University of Tennessee, Knoxville

na LINIVERSITY o

TENNESSEE TRACE: Tennessee Research and Creative
FHOREE Exchange
Doctoral Dissertations Graduate School

12-2011

A Comparative Analysis of School Counselors' and School
Principals' Perceptions of School Counselors' Activities

Deborah K Buchanan
dbuchan3@utk.edu

Follow this and additional works at: https://trace.tennessee.edu/utk_graddiss

b Part of the Education Commons, and the Social and Behavioral Sciences Commons

Recommended Citation

Buchanan, Deborah K, "A Comparative Analysis of School Counselors' and School Principals’ Perceptions
of School Counselors' Activities. " PhD diss., University of Tennessee, 2011.
https://trace.tennessee.edu/utk_graddiss/1170

This Dissertation is brought to you for free and open access by the Graduate School at TRACE: Tennessee
Research and Creative Exchange. It has been accepted for inclusion in Doctoral Dissertations by an authorized
administrator of TRACE: Tennessee Research and Creative Exchange. For more information, please contact
trace@utk.edu.


https://trace.tennessee.edu/
https://trace.tennessee.edu/
https://trace.tennessee.edu/utk_graddiss
https://trace.tennessee.edu/utk-grad
https://trace.tennessee.edu/utk_graddiss?utm_source=trace.tennessee.edu%2Futk_graddiss%2F1170&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/784?utm_source=trace.tennessee.edu%2Futk_graddiss%2F1170&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/316?utm_source=trace.tennessee.edu%2Futk_graddiss%2F1170&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:trace@utk.edu

To the Graduate Council:

| am submitting herewith a dissertation written by Deborah K Buchanan entitled "A Comparative
Analysis of School Counselors' and School Principals' Perceptions of School Counselors'
Activities." | have examined the final electronic copy of this dissertation for form and content
and recommend that it be accepted in partial fulfillment of the requirements for the degree of
Doctor of Philosophy, with a major in Counselor Education.

Jeannine Studer, Major Professor
We have read this dissertation and recommend its acceptance:
Blanche O'Bannon, Gary Skolits, Shawn Spurgeon
Accepted for the Council:
Carolyn R. Hodges
Vice Provost and Dean of the Graduate School

(Original signatures are on file with official student records.)



A Comparative Analysis of School Counselors’ and School Principals’ Perceptions of School

Counselors’ Activities

A Dissertation Presented for the Doctorate of Philosophy Degree

The University of Tennessee, Knoxville

Deborah K. Buchanan

December 2011



Copyright © by Deborah K. Buchanan

All rights reserved

i1



Dedication
This dissertation is dedicated to my father, Dr. James L. Hoerner, for his loving and
constant support. For teaching me to be passionate about what I believe in, never forgetting
where I came from, and that I can make a difference. He is not only my father, but my greatest

fan, mentor, and friend. Thank you, Dad.

11



iv

Acknowledgements

There are many people that I want to acknowledge for their support. First, and foremost,
I want to thank Dr. Jeannine Studer for taking on the daunting task of acting as my dissertation
chair. I owe you greatly for your patience and your dedication to me and my research. You are
an inspiration to me. I can only hope to be half the counselor educator that you are. If I touch
my students, like you have touched yours, then I will have accomplished something in my life.
Thank you!

Secondly, I want to acknowledge my husband, Kevin Buchanan, who has given up the
most as [ have pursued my goals. Honey, thank you for your understanding and patience. I
know it has not been easy being married to an academically driven woman. But you inspired
me, and have supported me throughout, at a great cost of time and attention to you. You are a
wonderful man, and I am blessed to be your wife.

I would also like to acknowledge the other members of my committee Dr. Blanche
O’Bannon, Dr. Gary Skolits, and Dr. Shawn Spurgeon who did not have any obligation to
participate on my committee, but for some reason decided I was worthy of their attention and
efforts. Thank you for taking the time out of your busy schedules to guide me on this path. Your
guidance and advice is greatly appreciated. I could not have done this without your support.

A big “Thank you” goes to Dr. Janna Scarborough at East Tennessee State University in
Johnson City, Tennessee for allowing me to adapt her survey instrument, the School Counselor

Activity Rating Scale (SCARS) to meet the needs of my research.



I also need to thank Eric Hiedel, a counselor education doctoral student colleague, and
statistical genius. Eric, there are no words for your statistical expertise and the help you have
given me in analyzing and understanding the data for this project. How many more phone calls
can you possibly bear from me? I am broke....but grateful!

I would also like to thank Kirche Rogers for her editing expertise. I can write it down,
but without Kirche it would make no sense. Thank you, Kirche for making some sense out of
my rambling.

I need to acknowledge my parents, James and Joyce Hoerner (and their dog, Teddy) for
providing me with a stress free environment in which I could “camp out” and write. Thank you
for the constant love and support that you have given me throughout this process.

Last, but not least, I want to thank my daughter, Nicole and granddaughter, Madison for
helping me to realize that everything I do and say has a resounding effect on the future of many.

You both are the joy of my life.



vi

Abstract
The purpose of this quantitative, cross-sectional survey study was to compare school counselors’
and principals’ perceptions of the frequency with which school counselors perform activities that
align with the ASCA National Model (ASCA, 2005) and those activities that do not, as measured
by the School Counselor Activity Rating Scale (SCARS) (Scarborough, 2005). Results indicate
that the school counselors and principals that participated in the study agreed that school
counselors are spending most of their time engaged in activities that align with the ASCA
National Model (ASCA, 2005). Significant differences (p < .05) appeared on 10 items in which
five were related to counseling activities, primarily as they relate to small group counseling.
Principals indicated their school counselors were conducting small group activities related to
academic and substance abuse issues more frequently than the school counselors indicated.
Other areas that showed significant differences (p < .05) between school counselors’ and
principals’ responses included conducting classroom guidance lessons on substance abuse issues,
consulting with school staff regarding students’ behavior, and such coordination activities as
professional development and school counseling advisory teams. School counselors indicated
they engaged in the non-counseling activity of substituting/covering classes more frequently than
principals indicated (p = .032). Implications for school counselors, principals, and counselor

education and education administration faculty are discussed.
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Chapter 1
Introduction

Principals and school counselors are educational leaders in today’s schools. Both of
these professionals are accountable for enhancing the academic achievement of all students in
their care (Jackson & Lunenburg, 2010; Lyons & Algozzine, 2006; Perea-Diltz & Mason, 2010;
Sink, 2009; U.S. Department of Education, 2002, 2010). Principals are considered the “chief
educational accountability officer” (p. 2) responsible for student outcomes and academic
achievement (Lyons & Algozzine, 2006). School counselors are also held accountable for their
contribution to schools’ educational reform agendas. They are challenged to demonstrate how
their school counseling programs positively impact students and their academic achievement
(Perera-Diltz & Mason, 2010; Sink, 2009).

The American School Counselor Association’s (ASCA) National Model provides an
operational framework for school counseling programs (ASCA, 2005). School counselors are
trained to perform activities that align with the ASCA National Model and effectively contribute
to students’ academic success (ASCA, 2005; Gerler, 1985; Littrell & Peterson, 2001; Sink,
2009). They apply their professional knowledge and skills to best serve every student, so that all
students will achieve success in academics, personal/social growth, and career planning pursuits
(ASCA, 2005). Comprehensive, developmental school counseling (CDSC) programs guide
school counselors’ efforts to effect positive change and growth in students (Gysbers &
Henderson, 1997). They are put in place to ensure that school counseling programs reach all

students, that the guidance curriculum is a program with specific content, and that school



counseling programs are judged by measureable results (Gysbers & Henderson, 1997). When
CDSC programs are in place, school counselors make a significant contribution to student
academic achievement, resulting in improved graduation rates (Littrell & Peterson, 2001; Sink &
Stroh, 2003).

Research (Littrell & Peterson, 2001; Sink & Stroh, 2003) suggests that CDSC programs
have a positive effect on creating classroom climates that are conducive to learning and
improving academic achievement. However, school counselors are also accountable to
principals who ultimately dictate the activities in which school counselors engage on a daily
basis (Zalaquett, 2005). As a result, school counselors are often assigned non-counseling related
tasks (Zalaquett, 2005). When much of school counselors’ time is consumed with performing
non-counseling duties, they are unable to perform the activities that contribute to and support
students’ personal/social growth and academic achievement.

The discussion in this chapter focuses on principals’ influence on defining and
determining the activities in which school counselors engage, the transformation of the school
counseling profession, and a brief overview of the school counseling programs in North
Carolina, South Carolina and Tennessee, the states in which this study was conducted. Finally, a
problem statement, explanation of the significance of the study, research questions, description
of the ASCA National Model that provided the framework for this study, definition of terms, and

discussion of delimitations and limitations that define the parameters of the study are discussed.



Principals’ Influence on School Counselors’ Roles
Principals are responsible for the day-to-day administration and activities of the school.
As such, they are in the powerful position of identifying, selecting, and hiring staff and,
ultimately, deciding how school-based personnel will be utilized most effectively, including
school counselors (Chata & Loesch, 2007; Lieberman, 2004; Zalaquett, 2005). These
educational leaders set the tone of the school environment, and what they value most influences
their behavior and decisions as well as the values and behaviors of other school personnel (Chata
& Loesch, 2007). Because of their powerful position, principals have the ability to initiate or
impede change (Amatea & Clark, 2005). When schools function in an ineffective and inefficient
system, the potential for discontent, lack of progress, and frustration among employees exists
(Buchanan & Studer, 2011). School counselors often report role confusion as a result of
principals’ expectations that conflict with the duties that school counselors are trained to perform
(Brott & Meyers, 1999: Lieberman, 2004). Much of this confusion is in part related to the
evolution of the profession and the lack of clarity regarding the roles and functions of the school
counselor (Lieberman, 2004).
Transformation of the School Counselor
The school counseling profession has undergone significant transformations throughout
its history that have not only shaped the profession, but have also created confusion regarding the
roles and functions of school counselors (Schimmel, 2008). The sociological, political, and
economic changes that the United States underwent during the 20" century influenced the school

counseling profession and the activities in which school counselors participated. The first school



counselors were teachers who played the dual role of teacher and vocational counselor (Gysbers
& Henderson, 2001). The responsibilities of school counselors during the early part of the
century centered on vocational guidance, assessment, academic placement (Lambie &
Williamson, 2004), and preparing students for the world of work (Gysbers & Henderson, 2001).
Efforts were made to standardize the profession by including school counselors in the service-
driven, responsive “pupil personnel services model” (Studer, 2005). However, there were two
major problems with this model: (1) the focus of school counselors’ activities was not suitable
for any school setting other than secondary schools, and (2) the model did not specify how
school counselors should spend their time (Schimmel, 2008). Testing and student scheduling are
school counseling duties that have carried over from the “pupil personnel service model” and are
non-counseling activities in which school counselors struggle today (Lambie & Williamson,
2004).

During the middle of the century, developmental models for school counseling evolved,
and the focus of school counselors’ activities shifted to “promoting students’ holistic
development” (Lambie & Williamson, 2004, p 126) through vocational, academic, and
personal/social counseling. At this time, states began to develop and implement counseling
certification standards, and the American School Counselor Association (ASCA) was formed to
legitimize the profession (Bauman et al., 2003). Special education services, consultation,
coordination, and accountability duties were integrated into the professional role toward the end

of the century (Lambie & Williamson, 2004). Though several developmental school counseling



models emerged at the end of the 20" century, none really took hold until the ASCA developed
The ASCA National Model in 2005.

The ASCA National Model was developed in a strong effort to standardize the school
counseling profession. It provides a framework for the development and maintenance of
comprehensive, developmental school counseling (CDSC) programs (ASCA, 2005). Not only
does it provide the foundation for developing a school counseling program, but it also outlines
the components of a CDSC program and its maintenance and accountability measures.
Furthermore, the ASCA National Model includes a set of curriculum standards that highlight
what all students should know and be able to do as a result of participating in a CDSC program
(ASCA, 2005).

Despite the ASCA’s efforts, role confusion continues to exist within the school
counseling profession, and the roles and responsibilities of the school counselor continue to be
debated. However, as the merits of CDSC programs have become recognized, states across the
country are embracing statewide comprehensive school counseling models that align with the
ASCA National Model to conform to state and federal educational reform agendas.

States’ Comprehensive Developmental School Counseling Models

Many state departments of education and state school counseling associations have
redesigned and improved their program guidelines to support the ASCA National Model (Dahir,
Burnham, & Stone, 2009). Today, 36 states have implemented statewide comprehensive school
counseling program standards intended to drive the development of and adherence to CDSC

programs in all schools (ASCA, State Comprehensive School Counseling Programs, 2010).



North Carolina, South Carolina, and Tennessee are three such states in the Southeastern region of
the United States that have implemented statewide CDSC programs that align with the ASCA
National Model (North Carolina Department of Education, 2008; South Carolina Department of
Education, 1999; Tennessee Department of Education, 2005). These states are representative of
the efforts ASCA is making at state levels to inform and educate people about the roles and
functions of the school counselor. In addition, they have strong state school counseling
associations that are heavily involved in advocating for the school counseling profession. These
states were selected for this research study because each has implemented statewide CDSC
programs that align with the ASCA National Model.
North Carolina

North Carolina established statewide professional school counseling standards in 2008.
The North Carolina Professional School Counseling Standards are reflective of the ASCA
National Model. These standards outline the competencies school counselors in North Carolina
should possess in order to implement a fully developed CDSC program and the means by which
it will be delivered. It emphasizes the need for school counselors in North Carolina to function
as leaders, advocates, and collaborators, and function as members of a multidisciplinary team in
supporting students’ academic achievement and personal development (North Carolina
Department of Education, 2008).
South Carolina

South Carolina first established its statewide comprehensive developmental guidance and

counseling program model in 1999. The South Carolina Comprehensive, Developmental



Guidance and Counseling Program Model mirrors the ASCA National Model and details the
components of a CDSC program, the roles and responsibilities of the school counselor, the
program development cycle, the guidance curriculum standards for student development, and
evaluation and accountability practices required by the state. It emphasizes the importance of the
CDSC program as an essential element of the total instructional program that provides students
with the opportunity for optimal academic and personal development (South Carolina
Department of Education, 1999).
Tennessee

Tennessee’s Department of Education created its first model for comprehensive school
counseling programs in 1997. It was revised in 2005, in accordance with the newly published
ASCA National Model. The Tennessee Model for Comprehensive School Counseling Programs
outlines a plan for delivering school counseling services to all Tennessee public school children.
It is based on a developmental, comprehensive, systematic, sequential, and accountable school
counseling program model endorsed by the ASCA (Tennessee Department of Education, 2005).

ASCA National Model

The researcher used The ASCA National Model: A Framework for School Counseling
Programs (ASCA, 2005) as a framework for this study. The model is comprised of four major
components in which each influences the other in a “building-block™ fashion. The skills and
attitudes of leadership, advocacy, and collaboration that lead to systemic change encompass the

components, which are depicted in Figure 1.



Figure 1.1. The ASCA National Model Components of a School Counseling Program
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Figure 1.1. The four components of the ASCA National Model: A Framework for School
Counseling Programs (ASCA, 2005).

These components are the core of a comprehensive, developmental school counseling program.
The ASCA National Framework requires that school counselors implement their programs to
reflect the themes of leadership, advocacy, collaboration and teaming, and systemic change (see

Table 1.1).




Table 1.1

ASCA National Model Themes

Theme

Counselor Responsibility

Leadership

Advocacy

Collaboration & Teaming

Systemic Change

Serve as a leader engaged in system-wide change to
ensure student success and implement school
reform.

Advocate for students’ educational needs and
ensure they are addressed at every level.

Work proactively with students to remove barriers
to learning.

Advocate for the removal of systemic barriers that
impede the academic success of any student.

Work with all stakeholders inside and outside the
school system to develop and implement
responsive educational programs that support the
achievement of the identified goals for every
student.

Create effective working relationships among
students, support staff, parents/guardians, and
community members.

Assess the school for systemic barriers to academic
success.

Use data to advocate for every student, ensuring
equity and access to a rigorous curriculum, which
maximizes post-secondary options.

Note. ASCA National Model (2005)

Other rationale for choosing the ASCA National Model as the framework for this study

include that it is the foundation of a CDSC program, and it provides the framework for the

competencies, attitudes, and behaviors from which school counselors are to operate their

program. Furthermore, it is the foundation in which the School Counselor Activity Rating Scale
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(SCARS) was created (Scarborough, 2005), and the framework from which the data were
analyzed and results were reported for this study.

There are 46 activities that make up the items on the SCARS instrument (Scarborough,
2005). Thirty-six of these align with the components of the ASCA National Model and its
themes. The remaining 10 items are activities that are not congruent with the ASCA National
Model, but are activities that school counselors often engage in. The matrix in Appendix A
shows how the SCARS instrument reflects the components of the ASCA (2005) National Model
and its themes.

Statement of the Problem

Currently, many principals and school counselors have different perceptions of school
counselors’ roles in the school environment (Leuwerke, Walker, & Shi, 2009). The principal and
other stakeholders largely determine the roles and functions of the school counselor (Hardy,
2008; Zalaquett, 2005), often without a complete understanding of this professional’s role.
School counselors receive specialized training in the implementation and delivery of a CDSC
program that aligns with the ASCA National Model (2005) to standardize the role of the school
counselor, and to transform traditional school counseling programs into those that are
comprehensive and developmental in nature (ASCA, 2005).

Although both the National Association of Secondary School Principals (NASSP) and the
National Association of Elementary School Principals (NAESP) endorse the ASCA National
Model, it is not unusual for school counselors to perform administrative tasks and other activities

unrelated to school counseling that deter them from performing the duties that appropriately
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reflect their training (Amatea & Clark, 2005; Chata & Loesch, 2007; Kirchner & Setchfield,
2005; Pérusse, Goodnough, Donegan, & Jones, 2004; Scarborough & Culbreth, 2008; Shoffner
& Williamson, 2000). This situation has resulted in the misappropriation of school counselors’
time and efforts (Schoffner & Williamson, 2000) and has led to role ambiguity.

Frustration often results when school counselors are required to perform duties that
impede their progress in instituting and carrying out a CDSC program (Ponec & Brock, 2000).
The result is twofold. First, practicing school counselors often adopt and internalize non-
counseling related responsibilities, which results in a traditional, status quo school counseling
program that compromises the school counselor’s role (Bemak & Chung, 2005; Fitch, Newby,
Ballestero, & Marshall, 2001). Second, when school counselors are unable to perform the
activities they were trained to do, students’ academic, career, and personal/social achievement
suffer (Sink & Stroh, 2003). Furthermore, researchers have suggested that, “ignoring the
influence of a principal can negatively impact the implementation and maintenance of [school]
counseling programs” (Zalquett, 2005, p. 451) and that, “fully integrated, implemented, and
functioning school counseling programs...enhance student performance and preparation for the
future, [and] promote a more positive and safe learning environment” (Monteiro-Leitner, Asner-
Self, Milde, Leirner, & Skelton, 2006, p. 248).

Purpose of the Study

The purpose of this study was to measure school counselors’ perceptions of the frequency

they engage in activities that align with the ASCA National Model (ASCA, 2005) and those that

do not. It also measured principals’ perceptions of the frequency in which school counselors
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engage in ASCA National Model (ASCA, 2005) activities and those activities that do not.
Finally, this study compared school counselors’ and principals’ perceptions of the frequency
with which school counselors perform activities that align with the ASCA National Model
(ASCA, 2005) and those activities that do not.
Significance of Research

Although there is relatively recent literature on principals’ perceptions of school
counselors’ roles (Amatea & Clark, 2005; Chata & Loesch, 2007; Dodson, 2009; Dollarhide,
Smith, & Lemberger, 2007; Fitch et al., 2001; Zalaquett, 2005) and literature related to school
counselors’ perceptions of their own roles within the school setting (Scarborough & Culbreth,
2008; Vaughn et al., 2007), the researcher of this study found only three studies that compared
school counselors’ and principals’ perceptions of school counselors’ roles. One study (Shoffner
& Williamson, 2000) was conducted prior to the inception of the ASCA National Model. The
other two studies (Kirchner & Setchfield, 2005; Pérusse et al., 2004) are over five years old. A
current analysis of school counselors’ and principals’ perceptions of the frequency with which
school counselors perform activities that align with the ASCA National Model and those that do
not may provide a better understanding of these two educational leaders’ current views on school
counselors’ roles. Principals, teachers, and school counselors are being held accountable for
demonstrating how their work positively impacts student success (U.S. Department of
Education, 2010). As such, it is important that school counselors be aware of principals’
perceptions regarding their role (Fitch et al., 2001). It is also important for principals to

understand school counselors’ perceptions of the activities they perform within the school. Also,
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educational reform has brought school counselors into the field of education as educational

leaders. Thus, it is imperative that an alliance between school counselors and administrators be

founded on common goals for the benefit of student growth (Stone & Clark, 2001).

Research Questions

The following research questions guided this study:

1.

At what frequency do school counselors perceive they perform counseling and non-
counseling activities as measured by the School Counselor Activity Rating Scale
(SCARS)?

At what frequency do principals perceive that school counselors perform counseling
and non-counseling activities as measured by the SCARS?

What are the differences in perceptions between school counselors and principals
regarding the frequency with which school counselors perform counseling and non-
counseling activities as measured by the SCARS?

Definition of Terms

The following terms and definitions apply to this study:

1.

ASCA National Model. A framework for school counseling programs that “provides
the mechanism with which school counselors and school counseling teams will
design, coordinate, implement, manage and evaluate their programs for students’
success” (ASCA, 2005, p. 9)

ASCA National Standards. Standards for school counselors that guide them in their

efforts and provide implementation strategies for a comprehensive, developmental
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school counseling program that supports and maximizes the academic, career, and
personal/social development of all students (Campbell & Dahir, 1997)

Council for Accreditation of Counseling and Related Programs (CACREP). An
independent body recognized by the Council for Higher Education Accreditation for
accrediting master’s degree programs in counseling fields (CACREP, 2009)
Non-counseling activities. Activities that do not fit into the ASCA National Model.
Non-guidance activities can be identified as administrative, clerical, instructional, or
student supervision activities (e.g., administering school-wide testing, tutoring
students, or covering classes for teachers). (Gysbers & Henderson, 2000). Also
referred to as “Other” Activities in the survey instrument used in this study.
Principal. A person who has the controlling authority or is in a leading position in
an educational institution (Merriam-Webster, 2011)

School counselor. A certified/licensed educator with a minimum education of a
master’s degree in school counseling, which qualifies them to address all students’
academic, personal/social, and career development needs. ASCA replaced the term
“guidance counselor” to “school counselor” to more accurately reflect this
professional’s role in the school (ASCA, Who are school counselors?, 2008).
School Counselor Activity Rating Scale (SCARS). A survey instrument designed to
collect “process data required to analyze the important aspects of school counselor
practice and effectiveness” (Scarborough, 2005, p. 276)

Transforming School Counselor Initiative (TSCI). A proposal by Education Trust
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for school counselors to demonstrate through the use of data how comprehensive,

developmental school counseling programs impact academic achievement (Pérusse,

et al., 2004)

Delimitations
The following delimitations reflect the utilization of cross-sectional research and survey
research designs. First, the study focused on the measure of perceptions held by school
counselors and principals in regards to school counselors’ activities as measured by the School
Counselor Activity Rating Scale (SCARS) (Scarborough, 2005). The scores are a measure of
school counselors and principals who self-elected to participate. The study was limited to school
counselors in three Southeastern states who provided email addresses to the ASCA Member
Directory, and to school principals whose email addresses were listed with the department of
education in the same three Southeastern states—North Carolina, South Carolina, and Tennessee.
These states were selected because they have statewide CDSC program standards. Furthermore,
Tennessee is the home state of the researcher and the institution supporting her research, and
North Carolina and South Carolina are two contiguous states. Other factors that may influence
the results were not examined, because they were beyond the scope and stated purpose of this
research.
Limitations
As with all studies, there are limitations that can impact the study. This study was

limited to three states within the Southeastern region of the United States, therefore limiting the

degree of generalizability of the results that can be made. The researcher surveyed current
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members of the American School Counselor Association; therefore, their perceptions may not be
representative of school counselors who are not members. The researcher solicited participants
from two different sources and used random sampling to create the two sample populations for
this study. As a result, the number of school principals solicited to participate was significantly
greater than the number of school counselors solicited to participate. Though the response rate
from the two groups was relatively equal, the percentage of the total population represented by
the two individual groups, school counselors and principals, is significantly different.
Additionally, because the sample populations for both groups were randomly selected, there is
no way of knowing if school counselors and principals from the same school responded to the
survey. Therefore, outcomes were affected, and generalizations beyond that of the groups
represented in this study, cannot be made. Furthermore, the response rate was significantly
lower than was hoped for, further affecting any possibilities of generalizing results to a larger
population.

The researcher used a web-based survey that was sent in the summer when school was
not in session; thus, participants may not have had access to computers or they may not have
responded to email as frequently as they may during the school year. In addition, some
limitations to survey research require consideration. Survey research is used to measure a
specific characteristic, attitude, or behavior of a population (Creswell, 2005). As such, responses
are subjective, and respondents may not answer truthfully or accurately. Although the
instrument used for this study was fully tested for reliability and validity with school counselors,

it was not tested with principals prior to this research study. It was assumed that the instrument
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would be a reliable measure of principals’ perceptions of school counselors’ roles because they
are educational professionals who work in a K-12 school setting, but the possibility that it might
not still exists. Lastly, no other form of data collection was used to gather information beyond
the completion of the SCARS (Scarborough, 2005) survey. Future research should include other
methods of data collection beyond self-report.
Summary

Recent studies of school counselors’ and principals’ perceptions of school counselors’
roles are limited. The research that compares school counselors’ and principals’ perceptions of
school counselors’ activities is over 5 years old. ASCA has taken an active role in promoting the
ASCA National Model to standardize the school counselor’s role in a CDSC program that is over
10 years old. Due to these efforts, it is possible that principals will be better informed about how
school counselors are integral to the growth of all students. Current research on school
counselors’ and principals’ perceptions of school counselors’ activities will provide a better
understanding of these two educational leaders’ current views on school counselors’ roles. The
ASCA National Model (ASCA, 2005) was used as the framework for this study. The purpose
and significance of this study are discussed, along with the limitations and delimitations of the

study.
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Chapter 2
Review of the Literature

The discussion in this chapter provides a review of literature related to the historical
influences on the school counseling profession including how standards were established for
school counseling programs. In addition, the paradigmatic and philosophical differences
between school counselors and principals, and the literature surrounding the activities school
counselors perform and how school counselors perceive these activities are discussed. Finally,
the researcher includes research surrounding continued school counselor role ambiguity despite
the American School Counselor Association (ASCA) reforms.

With greater emphasis placed on accountability for increasing academic achievement,
and the existence of current research that indicates CDSC programs have a direct and positive
effect on students’ academic achievement, it is possible that perceptions surrounding the school
counselors’ role have changed (ASCA, 2005; Monteiro-Leitner et al., 2006; Perea-Diltz &
Mason, 2010; Sink, 2009; U.S. Department of Education, 2002). Zalquett (2005) suggests that
more research on principals’ perceptions of school counselors’ roles and functions is needed. It
is also possible that since the implementation of the ASCA National Model, there is greater
awareness of the school counselor’s training and the ways in which this professional is an
integral part of a school’s educational mission.

School counselors play an essential role in contributing to student growth (Gerler, 1985;
Littrell & Peterson, 2001; Monteiro-Leitner et al., 2006; Perea-Diltz & Mason, 2010; Sink,

2009). Yet, school counselors express frustration when they are unable to perform the duties for















143



144

Appendix E

Informed Consent Form
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Informed Consent Form

I need your help and expertise. I am currently collecting data for my dissertation research
and your responses are invaluable in helping me understand school counselors’ and school
administrators’ perceptions of the school counselor’s role. The focus of this research is to
identifying your perceptions of the frequency in which the school counselor currently performs
tasks associated with a comprehensive, developmental school counseling program aligned with
the ASCA National Model, and tasks that do not.

You were selected to participate because of your role as a school counselor/school
administrator. Specifically, your participation in this project includes completing an online
survey that should take no more than 15 minutes. Should you choose to participate, your
responses will remain confidential, and researchers will not be able to connect responses to any
individual respondent. Electronic data and documents will be stored on UTK password protected
computers in locked offices. Three years following completion of this study, data collected will
be destroyed.

This study is considered a human research project; however, the risk to you for being
involved is minimal. Your participation in this study is completely voluntary. You may
withdraw from this project at any time. It is possible that this study, when completed, will be
published or presented in a public forum (e.g., a professional conference). When reporting
results, I will not identify anyone by name, either in a presentation or in a paper. By completing
the online survey, you are consenting not only to participate in the study, but parts of your

responses may be used in a publication or presentation.
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At the end of the survey you will be given the option to participate in a random drawing
for a $100.00 Visa gift card. Participants who include their e-mail address at the end of the
survey will be included in the drawing.

If you have any questions at this time or at any point in the study, you may contact
myself or Brenda Lawson at the Institutional Review Board Compliance office at

blawspm @utk.edu or 865-974-3466.

Deborah Buchanan, M.Ed.
441 Claxton Complex,
Knoxville, TN,

Telephone: 865-405-1345.
dbuchan3 @utk.edu

I have read the above Information and Consent form and understand that participation in this
study constitutes my consent. I will complete the scale independent of another professional.

Click on the SURVEY link to begin the survey.
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Appendix F

Comparison of Demographic Data between School Counselors and Principals
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School Counselors Principals
Race/Ethnicity N Percent N Percent
African-American 20 13 35 19
Asian-American 2 1 0 0
White non-Hispanic 126 81 142 78
Other 4 2 1 1
Prefer not to answer 3 2 4 2
School Counselors Principals
Gender N Percent N Percent
Male 20 13 84 46
Female 135 87 98 54

Note: There was a statistically significant difference in dispersal of gender across the two

groups X?(1,n=337) =43.38,p <.001.

School Counselors Principals
Years of Experience N Percent N Percent
Less than 5 years 49 32 11 6
6 — 10 years 60 39 30 17
11 — 15 years 20 13 31 17
16 — 20 years 12 8 33 18
More than 20 years 13 8 77 42
School Counselors Principals
Grade Level N Percent N Percent
Elementary (K-5 or K-8) 80 52 110 60
Middle/Jr. High (6-8) 27 17 32 18
High (9-12) 47 30 35 19
Alternative school 1 1 5 3
School Counselors Principals
State N Percent N Percent
North Carolina 68 44 90 58
South Carolina 25 16 33 18
Tennessee 62 40 59 32
School Counselors Principals
Degree of Adoption of a CDSC Program N Percent N Percent
Completely 15 10 5 3
Mostly 46 30 51 38
Somewhat 76 49 58 32
Not at all 13 8 20 11
I Don’t Know 5 3 48 26
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Appendix G

Comparison of Means between School Counselors and Principals Perceptions



Table 4.1

Comparison of Means between School Counselors’ and Principals’ Perceptions

School Counselor Principal

Activity Mean SD Mean SD p-value
Counsel(s) with students regarding 4.39 185 4.39 a7 968
personal/family concerns
Counsel(s) with students regarding school 4.32 .820 4.15 .891 .085
behavior
Counsel(s) with students regarding 3.68 910 3.93 .886 .013*
crisis/emergency issues
Counsel(s) with students regarding 4.19 .836 4.06 .849 170
relationships (e.g., family, friends,
romantic)
Provide(s) small group counseling for 2.76 1.349 3.31 1.089 .000*
academic issues
Provide(s) small group counseling 3.12 1.372 2.65 1.075 .000*
addressing relationship/social skills
Conduct(s) small groups regarding 2.69 1.317 3.28 1.136 .000*
family/personal issues (e.g., divorce,
death)
Conduct(s) small group counseling for 1.57 156 2.64 1.020 .000*
students regarding substance abuse issues
(own, or family/friend use)
Follow up(s) on individual and group 4.10 1.011 4.05 959 .665
counseling participants
Consult(s) with school staff concerning 441 770 4.02 1.027 .001*
student behavior
Consult(s) with community and school 3.50 .963 3.67 927 .091

agencies concerning individual students
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Table 4.1 (continued)

School
Counselors Principals
Activities Mean SD Mean SD p-value
Consult(s) with parents regarding 3.55 .884 3.59 948 671
child/adolescent developmental issues
Coordinate(s) referrals for students and/or 3.61 .949 3.65 962 735
families to community or education
professionals (e.g., mental health, speech
pathology, medical assessment)
Assist(s) in identifying exceptional 3.24 1.290 3.50 1.238 .059
children (special education)
Provide(s) consultation for administrators 3.52 1.203 3.66 1.167 251
(regarding school policy, programs, staff,
and/or students)
Participate(s) in team/grade level/ subject 3.45 1.325 3.57 1.198 372
team meetings
Conduct(s) classroom activities to 4.22 1.112 4.02 1.173 .108
introduce yourself/themselves and explain
the counseling program to students
Conduct(s) classroom lessons addressing 3.60 1.311 3.51 1.272 499
career development and the world of work
Conduct(s) classroom lessons on various 3.72 1.435 3.90 1.189 .393
personal and/or traits (e.g., responsibility,
respect, etc.)
Conduct(s) classroom lessons on relating 3.58 1.445 3.71 1.241 S77
to others (family, friends)
Conduct(s) classroom lessons on personal 3.32 1.381 3.35 1.221 .957

growth and developmental issues
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Table 4.1 (continued)

School
Counselors Principals
Activities Mean SD Mean SD p-value
Conduct(s) classroom lessons on conflict 3.37 1.429 3.67 1.183 .094
resolution
Conduct(s) lessons regarding substance 2.53 1.291 2.83 1.155 017*
abuse
Conduct(s) lessons on personal safety 2.96 1.324 3.14 1.176 194
issues
Coordinate(s) special events and programs 2.85 1.082 3.64 1.146 .098
for school around academic, career or
personal/social issues (e.g., career day,
drug awareness week, test prep)
Coordinate(s) and maintain(s) 4.11 1.064 4.22 1.063 374
comprehensive school counseling program
Inform(s) parents about the role, training, 3.56 1.088 3.55 1.117 946
program, and interventions of a school
counselor within the context of your
school
Conduct(s) or coordinate(s) parent 2.53 1.107 2.47 1.130 .613
education classes or workshops
Coordinate(s) school-wide response for 2.73 1.283 2.92 1.349 204
crisis management and intervention
Inform(s) teachers/administrators about 3.31 1.131 3.50 1.195 .143
the role, training, program, and
interventions of the school counselor
within the context of your school
Conduct(s) or coordinate(s) teacher 2.41 1.085 2.59 1.130 .140

inservice programs
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Table 4.1 (continued)

School
Counselors Principals

Activity Mean SD Mean SD p-value
Keep(s) track of how time is being spent 3.48 1.340 3.27 1.285 157
on the functions that you/they perform
Attend(s) professional development 3.99 950 3.75 959 .019*
activities (e.g. state conferences, local
inservices)
Coordinate(s) with an advisory team to 2.45 1.363 3.21 1.246 .000*
analyze and respond to school counseling
program needs
Formally evaluate(s) student progress as a 3.09 1.235 3.10 1.217 937
result of participation in individual/group
counseling from students, teacher, and/or
parent perspectives
Conduct(s) needs assessments and 3.08 1.209 2.98 1.195 476
counseling program evaluations from
parents, faculty, and/or students
Participate(s) on committees within the 4.40 1.011 4.40 872 .652
school
Coordinate(s) the standardized testing 3.23 1.775 3.35 1.807 .539
program
Organize(s) outreach to low income 3.39 1.391 3.49 1.232 .599
families (Thanksgiving dinners, holiday
families)
Respond(s) to health issues (e.g., check for 3.23 1.468 3.26 1.323 977
lice, eye screening, 504 coordination)
Perform(s) hall, bus, cafeteria duty 3.59 1.603 3.52 1.474 .658
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Table 4.1 (continued)

School
Counselors Principals

Activity Mean SD Mean SD p-value
Schedule(s) students for classes 2.78 1.867 2.75 1.754 941
Enroll(s) students in and/or withdraw(s) 2.67 1.725 2.52 1.695 418
students from school
Maintain(s)/Complete(s) educational 2.99 1.730 3.06 1.736 744
records/reports (cumulative files, test
scores, attendance reports, drop-out
reports)
Handle(s) discipline of students 1.93 1.168 1.87 1.100 .061
Substitute teach(es) and or cover(s) classes 1.81 1.037 1.55 .790 .032%

for teachers at your school

Note: *p < .05
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Appendix H

Frequency Distribution Table for School Counselors’ Perceptions



Table 4.2

Frequency Distribution of School Counselors’ Perceptions (N = 155)

156

Response
I Don’t
Activity Routinely  Frequently Occasionally Rarely Never Know
Counsel(s) with students 56.1% 29.0% 12.9% 1.9%
regarding personal/family
concerns
Counsel(s) with students 51.0% 32.9% 12.9% 3.2%
regarding school behavior
Counsel(s) students regarding 21.9% 32.9% 36.8% 8.4%
crisis/emergency issues
Counsel(s) with students 42.6% 36.8% 17.4% 3.2%
regarding relationships (e.g.,
family, friends, romantic)
Provide(s) small group 21.9% 18.7% 23.9% 20.0% 15.5%
counseling addressing
relationship/social skills
Provide(s) small group 16.1% 11.6% 25.8% 25.2% 21.3%
counseling for academic issues
Conduct(s) small groups 13.5% 12.9% 24.5% 27.1% 21.9%
regarding family/personal
issues (e.g., divorce, death)
Conduct(s) small group 1.9% 10.3% 30.3% 57.4%
counseling for students
regarding substance abuse
issues (own use or family/friend
use)
Follow(s)-up on individual and 44.5% 30.3% 17.4% 5.8% 1.9%
group counseling participants
Consult(s) with school staff 54.8% 34.2% 7.7% 3.2%

concerning student behavior




Table 4.2 (continued)
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Activity Routinely  Frequently

Response

Occasionally

Rarely

I Don’t
Never Know

Consult(s) with community and 17.4% 29.0%
school agencies concerning
individual students

Consult(s) with parents 15.5% 34.2%
regarding child/adolescent
development issues

Coordinate(s) referrals for 21.3% 29.0%
students and/or families to

community or education

professionals (e.g., mental

health, speech pathology,

medical assessment)

Assist(s) in identifying 21.9% 19.4%
exceptional children (special
education)

Provide(s) consultation for 26.5% 25.2%
administrators (regarding

school policy, programs, staff,

and/or students)

Participate(s) in team/grade 30.3% 19.4%
level/subject team meetings

Conduct(s) classroom activities 58.7% 16.1%
to introduce

yourself/themselves and explain

the counseling program to all

students

Conduct(s) classroom lessons 36.8% 16.8%
addressing career development
and the world of work

41.3%

40.6%

40.6%

31.6%

28.4%

25.2%

18.1%

21.3%

10.3%

9.0%

7.7%

14.8%

13.5%

15.5%

2.6%

18.7%

1.9%

6%

1.3%

12.3%

6.5%

9.7%

4.5%

5.8% .6%




Table 4.2 (continued)
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Activity Routinely Frequently

Response

Occasionally

Rarely

I Don’t
Never Know

Conduct(s) classroom lessons 46.5% 14.8%
on various personal and/or

social traits (e.g., responsibility,

respect, etc.)

Conduct classroom lessons on 41.3% 14.8%
relating to others (family,
friends)

Conduct(s) classroom lessons 28.4% 19.4%
on personal growth and
development issues

Conduct(s) classroom lessons 30.3% 21.9%
on conflict resolution

Conduct(s) classroom lessons 11.6% 7.7%
regarding substance abuse

Conduct(s) classroom lessons 16.1% 19.4%
on personal safety issues

Coordinate(s) special events 37.4% 21.3%
and programs for school around

academic, career, or

personal/social issues (e.g.,

career day, drug awareness

week, test prep)

Coordinate(s) and maintain 47.1% 25.8%
comprehensive school
counseling program

Inform(s) parents about the 25.8% 21.9%
role, training, program, and

interventions of a school

counselor within the context of

your school

13.5%

15.5%

20.0%

16.8%

30.3%

26.5%

32.3%

17.4%

38.1%

14.8%

17.4%

20.6%

16.8%

22.6%

20.6%

6.5%

4.5%

11.0%

10.3%

11.0%

11.6%

14.2%

27.7%

17.4%

2.6%

32% 1.9%

3.2%




Table 4.2 (continued)
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Activity Routinely  Frequently

Response

Occasionally

Rarely

I Don’t
Never Know

Conduct(s) or coordinate(s) 7.1% 11.0%
parent education classes or
workshops

Coordinate(s) school-wide 12.9% 12.3%
response for crisis management
and intervention

Inform(s) 16.8% 27.1%
teachers/administrators about

the role, training, program, and

interventions of a school

counselor within the context of

your school

Conduct(s) or coordinate(s) 4.5% 9.7%
teacher inservice programs

Keep(s) track of how time is 32.3% 19.4%
being spent on the functions
that you/they perform

Attend(s) professional 38.7% 27.7%
development activities (e.g.,

state conferences, local

inservices)

Coordinate(s) with an advisory 11.0% 13.5%
team to analyze and respond to

school counseling program

needs

Formally evaluate(s) student 13.5% 25.8%
progress as a result of

participation in

individual/group counseling

from student, teacher and/or

parent perspectives

25.8%

29.0%

32.9%

29.7%

20.6%

27.7%

18.1%

31.0%

40.0%

24.5%

16.8%

32.3%

19.4%

5.8%

23.9%

15.5%

16.1%

20.0% 1.3%

6.5%

22.6% 1.3%

8.4%

32.9% .6%

14.2%




Table 4.2 (continued)
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Activity

Routinely

Frequently

Response

Occasionally

Rarely

I Don’t
Never Know

Conduct(s) needs assessments
and counseling program
evaluations from parents,
faculty, and/or students

Participate(s) on committees
within the school

Coordinate(s) the standardized
testing
program

Organize(s) outreach to low
income families (i.e.,
Thanksgiving dinners, Holiday
families)

Respond(s) to health issues
(e.g., check for lice, eye
screening, 504 coordination)

Perform(s) hall, bus, cafeteria
duty

Schedule(s) students for classes

Enroll(s) students in and/or
withdraw(s) students from
school

Maintain(s)/Complete(s)
educational records/reports
(cumulative files, test scores,
attendance reports, drop-out
reports)

Handle(s) discipline of students
Substitute teach(es) and/or

cover(s) classes for teachers at
your school

17.4%

63.9%

43.9%

31.0%

28.4%

48.4%

38.1%

30.3%

36.1%

4.5%

4.5%

14.8%

16.1%

7.1%

16.8%

17.4%

9.0%

3.2%

1.3%

6.5%

7.1%

1.9%

35.5%

14.2%

8.4%

21.9%

20.6%

14.2%

4.5%

18.1%

11.6%

16.1%

12.9%

22.6%

32%

9.0%

17.4%

14.8%

8.4%

7.1%

5.8%

12.3%

21.3%

31.6%

9.7%

2.6%

31.6%

11.6% 1.3%

18.1% .6%

19.4% .6%

47.1%

44.5%

33.5%

51.0%

49.0%

Note. Frequency distribution based on the SCARS (Scarborough, 2005)
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Appendix I

Frequency Distribution of Principals’ Perceptions
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Table 4.8

Frequency Distribution of Principals’ Perceptions (N = 182)

Response
Idon’t

Activity Routinely  Frequently = Occasionally Rarely Never know
Counsel(s) with students 54.9% 31.3% 11.5% 2.2%
regarding personal/family
concerns
Counsel(s) with students 43.4% 33.0% 19.8% 3.3% 5%
regarding school behavior
Counsel(s) students regarding 32.4% 31.3% 33.0% 3.3%
crisis/emergency issues
Counsel(s) with students 36.3% 36.3% 24.7% 2.7%
regarding relationships (e.g.,
family, friends, romantic)
Provide(s) small group 28.0% 26.4% 29.7% 14.8% 1.1%
counseling addressing
relationship/social skills
Provide(s) small group 18.1% 22.0% 35.2% 22.0% 2.7%
counseling for academic issues
Conduct(s) small groups 18.1% 22.0% 33.5% 20.9% 4.9% 5%
regarding family/personal
issues (e.g., divorce, death)
Conduct(s) small group 6.0% 10.4% 35.2% 35.7% 11.0% 1.6%
counseling for students
regarding substance abuse
issues (own use or family/friend
use)
Follow(s)-up on individual and 41.2% 27.5% 24.7% 4.9% 5% 1.1%
group counseling participants
Consult(s) with school staff 41.2% 29.1% 21.4% 5.5% 2.2% 5%

concerning student behavior
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Activity Routinely  Frequently

Response

Occasionally

Rarely

Never

I Don’t
Know

Consult(s) with community and 20.9 % 34.1%
school agencies concerning
individual students

Consult(s) with parents 18.7% 33.5%
regarding child/adolescent
development issues

Coordinate(s) referrals for 22.5% 30.8%
students and/or families to

community or education

professionals (e.g., mental

health, speech pathology,

medical assessment)

Assist(s) in identifying 28.6% 22.0%
exceptional children (special
education)

Provide(s) consultation for 29.1% 31.3%
administrators (regarding

school policy, programs, staff

and/or students)

Participate(s) in team/grade 29.1% 24.2%
level/subject team meetings

Conduct(s) classroom activities 49.5% 15.9%
to introduce

yourself/themselves and explain

the counseling program to all

students

Conduct(s) classroom lessons 30.8% 18.7%
addressing career development
and the world of work

35.7%

36.8%

36.8%

26.4%

20.9%

25.3%

22.0%

27.5%

7.1%

8.8%

8.8%

17.0%

14.3%

16.5%

7.1%

15.4%

1.1%

1.6%

1.1%

6.0%

4.4%

4.4%

3.8%

7.1%

1.1%

5%

5%

1.6%

5%




Table 4.8 (continued)

164

Activity Routinely  Frequently

Response

Occasionally

Rarely

Never

I Don’t
Know

Conduct(s) classroom lessons 46.2% 15.9%
on various personal and/or

social traits (e.g., responsibility,

respect, etc.)

Conduct classroom lessons on 39.0% 14.8%
relating to others (family,
friends)

Conduct(s) classroom lessons 24.7% 18.1%
on personal growth and
development issues

Conduct(s) classroom lessons 33.0% 22.0%
on conflict resolution

Conduct(s) classroom lessons 11.05 13.7%
regarding substance abuse

Conduct(s) classroom lessons 18.1% 15.4%
on personal safety issues

Coordinate(s) special events 30.2% 23.6%
and programs for school around

academic, career, or

personal/social issues (e.g.,

career day, drug awareness

week, test prep)

Coordinate(s) and maintain 53.8% 20.9%
comprehensive school
counseling program

Inform(s) parents about the 23.1% 29.1%
role, training, program, and

interventions of a school

counselor within the context of

your school

22.0%

25.3%

27.5%

26.9%

32.4%

33.5%

30.2%

13.2%

30.2%

13.2%

16.5%

24.2%

13.7%

29.7%

25.8%

12.1%

6.6%

11.0%

2.2%

3.3%

4.4%

3.8%

11.5%

6.0%

3.8%

2.2%

4.9%

5%

1.1%

1.1%

5%

1.6%

1.1%

3.3%

1.6%
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Activity

Routinely

Frequently

Response

Occasionally

Rarely

Never

I Don’t
Know

Conduct(s) or coordinate(s)
parent education classes or
workshops

Coordinate(s) school-wide
response for crisis management
and intervention

Inform(s) teachers/
administrators about the role,
training, program, and
interventions of a school
counselor within the context of
your school

Conduct(s) or coordinate(s)
teacher inservice programs

Keep(s) track of how time is
being spent on the functions
that you/they perform

Attend(s) professional
development activities (e.g.,
state conferences, local
inservices)

Coordinate(s) with an advisory
team to analyze and respond to
school counseling program
needs

Formally evaluate(s) student
progress as a result of
participation in
individual/group counseling
from student, teacher and/or
parent perspectives

6.0%

18.1%

25.3%

8.2%

23.1%

25.8%

19.8%

14.3%

10.4%

13.7%

25.8%

8.8%

15.9%

33.0%

18.7%

19.8%

30.2%

26.4%

27.5%

33.5%

29.1%

31.9%

30.2%

29.7%

30.8%

23.1%

14.8%

31.3%

17.6%

8.8%

19.2%

18.1%

22.5%

17.6%

6.0%

17.6%

9.3%

5%

9.3%

10.4%

1.1%

5%

5%

4.9%

2.7%

7.7%
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Response
I Don’t
Activity Routinely  Frequently = Occasionally Rarely Never Know
Conduct(s) needs assessments 14.3% 13.7% 34.1% 23.1% 10.4% 4.4%
and counseling program
evaluations from parents,
faculty and/or students
Participate(s) on committees 61.5% 21.4% 12.6% 4.4%
within the school
Coordinate(s) the standardized 48.4% 8.8% 3.8% 7.1% 31.9%
testing program
Organize(s) outreach to low 29.7% 16.5% 31.3% 16.5% 5.5% 5%
income families (i.e.,
Thanksgiving dinners, Holiday
families)
Respond(s) to health issues 24.2% 18.7% 28.0% 17.0% 12.1%
(e.g., check for lice, eye
screening, 504 coordination)
Perform(s) hall, bus, cafeteria 40.7% 12.1% 18.7% 15.4% 13.2%
duty
Schedule(s) students for classes 30.8% 8.2% 8.2% 9.9% 42.3% 5%
Enroll(s) students in and/or 24.7% 7.7% 9.9% 9.3% 47.8% 5%
withdraw(s) students from
school
Maintain(s)/Complete(s) 36.3% 9.3% 9.9% 10.4% 33.0% 1.1%
educational records/reports
(cumulative files, test scores,
attendance reports, drop-out
reports)
Handle(s) discipline of students 3.8% 5.5% 14.8% 25.3% 50.5%
Substitute teach(es) and/or 1.6% 1.6% 3.8% 36.3% 56.6%

cover(s) classes for teachers at
your school

Note. Frequency distribution based on the SCARS (Scarborough, 2005)



167

Vita

Deborah Buchanan, was born Deborah Kay Hoerner in Fontana, California in 1960. An only
daughter of a university professor, she spent many of her early years ignore her genetic calling. After
serving in the United States Air Force for four years, and working in private industry for ten years,
Deborah returned to college and earned her Bachelor’s of Education degree from Salem State College in
Salem, Massachusetts in May of 1996. She worked as a middle school teacher for the Lynn Public
Schools in Massachusetts for five years. While teaching she was blessed with the opportunity to work
with a diverse student population, but her favorite were her middle school ESL students who represented
12 different countries, speaking 10 different languages.

In 1998, Deborah returned to school, and in May of 2001 earned her Master’s of Education with
a Concentration in School Counseling from Salem State College in Salem, Massachusetts. Shortly after
completing her Master’s degree Deborah and her husband moved to Knoxville, Tennessee where she
worked as a professional school counselor for eight years. Having finally heard her calling, Deborah
began to pursue her Ph.D. in Counselor Education at the University of Tennessee in Knoxville in the fall
of 2008. While pursuing her Ph.D. she completed a cognate in Educational Psychology, and a
specialization in Psychology. She has taught both undergraduate and graduate students in courses such as
Counseling Skills, Foundations in School Counseling, and Educational Psychology, and she’s provided
supervision for Master’s level school counseling students at Carson-Newman College in Jefferson City,
Tennessee.

Deborah is a certified Middle School Teacher and a certified School Counselor with the State of
Tennessee. She has also held teaching and counseling certifications in Massachusetts. She has one
professional publication and several professional presentations accrued since starting her Ph.D. program

at the University of Tennessee. Most recently, she received a grant from the Association of Counselor



168

Educators and Supervisors for her research on School Administrators’ Perceptions of School Counselors
Roles. Deborah presented her research at the American Counselors Association Conference in March of
2010, and has recently been invited to write an article for the Counseling Today magazine. Deborah’s
other research interests include, School Counselors’ Experiences with Classroom Management, School
Counselor Advocacy, and her most recent interest, Counseling Children of Military Families.

Deborah has recently taken a position as Assistant Professor at Austin Peay State University in

Clarksville, Tennessee where she looks forward to her career as a counselor educator.



