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ABSTRACT:

The expansive growth of adult and contipuing educztion has brought with it many
tazchers wnc have subjec: mstTer expertise, buc have no backgrouad, trzining

or experisnce in teachimg adults. Whils thersz are many of these peaole who zre
naturzlly succassful in tezching adulrs, others mey need assistance in becoming
aquipped for effacrive teachipg in am adelt lezraing satting. Attention is
givan Co some adult educacion literature which implies, without dirsctly scating,
that rasezrch on the vzlue of the trzining needs to emerge aut of the model of
practicez. This rasearch issue paper sats forth a new five-stap theoretical
mcdel of trzining practice which could be implemenced far preparing mnou-
experisnced tzachers of adults. The modal includes: beliefs and notigus

about zdult learmers; perceptions comcerning qualities of effective tesacmers;
phzses snd sequences of the learning process; teaching tips and learning
tachniquas; and, implementing the precarad plzn. It is propased thzat this
model of traininmg practice be z grOundlng source far gemerating needs fox
resszrch aon the relative effactiveness of tTainiag and prapiring non-axperis
taachers of adults. The foragoing would ocovigusly help crzzta a bridge or

at least halp clarify how one bridge could be builr betwes=n theory and practice
of taaching adults. In addition, itmay provide a closer link becween some

of the rasszrchets and prac itioners in che whoale enterprise of helping adults
leaarn. |

a



PREZARING NON-EPRITIZNCID TLACEERS OF

e

ADULTE: RESZARCH ISSUES .

. Lize-zrurs znd popular belisf iz zdult, comtinuiang and corunity educzziion suzges: thet

pecsnuce in subiect mattarz has trzditionzlly sarvad a2s z sufllicienc qualificazici fer izdi-
vicuzls who ta2secz acdults. For mostc edvcgators aund tzzinmers Io programs fer adzlets, neichasz
adul:z teachiag ewperience nor formel preparzation for tezaching the zdult lazrzsr is 2 regquirs-—
manc for obta’=“ng a pesicion — L2TpOTETY Or permanaent. )

: -
Nead for Focrmel Prenarztion Cuestioned
It is zssucsd by some thez if one knows the concenc ar subject matfa2r, compeIz2ancs in

Tezching it to acther aqults 15 aucomztically inciuded in Th koowin Wnils ochers would

disagres with tIis zutomztic inclusion thay would szy €
thiing one is bewz witdh

gzching the comtan

gent adult chosen =
gome kind of k=ewlis
their estimscicn, ne

o

Vil

ba
=2C the pgtan it
Thus, they suggesc that those fzced with the rasp

hey kaow to other adults, will sppraozch this task

T 2s would any inctelli-
rzndom - on the basis of some apinion amd rezding,

‘gome huaches &zd
for thex is noz, ia

z
T
ga cgupled with the experismces of livizg. Trzaiziag
cassary. Much less, rasezrch which rafleczs fle gppesice is most usuzlly
considered by tlaz as aa aTrificizl "ivery~tower”

rozdblock, quite izgslevsnl 2na uURNSC2SSEIy
to their purpass, c2n

coctad by au zczdenic person’'s izzgiaaction, noC roctzd iz the praeziczl
end most carzziziy 2 time wasc

Ne=d Racognizz< bv Some

Thera is some racagzicion of need for trazining necassary ia pr2osring c2zclers of acdulcs
who have ma swparienmca. Much of the racogniticn comes from those plzced inm & posizion o
tazching withcuz having prigr experisnce. They know thsy naag helz buz z-=2 nat surs wiers Lo
turn. Professzonzl adult educztors publish soma video, zudio, graphic azd prizc mzterizlis
aighlighting £ha nesd for such praparation. But the m=zjor impsct 1s lizditac to chosez wio
alrezdy knovw whazz znd from whom it may be available. Furtherzors, sucl mzcarizls zre
:/\zlly tzrgefad toward those taaclars who have scme understzading of the nesd Tathexr thean
t. those who hava only zm uzclezr underscanding of their need for help. 1In iirion, many

2
zdminissTatars who could znd should encoura this kiad of prazpzratiomn for ci
t

(=g =]
ge
io mot kmow of its necassity eor availability.

Little Svstemzzic Prewarzcioom Hzopening

Whnether cae zccituce toward preparing non-sxperienced taachers of adulcs
its being percsived as umnecassary if not detrimencal, or from a2 lack of umnder
Jenefits arising from praparatien, the met rasult is .about the same. Very 1i
ITensrzfion 1is ppening in either czse. Some azy declare thac che issue nee
Thus ic «ill ¢ zre af irself. 1In ocher situatioms it is argued that the
spaend the time 2 preparafory traiming sassion would taks. Th
specizlists who succead quita well ceaching others their cra:
p}aparation. Alchough this is tzue, it is faxr coo crucizl a2 mattar ©O
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Issues Vital cto Both Practitioners and Researchers .

This issuas is of vitzl imporcance to the practice side of adulet and continuing ecucz—
:ion in a variety of insciturions. Some are moving iaco this zranz of providing Educfflcnal
»rogrzms beyand X~12 and 18-22 year old college studea:s faz che fizrs:z time. _QEhers f:ip
rontinuing cheir lengthy history in these activities. Im either situation supject maci=s
»xpercs who have mo preparation ares being pressed iato tazchipng service. AF b%SF: they ars
:xperiencing a mizture of success aud failura. Many insgitutions iovelved in chis aze bavtﬂg
+ drop~out rata up ta thirty~five perceunc of those wha enroll. Some obVioule are oat tha
iramacic. BHowever, they have no source of help to turz to eicher for explaining and
r-*arstanding the mixed results,much less for turning the Failuras around. o

This issue is also vital to the researchers. Many times they will spend much time
iondering what elemencs in che field of adult educaciom meed LO be resaarcﬁed. Many will
;eanerate knowledge on the teaching and learning process. Their findings will be psycha- a1
logiczlly, sociolegically, theorecically, intelleccually and scientifically sound. Sam? wi
‘eek to affirm chac their Findings on how children learn aucomatically hold for how aduits
.earn. Additionally, they may pursue some octher linme of research that chey coasider

e = -
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Nne:a 1s the mOS: approprizts source to turm to for d

Co ayeoners . : : ganerzting rasearch neads relztisg
£ ystamat=zc preaparation of non-svperienced tazchers of zguirs? Soma of the zdult edumzrion
. oo ) T N i - ; - _a

_l-ar=h4r= ioplias 2z azmswsr e this quesilon even though it does not dirasccly sczca &
pasicicn. : ] i

Norzon (1288) sugzests chac the six medule sariss ou tazching adults is for tezching—
in-tzzining. Furcier iadicztion scates that_the .modules are basad om fifty compatancies

unique znd iznor:anc Lo tazchers o zdults. Thess findings wers ideancified znd verified by

2 procass oI rI2seaaTCl Tootad izm che practice of imstructing adulrss.

Mockar ( 287} = kmowm practitiomer and researcher iz spezking on the topic of salacting
gdult basic 2suczition t=3c a - idantifies five criticzl chazzcraristics which
aoviously confiz— nis in 2Tz basad on his experianca zud rszsszc-ci.

Mzlcolz S. Kaowles h:cugqcut his leogthy adult educstion czraax
groundad his rasazrch on educztion tezchars, tazcher's process plam, zad
competancias ascassz-y Lo ] = 11 the ne=ds that werz indicated freom his przctice

Collins (1987) exprassa cnc far not being tazkam inm by the advoczcas oi competancy-
Dzszad aduca'icn, who ha says azr2 for the cost part behavicriscs. EHe indiczsas thzt by deing
pniloscpny and 2ot jusc tallkizg zbous pnilosophy, boch practice and resszrch in adul:
educztion ©ayv b2 snziches. Once azgasin, this new parsdecctive emnhzsizes the coczl humez
dimension, aand makaes suzz tha tTzp is avoided of dividing the activity of tie adult educztion

processionzal into bics znd piecas.

Renmner (1283) dejictis his macarizl a5 2 survivzsl kit for instructors. GHe originzlly
designed thesa zs hzzdoucs for people zttanding his trzin-rhe-t-ziner workshops. This
was produced out of his cowa gractice &s an adult educzzor. Later ic was compilad inco =2
book form. Ig is iacended to be used by tazchers to hels k=ap rcheir he=d zhove watar the
first few sessZons tlevy tezch. It is not about adult educztion thecries but = pracrical
how-to handbock. A clezr statsment emphzsizes that it will noc be usaful sizting on & dusty
shelf. To be usaful it must be used in practics by & humzn being, an adult educator.
Pracrtice is an izportanc pert of instruction. Ic seems obvicus that accompanying rasearch

neads tao be erztad woich will astablish the ralative wvalue of the instructionzl proczssas
suggestad.

2

OQ

Merziam (1984) for iastanca suggests thac there are saverzl tachnigques avzilzble to
infensify an adulc's movement toward self-directicm. Furchermore, adult's daiiy experience
in decisign~mzking imply their capability of being involved in planning and implementing
their own learming. They are also able to assess the value 0f a learning experience.

Thus, sincs adults ara more or less self-direcced, they should pzrticipatas in plzmmizng,
coaducting and evaluzcizg cheir cwn lezrning. It would be hard co imagine this happening
ounly in theory and not in actualicy if the ¥z2lue of it wers to be ressarched. And

it would requizz a tazciher wio is willing in practica to tzka the risks necessary to faster
Self—dirac:ion iz che studeats: a model, abstracciam, rasource and colleague rzther Lhan
authority figu=s, Cransmitcer of information and judge. ) .

In focusiag on traioming the human spirit, Hagia (1578) believes or assumes that one §
spirit ecan be educaced just as one's mind can be educated. He asserts that the human splLrit
(or "hearc"” as Bellah and associates (1985) would label it) is the means by wnich the
Lord emlightens the person with his message. He furcher suggests that the four r?l?s €2 be
rallcwed in thac training proc=ss are: meditating in the message, doing or pracciciug

T message, g*fing the message firstc place in ome's life, and by instancly abeying the
v.ilce of ame’s spirit. Whether or mot ome agrees with this is beside the poinc. The
issue is thac each of che aforemencioned rules is anchored in the practice and experiencs
of the learmer. TIf this training or educzting the human spirit is the substance of wnat



2 tazcher is gasxing Lo engsge lezrmers ia, it is &lso &Znchorad in human experiancs or
_mraccica. :hus.::a guastion of whnacther this lezraing czz be validzzzd is g be zogwarsg
1ITOougl rasa2arsh azising ouc of pracsice.
Callzhza (1%853) lists fifcsen generzl guidelines and racommandzeions for creazing gcad
lezraing eavirom—ants. Withour excepripn thess guldelines are anchorad in the pracitics
side of the adult educsticn enterprisae. Ome illustration would be that participznts raquirza

encouragement znd support for che tocal time of a

e
that group suppert zmd emotionzl enmcourzgemenc czm give zssurznce/confidencs. Recommen-—
2

spesd. Wnen tless zra dasigned iacd the conduct of

dacions thazr follow would include: help lesraers sat zttzinzble mulciple goals; attand
nesds exprassszd by paTticipants; and, to mindawiza failurs = them wark ac their owm
' i 1 ing experieracsz, it is oaly
one more scap to design tha rwasesrch that will support of 1ifv che hypothesis.
~~— The ASTD raprinc series on competency/competsacy velopmenc for ERD practitionars

(1985} citzs z2 exzmple of ome company being immot
logiczl chan

= - a <
He shzred L;Eh thexm tlesrericzl raszzzch wiich de T issue. It wa2s net until
he trzosformad the theory into 2 seli-lszrming & ~ed ch iz thaz
argznizzticon {2z exz—ple of praccics) thac ¢ move Izzo
the futura. 4 czsz exzmole such as this is ¢ nEt gTows
out 9 praczics.

BrookSield (1988) inm his sxtansive znzl

Lezraing emphesizss four prominenrc Chemas in

thay azs to be suczasszful.  Fizst, focus on lgT orgsEni-
zztiomal =naecs thez lass
thzn periacz; sslonal
perfgrzancs = and improvisicg.
Fourzh, recogzz of methods and techniques. A

nal notsz suzs gt ners iz the acruzl progrza satting
-5 2 very evidani rasa

~ Ingélls (1973) saslks te impiamenc the procsss of smdrzgogy inta zn orgzzization
2s 2 mezns for cwaziming znd educztizg adults in improved mamazgsment and adminiscracion.
There ars various poincts in the process where permission Is sought and granca2d for

proceading, as well a5 reporcs made om results. Assuradly resazrch daveloped aout aZ

this practice would indiczte the ralzcive usafulness of chis venture.

™~ Pike (1381} assures the reader af the fact thac if feollowed thersz gre seventasd ]
oractices waich will insure gatting more our of ome's tTaining. One logiczl stap Cowara
resezrch of these practices would amswar the question tg wazt extent there is r=zl
substance to the assartion.

~ Cuscer (1984) guides his readers through twenty-five sceps ia four phasas Co assui@

a successful t-aining program. Waile he does mot say much abouc the person;l contfznutlon
of the educzcar, resaarch on the results devived Efrom che sbove gCeps and pnzsas oL
practice would indicatae whethaer they are or ars matC 3 waste. ‘ ' .

~-. Gcad (1982) and Mzargolis & Bell (1986) boch have crisp medels far ccuauc?lng tral%- ]
ing includinmg azm evaluacionm step ©o measura “happiness of parcicipames. Cartainly resezrTcd
designed out of these procasses would rtell whescher or moc thare wara zny rcesulcs fZom

the instruc—ioa or the trziaing was delivered effsctivaly.

Roox (1988) citas fifteen procsduras which charactarize one's teaching style on help—
ing adulcs le=rm, such as: acrtive learming, wmeznings, variecy, incarpersonal rela_tlc.ms,1
past and fururas, self-diraction for learmers, and cthers. Resesarch could b% appropriately
designed wiich would answer such przctice questicus as: Does the variety of methods usaé
£ir the requiraments of the objeccives and content while also preventing poredom for
participants ? and, Does the attanciom given help the parcicipants lesarm bow ta learm,
—vlare and assume responsibility for directiom of their learming activities? Mosc Lif

2 all of the abaove refersnces underscora aud alude co,if noc autright declare:EQaC
research needs to grow out of practice in the praparaciom of adult aducators - and
especailly non—experienced ones.
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vractice comas fzom Schom (1987). nead for z mew epi
reflecticn-in-zction (s professiomsl thiz 2t h2 ar she is doizg whd 0izg
Tesearch arisizg out of przctice). Imstead, he clzi=ms tkac CONCEMDATETY resazTo

T
universities give privileged status to syscamacic, Ta2fezanly sciencifiic, knowledge.

Toe scheal's prevailing epistemology of prazcrics, tachmiczl rztiomalicy, Saparztas resaarch
ITom practice. This le=zves mo room for reflastion—-ig=-azcrtion, znd thereby craztas gz
dilemma of rigor or relavance.

I{ thersz is ome thing non-axoerisncad

Zanc tzzchers oI adults need in prs
joo, ic is raisvzoce mitad with some rigor. Tha riger zlene is liksly ta
glready unsccksn nocion that 21l they nead is knowladgs of cheir subject—mzczaw, =znd thew
can teach it to cothers. On the ocher hznd, z mzjor quastion still-ramains: What are the

comditions uudar which ome lezrms to learr and what educzoiomal ingradiencs ercaurzge

lezzzing co lezza in zdules?

There zz= some ideas which have besn used in practice—the practics of teaching adulcs-
vnica czan be usad &s = starting poiat. Burt the star point of rass=rci-ic-orzczica
Qesds to be mera chzn 2 Tandom salaeczion of z small rozm hers znd =z pizca frcz aver
thera. Thera nesds to bes 2 coherzn: modsl to guide oraparstion of non-axpesizncsd
tzzchers af acduvlts. Then the rssazrch czn be zmehor the model of praczica. Taus,
thnosa praciicas found by rTaszzrch to mears the objecz of azdegquate prapsration will ke
rernrorcad. Those praccicas found by Tesezrch to fail to me=t the incanded cbjeczives
could be raplzacad with new gQmes which would be tascad znd Choroughly rasszrched.

A Model for Nerm-Zxperianced Tazchers of Aduvlics .
This modal proposaes that thers zre five building blocks For begimming the task of

g
= Beliz?s znd ooctioms sbout azdult lezrmers;
Percapcions concetning qualitiss of effective tazchers;
Phazses and ssquencaes of the lazraing procsss;
Teaching tips and lezraing tachniques; and,
— ImpiemencZiag the preparad plan.
The model suggssts that the best results would be zctaimed by tezchars mzking imprave-—
ments oun ezch building block as it zpplies to a specific tesaching situacion in which one
i1s inveclved. Ezch building block then needs to be thoroughly resezrched as to its contzi-
bucion or lzack af the same to improve teaching and lesraing.
However, the model is scructured so that all sceps nesd not be undertzken to mzke
soze improvemenc. ach stepn taken will lead to some izmprovementc. Altiough, the more
staps that zre tzken, the more improvement will resuisz. Folleowing is clarif
five steps in che model. )

ificsztion of the

N

I. Baliefs and Nocions About Adult Learmers.

First, the adult lezrmer has a pocrencial and desiza for saslf-directiveness wiich is
intardependent znd not in isolation. Second, as am adult learms and grows, he or site builds
an iacreasiag rasarvoir of experience to draw on for helping otlers to leara as wall as
advzncing bher or his own lezrming. Thus, learning exgeriences need Lo be szTucturad oa
take advantaga of the above.

II. Perceotioos Concaruing Qualities of Effzscrive Teachers. ’ i
Thesa qualicies for effective tezchers include: showing incerest in the scudent ana
subject, able to communicate well, good knowledge of che subject, prepared to CEECh_th&
+asson, enchusiastic, desire te instruct, sense of humor, being flexible, tact, pac1enca:h.
ing a variecy of teaching tachniques, sensitivify and courtesy. Implementing thesa qualitias
in practice would be followed by appropriace rasearch.

III. Phases ang Sequences of the Learming Process.
This could be to provide that which will help che learmer's yearn, learn, earm and
return. Or, this could be portrayed as decermining the contenc and the learming techniques,




zad orgeniziag, dsveloping, and dalivering the grzizing przseacation. Rasszzel to tesr
_mha effagtirenzss would Eglleow.
IV. Te=zgihizng Tipcs znd Laz-ziaz Tachaoigues.

The wmultipliicicy of tesaching technigues and tips wiich will brazthe 1ifa iaca a2 lszmi-z
experience fgr parcicipanns include: le::"ra, listening groups, bucz groups, motiom picoura,

slidas, rzading, audio cassettes, aemous::atloq,group discussion, huddle grouns, casa scudy,
simulztion, role play tezching/l2zrping tazms. Varyiag types of lezrming activirias would

be: generzl sassions, sxzzll groups of warious sizes for vzrious purposas, individual
cousulcztion a=d dirscrad study, raadi;g, scTezflion, warkziaoo zod meditacion, =ad,
PT2DETECOTY 2ciivity. Accompsaying rasazrel would zlsa ba conductad.

V. Imuplementing the Praparsd Plam )
This czt=adct be c*ra::ly tzugnc. i ol : i imgorzznca:

zrzitude towzzd ome's salf, towazd the the opportunity
af being inveolvad im tuczing the ligh i d : S eIng cpen tog
idszs that are diffarenc oZroz those iz Rowing ic;
1zkz hiccizg chs groove, liks zoning n2d asfjold and
being zble to ride tihe bicvycla. Rasezrel weould tilsn provide exc _OTL.

The expzasive growth of azdul:t and concinuing

w10 havs subiscs mavter experaisa, but have uc backzrouxd, t:ain;:g cv exTeri
tzzchiing adulcs. Wnile chera zrz mzoy of thase peogpls who =Tz
tazching acdulcs, othess mzy nesd ss=zistzmcz iz bacgming agquin
in an adulc lazraning sa:ting. 4ztancion iz giwven co scme adu
winica implises, without dirsecliy scasing, that rssaszzh on &le
enarge outT 0:f the model af urac:‘ca- This reseszzch issue p
«iVe—s5tzy thesgrariczl model of trziaing preciics winich could
non-exneriancad teszchers of zculis. t is proposed thac this mede
be & groundiog sourcs for gemerzating nesds for ressarch on
of trziming zad prepariag non-zxperiencad taachers of adults.
would obviously help creszta a bridge or zt lezst help elarify how one bridge could be

buili betwean theory znd practice of tezching zdults. In addicion, it may provide a
closar link betwween scme of the ressarchers and pracsgitiomers in the whole encarzprisa
of helging acdults le=zrum. e
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