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T'Ell-low:olbe

learNing

with

adulrs

by Joha A, Henschike

INTRODUCTION '

The most spontancous pae might give upon
secing the sbows title may be “DONTI DON'T usa
lecturn a5 @ leaming/ tesching technique with adulisl”
Howuver, that may be an casy “dodjt,” » bit
presumpluoss, snd unrealistic sinos [ almost goss
without saylng that the lecrute romasing and, for .
sometlmy Lo come, probably will rexain & most
inpareant Jesrning/teaching techaique in adult
educstion (in the church as well ax in other adult”
cducation programs). In fact, the leciure i one of tbe
oldeat and most direct kearning/teachiog lachniques,
Thus time hay made it s0 Baliowed that many people
have confused the leciure and learning/teacking as
being synahymaus.

in e midat of its long-standing history and
acceptance, a3 well 23 the mystique and confosion
which surround it, the leciure can be wsed to great
advantage if; (1) one hay some grasp of what the
learning/lcaching process in; (2) it is clenely
underztood what the leciure can eccomplivh and what
it cannol accomplish in the learning/texching process;
{3) the same guidellnes are applied (o the choie snd

s, HaAschia 8 & swmbar of the Adult Hintwapa Faculty, Unmamiy of Missam

use of the ectiire a1 are applied in choosing uad using
the wide vaxizty of lesrning/teaching ohaiques (old
wad Acw) in the learning sittation; and {4) sxong
consideration Is given to using other tschniques ke
audicncd participation, discussion, and simuylations 1o
enhance the use of the lecture.

This urticle Iy no! devoted (o tho how of developlng
and giving a lecture. The public libraries, as well ax two
sources\? fisted here, abound with such discourses,

Most of thuse resources wonld agres with one
writer? that # good lecturs must: (1) molivals group
{nterest: (2) be well organized and clear; (3) be
developed well; and (4) be presented well,

1n kecture preparation, (he following steps would be
suggested by (hat sxme writer: (1) analyze the
group; (2) dewarmine the exact purpole 10 be
accomplished; (3) determine (he tamin points and do

neosssary research; (4) organize (e points and

materiaty; and () develop and suppord the points.

Good lecture presenlation would be natural,

convecsational, direot, animated, enthusiastie, with

sulficiont voice projection and emplhmsia Lo be heard,
"ol ““r*ls_% AdK Gluation Preowkaws 1Crwnnds Com.: Sashury
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supparted by appropriste gestures and visual aids, and
with constant awarezcas and coscern {or Uistener
aceeplance and undersianding,

This ardele s devored ta considering in tumn each of
the [our propositions mentioned above on how to
improve the yse of the lectuce, with sccompanylng
suggestions. Slace volumes could be written
sinboraring on each proporition, it is obvious thar only
a “skimming of the surface” and not “covernge In
dopth” will be possible hers. Thes, it Is boped that this
article will halp the reader tAlnk through and enswer
some questions in regard to improviag his orber wes of
the kcture a8 & leaming) teacking techuigue, it ls
[urther hoped that this article will alio raive nome
questions snd curiosities in the reader’s mind they will
stimulate furtheringuiry, 1t is not asked thatthe reader
agres with what i said and defioed fnthie acticle, but it
Isusked that the reader accept what s said and defined
for purposss of understanding the suthoc's Une of
thinkiag.

THE LEARNING/TEACHING PROCESS

Thispcoomlsiududoomgk:.hhn«fotlh«e who
wishan easy “cut sod dried” soswer of une, two, tres,
Leasningls s homan process and accotdingly does not
stieaipe Lo explaia that which sattributed to grave, It
isauinternal prooees with the peeson, controlled by the
learer amd engaging his whols belng—intelicclaal,
emotional, nod physical. 1t is hased on the growing
body of researck which supgests that gdulis can learn,
coutrarytothe rnotion that “youcan teach an
old dog now »
Teaching formulstes the ofher side of the
feaming/ft provess, Here s how one adull
educator stalcy the casc!
Thetruly ariistic teacher of ndults perceives the
locus of responsibility far kearning to be in the
Jearnes; he ouly auppresses his own
compuision to teach what be knows his
students ought fo leusn in [avor ol helping his
students bearn foc thermaclves whal (hay wantlo
tearn, have described this faithin the ability of
the individual to leass for hicsell as the
“theological foundation® of ndult education
and [ believe that without 1hizt:‘n|h.uuu_hgro(
adults Ix move likely 10 hinder than (o facititate
learning.¢

DEFINITIONS
*Formut™ or"l\;leu':od' fsihe ormdou of persons
for purpoues of a Isarning expr

“Technigue” involwes the vasicty of ways that the
learning experieres is munaged 3o as to fachiitate
lcaming.

m:mnmm«ww Kfacaden Plow Farks

“Lecture” s referred (o here ay 8 uchnique, not a
[ormatora iethod, The tecture Isa carslully prepased
oral niation of & yubject, theme, ur problem by
qualified pesson. Yt may slso be lnbeled as 0 spesc or
serenon,

ASSUMPTIONS

Assimptions about the characteristics of adul
learncrs Im wlio erucial components of the
leamiag/teaching process. A growing body of
knowledge lndicates that adulf l:n::n uz different
from child learmess. These are not so much resl
dillerenoes as they nre dillerences in assumpdons that
are made intraditional education (Chelsdxneducation
a3 well »y seoular education).

The assumptions sbout the charscturisties of sdull
Jeamers are that, as x person matures: (1) his/ hex self-
coneept moves from being & depestdent persounlity
towsrd one of being 4 self-directing kuman belng: (2)
s fshs sccumulntes & growing reservoir of
that becomes ao increasingly valuable resonvce for
Soarning; () bis/ber readiniess lo Jeam becoxnes
oricnted increasingly to the developmental Laaks of
one's social rales; (4) blx/ber Bme perspective chunges
from one of postponed application of knowledge o
immediscy of appEcation; and mocordingly (3) his/her
oriemiationtowsrd kewrning shilts from nne of subject-
centerednass Lo problem/situation-cenierednem.’

IMPLICATIONS
Since “participation,” Vego-involvement,” and

* “iateraction” are boldfaoed words in the lezicon of the
adult educator, the aisumpiion is often made that the
morsactive the loarner’s cole ls in the process, the more
he/she is probably lenrning. It is meknowled ped and
aecepled (Bat some persons ray wish not (o be
involved actively inthe ke prooess, Thus, use of
the lechure ns & Jesrmning/teaching technique needs to
be daalgeed xnd implemented (0 0ot only maximizethe
opporiunity for Tateraction, vgo-involvemunt, and

;pacticipation (o (he extent the participants desire it,
.but tlaa (o inereass the adalt learner's competncs in
well-direction and the other churacteristics of aduly
lesruers mentionod abave.

WHAT THE LECTURE CAN AND
CANNOT ACCOMPLISH

in any educational expericncs, objectives serve to
indicate what that particular activity is secking o
necomplish, including content components as well ux
behavioral sspecis,
The locturais suggested ss one of themosl appropriste
kaming/teaching lechniques for the behaviorsl
oukomes of knowledge und valuzs, Other more
appropeiate (cchniques ruy nced o be chosen for the

. p B



behavioral oulcomes of understanding, skill, attitude,
and inlerost.

Thare is ulso some evidence in sducatlon that struight
(actual, descriptive, or explanatory evaterisl may be
Ieacned by direct absorption throwgh the lecture,
whereas principles and concepis may be ben Jearned
by group-participation lexming/teaching tachniques,

GUIDELINES FOR CHOOSING
THE LECTURE AND OTHER LEARNING/
TEACHING TECHNIQUES

QUESTIONS
e toare a3 & hearmimgeashing sochuon seer (1
ke lecture as 8 leamin e are;
How docs your selection and use of the Jeeture fit into
your undersianding of the way people changs and
grow (learning theory)? (2) What pasition dees thia
Tscture hold in the context of the gosl toward which
youare working fn the leasning/teaching situstion?(3)
What immediste and objervable needs, at thiy time,
with these parsons, docs this lecture msai?

CRITERIA FOR DECIDING
Additlonal factoty which Influence the deciiion of
whether or not to use the Yeeture include:

(1Y Themore the instructor kaows about the subject
alhinnd und the less the pasticipants knowaboul it, the
more sppropiats the lediure would be.

@ more knowledge and expericiee the group
has with the sublact, (he more & group participation
1echuique shotld be conddered in place of the lecture,

(3) ke aiee of thegeoup is over twenty pessons for
any one activity and no smalles groupings can be used,
the leciars should be considerad, !

{4) The bectuve can deut witl tnore fucts in e shorer
tirge thuxs any other techuigue,

PFURPOSES
The kectute may jnclude any or aY of the lollowing

purposes
1) pressating informstion in an organized wey;
22; ;dunrt' yl;u’g or elmfymguu probleay o; Muu;‘u
(3) motivating, simulaling, persuading,
{nflaencing attitudes of the listeners;
(4) analyzing e controversial ixsus;
(5) inspiring the audicnee;
(6) sncouraging funber study or inquiry

LECTURE ENHANCED B8Y
OTHER TECHNIQUES

PROCESSING INFORMATION
One problem of today's world iz thal we huve what
University of Mlssoud Professor Daryl Hobbs calied
an “information overlond.” This rtieans we have more
information than we knaw Bow Lo handle snd how to
process. Some of the information overload comes
{rom lectures,
One way 0 process some of our real concernyarising
Sl Ggara o Wb W T, (02, AQISEES NP aupusiind Uy 1N Buthar }

AMERICAN BAPTIST CHURCHES / USA
g P. 0. Box 851

oul ol Lhe “overload™ is (o engage existing church und
community groups ln problem solviag.? Here is one
way the izcture can be used in combination with and
sahanced by anather technique~problsm solving.

LECTURER CALLED A SYMBOLIC HEALER

Moxt people sre [nvolved In some wspect of 1he
competitive business comtaunity,

Yo is suggested that » speaker may also serve as a
“symbolic healer 10 reduce the tensions, frusirallon,
s possible fealings of guilt arialep laevitably from
the structare of a hﬁhly organized, kighly specialized
sod competitive business community, s

The suggestion that use of the keeturs can be enlianced
by nun! it with o(huuehrﬁquukhwduamﬂ on
15& notion that quality in xdal education iy in dyrm
proporiion to (be qualily and extent of interacifon,
ego-lavolvement, and pasticipation of the persons
involved,

1f this uuthor were charged with the practica
responsibility for & onc-hour educational moeting an
any theme, subject, o5 problem which yequired use of
the lecture, hore are three ways hs would consider
designing the program.

A lesturey wha §y knowledgeablc on (e thame,
subject, o probls 10 be considered would beinviled.
Ha ehould also be willing 10 “ro¥ with the ponches™ or
*{reawheel ”

I, Belore the speaker gave his Lecture, the
participants would be divided itto palrs, Shrees, or
groups of four o vix, They wiuld be ssked to generaic
quastiony or Wentify prablens tisy would liks the
fecturer to talk Rboul, thus oullining ks specch—an
“inductive lecture”

2. Before » kecture, the audience could be divided
into four sections Lo secve as “istening teams,” Ona
section could listen to the leclure for points requiring
clarification, one for points of disagresment, another
for pointa for elaboration, and snother for problems of
practical spplication, Aller tkelecture, sections would
*buzr® for a short lime 1o pool their thinking about
pointythey want mised and 10 glsctagpokeperton o
ptesent the issues to the s r, .

3. Followingalecture, the memmbent of the audience
could be ssked to form buzz groups to discuss how
they plan 1o apply the informatlon to their own
situations. Then a spokesperson would be asked to
report from each group¥

CONCLUSION
I this arvicke hax offercd one of moss usable ideas
and for hues stimulated 1the reades’s curiotity Lo conduct
1 ptrsond) cozinuing Ingulry on the use of the loctuce
1% & learning/teaching technique with adulu, it will
have sccomplished the suthor's avowed purpose,

DAk e o e N el maen, v,
'wk TR Modiing Panawr $iacim Golt Fublublng Co. 1VD.p
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24. LISTENING TEAMS -

cidome

=

(2) before 2. presentatiog the
andience can be asked to serve as “listening
teams” according to'the section of the room
they are sitting in—one section to Listen to the
presentation for points requiring clarification.

(the clarification team), another forpoints
‘with whicti they disagree (the rebuttal team),
another for points they wish to have elaborat-
+ edon (the elaboration team), and a fourth for
~problerns of practical application they wish the
speaker to address (the application tearn).
. After the presentation the tearns-are asked to
" wbuzz” in grotpsof fout ot five o pool theie:
thinking about the points they want raised. *
following which one member of each: group
~ gives a summary of its deliberations and the

spéz;ker responds to each iterm in W, until
itime runs outor all jtems are d;scussed,l 4

[4
e




. ing presentaions s thtthelearmers be actve pardc- %d'@m_ﬂndmmeﬁsﬂmommudm(in T b of four o five and take wmis

. p:u'!lsinapmoessofinquinr.m‘!herdlanpasivelymei\e‘md%#ﬂupﬁﬂMmrmma— v '

ummnedmm.xmmmxipleamumm,mwmhy).mmmmum ’(l)dumn_xzm\ﬂdmmto%gw :
i m

= should start with and butld on the backgrourds, nesds, iwmpsvcholomﬂvimrmmm o with; (2) e sleos U vould Wk L SppVE H)
z mm,pmmmam&mmmw.wmmmm o -l ad () aycbsgmies oGSt 1
. experience isthat when people have the cpporunily 1o L Inleraction among members of the auek- | | . miticipase encouniecing in puting it it -

' lmmbwkingsomemi!izﬁw.mdpmdvingmmjmcmbcpmotedinsc\mulwayame © el Nwruteasonable amo time

K mg'in&nmnmnn(dxdrmufesmmnommeymu audiencs can be asked to meet in smalt ' jI; upondwmavmlahle).w_l_l

intemalimmomqmddy,minmoxepemmmuy,m anfmmmwﬁworsummwzmv. g hack o and invile volunipersto
. apply more confidently.And [ am convinced that every - ing from thelr seats and pecform several func- f e plans (e After
" Jearning expertence should result in bodvsome soquisi- tiots: (1) Before a presentarion. they can be 7" each preseotation, | Inyite besofthe

: ton of content ad some enhancersenvof their sef- Jasked 1o take 2 few minutes t pool the ques- ﬁ' audlence - ﬁor@linmg'n &to&ﬁ-

. h?vggde;pmmmiﬂnemwgpplylng muxeplmfonnmmhs“ma!on”or“wambdog"
principles of adult leaming in everys. teams. A reaction team is asked stmply w listenyto the -

i speachies. Indeed, one.of the most fre- staternentts o¢ dwough & panel discusslo, Awatchdog mn‘xllymfe:‘t?dms"m\sferofuninmg."l_ ]
q}mt(mxdg;aﬁfym@mmmmtslgetonevaluaﬂm '.‘mh&adwlkunfoqpnnkmloyorwnceptsit : mkﬁgwgspm@le_ctfor@veqﬁpm_. o
| sheets of my sessions1s, “Yialcolm practices what be : thinks f&Bers of the audiencs may not fully compre- on theirexperience o far dnd toSelect onegr - £
prear:ha!"ﬂﬂsmahsmbothhznpymﬂsad—-sad' " hid asid [ ntérfupethe presentation at any time to a5k 4 [“

" Inderactlors between te plaform andl the audlenct il
; i at s firs bvel up frorn passive with an invitation 1o the —~—
- . andience to ask questlons of he speaker following the - - e
" jpresenation. Astl-higher lewl ofieraction can e i R
achleved by bringing represenvatives of the audience on | REDRCRR IR

ey ntin 5t
e Gsign, i ik &35 bk hore |
in one-hour keynote Pmﬁ,ﬂmﬂtﬂﬂmwgﬁwmm«mmamﬁo{ . mppuumm‘fbutwhld\mmummmis ‘

o e pic b e -

1 that it should be such a noteworty behavior it To be ot e pecpleselecidly LY voukd ke 0 OV back-home- 3,
Myfoundzllomlprindpleofaduhleanﬁnngnk- ~sarve on the teams are truly representarive of 77" simations. Afver fve minutes [ ask them 1o ;

ibing W other merbers of thelr group

. directed learing competencies; tions oc issues they would fike the speaker 10 iosy :
i C o , address and have one mernber sumrmarize the ﬂ: dleand resistances. the last
i Theory of Large Meetings .- result—tus, In effect, oudining the spesch -4 utesorso | gdd my ovm about strategies /‘,.

: Mpdxﬁplesnlmpmvided\efomdzdonotmy‘spe- foc the presenter re a presentationt ' Eﬁ;ﬁm
il theocy of Lirge meetings, which are a prominent mwéwm:mm“mﬁng ’ ~

cicde in conferences. The edditional basic premise of this wamms” accordingtothe section of theroom | -

‘ spednlttm:yisdmﬂxeahmﬁvequaﬂlyohlmge Mmsmmgin—mseaionwlism_mme
rr.ee&ngisdimcﬁyaﬁmbnofdwqumdtymﬁqmmy p:wmﬁmﬁorpoinxsmquimgdmﬂculon
‘ T s fhtng, This s osay tha the move | (beclarficain i), saacher orpo.
33 benee the internction withln and dinong the vasious '

fdements of 2 large meedng, he greaser the learming s Il anoiher forpoints they wish ©
;Mymuhwmmdﬁemwsmmie #-hedon the elaboratl w_zm)._mdzioufthior.
\;mmmmw-midﬁchmmﬁmmbemw mmﬁﬁmlﬁmn.wwhm
l)theplmfounmelf.@)lhemﬂmmd(s)mm spesker o arkdress (the team).
"‘&nshipbemmdwplmfodnm&naudlemxtum Afer the presentation the tearus are asked W ),
examine the possibilities of each in tuerL. ?h}m”hg:wpsoffotxorpwwpool&mr %
[ fteraction on the plafformt 1s i lowest pointwith. | mmldr}gnbogmwpotmsmymmm
\a singlespedkec orflim. The amouat of imeracion.can bollowing which dem%wp
| moved up anotch by aéding a chalkboard, Wy chart gives a summaryof i delberations andthe

%rdmip,ormeod\ummlqldbc&\emkmouse.
}inmmﬁmmbeuumedmo&'ﬂrmmhbym '
! o other person, SO that two people are interacting fn

with whidh 'ﬁﬁd&w&h@u&l leam), |

pmenmdon.lhe
,,.jdzbme,dlalogue,otmtmvimmurninmracﬁonmn :wmg[ommwm' X
;...'gbeackﬁevedbymuoducmgtwommmpeopletotba f mmwmgyphnmapplymeorm '
.,;».%P_laﬁoun[ousmposimn.pangldm&ion,mupmg : onbeidmconminaimdmp(escnmﬁm.
yiew, dramatic kit or demopsation. " with the resulis belng summarized by one

|

e a— et

i ggajl g:uup‘
* Ro bt g00 et o
TS KIS

i e T e ers

. gepedboriGetty 1582 e AR T g Ol
W Nemberl oo Lo i 2 (g A T



oﬁohnogN ‘sured ‘gopuo1 ‘uoISNoH
twedwiop SurasHand J°O

]

\&3)

Kot} 78U} JUSIXA 9U) 03 PAIIWITY stesodmd yj3om JPUL -sasodind 4104 -
Suwroyny 10§ SUOT pzruesio 03 S[qB[IeAl SueoW B SI GOREOTPd WPV

-asodind upuIny B 2ABY OS[E suoryezuesio
og I wOI} MeIpUim 03 pusy Aoy WUl 10} osodind ST} 9AISS

10U s30p UONEZIUBSIO UE UM pue—s[eod 1w aASHOR pUE SpIsU II
Ior) 399 o1—suopezruesio Ul ayed axey ojdoad Yorym IO} asodind wwf

frewmd oq St ST WY Uy *S[e08 UBWINY AT pue SpISu TEwny

1eom ojdoad Surdfey 10§ A1 1[eIuAWNIISTL U8 S8 SOAISS TR} WIRISAS (81008 ”

® Os[8 St wonezuedio £12p0 J0g -gsodind ysom I2U3 ST ssasodand

11913 JO SUO AuO ST SHL -suop sSuryl 198 01 Aoand 1S9 suonezinesIo

e} UONIOU 33 St 28eiuIey [RIMIMO INO Ul suondeouoosTl 953 3O U0 /

[89-09 “dd ‘0861 ‘sepmonsil 'si00q
snowsid A Jo Suo Ut pormosaxd seas yuomdo[sA9p §30IN0SAL wermy
0] I0M JI3G3 JO suoneordde ot Jo WS 30 uoneyaIdIouL UM AW
‘{6961 ‘USPBZ 8961 ‘fyyueressag UOA L96] ‘107108 ‘1561 ‘SuosiEd
‘0L61 ‘Sromzussoy pue 5By (6961 ‘puepelD] smo1sAsqns SunovIsul
[IM STIR1SAS [B100S xo[dtod s8 sodfy TR JO suonyezruesio FurzAeue

10} S}IOMOTIBL} emdeouod popuaoid aaeq $ISLI09Y} STIo31sAs oUL Noiua3 Hiunod M
-£So10104sd [eo180[002 PUB ‘SOLIOSY} UONE}[Nsuod pue phic)si 2109 Y,
-dojpasp [euonezuedIo ‘K107 SWISAS ‘A10973 pIoy WO} umeIp WN._UN &m ﬁu ] .— .Z < ..

o1e wosAs SIg} Ul SO139IBIS DU 51doou0)) “SYUSTIUONIAUS [E103 I0
Ayrenb oanyeonpd o} Suouaniyul Yits Op o358y sonoead Teuonednp?
10} suoneordurt 12018 seqy 18U} jySnoqy 3O wreshs  IoWlouvy

Kiosy)y obueud

T S e e
Ly .

U e s e T e e T




[991 -d ‘9561 ‘Ioussan)] *pasoons jouues Aow
pouIesy T JI [13Un Jnq ‘UIes] 0] UOSSI] ASED M,Mouou SISIGL dnou% MM_H ww
ST AJLIOYINE SUONIPUOS SIIBIOOWSD ISpur] * * m?mcwso oY) Supe[nm
-10] ut pre spdnd o) wonEonps Inpe Ul ng .vouo.w.«o EnEoE.:o )i
01 saajesurayy 1depe spdnd oY) HONEONPS [PUOTIUSALOD UY .»Eoﬁza
pareqs Aq pajeoridnp st Surures] pareqs ‘sosudieius aosmoav.o.&:va
JO JuSWOSeUL 5} Ul PIIIO[oI OSTE ST SuTuIes| Aem-om] m.Nﬂ. *SjuspmIs
oY1 10 1oL} oY) “ISOW SUTHIEs] ST OYM JOACOSID 01 xsou%u SOWIOWOS
ST 31 S3SSB[O JINPE 155q 9Y) JO OWOS UI .voomém ‘Ted 12 oBmmmqﬁo
X3 31 [io¢ "2SpI[MOouY S 155es) SN SB YONU S8 I0) SHUn0o soustad
X3 S JUSPNIS 373 SS]O J[NpE UE U] °*SITPE JO SISYIEs) Poos oEo.oop
s|quny oY1 Inq SWON ‘J[9sI ssev01d Surmres| oyl mr punoj oq o1 SI
TOBINDP3 JNPE PUB [BUOTIUSATOD USIMISq mnovoqummv. ooy Jo omO.

ge
pIENpy Jo SpIom 98373 Uf passaidxs Apyuanboya st moneonps :Hﬂwvwww
Aydosofmd oneiocowsp weamieq drgsuoneel oyemmu a1 ‘STOISIAP
o Sukires pue Surjew 10§ AYMqIsuodsal SULIEYS W UONEZIUESIO
|1 jo soqueowr [fe Aq uwonedmnyed jo Bﬁﬁmwwﬁ m.op =§ 2103
ey} pue 'sjuedonsed [[e jo sanejussardal st yeyy dnois ».n_ paunu
-1519p oq [im satorod 513 12y Ssyuedionsed oy3 Jo sysosymr pus wwo.on
Je91 94} WO paseq 2q [jim $aNIAROE SuruIes] o1 181 SUBoW .Enomoﬁa
SHBISOWSP B ‘UOIRINDS 1npe jo uoweziueSio aq) o1 paydde a2.§>

‘fyuogine wo As
wvouo.«au pue ‘somidsns ‘mompmLIONNI JO uomwo%wmou .nouhocwHMMm
.Bmmmﬁoﬁm 01 35813U05 W ‘ApIqisuodsal 1dosoe 01 mmoamﬂ.n_g ® .vnm
uoneradood pue sseunydisy jo spnymie [e1ouas B ‘STOTEOTUNUIICO Jo
ssaumado ue “sn1y [eninw jo Jads B st 210 aoﬁmﬁa.m.wuo. OIJRID0WISD
Al v O] 'lomeyeq UBWNY JO [OIU0O oY) 1080 Rgﬁmm BNy
Jo oseaya1 o3 ssziseqdws 3] *JOJUOD UI 918 SON[BA omy 9501) wAyM
s8upyz 30 yuswySHAUIOnos S 1940 37d0ad J0o YImo1S oY} 03 20uspaserd
918 3] “poddns pue TONBUWLIOJUT AIEsS309U A} USAIS JI 8.28805
Joy suoisiap S oY) syew [ia ojdoed jem ﬁaw vwm ‘TenpiArp
~UE £1949 JO Y110 513 0] S8 TOTOIALNOD doap © ‘suosiad Jo Eoanﬁowmv
S 10y wrUcO B AQ pozuspereyd st Aydosormyd oneisowsp v

*Aydosoqyd oneioows
e ssonorid je1) ‘sonfes SNEIOOWAP souHdWaxs 18g] SUO mwlohﬂuw
ONBIOOWSP ® Ul 3SBO] 1e—JUSWIUOIAUS OA[BONDS UB woubo uy

"Sunenjzas pue ‘ssnIAnOE SunOnpuod ¢

I ITAT I pue Sumuerd ‘sjeod Sumys
ur AfIqrsuodsal Jo Aupeminw (*p pUR ‘UOHBULIONUI JO anﬁm“\,w
pue uoissa1dxs Jo wopsal) (‘¢ ‘Sunyew vospsp ur uonedonied A.w K
~I{euosIad 10§ 302dsaz (*] :SONSWISIOBIRYD OISBQ INOJ 0 UMOP PAJIOG 9q

Lor  Bumyoesy jo seuosyy

Aiqeqoad wes Aoty Ing 193deno I5B] 943 JO PUS 21 I8 PAISY Suruiedf Jo
SUOQIPUOS 9} JO SUONBISSJUBUI oY} A[JRIUSsSS dIe Aoy {yueuIuoitA
-U5 SATIEOTPS UE JO SONSLISIOBIBYD Y3 9J8 1M "WIES] sidoad dpeoy
01 aYTMopUN 1By} STONEZIUESIo pUR SUONMINSUL {2 Ul JESWUONAUS
sAneonps ue Suipjmq Jo aouepodur 543 uo siseydus Sursealout soeid
01 SISLIOSY) UONEONpa-)[NPE UWISPOW P3| Sey SUrmosesl jo aufj SHL

‘weidoxd
[euomEONpS IIOY} U [ovd) AST3 1BM WO wonezado TeuonezIUESIO
xoyy W suossd] aysoddo yoesy Ay Usyo pue ‘op Koyl Sumifions
£q goear e Koyl °sdnoi3 Apmis pue s3uNOAU SI gsnoxyy jsal
SoUOE] UOREZIUESIO AJEjunjoA OU pue ssmierSo1d wOlBONDS 90IAISS
-ur s31 ySnoay; isnf soydes} uoneIodioo ou fssymusul pue ‘sdoysyIom
‘sosInod Sy ySmoiyy isn{ soyoes) uUoOpMINSUl [EUONIBINDI ON

{AorIo0owap
J0 SuIUBSW 9y} Jn0qE UILS] 0} AP 9 ST 3BYM PAIJ0 o9 pinoys
SSIN0D JEYM TO SDIADE SIf PaYSe JoadU Sey UORMNSTL 913 pue 251100
a2y1 Sunonpuod 103 Lyqisuodsal a1eys 03 20UBYD B WY usAIS 19400
sey JoUoRs] Y1 1nG “HOTIB{AIIIO) forjod orqnd yo sseooxd sy uf SuLIeys
$,USZNIO 57} ST JUSTITISA0T JO STLIO] 19730 pue KoBIOOUISP Ua9M]Sq UOT
~erjuaIagIp Jo Jutod 153I83]0 ST 18T} WBNE] ST JOABYY oneIOWS
JO Suruesjy 9UL,, UO 9SINOD B UI JUSPNIS JUPE UE I IO {pourss|
2q 03 AJ53I] 2I0W S1ON[EA GOTYM ‘00UBIS[OIUT pUB ‘Asnojesf ‘Uo1yRUNILID
-STp Aq pezueloeIRgd S SN YoIngd [B101 oy Inq LioquSeu A3
2A0],, 0 1ySne) Suraq St ISQUIST YoInyd Jnpe ue J 10 {dope 01 Aoy
oy st sonpeid juowedeurw YoIgM ‘SUOISIOOP Surew Ul WY SAJOATI
15A5U souadns Umo STY Inq “yustmiiedsp Sty UM Sunjew-uoISIosp
Ul S31BUIPIOQNS STY 2A[oAUL 03 wesdord jusuido[saap-juowIaSeus
s uonyeIodI0o STy ut 3ySne) Suraq ST SANNOAXD gunoX e J1 ‘spdwrexs 303

“SurnIes] S}qIYUL JO SIJBIIOR] IOYI BY} JUOWHUOIIAUD
e sopraoid OS[e I SHNPE 03 SaNIANOe SUIuIes] poziuesio Surpraoxd
10] Keyuswnysm we Aduns 30U S voneziuedio ue ey} Aes 01
ST ST T, ST 31 UONEZITeSI0 JO PUR 33 Aq PoJoajye St uonezZuedio UL uf
soeyd saxe: yeqy Suluresy jo Kyenb oy ‘a8vssapy ay1 S| wnipa YL
s, 0eqnTOIN [IRUSIEIA JO 1Liids 543 U "UOREONPS J[NPE 10] JUSTITOIIAUD
ue sapraoid woneziueSIo ‘210Jo1o} ‘£11001d1091 JO me[ SWOS £q JI SV

-uoRRZI[ENIOR-J]os 01 WAdISd pue ‘UOLIjJe ‘Ky91es YSNOIY} [BAIAINS
10§ SPasU JO ATOIRISNY S MO[SEIA JO I9PPE] 241 dn jI0M 03 WAY3 S[qEUR
[ Ters sspusiadwos 343 dojeasp jouuosiad 1oy djay 01 GOREBINPd
jmpe osn £y} 18y} 1USIXd Ay} 01 PaIoyUny St ssodind vewny IOYL
-suonyeziuesio of) Jo sjeod 3y ysdwosoe 03 paimbal j1om 3¢} Op
01 Jeumoszad J1oM3 JO S3OUSRdWOd 3 dojeasp 03 UOBOTPA JNpE 351

Jaurest ynpy eyl

00



[69 "d ‘0861 ‘sommouy]

-passasdxa s3uroay

s{ea3pis “unop ‘dn—jeuonsdnpninw
°$S320€ Asud—moy unlQ

“parsal
3q 01 sasayiodAy ST pAIRAn SUOIIAQ

“3uwiatos-waiqoid sq Junrw-uorsidag
“tonnasxa-Asijod

pur 3upyewesdod  Janesoqeio)
Ladeadid

oy e Aq vonedinied uesspy

-Aundiquie 0§ 3dULINOY YItH
“$251n053L

Sugsn pue Suidopdasp vo siseydwy
“sadsnosaz Jugreys 3w

-pawa) watsss usdo—{ouspuaiapistuy

“tuswdoppasp puvosiad uo siseyduwey
“woyj

PIUIE3] 3 O1 1SIOLID PIBMOY IPAUNY

Buryeieysu ydy—imustwnadxgy
*sfsatioddas pasn
st 33nod cpouuosiad jo £3isus sy

asea|as 01 51 wawadeueul jo uotdpUNg

“dunsasy
"I “[RWIOJLL tWIL Ay
*3uneo “passiusd-apdoad

qow-suadord
Ajpeoq pauysp sajoy
*UoNTIOYE[I0D
{euondunj vo paseq sadeyuy syduingy
‘uonpest
wos) urdap ‘uonmuisuod adueyd
01 ssoulpEas saul [euswledap
Jo Sunjiys sses sadsoy ysmy
Siesodwal Jo 2sn Yomw—3qINalg

da1 o3

1
H==

Lat e ] 10 v
"PIRMUMOP-={EM-2UQ
-pIredisuos—moy pa1d1aIsay

[RUlY ST pAIL3N SUOSIdAQ
“SWSIURYISW

{e33] 1q uryrw-uoisag
"uotindaxa-Astjod pue Jutyrus

-iod usomiag uonounsp 131y
"wol

~10q 1€ #0[ “dot 1© uonedwiued ysipg

~Sundiquie 10§ 30ULIS[O1 M0

°$303n0s33 JuLaIsuod uo siseydwy
“ssoanosa Juueys Jupsed

=28 WSS PISOP—-AIUNIN NS} |9S

“gosafes [uuosiad uo siseydwry

"PSPIOAE 3Q 01 1SI0LI3 PIBMOT SpNUNY
“Juryel-ys mop—snonne)

“Ianod 2a131203 yInosys Puuosaxd
1031105 01 st wswadeusw JO UONOUN]

“snodsng
"P3ALISIL *|BULIO] *PIOD
{euossadut *pIINUII-Yse ]

~punoy-iuadosd
Ljwouzeu pauyap soj0y
“puzWILOD
JO UIBYD 0) SOUDIIYPE—|BIDILINH

sael-{q P uolmInsuod “uon
-IPEJ1 10) IDUSIOAIL ISIMNWILIOD
siwswuedsp  wsueunnsd  Juuey
-grew 03 vamd S3us ysnw—pidiy

suonezinedi() ninionuy

‘suoyisziusii() JnEly

uonESUMWILO)

Supyrus-iorog
pue
Bupgew-uoisag

spmmy
pue
sydosopyg
waudeuepy

asaydsouny

unang

SOILSIHALOVHVHO

SNOISN3NIa

suoneziuebiQ aAeAOUU] SNSIDA JHBIS

JO soljsudoRIRYD SUWoS

£oL Buiyoey) 30 sauosyL

‘2-p siqel

[LL6T “ToyoInZ /96T ‘UOSIEM 16961 “WISUIS ‘6961 “WddrT {1561
‘TIMoY ‘TL6T IOWRID 961 ‘USHIIMA PUB USHIF HO6T ‘UOIMOIN
pue ayelg -3961 ‘UMD pue ‘ouusg ‘smuusg 9961 ‘sluueg ‘0L61
7961 ‘suA3ry] -AnuaSe aSueyd Jo sonIe o4} pue SUIUIBI) SUOHIB[aL
gemng ‘o3uByo 0] 9OUEBISISAI ‘A1097) UOTIUOAISIUL ‘JOI[JHOD JO JUSW
-o8euew ‘JueSe a3UBYD pUR JUBINSUOD SY3 JO 9]0I o) “uswdodasp
feuonjezIueSIO ‘9SUBYD JO SOIS0IRIIS JO ISn pUB 2OI0Y0 oY) ‘ofueyo
Jo Suruueld o) P3IM PAUISOUCD UIAQ JABY ‘UM UNY Jo sideouoo
[ed112109)-P[ol] oY} "o AdFIe] Suippng ‘sisLiosy) oFueyo oy

[TLet
‘BroquUaNNYDS 16961 oImpny (5961 ‘1WIdQ TL6] ‘UeuwynBY 8961
‘AoureH 961 ‘9IBH ‘6961 ‘UressnH pue ApueH ‘9961 ‘SIAB( ‘TL6T
‘y1odeddey pue fpugsng 6961 ‘1req3neq] -Suruueld ur uorsioeid
103 e3Ep oY1 SUIST PUB [EMOUSI PONUNIUOD JOJ WSISAS Y1 OUI Jorq
vyep Sumpssy ‘oSueyo 103 spasu SuwsouSeip ‘yifesy jeuoneziuriio
Suissasse  10] S[00} pue sainpedcord payeonsiydos Surdopessp
aie Aroaq) sweisAs jo sioyeorjdde jo dnoi8 Suipuedxs uy

“uoHEsIENW
-moo pue ‘Sunjewu uoisiosp ‘Aqdosormd jusweSeuwewr ‘sreydsowr
-Je ‘OINONIIS JO SUOISUSWIP oy} Ul S[eo8 [BUONEZIUBSIO 2]qBIISAp
30 157] Yoayo SurumiSoq B SB 9AISS [[oM JYSIW UWN|0o puey-3ysu oyL
-10efqns Supeuose] SIY) U0 YoIBIsaI Juadal woly syysSisur o) 301dioy
-Ul ] S8 ‘suonezired1o oNels Wolj SA[IRAOUNY YSINSuRsIp 01 Wads 18yl
SONISLISIORIRYD SANBIISOYI oWIOS $9p1A0id Z-p S[qB] ‘SUIuIEs] 0] 2AIONRD
~U0J JUSTITOIIAUS Ue opiacid 03 ST 11 JT S1BISOWIP St [[om SB dAIIBAOU
-Ul 9Q ISNWI UONeZIUESIO UB Byl ‘0l0jeloy) ‘s1se3Sns uonisodord
s ‘gmoIld pue o8ueyo [euoneziuedio JO S[0I 9y} S[EPOW U 1BY
1093X%9 371 03 Pasoons 01 AT St I ‘Yimold pue 93ueydo SnONURUOD JO
ssao01d e ut 286800 03 SJEANIIISUOD 1O ‘s1oqUISH ‘[auuosiad 31 938IN0S
-02 01 51 9sodind s3I 31 0F *SSOUSNIIUI 1 9SOY} 10] [OPOU S]O1 B SB 9AIaS
03 Spu9} uonezZIUESIO U By} aspuald o3 uo paseq st uontsodoad sy

*I0IABUDQ UMO SJI ST 90USR[JUI JO JUSTUNIISUE
SANIOS]}S ISOW S,UONBZIUBTIO UR 240[[2q I OS ‘I0IARYSQ UMO ST Jo o1d
-TOeY9 973 ST (003 3ua10d 1SOW S I0YOBS) B SB 1SN *J[3S]1 10} [BMIUI-J[0S
SNONUTIUOD Ul S95e8us A[SNOIOSUOS 31 JBY] JUSIXD A} O} [BMOUII-Jos
[enpraipur syenms A[eo1 s 3t 1ot ‘Agdosopyd snjeidsowsp € Supn
-oexd Ajp1stx weY) IOYLIR] USAS 0F IsnuI )1 95130p oqissod 3sofny oY}
01 Surures| Jjupe 1950} 03 UonEZIUESIO UR 10] 1By uoroldsns € saey |

Jeusea inpy oyL 20t



N

"I3710 10 ‘Temydsfieiur ‘TeSs] ‘eLIsiEW OIOu03s oq 441y
13733y ‘S30IN0SSI Papasu Jo dnoig oY) 031 AJIqRTIRAR BT "0

"syse} s, dnois oy) £q poxmmbe:r souwew UL PalBuIpIood
91 SIdqIISUI JUSISIIIP JO SORIAIO® SYI YoIym 03 99130p oY ], P

‘TeoS s3I yowva:

01 3sn pInoys dnois oy} ey sursw Surursouos sisquons

Suowre 1o173u0s 10 JuowsISE ST 91013

Jo sor810u0 sozipr

"sanIAnoe dnoid purgeq siequiow dnois

goIgm 03 92182p og L o
qow 1203 dnoid ay3 yomm o3 92185p 24J °q

"Jussa1d st [208 Iespd ® yomgm o3 JuoIxs syl ‘e

“SpNIoul $SaUsANd9YYe dnois Jo SIUBUIUISISP oYL °Q

*KWI0Ju0D

Supmbor premo; dnois 9y} Jo Aurueun jo 921p gL o

"Paysenbar Sureq st Ajuiiouos

USIGM TO ansst 343 JO TenplArpur oy; 03 souenodunr ayy q

‘Tenpiaip

~OI 31 107 sey dnoif e wonoene o343 Jo fiSusns ayy ‘v

:510308] Surmoroj

343 Aq pourULIalep SI WLIOJUOS 07 amssard Jo mSuans oy

"UOTJBUSIE pUB AJMULIOIUNOO PIemo) sainssoxd

opqns jsureSe A3uSsyur umo s oalssoxd 0] awi} owes
om1 32 pue dnoi8 oy; o3 A[sanonijsuoo /NqIIIuod 03 Jqe
34 [Ii4 oY 19133q o3 ‘dnois e jo jem; pue I01ABYSq UMO SIY
Supusnyyur seo105 oy Spue1sIoSpUN [ENpIAIPU UB Jo33aq oY,

(‘wsnreysew 1o11u00 oY) o030y Joeq p9y pue sjusWNIS

~UF SADISTIS AQ Poda][od BIEp JO Siseq a1 uo 1431y ur o[ryM
SSINOD IIBY] WOI] SUOHBIASD AUE 1091100 UoIgM  ‘SOTISSII
PSpm3 ur pasn yeyy 03 Ivjruns 1deouos B « TISTUBYOoW Jjoeq
~P39j,, 971 SE 03 palIsfar ST SIY} SINjBIsy oy} uy) “sassaooxd
pesordwr qmum sjuswadxos pue ssouenbasuoo may) pue
§9553001d $)1 SoUTIEYS A[SNOIOSU0D 31 184] 3U93%3 o7} 03 dnoig
® s® 91e10do 01 ANpIqe sy sa0xduir 01 o|qe s1 dnois K1oag

(enssaid 10 woneIoyxs 03 Iouadns oq [im 2ousiied

~X3 [ELY 10 UONRNISUOUISD © 9580 YOTyM U “YIom 4 31 moyg
PUBISIOpUN 1.U0p Ao} asneoaq oq Aeur J1 ‘o1npadcoid yiom
MU & Sunstsal sT AIojovf B ur dnoig v J1 ‘oouessur 10 a8usyd
PIEMO) $30107 9anIsod mou jo uwomippe o) ue} I9yIe:
s3ueyo Sunsisor ssd10f Jo Suruoyeom oy s1 ‘Tenbe Suraq
s3umy} 1910 “o8ueyo 10 £Sayens pairoyaxd a4y ‘sny1) 900§
-191unod aysoddo pue [enbs ue S0TmpUL 0] SPUs) 3010] A1AT

501

Buyoesy jo seuosy)

‘L

‘sjeo8 o3ueyd Y] pIemol
ssox801d Surinseow 10 suLoW B papiaoid sI [enplAIpul uaw gt
.unuﬁmmanm 10 1201y} JNOYIIM IOIABYSQ vowm%wo um%owm.w u

y no.
03 [enparpui oy} oj Ayunizoddo ue sopraox oriod e
basuos pue “efueyd
-a]21 [e £q paieys st 95ueyd JO s0UdN .
. u oy3 03 Sumedl UonBULIONU] ‘P
10} suepd ‘o3ueyd 10J PIdU oY e o 1 o
areys dnoiS oyl jo sidqudwW SYJI D
1o uwondeozad oy aley e
I01e013 st dnois oy Jo uonorINe AYL ‘q
HOTOD A EER . *dnoid swes oy}
01 Surduojeq Jo osuas SuOIjS B 9ARY 93UBYO IOJ S0UST{UL "
1100 0] 918 oYM 9507} pue PaduByo 9q 0} 918 oYM SOYL
:Je13 JUAIX0 94} 03 s[enplalpUl
U1 013 pue 25UBYS 0§ JUSTATLIISTL SAN0SYJS Ue s dnoi8 v ¢
: *31 SumurmEIejep ul vvummmomtmm seq oy eyl JUSIXS o) .
o3 [eod 10 q.oﬁ.ﬂoov © 0} PORITIUIOD [99] 03 Spua) uosiad ao.mm.” T
B "s1opIsino Aq panjea A3 St I P
‘g 0} [RIuoSuod SI &nﬂonEuEa&H )
g ueydeooe Jo Sures] © i Wiy sapraoid 31 °q
fimoss pos somey 1055 ‘wryg 03 Surjpedurod
B
©0g sas1yor Wy sdfey pue spadu SIY SSIyses 1]
G § 1721} JUIXa 9y} 03 A1jBAO] SIY puBw .
-TIoo 03 pU® [ENPIAIPUT UB 03 2A10BINE 9q 03 Spus} dnoid v |

‘o8ueyd JO wEoEHquwm
&)
se sdnois Jo an[eA 973 199]JR YOTM SI0J08] 971 JNOGE SUOTIBZI[RIou
eukp dnoi§ jo Apnis oYL
swos sonpoid 03 undaq sey mug.masﬂ 8 e o S
s sopeoop om} 3sed oy ur soueSe AreunjoA pue Lranar
wwgwaaﬁn 01d moneonps JNpe pue ‘Sururen [HUSTISA0S pue [ern
-snput Mwouauo&n: ‘sT00Yos ur 2onoeId [euonEONpS UL Spusn vumgoa
-0xd 350t wﬁ JO ouo jeT UONERZIeIoUSS oSmmq&wv ® Ajqeqoxd st I
[2861 ‘IopueZ {ZL61 ‘UOZISY pUE UOWO[OS mmw.ﬂ srunog pue nmwwwm
‘ZL6T “soymouy pue sopmouy (4861 ‘senbef (6961 pue Nmmw W
‘9961 “qqiD pue ‘ouusg ‘pIojpelq] “oSueyo JeuonEzZIE3IO P M«oﬂﬂu
-Iput Ul Sjusmnysul se sdnois Jo osn of) Udeq sey P ST Mom I
.woa.a.vﬁ SIOYOTESSOI ST JO ISGUUNT B JO ISIISIUT JO STd0J [eroeds v

Jeutestynpy eyl oL



[6961
“gstey pUE SWIMIM ‘6861 ‘3I0QSSOMUdS 6L61 ‘9L6T “pLET ‘SCOW
‘7861 ‘sopouy pue SO (6L61 ToUUAIqUAyuOl] $96] ‘dwmny pue
mo9Ied ‘8L61 “R961 ‘€961 ‘IToNIed] "SOANOWI JO AleusSomoy € ST 9101}
O UL 95071 UBY) 2]qBIS 910W 9q 03 PUS] SIAOW JO £110us5019397
© aaey syuedpnred ay; gorgm ur sSunyes 1ey) st nontsodord eqiouy
‘ISYIOUB OUO JO 9AIBN[BAS SSO] 218 pue A[IqIsuodsor aiowr oy}
pue sjueas srowr uy dyedonied sjdoad siowr sSuipes pajjeisiopun
ul ‘o[durexs 104 93ep 01 JIOM [BOIISIONY] IIOY) JO Jsowr Jo 10afqus

_ o1} useq dAeY STUTIIOS POJJRISIOpUN IO -19A0 JO SIInquIe Jemorred
- 9YL, S8ui1195 4014DY2q fo L1051 © SUNONIISEOO PUEB JOIABYSQ UBING

o s3UIes [BIUSIUOIIAUS JO S109]J0 oY) Suldpnis a1 ploy Sl ur
s1oYoIRasay "ASojoyoAsd [eo1301099 Jo piey SuiSiatns ay; st sonoeid

_ Teuor1eonps 03 a[qenyea Aenusiod s8popmouy JO 20IN0S ISFIOTY

[y9-09 -dd ‘zL61
‘sopmouy pue sopmorry] -yuswdoreasp Jo oFers pue ysel siI
01 ajerzdozdde a1e sesn 31 sosse001d 971 YoM 0} 99150p 941, '8
*yse1 S| 10)
frerenndoidde peziuedio st dnoid o3 gomgm 03 20189p o4Y 3

jeurwsTunpy 8l 80L



Table 4-2.

Theorles of Teaching 103

Some Characteristics of

Static Versus Innovative Organizations

DIMENSIONS

CHARACTERISTICS

Structure

Atmosphere

Management
Philosophy
and
Attitudes

Decision-making
and
Policy-making

Communication

P

Static QOrganizations.

Innovative Organizations

Rigid—much energy given to main-
taining permanent  departments,
committees; reverence for tradi-
tion. constitution & by-laws.

Hierarchical—adherence to chain of
command.

Roles defined narrowly

property-bound.

Task-centered, impersonal
Cold. formal, reserved.
Suspicious.

Function of management is to control
personnel through coercive power.

Cautious~-low risk-taking.
Attitude toward errors: to be avoided,

Emphasis on personnel selection,

Self-sufficiency—closed system re-
garding sharing resources.

Emphasis on conserving resources.

Low tolerance for ambiguity.

High participation at top. low at bot-

tom.

Clear distinction between policy-
making and policy-execution.

Decision-making by legal
mechanisms.

Decisions treated as final.

Restricted flow—constipated.
One-way—downward.
Feelings repressed or hidden,

Flexible—much use of temporary
task forces: casy shifting of
departmental  lines: readiness 1o
change constitution, depart from
tradition,

Multiple linkages based on functional
collaboration,

Roles defined broadly
Property-mobile,

People-centered. caring.
Warm, informal, intimate.
Trusting.

Function of management is 10 relcase
the energy of personnel: power is
used supportively.

Experimental—high risk-taking.

_ Attitude toward errors; to be learned
from.

Emphasis on personnel development.

Interdependency—open system regard-
ing sharing resources.

Emphasis on developing and using
resources.

High tolerance for ambiguity.

Relevant participation by all those
affected.

Collaborative  policy-making and
policy-exeoution.

Decision-making by problem-solving,

Decisions treated as hypotheses to be
tested.

Open flow-—egasy access.
Multidirectional—up. down, sideways
Feelings expressed.

[Knowles, 1980, p. 69]
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Conversations in Teaching and Technology
Thursday, March 13, 2003, 31 6 MSC

TEACHING ADULTS AND NON-TRADITIONAL STUDENTS
Dr. Mary K. Cooper; Dr. John A. Henschke; Dr. E. Paulette Isaac

Adult Education
Conceptual Framework
ANDRAGOGY: The Art and Science of Helping Adults Learn

Assumptions:

Concept of the learner — As adults, we have a deep psychological need to be self-directing—to
be perceived by others and treated by others as able to take responsibility for ourselves. When we find
ourselves in situations where we feel others imposing their wills on us without our participation in
making decisions that affect us, we feel resentment and resistance. Educators of adult learners need to
Iknow and use the strategies that have been developed for helping adults to make a quick transition from
seeing themselves as being dependent learners to becoming self-directed learners.

Role of the learner’s experience — Adults enter into an educational activity with a greater
volume and a different quality of experience than youths, The greater volume is obvious—the longer we
live, the more experience we accumulate. The difference in quality of experience arises from the different
roles adults and young people perform.

‘ This difference in experience affects the planning and conducting of an educational activity. It
means that adults are themselves the richest learning resource for one another for many kinds of learning,
Hence, the greater emphasis in adult education is on such techniques as group discussion, simulation
exercises, laboratory experiences, field experiences, problem-solving projects, and interactive media.

The differences in experience also assume greater heterogeneity in groups of adults. The range of
experience in a group of adults of various ages will be greater than with a group of same-aged youths.
Consequently, adult education emphasizes individualized learning plans, such as learning contracts.

Readiness to learn — Adults become ready to learn when they experience a need to know or be
able to do something to perform more effectively in some aspect of their lives. Among the chief sources
of readiness are the developmental tasks associated with moving from one stage of development to
another. Any change—matriage, the birth of children, the loss of a job, divorce, the death of a friend or
relative, or a change of residence—can trigger a readiness to learn. But we don’t need to wait for
readiness to develop naturally. We can induce readiness by exposing learners to more effective role
models, engaging them in career planning, and providing them with diagnostic experiences to assess the
gaps between where they are now and where they want and need to be in terms of their personal
competencies.

Orientation to learning — Because adults are motivated to learn after they experience a need,
they enter an educational activity with a life-, task-, or problem-centered orientation to learning. The
chief implication of this assumption is the importance of organizing learning experiences (i.e., the
curriculum) around life situations, rather than according to subject-matter units. For example, instead of
calling courses Composition I, 1T, I1], they might be labeled as Writing Better Business Letters, Writing
for Pleasure and Profit, and Improving Your Professional Communications in an adult education program.
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Motivation to learn — Although the andragogical model acknowledges that adults will respond to
some external motivators—for example, a chance for promotion, a change of jobs, or a change in
technology—it proposes that the more potent motivators are internal—such benefits as self-esteem,
recognition by peers, better quality of life, greater self-confidence, self-actualization, and so on. Adults
may not be motivated to learn what
we have to teach them. Consequently, educators of adults need to focus their efforts around how their
subject matter relates to the internal motivators of adult learners that we just mentioned.

TEACHING ADULTS AND NON-TRADITIONAL STUDENTS - page 2

Why learn something — Adults have a need to know a reason that makes sense to them, as to
why they should learn some particular thing—why they need to learn the subject matter the teacher has to
teach them. Adults will expend considerable time and energy exploring what the benefits may be of their
learning something, and what the costs may be of their not learning it before they are willing to invest
time and energy in learning it. Therefore one of the first tasks of the educator of adults is to develop a
“need to know” in the learners—to make a case for the value in their life performance of their learning
what we have to offer. At the minimum, this case should be made through testimony from the experience
of the teacher [who needs to become increasingly a facilitator of learning] or a successful practitioner; at
the maximum, by providing real or simulated experiences through which the learners experience the
benefits of knowing and the costs of not knowing. It is seldom convincing for them to be told by
someone [like the professor] that it would be good for them.

There is a growing body of knowledge about how adults learn and a body of technology for
facilitating learning, and this is changing the role of teacher/professor and requiring that he or she know
things few professors/teachers know and probably none of his or her associates knows. In working with
adult learners in educational contexts the professor must know, believe in and be skillful with
andragogy—the art and science of helping adults learn—and how it differs from pedagogy—the art and
science of teaching youth... This is the mark of a professional.

Teaching Technologies

Preparing the learners for the program/course — A most common introduction to the
participants is sharing the purpose, objectives, meeting time and place, potential benefits, the participatory
nature of the learning design so the adult learners develop some realistic expectations about how they will
be involved, and things to think about such as what special needs, questions, topics, and problems they
hope will be dealt with,

The first question an andragog asks in constructing a process design, therefore, is “What
procedures should I use to help prepare the adult learners to become actively involved in
this course and to meet their expectations?”

Setting the climate — A climate conducive to learning is a prerequisite for effective learning.
Two aspects of climate are important: physical and psychological.

Physical climate — The typical classroom setup, with chairs in rows and a lectern in
front, is probably the one least conducive to learning that the fertile human brain could invent. It
announces to anyone entering the room that the name of the game here is one-way transmission—the
proper role for the students is to sit and listen to the professor. The effective educator of adults makes a
point of getting to the classroom well before the learners arrive. If it is set up like a traditional classroom,
consider moving the lectern to a corner and rearrange the chairs in one large circle or several small
circles. If tables are available, place five or six ata table. A bright and cheerful classroom is a must.
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Psychological climate — Important as physical climate is, psychological climate is even
more important. The following characteristics create a psychological climate conducive to
learning:
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¢ A climate of mutual respect. Adults are more open to learning when they feel
respected. If they feel that they are being tatked down to, ignored, or regarded as
incapable, or that their experience is not being valued, then their energy is spent
dealing with these feelings at the expense of learning.

e A climate of collaboration. Because of their earlier school experiences where
competition for grades and the professor’s / teacher’s favor was the norm, adults
tend to enter into any educational activity with rivalry toward fellow learners.
Because peers are often the richest resources for learning, this competitiveness
makes these resources inaccessible. There are climate-setting exercises that cam
be used to open courses which put the learners in to a sharing relationship from
the beginning for this reason,

e A climate of mutual trust. People learn more from those they trust than from
those they aren’t sure they can trust. And here
educators of adults [ones who seek to help adults learn] put in
a position of teacher of adults, are at a disadvantage. Students in
schools learn at an early age to regard teachers [and professors] with suspicion
until teachers / professors prove themselves to be trustworthy. Why? For one
thing, they have power over students; they are authorized to give grades, to
determine who passes or fails, and they hand out punishments and rewards. For
another thing, the institutions in which they work present them as authority
figures. Professors will do well to present themselves as a human being rather
than as an authority figure, to trust the people they work with and to gain their
trust.

e A climate of support. People learn better when they feel supported rather than
judged or threatened. Teachers of adult learners fry to convey their desire to be
supportive by demonstrating their acceptance of them with an unqualified
positive regard, empathizing with their problems or worries, and defining their
role as that of helper. It will help for professors to organize the learners into
peer-support groups and coach them on how to support one another,

¢ A climate of openness and authenticity. When people feel free to say what
they really think and feel, they are more willing to examine new ideas and risk
new behaviors than when they feel defensive. If professors demonstrate
openness and authenticity in their own behavior, this will be a model that the
adult learner will want to adopt.

e A climate of pleasure / fun. Learning should be one of the most pleasant and
gratifying experiences in life; it is, after all, the way people can achieve their full
potential. Learning should be an adventure, spiced with the excitement of
discovery. It should be fun. Dullness is the unacceptable part of the adult
learners’ previous educational experience, and the professor will improve the
learning climate by making a lot of use of spontaneous [not canned] humor.

e A climate of humanness. Learning is a very human activity. The more people
feel they are being treated as human beings, the more they are likely to learn.
This means providing for human comfort—good lighting and ventilation,
comfortable chairs, availability of refreshments, frequent breaks, and the like. It
also means providing a caring, accepting, respecting, and helping social
atmosphere.
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The second question an andragog asks in constructing a process design is “What
procedures should I use with this particular group to bring these climatic conditions into
being?”

Involving learners in mutual planning — The andragogical process model emphasizes learners
sharing the responsibility for planning learning activities with the facilitator. There is a basic law of
human nature at work here: People tend to feel committed to any decision in proportion to the extent to
which they have participated in making it. The reverse is even more true: People tend to feel
uncommitted to the extent they feel that the decision or activity is being imposed on them without their
having a chance to influence it.

The professor will increase learner commitment if they make clear they are coming in with a
process plan—a set of procedures for involving them in determining the content of their study. Learners
need the security of knowing that the professor has a plan, but even this process plan is open to their
influence. It may be well to use teams of participants, with each team having responsibility for planning
one unit of the course.

The third question the andragog answers in developing a process model,
therefore, is “What procedures will T use to involve the learners in planning?”

Diagnosing their own learning needs — At the very simplest level, learners can share in small
groups what they perceive their needs and interests to be regarding the acquisition of knowledge,
understanding, skill, attitude, value and interest in a given content area of the course. One member of
each group can volunteer to summarize the results of this discussion. This way, the learners will at least
enter into the learning experience with some awareness of what they would like to get out of it. A
learning need is not a need unless perceived so by the learner. It is possible to induce a deeper and more
specific level of awareness by having learners engage in some of the new body of technology being
developed for facilitating this process, with emphasis on such self-diagnostic procedures as in simulation
exercises, assessment techniques, competency-based rating scales, and videotape feedback.

So the fourth set of questions the andrgog asks in constructing a process design is “What
procedures will I use in helping the participants diagnose their own learning needs?”

Translating the learning needs into objectives — Having diagnosed their learning needs,
participants now face the task of translating them into learning objectives—positive statements of
directions of growth. Some kinds of learning [such as identifying criteria for various steps in
accomplishing a particular task] lend themselves to objectives stated as terminal behaviors that can be
observed and measured. Others [such as decision-making ability] are so complex that they are better
stated in terms of direction of improvement.

The fifth question the andragog asks is “What procedures can [ use for
helping involve the adult learner in translating their learning needs into learning
objectives?”

Designing a pattern of learning experiences — Having formulated the learning objectives, the
professor and the adult learner then have the mutual task of designing a plan for achieving them. This
plan will include identifying the resources most relevant to each objective and the most effective
strategies for utilizing these resources. Such a plan is likely to include a mix of total group experiences
[including input by the professor], and subgroup [learning-teaching team] experiences, and individual
learning projects. A key criterion for assessing the excellence of sucha design is, “how deeply are the
learners involved in the mutual process of designing a pattern of learning experiences?
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So the sixth question the andragog asks is “What procedures can I use for involving the
learners with me in designing a pattern of learning experiences?”’

Helping adult learners manage and carry out their learning plans — Learning contracts are a
most effective way to help learners structure and conduct their learning. Students [adult learners] contract
with the professor to meet the requirements of the university courses in which they are enrolled.
[Incidentally, even though there may be a number of nonnegotiable requirements in university courses,
the means by which learners accomplish the required objectives can be highly individualized.] Students
going out on a field experience, such as a practicum or internship, will contract with the professor and the
field supervisor. Contracts may also be specify how the learner is going to continue to learn on their own.
Learning contracts are also used for continuing personal and professional development.

The seventh question that andragog asks is “What procedures can I use to make certain the
learners are full engaged and involved with me in managing and carrying out their learning
plan?”

Evaluating the extent to which the learners have achieved their objectives — In many
situations institutional policies require some sort of “objective” (quantitative) measure of learning
outcomes. However, the recent trend in evaluation research has been to place increasing emphasis on
“subjective” (qualitative) evaluation—finding out what is really happening inside the learners and how
differently they are performing in life. In any case, the andragogical model requires that the learners be
actively involved in the process of evaluating their learning outcomes.

The eighth question, therefore, that the androgog asks is “What procedures can I use to
involve the learners responsibly in evaluating the accomplishment of their learning
objectives and meeting the course requirements?”’

By answering these eight sets of questions, the professor [the facilitator of adult learning] emerges
with a process design—a set of procedures for facilitating the acquisition of the course content by
the adult learner.
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This survey is for descnbmg how you learn-*the way 3 vou ﬁnd put abouf and deal thh ideas and sxtuauons i your hfe
Different people learn best in différent ways. : The different ways of lcammg described in the sirvey are-equally good: The
aim is to describe how you learn, not to evaluate your learning ability. You might fnd it hiard to chqose the descriptions
that best characterize your learning style. Keep in mind that there are no right or wrong answers--all the choices are

equally acceptable.
Instructions;

There are.nine sets of four descnpﬂons listed i in thxs inventory. Mark the woids in wch set that are most hke vou, seoond
most like you. third most like you and ledst like you. Put a four (4) next'10 the descnpuon that'is most like you. a threg (3)
next to the description that is second most like you, a two (2) next to the descnpuon that is third most like you and a one (l)
next to the description that is least like you (4 = most like you; 1 = least like vou) Be sure to assign a different rank
number to each of the four words in each set; do not make ties. . A

Example:
A 4 happv 3 fast A angrv 2 careful

(Some people find it easiest to decide wluch word best. desgribes thcm 4 happy) and then to decide thg word that is least

like them (1_angry). Then you can gne a 3 to that word in the remalmng pair that is most like. you (3 fast) anda2 to the '

i word lhat is left over (2 _careful).

VPN N e

___ discriminating” ____tentative ___involved ____ practical
___receptive ___ relevant ____analytical © ____ impartial
___feeling ___watching , " thinking -____doing
____accepting ___ risk taker ___evaluative ___aware
___ intuitive ___ productive ____logical ___ questioning
____abstract : ____observing ___concrete ___ active
___present-oriented ___reflecting - ___ future-oriented ____pragmatic
___experience ___ observation ___conceptualization  ___ experimentation
___ intense ___reserved ____ rational ___responsible
Scoring Instructions:

The four columns of words corrcspond to-the four leaming style scales: CE RO, AC and AE. To compute your scale,
scores, write your rank numbers in the boxes below only for the designated items, For example, in the third column (AC), .

vou would fill in the rank numbers you have assigned to items 2, 3,4. 5, 8 and 9. Computc your scale scpres by adding the -

rank numbers for each set of boxes.

Score items: Score items: Score items: Score items:
234578 ' 1367829 2343589 1 36789
I O Lttt Lt Lol

l
CE= RO = AC=___ AE=

. To' compute the two combmatxon scaores, subtract CE from AC and subtract RO from AE. Prescrvc negahve sxgns if they f:.‘ "

appear,

AC CE . AE RO
AC-CE: - = AE - RO: .=
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LEARNING STYLE CHARACTERISTICS

The following descriptions were lormed by com-
bining the major findings of the learning style

researchers, .
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The Adult Learner e

in Bighen Rducation and the Workplage

Seven Characteristics of Highly Effective Adult Learning
Programs

Dorothy D. Billington, Ph.D.

With our ever-accelerating speed of change in both knowledge and technology, it is clear
that we adults have a choice: We either continue to learn throughout our lives, or we
allow our skills and knowledge to quickly slide into obsolescence. The same principle
applies to companies: Those who fail to continually teach and train employees quickly
slide into obsolescence.

Private employers spend $210 billion a year for training, while the government spends an
additional §5 billion. Are these training programs doing the job? Some are; some are not.
Highly effective adult learning requires certain conditions. The question is, what are
those conditions?

Because few studies have examined what type of leamning environment best helps adults
to grow and develop, I conducted a four-year study of this question. Why connect growth
with learning? Because significant learning and personal growth are inseparable; growth
is learning. The term growth here refers to the maturity of our thought processes. Just as
children develop from simple to complex thinking, we adults can continue to mature in
the way we think. And the way we think affects our character development, moral
judgment, interpersonal relationships, impulse control, self-concept, and how well we
function in our environment. Yet we have all noticed that not all adults continue to grow;
some cease to learn; thus they cease to grow.

The study investigated which factors in adult learning environments best facilitate adult
growth and development. Sixty men and women who began doctoral programs when
between ages 37 and 48 participated. They completed two tests measuring adult
development, a questionnaire, and 17 were interviewed. All measures revealed the same
results. It was as though this research snapped multiple pictures of a barely visible
phenomenon from various angles, and when developed, all pictures revealed the same
clear image. :

Results revealed that adults can and do experience significant personal growth at midlife.
However, adult students grew significantly only in one type of learning environment;
they tended nor to grow or to regress in another type. What was the difference? The seven
key factors found in learning programs that stimulated adult development are:

1. Anenvironment where students feel safe and supported, where individual needs and
uniqueness are honored, where abilities and life achievements are acknowledged
and respected.
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2. An environment that fosters intellectual freedom and encourages experimentation
and creativity. ' K

3. An environment where faculty treats adult students as peers--accepted and respected
s intelligent experienced adults whose opinions are listened to, honored,
appreciated. Such faculty members often comment that they learn as much from
their students as the students learn from them.

4. Self-directed learning, where students take responsibility for their own learning.
They work with faculty to design individual learning programs which address what
each person needs and wants to'learn in order to function optimally in their
profession.

3. Pacing, or intellectual challenge. Optimal pacing is challenging people Just beyond
their present level of ability. If challenged too far beyond, people give up. If
challenged too little, they become bored and learn little. Pacing can be compared to
playing tennis with a slightly better player; your game tends to improve. But if the
other player is far better and it's impossible to return a ball, you give up,
overwhelmed. If the other player is less experienced and can return none of your
balls, you learn little. Those adults who reported experiencing high levels of
intellectual stimulation--to the point of feeling discomfort--grew more.

6. Active involvement in learning, as opposed to passively listening to lectures. Where
students and instructors interact and dialogue, where students try out new ideas in
the workplace, where exercises and experiences are used to bolster facts and theory,
adults grow more.

7. Regular feedback mechanisms for students to tell faculty what works best for them
and what they want and need to learn--and faculty who hear and make changes
based on student input.

In contrast, in learning programs where students feel unsafe and threatened, where they
are viewed as underlings, life achievements not honored, those students tend to regress
developmentally, especially in self-esteem and self-confidence. In programs where
students are required to take identical lockstep courses, whether relevant to professional
goals or not, and where they are often expected to spend several years working on a
dissertation that is part of a professor's research project instead of on a topic of their
choice, they grow less. In other words, students grow more in student-centered as
opposed to faculty-centered programs.

A clear and simple mini-lab on effective and ineffective adult learning environments can .-
be observed in English-as-Second-Language classes for new immigrants. In classes
where students feel safe, where lessons are focused on current language needs, where

students are asked for input on what helps them most to learn, where students are actively

involved in interesting and fun exercises, where there's lots of laughter and congeniality,

students of all ages and backgrounds learn English fast and well. In classes where

students are made to feel inadequate and threatened, little is learned.
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These findings support the thinking of Malcolm Knowles, recognized as the father of
adult learning; his trailblazing work underlies many of our most effective adult education
programs. He reminded us that in optimal adult learning programs, where adults leam
best, both students and faculty also have fun, for it is exhilarating to REALLY learn.
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Dorothy has a new book out, "Life is an Attitude: How to Grow Forever Better". It
is targeted toward the millions of Americans who are terrified of getting older--and
becoming lesser. It shows how we can become more interested and interesting, more
wise, vital, happy and juicy every day of our

lives. The surprise is that people in their 20s to their eighties are loving it.

If you would like to order a copy, you can either call 1-800-852-4890 or order through
Amazon.com or by ordering through your local bookstore.

Dorothy Billington can be reached at:
27175 SE 27th Street

Sammamish, WA 98029
425/369-1586, Fax 425/369-1587.
Via email: dottieb@adultgrowth.com
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ADULT LEARNER CHARACTERISTICS

Pleasa answer the following questions, as you may become part of a process that will enh;z'nce Adult
Learner programs. (Chack the appropriate respensa as yeu beliave it applies to you inthis course.)

Please do not put your name on this paperl

*t This class tias had an envirgnment whera | lelt ndividua! needs and uniqueness' are respecled.

Q Agree Strangly Q Disagres

Q Agree L} Disagree Strongly

3 Undecided

2. | believe that my obiiities and life achigvernents have been acknowledged and respected in this class,

Q Agree Strongly 0 Oisagree :

Q Agres Q Disagree Strongly

0 Undecided

3. <This class fras encouraged intellectual freedam, experimentation and creativity.

Q Agree Strongly O Disagree

QO Agree O Disagree Strongly

O Undecided

4. Inthis class | have been treaed as an intelligent adult wherg my cpinions are listened to, honored
and appraciated.

O Agree Strongly 0 Disagree

O Agree J Disagrea Strongly

Q Undecided

5. Self-directad learning bas been encourzged in this class.

Q Agree Strongly 0 Disagree

Q Agree Q Disagrae Strongly

0 Undecided

6. This ciass has peen an Intellectual challenge.

7 Agree Strongly O Disagree

O Agree Q Disagree Strengly

O uUndecided

7. This class has promoted interaction with (ne instructor and between students.

1] Agree Strongly O Disagree

0 Agree 0O Disagree Strongly

a Undscided

§. Academic feecback has been regular and timely from the instrucler.

Q Agree Strangly O Disagree

U Agree O Disagree Strongly

Q Undecided

9. | have heen troated fairly in this ciass and the inslructor has listened, raspordad and mada adequate
changes,

() Agrae Strongly 1 Disagrac

0 Agree QO Disagree Strongly

0 Undecided
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Highly Effective Adult Learning Programs

— Key Characteristics —

If these key characteristics are present, adults Jearn and grow.

If these key characteristics are absent, adults regress and don’t grow.

1. Class Environment of Respect
2. Abilities and Life Achievements Acknowledged

3. Intellectual Freedom, with Experimentation and
Creativity Encouraged

4. Treated As Intelligent Adult Whose Opinions Are Valued
5. Self-Directed Learning
6. Class Is An Intellectual Challenge

7. Interaction Promoted with Instructor and Between Participants,
with Them Trying New Ideas in the Workplace

8. Regular and Timely Feedback from Instructor

o

. Learner Treated Fairly by Instructor, Who Listened, Responded
and Made Adequate Changes

Billington, D. D, (2000), Seven characteristics of highly effective adult learning programs. New
horizons for learning. Seattle: New Horizons. hitp://www newhorizons.org
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Sup_porting Adult Learners

Adult Learners must feel supported:

e When criticism is a part of
o discussions or

o presentations made by adults,

e Itis important that

o clear ground rules be established so

o comments

- = arenot directed toward a person,
= but concentrate on
e content and

e ideas.

Simonsen, M., S. Smaldinok, M. Albright, & S. Zvacek. (2003). Teaching and learning at a distance:
Foundations of distance education. (Second Edition). Columbus, OH: Merrill Prentice Hall,
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) THE TRAINING
OF ADULT EDUCATORS

Modeling the
Preparation of Adult
Educators

By John A. Henschke

len we say “adult eduestons,”
we nuy inedicate s hroader
range of individuals than one
would think upon finst consid-
gration. 1f adult educitons e people who “help adulls
learn,” then their ranks must include: (1) leaders in
voluntary associations; (2) executives, training oifi-
cers, supervisors and foremen in corporations; (3)
teachers, administrators and group leaders in various
educational institutions; and (4) program directors,
writers and editors in educational areus of mass
media; as well as (5) professional adult educators who
have been prepared specifically for this vocation and
make it their permanent career.

Other than those in the last group, most of the
“adult educators" mentioned above have had little or
no formal instruction to prepare them to “help adulis
learn.” Some may have attended a preparatory work-
shop designed to help them understand how to teach
adults, Others may have studied a book such as Robin-
son's Inroduction lo Helping Adulls Learn and
Change or Renner's Instructor s Survival Kit, or any
of a number of quick learn-as-you-go guides.

Available 1o ail “adult educators” are graduate
courses and formal master’s and doctoral programs in
adult education. There are also programs of preservice

trztining for adull educators: trummng for part-lime
instructional stadl, paraprofessional insretoss of
adnlts sind volunteers; and continaing education in
the professions, ‘There is training in organizations:
teaining of consultzants: training in business and
industry; and training of human resources develop-
ment specialists. Al of these approsches feature one or
more persans who conduet preparatory activities with
emerging educators of adults.

The Modeling Principle

Each of the above mentioned approaches to adult
education has o unique validity. Yet [ have observed, in
almost a quarter of a century of preparing adult edu-
cators 1o help adults learn, that the validity of leaching
ultimately derives from a single element: modeling.

Modeling, according to the dictionary, means pro-
viding an example worthy of imitation. a standacd by
which athing can be measured. For an educator, that
means exemplifying the lessons being taught. It
means walking what you talk, not “Do as I say, not as
ldo."

1fwe look to ancient times, we may find Moses as a
model prophet and law giver, Confucius 4s a model
thinker, Abraham as a model of faith, Socrates asa
model questioner, Jesus Christ as a model of forgiving
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love, and Tullius Cicero as a model of efo-
quent oratory. Their pessonal influence is
still pervasive in our time.

If we review the history of our nation, we
may find George Washington to be a model
of prudence, integrity and patriotism;
Thomas Jefferson to be a model of learned-
ness; Teddy Roosevelt to be a model of
courage, and Abraham Lincoln to be 2
moxdel of honesty and justice. And we can
see how their modeling of these virtues has
helped shape the world we live in—-as clear-
v a5 we can see their images carved into ML
Rushmore.

As adult educators, we e models. Stu-
dents Jean more from our actions than our
words. They want to see if our actions match
our words, With this in mind. if we believe
that adults fearn in a certain way, then it
follows that we Lake it upon ourselves o
model the conduct and :titude tha demon-
strate sud support what we're rving 1o teach
them,

A guiding principle and statement in the
Hniversity of Missouri-SL. Louis, School of
Edueation is: “1€ Tium not medeling what |
am leaching, Fam teaching something
else.” One could also say: “If 1 any modeling
what 1 am teaching, [ am teaching what {
am modeling.” This principle is mueh like
that of the Zaddik Rabbi, wh sitys the per-
sonality of the teacher takes the place of the
teaching—she or he is the teaching, For us,
whose task is to help other adults eam, it
miens risking heing ourselves, trusting our
feelings and acting on them, thereby engay-
ing a like comimilment from our students.

An Outline for Modeling

There are certain ingredients that go into
the making of a model. Understanding each
of these ingredients can help us in our prac-
tice of modeling in the preparation of adult
educators.

Andragogy. One ingredient is the theory
of andragogy—the art and science of help-
ing adults learn. Its primary principle is the
desire, potential and abifity for self-directed-
ness on the past of the learner. Other princi-
ples include: perceiving the learner’s

12 A Adult Learning

experience us a resource for leaming, seeing
developmental tasks of social roles as cru-
cial in activating the need und readiness for
learning, leamers need a situation-centered
or problenm-centered orientation to learning,
understanding that motivation of adult
learners is internal rather than merely
external, and learners need a valid reason
why they need to learn something to appre-
ciate its importance.

As adult educators, we are models.
Students learn more from our
actions than our words. They want to
see if our actions match our words.

[ experienced these principles of andra-
gogy in my studies at Boston Ciniversity with
Malcolm Knowles, who popularized the Ue-
ory in the United States and has now passed
the tovch of leadership (modeling) in adult
education to our generation. 1've heard peo-
ple say that Malcolm provided a set of
injunctions from which we will gain benefit
if we follow them, and that if a teacher has
some notion of what Knowles is talking
about, hoth leamer and teacher will greatly
benefit in a learing situation.

I have implemented these principles of
andragogy in my own teaching of adult
education and in working with master’s and
doctoral students at University of Migsouri-
St. Louis, Teaching the way I was taught has
worked well for me, as I have seen many
adult educators blossom and flourish in
their research and practice.

Eduard Lindeman said that andragogy is
the true method by which adults keep them-
selves intelligent about the modern wosld,
and that its use would make a qualitative
difference in the life of our time. He further

asserted the practical nature of andragogy:

theory becomes fact. and words become

responsible acts and accountable deeds.

Attitucle. A second ingredient is atlitude.
Someone said that if andragogy is used only
45 2 method for conducting leaming activi-
tics, it may become mechanical and lose its
dvnamism, Andragogy is more than mere
method; it is an attitude of mind and heart,
and it becomes a teansforming power and
positive influence in modeling the prepara-
tion of adult educators. An attiude of caring
for the learner as a vauable. unigue person,
and of helping the feamer o accomplish his
or her educational goals, is essentiaf for an
adut educator: it s like the wap and woof
of an exquisitely heautiful cloth weasing,

Congraevce. Ahied ingredient s con-
gruence. I mathenyics. it tvo numben
give the same rematinder when divided by
givent vz, they e sad 1o be congruent,
(0 sl education, if we apply our andra-
gomcal principles consistenthy, we il
achieve congruenice with Tearners i the
formy of 1 mutaad agreement of volantiry
confurmity. Por that to lappen, we must
hive congruence betweeny teory and priie-
tice, even though we may think that'’s not
very scholarly, Congruence of theory and
practice need 1o be like wvo geometric fig-
ures exatctly superimposed on one another,
or like s architectural plan for abuilding
and the actual building,

Trust. A fourth ingredient is trust. To be
effective, an adult educator needs to have
trust in the ability and potential of fearners
(emerging adult educators) to understand
the learning process and make the right
choices. Trust takes-the form of:

»  Purposefully communicating to learn-
ers that they are each uniquely impor-
tant;

s Believing learners know what their
goals, dreams and realities are Jike;

»  Expressing confidence that learners
will develop the skills they need;

s Prizing the leamers o learn what is
needed;

s Fecling learners' need to be awaure of
and communicate their thoughts and
feelings;




*  Cnabling learners to evaluate their
own progress in learning;

*  Hearing leamens indicate what their
learning needs are:

«  Engaging learners in clarifving their
own aspirations:

«  Developing a supportive relationship
with learners;

Experiencing unconditional positive
regard for learners; and

«  Respecting the dignity and integrity of
learners.

The adult educator must initiate trust
with lesners. I he or she effectively models
the principles of adult education, learners
hawe  golden opportunity to become great
adult educatars themselves. If trusted. the
lestrners may ke something, which other-
wise, they would have learned less well,
more sfowly, or not at adl. A Jack of trust
seriously hampers the leaming process.

The adult educator must
initiate trust with learners.

Building blocks

1 like to encourage emerging adull edu-
cators to focus on five building blocks: (1)
beliefs and notions sbout adults s Jearners;
(2) perceptions concerning the qualities of
elfective leachers/Tucilitators: (3) phases wid
sequences of learning process (theory of
how learning takes plce): (4) teaching tips
and learming techniques: aod, (5) imple-
mentation of the prepared plan. Model-
ing——andragogy, atitude, congruence,
tenst—while using these bunlding blocks.
helps 1o mave the prepaation of adull edu-
cators full cicle from coneept 1o reality

50

Summary

You may wish to incorporate other ingre-
dients as part of modeling the preparation
of adult educators—based on your experi-
ence, someone else’s experience. or an inter-
esting theory vou've heard. In any case, my
observations tell me that the aforemen-
tioned ingredients—uandragogy. attitude,
congruence, and trust—-are bisic consider-
ations. [ have found that it is possible to be
vourself und to be congruent in a university
selting without sacrificing academic quality
or rigor. T have found this to be true in vary-
ing time-{rames within non-acadeic set-
tings ats well, meaning that all people whe
“help adulis learn™—not just professional
adult educators—can use the modeling
principle in the preparation of sdult eduea-
Lo,

[ agree with an adult educator friend of
mine who siid that if we maodel this thing
we are Lking about, we ire going to getit
right vel,

From basic reading through GED preparation,
KET videos help adult students prepare for the future.

The KET/GED Series {GED ON 1V)
43 half-hour video programs
designed to help adults prepare
for the GED exam. Also available
in Basic Skills format for high
school graduates who need skills
brush-up.

Pre-GED Reading: Another Page
15 half-hour video programs of
practical life-skills reading for the
mid-level reader. Helps prepare
adults for more vechnical
concepts.

Pre-GED Math: Math Basics

15 video programs of up to 30
minutes each, teaching real-life
math that adults need at home
and on the job.
Helps prepare

adults for more

technlcal concepts.
etwork

Learn To Read

30 half-hour video programs for
adule new readers, introductory
reading plus life skills. Also helpful
for ESL students practicing
pronunciation,

Cali (800) 3549067 to
request a catalog or a free
preview, or find out more
at our Web site:
http:llwww.ket.orgladulted/

“When assessing the stote of the
" art of adult literacy instruction,
oli the roads fead to KET” -

[KET  tom Taesion AND ADUTLYERACY,

Tha Kenlucky
N

a Ford Foundation report

Spring 1998 A 13




>

$S3J0.1
SUTUIEd] oY) JO SAJUINDIS pue saseyd -

IPADSIY UO SNI0,]

R 5 : ®

nog o / pimom wyp ‘SHNpy Yo
01 fjosanof Suidpnay a4y nog Sy



&

Paper Presented to the First Scholarship Meeting of the Academic Seminar entitled,
"Lifelong Education and Leamning Socialization.”
Sponsored by Beijing Association for Adult Education, Peoples Republic of China — June 15-18,1999

ADULT EDUCATION: SOME GLOBAL TRENDS

Yohn A. Henschke, Past-President
American Assaciation for Adult and Continumng Education

In the past thirty-five (35) years, since 1964, there have been numerous research findings accumulated around the
world m the Field of Adult Education, Some of these findings have developed into trends which have special
significance for this histotic Adult Education Scholarly Exchange, between The Peoples Republic of China and the
United States of America, near the close of the twenticth (20" century.

A few of these trends I present here.

1. Adult and Child Learning.

Malcolm S. Knowles, a pioneer in adult education, was a person that helieved in and promoted the ‘break-through’
trend that there is a difference between how children learn and how adults learn. In 1968, he made popular the idea
of how a teacher could help adults learn more effectively. Following is how he graphically explained it. And he
contmues to be a standard-bearer on trends in adult leurnng.



The Assumptions and Process Elements of the Pedagogical and Andragogical Models of Leamning

PRy P

=] ) " =
= ASSUMPTIONS PROCESS ELEMENTS ]
| 1 ' : =
: About Pedagogical Andragogical 2] Elements Pedagogical Andragogical s—‘n';—:
G . 22
i l(‘;r;czptof the Depenﬁm Increasingly Climaze Tense. low trust Reloxed. trusting B
v persanality self-directing Formal, cold, alcof Mutually respecful z
=4 Role of leamer's To be bullton mone Arich resaurce for leam- gthwwdamad Informal. warm =
33| expenence than used a5 2 resource | ing by self and others ompeniv: Gllsborasie,
: — l judgrnental supportive :
- iness 1o learn Untform by age- Develops from Iife i Planni 5
o level & oo e & sroblems S Planning Pomanly by Murually by leamers e
- - l prodle B teacher and facihtator &5
~~%| Orientation toleaming | Subject - - ! oo #
i 8 Ject-centered IﬂSk or problern g Diagrosls Pomaily by By mutal e
entered i of nesds et ‘ by
S % acoer assessment o
=z Monvauon By v Fir s i ¥
5 ol j;ﬁg‘;l m‘:e’;ﬂlﬂis g‘"‘]‘;:«:;‘“‘ INCERIVES, fi*&_%g Setng of Primarilv by By mutual
g‘:xu-:.aa-v.rew- S R AT B TN i ' PR %‘f? Oblmm macher HEgOdwon
DR+ B W i o G R P A .
s J‘L" Cesigiing leaming Teachers' content plans | Lezming coatracs
plans Course syltabus Leamung projects :
(ogicad equence Sequenced by readiness v
{eaming Transrmttal techriques | {aquiry projecss ™
ertmies Assigned readings Independent study i
Expenenual echniques [
Evaluauon By teacher 8y leamer-collected {-r‘,
Nom-referenced endence validated ot
{0n 2 curve) by peers, facilitators, sl
Vih grades expers. Cnleon- ¢l
referenced =
L“n - X, ?51"
PR P e UL T TR T RN Cr R i Y RO {08

The body of theory and practice on which teacher-
the Greek words paid (meaning child) and agogus (meaning

science of teaching children.”

The body and theory and practice on which self-directed learning is based is coming to be labeled “andragogy,” from

directed leamning is based is often given the label “pedagogy,” from
guide or leader) - thus being defined as “the art and

the Greek word aner (meaning adult) — thus being defined as “the art and science of helping adults (or, even better,
maturing human beings) learn.”

These two models do not tepresent bad/good or child/adult dichotomies, but rather a continuum of assumptions to be

checked out in terms of their rightaess for particular learners in particular situations. If a pedagogical assumption is

realistic for a particular situation,
mto a totally strange content area, he or she will be dependent on a teache

enable self-directed inquiry to begin.

then pedagogical strategues are appropriate. For example, if a leamner is entering
r until enough content has been acquired to



2. Self-Directed Learning.

One side of self-directed learning is a process in which learners (students) take responsibility for their own learning,

including diagnosing needs, developing objectives, designing leaming experiences, finding resources, and evaluating
learning outcomes.

On the one hand, characteristics of highly self-directed learners are:

__ Self-Confident,

__ Inner-Directed,

__Reflective,

__Achievement Motivated,

__Accomodating,

__ Creative, Holistic Thinker, and,

__ Not Dogmatic.

Which ones characterize you? Rate yourself on each on a scale of 1 {lowest) to 10 (highest).

On the other hand, skills of individuals with high levels of self-direction are:

__ Strong Goal Setter,

___Good Decision Maker,

__Accurate Observer,

___ Effective Listener, and

__High Reading Level.

How do your skills match these? Rate yourself on each on a scale of 1 (lowest) to 10 (highest).

The other side of self-directed learning is being a facilitator of learning — the kind of person who can help make

self-directed learning happen in others. Facilitators of self-directed learning, must know the following:

__How adults acquire and use skills, knowledge, and attitudes,

__How to apply different leamning styles,

__How to help mdividuals, and groups with personal needs, ethical issues, and problems,

__How to help people establish personal and work-related goals,

__How to offer feedback on a timely basis,

" How to observe groups unobtrusively and gawn information and insight,

__How to influence people to accomplish tasks and learn continuously,

__ How to manage conflict in work settings at the individual, group, and organizational levels,

__ How to negotiate so that all parties win,

—_How social systems at work influence productivity and quality,

__How to communicate often and effectively in visual, oral, and written formats,

__How to gather information and stimulate insight in individuals, work teams, and groups through the use of
interviews and other techniques,

__How to use quantitative and qualitative methods to analyze skill and learming needs,

__How to establish positive, workable relationships across a broad spectrum of people and groups,

__How to gamn others’ short- and long-term commitment to learning,

__How to build cohesive, viable work teams and self-dixected groups,

~_How to model self-esteem and foster self-esteem in others,

__How to apply workplace-learning and performance-improvement theories,

__How to develop and maintain learning environments that are conducive to creativity,

___How to accept uncertainty and get others to accept uncertainty,

__How to use positive interpersonal skills in various work settings,

__How to show concem and cmpathy for diverse leaners and workers,

__How to use listening skills in different work settings,

__How to understand nonverbal communication among diverse individuals and groups,

__How to coach individuals and groups,

__How lo give appropriate verbal and behavioral responses in stressful work situations, and,

__How to help reduce learners’ stress in different work setfings.

How do you score on these? Rate yourself on eachona scale of 1 (lowest) to 10 (highest).
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