the physieal
factors may be of only minor importance. The human belng knows
he is being experimented on and may react strangely. For in-
stance, in one experiment the amount of i1llumination in one
section of the plant was gradually deereased but production

Bridges reported on this study and said:

The experiments so far had demonstrated that under

the right conditions a hidden energy and capaecity for co-
operative effort could be dbrought out in the work group.
To achleve such a situation the employee needed to have
the right attitude. To promote such an attitude, manage-
ment nesded ts learn more adbout attitude and factors re-
lated to 1t,

One way of helping to attain and maintain high morale a-
mong the working force 1s to provide good working conditions.
Different people have different capacities in almost any en-
deavor. Work is not an excepntion. An extra heavy load makes

any Job much more difficult.

1p, J. Roethlisberger and William J, Dickson, Vanasg-
pent and ihe er (Cambridga, Massachusetts: Harva ni-
. ’
versity Press, 0J).

2Charles C. Bridges, "A Study of Personnel Relations
in Industry and Implications for Educational Leadership"
(Unpublished Ed. D. dissertation, University of Tennessse,
August, 195%) p. 82.



with Teachlpe ag g Profession

Category IIX is "dissatisfaction with teaching as a pro-
fession", These sources of unhappiress include reasons such
as routine and monotony of teaching, lack of prestige, and dis-
appointment with the conduct ané training of fellow teachers.
Eleven women, or 32.4% per cent, gave as reasons for leaving
teaching statements that were classified in this category.

Six women made statements as primary reasons, three as secon-
dary reasons, and two made statements under both primary and
secondary reasons,

Four women indicated that they cuit because the did not
enjoy tesching as they thought they should. E-~37, F-41, and
K-85 said it was getting to be monotonous to them: F-h1 grad-
uated from college one spring and taught the first grade the
next year. She did not find the work challenging. E-37 trans-
ferred to the elementary level from Junior high school. She
could not adjust and quit, K«85 did not like the mass approach
to teaching and for this und sther reasons dropped outs E-39
had gotten to the place where she was frustrated and was not
receiving any personal satisfaction from her work. She decided
Just to quit for awhile, though she gave every indication that
she would return,

Lack of respect and prestige was voiced by two former wo-

men teachers. E-38 said that teachers just were not respected
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by students anymore. She was for stricter schools and advo-
cated bringing men teachers in from the third grade up., I-65
declared there was not enough recognition given the ordinary
classroom teacher. Coaches, she said, had pralse heaped on
them all out of proportion to the other teachers, They did
extra work she admitted, but she pointed out that they were
pald for it. She did lots of extra work as a special music
teacher but did not get the praise or the pay.

Three women expressed disappointment with the conduct and
training of their fellow teachers. A-l3 was the most outspo-
ken. She claimed that the standards for teachers were too
low and that many of the teachers in her former system were
too stupid to do anything else so they took a Job teachinge.
She went on to say that the teachers in her school were intol-
erant and prejudiced, She was ashamed to be associated with
them, and consequently she took a job where she not only had
a better salary, but also more challenge to her real ability.
D-26 stated that some of the teachers she was associated with
did not act like rrofessional people. She went on to say that
they talked about other teachers behind their backs snd in front
of students, "Why, if doctors and lawyers did such things,
they would be barred from prectice," E«35 said that a uniform
salary seaie d4id not offer any challenge tc the ambitious per-
son, "One teacher asked me once, 'Why do yocu work so hard?

I makes as rch as you and look at me, I don't kill myself.' "
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This, to her way of thinking, did not reflect a professional at-
titudes Other objections were voiced by D-24 and D-25,

D~2lt said that she had become dissatisfied with teach-
ing partly beczuse of what she called the tragic conditions in
the schools. "Young people have too much freedom without be-
ing taught responsibility . . . standards have been lowered
and children are socially promoted without being made to do
any work." D-25 resigned because of the frustrating situation
in vhich she found herself. She was an attendance teacher, but
she could not get cooperation from the Justices of peace when

she tried to enforce school attendance laws,

Administrative Relationshing
Category IV 1is "administrative relationships', All crit-

ieisms against the school administration or supervisors fall
into this group. Eight women, or 23,5 per cent, gave as reasons
for leaving teaching statements that were classified in this
category. Seven of the women made statements as primary reasons,
and one made 2 statement as a secondary reason,

Four of the eight women had trouble with, or were crit-
ical of, thelr former principals. He~55 sald that her principal
had her fired after she had been on the job only three months.
She indicated that she was trying to do the best that she lmew
how but received little or nc help from the principal or super=-
visory staff. She did not know of any parent complaints. She
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even hinted that she might have been released for reasons other
than her teaching, H«52 was & new teacher teaching all the mu=-
si¢ in a junior-senior high school, Her principal believed
that all seventh and eighth graders should take music and they
did. She said that this assignment made for very large classes
and led to discipline problems. She maintained that she did
not get much backing or help from her prineipal in this situ.
atlon, She was also charged with the responsibility of being
faculty sponscr of the annual, She did not think that it was
exactly fair to shift such a large responsibility off on a new
teacher, who naturally has a lot of problems to work outs, E=39's
complaint against her principal was that she wes assigned against
her wishes the sponsorship of the student newspaper for which,
as she sald, she had no interest or ability. The constant
deadlines to meet upset her and caused her much anxiety. I-65
stated that the work load in her school was unevenly distribe
uted. She estimated that she had one and one~half times work
as most of the tcachers for she had a regular c¢lass plus being
the special music teacher for the entire school,

Three women were critical in varying degrees of their
former superintendents, J-7% was working in a system with a
local tenure plan where o teacier was placed under tenure 1if he
suceessfully taught in one school for two yesrs. She said that
because of her age (sixty) the administration would not place

her on tenure; therefore she was constantly being transferred
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from school to school., E-=36 laid part of the blame for her
quitting to the over-stressing of degrees on the part of her
superintendent., She said that she could have taught on, but
the superintendent had warned them that as soom as he eould,
all non-degree pecple were going to be replaced by degree teach-
ers. She sald that he was trying to scare his teachars into
finishing their degrees. She would have liked to have done
that but had neither the time nor the money. H-56 was cuite
bitter about her relations with her superintendent. She was
pronised her job back when 3he went on medical leave of absence.
8he sald that she needed the Job and wanted it, but that she
was being given the run-around., She had had to refurd some
money for which she was told that she hzd been overpaid. She
thought and insisted that the money should have been hers, but
returned it after »eing coerced to do so. According to her,
she was being persecuted.,

I~67 complained that she could not get any help from the
county supervisor, She had gone to this supervisor with a par-
ticular problem because she had been out of tsaching for some
time, The supervisor, evidently very busy, had szid, "why,
Mrs. , s you know how to do that.,” She left the im-
pression that she had been given the brush-off, Though this

apparently wes not the main reason for her quitting, it certainly
di1d not add to her job satisfaction while she was tezaching.
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Personal, Motivatlons

Category V 1s"personal motivations®, Non gainful activ-
ities such as marriasge, maternity, and home duties are commonly
given a8 resignations by women teachers., An effort was made
at the heginning of this study to eliminate from interview
dropouts of this kind. However, in some instances, it was not
until the interview stage that these reasons became apparents
therefore, the need for this category became necessary, Also
included are such reasons as poor health, military service, and
other reasons which could not otherwise be classified. Fifteen
women or 44,1 per cent gave as remssons for leaving teaching
statements that were classified in this category. Thirteen
wonen made statements as primary reasons, one made statements
under both primary and secondary reasons,

In comparison with the other seven, this category stands
number two in importance as a classification of reasons why the
female teachers in this survey left the profesaion. The very
nature of this category 1is that all of the statements which
were placed in this eclassification are of a personal nature and
not of a professional nature, In other words, there is little
or nothing that the esducation profession can dc to prevent drop-~
outs of this nature except to recognize that they exist, Also
it should be recognized that certain teacher applicants are more
subjeet to dropouts of a personal nature than others. These

can be ldentified to an extent, and if such dropouts become a
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serious problem for o school system or systems, then perhaps
other people less likely to become dropouts should be employed.
A brief discussion of the reasons glven for leaving teaching
by the fifteen women follows,

Flve of the fifteen had a physical impairment of some
kind. A-12 had z 65 per cent hearing loss which she said may
have portly been the cause of her dismissal. D-24 only took
the teaching job because there was no one else to do it. She
was not physiecally able to take care of her business and teach
too; so she quit teaching, D=26 had had plastic surgery done
on her nose and had some very painful after~effects., Her doe-
tor advised her to quit.‘ J=76 was crippled in a car accident
and was not able to continue teaching, K-82 said that she loved
teaching, but that it was exhausting for her, and she h-d to
take a less strenuous Jjob,

Elght women left teaching to accept responsibilities in
their homes, E-36 had to take care of her adult son who had
had brain surgery and needed constant care, I-65 left to take
care of her elderly parents, FEe34 left her system to be married
but indicated that she wowld probably teach agaln (in another
state) if there were a satisfactory opening in her fields J-75
and K-8% left to have babies. H~53's husband worked =t odd
hours and she couldn't hold a regular job and be with him, In
addition if she taught, she would have had to have helpat
home and she did not think it was worth her while to teach,
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I1-67 only accepted her last teaching job for one year. The on-
ly reason that she neccepted ras that the principal could not
get another teacher and her child was in a c¢lass of forty-~seven
youngsters. Her teaching made 1t possible to cut the size of
the class down to thirty, K86 guit portly because of her hus-
band's wishes.

Other teachers quilt for a variety of personal ressons,

K-86 was mentioned in the previous paragraph, The primary rea-
son that she dropped out was that her husband had recently been
given a high position on the administrative staff of the system
for which she was working. She found it increasingly diffiecult
to speak her mind freely in staff meetings and rather than feel
surpressed, she auit. ©She didn't say, but there might have
been jealowsy among her fellow workers which helped make her
position untenables J-72 was not a full-time teacher but taught
in night school two nights a week, Her principal wanted her
to take a heavier load the next year whieh she did not think
that she could handle with her regular job, so she cuit. J-7h
was in her sixties and because of her age she could not be giv-

en a regular assignment. This was upsetting to her, so she quit.

8chool. Eoard Belationshina
Category VI 1s "school board relationships™. All crit-

icisms against the local school board as a whole or as individ~
ual members fall into this group. These are treated separately
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from "administrative relationships" because most of these crit-
icisms have to do with petty polities. Four vomen, or 11,6
per cent, gave as reasons for leaving teaching statements that
were classifled in this category. Three women made statements
as primary reasons, and one made a statement as a secondary
reason.

Fewer women cited reasons which were classified under
thls category than any other one, A-ll had a feeling of ine
security, "In this county", she said, "you never know from
year to year whether or not you'll have a job or where it wiil
be." A-12 said that she was let out for strictly political
reasons. After the death of her husband, she went to college
and earned a two-year certificate. She was doing satisfactor-
ily until she moved away from the school district in which she
taught although she still lived in the same county, and there-
fore it wvas the same system, The board member from her former
districet explained that people were complaining to him that
she 1lived outside the district and still taught in it. He
therefore would not rehire her, The board member from the dis-
trict to which she moved would not place herj so the result
was that she was out of a teaching job. In some systems of
the state, 1t 1s common practice for the individual board mem-
ber to name and place each teacher in his distriet. A-12 fur-

' ,”jrgStéted that you have to stay in with the right people to

get and keep a teaching job.
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ion in New Job

Category VII 1s "more satisfaction in new job", Seweral
women indicated that they were either just using teaching as a
stepping-stone to another Jjob or that they had an opportunity
to accept a new job which appealed to them more. Six women,
or 17.6 per cent, gave as reasons for leaving teaching state-
ments that were c¢lassified in this category. Five women made
statements as primary reasons, and one woman made statements
as both primery and secondary reasons.

A-13 sald that her new Job, besides paying a better
salary, offered more of a challenge to her ability and ingemi-
ity, A-1% became a sales supervisor for a book concern, She
preferred this employment to teaching because the hours were
more flexible and also because there was a better future. The
flexible hours meant a great deal to her as she had several
children. D~2% had taught in other states and had come to Ten-
nessee to set up a2 resort business, She was prevailed upom to
teach as thére was a critical shortage of teachers in her sys-
tem. She sald that she could not keep up her own business the
way she needed to and teach, so she dropped teaching,

I-64 had planned all the time to become a religlous
education director. After finishing her B. 5., she had to
have more money to go on to seminary, so she taught for a year

to ca7é som money.
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Table IV, page 92, is a compilation by category of both
primary and secondary reasons for leaving teachling as given by

the thirty-four womene.

Possibilities of Returning to Teaching

The third cuestion on the interview outline (see Appen-
dix B, page 196 ) was, "Would you consider teaching again in the
fature and if so under what conditionsg?"  The resactions to
this question by the thirty-four women are presented in Table V,
page 93, Twenty women, or 58.8 per cent, said they wouldj eight,
or 23,5 per ccnt, said they would noty and six, or 17.7 per
cent, said that they were not sure. |

‘( Some of the remarks made by the twenty teachers who said
that they might return are as follows: A-12, who lost out by
politicel maneuvering, said that she would return if she could
have a school and keep ite A-13 would return if she could be
proud to be a teacher. She left disgusted with the teachers
in her system . D~24 said that she might start a private school.
E«34, who cuit for marriage, said that she probably would return
if she eould terch in her stubject area., E~35 did not rule out
teaching, but she said tint she could not afford to under pre-
sent conditions as she was making twice as much selling ercy-
clopedlas, E«37 definitely saild that she would teach one more
year to be eligible for retirement,
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TABLE IV

WOMEN TEACHERS' REASONS FOR LEAVING TEACHING

Working Conditions lﬁ 8
Personal Motivations 1k 2
Digsatisfaction with Teaching 8 5
ac a Prelecoion
Administrative Relationships 7 1l
Economic Conditions 7 4
More Satisfaction in New Job 6 1
School Board Relationships 3 1
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TABLE V

RESPONSES OF FORIMER WOMEN TEACEERS TO THE QUESTION,
"WOULD YOU CONSIDER TEACHING AGAIN?Y

Ipdividaal No Not Sure

A=ll X
A=~12 ‘
A=l
A=l
D2
D29
D~26
Ew3
Ee3
E~35
E~36
B3

g;s
Fhy
-5
HZ?E
He55
He56
I-64
1—65 X
I~66 X
1-67
J=72
J-7
305
J=76 X
K2
K83 x
x

.

HMHKHMM

MM MMMNM
MM
MM

MM K

M WKW MM

K

K89

X-86 x
Totals

20 6
34 women 58.8% 23.5% 17.7%




M

H«55, who was released arainst her will, said that her
husband was planning to move to another state, and that she
hoped to get a fresh start in tesching there, I-6%, the re-
ligious education direetor, indicated that she would probably
return to public school teaching someday. K~82 related the
following:s "I certainly would consider rgﬁurning to teaching.
In fsct, I have been tempted many times to go back, and I prob-
ably shell someday. I believe that teachers are for the most
part born and not made, and I do believe that I have some taiQ
ents along the line of teaching."

The eight teachers who said that they would not return
to teaching made these statements: D-26 said that she was happier
as a secretary, and that she decided that she did not want to
ride herd on a bunch of ungrateful kids for the rest of her
life, E=-33 and I.66 would only return as s last resort and
K-85 would not consider returning unless it were a very stim-
lating situation. J-73 hedged a bit but said that though teach-
ing was not in her future plans at the present time, she wouldn't
say absolutely nc., I=65 was giving private music lessons which
she liked better and said that she would not return to public
school teaching. Finally, J-76, who was crippled, said that
it would be a physical impossibility for her to return to the
classroom.

Six women were not sure whether they would ever return,

but they did not leave the impression that they ever would,



95
H-52 said if the need arose, that she would go back. E-38, who
had had diseipline problems, sald that the only condition under
which she would consider returning would be that she teach only
very young children. A-l11, H-53, H-5%, and K-84% did not have

much else to say.

Origin=l Intentions on Entering Teaching Profession

The fourth and last acuestion listed on the interview
gaide was, “Did you intend to make teaching a lifetime profes=~
sion?" The answers to this cuestion by the women are presented
in Table VI, page 96« Twenty, or 58.8 per cent, of the women
had prepsred for teaching and had intended on remaining in the
professions Seven women, or 20.6 per cent, said that they did
not begin teaching with the intention of staying. Seven women,
or 2046 per cent, were undecided how to answer.

Most of the twenty women who answered yes to this qﬁeﬂ-
tion did not meke any comment, but the remarks of four are re-
corded, A~1l2 d4id not begin her tescher preparation until after
the death of her husband. She definitely intended to stay in
teaching because she had three children to support. I-65 saild
that since she had been In teaching for twenty~-four years, she
though that she had a permanent profession, X-8% was not seri-
ous about entering teaching until her Junior year of college.
K-85 said that she thoughtof teaching as her permanent profession
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TABLE VI

RESPONSES OF FORMER WOMEN TEACHIRS TO THE (UESTION, "DID YOU

INTEND TO MAKE TEACHING A PERMANENT PROFESSION?Y

o
=
M MMM

(i
Lot AT
MM

N
LA
B M MM

'

b4
x
X
X
x
J=7 x
T x
X
x
x
x

x
Totals 29 7 7
34 women $8,8% 20,.6% 20,6%
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until she was married, Then marriage came first.

Seven women did not from the first intend to stay in
teaching. A=~11 originally trained for dieteties, D-26 was a
social studies major with just enough hours of education to be
certified, and I-64 planned on going to seminary., He54% had not
intended on teaching until she found herself in the position of
supporting a son, K«86 s5id that she had not intended on teach-
ing for 2 long time at first, but after she had taught a year
or two, she decided that teaching was her fileld: J-7% and K-
73 Jjust answered "no" with little comments

Seven wonen did not answer yes or no. D~2h gz2id that
she had never really gone into anything permanently, Fe4l said
that teaching was something to f£all back on: The other five,
E-3}3, E«3%, E-38, H-53, and I-67 said only that they could not

be sure how to answer the guestion.

Summary

The purpose of this chapter was to analyze the reasons
a8 given by thirty-four female teachers for leaving the teach-
ing »rofessions These thirty«four women had an average age of
thirty-~six and had an average of 8,4 yeara of experience. Eigh-
ty~two per cént had earned at least a Bachelor's degree and 11
per cent had earned a Master's degree, Thirty-three were class-

room teachers with nineteen working at the elementary level,
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twelve at the secondary level and three worked both elementary
and secondary schools. One was an attendance teacher, Fif-
teen were married, fifteen were single, two were widewed, and
two were divorced,.

The reasons as given for leaving teaching were given
as both primary rensons and second:ry rezsons. These were
clasgified by the writer into seven major categorles., "Worke
ing conditions" was the blggest reason for leaving teaching
according to the sample. Reasons given by 47.1 per cent of the
vomen were classified in this category whieh includes such
factors as large classes, inadequate facilities, and extra du-
ties. "Personal motivations" wzs the second largest category
and was mentioned by W4,1 per cent of the women. This group
includes such reasons as given for marriage, maternity, and
poor health, The category that feel in third plaee as rezson
for leaving teaching with 32.4 per cent was"dissatisfaction
with teaching as a profession.” This category includes as
reasons those given for routine and monotony of teaching plus
disappointment with the conduect of fellow teachers. "“Economic
conditions" was the fourth largest categoryt these conditions
had to do with salary, unemployment during summer, retirement,
and other fringe benefits, Twenty-nine and four-tenths per cent
of the women gave reasons which were included in this category.

The fifth largest category was named "administrative re-

lationzhips™. Reasons given by 23.5 per cent of the women were
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classified in this category which included all ecriticism di-
rected against the school azdministration. "More satisfaction
in new Job" was the title for the sixth largest category which
ineluded those persons who were using teaching as a stepping
stone to other occupations or those who simply found a dif-
ferent sort of Job which appealed to them more. The last cate
egory in importance for the women was "school board relatione
ships”, This category, which included 17.6 per cent of the
women teachers, was used as a grouping for criticisms against
board members individually or as a whole,

Statements of the teachers were included under each
category. An attempt was made to disgceover whether <@ not any
of the women would consider returning to teaching. Twenty, or
5848 per cent, said they would consider ity eight, or 23,5 per
cent, said they would not; and six, or 17,7 per cent, said they
could hot answer the questions Statements were included to
¢larify the answers,

Finally, an attempt was made to discover the intentions
of the teachers when they entered the teaching profession, Twen-
ty, or 58.8 per cent, had prepared for teaching and had intended
on remaining in the profession. Seven, or 20.6 per cent, did
not intend staying in the profession vhen they first began teach-
ing, Seven, or 20.6 per cent, could not answer the question.

Again some statements were included to support the answers,



CHAPTER V

AN ANALYSIS OF REASOUS GIVEN BY FOURTEEN FORMER
TEACHERS LEAVIEG THE TEACHING PROFESSION

In Chapter III, the reasons as given by fifty-two for-
mer male teachers for leaving the teaching profession were
presented and analyzed. In Chapter IV, similar data were
presented and anzlyzed regarding the thirty-~four female teachers
interviewed in this study. It is the purpose cof this chapter
to an2lyze the reasons for leaving the teaching profession as
given by fourteen former teachers who gave such reasons on a
written questionnaire conducted by mail,

The procedures by which former teachers were selected
for interview have been previously deseribed, The reader 1is
reminded that 106 former teachers returned cards indicating
that they had not taught since leaving their former systems,
and that they were willing to be interviewed regarding their
decision to leave teaching. Eighty~six of these people were
interviewed in a personal Interview while twenty were sent z
questiommaire (pages199and 200 ) to complete, These tweﬁty
persons lived outside the geographlic area of Fast Tennessce,
and it seecmed desiradble to conduct the survey by mail.

Of these twenty persons who were mailed questionnaires,

fourteen returned the forms completed. This was a2 70 per cent
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return. Two efforts were made in order to obtain as high a re-
turn as pessible., The first mailing containing the initinl
letter of inguiry, (see page 195) a letter of axplanation (see
page 198 ), nuestiomnnire (see puges 199 and 200 ) and an
addressed envelope was sent on January 22, 1957. A second
mafling was sent on Mareh §, 1957, to those of the twenty
vhose completed form had not doen recolved Wy that times It
contained the sume materisl as the first »lus on additional
note (page 201 J.

The first rneiling woes nenr the end of the noersonsl in-
tervicws. It wos done this way im order that the questionnaires
could be revised somewh:t after hoving boen used as an inter-
view puide in personal interviews, It wos thought that the ex-
perionce thus pained would enadle the writer to devise a more
usable instrument, especially since the respondents would dbe
completing the form ond not the writere The oririnel gulde for
the most part wes left wnchonped with the exception of the ad-~
dition of two questions, They arei "What 1s your rresent OC-
cupsation? and “Would vou plenge eompare percentags-wise the
ineome you realize from your rresent occupstion with that re-
celved from teaching®" This was asked because in the personal
interviews 1t became naturel to inguire about the nature of the
interviawee's preseni occupration ard alao it scon became appalPe
ant that economic factors would be of nrime importance, It
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seemed important to gather data on these two items as they had
already been collected on nearly all of the eighty-8ix neovple
which had been previously interviewed even thourh the questions
d1d not sppear on the interview gulde which was used in the
personal interviews,

The fourteen people were sent questionnaires by mail,
The personal data regording these fourteen were not signifile
cantly different from those previously described concerning
the eighty~six former teachers who were interviewed personally,
Eighty per cent of the men and 7% per cent of the women vere
married. The men had an average of two dependenﬁs, but none
of the four women had dependents, The women were slightly older
averaging 35,7 years in age compared to 30.6 for the men. The
nen, however, had more years of schoollng and more degrees as
they averaged 5,5 years of college compared with 3,45 vears for
the women. Ninety per cent of the men had Bachelor's degrees,
and 60 per ecent had graduate degrees. Seventy-five per cent
of the women had Bachelor's degrees, but none had done graduate
work.,

As previously stated, *the women's average age was five
years more than the men's. Consegquently they had more teaching
experience than the men, with an average of seven years as cOme
pared to 3,9 years for the men. Both men and women had taught
an average of threoe years in their last systems, Nine of the

ten men were classroom teachers while the tenth man wsz a school

superintendent.
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All four of the women were teachers. Eight men taught in sec-
ondary schools, one in elementary school while the tenth
served as superintendent, HNalf the women were in elementary
school and half were in high school. The responses of these
fourteen people are listed in Appendix B as mumbers elghty~-
seven through one~hundred.

Reasons for Leaving Teaching

Bighty per éent of the men made statements that were
classified under the economic category. Ome man, the school
superintendent, indicated that he had not left education as a
profession, but had left a fleld position in education, since
he had accepted an educational job in industry. While he did
not say why he made this decislon, he did say that his salary
in his present position was 150 per cent of his salary as su~
perintendent of schools., Of the eight men making statements
classiiied in this category, three made statements as primary
reasons, two as secondary reasons and three under both primary
and secondary reasons.

Bach of these men stated in one wsy or another that sale
aries paid teachers were tco low. All had accepted jobs at
higher salaries ranging from 10 to 200 per cent more. The
average increase was 76 per cent., Three men A-87, F-90, and
J=95 nentioned that opportunities for advancement were extremely
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limited for them in teaching. J~96 had an M. A. Degree and
szid that he might have stayed in teaching 2t his annual sala-
ry of $2,535 had he been harpy in his schools. This salary was
not enough to induce him to stay, however, in s situation where
he was wnhappy. Xe had hoped to get a transfer to another
school within the system but was turned down, In addltion to
a low salary and lack of opportunity for advancerment, F~90 in-
dicated that the lack of sumner employment was 2 factor in his
leaving teaching, K~100 gsi1d that a ten months salary sched-
ule left two months of the year when he had to ''scrounge" for
a living in degrading jobs. )

In comparison to this high percentage of men mentioning
"economie conditions"as a factor in their deeisions to leave the
profession, only one of the four women, (J-98) even mentioned
salarys In mentioning salary, she placed it among her secondary

reasons for leavings

Statementsnaf reagons for leaving teachlrg were made Wy
four of ten uen snd one of four women that were classified une
der'working conditlions, One man made a statement under primary
reasons onlys two men sald thot'working conditions 'were sec-
ondary causesj and the fourth man listed reasons relating to
this eategory under both primary and secondary reasons. The
one woman whnoSe statement was ¢lassified under'working condltions"”

gave it as a secondary reason.
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A-87 mertioned the extrz duties required of teachers
both day and night. K~100 complained of the long hours in-
volved with 1ittle or no return, J-97 (an industrial arts
teacher)} sald that materials, tools, and other equipment a=-
vailahle were insufficient and Ilnadequate, I~92 said that fhe
children in his school had not dbeen taught good discipline.
J-98, the only woman in this category, said that too many de=-

mands were made of teachers after school hours.

Rissafdsfoction with Teaching as a Frofesslon

Four, or 40 per cent, of the men made statements under
thils category. Three made statements as primary reasonsj one
made a statement as a2 secondary reasongy and one made statew
ments under both primary and secondary reasons; One woman
nade a statement as a secondary reason,

Three teachers made comments indicating that the lack
of respect of the general public toward teachers and teaching
caused them to bhecome dissatisfled, K-100 sald that teaching
has beecome a semieprofession rather than a respected one. J-
98 (a woman) sald thmt there was a lack of dignity in teaching
and of standing in the community. J-97 wrote that the poor at=-
titude of others toward teaching bothered him and was a factor
in his deeision to leave.

I-92 became dissatisfled because of the entire school
system's adherence to the NEA program, He very much disliked
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being forced to join this organization., F«90 said that while
he liked coaching very much, that he did not particularly like
teaching,

Four men mentioned reasons for leaving teaching that
were classified under the category of "administrative relation-
ships", Two of the four listed them under both primary and sec-
ondary reasons, one under primary reasons zlone, =nd one under
secondary reasons alone, The one woman, who gave a reason in
this category, did so as the primary reason for her leaving.

B~88 said that the immorality of one principal with whom
he worked was a secondary reason for his leaving teaching, J~97
said that the discipline problem in his former school was ter-
rible. His principal 41id nothing to curb the situation nor
gave any backing to any teacher who trieds This situation was
really the deciding factor in his leaving teaching, J-96 re~
ported difficulties with two principals, He indicated that his
former principal was a "weak sister' and did not back up his
teachers. He fﬁrther stated that he could only teach one class
in his major area which was speechs The principal did not em~
phasize the speech prbgram and did not regard it highly. He,
J-96, tried to obtain a transfer to another school within the
system vhere he would have more opportunity to teach in the
speech fields He had it all arranged with the assistant primncipal
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of this other school, but the prineipzl of the new school did
net approve of the transfer.

I+92 wrote that his prinecipal had no educational aim,
This principal, according to the respondent, set up a program
so thaot the children were Just being kept and not taught, There
wag no effort made toward grouping in classes and as a result
the poor students dragged the better ones behind. I-92 also
hinted that the hot lunch program was poorly handled and that
it was utilized in some schools to emrich the administration.

J~98, the one woman who listed a reason in this cate-
gory, said that she could not condone the attitude of her prine
eipal towsrd the students or teachers. She s=id that she had
discussed the situation with her superintendent. She claimed
that he, the superintendent, realize that the prineipal was un
fit, but the tenure set up would make it very difficult to get
rid of him, She alsc stated that this prineipzl was at the
head of one of the two political faetions in the school system.

Peraonal Motivations

None of the ten men replying by mail cited any reasons
for leaving teaching under this e¢ategory, tut two of the four
vomen gave as thelr primary reasons statements classifled as
"personal motivsotions®, I~93's husband changed jobs and they
moved to another county. She of necessity quit her Job and,
as the school system into which she moved did not hire teachers
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without degrees, she could not get another job teaching. I-9t
also left hecanse her husband was transferred. Since moving,
they had not been at one location long enough for her to apply

for a2 new teaching position,

Three men hinted at reéagons that were classified in this
category. Two of the three men made statements for secondary
reasons and thethird man gave a statement as a primary reason,
None of the four women made mention of any reasons that could
be classified in this category, B-88 very frankly sazid th-t
he left teaching to go into his chosen profession of the min-
istry, but he did add that the politiecal situation in his coun-
ty was hurting their schools, F«90 did not specify schcol
board members but sald that outside pressures other than the
local school staff were exerted on him, He was a coazch in 2
high sehooly and 1t is conceivsble that at least some of the
preassures were from board members. Since these were writiten
responses there were no opportunities to cuestion the respon-
dents. J=96 wrote that there seemed to be quite a bit of in-
trigue and "politicking" between rival factions in the city
sehoo)l systems He did not study the parties involved nor the
issues, but he felt that such maneuvering was detrimental to
the system. He did not specify whether board members were in-
volved, but it seems quite reasonable to assume that they were.
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Yore Satisfaction in New Job

Four of the men and one woman listed reasons that were
¢lassified in this categorys. All indicated these reasons as
primary ones, B«88 and Ce89 both had planned all along to be-
come ministers. They taught for brief periods between gradu-
ating from college and entering seminary. Neither expected to
remain in public school works He9l, the one woman teacher in
this group, left teaching to go into seminary to prepare her-
gself for her chosen field of religious education works She
had not intended to teach long. F~90 and J=95 left partly

because they sought better opportunities for advancement.

Possibilities of Returning to Teaching

Table VII, on page 110, gives the reactions of the four-
teen former teachers cuestloned by mall, "Would you consider
returning te teaching again?"” Eighty per cent of the ten men
and 100 per cent of the four women wrote that they would., Omn
examination, however, these responsas 4o not appear to be so
encouraging as ore might suppcse, at least among the men. In
saying "yes", J-97 quolified this answer with the remark that
he would return to teaching only if his present job and simi-
lar type jobs expired. K-100 szid that he would return to
teaching if he could secure a better position, if there were
more respect for the profession, if he received more finaneial

returny, and 1f there were a searcity of jobs in business or
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TABLE VII

WRITTEN RESPONSES OF FORMER TEACHERS TO THE QUESTION,
"WOULD YOU COKSIDER TEACHING AGAIN?"

Individual

3

Men: A-Sg
B8
C-89
F«90
1-92
J-99
J=96
J-97
Ke
K«100

Total

Women: g-gl
1%
J-58

Total

Combined Total
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industry. A~87 said that he would consider returning for a
$7,500 salery., I-92 replied that he would like to return if
he could teach either in a private secondary school with a good
salary, or that he would consider a public school with loweyr
grades if teachers were allowed more individual responsibility,
and 1f students were segregated on basis of ability to grasp
learning, B~88 would like to combine his ministry with the
teaching of Bible either in church related school or in publie
secondary schools C-89 also would consider teaching if it did
not intarfere with his ministry., J-96 would only return to
teaching at the college level. K~99 said that he intended to
either do college tesching some day or else return to a posi~
tion in public school administration. J-=95 sald that he abso-
lutely would not return, and F-90 would only raturn as a very
last resort.

A1l of the women expressed a desire to return to teach-
iag. H-91, who left to continue her schooling, said that con-
ditions of pay or facilities would not influence her decision
as she desired to help people. I~-9% expected to teach agailn
vhen she became permanently located, I-93 replied "yes" and
added that the teaching nrofession in itself is very satisfy-
ing though she thought salaries should be raised, She pointed
out that so few local systems in Tennessee supplement above the

state salary schedule,
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The comments to this question of returning to teaching
indicate that there was no burning desire among the men to re-
turn though elghty per cent expressed a willingness to re-enter
teaching under varying conditions. Only one (K-99) said that
he definitely expected to return, and he intended to go elither
into college teaching or back to his original field of publie
school administration, The comments written by the women, how=-
ever, indicated that all of them expected to teach apzain some

day P

Original Intentions on Bntering Teaching Profession

Table VIII, page 113, gives the responses of the fourteen
former teachers guestioned by mail, "Did you enter teaching with
the idea of making it your permanent profession?” Seventy per
cent of the men and 75 per cent of the women answered 'yes"
with the remaining individuals answering "no",

J-37, in replying "yes", made the following comment:

During my teacher training studies, I was filled
with a lot of noble and high sounding jdeals of work-
ing with youth of today to build a better world which
was all very good so far as it went, It seems that a
lot of the teacher training is superfluous, impractical,
and it doesn't prepare the teacher properly for the Job.
One of the most disillusioned and bewildered groups I
ever saw were the new teachers I talked with at our home-
coming the year after my graduation. The two biggest com-
plaints were low salary and poor discipline.

B-88 replied "no", qualifying his remark in the follow-

ing manner: "I entered it with a serious consideration although
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TABLE VIII

WRITTEN RESPONSES OF FORMER TEACHERS TO THE QUESTION,
"DID YOU ENTER TEACHING WITH TEE IDEA OF MAKING
IT YOUR PERMANENT PROFESSION?"

Men: A~8 x
B8 x
C-39 x
F.90 b 4
I-92 b
J=99 X
J=96 x
J=-97 x
K-~99 x
K«100 x
Totzl 7
Women: H-9l x

Total
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I preferred medicine and later had an cobsession to become a
minister." H-91 (female) replied, "No, except that I did plan
to teach along with other work, religious education.”" Others

made no comment but Just answered the question "yes" or "no'".

Summary

The purpose of this chapter was to anslyze the reasons
given for leaving teaching by the fourtecen former teachers
questioned by mail, This analysis was necessitated by the fact
that some of the former tcachers contacted lived too far away
to be interviewed personally. As broad a sampling as possible
was desired; therefore, a slightly revised questionnaire was
sent to twenty former teachers by mail, Fourteen of these
twenty returned the form completed.

Ten of the fourteen were men, and the remalning four
were women, They were on the average young people, well tralnedy
with several years of experiences "Econonlec conditions™ w:as
the major reason given by the men for leaving teaching with 80
per cent making statements which were classified in this cate-
gory, "Working conditions", "dissatisfaetion with teaching as
a profession”, "administrative relationships”", and "more satis-
faction in a new job" were categories that were mentioned by
40 per cent of the men. "School board relationships" was men-
tioned by 30 per cent, and "personal motivations" was not

mentioned.
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Two, or 50 per cent, of the women listed "administrative
relationships" and "personal motivations", "Economic conditions®,
"working conditions", "dlssatisfactlon with teaching as a pro-
fession", and "more satisfaction in new job" were four cate-
gories that were mentioned only once. The ecategory, "school
board relationships", was not listed by the women.

Eight of the ten men said that they would consider teach-
ing again, and two would not consider it. All four of the wo=
men wrote that they would be interested in teaching some time
in the future. Seven men and three women entered teaching with
the idea of making it their permanent profession. Three men
and one woman entered teaching on a temporary basis,

The data collected on these fourteen persons generally
tend to support those cohtained from the eighty-six teachers
interviewed personally, Fourteen is a small number compared
with eighty~six, but the trends were the same., 'Eccnomlic con~
ditions" wes stlll the major reason for men leaving even though
the sample of men was ten compared to eighty-six, It was im-
possible to predict any trends from the replies of the four
women, principally because of the small mumber involved, and
because the distribution of reasons among the seven categorics

wvas scattered.



CHAPTER VI

COMBINED ANALYSIS OF REASONS FOR LEAVING TEACHING
OF ONE HUNDRED FORMER TEACHERS

It i1s the purpose of this chapter to present a combined
analysis of the reasons for leaving teaching of the one-hundred
former teachers interviewed in this study, The reasons for
fifty~two male teachers leaving teaching were analyzed in Chap-
ter III; the reasons for thirty-four female teachers leaving
\teaching were analyzed in Chapter IVy and the reasons for
fourteen former teachers (ten male and four female) leaving
teaching were analyzed in Chapter Vi The fifty-two men in
Chapter III and the thirty-four women in Chapter IV were all
interviewed personally, while the fourteen individuals in Chap-

ter V were cuestioned by mail,

Teachers Who Dropped Out

Seventy~three of the former teachers were married at
the time they left tecching; twenty-three were single; two
were divorced, and two were widows. Eighty-nine per cent of the
men were married, while only 47 per cent of the women were mare
ried, The men averaged 2,08 dependents upon leaving teaching
but had 2.67 dependents at the time of interview. The women
averaged only .18 dependents on leaving and at the time of
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interviev,

The men averaged 31,7 years in agey the women were
36,4 years; and together the average age of the total group
was 33.5 years., The men had 4.4 years of college, the women
had 4.23 years of college; which meant that the average num~
ber of years of training wss 4,35 years, Ninety-two per cent
of the men had Bachelor's degrees; 81,6 per cent of the wo-
men had Bachelor'’s derrees; these percentages gave a group
average of 88 per cent . Twenty-nine per cent of the men held
advanced degrees; 10,5 per cent of the women held advanced de-
gree3§ 2 total of 22 per cent with advanced degrees,

The men averaged 5.4 years of teaching experience with
4,3 of those yesrs in the last systems. The women's average
was higher with 8,4 years of experience and 4.6 in the last
systems. The average for the total group was 6.5 years of teach-
ing experience with 4,4+ years in the last systems: All of the
women werc teachers, and 8% per cent of the men were teachers,
The other 16 per cent held administrative or supervisory posi-
tions, though scme of this latter group also taught some.

Sixty~three per cent of the men were 1n secondary schools,
3% per cent in elementary,and 3 per cent worked with both lev-
els. Fifty-five per cent of the women were in elementary, 37

per cent were in second:nry,and 8 per cent worked with both lev-
els, This made a total of 53 per cent secondary, 42 per cent in

elementary, and 5 per cent working with both levels.
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The women teachers who left were slightly older and
had a little more experience than the men. The men had more
dependents. Eighty~nine rer cent of the men were married at
the time they left tesching, but only 47 per cent of the women
were married, The number of years training and degrees held
were about the same for the twe groups. The one-hundred teach-
ers studled averaged 33.% vears in age and 6.5 years in experi-
ence, Thls seems important for the results of this study seem
to indicate that it is the young reople wvho are leaving after

just a few years' experilence.

Reasorns Given for Leaving Teaching

Chapters III, IV, and V gave detailed analyses of the
reasons as glven by the former men and women teachers separately.
The following paragraphs will combine these data to rive a group
analysis, Table IX, page 119, 18 a classification of the rea-
sons glven for leaving teaching by category, by sex, and by the
total group. The word number refers to the number of persons
nentioning reasons c¢lassified in the various categories elther
as vrimary or secondary reasons. The term per cent refers to
the per cent of nmen, women, and total group giving reasons later

categorized 1n the seven categories. For instance, in Category
I, the table shows that fifty-three, or 85.5 per cent, of the

sixty-two men gave,as reasons for leaving teaching, statements



TABLE IX

ONE HUNDREP FORMER IEACHERS' REASONG FOR LEAVING TEACHING

T —— s , =

‘ Men = 62 Women = §§ Combineds foo
—taterory Fumber Per Cent  Rumber  Per Cent  Number FPep Cent
Economic Conditions 53 85.5 1 29,0 64 6%
Working Conditions 2% 38.7 17 44,7 41 111
Dissatisfaction with
Teaching as a Profession 22 35.5 12 31.6 34 3%
Administrative 14 22,6 10 26.3 o4 24
Relationships
Personal 5 8.1 17 44,7 22 22
Mctivations
School Board 16 25.8 L 10.5 29 20
Relationships
More Satisfaction. 12 19.3 7 18.% 19 19
in New Job :

61T
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which were classified in this category. Eleven, or 29 per cent,
of the thirty-eight women gave statements classified in the cat-
egory. Adding the numbers together gave sixty~four persons for
a percentage of 6%+ who gave statements classified in Category
I.

Category I, or "economic conditions", at 64 per tent was
the major reason for leaving teaching as given by the dropout
teachers. The extremely high percentage of men who mentioned
econonmie factors was responsible for Category I being in first
place, for it ranked fourth in importance among the women.

These facts seem logical when it is recalled that 89 per cent
of the men were married with an avérage of 2.08 dependents each
wvhile 47 per cent of the women were married. They relied on
their husbznds! incomes for support and another 42 per cent
were single with no one depending on them for a living.

Category II, or "working conditions", was the second most
important reason for leaving teaching as 41 per cent gave rea-
sons classified under this heading. This category rated high
with both groups. The men plaeced it in second place with 38.7
per cent while the women had 1t tied for first on their 1list
with 44,7 per cent. This also seems reasonable since a large
number of the women did not need to work at all as far as money
was concerned. That 1s, they were provided with the basic physi-
cal necessities of lifej therefore, the "working conditions"
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become of prime importance. The'"working conditions' were
important to the men, but this category was definitely sec~
ondary to "economic conditions” (85.5 per cent to 38,7 per
cent).

Category III, or "dissatisfaction with teaching as a
profession" was in third place in the combined tabuldion with
3% per cent and rankad third in order with both men and women
with percentages of 35.5 and 31,6 respectively. This ranking
indicates that one~third of the group studied were disappoin-
ted with teaching for one reason or another.

Category IV, or "admlnistrative relatiovnships™ was
fourth place in importance as classification of reasons for
leaving teaching. The percentage of men mentioning reasons
under this‘category was 22,6; the percentage of women was
26,33 for a combined percentage of 2k. This mezns that ap=-
proximately one teacher in four had unsatisfactory relation-
ships with administrative or supervisory personnel, to the
extent that they were listed as reasons for leaving the teach-
ing professicn.

Category V, or "personal motivations", was fifth place
in importance in this classification af reaéons for leaving
ta2aching with 22 per cent, This 1s largely because of the high
percentage of female teachers (W4,7) giving reasons under this
category compared to the small percentage of men (8.1), This
category was tied for first in importance for the women but
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seventh or last for the men, This is not startling when one
realizes that the very nature of the factors comprising this
category are more applicable to women than to men.,

Category VI, or "school board relationships", was in
sixth place with 20 per cent, It ranked fourth in importance
with the men (25.8 per cent) but seventh with the women (10.5
per cent)s. Seven of the fourteen persons in System A made
statements that were classified under this category. This
would seem to indieate that the relationships between board
members and teachers were not on a professional basis in that
system. Actually seven of the eleven systems studied had for-
mer teachers to make statements under this category. System
A, however, hzd more teachers that mentioned this factor than
did any other system.

Category VII, or"more satisfaction in new job", was in
seventh place as far as the total group was concerned with 19
per cent, but was in sixth place in so far as both men and
vomen were concerned with 19,3 and 18,4 per cents respectively.
In any case, this category is not nearly as important as some
of those previously named,

An examination was made of the kinds of jobs that the
former teachers went into. Table X, page 123, presents a list-
ing of kinds of occupations the one hundred teachers entered
after leaving the teaching ranks, Industry e¢laimed the lar-

gest number, as nineteen former teachers went into various



TABLE X

OCCUPATIQONS OF ONE~HUNDRED FORMER TEACHERS

123

—~—Xind of Job Hen

Business for Self 8 2
Sales Work 13 3
Industry 17 2
Religlous VWork L 1
Government Service 11 3
Youth Work 2 -
Business 5

Clerk or Secretary - 7
Home - 17
Other 2 2

Total

62 38

17

100
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phases of industry. Seventeen of these nineteen were men.
Seventeen women took up home duties while seven more became
secretaries or clerks, Sales work was the choice of sixteen
former teachers; thirteen of them were men. Governmental
agencies and home-owned businesses were the next most impor-
tant 1n this classification with fourteen and ten perscna
respectively going into these jobs,

An effort was made to determine the amount of salary
earned on the new job compared to the last year of{their teach~
ing, Forty-one of the men responded, and these forty~one rew
ported an average increase in present salary over teaching as
99 per cent, The writer was able to get only ten of the wo-
men to compare their present incomes with that whiech they
realized from teaching, (It should be remembered that seven-
teen women went into their homes and thus had no incomei)

Of those women who compared their incomes, there was an aver-

age inerease of 28 per cent,

Possibilities of Returning to Teaching

A11 the teachers interviewed were asked whether or not
they would consider returning to teaching some day. Forty per
cent of the men and 63 per cent of the women said that they
would consider returnings This was a total of forty-nine

which was 49 per cent of the one~hundred former teachers ques-
tioned. Thirty-nine per cent of the men and 21 per cent of
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the women sazld that they would not return to teachinge This
gave a combined percentage of thirty-two who replied in the
negative, Twenty-one per cent of the men and 16 per cent of
the women were undecided how to answer. This made a total of
19 per cent who were not sure.

These data indieate that approximately half of the
teachers questioned were potentlal prospects for teacher re-
cruitment. The comments that acecompanled some of these replies,
however, tended to modify these percentages. For instance,
several Interviewces said yes, they would consider teaching
in the future, but if things remained the same, they were
pretty well satisfied with their present situations, This
was especially true among the mens Severzl men sz2id they would
like to teach again if they could make incomes comparable to
that which they realized in their present positions. Most of
them were not optimistic that teaching salaries would ever
rise enough to attraet them back into their former profession.

A hipher percentage (63) of the women would consider
teaching 2gain. It should be remembered however, that 4.7
per cent of the women left at least partially,for reasons of

" personsl motivations.'"Economic conditions' were mentioned by

only 29 per cent of the women.
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Original Intentions on Entering Teaching Profession

A1l the former teachers questioned were zsked to state
thelr intentions on entering the teaching rrofession. That is,
did they consider teaching as a permanent profession or were
they teaching Jjust as a temporary measure? Seventy-six per
cent of the men and 60,5 per cent of the women answered that
they entered teaching @«s 2 permonent profession., This total
gave a group average of 70 per cent. Nineteen per cent of
the men and 21 per cent of the women di1d not enter teaching
with the idea of remaining permanently. The vercentage for
this group was twenty. This left pereentages of 10 per cent
who were not sure of their intentions on entering teaching,

A greater percentage of the women, either entered teach-
ing for a short time or were not sure of their intentions than
were the men, In American society the mnle is considered the
bread winner, though more znd more women are working to supw
plement the family income, It seems reasonable to assume that
many women enter teaching for a short time elither until they
get married or have children. Several of the women interviewed
sald that thelr ultimate desire was to be & wife and mother.
They considered teaching to be a "permanent" occupation until
their desire was realilzed.

As a man's place is to provide a living, he does not
leook forward to the day when he will quit work and go into
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the home, Rather with the addition of dependents for whom
he has the responsibility of support, he must consider the
needs of his family in relation to his income and of'ten conse-
quently in the choice of a jobs Three~fourths of the men
questioned entered the profession with intentions of remain-
ing in it. For reasons previously explained, they sre no

longer teaching.

Summary

Summing up, the data gathered indicate that "economie
conditions", "working conditions", and "dissatisfaction with
the teaching profession” are the three most important reasons
for leaving teaching in that order. There are two significant
sex differences,though, Economic factors were of vastly more
importance to men than to women, while perscnal motivation
factors were of congsiderable more importance to women than to
mens

More women were willing to consider returning to teach-
ing than were men (63 to W0 per cents), This made a total of
49 per cent of all teachers interviewed who might return to
teaching some day+ On the other hand, ‘iore of the men enter-
ed teaching with the intention of staying than did women (76
to 61 per cents), This made an average of 70 per cent of the
teachers who began with the idea of meking it a permanent pro-

fession,



CHAPTER VIIX

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

This study was concerned with the rezsons why teachers
leave the profession; The problem selected for study was an
analysis of the reasons for leaving the teaching profession
given by former teachers in eleven selected school systems.
The problem was divided into the fellowing sub-problems,

l. To identify teachers who had withdrawn from selected
public school systems and who have not returned to teaching
elsevhere,

2+ To interview out of this group those teachers who
dropped out for other than natural causes in order to deter=-
mine their reasons for leaving teaching,

3+ 7To analyze these reasons to determine whether or
not they fall into any determinable patterns.

4, To suggest possible steps on the basis of this an-
alysis that might be tzken in order to retain teachers in the
future better than in the past.

One hundred former teachers from eleven East Tennessee

school systers were identifiled for study. These people had, in
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so far as could be determined, left for other than natural
causes. Natural causes were defined to include age, sickmess,
death, retirement, leaves of absence, maternity, or home re-
sponsibility, Eighty-six of these former teachers were inter-
viewed personally 1n repgard to thelr reasons for leaving
teaching, The remaining fourteen former teachers, who had
all moved ocut of the area, stated their reasons for leaving
teaching on a questionnaire and returned this completed doe-
ument by ail.

Personal information about each interviewee wes gath-
ered since it seemed desirsble to find out what kind o people
were leaving teaching. This persoral information ineluded
name, age, marital status, number of dependents, number of
years in teacher training, number of years of experience teach-
ing and the amount of this experlence gained in the last systen
in which the individual taught. Also included were data re-
garding size and type of schools In which the teachers were
employed and kind of certificate(s) held, In addition to the
above data each person cuestioned was asked to respond to four
ouestionss (1) What were the primary reasons and incidents
that caused you to leave the teaching vrofession? (2) What
were the secondary or contributing reasons and incidents that
caused you to leave the teaching profession? (3) Would you
consider teaching again in the future, and 1f so, under vhat

conditions? (&) Did you enter teaching with the idea of
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making it your permanent profession?

After careful stndy and evaluatlon seven categorles
were defined toc include all the statements of reasons for
leaving teachins ~iven by the one~hundred former teachers.
These catepories were (1) "economic recsons”, (2) "working
conditions", (3) dissatisfaction with teaching as a profes=
sion", (4) "administrative relationships", (5) "personal mo-
tivations", (6) "school board relationships", and (7)"more
satisfaction in new jow'",

The date obtained from the one-hundred interviews were
anslyzed four ways. First, an analysis of the reasons given
by the fifty-two men interviewed personally wss made. This
analysis was presented in Chapter III, and it revealed the
following information. The bigrest single reason for the
fifty~two men leaving teaching had to do with “economic cone
ditions", This reason was mentioned by 86,5 per cent of the
men interviewed personally, The next most important category
of reasons for leaving teaching voiced by the men was “working
conditiens", mentioned by 38,6 per eent. The other categories
and the percentages of men mentioning each one were: "dissat-
isfaction with teaching as a profession", 34,6 per centj
"school board relationships", 25 per centy "administrative
relationships”, 13,2 per cent; "more satisfaction on new job",

1543 per centj and"personal motivation™, 9,6 per cent,
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Chapter IV presented in a similar manner an analysis
of the reasons for leaving teaching given by the thirty-four
women who were interviewed personally. The primary category
of reasons for leaving teaching given by these women was
"working conditions'", mentloned by 47,1 per cent, Close be-
hind in this grouping was the category entitled "personal mo-
tivations", mentioned by ¥+.,1 per cent, Other categories and
their percentages were: "dissatisfaction with teaching as a
profession', 32.% per cent; “economic conditions", 23.4 per
cent; 'administrative relationships®, 23.5 per cent; '"more
satisfaction in new job", 17.6 per centy and "school board
relationships”, 11.6 per\cent.

Cnapter V gave an analysis of the reasons for leaving
teaching given by fourteen men and women questioned by mall.
These data tended generally to support those gathered previously
in Chapters III and IV. "Beonomic¢c conditions" was the primry
reason listed by the men, There were only four women in this
group, and since reasons for leaving teaching were so scattered
for these four, it was impossible to predict any trends from
the women's replies.

- Chapter VI presented a combined analysis of the reasons
given for leaving teaching by the one-hundred former men and
women teachers who were studied, The primary rea&on given for

leaving teaching by this total group was 'economic conditions.'
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This was mentioned by 64 per cent of the former teachers, The
other categories and the percentages of teachers mentioning
them follows ‘"working conditions", 41 per cent; "dissatis-
faction with teaching as a profession®, 34 per centy "admin-
istrative relationships", 24 per centjy "personal motivations",
22 per centjy ‘'school board relationships", 20 per centj and

"more satisfaction in new job", 19 per cent.

Conelusions

The principal reasons for leaving teaching as revealed
by the teachers interviewed in this study had to do with "eco-
nomic conditions", Sixty-four per cent of the group gave
statements which were classiflied in this category,and the main
reason was low salary. There was a sex difference here, for
85.5 per cent of the men mentioned economic considerations
while only 29 per cent of the women mentioned them,

Next in importance as a classification of reasons for
leaving teaching were "working conditions", "Working condi-
tions" were defined to include factors in the teaching environ-
ment such as crowded classrooms, inaderuate facilities, and
insufficient teaching materials, Also included in this clas-
gification are reasons given as extra duties, heavy schedule,
night work, pressures of overwork, lack of communication with
others, and low morale. Statements listed under this category
were made by 41 per cent of the total group. This category
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was placed slipghtly higher in importanece by the women than
the men. The percentapes were 4,7 for the women and 38,7
for the nen,

"Digsatisfaction with teaching 2s a profeszion” ine
cluded reasons such as routine and monotony of teaching, lack
of prestige, and disappointment with the conduct and training
of fellow teachers. Reasons ¢lassified under this category
were made by 3% per cent of the interviewces, The percentages
were 35,5 for the men commared to 31,6 for the women,

"idministrstive relationships”, the fourth most impore
tant category, wes mentioned by 2% per cent of the former
toanchers, Percantages varied from 22,6 per cent for the men
to 26,3 per cent for the women. This ostepory was defined
to include all criticisms against the sehool administrotors
or supervisors,

The next category in importance was "personal motiva-
tions" which included ressons for leaving teaching for none
gainful activities such as marriage, maternity, ard home dutles
by women, Also included were other reasons like poor health
and military service. There was a great sex difference here
since 44,7 per cent of the women mode statements which were
included under this cstegory, btut only 8.1 per cent of the
men mentioned such statements. Combining these fipures gave
a total of 22 per cent of the totai group vho mentioned such

630N .
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All criticisms against the loeal schoocl board either as
a whole or as individual members were classified in a category
called "school board relationships™: This category was nzmed
by twenty per cent of the total group., This varied from 25.8
per cent of the men to 10.5 per cent of the women,

Several individuals indicated that they were either
Just using teaching as a stepping stone to another job or that
they had an opportunity to accept a new Job which appealed to
them more, Reasons given by such people were classified into
a seventh category which was called "more satisfaction in new
Job", Such reasons were given by 19 per cent of the group.
These percentages varied from 19,3 per cent for the men to 18.4
per cent for the women.

The majority of the teachers studied were young, well-
trained, certified, and had more than one year of experience.
Approximately half were from the elementary and half from the
secondary level, Most of them were married, though this varied
from 89 per cent for the men to 47 per cent for the women. Prior
to leaving they had alresdy acauired the training and experi-
ence which would equip them to become fine successful teachers.

Seventy per cent of the group studied originally began
teaching with the i1dea of remaining in the profession. The
other 30 per cent began teaching either as temporary employ-

ment or as an experimental basis. There was a sex difference

here, since 76 per cent of the men, compared to 60.5 per cent
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of the women, entered teaching as a 1ife work.

Of these hundred teachers studied, L9 per cent indiecated
that they might be persuaded to return to teaching under vari-
ous conditions. Some of these, in fact, appeared anxicus to
return while others said they would return if their present
Jobs and similar type Jobs were terminated or unavailable.

Of the remaining 51 per cent, 32 per cent replied that they
would not consider returning and 19 per cent did not declare
themselves. More women (63 per cent) than men (40 per cent)

expressed a willingness to return to teaching,

Recommendations

One of the four sub~problems was to suggest recommenda-
tions based on the study findings which might better retain
teachers in the future.,

1. Since the biggest complaint of the one~hundred teach-
ers was low salary, the first recommendation 1s that there be
a substantial increase in the salaries paid to teachers, It
is suggested that local boards of education make every effort
to get additional funds from local sources, for in so many in-
stances the local systems in Tennessee pay little or nothing
above the state minimum.

2. Since so many former teachers said that they were
literally forced out of teaching because of low income, it 1is

further sugrested that study be made of the possibility of
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paying =dditional supplements to tesachers wlth dependents.

3, It is recommended that study be given to the pos«
8ibility of keeping the schools open twelve months a year,

The need for such a program 1s already being discussed because
of changes 1n the curriculum and because of increased enroll-
ments. This move would also enable teachers to receive higher
salaries by vproviding them with the opportunity of additional
employment,

4, Many of the former teachers interviewed indicated
that they guit teaching partly because of poor working condi-
tions. A recommendation, therefore, is made that efforts be
made to secure better working conditions for teachers. Better
conditions would include,among other things, better physical
facilities and materials, Rapid strides in thisdirection are
being made. Just as important, however, caution should be
taken to insure the fair and equitable sharing of the facil-
ities which are avallable. A staff member may complain about
inadequate facilities, but he is not likely tc be too unhappy if
a cooperative effort is belng made to improve the situation. If,
however, partliaiity and favoritism are shown in the distribu-
tion of avallable facilities and materials, then the individual
has a legitimate complaint.

5. Efforts should be made to improve the relations
between teachers and administrators. Lines of commnication

should be open and operate both ways, Fewer misunderstandings
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are likely to develop when people can work together and com-
municate freely. One way to achieve this relationship is to
select new people with such operational beliefs. However,

a new staff 1s not the only answerjy with the right kind of

leadership, an atmosphere of mutual respect and cooperation

can be achieved within most school faculties,

6. A more professional relationship should exist be-
tween school board members and the school staff. Statements
given by former teachers indicated that in at least three of
the systems the relationships between board members and teachers
were on a2 most unprofessional level. In one system seven of
fourteen teachers mentioned this situation. Efforts might
be made toward getting better qualified citizens to present
themselves as candidates for school boards, Care should be
taken to try to achleve better understandings between teachers
and school board members. This might be attempted by an ori-
entation progr=m designed to acgquaint both board members and
teachers with the responsibilities, limitations, and problems
encountered by each group.

7« It 1s recommended that superintendents of schools,
personnel directors, and others engaged with the problem of
teacher procurement, seek out former teachers in their vicin-
ity as a potential soﬁrce of teacher supply. One of the con-
clusions of this study has already indicated that many former

teachers might be encouraged to teach agaln, Partieularly
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does this seem true with the case of those women who dropped
out because of pregnancy, After their children enter school,
many such former teachers re-enter the teaching ranks. Many
others might be persuaded to do so.

8. Thils recommendation is dirceted to the general pub-
lie, Several of the teachers studled mentioned, without
prompting from the interviewer, that a teacher's status po-
sition in many communities is somewhat less than desiralle.
Some sald that this lack of respect by students, parents,
and the general public was a major factor in their decision
to leave teaching.

In order to correct this condition it is suggested that
closer relationships be formed between the schoocl staff on
one hand and parents on the other. Parents are the most in-
terested of 2ll the lay citizens in the schools, If the MR«
jority of them are interested in and sympathetic with the prob-
lems facing the teachers and the schocls, the public in gen-
eral will be more appreciative, Such relationships are not
formed overnight, but they can be initiated by teachers keep~
ing parents Informed and by seeking help from parents. When
a parent realizes that the teacher 1is sincerely interasted
in his child's welfare, the parent 1s likely to have more
respect for the teacher.

9. A recommendation i1s made to the members of the

teaching profession to clean house within their own ranks.
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As in any large group of people, there is bound to be a cer-
tain amount of deadwood, Certification laws should be tight-
enedj and lazy, incompetent, and mediocre teachers eliminated
as rapidly as possible. Not only are the boys and girls eon-
cerned suffering, but such people harm the entire education
profession, Elimination of such people will be possible
when salaries are high enough to attract and hold competent
and interested people in the profession. Also, selection
and placement of teachers should be on the basis of merit
and need rather than political affiliations.

10. The final recommendation iz in regard to suggestions
for further study. One such suggestion 1s that individual
school systems make studies of their turnover situations.
Certainly some systems may have certaln problems unigue to
the particular system. Studies of the nature suggested might
give insights into the problem and possible solutions, A
second suggestion is that a study be made of a number of se-
lected teachers who have remainmed in the teaching profession
to determine the primary factors which influenced these people

to remain in teaching,
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SYSTEM A, INDIVIDUAL 1

Married man ~ 39 « B, S and M, A. Degrees - 2 dependents =
23 years experience all in same system - teaching social
studies and industrial arts in 16 teacher high school,

Primary Reasont ,
I quit because of a paralyzed nerve that cut ocut one~
half of my voice mechanism. There was absolutely no other
reason« I loved teaching and hope to go back into school
work some day as a librarian, I am now taking library
science courses.

Secondary Reasons
None

SYSTEM A, INDIVIDUAL 2

Married man - 31 - B, S. Degree = 1 dependent ~ 5 years ex-
perience all in same gsystem - teaching physical education and
health in 2% teacher high school.

Primsary Reasong
I left teaching for financial reasons, I leased a service
station as a summer~time deal and business got to going so
well, I Just stayed with 1t. I'm making so rmch more here
that I couldn't afford to go back to teaching.

Secondary Reasont
There were many trying conditiens. For instance, there
were the crowded classes and shortage of classroomss: In
good weather, I could take the 7th grade gym classes cut-
side, but in bad weather all I could do would be to meet
them in part of the study hall and keep them quiet. I
don't think that I did much and I don't believe the stu-
dents accomplished muchs Another bad thing was the po=-
litical situation. I was the head coach for three years
and had a good recor@s This was while my father-in-law
was on the school board, When he went off, I went out as
coach for which I'd been paid $30 extra per month, My
record didn't enter into the decision, for the basketball
team had a 20-4 record my last seasom as coach,

SYSTEM A, INDIVIDUAL 3

Married man - 38 - B, S. degree - 4 dependents - 6 years teaching
experience all in same system - teaching industrial arts in 32
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teacher high school,

Primery Reason:

The main reason that I am not teaching today is pure old
. County polities, The chairman of our county
school board was up for re-slection, He got the idea that
I was opposing him, (Actually, I was not diselosing my
views.) He sent word to me that I would either publicly
endorse him or that I would be sent to School which
1s all the way ecross the county, and I would have to walk
one and a half miles to get to the tuillding from the road.
I d4id nothing to help the board member and consequently I
was out because I wouldn't accept the transfer.

Secondary Reasons
I was supposed to be acting as assistant principal, but the
principal felt insecure and started putting on pressure.
It became a very uncomfortable situation.

SYSTEM A, INDIVIDUAL %

Married man ~ 38 - no degree (2 2/3 years college) - 2 depend-
ents - 10 years teaching experience all in same system - teach-
ing math and soclal studies in 1% teacher high sehool.

Primary Reason!
Teaching didn't pay enough. The last three years I taught,
I ran a grocery business on ths side. T cowldn't afford
to go back to schocl to finish the work regquired for my de-
gree, When I obtained an appointment as postmaster, I Jump-
ed at it because the salary is twice what I was making as
a teacher. I liked teaching and working with young people.
As far as job satisfaction, I found mare in teaching than
in my present position.

Secondary Reason:
The retirement system under Federal Civil Service is so
much better than it is in teaching.

SYSTEM A, INDIVIDUAL 5

Married man - 30 - B, A. degree - 1 dependent ~ 2 years teach=-
ing experience all in same system - teaching history in 32
teacher high school

Primary Reason:?
I left teaching for financial and political reasons. We
completed our term in May and I received my last check in



147

July. My salary was too low and then I didn't know vhen

I was going to get 1t, I had to have another job in order

to teach, I liked teaching, but there was a group of petty

gﬁliticians in our county. REefore election my brother and
worked for a doard member. When he lost the election,

I was placed in an elenmentary schools I waited until

school opened, hoping to contimie teaching in high school,

When nothing was done to place me back in the high school,

I went to work in factory,

Secondary HReason:
The principal had very poor discipline., This didn't both~
er me too much as I always kept order in my classes, but
it made for a very bad situation in the school.

SYSTEM A, INDIVIDUAL 6

Single man - 30 « B, S, and M. S. Degrees -~ 0 dependents - 8
years teaching experience all in same system ~ teaching msth
in 39 teacher high school.

Primary Reasont
Teaching conditions are the biggest reasons I left teach-
ing« I whole~heartedly disagree with some of the so~called
"progressive education” that 1s being carried on in the
public schools today. More and more of the school teach~
er's time 1s taken from classroom work and devoted to
extra-curricular activities. I believe that the whole
purpose of education is to train the mind to meet any con-
dition (soeial, academic, vocational, etce.) that the indi-
vidua might meet, This condition was general and not cone
fined to my particular school.

Secondary Reason:
The relatively poor salary of teaching was a contributing
factor, but it was definitely secondary to the teaching
conditions. I went from $3500 per year in teaching to
$7800 in a plant,

SYSTEM A INDIVIDUGAL 7

Married man - 3% - B, S, Degree ~ 2 dependents - 3 years exper=
ience all in same system ~ teaching 8th grade in 18 teacher
elementary school.

Primary Reason:
My teaching salary was inadequste to support my family.,
Now I make as much in one year as I did in all three years
I wvas teaching,
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Secondary Reason:
I had a dislike in my mind for the pelitical set-~up in the
schools of this county. The superintendent is elected by
the people. Pressure always could be applied, It was nev-
er appllied to me, but I could see the handwriting on the
wall, I'm sorry I had to leave teaching, because it was
the best job I ever had,

SYSTEM A INDIVIDUAL 8

Married man ~ 25 ~ no degree (3 years college) - 2 dependents~
35years experience all in same system « teaching 7th grade in
15 teacher elementary school.

Primary Reason:i
I obtained my present Job at a better salary than I had
been making. Also, I like the work better, My take~home
pay teaching was from $170 to $197 per month for 9 months,
During the summer I always had to lcok for work. One sume
mer I had to work for less than 50 ¢ per hour. I couldn't
support my family as I wanted to. -

Secondary Reason:
Some of the parents seemed very disinterested and didn't
want to cooperate, There seems to be a better future in

my present Job,

SYSTEM A INDIVIDUAL 9

Married man -~ %8 « B. S. Degree - 1 dependent - 16 years exper-
ience teaching all in same system - principal and teacher in
9 teacher elementary school.

Primary Reason:
Actually, I left teaching twice, The first time in 1947
Ileft for more money., I went in to work at the textile
mills and my income doubled in a short time. My Job was
terminated in 195% due to a:tomation and since others had
seniority on me, I was let out, I bought a grocery business
that spring. In the fall of 1955 I started 1n education
again as a teaching princiral. I went back partly to stay
in the retirement plan, but after I had been teaching aue
month, I found I had been out too long. The superintendent
had 1ed me to believe my retire:ent could be reinstated,
but he was mistaken, Also, it was too much work trying to
teach and carry on my business, so I resigned.
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SYSTEM A INDIVIDUAL 10

Marri 4 man - 24 years old - B, S. Degree - 3 depandents -
3 years experience all in same system « terching zrithmetle
in 3% tercher high school.

Primary Renson: ,
The salary paid teachers in this system is completely in-
adequate for a married man, I just cowldn't support my
wife and children on my income as a teacher.

Secondary Reasoni
Teoncher retirement is too low. Teachers here don't get
pension plans or group insurance, Teaching conditions are
not vhat they should be, We have such crowded conditions:
the building was built for 550 students, and there are now
1100-1200 enrolled. Often my pay check was two or three
wecks late, This was very hard on me as our finsnces are
set up on a monthly basis, Our educational system is very
corrapt politically, I think the school system should be
taken avay from the county,

SYSTEM A IEDIVIDUAL 11

Single women « 35 - B, 5. Dogree - O dependenta « 7 years teache
ing experlence in last system =~ taacging home economices ard
science in 39 {eaehar high school.

Primayy Reason:
The salary was too low and there wes lack of security as
far as my job was concerned, 1 never knew from year to
year whether I was going to have my job, or if I had it,
vhere I would be teachinge. I 3ls0 never knew vhen I was
%otng to get my check, checks often are delivered
aue e

Secondary Reasont
In iy present Job, I have a better retirement program,
This 1a important for a single women. I liked teaching
and I weighed it from every angle, I don't think teach~
ers are pald enough for experience and salaries should be
for 12 months instead of for 10.

SYSTEM A IRDIVIDUAL 12

Widowed woman - 38 - no degrees (2 years college) - 3 dependents
6 years teaching experience, all in last system - teaching grades
1~§ in twvo teacher elementary school,
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Primar{ Reason

eft strictly for political reasons. I went to college
after my husband's death so that I could get a certificate
to teach, I was left with three children to support and
thought that teaching would be a goed job, I was doing
all right until I moved from one district to another. The
board member from the former district sald that people
were complaining to him that I lived in another dis trict
and still taught in his district. The board member to
whose district I moved wouldn't place me, so the result
was that I was out of a job., You see, in some of these
rural areas there are two people for every teaching Job
and you have to stand with the right people to get and keep
a Jobs Teaching is about the only profession that people
around here are able to reach for. Actually, I got the
run-around: the superintendent would tell me to see the
board members and the board members told me to see the
superintendent, Finally I had to take a job in a plant
with a 1/3 loss in pay.

Secondary Reason:
None.

SYSTEM A INDIVIDUAL 13

Married women = 32 ~ B, S. Degree ~ O dependents - 5} years
teaching experience, 5 years in last system - teaching art and
home economics in 3& teacher high school.

Primary Reason:
I was offered a better position with a better salary and
it gave more challenge to my abilities and ingenuity, I
felt that the standards for teachers in this system were
too low, It sickened me when illiterate union people came
in and organized us, Standards of teaching profession are
too low. The people too stupld to do anything else are
teaching, I don't want peopge to think I'm that stupid.
Teachers actually were dirty and smélled. No one who has
an I.Q, of less than 100 should be allowed to teach. Some
here have I.Q.'s in the 70's, They shouldn't be allowed
to teach. Some people start out in other fields, ca 't make
the grade aznd so they teach, I don't want to feel ashamed
to say I was a teacher in County. In my school, the
teachers were intolerant and prejudiced. They saw and
taught just one side of an issue. I personally had no trou-
ble with teaching, and I enjoyed my students,
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Secondary Reason:
I didn't l1ike so many meetings or extra duties, such as
riding buses at night. In my case, i1t didn't matter that
our checks were often late, but I didn't like it, I kmow
that some of the teachers were hurt financially,.

SYSTEM A IRDIVIDUAL 1k

Married woman - 40 - B, A, Degree - O dependents -~ 8 years teach-
ing experience, 2 in last system - teaching music in 16 teacher
elementary school.

Primary Reason:
I enjoyed teaching verg much but I preferred a job with
more flexible hours, I had previously worked part-time
with this book companmy and liked the work, I accepted a
position with them as sales supervisor, This, I think,
holds more of a future for me than does teach{ng. Also
my expenses are now a tax deductadble item. This together
with the increased compensation more than makes the change
worthwhile,

Secondary Reason:
None.,

SYSTEM B, INDIVIDUAL 15

Married man -« 30 - B, S, Degree ~ 2 dependents - 10 years teach-
ing experience, 3 years in last system =~ principal of 23 teacher
elementary school,

Primary Reason:
School board members and superintendents are the reason I
am not teaching today., I taught for 10 years, and was work-
ing toward my masters when finally I had to quit. I could
not take it any longer, Most of the school board members
for whom I worked were very ignorant and few had gone bsyond
the fourth or fifth grade, YET THEY WERE TELLING ME HOW TO
RUW A SCHOOL, I think the best thing that could be done
would be to get some qualifications for board members and
stricter ones for superintendents,

Secondary Reason:
A secondary reason 1s the fact that there often exists facw
tions and bickering among teachers. The relatively low pay
of teachers was not a factor in my decision, for I liked
teaching and we were getting along.
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SYSTEM B, INDIVIBUAL 16

Married man - 37 - B, S. Degree - 1 dependent - 10 years teach-
ing experience, 2l1 in same system -~ teaching social studies
and English in 25 teacher high school.

Primary Reasoni
There were two primary reasons that caused me to leave
teaching. The first was financial, I was at the maximum
on the scale for a B. S, degree and was only making $2580,
I was dissatisfied with this salary. The second reason was
the inereased work load, I had six classes of English a
day whereas previously I had only five., The classes were
large and my classroom was crowded.

Secondary Reason:
I got the feeling that I was in a ruts I might have liked
it better if I had had some 1llth or 12th grade classes, Jt
seened as i1f I had a run of rather mediocre stuients. They
didn*t seem to be interested. I passed a civil service ex-
am and had the hance to go with the 8ocial Security Admin-
istration as a claims representative, This presented a
challenge to me in the form of new work. Also there was a
rather substantial increase in salary,

SYSTEM B, INDIVIDUAL 17

Married man -~ 26 « B, S. Degree ~ 2 dependents - 3 years teach~
ing experience, all in same system -~ teaching civics and social
studies in 14 %eaeher high school,

Primary Reason:

The main reason for my leaving the profession was my father's
death., He had extensive real estate holdings and it was nec=-

essary that I take over,

Secondary Reasont
There i1s too much pressure in coaching, The further ad-
vanced you get, the more pressure you get. This is an un-
stable situation. There were alsoc physical difficulties:
I took my job too seriously and began having stomach trouble.
I haven't had any since leaving., Long lean summers without
pay was also a contributing reason, I had to pieck up any
Job I could get. Teaching offers an inadequate salary for
a man with dependents.
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SYSTEM C, INDIVIDUAL 18

Married man « 40 « B, S. Degree - 1 dependent « 11 years teach-
ing experience all in same system « assistant principal and 7th
and 8th grade teacher in 12 teacher elementary school.

Primary Reasont
County politics is the reason I'm not teaching today. The
pay situation wss only incidental for I like teaching and
would have stayed with it despite the low salary, I sorta
headed up a campaign among the teachers and parents (as a
public relations program) to go before the board to get some
recognition for the teachers. Nothing like that had ever
happened and most of the board members didn't want it to
happens As a consequence I got the "Ax",

Secondary Reaaons
The treatment of teachers and principals by board members
had a great deal to do with my trying to get some rights,
These men - most of them with less than a high school edu~
cation come in the schools and tell college graduates how
the schools are to be run., I got tired of being pushed a-
round .

SYSTEM D, INDIVIDUAL 19

Married man - 35 - no degree (2 years college) - 2 dependents~
12 years teaching experience, all in same system - 8th grade
teacher and principal of 8 teacher elementary school.

Primary Reason:
The salary was inadequate plus the fact that you only work
9 mcnths but have to live 12 months, A principal has too
many extra curricular activities such as looking after the
heating, the Janitor, cafeteria, coaching basketball plus
all sor%s of meetings at nights On Saturdays I had to go
into the county seat and pick up supplies and surplus com-
modities for our lunchroom., This, of course, was on my own
time. AS a salesman I get to be out and mee% people and I
find that I'm much better informed in mamy areas. When you
teach, you're too busy, I think teachers as a group are
the least informed of any group I know of, Why, there are
lots of teachers in this county who don't know what the two-
point program of the TEA is and they are directly affected
gy it. Students aren't as interested now z2s they were before
the war, The discipline problem is greater. Teachers zren't
respected as they once were.
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SYSTEM D, INDIVIDUAL 20

Married man - 32 - B, 8. and M. S. Yegrees plus one year addition-
al ecollege work - 3 dependents -~ 10 years teaching experience,
all in same system - principal of 24 teacher high school.

Primary Reasont
Primarily, I think I left public education because I was
offered a different sort of Job that presented a challenge.
This was a challenge to get out in the big wide world and
see what I could do with my education, Another primary
reason was that in moving to this new Job we would have to
move to a town where one of the better school systems of
this section is located, This was definitely a factor,
since it wvas to my children's advantage,

Secondary Reason:t
Money was definitely a secondary reason, though I received
$1800 more per year on my present job to start with and have
received raises since, My present job 1s on 12 months basis,

SYSTEM D, INDIVIDUAL 21

Married man « 27 - B, S, - 2 dependents -~ 3 years teaching ex~
perlence all in the same system ~ teaching commercial subjects
in 22 teacher high school,

Primary Reason:
I left primarily for financial reasons. Why a lot of the
kids in my school were meking more part-time in shops than
teachers made, I worked part~time keeping books for other
people, When I saw wvhat they were making and what my friends
Just my age were meking, it became disheartening., I decided
to get in business for myself. I did, and now I net 200%
more s

Secondary Reasont
The disrespect shown teachers by both children and adults
was a secondary reason, I think that to a certain extent
the teachers themselves cause this, There seems to be a
lack of professional ethics. I've heard teachers discuss
and criticize other teachers in front of pupils and parents,
I believe that this tends to weaken the teaching profession
as a whole, I think that there was too much appeasing of
parents. A firm stand was rarely taken in my school.
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SYSTEM D INDIVIDUAL 22

Married man - 31 years old ~ LLB Degree - 1 dependent - 5 years
experience teaching, % in last system ~ teaching grades 5-8 in
two teacher elementary school,

Primary Reason:
When I first started teaching back in 1 there was a mean
political set up in our county, There were more "teachers"
than schools, I got into politics myself and served a2 te m
as county court clerk, Of course, I didn't teach then, I
glways had wanted to be a lawyer -~ $0 I went to law school
at night and received my degree and was admitted to the bar,
I taught one more year in 1952-53 and then quit teacking
for good. I'm really not cut out for a teacher, You might
say that I left for a job I like detter. One of the rea-
sons I like it better is that I realize 9 or 10 times as
mich in clear money. {(I'm now practiecing law.)

Secondary Reason:
none,

SYSTEM D, INDIVIDUAL 23

Single man « 30 years ~ B, S, Degree - O dependents - 6 years
experience, 5 in last system ~ teaching blology in 30 teacher
high schooi,

Primary Reason:@

I don't like the philosophy of "modern education”. Schools
are being made mor: ofys nursery « People send their kids
te school and don't particularly care what happens so long
as the children get an A or B. Better students are neglect-
ed under the present system. I was solicited to comtribute
to a campaign fund for s 2 schocl board member. I
did not lose my Jjob, t 1 blew my stack, You've got to

ay ball to get a foh and play ball to keep its, I never

d any trouble with my principal or superintendent. They
were fine people, Some outsiders would try to tell me how
to run things. When I dldn't do as they suggested, they
started a lot of false rumors arainst nme, ere's not enough
money In teaching, If I hadn't been living at home, I coulds«
n*t have made it. I wes single at the time, too.

Secondary Reason
None.
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SYSTEM D, INDIVIDUAL 24

Single woman -~ 39 years old - B, S, and M, S. Degrees - O de-
pendents ~ 14 years exgerieﬁce, 24 in last system - teaching
math and business in 18 teacher high schocl,

Primary Reasoni
I came to this county from another statez for health rea-
sons, I taught in the high school for a year, but gquit
to take care of a resort business I had aerulred. I was
persuaded to teach another year in an elementary school
near my lodge, I cult as soon as a nualified person could
be found, The next year, I wns again persuaded to teach
when a guallfied teacher could not be obtained for the
other high school in the county. It was too mueh for me
to try teaching and taking c=re of my business, and teach-
ing did not pay 2~nough for me to hire a menager to run ny
business so that I could teach. I finished the year ont
and cqult,

Secondary Reason:
I think I lack the stamina to fight for what I think is
necessary in the publlie schools. The eonditions that I
have found are tragices Young people have as much brain
power as ever before, but they are permitted to take too
many rights and they have been taught no responsibility.
They are being taught wrong principles. I am not trying
to criticize Just one school or ome school system for I
have had experlience outside the south, Neither am I trying
to condemn all schools, for I think many are doing a good
Jobs In too many cases, though, children are just being.
socially promoted without having tc do any work. We don't
cneourage them to take any responsibillities for themselves.
We're still turning out some good pecple, but in many cases
I think it i3 in spite of the schcols and not because of
them,

SYSTEM D, INDIVIDUAL 25

Single woman « 32 « A. B. Degree = O dependents - 6 years experi-
ence, 5 In last system - systemewide attendance teacher,

Prima.y Reagon:
I liked my work as attendance teacher, but it was frustrat-
irgs The majority of the justices of the peace would not
back me and consequently chronic truants couldntt be made to
come to schocls I cquit teaching once before to go into a
business of which I own one~halfs I came back to teaching
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however and the last year I worked for the schools I serve
ed as attendance teacher. I now work at my own business.

Secondary Reasont
None.

SYSTEM D. INDIVIDUAL 26

Single woman - 23 years old - B, S, Degree = O dependents ~ 6
months experience, 3 months in 1ast system - teaching English
in 20 teacher higﬁ school.

Primary Reason:

I had plastie surgery done on my nose in August and started

teaching in September, The after-effects of the operation

were quite painful, and I had to go back to the doctor for
frequent treatments. Finally, the doctor told me that I

had better cuit my Jjob in December. Actuallyy I would have

quit anyway, for I was having a pretty tough time vith dis-

cipline. I "wasn't the only one either; Students would just

wander off from school, and nothing was ever done about 1t,.

I taught five classes, and four of them had over 35 students,

Another teacher told me that the children had had their ovn

way for so long that nothing could be done with them. Theare

didn*t seem to be rmch cooperation among staff members in
this respect. Once I sent two girls to the library. The

librarian was sugposed to sign their cards and send the girls

back, They didn
sald she had seen them, but didn't know where they were,

I finally ran them down in the gym where they were playing
ball .,

Secondary Reason:

t return and I investigated. The librarian

When I quit in December, I went back to school for two quar-

ters thinking that I would get my masters and perhaps teach
in college someday. I applied for a position teaching sum-
mer school in another county where I had taught the summer

before. I was told I could have the position% but some teach-
e

er in the system went around to the board members and con-
vinced them that I shoddn't have the job since I was not a

regular teacher in the system. Some teachers don't act like

professional people. They talk about other teachers behind
their backs and in front of theilr students, If doctors and
lawyers did such things they would be barred from practice.
Money was not the biggest reason I quit. But in my new jodb
I maie $30 per month more than I did teaching.
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SYSTEM E, INDIVIDUAL 27

Married man - 33 -~ Bs S, Degree - 3 dependents « 3 years exferi-
ence, all in same system ~ teaching Vocational Agriculture in
25 teacher high school,

Primary Reason:
Inadequate salary was my maln reason for quitting. 1 was
making $3850 per year on 2 12 month bagsis as a vocational
agriculture teacher, I was working part~time selling in-
surance while teaching, Now I am working full time in
insurance, and my income has more than doubled.

Secondary Reason:
The first year I taught we had a very fine prinecipal who
was a strict disciplinarian and kept very good order, He
was elected superintendent. The new prinecipal was more of
a politician than a disciplinariany, and things were very
loosely run, If a child's parents were prominent or hap-
pened to be a squire or member of the school board that
student was never called to task for anything., Consequent-
ly o der broke down all over school and though I managed
to keep my own classes pretty well in line, I felt it in-
directly and some of the other teachers had a great deal
of difficulty. Being a vocational agriculture teacher,
part of my work was to hold evening classes for adults.
As I taught in a rather highly industrialized county, there
isn*t a great deal of farming or at least farming isn't the
the blg interest and therefore it seemed as if I were merely
teaching "book agriculture", Neither the adults nor the
boys seemed to have a great deal of interest in the program.
I didn't feel that I was ancomplishing much,

SYSTEM E, INDIVILCWAL 28

Married man « 28 « Bs As and M. A, Degrees ~ 2 dependents -~ 1
year experience all in same system - teaching English in 60
teacher school grades l=-12.

Primary Reasont
I enjoyed my one year of teaching very much. There were,
howaver, three factors that caused me to leave the profes-
sions tl) I never intended to teach in high school, as
college teaching was my original goals When I received oy
MA in English in 1950, I couldn't get a job in college.
For the next three and one-half years I worked for a con~
s¥euction company in Texas, On returning to East Tennessee,
I took a Job teaching Engiish in High Sehool,



159

(2) The Superintendent was only able to get me a tempor-
ary certificate since I didn't have the required hours 1in
educations I was willing to go to schocl part time in
order to get a certificate, but the university officials
said 1t would tzke me three or four more full time quarters
in order to get a certificate. I didn't feel that I could
afford this. (3) At this time I secured my present job
(working in a business office of a large store) at a much
better salary than I was making as a teacher and there-
forey salary certailnly was a factor in my decision.

Secondary Reason:t
None

SYSTEM E, INBIVIDUAL 29

Married man -« %1 -~ B, A. Degree - 3 dependents - 19 years ex~
perience all in same system - teaching health and physical
education in 60 theacher school grades l-12,

Primary Reasont
Actually, I haven't left the profession, I am on extended
leave of absence from Schools, I was offered this
position as Recreational Director at $2200 more a year than
I wss making teaching, I loved teaching aznd working with
boys and girls and wouldn*t have taken this job except for
the faet that I could continue working with children., I
expect to go back someday as I have too many years in on
retirement to stay out permanently. This new job was a
chellenge to me as it 1s the first time that there has been
a county wide program for recreation.

Secondary Reason:
There is more freedom in my present job. You kind of get
in a rut teaching. Another reason that I considered this
- change 1s that I was a coach down at the school and my son
1s interested in athletics and 1s in high school now. I
think my being away from the school is to his advantage.

SYSTEM E, INDIVIDUAL 30

Married man - 26 - B, S. Degree - 3 dependents - 2 years experi-
ence, all in same system - teaching math and sclence in 60 teach-
er school grades lel2,

Primary Reasoni
The main reasoms that I left teaching were the inadequate
salary and poor facilities. The county only supplements
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$14,00 over the state scale. Actually, though, we were
making out, We were living on my father's farm, and I had
some additional income from farming and livestock, It was
very discouraging to try to do a job when I had so little
to work with, I am speaking of my science laboratory,
Also, lighting in my room was very poor.

Secondary Reason:
There were in addition several contributing factors., In
teaching, one reaches the maximum salary in relatively few
years an& then too, the value on experience isn't very great.
At that time it was only $3.00 per year. M-ny fellow teach-
ers were just Jjob rolders and not teachers. One preacher
taught a 1ittle school zs a side line, I think it is a
oor state of affairs for the schcol system to be managed
ignorant country politicians whose only recuirement is
to get elected, I definitely think that there should be
qualifications before one is able to qualify as a school
board member. 7The relatively low status of teaching and
the teaching profession in general probably influenced my
decisione I think this lov status i1s reflected in the ap-~
propriations that are given edueation, I didn't feel that
it was fair to my children to deprive them of advantages
that I couldn't afford as long as I was teachinge. Another
important reason to me was that there was little opportun-
ity to incorease my knowvl dge in the academic field unless
I traveled or went to school at my own expense in the sum-
MOrS... INn my oresent Job I _have the best equipment and all
the books I néwlt.—Them, too, I am associated with some of
the top men im physies. I just feel that a technical job
offers more of an opportunity to learn.
SYSTEM B INDIVIDUAL 31

Married man -« 27 « Bs Ae and Me A. Degrees - 2 dependents -
3 years experience, 1 in last system - prineipal, 7th and 8th
grade teacher in 15 teacher elementary schoocl.

Primary Reasont
I got the impression that teaching wasn't a profession,
There was no individusl incentive and I r ceived the same
treatment, protection, and salary as a person with little
or no interest in teaching, Out of 12 teachers in
school there was only one other with a degree. All but
one wvere married and couldn't participate in extra currice-
ulsr activities, There was very little actual professioml
interest, They weren't doing it for a living t as a
secondary source of income, I feel that taacﬁing is a pro=-
fession, and this tends to downgrade it.
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Secondary Reason:
My family had the peeuliar habit of eating in the summer,
The summer situation was the straw that broke the camel's
back, I couldn't get a summer job, I always would be asked
if I was going back to teaching in the fall when I applied
for a summer Jjob, I always said that I planned to go back
to teaching, and consequently I couldn't get a job, Finally,
in desperation I went back to this company and said that I
would take the Jjob full time if they'd have me, This time
I was employed, and so it has been a happy solution,

SYSTEM E, INDIVIDUAL 35

Married man - 32 - B, S. Degree - 5 dependents - 3 years experi-
ence, all in same system - teaching mth, scilence, physical edu-
cation in 24 teacher high school,

Primary Reason:

I had to get out - I was going in the red every month, They
offered me $50 more per month in this job, and I took it.

I 1liked the teaching profession and wasn’% disappointed in
ite I like to be around younger children, Salaries, how-
ever, do not nearly compare with those offered by business
and industry. I have no other complaints. I was perfectly
happy and content, I served under an excellent principal.

Secondary Reasons
Rone.

SYSTEM E, INDIVIDUAL 33

Married woman - 45 - no degree (2 years college) - 1 dependent-
13 years teaching experience - 12 in last system - teaching 4th
and Sth grades in 20 teacher elementary school,

Primary Reasont
Teaching took so much time away from home. Besides Jjust
teaching, there was bus duty, PTA meetings and sports events,
This 1s hard to do and still be a mother and a wife.

Secondary Reason!

I started teaching right after I graduated from high school
and taught wntil the war, During the war I worked for an
industrial plant and enjoyeé it very much. After the war

I went back to teaching. The opportunity to go back to tﬁe
plant came about, and I either had to accept it or forget
forever going back with the plant. I had built up senior-
ity and this combined with free hospital insurance, easier
work, and better pay caused me to leave teaching. wWhen I
leave my Jjob now, I don't have to think about it 'til the
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next day. In teaching you zlways have to be making plans
and worrying whether or not the children were learning
anything, I made $209 a month teaching and I make $90 a
week now doing clerical work. Don't get me wrong, I did
enjoy teaching - but this 1s just so much easier.

SYSTEM E, INDIVIDUAL 3%

Single woman - 31 - B, A. Degree - O dependents - 4 years teach-
ing experience, all in same system - teaching speech and hear-
ing.

Primary Reason:
The only reason I left the County Schools was because
I got married and moved aways I intended on teaching after
my marriage but I haven't been able to secure a position in
my field in (another state).

Secondary Reason:
None,

SYSTEM E, INDIVIDUAL 3%

Married woman « 32 -~ no degree (3 years college) - 6 years teach-
ing experience ~ 4 years in last system - teaching 7th grade
in 10 teacher elementary schcol,

Primary Reasont
Financial Reasons, No recognition is shown for effort.
All teachers are pald on the same scale. One teacher said
to me, "Why do you work so hard? I make as much as you do
and look at me, I don't kill myself". In my present job,
the harder I work, the more I makes Also, I am more or less
my own boss. My %ime is more flexible. &he salary incre~
ments given in teaching for experience are so little that
they don't tend to hold a person in the profession.

Secondary Reason:
I think mental strain in teaching is greater than most any
other job. With most jobs when your dzy is over, you're
throughs In teaching youtre never throughs Teachers are
being called on for more and more work that has nothing to
do with teaching - lunchroom, reports, etc, I was happy in
teaching but could not stand the lackness on part of parents
in disciplinary matters. Children aren't courteous, aren't
under control.
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SYSTEM E, INDIVIDUAL 36

Married woman « 46 -~ no degree (24 years college) - 1l years
teaching experience, all in same system - teaching spelling,
English, reading in 60 teacher school grades 1«12,

Primary Reason:
There are two primary reasons for my leaving teaching,
My son 1s 25 years old, has had brain surgery, and needs
constant care, He is really in another world. While I
was teaching, I bad to hire someone to take care of him.
The seccnd reason is that I have no degree and the super~
intendent said that the day was coming when we teachers who
didn't have degrees would be replaced. If I nadn't had this
situation at home, I could have worked off the degree, but 1
didn't think I cowld teach, hire someone to take care of my
son,and go to school too. If I tried to go in the summer
it would be the same thing, I loved teaching and it breaks
my heart every September to hear the school bell ring. I
would be in teaching today if there hadn't been this over-
stressing of the degree, I think teachers are born and not
mades I was considered to be a very good teacher by my prin.
cipal, supervisors, and superintendent. I couldn't stand to
think of being forced out someone with a degree, Why 1
know of degree teachers who can't teach. I don't mean to
say that I don't think standards are unimportant, but I
think it is unfair to some of us who have taught success-
fully for years to be forced out.

Secondary Reasont
EKone

SYSTEM E, INDIVIDUAL 37

Married woman - 56 - no degree (% years college) - O dependents-
27 yesrs experlence, 25 in last system - teaching 3rd grade in
18 teacher elementary school.

Primary Reasont
Most of my teaching was done on the iunior high level and
I served as principal of a small junior high school (6-8
teachers) for many years, My last three years, however,
I taught in the third grade. I requested this change be-
cause of the extra duties that kept piling up on me as a
principal, and I didn't feel as I was able to devote the
time necessary to my 7th grade class, There was an inereas-
ing number of state and county reports that had to be done
plus the numerous cafeteria reports and in addition there
was the extra time reocuired for bus duty, athletic programs,
and P, T, A, After having taught in the upper grades so
long, I wasn't suited for the lower grades. The work became
monotonous to mey, and I couldn't get down to their level.
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Secondary Reasont:
Another reason that I laft was the fact that I would gain
very little in the way of retirement by continuing, I
will have to teach one more year before I'm 60 in order to
be in good standing under the state retirement, Then it
amounts to only about $40 per month,

SYSTEM E, INDIVIDUAL 38

Divorced woman -~ 42 - B, A. Degree ~ 1 dependent - 12 years
teaching experience, 7 in last system - teaching 5th and 6th
grades in 14 teacher elementary school.

Primayry Reasont
I can't stand the kids now a days. They have no respect
for authority, They go to school only because they have
to. They brought knives to school for the purpose of us-
ing theme I separated two boys once who had pulled lmives
on each other in the room, I couldn't appeal to the atti-
tude of them so I cuilt worrying about other people's child-
ren, To me it was a hopeless task. I tried to have a flag
salute, and they weren't interested. When I had Bible
reading or prayer, they wanted to know 1f they were in
school or in churche I think they are going to have to
start getting men teachers from 3rd grade on up. This
situation has built up since the wars, I did not leave be-
cause of money.

Secondary Reason:
None

SYSTEM E, INDIVIDUAL 39

Single woman « 44 - B, A. and M, A, Degrees « O dependents -
14 years teaching e perience, 8 in last system - teaching 9th
grade English in 60 teacher school grades 1-12.

Primary Reason:
I think it is more important to enjoy what you zre doing
than it is to make a lot of money., I didn't enjoy my last
teaching situation so I quits My major in college was French,
and I was teaching English which I didn't like to do. Also,
I was the faculty adviser for the student paper, a job far
vhich I had 1little interest or ability., It got so that my
health was affecteds Little things bothered me that should-
n't have, I felt as if I was under a constant pressure,
The year before I left to take a job in the city school
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system where the buildings, maintenance and salary were
slightly better, There I had two classes of eighth grade
English, two classes of ninth grade English, and one class
of Spanlsh, I didn't like the eighth grade’at 211, so I
came back to the county. In the meantime, another teach-
took over whr-t little Spanish work I had éone before and

I couldn't foresee getting out of the English field.

Secondary Reason:
I very possibly will go back some day, but right now I am
enjoying this year off¢ I enjoy doing housework and I%m
keeping house for my father who 18 retired« I enjoy some
phases of teaching, That is, working with the children.
but I never seemed to have enough time, I could see a
sorts of possibilities that I couldn't accomplish and this
bothered meos I did not enjoy grading or keeping records,
Something seems wrong with the whole set-up to me, There
was too wlde a variation of abilities in my classes., I
couldn!t decide what I should teach,

SYSTEM E, INDIVIDUAL L0

Married man - 21 -« B, S. Degree - 1 dependent « 1l year teach-
ing experlence in same system = teaching commercial subjects
in 60 teacher school grades l-12,

Primary Reason:
I actually left teaching because I was called into military
service. The reason that I didn't re-enter teaching on
release from active duty was financial, Teaching Just
doesnt!t pay enough,

Secondary’Reasonz
I enjoyed teaching, btut I didn't like to grade or discipline

students,

SYSTEM F, INDIVIDUAL 41

Single woman ~ 23 « B, S. Degree - O dependents « 1 year exper-
lence =~ teaching 1st grade 1n 20 teacher grades 1-12.

Primary Pecsont
Teaching is monotonous; everyday you do the same thing.
I just got out of college, and I'm tired of schools.

Secondary Reasons
Teachers don't get any break during the day. When you leave

the classroom, you can't forget your work,
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SYSTEM G, INDIVIDUAL L2

Married man - 40 « B. S, and LLB Degrees ~ 1 dependent = 10
years experience, 211 in same system - superintendent of schools
in 50 teacher system,

Primary Reasont
The biggest reason was that I had gome as far as I could
hope to go and there was no chance for futu e advancement
or compensation, (This was especially true as I was in a
rural area), We educators in the past have told the parents
Just send your children to us, and we'll take care of them.
I think we have assumed too much responsibility and the
trend 1s golng to have to back the other way,

Secondarv Reason:
The putlic has placed the teaching profession below what
it should be and what it used to be. Educators are partly
responsible for thiss. During the depression when Jobs were
hard to get we let the school board members assume responsi-
bilities that they shouldn't have in matters of personnel.

SYSTEM G, INDIVIDUAL 43

Single man - 22 = B, S, Degree « 0 dependents - 1 year experi-
ence, all in same system - teaching English in 22 teacher school
grades 1-12,

Primary Reason:

The pay secale in County where I was working was
only the state minimum, 1 had applied elsewhere, but did
not hear anything, so I went back home to teach in the high
school where I ha& graduated only four ysars before. That,
I think, caused me some problems, Then, too, there were
two factions that split the faculty wide apart. Some of
the teachers would put students up to do things to disturd
teachers on the other side, All in 211 it wasn't a very
pleasant year,

Secondary Reason:
The hours are better in my present jJob. I only work 35
hours a week, whereas in teaching there are lots of extra
responsibiliéies.

SYSTEM H, INDIVIDJAL 4

Single man - 24 -‘B. S. Degree = 2 dependents = 2 years experi-
ence, all in same system - teaching science and coaching in 95
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teacher high school,

Primary Reason:

Pay is the main reason that I left. I made $260 a month
for nine months, I coached too, dut didn'*t get paild for
it. They promised to put me on a coaching supplement when
the money was available, but I didn't know when or how much
that would be, Then, too I wvorked long hours. I was on
the job from 8 a, m. ’til dark. Then I had to hunt other
employment in the summer, I started on this job at over

a hundred dollars more per month, and this is a twelve
month job.

Secondary Reason:

None .

SYSTEM H, INDIVIDUAL 45

Married man - 27 - B, A. Degree - 3 dependents - 6 years experi-
ence, 211 in same system - teaching English in 11 teacher junior
high schoel,

Primary Reason:

Politics 1s the simplest way I lmow for telling you why I
left, I had a jJob in the superintendent's office for 5%
of my 6 years with the system. I actually got the job be=
fore I graduated because some of my friends were in the
"saddle", Later when they were no longer in the say
was told one Saturday at moon that I was being transfarred
to some school as a teacher. To what school or to teach
I didn*t know. Sunday I was told which school. It
e most unprofessional like way that i1t was handled
that I objected to. Actually I enjoyed the classroom ex-
perience very much and my salary was the same, though I lost
some fringe beneflts such as tramsportation funds. Also,
I got fouled up on retirement when I went into the classroom
and lost all the credit I h=d built up and had my money re-
funded. I tried tc do a professional type Jjob all the time
I was with the schools, but 1t was difficult. Actually, I
did what a special service person would do ~ I workel some
as attendance officer, in audio-visual alds, in transporta
ion, and as textboock director. One year I had $11,000 to
apené for textbooks and the next I had over $20&,006 with
no more help.

Secondary Reasons

While I was with the system we had th ee different surveys
done - one .5 gverall survey, one on transportation, and one
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on audio=visual aids, Little or nothing resuwlted from the
recormmendations that came out of these surveys, There was
an attitude of iIndifference on the part of those who con=-
trolled the purse strings of the county, Finally I became
disgusted with the whole mess and declded to stop worrying
about other people's children and concentrate on my own,
This decision partly came about at the unprofessional like
wvay in whieh I was transferre and partly because of the
situation in general. One man who had been with the system
for years was forced to get out before he was eligible for
maximum retirement benefits,

SYSTEM H, INDIVIDUAL 46

Married man « 30 -« B, S. Degree « 3 dependents - 3 years exper-
ience, 2 in last system ~ teachlng physics, geography, math
and histoxy in 17 teacher high school,

Primary Reason:
Too little income is the reason that I left, I liked teach-
ing verv much and I dislike very much my present job, but
I keep 1t because I'm making $2,000 more per year, §erhaps
if I can ever get ahead I can a}ford to go back to teaching.

Secondary Reasons:
Frankly, the publiec doesn't respect teachers enough. Too
many women are satisfied with what the 're getting. Consew
quently, too many duds are in the teaching profession, My
prineipal kept them because he kmew they!d stay with him,
They want you to go to school every two years. I couldn't
afford its If I go to school now, my company pays for it.

SYSTEM H, INDIVIDUAL 47

Morried man - 30 -« B, S, and M, S. Degrees « 3 dependents - §
years experience all in same system - teaching industrial arts
in 30 teacher high school.

Primary Reasons
I had taught for five years and 1t seemed to me that I had
reached a turning point in my life. It secmed that I should
either decide to eontinue teaching all my life or that I
should make a change, Actually I enjoyed teaching, but
after five yezrs it was becoming somewhat repetitiows, Also
i1t w=s discouraging not to have materials and funds avallabdle
to make my work more interesting and valusble., I once or-
ganized a course in electrieity, but couldn't arrange it
because the certain minimum materials were not available.
{They would have cost about $100.)
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Secondary Reasoni
A new school was tuilt and I went to see the superintendent
about making an application as principal. He said that I
could, but that he couldn't offer me mich hope as the peo-
ple in the community wanted someone that didn't even have
a degree and that some of the board members wanted to put
the son of one of the members of the board. This sort of
situatlor vas discouraging to me, I had been working dur-
ing the summers in various industrial plants in the area =~
to see what kind of training boys should have for going
into industry and also to have some income during those
months, I did not seek permanent work, but when the oppor-
tunity presented itself, I felt that it was a challenge.
I am now employment supervisor for a company. I do per=
sonnel relations, industrial relations and Job evaluation
in addition to employing all the mechanical personnel for
this company. This job is harder than teachingj; there are
more problems, ,

SYSTEM H, INDIVIDWAL 48

Married man ~ 30 « B, A. Degree = 3 dependents =~ 4 years oxpe i-
ence, all in last system -~ teaching 7th and 8th grades and ecach
in 2& teacher elementary school,

Primary Reasons
There was jJust one factor involved in my leaving teaching
and that was the low salarys I was first approached
this insurance company three years before I accepted the
positione I told them no, that I enjoyed teaching too much
to leaves But as time went by and I saw what other fellows
right ocut ef college were making, I began to be discouraged
and finelly gave up, My pr sent income 1s five times great-
er than I made as a teacher, The m jerity of our agents
are ex-school teachers, It seems that the training and ex-
perience that a man receives as a teacher enables him to
fit right in with our organization,

Secondary Reasont
Ore other thi g was distasterulz the feeling of lack of co-
operation on the part of parents,

SYSTEM H, INDIVIDJAL 49
Single man « 2% = B, S. Degree - O dependents - 1 year experi-

ence, all in last system - teaching social sclence and coach
in 40 teacher high school.



170

Primary Reason:
After I had taught for one year I decided that there were
better opportunities in other fields such as selling. You
might say the primsry reason that I left was financial,

Secondary Reason:?
I had five classes plus a study hall so that I had no free
time during the school day. Then we started coaching at
3130 and I wouldn't get home until seven. For coaching I
was paid $150 per year and that was pald by the Athletic
Association and not by the county. Some of the other
coaches only had physieal education classes or they only
had two or three classes during the day.

SYSTEM H, INDIVIDUAL 50

Merried man « 26 ~ A, B, Degree - 2 dependents - 2 years exper-
ience, all in same system - teaching math in 7th and 8th grades
of 14 teacher elementary school.

Primary Reasoni
The only reason that I left was the paye. I enjoyed very
fine relationships with students, faculty, and parents, but
I wasn't providing the standard of living that I would like
to or felt that I should. My new job gave me a better than
50 per cent increase in salary.

Secondary Rezsont
People expect an awful lot of teachers. Some think that
teachers have only 7 or 8 hour working days. They frown
on teachers and don't give them prestige they deserve.

SYSTEM H, INDIVIDUAL 5%

Married man - 26 -~ B, S. Degree - 1 dependent - 3 years experi-
ence, 1 in last system ~ teaching math and science in 22 teach-
er high school «

Primayy Reasons
Really, all I can say is that the opportunity in private
iIndustry was so much better financially. My present salary
is 15 per cent more than what XX was making teaching.

Secondary Reason:
None«
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SYSTEM H, INDIVIDUAL 52

Single woman ~ 23 ~ B, S. Degree - O dependents -~ 1l years ex=
perience teaching, all in last system - teaching music grades
7«12 in 33 teacher high school.

Primary Reasons
I had over 450 students, classes of 40-60, and also was
sponsor of the annual, My pripecipal believed that all 7th
and 8th graders should take music, They haven't kept a
msic teacher there over two years since 1950, I had large
classes and this created a discipline problem, I enjoyed
high school work, but I didn't have too much hacking on
discipline problems of junior high age. Discipline was a
problem to me as a new tezcher. I enjoy my present work
mores

Secondary Reasons:
None

SYSTEM H, INDIVIDUAL 53

Married woman - 33 -~ B, S, Degree - O dependents ~ 10 years ex-
perience, 14 years In last system - teaching home economics in
10 teacher high school, ;

Primary Reasont
My husband works late at nights, and I wasn't able to be
with him much having to hold to a regular schedule. Also,
we have a big place here on the mountain to take care of,
and I would have had to hire someone to do the work for me.
Actually, I trained for institutional manzgement, though
I diad ge% my teacher's certificate, In my present situa-
tion I am free and am also able to do some small jobs suck
as camp dletitian and community Jjudginge. Actually finances
weren't concerned at all as my husband brings home the ba-
COnN,

Secondary Reasons:
None

SYSTEM H, INDIVIDUAL 54

Divorced woman - 37 - A, B, Degree « 1 dependent - 4 years ex-
perience, all in last system - teaching primary grades in 1l
teacher sc¢hool,

Primary Reason: ‘
Pay 1s the only reason 1 thought about leaving. I've doubled
my income in my present job, I got more personal satisfaction
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out of teaching, though, I think the only women who
can afford to teach are married women with supplementary
income or women with no dependents, What to do during
the summer months was my problem, They wanted me to go
to school during the summer - I couldn't afford the time
or money., I have a high school age son to support and I
just wasn't able to make out on a teacher's salary.,

Secondary Reason:
Hone.

SYSTEM H, INDIVIDUAL 55

Married woman -« 48 - B, A. Degree -~ 1 dependent - 7% years ex-
perience teaching, 3 months in last system -~ teaching 3rd grade
in 15 teacher elementary school.,

Primary Reason:
I had taught in another system for seven years, but stayed
in this county only three months, I got the job through a
friend of mine who knew the  .incipal, I later found out
that he was a member of the : ther branch of our church,
(I don't know whether or not* that influenced his aetions
toward me.) After I had been teaching for a few weeks, the
principel came to me and said that I wasn't teaching by the
blocks~of-time method, I seid that I didn't know anything
about it, but that I was willing to learn, He said that I
should vlsit some other teachers who used this method. I
did and was very pleased with what I saw, Both teachers
that I visited showed me a 1little book that the county gave
them that told them everything to do. I tried to get a copy
but was told by the superintendent's office that it was out
of print, I tried to go ahead and teach this new methcd
as best as I could, but it didn't suit the principal. He
finally had me released, I never did feel that I could
commwnicate with the principal., To my knowledge I had no
complaints from parents.,

Secondary Reason:
None.
SYSTEM H, INDIVIDUAL 56
Single woman -« 48 -« O degree (over two years college) - O de-

pendents ~ 14 years teaching experience, 7 months in last sys-
tem - teaching first grade in 30 teacher elementary school.
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Primary Reason: 3
I started in this System in February and finished out the
term, The next fall I started back on a regular basis , but
on the doctor's advice had to drop out in October. The su-
perintendent told me that I could have a leave of absence
for which I was very grateful. I was informed however,that
I had to repay $69.95 that they said I owed them, I s%ill
don't understand it. Apparently I wasn't to receive pay
for in-service training even though I attended, One of the
days I spent in my room playing Janitor. It was actually
this working in the dirt and grime that caused me to get
sicks, I was told that I had better pay the money if I ex-
pected to teach in this system agains, I paid though it
wasn't with a smile. I really am very anxious to teach,
and started asking the superintendent for a Job last summer.
Now it 18 December and they are still giving me the run-
around, Apparently they didn't like it because I wouldn't
pay up with a smile. I don't know what to do. I need some
additional income, I am Just existing now by wvirtue of some
property left me by an uncles Perhaps I'll sell this and
go in business and make a living or starve.

Secondary Reason:
None.

SYSTEM I, INDIVIDUAL 57

Married man ~ 48 « B, S, and M, S, Degrees « 2 dependents - 11
years experience, 2 in last system - principal and teacher in
10 teacher elementary schoole.

Primary Reason:
I liked school teaching - liked it fine ~ but the salary
and retirement in my present job is Just so much better
(Civil Service Job U. S. Government), We have practically
unlimited sick leave. I made $800 more per year when I
came to this job and now am making $165% more in less than
two years. I am also ahead since my travel allowance is
8 cents per mile and $12 per diem. I started out teaching
in a rural county. After the war I accepted a civil ser-
vice job with the government which lasted until 1953. Duwe
to a budget cut I was released and acecepted my last teach-
ing position in this county. In rural countles, I think,
the insecurity of teaching causes a great deal of teaching
turnover.,

Secondary Reasont
Some of the 0ld time teachers seem to dominate the local
teacher's organization, They have formed a elique and
don't want any new bloods
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SYSTEM I, INDIVIDUAL 58

Married man - 28 - B, S. Deg ee -~ 2 dependents ~ 1 year teache
ing experience, all in same system - 7th and 8th grade teacher
in 9 teacher eiementary school.,

Primary Reason:
The primary reason I left was money. I went out of high
school into the Army, out of the Army into college, and
out of college i to éeaching. I drewv $105 per mon%h on
the G. I, Bill and when I went into teaching I received
$159 per month take~home pay for 12 months. That just
wasn't enough to exist ons I was in debt and had family
responsibilities and obligations, I couldn't live on what
I made teaching.

Secondary Reasons
I couldn't get into high school, The super ntendent®s idea
is to first prove yourself in three or four years, then you
have a chance to be transferred from elementary school ,where
I was teaching, to high school. The elementary school where
I taught had burned and we had@ to hold classes in the high
schcol gym with partitions between classrooms.

SYSTEM I, INDIVIDUAL 59

Married woman « 31 « B, A. Degree - 2 dependents - W} years
experience, all in same system - teaching rath, economics,
pbysical eéucation in 13 teacher high school.

Primary Rezsont
The maein reason that I left teaching was simply the low
salarys I didn't see any signs of much improvement in the
future either. -

Secondary Reasont
Bach year they were piling more work on me. There were more
and more meetings, workshops, etc, I wouldn't teach under
mgdformer principal again, He couldn'’t or wouldn't keep
oraer,

SYSTEM I, INDIYIDUAL 60
Married man « 38 - B, S, Degree ~ 3 dependents - 15 years ex-

perience, 1 in last system - teaching oth grade in 10 teacher
elementary school,
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Primary Reasont
Actuslly, most of my teaching experience wss in a small
county, and I Just filled 1n for a teacher golng on leave
last year, so much of what I have to say is based on my
experience as a rural teacher, Salary, of course, was a
primary reason that I quit, I believe that there 13 a
failure on the part of the public and the school administra-
tion to understand the responsibilities that a teacher has,
I felt that I was under very definite pressures. I was ex-
pected to teach a Sunday School Class, Join all civie or-
ganizations, participate in sorts of civie activities as
well as serve as prinecipal, teacher, coach and lunchroom
supervisor.s My work was never over and any mistakes that
I made were exaggerated all out of proportion, If I failed
to substitute a certain boy in a game at a certain time,
I would get a phone call,

Secondary Reasont
Then there was the lack of clerical help, In a large sys~
tem it is hard for the administration to know the real
qualifications of teachers, The smaller the system, the
closer are the teachers to the board members and of%en the
superintendent's hands are tied when it comes to selection,
placement or retention of personnel,

SYSTEM I, IRDIVIDUAL 62

Married man - 35 « no degree (3 years college) ~ 3 dependents-
4 years teaching experience, 4 months in last system - teaching
7th grade in 6 teacher elementary school,

Primary Reason:
I dont't know whether you really want to talk to me or not,
I left teaching in another county in 19%1 to come here amd
work at a war plant, I was there until three years ago when
I was laid off, I really thought that it would be a long
lay off so I took a teaching job in this system, My thought
was that maybe I'd stay with it and perhaps go back to cole
lege and finish my degree., I was called back to work after
four months and felt that I would have to go since I would
lose all my seniority if I refused, It seemed kind of silly
for me to contimue teaching for half what I make as a welder.
Besides, whern you get used to a certaln income it 18 very
hard to cut dowm. Why common laborers at the plant with
little or no education are paid more than teachers, Last
year with overtime I made better than $5700., Teachers are
the most undernald profession that I know of.

Secondary Reason:t
None,
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SYSTEM I, INDIVIDUAL 63

Married man « 35 « B, A, Degree - 2 dependents - 6 years teach-
ing experience = 3 in last system - principal and teaching grades
6, 7, and 8 in three teacher elementary school.

Primary Reasont
I originally trained for teaching, but after three years
of college, I felt a call to preach, After graduating I
had to teach and preach both for several years until I
came to a church that wns large enough to support me full
time,

Secondary Reasons
None .

SYSTEM I, INDIVIDUAL 6%

Single woman « 28 « B, S, Degree - O dependents - 1 year teach-
ing experience, all in same system - teaching Sth and 6th grades
in 4 teacher eiementary school.

Primary Reason:
My only reason for leaving teaching was to go to seminary
to prepare for my present work as a religious education
director. From early childhood I wanted to go into full
time religious work, However, due to the death of my father,
I wasn't able to realize this ambition immediately. I tock
a Jjob for z year whieh enabled me to go ahead and pursue my
original goal. I enjoyed teaching and will very likely go
back into it some day.

SYSTEM I, INDIVIDUAL 65

Single woman - 49 -« B, S, and M, S, Degrees - O dependents =
24 years teachl experience, 7 in last system - teaching speecial
music in 16 teacher elementary school

Primary Reasont
It was necegsary for me to cuit teaching in order to take
care of my elderly parents.

Secondary Reasont

The teaching load is not fairly distributed. There are
always some work horses and the principals load them up.
In my area for instance, I was expected to have a regular
class and teach music for others. This scemed to be 1}
times as much work as that performed by a regular teacher
at no more financilal consideration. In athletics, on the
other hand, coaches who work extra are paid extra and are
lauded and praised.
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SYSTEM I, INDIVIDUAL 66

Single woman - 23 - B, S. Degree =~ nc dependents - one year
teaching experience all in last system - teaching 6th grade in
8 teacher elementary school,

Primary Reasont
I was offered $500 more on the year to go with TVA, After
five years my salary is over $,000 which is #,000 more
than I would be making had I stayed in teaching.

Secondary Reasont
I didn't feel 1like I was doing the kids justice. I did
enjoy working with children. I can f{ollow directions, but
I ¢on't give them,

SYSTEM I, INDIVIDUAL 67

Married woman -~ 32 - B, S8, Degree « O depen@ents - 4 3/4 years
teaching experience, 3/ year in last system - teaching 4th and
b5th grades in 25 teacher elementary school.

Primary Reasont
I jJust didn't plan to teach for more than a part of a year.
The only reason that I did it was that my son was in a
fourth grade of 48 children and they couldn't find another
teacher, I had had four years of teaching experlence in
another state, so I volunteered to finish out the year, I
had the top 3% students in fourth and fifth grades, It had
been a while since I had taught so I went to the county su-
pervisor for help and all he told me was "“Why, Mrs. ___,
you know how to do that", principal helpe& me as much
as I requested, but he had 24 other teachers to worry about,
I enjoyed it but I felt overworked, Having the top child-
ren In both grades, I had 34 leaders and no followers. I
was at my wits end to try and keep them all interested.

Secondary Reasont
As I stated, I didn't intend to teach more than this one
year, because I have been helping my husband get his busi-
ness started. We are jJust now beginning to see daylight,

SYSTEM J, INDIVIDUAL 68
Married man - 27 - B, 8, Degree « 2 dependents ~ 1 year teach-

ing experience, all in same system -~ teaching Bth, 9th, 10th
grades science in 30 teacher Junior-senior high school.
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Primary Reason:
The salary I received as a teacher was inadequate for a
married man with dependents.

Secondary Reasont
When I was in high school I had some very fi e teachers of
the highest caliber, While I was teaching I was very much
disappointed with about half the teachers in my school with
whom I was assoclated. There was backbiting, bickering, and
other things that showed an unprofessional attitude. e
principal was a stupld old ox., He treated college gradu=-
ates (his teachers) as i1f they didn't have enough sense to
get in out of the rain, I now have a very low opinion of
our educational system, Once when I had a disagreement
with the princi s one of the old-maidish men teachers
got wind of it and told his classes ~ some of which were
my own students., Another handicap I experienced was that
I didn'*t have a regular classrooms I taught laboratory
science, yet I was supposed to teke down an experiment and
have the room ready for another teacher in five minutes,

SYSTEM J, INDIVIDUAL €S

Married man « 30 - B, S, and M, S. Degrees - 2 dependents - 1
year teaching experience all in same system ~ teaching English
and History in 24 teacher junior high school.

Primary Reasont
The main reason that I left teaching was financial, When
I came out of school I took a job as a salesman for 2% years
making a good income, When that job folded I entered teach-
ing as I always planned to dos I couldn't become reconciled
tc the tremendous cut in salary I had to take, so I took
on part-time work in my present position, 1 ended up work-
ing myself to death, I decided that i1f it took a second
Job to make 1t possible for me to teach, that it wasn't
worth 1it.

Secondary Reason:
I'm the kind of fellow that I want coffee and cigarettes,
The routine of teaching leaves very little time for such
relaxation.

SYSTEM J, INDIVIDUAL 70

Married man -« 28 - B, S. Degree -~ 2 dependents ~ 3 years teach-
ing experience, all in same system -~ teaching 5th grade in 20
teacher elementary school.
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Primary Reason:
The primary reason I left teaching was monetary. I taught
day, night school, and worked at Sears on Saturdays. I
st1if1 couldn't maée it financially., I got a great deal of
personal satisfaction, but it didn't feed and clothe me,

Secondary Reason:
I had some _ _ _ good ideas and when I tried to use them
some _ _ _ supervisor would come in and say that wasn't
the way they do in Schools, I had to keep modern
art to a minimum and never could have a fire in school for
science experiment. There were insufficient facilities.
My prineipal was a straight laced sort of fellow and could-
n't see to any new ideas, I had a student teacher, U-T
paid the board of education, and I thought we teachers
should get extra pay for such extra duties. I got mad
and went to the superintendent. He got mad too and never
did explain it to me satisfactorily. I also had to keep
the gym open for community basketball games on Saturdays.
I only got to see my family on Sunday. Teachers had to
sign in and sign out. Teaching i1s too confining. Two or
three women were made prinecipals in this system. This was
discouraging to me as I had administrative ambitions.

SYSTEM J, INDIVIDUAL 71

Married man - 30 -« B, S. and M. S. Degrees - 4 dependents -
5 years teaching experience, 3 in last system - teaching 5th
grade in 3% teacher elementary sehool.

Primary Reasont
Our third baby had just arrived and we had to get out of
the zpartment in which we had been living. I needed more
money to manage the down payment on a house, The company
for whom I had been working in the summer offered me per-
manent employment at $1400 more per year., I talked it orer
with the superintendent of schools and he szid that if I
didn't like this new job that I could come back and the
only thing that I would lose would be my temure which I
had by that times I then submitted my resignation and went
to work for this company in June, Shortly thereafter, the
company changed handsy and I became dissatisfied witﬁ the
new policies, By the middle of the summer, I decided to
go back into teaching, I went into the administrative of=-
fices and was making application when my former superviscor
saw me, He let me lnow right quick that there was no
opening for me in the system, A new superintendent was in
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and with this supervisor opposing me, I didn*t have a
chance, I later found out that a principal had requested
me, but that this supervisor had blocked it. I didn't
know exactly what I had done to antagonize him so. I re-
member now that he was guite critical of some of my methods
the first year, but I hadn't thought too much about it.

At another time, some of us were having a discussion rela-
tive to whether teachers with children or teachers without
children did the best Job, This supervisor made the state-
ment that he thought that teachers with children of their
own sometimes become more emotionally involved with other
pecple!s children. I somewhat Jokingly said that some-
times couples without children fostered all their love

and affection on animals and that you couldn't tell whether
they were treating animals like children or children like
animals. I found out later that this supervisor and his
wife were childless and had a little dog that they were
quite fond of,

Secondary Reason
I became irritated at times with higher-ups. Also, I had
most of the problem children of the 5th and 6th grades.

SYSTMM J, INDIVIDUAL 72

Single woman - 22 - B, S. Degree - 1 year teaching experience
all in same system - teaching typing znd shorth nd in 25 teach-
er evening high school,

Primary Reasons
I prepared myself to teach business eduecation subjects,but
when g applied for a position there was none availablej so
late in August I took a position as secretary with the So-
cial Security Agency. As soon as I took this position, of-
fers to teach started coming in., I didn't feel that I could
go back on my Job, but I did accept employment in the even-
ing high school program two hours a night, two nights a
weeks. I could h ve gone back this year ﬂut they wanted me
to teach four hours a night, which I didn't feel able to do
with a full time Job during the day. I have not applled
for a full time position as I would have to take a big sal-
ary cut over vhat I am making now as a secretary.

Secondary Reasons
None.
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SYSTEM J, INDIVIDUAL 73

Single woman « 32 - B, A, Degree - 6 years teaching e erience,
1l year in last system « teaching math and English in 26 teacher
high school,

Primary Reason:
I had left teaching before and had done math work for a
governmental agency in Washington arnd liked this type of
work. There is better pay in my present profession. I had
originally planned to do temporary summer employment in
?eaggg g%ants, but they offered a permanent position and
t .

Secondary Reason:
At the end of the school day I couldn't forget my work une
til the next day and I can with my present job. I never
felt I had time for my personal life,

SYSTEM J, INDIVIDUAL 7%

Married woman « 60 - B, S, Degree - 17 years teaching experi-~
ence, 7% in last system (2} years lately) - substituting in
40 teacher high school.

Primary Reasont

The system had a tenure plan whereby if you taught success-
fully for two years in one school you were placed on a per-
manent tenures Because of my age, they wouldn't let me be -
placed on a permanent tenure. Therefore 1 was only employ-
ed on a temporary basis. Substitute work 1s not very enjoy-
able, I would have remained in teaching if I could have
been placed in a permanent position,

Secondary Reason:
None,

SYSTEM J, INDIVIDUAL 75

Married woman - 30 -~ B, A, Degree « 4} years teaching experi-
ence, 1% in last system - teacher of homebound children,

Primary Reason:
I had to quit twice before with the birth of my first two

children., After this third child came, I decided that it
wasn't worth it financially to have to place them all in
nursery schools,
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Secondary Reasoni
There were no secondary reasons, but I do have two com=-
plaintss In teaching your work is never through, and
salaries are pretty lov.

SYSTEM J, INDIVIDUAL 76

Widowed women -~ 46 « B, S, Degree - 12 years teaching experi-
ence, 3 in last systew - teaching 3rd grade in 1% teacher ele-
mentary school.

Primary Reason:
The only reason that I left teaching was the faet that I
had an automobile aceident which left me crippled.

Secondary Reason:
None

SYSTEM K, INDIVIDUAL 77

Married man ~ 29 « 2 dependents « 1 year teaching experience =
all in last system - teachi g driver education and ccaching in
80 teacher high school.

Primary Reason:
The main reason I left teaching was financial. I'm still
in debt from my iear of teaching. Laborers make more than
teachers, Why, kids can go into the plants after high
school and be making more in 3 or 4 years than a teacher
with 4 years of college and 10 years experience., It's not
right.

Secondayy Reasons
I think teachers are spineless. They are afraid to stand
up and say what they thinke They fo med a union in this
system last year. Many spoke out against it = and many
kept quiet. They were af ald for their jJobs. Out of 300
teachers, less than 100 joined. When I started teaching
they came to me and said everyone must join the local as«
sociation and asked me how I wanted to pay. I paid the
$25.00 and for nothing, I made up my mind I wouldn't join
again if I came back., Also, I couldn't see any future.
You have to go back to school to get a master's or a doc-
tor's degree and even then you don't make much,
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SYSTEM K, INDIVIDUAL 78

Married man - 41 -~ B, S. and M. A. Degrees - l4 years teaching
experience, 11 1n last system - teaching mechanical drawing in
80 teacher high school.

Primary Reasont

I was at the top of the pay scale and there was no future
ahead of me except possibly in administration and I wasn't
interested in that type of work, I felt insecure as a
teacher because I always had to "scrounge" around for work
during the summer, I wanted some things that I couldn't
get on a teacher's salary. Then, too, my daughter was go~
ing off to college and you know how that costs. In fact,
most of the stuff you see around this house was bought
from money I made outside of teaching. It isa hopeless
situation from where I sit., No matter how you look at it,
teaching is a woman's profession and women are in no posi-~
tion to demand the salaries that men require. Don't get
me wrong; I never did think that my hour in the classroom
was more valuable than a woman's, but it is simply a matter
of economics. A wom n can get by better on her income. The
majority are married and are merely supplementing their hus-
bands! incomes. Of those who are single, most of them do

" not have families that depend on them for support: If the
schools expect to keep men teachers who have something to
offer, they are going to have to pay them more and are also
going to have to arrange full-time employment for them,

Secondary Reason:
Another reason that caused me to leave was the lack of so~
cial Qrestige. Now that I am working in what is considered
a man's Jjob, I feel more accepted. I'm not bitter about
teaching for I enjoyed my years in the classroom very much
and think that I was successful as a teacher. I grew a lot
personally during my years of teaching, and I know that my
past experiences make my present Job more enjoyable. I
think that it is almost a crime that there are not more men
in the classroom; I was president of our local teachers
organization during my last year: During the year, some
of us Jjoined a teachers union hoping that this might help
us, We had less than half Jjoin, so for the present, this
maneuver hasn't helped,

SYSTEM K, INDIVIDUAL 79

Mzrried man - 39 - 3 dependents -~ B, S. Degree ~ 6 years teach-
ing experience all in same system -~ teaching printing and math
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in 80 teacher high school.

Primary Reason:
When I started tcaching in this system 1946 I planned to
stay in the professions I taught for five years in
Junior High under a very fine principal. In the fall of
1950, I started doing some printing work on the side main-
ly t2 convince the administration that I was capable of
running the printing program in the new high school that
was then being built. The only training I had in printing
was in high school and so I had to learn a lot over and a
lot new, I started off with a little hand press that cost
$100 for which I paid $15 down. I convinced the administra-
tion, for I was transferred to the high school to teach
prin%ing. Actually I had one class in printing and the
rest in math, I surprised myself though. The 1ittle bus-
iness that I had s arted to convince the administration
really mushroomed, and I kept getting more work and more
equipment. When i star~ted in at the high school that fall
I worked 114 hours the first week at printing and teaching
combined, I aetually had more than two full-time Jjobs.
Had circumstances been different I would have hired some-
one to look after the shop for me and gone on with teach-
ing for I liked 1t. To put it simply the principal and 1
Just didn't get along, He would preach democracy, but was
very autocratic in his aetions, He wanted the scﬁool print-
ing shop to do all of the school's printing. I only had one
class that met one hour a day, and these boys were taking
it for the first time, BHe ac%ually wanted a production
shop and I couldn't teach what I wanted to and do all the
work he wanted done., If you put the other shops on the
same bagis, the wood shop would make all the school furnie-
ture and the home ec department would run the cafeteria,
Then too, the boys were never allowed to do any personal
rinting. It seemed to methat it wasn't giving them much
ncentive, I offered to teach half time and do all the
school system's E:inting the other half, but there was no
precedent - so that fell through. There was 30 much une
pleasantness with this principal, and my own business was
growing so rapidly, that I finaliy resigned to run it full
time. My income has doubled < though I work twice as long
as 1 d1d teaching, and in addition I have $20,000 worth of
equipment - whereas I started with a $15 outlay,

SYSTEM K, INDIVIDWAL 80

Married man -« 30 - 3 dependents - B, S, Degree - 5 years teach-
ing experience, all in last system - teaching English and Social
Studies in 80 teacher high school,
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Primary Reason:
I*1]1 be glad to list the reasons for my leaving the teach-
ing rrofession, In 1-2-3 order they are: (1) Plain old
economics ~ by that I mean lnsufficient salary, In my
present job as life insurance salesman I immedlately Jjump-
ed $800 in the year and I feel that there 1is more chance
for advancement. In my present job, you make what your
work 1s worth, Also, there is more freedom., (2) I became
disappointed when I saw the Tennessee teachers blindly be~
ing led into Social Security, I belleve that survivors
insurance benefits could be obtained under present system
with very little cost. This was only one instance though-
too many teachers sit back and either don't kmow enough or
are afraid to say what's on their minds, (3) I became fed
up with some appointments that were belng made in our sys-
temy The crowning blow came when they chose a man for a
very high place in administration over another man who had
a doctor's degree and who in my opi ion was an infinitely
better administrator than the one selected. As a result
the man passed by is no longer with the systems. (4) I was
president of our local teachers organization, during my
last year. All the ?revious presidents had gone into admin-
istration and I didn't want that said about me.

SYSTEM K, INDIVIDUAL 81

Married man « 35 - 1 dependent « B, S« Degree - 1 year teaching
experience, all in last system -~ teaching physical education
in 29 teacﬂer elementary school,

Primary Reasons
They cut the budget and did away with physical education
teachers in elementary schools. There were no other va-~
cancles at the time. I had to get ancther job,

Secondary Reason:
None.

SYSTEM K, INDIVIDUAL 82

Single woman « 29 - B, S. Degree - O dependents - 4 years teach-
ing experience, all in last system - teaching 1lst grade in 16
teacher elemen%ary school,

Primary Reason:
The main reason that I left was physical exhaustion. I love
teaching, but teaching doesn't love me, I had better ex-
plain that. They were committee crazy in my system. I
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don't think they could make a decision without forming a
committee. The trouble with me was that I couldn't say

no - and there was a certain amount of pressure to make one
want to participate. Don'*t get me wrong - I think a cer-
tain amount of extra work 1s necessary and I was always
willing to do my share. However, I was single and I guess
they saw that I was willing, so I was loaded down. Being
single, however, I wanted to carry on an active social life.,
This, plus this constant outside work wore me down physi-
cally, (My doctor wanted me to quit two years before I
actually did.) I believe that too much time is being de=-
voted to outside activities and not encugh to teaching,

It really wasn't money that made me quit for I took a

$600 cut in pay when I accepted my new job,

SYSTEM K, INDIVIDUAL 83

Married woman - 51 - no dependents - B. S. Degree - 15 teaching
years - 4 in last system - special art teacher in three elemen-
tary schools,

Primary Reason:

When I came to this system, they had more money than they
do now and each elementary school had a special) musie, art,
and physical education teacher plus a librarian. I was a
special art teacher and enjoyed the work very much, As
school funds were cut down the physical education teachers
were cut out and the music¢ and art teachers were put on a
traveling basis which was most unsatisfactory to me from a
personal standpoint. I had three elementary schools and
1200 children. I would meet a group on Monday for one per-
iod and wouldn't see them for another week: I couldn't ever
really get to know any of them, I have the feeling that a
special teacher should get to know each child very well and
should participate along with the regular teacher in the
planning for the sehool program.

Secondary Reason:

No - none at all:. This 1s a very good system.

SYSTEM K, INDIVIDUAL 8%

Married woman - 24 « no dpendents ~ B, S. Degree -~ 3% years teach~
ing experience, 2} years in last system - teaching 1lst grade in
25 teacher elementary school.

Primary Reason:

Maternity.
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Secondary Reason:
None.

SYSTEM K, INDIVIDUAL 85

Married woman - 25 « no dependents - B, S. Degree - 4 years
teaching experience, 3 years in last system -~ teaching Lth grade
in 19 teacher elementary schools

Primary Reasoni ‘

The c¢lasses were too larges I couldn't do the creative

ge of teaching that I wanted to do with such large classes
(36 and 37)s There was no personal satisfaction to me in
such a masg~type teaching situation, Also I missed the
assoclation that you get with adults and adult problems.
It got to the point where I anjoyed teaching less and less.
Since I wasn't dependent upon teaching for a livingy I just
quits If the class slze were less I might have stayed.

Secondary Reasont
The meetings were too long and too dull. You feel obiiga=~
ted to do a certain amount of committee work: I didn't
feel as if much was accomplished, If courses could have
been substituted on adult level, I think it would have done
teachers more goods The teaching load was so heavy and
there were so many outside responsibilities plus my home
responsibilities that there was little time to learm more
about the subjects I was supposed to be teachings

SYSTEM K, INDIVIDJAL 86

Married women - 42 - no dependents - B. S¢ and M. A. Degrees =~
0 gears teaching experience, 12 in last system - teaching math
0 teacher high school.

Prirary Reason
It was an incrsasingly uncomfortable situation being a teach-
er with my husband in a high administrative position in
this system, I didn't feel as if I could be as free in
speech or actions in our staff meetings as I formerly had,

Secondary Reason:
My husband has always wanted me t0 stop teaching and this
Just seemed a good time to make the change,
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SYSTEM A, INDIVIDUAL 87

Married man - 36 = M. S. Degree -~ 2 dependents - 6 years teach-
ing experience, 4 in last system - teaching math in high school.

Primary Reason?
I made $3,000 more to begin with in my present job, 1In
teaching, the top opportunity would be principal of a large
school. At present, my salary is more than the principal
of the largest school in this county.

Secondary HReason$
There were so many extra duties both day and night,

SYSTEM A, INDIVIDUAL 88

Married man - 26 - B, S.y A. B,y B. D. Degrees - 1l dependent =~
3% years teaching experience, 2 1n last system - teaching sci-
ence and math in gradel-l2 school.

Primary Reasons
I had planned upon entering the ministry and also contim-
ing teaching in ch rch related colleges or umniversities,
The time I taught was preparatory training and planning for
Theological Seminary.

Secondary Reasont
The low salary was a secondary reason. Before deduction
only $2,007 per year, The immorality of one principal with
whom I worked disg sted me. He has since been fired,

SYSTEM C, INDIVIDUAL 89

Single man -« 28 - B, A, and B, D. Degrees - O dependents - 1
year teaching experience, all in last system - teaching 7th
grade and physical educa%ian coach of all upper grades in grades
of 1«8 elementary school,

Primary Reasons
I am a minister, I taught one year after college and before
attending Seminary, I was asked to teach because of short-
age of teachers,

Secondary Reason:
My chosen profession caused me to leave, but the political
situation in our county is h rting our school system.
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SYSTEM F, INDIVIDUAL 90

Married man - 26 -« B, S. Degree -~ 3 dependents - 3 years teach-
ing experience, 2 in last system - teaching physical education
and coaching in school grades 1-12,

Primary Reason:
The salary limitation was the primary reason. There was
too little difference between starting and maximum salary.
I had outslide pressures from other than local school staff.
I desired to be in a profession where renumeration was more
and advancement easier to calculate,

Secondary Reasont
I had to worry about a summer Job. Although I liked coach-
ing, I didn*'t particularly like teaching.

SYSTEM H, INDIVIDUAL 91

Single woman - 23 « B, A. Degree « O dependents -~ 2 years exper-
ience, both in last system - teaching English and commercial
subjects in 7~12 grade school,

Primary Reason:
My only reason for leaving teaching was for further study
in order to prepare myself for religious worke.

Secondary Heason:
None.

SYSTEM I, INDIVIDUAL 92

Married man -« 26 - B, S. Degree - 3 dependents -~ 1 year teach-
ing experience, 4 year in last system - teaching 6th and 7th
grades in elementary school, grades 1-8.

Primary Reason:
There was an obvious lack of discipline in previous grades
in the school where I taught, I lacked experience in deal~
ing with what vas a disciplinary problem rather than a
teaching problem. I felt that the prinecipal lacked any
educational aim, The school program seemed to be set u
so that children could be pubfic wards in a nursery rather
than be taught, The salary was completely 1nadeguate for
a married man, I didn't like the school system'!s adherence
to NEA program and their demand that every teacher belong
to NEA,



190

Secondary Reason:
Parents seemed to think teachers are their slaves, There
were always several poor students dragging good students
behind in every class. I disliked the hot lunch program,
poor food and poorly prepared. The fact that students
bhad no cholce gut to utilize this - a program that 1s part-
ly a2 government h nd out and partly utilized in some schools
to enrich the administration.

SYSTEM I, INDIVIDUAL 93

Married woman - 42 - no dependents - no degree (2 years college)
16 years teaching experience, 8 in last system - teaching S5th
and éth grades in elementary school.

Primary Reason:
My husband changed jobs and we moved to this small town,
I don't have a degree., and this system hires only teachers
with degrees - so therefore I am not teaching, Although I
think the teaching profession in itself is very satisfae-
tory, I do think the salaries should be raised.

Secondary Reasons
Hone,

SYSTEM I, INDIVIDUAL 9%

Married woman -« 47 - no dependents - B, A. Degree - 9 years
teaching experience, 1 in last system - teaching 6 and 7 grades
in elementary schoci.

Primary Reason:
My husbaend was transferred toanother state. Since his work
takes him to all parts of the state, we are moving often.
(We have a mobile home). I have ne% b en in any location
long enough to apply for a teaching position,

Secondary Reasoni
None,.

SYSTEM J, INDIVIDUAL 95

Married man ~ 31 - 2 dependents - no degree - (2 years college)
7 years teaching experience, all in last system - teaching
Refrigeration and Air Condi%ianing in Veterans Vocsational
Training high school.
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Primary Reasons
I left teaching profession to accept a position which of-
fered more opportunity for advancement,

Secondary Reason:
The salary in teaching was inadecquate,

SYSTEM J, INDIVIDUAL 96

Single man - 28 - no deperndents - B, A, and M. A, Degrees - 1
year teaching experience, all in last system - teaching eog-
raghyi history, speech, and dramatics in junior-senior

schoo,

Primary Reasont
There was no final authority for disciplinary cases in my
schoole The principal did not back up teachers, He lacked
only three years to his retirement age, otherwise the Board
probably would have fired hims. Seven %eachers out of 23
left when I did. It was a very unhealthy situation. I
was to be transferred to another high school in the system
to take over the school system's FM Radio Station. I was
fully cualified for this job. The prineipal of the school
where I was belng transferred had gone on vacation as soon
as schcol closed in June, so I talked with his assistant
and we set up tentative schedule. I left for the surmer,
Since I did not further check with the principal, he did
not approve ny transfer. Since I did not get the transfer
to teach radlo and disliked my former school, I 4id not
sign the contract,

Secondary Reason?
With M. A. Degree, my s»lary was only $2595 per year. While
I felt I would enjoy teaching as a profession I could not
teach for that amount in a school where I was unhappy. There
seemed to be quite a bit of intrigue and politicking between
rival factions in the city system, I didn't study the par-
ties involved, nor the issues, as I thought all should have
the same goal - good teaching and a good school systeme I
had only one class in Speech, There was no emphasis on
Speech and the prinecipal seemed to regard Speech class as
something very unimportant.

SYSTEM J, INDIVIDUAL 97
Married man - 30 - 4 dependents -~ B, S. Degree = 2 years teach-

ing experience, 1 in last system -~ teaching industrial arts in
junior high school,.
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Primary Reason:
The salary of course was insuffieient, My materials, tcols,
and equipment were insufficient and inadequate. The dis-
cipline in my school was very bad partly because of the ex-
isting state regulations, but even more so because of the
poor attitude of the principel. The attitude of others
toward teachers and the teaching profession was unfavor-
able. During my teacher training studies I was filled with
a lot of noble and high sounding ideals of working with the
youth of today to build a better world. This was all vexy
good so far as it went., It seems that a lot of the teach-~
er training is superfluous and impractical, that it doesn't
prepare the teacher properly for the Job. One of the most
disillusioned and bewildered groups I ever saw was the new
teachers I talked with at our homecoming the year after my
giiduation. The biggest complaints were salary and diseci-
pline.

Secondary Reason:
Nonea

SYSTEM J, INDIVIDUAL 98

Married woman ~ 31 - B, S. Degree -~ 1 year teaching experience,
all in last system - teaching home economics in junior-senior
high school,

Primary Reason:

I ecould not condone the attitude of the principal toward

the students or teachers. I discussed some of the inecidents
with the Superintendent of City Schools. He realized this
men was unfit, from reports prior to mine, but the tenure
set-up would make it very difficult to get rid of him, He
was a leader of one of the two "political®"factions in the

School System,

Secondary Reasont
Too many demends are made of teachers after school hours.
The pay 1s insufficient. There is lack of dignity 1n the
teaching profession and lack of standing in the community.,

- SYSTEM K, INBIVIDUAL 99
Married man -« 43 -~ A. Bey Me A.y, M. Ed., Ed. D. Degrees - 20

years teaching experlence, 11 in last system - superintendent
of city system.
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I do not think I have left the teaching profession. Let's
say that I have left a "field" position in education. My
present salary is 150% of las year as superintendent. I
am now Associate Director, Education Department of an In-
dustrial firm,

Primary Reasont
I do not think this guide applies to me,

Secondary Reason?
Noneu

SYSTEM K, INDIVIDUAL 100

Married men - 32 - B, S, and M, A. degrees - 4 years teaching
experience, 2 in last system - chemistry teacher in high school.

Primary Reason:
Teaching salary has not become sufficlent to raise a family.
My opportunities for advancement were limited, There is
lack of respect by populace for teaching profession., Teach-
ing has become a semi-profession rather than a respected
professione, Ten months leave a teacher two months in which
to "scrounge" for a living in degrading jobs,

Secondary Reasons
Teaching takes long hours with little return.



APPENDIX B



195
October 2, 1956

Dear Former Teacher,

I am a graduate student in the College of Fducation at the Uni-
versity of Tennessee, and for my doctoral study I have ~hosen
the following topie, "A Study of Factors Involved in Teachers
Leaving the Education Profession," There is, as you well know,
a nation-wide shortage of teachers, I believe that a study or
this sort will be worthwhile if, as I hope, it points out some
of the prinecipal reasons for teacher dropouts. Your nama has
been given me by the superintendent in the Any Iown School Sys-
tem as an individual who is no longer employed in that system.

My plans are to interview personally former teachers from select-
ed East Tennessee school gystems and to try to determine their
reasons for leaving the education profession. In order to do
this I am requesting that you fi11l1 out the enclosed post card.

I realize that you may have accepted another position in educa-
tion since leaving the Apy Igwp Schools, If this is true, please
indilecate to that effect, sign your name, mail the card, and I
will not trouble you further. If you have not taken another
position in education, I would like your permission to be inter-
viewed together with your present address and phone number so
that I may make an appointment, If you do not wish to be inter~
viewed I, of course, will respect your wishes. I would like,
however, to know whether or not you have taught since leaving
your former position as stated above,

In any case, rest assured that any information you may give me
will be treated in strictest confidence and no names of individ-
uals or schools will appear in my dissertation.

Sincerely yours,

Lawrence G, Derthick, Jr.
Ridge Rock Road, Knoxville

John W, Gilliland, Major Advisor
University of Tennessee

Encl.? 1 addressed post card



196

Name: Sex: Race:

Last School System Year Left:

Marital Status when left profession: at present

Number Dependents on leaving professions: at present

Name and type of last school _ no, teachers

l

Grade or subject Age vhen left total no. yrs. teaching__

No, vears in last system Noe years college

Degree(s) held Certificate

l, Would you please 1list some primary reasons and incidents
that caused you to leave profession,

2+ Would you please list some secondary or contributing rea-
sons that caused you to leave the profession,

3. Would you consider teaching again in the future ~ if so un-
der what conditions?

4, Did you go intc teaching with the idea of permanent pro-
fession - temporary work - or couldn't say, Did you pre-
pare specifically for teaching?
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(POST CARD)

se check one)

I have taught since leaving the Any Towpn Schools, ___
I have not taught since leaving the ¥ " S5chools. __,;
I am willing to be interviewed at my convenlence. __

I prefer not to be interviewed.

(Plea
I (a)

(b)
II (a)

(b)
Name:
Address:

Ph, Ho.t
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Ridge Rock Road
Knoxville, Tenn,
Janusry 25 1957

Dear

First, I want to thank you for your response to my letter of
October 2, 1956, I have enclosed a copy of that letter in or-
der that you may be re-acguainted with my project.,

On the card whieh you returned to me you indicated a willingness
to be interviewed regarding your decision to leave the teaching
professions Since you live some distance from Knoxville, I
would 1like to conduct this interview by mail, So I am again
requesting your cooperation, This time it involves the comple-
tion of the enclosed form,

The first part, you will notice, 1s personal information about
yourself, The second part conslsts of leading cuestions to which
I an hoping you will give narrative-~type answers, Feel free to
go into detall, as I am anxious to know your true feelings, If
you will complete this form and return 1t to me in the enclosed
enve%ope at your earliest convenience, I certainly will appreci-
ate it,

Again let me stress the fact that any information you give me
will be treated with confidence, Neither your name nor the name
of your former school system will appear in my study.

Sincerely yours,

Lawrence G, Derthick, Jr.

Encl: 1 questiommaire
1 addressed envelope
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QUESTIONNAIRE SENT BY MAIL

T0 20 FORMER IEACHERS
lames Sex: Race:
Last 3chool Systems: Year Left

Marital Status on leaving the profession at present _____

Number of dependents on leaving the profession (don't count

yourself) at present
Name of last school Type of last school l-g —
1-6 __
(please check) 1-12__
9-12__
10-12_
Other (specify)__ _

Grade or subject that you last taught

Age when you left teaching Total number of years you taught__
Number of years you taught in last system ___ Total number years

you attended college or university Degree(s) held Kind

of certificate(s) you hold (high school, elem., both, other) __.

(Please do not feel limited by the amount of space on
this form. Use the back if necessary.)

l. Would you please list some u;% reasons and/or incidents
that caused you to leave the teaching profession.
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QUESTIONKAIRE (continued)

2,

3e

Se

6,

7

Would you please 1ist some secondary or contributing reasons
and/or incidents that caused you to leave the teaching pro-
fession,

What is your present occupation?

Would you please compare - percentage wise - the lncome you
realize from your present occupation with that received from
teaehing,

Would you consider teaching again in the future?® If so,
under what conditions?

In college, did you prepare yourself particularly for teach-
ing? ‘

Did yon enter teaching with the ldea of meking it your pere
manent profession?
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Ridge Rock Road
Xnoxville, Tenn,
March 5, 1957

Dear

Thinking perhaps that you may have misplaced ny letter of
Jamuary 22, I have taken the liberty of writing again to re-
quest the completion of the enclosed cquestiommaire, If this
letter crosses your reply in the mail, please ignore it, If
you haven't had a chance to fill out the form yet, I would ap-
preciate your response at your earliest convenlence. Your co=-
operation in this matter will help me very much and make this

resear2h more meaningfule.
Sincerely,

Lawrence G, Derthick, Jr.

Bnel: 1 questionnaire
1 zddressed envelope
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