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ABST RACT 

The pur pose of this study was to determi ne if the perceptions of 

associate degree nursing students regardi ng the teaching effective ness 

of faculty were sig nifica ntly different whe n their faculty were active or 

inactive in  clinical nursing practice. A 28-i tem teacher effectiveness 

rating scale was utili zed to measure teacher effective ness. After the 

questionnaire was develo ped , a pi lo t study was conducted with faculty 

and nursing students in  order to improve the questio nnaire's clarity 

and validity. 

After the pilot study was comple te d ,  a ra ndom sampling technique 

produced ten associate degree nursing faculty names representative of 

those who were actively involved in  faculty practice a nd te n faculty 

names who were not active in faculty practice. A total of 20 faculty 

names was chosen. Students of these faculty were given  the teacher 

effective ness scale a nd a demographic questionnaire. Faculty were also 

asked to complete questionnaires ascertaini ng demogra phic i nformatio n. 

A sample si ze of SO stude nt questio nnaires from each categor y was 

then  selected by use of a ta ble of random numbers. Hypotheses were 

tested with t tests for inde pendent samples. Linear regressio n 

perceived was use d to de termine the effect of student a nd facu lty 

demographic variables o n  the effectiveness of the teachers who prac­

ticed a nd those who did not. 

A re lationshi p was fou nd to exist be tween three variables 

( number of hours the faculty practiced, number of years of teachi ng 
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experie nce , a nd whether stude nts liked or disliked their teacher) and 

the scores on the teacher effective ness rating scale. 

I t  was conc luded tha t  facu lty practice positively affects the 

stu dents ' perce ptions of teaching effective ness. Therefore, it  was 

recomme nded tha t  administrators s hould assist faculty to continue their 

clinical practice as part of their job responsi bilities. 
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CHA PT E R  1 

I NT RODUCT IO N  

Nursing education dur ing the m id-1960s was exper ienc ing a revolu­

tion that was to both solve and raise some important issues .  Pr ior to 

th is time nursing stu de nts were gu ided through the ir cl inical practice 

by exper ienced hosp ital-based staff nurse s .  The se staff nurses 

rece ived l ittle compe nsation or recognitio n. Mo re s ignif icantly nursing 

educators exerc ised l ittle control over the nature or quality of stu­

dent's  c l inical expe rience ( Fasano , 1981). 

To addre ss these issues schools of nursing began to u se cl inical 

faculty who had total responsibil ity for stude nt learning both in the 

classroom and on the cl inical unit  (McNerney, 1971). The nurse edu ­

cator was no longer closely aff iliated w ith the teaching hospital a nd 

w ith the advent of th is trend, a gap began to form between nursing 

serv ice and nursing education. Contributing to th is div ide was the 

gradual moveme nt of programs of nursing f rom hosp itals to institutio ns 

of h igher learning ( I nfante ,  1985). 

With the movement to institutions , nursing faculty involveme nt in 

serv ice settings diminishe d .  As a result  the educator's expertise in 

the cl inical area was neglected ( Kellmer , 1982). Ev idence of th is  

neglect was show n  in studies carr ied out by K ramer in 1974. She con­

cluded that nursing education was becom ing_ irrelevant to actual nurs­

ing practice. · I t  was fel t that th is  lack of relevance stemmed from the 

difference betwee n the ideal world the instructor prese nted and the 

real wo rld of nursing in  wh ich the graduate practiced. Faculty were 
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teaching theor ies that they had no time to te st cl i nically . The re sult 

was incongruence ( Sharp , 1978) • 

Argyr is and Schon (1974) felt that two conditions must be present 

for congrue nce to occur. Initially the educator must be clear about 

what practice s are effective in nu rsing. The n ,  the educator must be 

able to re solve the confl icts surrounding the basis for many of the 

nursing theor ie s. The se authors asse rt that only through curre nt 

cl inical pract ice can the educator compile data to identify , val idate , 

and d isseminate workable theor ies of nursing. 

Another positive outcome for regular cl inical faculty practice 

is that it prov ides assurance that one can do as he/ she teaches. 

Through practice faculty are able to establ ish credibil i ty w ith self as 

well as one • s  peer group s. Pol ifroni and Schmalenberg (1985). also felt 

that faculty practice would improve the quality of pat ie nt care , since 

the best prepared and most expert nu rses  ofte n  leave practice to 

teach. Finally , teach ing and nur sing theory development can be 

enhanced by the research and cl inical illustrations that stem from 

faculty practice ( I nfante ,  1985). 

However , the idea of faculty practice has led to argume nts in 

opposition  as well as in support of the subject. In  the l i terature one 

can f ind l ittle agreement regard ing its be nef its. Some argue that 

psychomotor skill s are so readily lost that the educator could not 

retain nursing skill s through sporadic practice. O thers state that no 

relationsh ip has bee n found to exist betwee n the performance of cl ini­

cal skills and the qual ity of teach ing. In fact ,  some argue that regu­

lar faculty practice may serve to further confuse the role of teacher/ 
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nurse eve n more and lead to heightened role conflict for faculty. 

Finally, due to heavy teachi ng loads, committee work, service projects ,  

research reports, pre se ntations, and consultatio ns the addition of such 

a weighty responsibility a s  clinical practice could re sult i n  burnout 

( I nfante, 1985) . Clearly, the Issue of faculty practice and its effect 

on  the quality  of instruction require s more systematic study. 

Who should be studied?  The re searcher felt that due to the 

emphasis upon the teachi ng of technical skills in  associate degree 

nursing programs the faculty and students from these programs should 

be surveyed. If curre nt faculty practice were to make a difference i n  

teaching effective ness, it should occur in  these programs (Montag, 

1983) . 

Purpose of the Study 

The purpose of the study was to determi ne if the perceptions of 

associate degree nursing stude nts regarding the teaching effectiveness 

of faculty significantly differe d whe n the faculty were active or 

inactive in clinical nursi ng practice . 

Stateme nt of the Problem 

The literature indicates that the topic of faculty practice i s  a 

recurre nt controversial issue. within the nursing profession. Even 

though models of faculty practice exist such a s  the practitioner-teacher 

model, joi nt appoi ntme nts, released time for practice, a nd collaborative 

arra ngeme nts, these have demonstrated only limite d success ( I nfante, 

1985) . 
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Ma ny va ried app roaches have been u sed to evaluate faculty p rac­

tice and faculty teaching sk ills. Howeve r a revie w  of l i te ra tu re fa iled 

to p rov ide stu die s whe re stude nt evaluations we re u sed to dete rmine 

whethe r faculty p ractice had an effect o n  teach ing effectiveness. 

The refore , this study sought to dete rm ine what effect faculty p ractice 

had upon students' pe rceptions of facu l ty teach ing effectiveness. 

Answe rs to the follow ing questions we re sought :  

1 . Was the re a relationsh ip be twee n faculty p ractice and stu­

dents' pe rceptions of teach ing effectiveness? 

2. Was the re a relationsh ip be twee n faculty demographic charac­

te ristics and students' pe rceptions of teaching effectiveness? 

3. Was the re a relationship between stude nt demographic charac­

te ristics a nd the ir  pe rceptions of faculty teach ing effec­

tive ness? 

Hypothe ses 

Seve ral null hypothese s we re de rived f rom the re search questions 

posed in the stateme nt of the problem. They we re a s  follow s :  

1 • The re i s  no relationship betwee n faculty p ractice a nd stu ­

de nts' pe rceptions of teach ing effectivene ss . 

2. The re is no relationsh ip between faculty demographic charac­

te ristics a nd the ir perce ived teach ing effectivene ss. 

3 .  The re is no relationship between student demograph ic char­

acte ristic s  a nd stude nts' pe rceptions of faculty teach ing 

effective ness. 
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Need for the Study 

Minimal a ttentio n has been given In the nur si ng literature to the 

evaluation of faculty practice. The expected outcomes  of the practice 

( I  .e. , the enha nceme nt of quali ty of nursi ng care a nd stude nt 

learni ng , the professiona l developme nt of staff , and the improved links 

betwee n education and service) have not been ade quately demonstrated 

( Royle & Crooks, 1985). 

Not only i s  there a scarcity of i nformation surrounding faculty 

practice , but the i nformation in  print i s  full of a mbiguitie s  a nd con­

tradictions. Propo ne nts c laim that to mai ntain clinical compete nce a 

person must practice nursing. On the other hand , some feel that. the 

demands of practice will detract from the time spent o n  teaching and 

researching (Fa sano , 1981). The prese nt study asse sse s faculty prac­

tice from the crucially important perspective of the student. 

Delimitations 

This study dea l t  with a specific population and area of practice. 

Questionnaire s were distributed to second year nursi ng stude nts 

enrolled i n  associate degree schools of nursing in the East Te nne ssee 

area . 

Limi tations 

This study was limited in that any co nclusions drawn from this 

study may be· ge nerali zed only to the study populations. Response s 
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were l im ited to those nursing stude nts w il l ing to partic ipa te in the 

study. 

Basic Assumptions 

The follow ing assumptions were made: 

1. The questionna ire el icited val id re sponse s. 

2. The stude nts responded accurate ly a nd tru thfully. 

3. The stude nts were concerned about improv ing nursing educa­

tion through re search. 

4. The stude nts believed that the ir response s  would be kept 

conf ide ntial. 

5. T he students were qual if ied to judge the teaching effective­

ne ss of the ir facu l ty members. 

Def initions of Terms 

The fo llowing terms are def ined and/or interpreted a s  they are 

specif ica lly u sed by the inve stigator In this study. 

Associate Degree Nursing Program. A 2-year term inal nur sing 

program that Is u sual ly  conducted and contro lled by a community 

co l lege. The program is designed to produce ge nera l duty or staff 

nurses. S ince these nurses give direct care to patients , a high 

degree of technica l nur sing knowledge and skil l I s  requ ired of the 

graduates of these programs ( Nationa l  League for Nursing , 1985). 

Assoc iate degree nursing student. A student e nrolled in  a 2 year 

program in nursing who w i l l  receive an assoc iate degree in nursing 
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upon graduation and be eligible to write the exami nation for lice nsure 

a s  a registered nur se ( Na tional League for Nursi ng , 1978). 

Classroom teacher . A registered nurse , employed by the u niver­

si ty or college , who teache s theory to nursing students. 

Clinical teacher . A registered nurse , employed by the university 

or college , who teaches nur sing students in  the clinical area for at  

lea st a minimum of  two weeks in any· one area . 

Clinical teaching. Those actions , activities ,  a nd verbali zations of 

the clinical teacher which facili ta te learni ng in  the clinical setting 

(O'Shea & Parsons , 1979). 

Faculty practice. The involveme nt of nursing faculty in  cli nical 

practice wi thout the responsibili ty of stude nt supervision. 

Teaching effective ness . The process of tra nsmission of knowl­

edge , skills ,  and attitude s ,  a nd the creatio n of an e nabling a tmosphere 

( Knox & Moga n ,  1985). 
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CHAPT E R  2 

REV I EW OF THE  L ITE RATU R E  

I ntroduction 

What makes a school a top-ranked school of nursing? I n  a rece nt 

study by the facul ty of the School of Nursing of The U niversity of 

Texas at  Austi n  (Wa ndelt, Duff y & Pollock, 1985) , the most frequent 

f irst response to that que stio n was, 11 the qual ity of the faculty11 

(p. 43). The influe nce of faculty effectiveness has bee n found to 

permeate all the components of a school ' s  curriculum. But who should 

evaluate that effectiveness?  In  our day of consu mer ism the stude nt is 

clearly the consu mer of nursing education and I� in  a positio n to judge 

the effectivene ss of the serv ice s re ndered ( Hastings, 1978). 

Since nursing educators exte nd themselve s from the classroom into 

the cl inical area, the evaluation of teachers of nursing is a complex 

proce ss ( Knox & Mogan, 1985). Th is rev iew of l iterature w ill, there­

fore, focus on  the information available on  the competenc ies of teachers 

in the classroom and cl inical areas and the related concept of faculty 

practice. 

Classroom I nstruction 

I s  teachi ng a scie nce or an art? Richardson a nd Matheny ( 1978) 

bel ieve it i s  both. They assert that the teacher should be v iewed a s  a 

performing artist whose job it  is to i ncrease the stu dent' s  i nterest in 
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learni ng . They believe that the student i s  motivated to learn if the 

teacher ca n ( 1)  make the task meani ngful , ( 2) i nvolve the learner , 

(3) add novelty to the material , and (4) make the learner feel a s  

though he/she were succeedi ng. 

Although there is  a vast amount of re search related to teacher 

traits that best influe nce learni ng , there are o nly a small number of 

variable s that emerge consistently .  The se variables are : ( 1)  e nthusi­

asm , ( 2) clarity ,  ( 3) criticism , (4) busi nesslike attitude , (5) flexibil­

ity ,  (6) u se of po�itive feedback , (7) u se of stude nt i deas ,  and 

(8) use of structuri ng comments ( Rosenshine , 1976; Rosenshine & 

Furst , 1973; Shavelson & Dempsey-Atwood ,  1976). 

Much re search on  teacher effective ness has been relate d to class­

room organization a nd i nterpersonal interactions. Variable s show n  to 

have consiste nt relationships between eve nts  i n  the classroom and 

learner achievement i nclude: ( 1)  small groups ,  ( 2) tow-level ques­

tions ,  ( 3) simple excha nges between teacher and students , ( 4) a mount 

of i ndividual competition ,  ( 5) amount of time spe nt i n  teaching , 

(6) exte nt to which learni ng episodes were li nke d ,  (7) stude nt to stu­

dent participation ,  a nd (8) ce ntral role of the teacher ( Duncan & 

Biddle , 1974; Mc Donald , 1976; Medley ,  1977; Michaels ,  1977; 

Rose nshine , 1976: a nd Rosenshine & Furst , 1973). 

Gage ( 1965) ide ntified five characteristics that indicate teacher 

effectivene ss. They included: ( 1) problem-solving ability ,  ( 2) order­

liness ,  ( 3) i ndirectness , ( 4) organizatio n of thought , and (5) warmth. 

Neve ll , Ware , & Smith ( 1978) added to these traits the followi ng Items : 

( 1) quality of orga nization of course , ( 2) degree of interaction a mong 
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the students and teacher , ( 3) interest student had i n  subject ,  

( 4) course dema nds , a nd (5) instructor involvement. 

The School of Nurs ing of The Univers ity of Texas a t  Austin 

(Wandelt ,  Duff y & Pollock , 1985) propose d a description of master 

teachers. They were descr ibed as be ing wel t e ducated w ith a unique 

abi l i ty of be ing able to communicate the ir knowle dge to o the rs b y  the 

use of a var iety of teach ing strateg ies. These teachers were not 

omnipotent,  however , as they knew whe n to make referrals to o ther 

sources of author ity. They approached the ir top ics by deal ing w ith 

the s imple and then the complex , wh ile setting real istic goals for the ir 

students throughout the program. The ir students we re e ncouraged to 

be creative and to develop the ir own problem-solving behaviors. 

Finally ,  these e ducators enjoyed the ir work and were e nthus iastic 

about it. Many s imilar qual ities perta in to c l inical expertise. 

Cl inical I nstruction 

Effective Teacher Behaviors 

Because the nurs ing s tudent must be able to apply the theory 

learned in the classroom to patients in varied settings , cl inical teach­

Ing is a major component of nurs ing education. Therefore , ide ntifica­

tio n  of effective teaching behaviors Is needed in order to enhance the 

learning exper ie nce. 

I n  a study u ndertake n in 1965 , Barham fou nd that 80% of effec­

tive teaching behaviors were related to the teacher-stude nt relation­

sh ip. Barham identif ied four major cr itical teaching behaviors in 

th is re lationsh ip. The y were : ( 1) demonstrating u nderstanding , 
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( 2) accompanyi ng students into the problem si tuation ,  ( 3) accepti ng 

the i"ndividuali ty of students, and ( 4) explaini ng for u nderstanding. 

I n  1966, Jacobson also found that the relationships be twee n teach­

e rs and stude nts we re importa nt to learni ng. Some pe rsonal cha racte r­

istics that  stude nts labeled as  effective included :  patience , honesty , 

warmth , consistenc y ,  flexibili ty , enthusiasm , and a se nse of humor. 

Impo rtant inte rpe rsonal skill s identified were the ability to ( 1) alleviate 

anxiety , ( 2) u se tactful approaches to correct mistakes ,  ( 3) u se sensi­

tivity in  dealing with students , and (4) convey an  i nte re st in  stu­

de nts. Mesolella ( 1974) car ried this  premise one step fu rthe r when 

she concluded that feeling care d for by the instructo r  e nables the stu ­

de nt to care for he r patie nts. I t  seems that o nce they tru st the 

instructo r  they begin to trust their own ability to achieve. Knox and 

Moga n ( 1985) add tha t students are worried that they might harm the 

patie nt and that  they want a teacher who ca n make them feel at  ease. 

I n  a n  article by Gei tgey ( 1969) teache rs were u rged to be more 

stude nt-ce nte red so that stude nts would become more patient-ce nte re d. 

Helpful atti tudes  a nd actions Included: ( 1) being willi ng to a nswe r 

que stions , ( 2) givi ng encou rageme nt and p rai se , ( 3) giving re sponsi­

bili ty as  abili ty i ncreases, ( 4) bei ng accepting and inte rested in  the 

students, and (5) informi ng the students of thei r progress (Dayton , 

1969). Unle ss i nstructors add the se persona l dime nsions to their 

teaching Johnson ( 1976) believes the y ought to be replaced b y  eff icient 

teachi ng machi nes. 

Many othe r researchers in  an attemp t to Ide ntify effective teach­

ing behaviors i n  the clinical area have arrived at the same conclusions 
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as  those reflected in the aforeme ntio ned sectio ns. Dixo n a nd Koerner 

( 1976), 01 Shea and Parsons ( 1979) , Brown ( 1981), Cota nch ( 1981) , 

R ipley ( 1986), a nd Wong ( 1978) have all found that  the signif icance of 

the stude nt-instructor relationship affects the perce ive d effectiveness 

of the cl inical teacher. 

Theoretical Framework 

The pr inc iple that one learns by example can be exte nded further 

into the acquisition of cl inical compete nce. S tuebbe ( 1980) says tha t  

11A large part of the nursing skill s and behav ior learned b y  stude nts 

is relate d  to the behav ior they observe in one of the ir pr imary role 

models: the ir nursing instructors11 (p. 4). 

Th is concept of model ing evolved from Bandura• s  social learning 

theory. This theory proposes that in modeling one indiv idual a ssumes 

the attitudes  and behav ior patterns of another through the proce ss of 

im ita tio n ,  practice , and re inforceme nt. I ndiv iduals are more l ikely to 

im itate models who are perce ived to be expert ,  compete nt ,  a nd of h igh 

pre stige. Once patterns of response are learned , these patterns tend 

to ge neral ize to other situations ( Bandura & Walters ,  1963). 

The importance of soc ial agents as a source of behav ior patterns 

continues to be ignore d despite the ev ide nce that models accelerate the 

learning process. Models are espec ially useful in circumstance s in 

which m istakes are costly or da ngerous. With model ing skillful perfor­

ma nce can be establ ished w ithou t needless errors ( Bandura , 1971). 

Th is is  of particular importance in nur sing. 
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Rauen ( 1974) states that faculty portray three mai n  roles to stu­

de nts: the nurse role , the teacher role, and the person role. When 

faculty enact the nurse role , the cl ient •s  needs are of pr imary con­

cern. Whe n faculty enact the teacher role , the pr imary concern is the 

student • s  needs. Kramer , Pol ifroni, and Organek ( 1986) contend that 

faculty who are not act ively involved in pract ice cannot model the 

nurse role and ca n only  model the teacher and perso n  roles. How-

ever , they bel ieve that faculty act ive in  pract ice can effect ively model 

all three roles and therefore pass the craft of nursing , a s  well a s  the 

knowledge base, along to the ir students. 

Finally ,  Algase ( 1986) wr ites of the dangers inherent in  the sepa-

rat ion of academic nursing and the pract ice arena. She states that 

separated from the real world concerns of pract it ioners ,  
academ ic ia ns risk gett ing out of touch w ith the most glar ing 
gaps in the knowledge base for nursing .  The ir quest io ns 
become increasingly irrelevant, ster ile , a nd esoter ic; the ir 
sense of profe ssional direct io n diminishe s. (p. 75) 

Faculty Pract ice Mo dels 

The challe nge the n Is to structure the role of the faculty member 

so that it is workable, current, and congrue nt w ith the present health 

care system (Sharp , 1978). There are var ious models of faculty prac­

t ice that can a ssist In  th is object ive. The model name s  are der ived 

from the type or a mount of administrat ive support they rece ive. 

Financ ial arra ngements are extremely important in determining the sue-

ce ss or fa ilure of a faculty pract ice. S ince ser ious t ime a nd e nergy 

commitme nt are involved ,  faculty who pract ice should  rece ive greater 
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compensation than the ir colleagues who do not (Tornyay , 1987). The 

faculty practice models of unif icatio n ,  collaboration , integratio n ,  

pr ivate practice , and moonl ighting will be discussed. 

The unif icatio n  model involves jo int administration of the cl inical 

age ncy a nd the school w ith all faculty hav ing dual appointme nts as  

cl inic ians and teachers. For instance , the director of nursing service 

would also functio n  as  the dean of the school of nursing. Th is model 

requ ires  that both agenc ies have similar goals and objectives ( Rodger s ,  

1986). With dual appo intme nt the major drawback Is  that dual appo in­

tees may not rece ive the benef its of full-time employme nt w ith e ither 

agency (Aigase , 1985). 

The collaborative model involves two separa te administrations for 

nursing education a nd nursing serv ice. Facul ty have jo int appo int­

me nts and serve a s  preceptors to students in  the cl inical area 

( Rodgers ,  1986) • 

The idea of jo int appo intme nts Is not new ,  but has been a part of 

nursing for a long time. Jo int appo intme nts have bee n de scr ibe d as  11a 

de sirable way of advancing the goals of both educatio n and serv ice , 

improv ing patient care by fostering an  atmosphere of scholarsh ip , 

inqu iry a nd cl inical excelle nce , and introduc ing the real ities  of cl inical 

practice to the educational settlng11 ( Dav is & Tomne y ,  1982 , p. 34). 

Therefore , cl inical competence and fami l iar ity w ith the practice setting 

he lp the educator to acqu ire credibil ity w ith peers a nd to prov ide a 

real istic approach to learning ( Royle & Crooks ,  1985; Salvage , 1983). 

Teachers grow by exper ie nce and not just by reading or observ ing. 
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I t  is also known that students te nd to learn from, imitate , and identify 

w ith those who f ind the ir work rewarding a nd satisfying. Nurse s w ith 

jo int appo intments have been known to exhib it  those qual ities 

(McNerne y ,  197 1). 

Positive results were also found follow ing the Implementatio n of a 

collaborative model in Virginia. A partnersh ip or consulta tive arrange­

me nt was formed be tween the Director of Nur sing Serv ice s and the 

Dean of the School of Nursing. Th is model resulte d  in a n  improvement 

of patient care a nd a strengthening of nursing school course conte nt 

related to curre nt practice models (Barrell & Hamr ic , 1986). 

I n  the integrate d  model the nursing school develops a health care 

serv ice. Faculty fu nction  as  serv ice prov iders and teachers. This 

allows faculty to have indepe nde nt nursing practice and prov ides  stu­

de nts w ith cl inical exper ie nces. The se ce nters are u sually self­

supporting ( Rodgers, 1986). One unique example of th is model was 

the institu tion of facul ty practice w ithin a pr iso n  setting. The pro­

gram was impleme nted a s  a health education program for m inimum secur­

ity adult females. Many be nef its arose from th is program. I t  pro­

v ide d a site for improving students• teach ing, communication ,  a nd 

psychomotor skills. I t  also exposed the students to indiv iduals . from 

a n  array of cultural backgrounds. The faculty were able to improve 

the ir cl inical competence and prov ide commu nity service ( Hall & Ortiz­

Pe ters, 1986). 

The pr ivate practice model involves the negotiation of a direct 

patie nt care role w ith another health age ncy. The school gets 
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re imbu rsed b y  the agency for the faculty membe r' s se rv ices ( Rodge rs ,  

1986) . Th is helps to augme nt the nursing school budget. 

Finally, the moonl ight ing mode l is equ iva lent to a second job fo r 

the facu lty me mbe r. It has no adm inist rat ive suppo rt o r  cont rols 

( Rodge rs, 1986). Tension  may re sult in this model whe n the faculty 

membe r must choose betwee n teach ing and moonl ight ing obl igations. 

Usually college administ rat ion encou rage faculty to Ignore the i r  p ract ice 

obl igat ions in these situat ions ( Parsons & Felto n, 1987). 

Desp ite some posit ive aspects ,  re involv ing faculty in p ract ice has 

its dilemmas. The f irst is the issue of a lack of t ime to devote to fac­

ulty p ract ice. A commitme nt to a half-day cl inic may include a week of 

follow-ups o n  lab reports and pat ients' condit io ns w ith eventual bu rn­

out syndrome f rom  ove rwork. The nu rse educator become s fat igued 

from  pe rforming too many funct ions in too short a t ime. The n there is 

the st ress involved in reente ring the cl inical area w ith skills which 

have become outdate d (Sha rp, 1978; Kuhn, 1982). Howeve r, one of 

the major sou rces of internal confl ict fo r fa�ulty is that they have 

adopted a second p rofessio n ,  educat ion ,  in addit io n  to the ir f irst o ne ,  

nu rsing. Go ing back into the se rv ice area poses  a sou rce of confl ict 

for the educators. Whe re do their  loyalt ies l ie a nd how do they deal 

w ith cont rove rsial bou nda ries and obl igat ions (O'Conno r, 1978) ? 

One re sea rche r who found faculty p ract ice to be benef ic ial was 

Kramer. I n  1986 , she studied the relat ionsh ip betwee n faculty p ract ice 

and stude nt acqu isit ion of bel iefs, va lue s, and att ributes associated 

w ith p rofessio nal craftsmansh ip. It was hypothesize d  that student s  



17 

who we re exposed to practic ing faculty would sco re h ighe r o n  the 

dependent va riables (auto nomy ,  locus of control , self-concept a nd self­

esteem ,  p rofessio nal and b icultu ral role behav ior ,  a nd p rofessio nal role 

characte ristics) tha n students taught by no np ractlcl ng faculty. The 

results of the stu dy did show that faculty p ractice increased stude nts• 

p rofessional c raf tsmansh ip. S tudents taught by faculty in p ractice 

score d highe r on  inte rnal locus of control , autonomy ,  self-concept a nd 

se lf-esteem ,  professional and b icultura l  role behav ior ,  real istic pe rcep­

tion of the work e nv iro nment,  u til ization of nu rsing resea rch , a nd inte­

gration of theory into p ractice. 

Although K rame r• s  study concludes that  faculty p ractice does 

affect student outcome s ,  the re is a paucity of re sea rch to corrobo rate 

th is contention. Most research has described the advantages and dis­

advantages of faculty p ractice regarding te nu re ,  qual ity of patient 

care , p ropagation of research , etc. Structu ral a rrangeme nts for 

faculty practice a nd cha racte ristics of compe tent teache rs have been 

w idely p romulgated in the l i te ratu re . The refore , th is re search was 

unde rtake n to add to the f ield of knowledge relate d  to faculty p ractice 

a nd to dete rmine the outcome of faculty p ractice from  the students• 

pe rspective. Did faculty practice really influence students• 

pe rceptions of teach ing effective ne ss? 

Summary 

Th is chapte r conta ined a discussion of classroom a nd cl inical 

instructio n ,  Bandu ra • s  theo retical f ramewo rk ,  and faculty p ractice 

models .  
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CHAPT E R  3 

M ET HODO LOGY AND DES I GN 

Th is chapter describes the p rocedu res u se d  In  conduct ing th is 

study. Sample select ion ,  Instrument developme nt , data collect ion meth­

ods , t reatme nt of f indings , and data analysis a re d iscussed. 

Sample Selectio n 

The sample for the study was obta ine d  f rom  seven associate 

degree p rogra ms in easte rn Te nne ssee. Directo rs we re contacted by 

lette r  in March , 1987 (see Appendix A). Each director was asked to 

supply the name s of inst ructors who actively e ngage d in faculty p ract­

ice and those who did not. The pe rmission  to contact faculty and 

students was ob ta ine d from all of the directors of a ssoc iate degree 

nu rsing p rogra ms in easte rn Te nnessee. Once the name s of faculty 

we re ob ta ined from  the directors , these names  we re w ritten on  p ieces 

of pape r a nd placed in two bow ls. One bowl conta ine d  the name s of 

the instructors e ngaged in facu lty practice a nd the othe r bowl con­

ta ine d  those that we re not. Sampl ing without replacement was u sed 

and ten faculty name s we re drawn from  each bowl. Faculty u til ized in 

the study had been teach ing stude nts for a t  least two weeks in the 

classroom and cl inical se tting. 

Next the stude nts of these faculty membe rs we re g iven quest ion­

na ire s  which we re designe d  to assess pe rcept ions of the teacher's 

effect ivene ss. Stude nt s  in the ir  second yea r of the nu rsing p rogra m  
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were give n questionnaires by the researcher. The questionnaires were 

coded prior to di stribution. The A form was given to stude nts whose 

faculty were actively e ngaged in clinical practice . The B form was 

give n to stude nts whose facul ty were not e ngaged i n  faculty practice. 

A forms were numbered from 1 to 300 and B forms were similarly num­

bered. There was no difference betwee n the questions asked o n  both 

forms. Faculty were also a sked to fill out a demographic shee t in  the 

classroom while the students were completi ng their que stionnaires. 

Questionnaires from the students and their re spective faculty 

members were stacke d together. The stude nt questionnaires were 

numbered and a table of ra ndom numbers was e ntered arbitrarily to 

obtain a random samp le. Only the first two digits were u sed. 

To attai n the de sired samp le si ze of 100 , five stude nt question­

naire s were randomly drawn from each of the 20 faculty stacks. A 

sample si ze of SO stude nt que stionnaires was obtai ned from those 

faculty who were active in  cli nical practice and a sample si ze of SO 

stude nt questionnaires was obtained from those faculty who were 

inactive i n  clinical practice. 

Instrumentation 

The teacher effectiveness rating scale , developed by Janis  

Davidson (Ward ,  1978) , was utilized in  this study. She had u sed this 

instrument to eva luate a community college 's  associate degree nur sing 

program' s  faculty. The rating scale consisted of 28 Items that 

describe d teacher behaviors. The behaviors were categorized by 
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Davidson i nto the three areas :  cogni tive competence , profe ssional 

competence , and interpersonal compete nce. A Likert-type numerical 

scale was u sed for scori ng , wi th ! bei ng the least effective rating and 

� bei ng the highest rati ng. The maximum score on  the questionnaire 

was 1 40. The effectiveness scale was modified by the researcher to a 

Likert scale to obtain better data , to receive more diverse response s ,  

and to make the que stionnaire easier to score and admi nister. A copy 

of the scale may be found in Appendix D. 

A demographic questionnaire was developed by the re searcher for 

student a nd faculty Information. I tems that  might influe nce students• 

perceptions of faculty effectivene ss were include d  o n  the student ques­

tionnaire ( see Appe ndix C). Faculty characteristics that might influ­

ence teaching effective ne ss were surveyed on the faculty form , which 

may be found i n  Appendix B. Thesis committee members and faculty 

from St. Mary's School of Nursing assi sted the re searcher a s  experts 

i n  the area of nursing education and re search to modify the instrument 

and establish content validity. Questions on the demographic forms 

were adde d  or deleted with regard to their relevance and contribution 

to the study. Those remaini ng questions were the n  reworded so a s  to 

elici t answers which could be easily compute d  a nd u nderstood. 

After modification of the i nstrume nt , i t  was then pretested o n  25 

diploma nursi ng students and two faculty members at  St. Mary's School 

of Nursing. All of the respondents taking the prete st found the ques­

tionnaire easy to u ndersta nd and answer. No suggestions for change , 

addition ,  or deletion were made. 
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Data Collection/Questionna ire Procedures 

The collection  of data took place betwee n Apr il 2 1 , 1987 and 

May 9 ,  1987. The researcher administered the questionnaire herself. 

Te n minu te s  of the student' s class time was u til ize d  to administer the 

demographic questionna ire and teaching effective ne ss rating scale. 

The re searcher began by expla ining the directions of the que stion­

na ire . The respondents we re told of the need for rel iable Information 

to help Insure the val idity of the study. The re spondents were 

assure d a no nymity a nd were reminded not to sign the ir names on  the 

form .  They we re told tha t  the faculty would not be  allowed to see the 

evaluations nor would the participants be identif ied by name or school 

in the research study . Although the re sponde nts were told that  they 

had a r ight to refuse to answer any or all of the questions , the 

researcher e ncourage d the completion  of all i tems .  An  Informatio n 

sheet was give n to each stude nt wh ich expla ined the purpo se for the 

research and prov ide d  the address of the re searcher where she might 

be reached in case there were future questions . The student did not 

s ign th is form but was asked to retain it for future refere nce. Hav ing 

no record of stude nt consent also assured anonymity. Completing the 

form and returning it assu red consent to partic ipate in the study. 

Dur ing class time faculty were give n demographic questionna ires 

including a variety of var iables that might influe nce scores o n  the 

teach ing effectiveness rating scale. The re searcher expla ine d  the 

purpose of the questionna ire and faculty were g iven conse nt forms 

(see Appendix E). Faculty we re aske d not to sign the ir forms and 
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were told that they nor the ir school would be Ide ntif ied in the study .  

They were told that they had a r ight to refu se to answer a ny or all of 

the que stio ns but completion of the questio nna ire was e ncouraged. 

Statistical Treatme nt a nd Data A nalysis 

Two sta tistical treatme nts and data a nalyse s  were u til i zed in thi s  

study to addre ss the major re search questions u nder consideratio n .  

Three pr imary categor ie s of data were a nalyze d .  These categories 

included informatio n related to the effective ne ss of the faculty mem­

bers , a nd the demographic characteristics  of the faculty a nd students. 

The demograph ic data collected concerning the faculty a nd stu­

dents were recorded per re spondent and the resulting data was tabu­

lated into two frequency tables .  Elaborations were the n  made In the 

text  w ith regard to signif icant tre nds or u nu sual occurrences. 

To test the null hypothesis that there was no relatio nship between 

the pre se nce/abse nce of faculty practice and teach ing effective ness , a 

t test was performed o n  the score s a tta ined o n  the effective ne ss rating 

scale . The score s of faculty that  practiced a nd those tha t  did not 

practice were compared .  Total scores were compared a s  well a s  scores 

on  the three compete nc ies  (cognitive , interpersonal , professio nal) . A 

• OS level of signif ica nce was util ized.  

Linear regre ssion analysis was u sed to de termine the amount of 

var ia nce in teacher effective ness which could be expla ine d  by student 

and faculty demograph ic character istics  and by faculty practice 

activ ity/ inactivity. Because of the homoge ne ity of several of the 
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demographic variables a nd due to the judgme nt of the researcher not 

all demographic variables were tested. Gender , age , marital statu s ,  

whether stu dent liked teacher or subject, prese nce of sickness,  per­

sonal problems , a nd grade were utilized from the .stude nt question­

naire. The following variables were u tilized from the faculty que s­

tionnaire: age, number of hours worked ,  number of years teaching 

experience , a nd number of continuing education hours. Dummy vari­

ables were create d  for all nominal level data. 

Summary 

This chapter contained a description of the sample selection ,  

instrument developme nt, data co llection ,  and statistical treatme nt and 

analysi s of data. 
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CHA P T E R  4 

A NA LY S I S  AND I NT E R P RETAT IO N  O F  DATA 

Previous chapters have deli neate d the parameters of the study by  

an  Introduction of the topic , review of re lated literature , and pre ­

se ntation of re search methodology. This chapter presents  the analysis  

of data compiled from questionnaire s given to 20 a ssociate degree 

faculty and 100 associate degree nur sing students . The findi ngs are 

pre se nted u nder the following headi ngs: ( 1) scores o n  effectiveness 

rating scale , ( 2) faculty demographic characteristics ,  ( 3) stude nt 

demographic characteristics ,  (4) tests of hypothe ses ,  (5) comparison of 

faculty practice and students' perceptions of teachi ng effectiveness , 

(6) analysis  of faculty demographic characteristics and students' 

perceptions of teachi ng effectiveness , ( 7) relationship of student 

demographic characteristics and stude nts' perceptions of teaching 

effective ness ,  a nd ( 8) summary. 

Score s on  Effective ness Rati ng Scale 

The scores on  the effective ne ss rati ng scale ranged from 49 to 

140. The mean  for the two samples was 119 . The scores appeared to 

be slightly skewed toward the upper limits of the scale. 

Faculty Demographic C�aracteristics 

There were eight demographic variables that were obtained for 

the study. Freque ncy di stributions of these variables appear in  

Table 1. 



Table 1 

Faculty Demographic Variable Distribution 

Variable 

Gender 
Female 
Hale 

Age 
30-40 years 
41 -SO years 
51 years and over 

Clinical hours worked 
None 
8-1S 
1 6-3S 
25 hours and over 

Highest degree held 
BS 
BSN 
MS 
MSN 
EdS 
EdD 
PhD 
Other 

Number years teaching experience 
o-s years 
6-10 years 
11 -1 S years 
15 years and over 

Teaching area 
Fundamentals 
Management 
Medical-Surgical 
Obstetrics 
Pediatrics 
Psychf atri c 
Other 

Number continuing education hours 
0-1 
1 -2 hours 
3-4 hours 

Enrolled in formal education 
Yes 
No 

25 

Frequency ' 

1 9  95 
1 5 

1 0  so 
8 40 
2 10 

10 so 
4 20 
4 20 
2 10 

0 0 
1 5 
1 s 

18 90 
0 0 
0 0 
0 0 
0 0 

6 30 
6 30 
6 30 
2 1 0  

0 0 
7 21 

15 46 
0 0 
3 9 
8 24 
0 0 

2 10 
1 5  75 

3 15 

3 1S 
17 85 
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Gender and Age 

Of the total sample the majority (95%) were female , and 5% were 

male. Half of the facu lty were found to be between the age s of 30 and 

40. Only two instructors were over 51 years of age with 40 being the 

average age of the faculty in this study. 

Clinical Hours Worked 

Half of the faculty worked no clinical hours a side from their clini­

cal with students. Of the ten faculty who worked ,  all of them moon­

lighted. Four faculty worked fewer than 15 hours and four worked 

between 16 and 25 hours .  Only two faculty worked over 25 hours a 

month. The average number of hours worked calculated to be 

18 hours a month . 

Highe st Degree Held 

Ninety percent of the faculty held a Master of Scjence degree 

In Nursing . One faculty member had a Bachelor's degree and another 

had a nonnursing Master ' s  degree . 

Number of Years Teaching Experience 

An analysis  of years teaching experience revealed that this sample 

had taught an average of 9 years .  Thirty percent had taught fewer 

than 5 years and 60% had taught between 6 and 10 years .  Only two 

Instructors had taught longer than 15 years. 

Teaching Area 

The most predominant area being taught was Medical-Surgical 

Nursing. Eight faculty were teaching Psychiatric Nursing and seven 
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were teach ing Ma nageme nt. No one was teach ing Fundamentals or 

Obstetr ics during the per iod of data col lect ion. 

Number of Cont inu ing Educat io n  Hours 

Whe n a sked how many cont inu ing educat ion hours they atte nded 

each month , 75% of th is faculty sample reported 1 to  2 hours of 

lnserv ice programs a month. Only three faculty reported attending 

more than 2 hours a month. 

E nrollment in Formal Educat ion 

Most of the faculty (85%) were not e nro lled in a formal educat ional 

program. Only three c la imed to be act ively pursu ing a formal educa­

t ional program . 

Stude nt Demographic Character ist ic s  

There were 10 demographic variable s that were obta ined for the 

study . A summary of the se var iables can be found in Table 2. 

Ge nder and Age 

The major ity (98%) of the ra ndomly selected stude nt sample were 

fema le w ith on ly t wo ma les Included in the study . Only three stude nts  

were over so years of age w ith the average age be ing 30 years old. 

The ages ra nged from 19 years to 57 years of age. The major ity (85%) 

of the students were betwee n 19 and 39 years of age. 

Marital Status a nd Ch ildren 

Almost half ( 49%) of the students were marr ied .  Fifteen perce nt 

were divorced a nd 34% were single . Very few were widowe d  ( 1%) or 
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Table 2 

Student Demographic Variable Distribution 

Variable Frequency 111 

Gender 
Female 98 98 
Hale 2 2 

Age 
1 9·29 57 57 
30·39 28 28 
40·49 1 2  1 2  
SO years and over 3 3 

Marital status 
Single 34 34 
Harried 49 49 
Separated 1 1 
Divorced 1 5  1 5  
Widowed 1 1 

Parenthood 
Yes so so 
No so so 

Children's ages 
o-s years 27 30 
6·1 0 years 25 27 
1 1 -20 years 39 43 

Lf ke subject 
More than others 45 45 
Less than others 1 2  1 2  
Same as others 43 43 

Lf ke teacher 
More than others 44 44 
Less than others 1 2  1 2  
Same as others 44 44 

Sickness 
Yes 25 25 
No 75 75 

Personal problems 
Yes 35 35 
No 65 65 

Grade in course 
A 1 6  1 6  
B 60 60 
c 23 23 
D 1 1 

Financial problems 
Yes 53 53 
No 47 47 
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separated ( 1%). Half of the students had children. The chi ldre n of 

stude nts ra nged i n  age from 2 to 20 with an average age of 9.6 years. 

Almost 40% of the chi ldre n were betwee n 1 1  and 20 years of age. 

Like Subject a nd Teacher 

Whe n asked if they liked the subject ,  45% of the students 

responded that they liked the subject more than  they had other sub­

jects in  nursing school. Only 12% felt that they liked the subject less 

than they had other subjects. The nur sing students tended to rate 

the teacher very similarly to how they rated the subject. Forty­

four perce nt liked their teacher better tha n  others they had had and 

12% tended to I ike their teacher less. 

Sickne ss 

Three-fourths of the students reported tha t  illness had not 

affected their school work this  session. Only one-fourth complained of 

mi ssing class or having no energy. 

Personal a nd Fi nancial Prob lems 

Personal problems affected school performance in 37% of the 

sample , while 54% of these students expre ssed that they had had 

fi nancial problem s during the prese nt session. 

Grade in  Course 

As expected , the majority (56%) of the students were doing 

B work while o nly 16% were mai ntai ni ng A averages. Only o ne D 

grade was reported. 
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Test s  of Hypotheses 

The t test was use d  to test the f irst hypothesis. The results are 

pre sented In Table 3. A • OS level of signif ica nce was ut il ized. S ince 

the var iances of the group s were unequal, the t test under the 

assumpt ion of u nequal varia nces was computed. 

The la st two hypothese s were tested u sing the SAS gene ral l inear 

regression  model. A .OS level of signif icance was ut il ized. Dummy 

var iables were created for some of the stude nt var iables (mar ital 

status, compar iso n  of faculty and subject s, sickness ,  personal prob-

lems, and grade). 

Compar iso n  of Faculty Pract ice and Stude nts' 
Perceptions of Teaching Effective ness 

Hypothe sis 1 : There is no relat ionship betwee n faculty pract ice 

and students' percept ions regarding teaching effect ive ness. 

The effect of faculty pract ice upon the student s' percept ions of 

teach ing effect ive ne ss was assessed by u sing the score s o n  the rat ing 

scale as  the depe nde nt var iable for the study. The rat ing scale con­

ta ined 28 items that descr ibe d var iou s teacher behav iors. The se 

behav iors were categor ized under the three headings of cognit ive com­

pete nce (C), interpersonal compete nce ( I PR) , a nd professional compe­

tence ( PC). These categor ies are ident if ied in Appe ndix C. 

A t test was ut il ized to determine if the scores  rece ived on  

each of the three competency areas differed amo ng faculty who were 

act ive/inact ive in cl inical pract ice. The means, standard deviat ions , 

a nd results of the t tests are shown in Table 3. 
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Table 3 

Means, Standard Deviations, and Resu lts of t Tests of Hypothe se s 
�oncerning �omee te nc� Areas 

A rea Group Mea n so t df p 

Cognitive Active 41.7  8.1 
Compe te nce -1.38 83 . 1709 

I nactive 43.6 5.2 

Professional Active 33.6 5.87 
Competence - 1  .21  85 . 2302 

Inactive 34.8 3.85 

I nterpersona I Active 41.2 8.87 
Competence -0.99 90 . 3 252 

I nactive 42.7 6.52 

Tota l  Active 1 16.5 22.1 
-1.28 79 . 2059 

I nactive 121  • 1 13.0 
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The difference between groups In  the area of cognitive compe ­

tence was no nsignif icant ( t  = - 1. 38, df = 83, p < . 1709). The area of 

professio nal compe te nce ( t  = - 1.21, df = 85, p < .2302) also proved 

to be nonsignif icant. Finally the area of interpersonal competence 

( t  = -. 99, df = 90, p < • 3252) demonstrated no signif icant difference 

in the mea n score s be twee n the two groups. 

When the total score on the rating scale was compared w ith the 

faculty who were ac tive/inactive ( t  = -1.28, df = 79, p < .2059) no 

signif icance could be found. Therefore , the null hypothesis was not 

rejected. See Table 3 for the t test re sults. 

Ana lysis of Faculty Demographic Character istics a nd 
Stude nts' Perce ptions of Teaching Effec tivene ss 

Hypothesis 2: There is no relationship betwee n faculty demo-

graphic characteristic s  a nd students' perceptions of teach ing 

effectiveness. 

To addre ss the second hypothesis a l inear regressio n  was per­

forme d between four faculty var iable s (age , number of hours worked ,  

number of years teach ing exper ience , and number of continu ing e du­

cation  hours) and the scores on the teacher effective ne ss rating scale . 

The regression  model is presented in Table 4. 

The R for regressio n  for the total l inear model was signif icantly 

differe nt from zero: F = 5.66, df = 4/95, p < .0004. 2 R was . 19, 

indicating that 19% of the variab il ity in the effectiveness rating scale 

score could be predic ted by the combination of indepe ndent variables 
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Table 4 

Regression Model for Effectiveness Rating Scale Score and Faculty . 
Demographic Characteristics 

Variable b F Prob. F 

Age 0. 4 147  1.97 . 1634  

Hours worked 0.6383 1 2.05 .0008 

Years teaching 
experience 1.5214 11  . 17 .00 1 2  

Continuing education 
hours 2.0978 2.08 . 1524  

2 R = . 19. 
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In the equation. None of the standard errors of the regression coeffi­

cients were too large relative to the si ze of the coefficients. The 

largest standard error was 1 .  45 for the variable hours of continuing 

education. The partial sum of squares was utilized to control for all 

o ther variables. 

The variables of age and number of continuing education hours 

were nonsignificant. The number of hours worked in faculty practice 

( F  = 12 .05, df = 4/95, p = .0008) and the number of years of teaching 

experience ( F = 1 1  .17, df = 4/95, and p = . 001 2) were significant. 

Therefore the null hypothesis could be rejected for number of hours in 

faculty practice worked and number of years of teaching experience. 

Relationship of Student Demographic Characteristics and 
Students• Perceptions of Teaching Effectiveness 

Hypothesis 3: There is no relationship between student demo­

graphic characteristics and their perceptions regarding faculty 

teaching effectiveness. 

The last hypothesis to be tested by a linear regression equation 

sought to de termine if se lected student demographic variables (gender , 

age , mari tal s tatus , whether student liked teacher or subject ,  presence 

of sickness or personal problems , and grade in course) could predict 

scores on the teacher effectiveness rating scale. 

The total linear regression model was significant ( F = 6. 83 , 

df = 14/85, p = • 000 1 ) and de monstrated an R2 of . 53. Therefore 53% 

of the variability in the effectiveness rating scale score could be 

predicted by the combination of independent variables in the e quation. 



35 

The partial sum of the squares was u tilized to control for all o ther 

variables. 

The results of the regression model can be found in Table 5. 

The only significant variable ( F  = 12 .09/ 28.87 ,  df = 1 4/85 , p = 

.0008/.000 1) was whe ther a s tudent liked or disliked his/her teacher. 

All other variables were nonsignificant .  Therefore , for the majority of 

the var iables the null hypothes is could not be rejected. 

Summary 

This chapter was concerned with the analysis and interpretation 

of data and was divided into seven parts . The first two sections 

described the demographic characteristics of the faculty and students . 

The third section described the tests used to assess the s tatus of the 

hypotheses. 

The fourth section consisted of an analysis of the scores on the 

teacher rating scale and faculty practice . No significant relationship 

was present. 

The las t  two sections examined relationships between faculty and 

student demographic characteristics and the scores on the teacher 

effectiveness rating scale . When faculty variables were scrutini zed , 

sign if icant  predictors of perceived teaching effectiveness were the 

number of hours worked and the years of teaching experience. Final­

ly, the effect of s tudent demographic variables upon students ' per­

ceptions of teaching effectiveness was examined . Whe ther a student 

liked or disliked a teacher proved to be the only significant factor 

related to the score on the teacher effective ness scale. 
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Table 5 

Regression Model for Effectiveness Rating Scale Score and Student 
Demographic characteristics 

Variable b F Prob . F 

Gender 1. 7 17  .03 .8686 

Age .0242 .0 1 .9 176 

Single 6.39 19 • 15 . 7013  

Married 10.7467 .49 .4878 

Separated -1 1.663 1  . 45 .5065 

Divorced 1 1.5800 .52 .4726 

Like subject .00 22 . oo .999 4 

Dislike subject -1.9181 • 12  • 7254 

Like teacher 10.3459 12.09 .0008 

Dislike teacher -30.2263 28.87 .000 1 

Sickness 5.5245 2.63  .1  087 

Personal problems -2.5820 .64 .4247 

Sati sfactory grade -.6458 .03 .8730 
(A & B) 

Unsatisfactory grade 2.9010 .35 .5555 
(C & D) 
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C HA PTE R 5 

S UMMA RY , CONC LUS I ONS, AND R ECOMMENDAT IONS 

Summary 

Purpose of the Study 

The purpose of the study was to determine if the perceptions of 

associate degree nursing s tudents regarding the teaching effectiveness 

of faculty significantly differed when the faculty were active/inactive 

in nursing practice . Answers to the following questions were sought: 

1. Was there a relationsh ip between faculty practice and s tu­

dents '  perceptions regarding teaching effectiveness ? 

2. Was there a relationship be tween faculty demographic charac­

teristics and students ' perceptions of teaching effectiveness ? 

3. Was there a relationship between student demographic charac­

teristics and their perceptions regarding faculty teaching 

effectiveness ? 

I mportance of the Study 

Minimal attention has been devoted in the nursing literature to 

the evaluation of faculty practice . When the topic is discussed in the 

li terature the results of research are often ambiguous. 

No stud ies could be found util izing students '  perceptions regard­

ing the effect of faculty practice u pon teacher effectiveness in the 

classroom and clinical area . This study was , therefore , undertaken to 

reso lve the ambiguities surrounding faculty practice and to add to the 

body of knowledge per taining to this subject.  
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Procedure 

A tota l of 1 oo student questionnaire s and 20 facu lty question­

naires were obtained from a random ly se lected sample from 7 associate 

degree nursing programs in eastern Tennessee. The faculty chosen 

fo r the study were currently teaching in the c lassroom and c linica l  

area and all the students were in the ir second year of the program. 

The researcher exper ienced unan imou s cooperation from directors, 

facu lty ,  and students. The co l lection of data occurred between 

Apri l 2 1 , 1987 and May 9 ,  1987. Data ob tained from the questionnaire s 

were compi led and analyzed by u se of the .! test and the general linear 

regression mode l u sing the Statistical Analysis System. 

Finding s 

The finding s of this  research are summ arized as fol lows: 

A. Faculty Demographic Data 

1. The samp le methodology produced valid sex repre sentation 

since 95% of the subjects were female and 5% were male. 

2 .  The facu lty age mean was 40 years o ld. 

3. Of tho se facu lty who active ly practiced the average 

number of hours worked was calculated to be 18 hours a 

month. 

4. N ine ty percent of the faculty held a Master of Science 

degree in Nursing . 

5 .  The major ity of the facu lty had taught for 6 to 10 years. 

6 .  Most of the facu lty were teaching a Med ical-Surg ical 

course at the time of the survey. 
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7. One to two hours of continu ing education hours was 

reported by 75% of the faculty. 

8. Eighty-f ive percent of the faculty were not enrolled in a 

formal educational program .  

B .  S tudent Demographic Data 

1 • N ine ty-e ight percent of the sample were female . 

2. Almost  half of the students were married . 

3. The mean age for students ' ch ildren was 9.6 years . 

4. Almost  half of the students liked their present subject 

and teacher better than they had l i ked other courses and 

teachers . 

5 .  The majority (75%) of the students had not reported being 

s ic k  th is session . 

6. Only 37% reported personal problems, wh ile 54% reported 

f inanc ial problems . 

7. The major ity of the students were mainta ining satisfactory 

grades. 

C. Relationships Between Faculty Practice and Students ' Percep­

tions of Teaching Effectiveness 

1 • The presence of faculty practice did not appear to ma ke a 

difference between those faculty who were active/inactive 

in clin ical practice with regard to the scores on the 

teaching effectiveness rat ing scale when the t test was 

used . 
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2. None of the three com ponents of competency (cognitive , 

interpersonal , and profess ional) d ifferentiated the groups 

with regard to the scores on the teacher effectiveness 

rating scale when the .!. test was used. 

D. Relationship Between Faculty Demographic Characteristics and 

S tudents • Perceptions of Teaching Effectiveness 

1. A relationship did not ex ist  between the age of the 

faculty or the number of continu ing education hours and 

teaching effectiveness rating scale score . 

2. Faculty clinical practice and years of teaching experience 

proved to be s ignificant pred ictors of scores on the 

effectiveness rating scale when the l inear regress ion 

model was used. 

E. Relationship of Student Demogra phic Character istics and S tu­

dents •  Perceptions of Teaching Effectiveness 

1 • Whether the student liked or d isl iked the teacher proved 

to be a s ignificant factor in pred icting perceived teacher 

effectiveness. 

2. The majori ty of demogra ph ic var iables proved to be non­

sign if icant. 

Conclus ions 

The conclusions are based on the f ind ings from 100 s tudent and 

20 facu lty questionnaires . The following conclus ions were drawn: 

1. Faculty practice pos itively affects the students • perceptions of 

teach ing effectiveness . This was shown to be true , despite 
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the fact ,  that the faculty who were active in cl in ical practice 

had a l imited amount of cl in ical exper ience each month. 

2. Teaching exper ience pos itively affects the students '  percep­

tions of teach ing effectiveness. 

3. The qual ity of the teacher-student relationship affects the 

students ' perceptions of teach ing effectiveness. 

4. Student input can be util ized effectively to assess teach ing 

effectiveness. 

5. The use of the t test fa iled to prov ide ev idence of a 

s ignif icant d ifference between the scores on the teacher 

effectiveness scale of those faculty who were active/ inactive 

in cl in ical practice. However , the l inear regress ion model 

proved to be a more sophisticated statis tical test and was able 

to d ifferentiate the two groups w ith regard to the scores on 

the teacher effectiveness rating scale. 

Recommendations 

The follow ing recommendations are offered from the f indings, the 

conclus ions , the rev ie w of the l iterature, and the researcher's ins ight 

into the issue. 

1. Administrators should ass ist faculty to continue the ir cl in ical 

practice as part of the ir job respons ib il ities. Moonl ighting, 

which was practiced by all of the faculty , tends to produce 

tens ion when faculty must  choose between job and teaching 

respons ib il ities ( Parsons & Felton, 1987) . 
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2. Because the number of years of teaching experience positi vely 

influences teaching effective ness, the retention of a stable 

faculty should be a priority. 

3. Because of the impact of faculty practice on teaching effec­

tiveness, rewards should be given to those who remain active 

in nursing practice. 

4. Due to a significant amount of unexplained variation , further 

re search i s  needed to discover other i mportant variable s 

affecting teaching effectiveness. 

5 .  A similar study should be carried out on baccalaureate stu ­

dents to denote similari ties or di screpancies. 
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APPE N D I X  A 

LETT E R  TO DEANS AND Dl RECTORS 

Monday , March 9 ,  1987 

Dear 

I am presently enrolled in the Master of Science Degree in Nurs­
ing Program at the University of Tennessee and I need your assistance 
to comple te my research project. The ti tle of my thesis is "A Com­
parison of the Perceptions of Associate Degree Nursing Students 
Rega rding the Teaching Effectiveness of Faculty Who Are Active/ 
Inactive in Nursing Practice. " 

In order to begin this project I need the names of your second 
level faculty that practice and do not practice nursing apart form their 
responsibilities with student nu rses. I plan to randomly draw ten 
faculty names representa tive of each g roup for my survey population . 
I then will obtain permission f rom each faculty member and their 
students to comple te a ten minu te questionnaire. All responses will be 
anonymous and no identification of the school and the responses will be 
made. 

I hope you will assist me with my research by sending me a list 
of your faculty categorized in to those who practice and those who do 
not.  Please use the self-addressed, stamped envelope for your 
return. 

Thank you for your support ,  

Jo-Ann Marrs, Ed. D., R. N. 
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APPE ND I X  B 

FACULTY QUEST IONNA I R E  

Ma ke one response for each of the fol lowing : 

1 .  Gender : Female Male 

2. Age : Years 

3 .  Average number of clinical hours worked per month during 
the past year. Do not Include the hours spent in clinical 
with students. 

hours/month --

4. Highest degree held : 

B. S. 

B. S. N. 

M. S. 

M. S. N. 

Ed.S. 

Ed. D. 

Ph. D. 

Other 

5. Number of years teaching experience : 

_ years 

6. Area taught this session : 

Fundamentals Obstetrics 

Management Pediatrics 

_ Medical-Surgical Psychiatric 

Other 

7. Average number of con tinuing education hours per month 
during past year : 

hours/month 

8. Are you presen tly enrolled In a formal education program 
yourself? 

Yes 

No 
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APPE N D I X  C 

ST UDENT QUE STIONNA I RE 

PART A 

Hake one response for each of the fol lowi ng :  

1. Gender :  Fema l e  

2 .  Age :  ___ Years 

3.  Ma ri tal status: 

___ Si ng l e  

Harr i ed 

Hal e  

Di vorced 

Wi dowed 

4 .  I f  you have chi l dren under the age o f  2 1  pl ease l i st thei r ages: 

___ Separated 

5. I n  compari son wi th other subjects you have taken i n  nursi ng school do you l i ke 
thi s  subject 

More than the others About the same as the others 

Less than the others 

6. I n  compari son wi th other nursi ng i nstructors do you l i ke thi s  teacher 

More than the others About the same as the others 

Less than the others 

7 .  Have you been s i ck thi s  sess i on to the poi nt of it affecti ng your performance 
(mi ssi ng cl ass, no energy )? 

Yes No 

8 .  Have you had personal probl ems that have affected your performance thi s sessi on? 

Yes No 

9 .  At thi s  poi nt , how wel l academi cal l y  woul d you say you are doi ng? 

A Work 

B Work 

C Work 

D Work 

10. Have you had f i nanci al probl ems thi s  session? 

Yes No 
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A PPE N D I X  D 

T EAC H E R  E FFECT I V E N E S S  RAT I NG S C A LE*  

PART B 

Ci rcl e one number to i ndi cate your judgment of your teacher ' s  effectiveness. 1 ( l east 
effect i ve )  through 5 (most effecti ve ) . Avo i d  the tendency to make al l col umn s  al i ke on 
the general impressi on you have about your teacher .  

D D 
> > 

� - -
, �  � �  
III U , u  
D D  O D  

..... ... :E ... ... ... 
I&J I&J 

1 0 Constructs assi gnments rel ated to the course ( C )  1 2 3 4 5 
2 .  Sets rea l i st i c  goal s for the student ( PC) 1 2 3 4 5 
3 .  Admi ts l i mi tati ons of function honestl y  (PC) 1 2 3 4 5 
4 .  Respects the confi denti al i ty of student rel ati onsh i ps ( I PR ) 1 2 3 4 5 
5 .  Testi ng i s  di rectly rel evant to the subject under study ( C )  1 2 3 4 5 
6 .  I s  wel l prepared f o r  cl ass presentation ( C )  1 2 3 4 5 
7 .  Demonstrates confi dence i n  the student ( I PR ) 1 2 3 4 5 
a .  Evi dences wi l l i ngness t o  hel p  wi th study probl ems ( IPR) 1 2 3 4 5 
9 .  Takes advantage of n ew  o r  unexpected si tuations to show 

rel ati onsh i p  to subject ( C )  1 2 3 4 5 
1 0 .  Hel ps i n  new si tuations wi thout taki ng over ( I PR ) 1 2 3 4 5 
1 1 .  A l l ows expressi on of di verse poi nts of v i ew  ( I PR) 1 2 3 4 5 
1,2 . Demonstrates techni cal ski l l  i n  nursi ng acti v i ti es 

where requi red (PC) 1 2 3 4 5 
1 3 .  Shows understandi ng and recogni t i on o f  the i ndividual i ty 

of the student ( I PR) 1 2 3 4 5 
1 4 .  Shows i nterest i n  maki ng a contr i bution toward the 

improvement of nursi ng ( PC) 1 2 3 4 5 
1 5 .  Hakes students aware o f  thei r professi onal responsi bi l i ty (PC) 1 2 3 4 5 
1 6. Asks thought-provoki ng questi ons (C)  1 2 3 4 5 
1 7 .  lectures i ncl ude worthwh i l e  and i nformative materi al 

not i n  text ( C )  1 2 3 4 5 
1 8 .  Shares own i deas wi th students ( I PR ) 1 2 3 4 5 
1 9 .  Refers students t o  addi ti onal resource persons and mater i al s ( PC)  1 2 3 4 5 
20. Rel ates underl y i ng theory to cl i n ical si tuati on ( C )  1 2 3 4 5 
21 . Demonstrates f l exibi l i ty i n  teachi ng ( PC) 1 2 3 4 5 
2 2 .  Uses c l ass time effect i vel y (C)  1 2 3 4 5 
23. Is wel l i n formed on techni cal and profess i onal advances ( PC) 1 2 3 4 5 
2 4 .  I nterprets abstract i deas and theori es c l ea r l y  ( C )  1 2 3 4 5 
25. Fol l ows through on commi tments ( I PR) 1 2 3 4 5 
26.  Gives constructive eval uati on wi thout humi l i ati ng student ( I PR )  1 2 3 4 5 
2 7 .  Stresses i mportant materi al ( C )  1 2 3 4 5 
2 8 .  Establ i shes an envi ronment conduci ve t o  di scussi on 

and venti ng of feel i ngs ( I PR) 2 3 4 5 

*The questionnaire given to the students did not contai n  the key 
for the cog ni tive ( C) . interpersonal ( I PR ) .  and professional ( PC) com­
petencies. 
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APPE ND I X  E 

CONS E NT FO RM 

I need your help In completing a resea rch p ro ject that will hope­
fully contribute info rmation towa rd Increasing the effectiveness of 
nursing instructo rs . 

By completing the questionnai re I will be assu red of you r consent 
to participate in this p roject. To ensu re anonymity please do not sign 
you r name to the questionnai re. If you are a student pa rticipating in 
this study I want to assu re you that you r instructo rs will not have 
access to the info rmation you provide. Neithe r will you r school be 
identified individually. 

If I can answe r any of you r questions before o r  du ring the 
su rvey please do not hesitate to let me know. I can be reached at the 
following address fo r any future questions : 

Jo-Ann Summitt Marrs 
St. Ma ry's School of Nu rsing 
900 Emerald Avenue 
Knoxville, TN 37917  
6 15-971-7782 
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V I TA 

Jo-Ann Summitt Marrs was born i n  Li nz, Austria, on the sixth of 

May in 1948. She graduated from high school i n  1966 a nd e nrolled at 

St . Mary's School of Nursing in Knoxvil le , Te nnessee , i n  the fall of 

1966. I n  1969, she graduated from St. Mary's School of Nursi ng a nd 

was employed a t  Hiwassee College as a school nurse. I n  1970, she 

marr ie d John Baxter Marrs and accepted employme nt as a staff/charge 

nurse at East Tennessee Children's Hospital. 

I n  1972, she graduated from the University of Te nnessee, 

Knoxville, with a Bachelor of Science degree i n  I ndustrial Educational. 

I n  that same year she joine d the faculty at St . Mary's School of 

Nursi ng where she was a n  i nstructor of Pediatrics. She then bega n 

work toward a Master of Science degree i n  I ndustrial Education a nd 

completed that degree i n  1977. 

In 1979, she e nrolle d at the University of Tennessee i n  K noxville, 

Te nnessee, to begi n work on  the Doctor of Education degree. She 

received the Doctor of Education degree with a major i n  Health Educa­

tio n i n  August of 1985. 

I n  1985, she began work on  the Master of Scie nce degree in 

Nursing a nd receive d this degree in August of 1987. She is presently 

Associate Dean of the Union University School of Nursing i n  Memphis, 

Tennessee. 

She is prese ntly a me mber of the Te nnessee Nurses ' Association, 

Tennessee League for Nursi ng, a nd the America n Red Cross. 
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