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THEQRY AND PRACTICE ON PREPARING HUMAN

RESOURCE DEVELOPMENT PROFESSIONALS

John A. Henschke

University of Missour1-St. Louts -
Theory and practice in college and university gcademic credit programs preparmng Human
Resource Development (HRD) Professional Practitioners have seldom been addressed in
the same places or times This paper~ Clarifies the terms, theory, praclice, academic
program, learning, learming orgamzalion, fraces some history of the 1ssue; provides a case
illustration of how an HRD professional prepared in a program advocating a supportive
connection between theory and praciice, modeled that in his own professional career and
developed support within the university sering

Theory and practice n college and umiversity academic credit programs preparmg Human Resource
Development (HRD) Professional Practitioners have seldom been addressed in the same places or
times On one hand, there are those (Devlin, 1939, pp 1291 and 1732, Jarvis, 1990, p 338) who
say the two ideas have been and should continue to be kept totally separate, having thewr own
domams of aperatien  On the other hand, some (Xnowles, 1962, m Dixon, 1991, pp 18-19, and
10 Brookfieid, 1988, pp 43-49) advocate interaction between theory and practice to the extent that
they be congruent m so far as possible withun the abilmties of those m charge of Lhe preparation
process In addibion, others (Cervero, 1991, m Peters, pp  19-36, Dixon, 1991, pp 31-45) suggest
a vartety of relationshups. 1gnonng theory, using theory and practice for emancipaticrn, letting
theory be the foundauon for practice, recogmzing theory or theones which guides ones practice,
and understanding the theory and practice relationshup as a function of the types of research
permutted m varlous contexts

Neadiess the say, with this dispanty of viewpounts between theory and pracuce 1o
preparing HRD professionals, few, If any, attempts have been made t¢ bring them together at all,
or mn any coherent way Nevertheless, expressions of concem, 1 academia (Benn, 16%4; Cervere,
1988, p 8&1) and 1in corporations (Kouzes, 1993, p 47) umply, if not directly assert, the importance
of addressing this at least 1o the extent academuc mnstitunons have any stake m the preparation.
Additicnally, 2a major component whici mvolves academen the preparanon focuses upon learming.
Some of these expressions of concerns are made also 10 TeSponse {0 HRD conferencepresentations
conducted by HRD professionals They take the form of- "Why do HRD professionals violate
everything they know about how learning takes place™ or. "Why don't we HRD professionals
practice on ourselves what we theorize about how we learn?" or. "Why don’t we practice what we
preach?" or, Why don’t we walk the talk?" or, "Why aren’t HRD professionals’ actions consistent
with therr words?" or, "Why don’t they do what they say"? or "Why should I stay in that session
and tolerate bemng talked “down 1o’ like a httle cluld”™ or, "Dlease, no more long lectures!” or, "1
want to "actively participate’ in learning rather than just passively recerve’ teachmg!" The list
could go on, wiuch adds up to the 1ssue and gquestion of an appropriate theory and practics
relationship  Pondenng this prompts the cbservation (hat a definntion of terms could help clanfy
direction of the discussion

Definitions

In stmct dictionary defimuon, Devlm (153%) distincily separates theory and prachice” "Theory 1s
a doctrme or scheme of things which termmates m speculation and centemplation without a view
to practice,” (p 1732) and, "Practice1s actual performance disunguished frem theory ™ (p 1291)
Although these are general defimtions, Jarvis® (1990, p 338) definztions which reflects an HRD
perspective ol only cowncide with the above, but further separates the two  He asserts that theory
focuses on knowledge which comes from theoreucal analysis, and practice focuses on knowledge
whach anses from emprical evidence through the senses.

© copyrighr, J Henschke, 1995
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The separateness of theory and practice by their defimtions, juxtaposed with the concerns
and chscontent on their separation m actual practice, may not be enough justification to warrant
making a connection. After all, in the mterest of presenting more than one point of visw, there
are many positive comments and evalvations that are made on HRD graduate or mmdergraduate
programs and conferences as they are currently being conducted - Nevertheless, there are other
aspects to this research paper which could help justify bridging the gap. Ths paper focuses on a
discussion of college and university academic credil programs concerning the theory and practice
of preparing HRD professionals ~ Consequently, definttions of HRD, program, learning, and
learmimg orgamzation may shed some additional light on the possibility of a connection between
theory and practice being needed

Human Resources Development according 1o the Amernican Society for Traming and
Development 1s defined as: "The integrated use of traming and development, organization
development, and career development to improve individual, group, and orgamzational
cffectiveness " (Marquardl, 1993, p 7) Also mdicated are the prunary interventons of each
Trainmg and development--planned mdividual leaming of their work roles; orgamzahon
development--influence on (he relationship of mdrviduals and groups to unpact the orgamzaton
as a syslem, and, career development--mfluence on self-knowledge and processes that effect
optimal matches of people and work Hence, in prepaning HRD professionals, for Lhe eleven roles
and thurty-five competencies needed by HRD professionals, a university or cellege academic
program of planned learnmg 1o accomplish this 1s cur focus. But how 1s program to be defined?

According to Jarvis (1990, p 89} and Marquardt (1993, p 8) program 1n this context 1s
identified much the same as the traditional word curmculum and cames many of the same elements
such as objectives, content and sequence of actvities This, then suggests that program tends to
mean the entire range of learning expenences provided by an educational imstrtution.

A mmch clearer articulation of the particulars which "learning expeniences" encompass 1s
grven by Knoll (1985, m Tittmus, p 29) using the German Education Councd defition meamng
the crgamzed amangement of learmung processes and content with regard to certam aims and
objectives which nclude techruques, behavior or type and degree of certamn skills and aptriudes,
or of knowledge This covld imply such gquestons as Which knowledges, understandmgs,
apfitudes, skalls, mteresis, attrtudes, values and behavior patterns is this “Learner - who 1s an HRD
professional practitioner in preparancn” to acquire? With wiuch subject marter and content 1s this
"HRD preiessional” 10 be confronted? Whatroles, competencies, and performances 1s this "HRD
profassional” to leam? When and where s this "HRD professional” to learn? How 1s this "HRD
professional’s" needs to be determuned? By which leaming steps and techn:ques, m which manmer,
with the aid of which matenals 1s tus "HRD professional” to learn? How 15 he attainment of the
awms and objectives by this "HRD professional” 10 be determimed? It could be assumed that 10
answer these questions will necessitateknowing vanous theones and schoois of thought which will
inform the selection of the very best practices or learming/teachung techniques which the HRD
professional practitioner has at his/her command and level of competency

To carry this a step farther, learmmg 15 (Senge, 1990, p 13) a shuft of mind, and
(Knowles, 1989, p 148) 1s what goes on msice learners as they undertake to gain or acqume new
knowledge, understanding, skill, atutudes, values, and interests The "what goes on" could be
descibedas percerving--sensing and feeling concretereality, tunking or reascning abstractly; and,
mternalizing cr processing—making 1t a part of ourselves by actrvely jumping m and trying it, ot
reflecting on and watching what s happening, so the HRD professional, whom 1t would be safe
tc assume 18 an adult learner, would have going on mnside of her/him Lhe percerving and
internalizing of new knowiedges, understandings, skills, attitudes, values, and nterests

Lest we fail to complete the defimtion loop, Watkins and Marsick (1993, pp  8-9) suggest
that the learming ocrgamzation 1s one that leams continuously and transforms itself This means
leamning Takesplacein individuals, teams, orgamuzations and society; 1s a continuous, strategically
used process—mtegrated with, and running parallel to, work, results m changes m knowledge,
beli=fs, and behaviors; enhances orgamizational capacity for mnovation and growth, and, has
embedded systems {o capture and share the learning
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to be  foreshadowing 1ssues of the study, e following  speculations pr_ﬁ_ﬂhyppthescs

Consequently, an apprapriate theory and practice connecton in college and university
academic credit programs prepanng HRD professionals as learmers and learung organizauon
creators is the ropic fer consideration. Sub-quesuons implied from this are. What benefit can one
expect (0 result from studymg {he relationship between theory and practice in HRD preparation
pmg{ams? What determines the position one may take on the theory and practlcé rel_ationsﬁfp m
preparing HRD professionals? Whal contextualjorganzational connections vithin {he university
or college belp advance ant HRD preparation pro gram? - Although these guestions _wq‘cdns:ide-r‘ed

, emerged:
studying the theory and practice conmecton helps develop a clear foundation upon which to base
ones HRD preparation pro graf, congruence berween {esting ones experience againsf;.'h;:thi's‘ i:éﬁ¢
perceived, reflected upor, abstracted and experimented with determmines 00es positon regardﬂlg
preparing HRD professionals; and, each contextual linkage with others 10l the university helps
stabilize and advance an HRD preparation progrart. - .

Historical Background . N

One of the earliest references relanng to the preparation of HRD professmnals (Houle, u,fjensen
1964, pp. 69-83) makes no mention of a conmecnon between theory and practice Inthe standards
for graduate programs which appeared m 1986 (Brookfield 1988, pp 234-241) the connectionis
very loosely made by mdicahng that the full-time HRD faculty member needs 2 CONUIMINE
commuitment 10 HRD theory, research, and xnowledge of current practice 1t should be noted that
no connection berween theory and pracuce m the faculty classroom pehavior 18 mdicated or
required.
Comparing university aduit educanonin England and the USA, (Taylor 1985, preface)
{heory and pracuceare mentioped regardng the beral school of thought in relation to the general
field of adult educationt with no reference to preparing HRD professionals. Knapper (1985, pp
106-120) outlmes sOTE Imnovative instructional methods which could be pracuced by HRD
professionals thought by some 9 be consistent with adult learmng theones that emphasize a bigh
degreeof leamer participation {also Brager, 1993,p 12) Allhough Bnght (1989, Title) addresses
{he theory and pracucs 1ssue, ihe argument 1 frmuted o the study of adult education 1o 1ts
relationsiip 10 epistemology Usher {1989, Titie) takes the View that theory and practice ate not
mextricably connected, but n 3 capuve mangle with research  His argument 13 directed toward
{he feld in general. but can be apphed to prepanng HRD professmnals
Moreover, McCullough (1987, D 53) supports the connection by ndicatng that the
professional development of an adult educater/ramer will be greadly advanced by lettmg otRers
know what competencies (whuch ars 1dentfied by the theory) you ars trylng 10 LUmpreve and asking
for feedback on your pr@ gress  Colbns (1991, pp 11-39) on the other hand, argues that the
preparation of HRD profesmonals 15 not helped by the cirrent obsession with techmgue without
{he vocanonal commitment to engagementin crtical, ethical, and polincal 1s5ues Outlinimg the
changing relationships betwesn theory and pracuce during nearly thurty years, Cervero (1991, 1m
Peters, PP 19-41) asserts that currently there 1s @ great dispanity between theory and practics 1
prepanng HRD professionals frusTating practinoness while at the same Ume concermng
 theéoreticians. T - T 7T } -
Soder (1988, PP 299-305) thinks that by studymg the way other professions educate and
" prepare therr professtonals, educators can leam valuabie lessons for the ways people are prepared
10 enterthe ranks In his study of how these pmfesmonals are prepared, there 15 N0 mention of any
commection berween theory and practice 1t the process, despite hus findings (hat thers ars fifteen
features in their training programs which are commoniy shared with the professional education of
educators. Ome could conclude that either that aspect of a preparation program has been
inadvertently overlooked, or il has been considered pmmporiant and wrrelevant to the exient that
no space or ume should be devoted to its consideration.
Almost by accident, 0T at least 1mp11cauon,Mar51ck and Watkins (19%4,P 114) emphasize
the 1mportance of a theory and practice connection within an organization, ciing an awrhines
preparation and continued daily reatment of prufe.ssmnal flight attendants. Emphasizing that an
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organizational culture of disrespect and fear squelches learning, they underscore the fact that the
Ar_nerican Arrlines threat in response to the 1993 Thanksgiving Holiday Season flight attendan;
striks, to hure replacement "scab labar," dealt a blow 1o artendant “self-tespect,” and fear of job
loss. (Kilbom, 1994, in Marsick, p 114) 1t is not hard to conclude that disrespect and fear are
not e.annarks of a "learning organization," and a learning Orgamization 15 one of the results thar
seems important to develop and support m an HRD professional preparation program,

"Do what you say you will do,” DWYSYWD) is the "critical difference” of what
leadership credibility is all about (Rouzes & Posner, 1993, p 47), which 1s the battom line of a
theory and practice connection. Leaders, in a free society—in corporabens, health care, religion,
society, government, human resources development, €tc., — who are honest, competent forward-
looking, nspimmng, credible and trustworthy, gamn commitment and are followed by many other
people (1993, cover jacket) And creatng a learmng climate—-which is required of an HRD
professional academic preparauon programi—-is one building block 1 the disciplines of credibility
(p 51), and is an essential precursor of any successful organizatronal change efforts (p 163). Ths
15 further supported on the individual level by Kolb (1974, p 353), who found that indrviduals who
are successful m achieving their change goals will be more Iikely te feel thar the contro] af
remforcement that they recerve dunng the change process rests with themselves than those who are
not successful, and, less likely to feel that control of reinforcement that they recerve durng the
change process rests with those who are not successful

Thers are some who think HRD professars—the people who have a major stake 1
designing and 1mplementing HRD professtonal programs—have a umique responsthility o model
the behaviors and skills they are irying to teach Gardner and Korth (1994, p 10) assert that most
cntical in the process 1s personal behavior This could he llustrzted bv teachung on the importance
of giving and recerving feedhack, yet not being open to receiving feedback from the class 1n a
comstructrve fashion, thus resulting m a2 decrease of our influence on student behavior
Consequently, we have not walked the talk. If rarticipation m decision-making 1s an Lmporiant
concept 1o teach, yet we make arburary decisions affecung students, we lessen the likelthood that
enhanced learmung will take place  Although the words are not used by Gardner, consistency
berween theory and practice in the teachmg/leaming transaction 1s bemg emphasized The sayvmg
seems trze that 1f we do not modal what we are teachmng, we are teaching something eise

Bierma (1994, pp 8-9) suggests that as HRD professionals the ime has come to step back
and evaluate our own leamming and ask 1f we practice what we preach  Her penetranng analysis
pomts up our need to  Get past the notion that pracuticners are not mterested m research or
theory, and that academucians don’t value whas practiioners have 10 say, build a collaborative
vennure of relymg on cach others strengths; parter o gether i advancing HRD teaching. research
and pracuce, mum the Academy of Human Resources Development mto a truly collaborative
learming orgamizalion, and formulate parmershups betwesn theory and practice

Rose, {1594, p 6) m what appears t0 be a counter pewt of view and rebuttal to
Henschke’s (1992a, o 9) rationale for practicmg adult learming princrples 1n conference setungs,
emphasizas that their is no research bass to Justify bonging the two together, 5o they will have to
remaimn apart Hayes (1993, pp 173-186) also seems 1o support that posizon  Reischmann (1993,
pp 220-224) seems to brush aside the need for practcs to be consistent with theory However,
Henschks (1993a, pp 214-217) rases questons about whal constitutes research, posmg the
possidility that research already exists in the area regarding the case Rose makes

Perhaps the earliest published statement of support for a theory and practice alliance in
preparing HRD professionals came from Knowles in 1962 (1991, 1n Dixon, pp 18-19) and (1983,
m Brookfield, pp 43-49) with the publication of A General Theory of the Doctorate m Education.
The purpese of the theory would provide guidelines for the development of a program for sach
degree This theory was later enhanced (fleshed-out) and umplemented by Knowles in the graduare
programs 1 preparing adult educators and HRD professionais at both Bostan University and North
Carolina State Untversity A few specific enhancements were published on Knowles’ theory of
andragogy--which he defines as the art and science of helping adults learn (1980, pp 1-63),
competency rating scale (1990, pp 235-243), and self-directed learming (1975, pp 1-135) In
1580, Knowles was named 1o the HRD Hall of Fame. This was done through a poll taken from
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people m the HRD field. It wasreported in Training Magazng, an international publication whose
subtitle was at that une, "The Magazine of Human Resources" Beyond his publications, Knowles.
{he Adult Education and HRD Professor, seemed to exemplify as a co-learner and a facilitater of
learming in others, the theory and practice connection 1 the academic program he developed for
preparing educators of adults, and HRD professionals. - > BTN

~ =731 The ideas of how adults learn, which mciudes how HRD professionals leam. that were
jncluded but notlimited to these statements, said that adults have a-desire and capacity-for:
Actively panic'rpatjng in the leaming process, having an extensive amount of control over. thetr
|earning process, bemg treated as "grown-ups" instead of as "children”, engaging in a variety of
experiential leaming techniques, discussion time being allotted conjunction with a lecture if one
is given; interaction with others 1 small groupings that helps them internalize :nformation, hands-
on practice, opportunity for eacho share his/her expernse wath others, raisimng questions about and
exploring problems and various possibriities of practical applicatior, celf-directedness In learning,
¥nowing exaclly what step to take next in leaming, innovation, exciterent 10 carry a new 1dea
forward, openness 10 DEW insights, an attitude of caring about what happens 10 stadents, clarity
about d].fferencesbetweenprocess and content; in shett, meeting the adult learners’ leaming needs
ag they perceive and understandmg hem, as well as congruence between saymg and downg or
theory and pracce in education ie making the medwum and the message coincide.

A Case Exampie

Cerverc (1991, m Peters, p 36) pounts out that although the relationship between theory and
practice is an 155ue {that will not be resolved, we should st our sights on understanding and being
crncal of the crcumstances that shape our aclions about s 1551 Thus, 1t could help clanfy for
the reader the viewpomt ol this author, to state that he received hus doctorate il Adult Educanon
and Human Resources Development at Boston Umversity dunng Knowles' years thers
Additionally, what will be presented regarding this influence supports the axiom that we teach how
we have baan tanght Consequently, the remamder of this paper 1S not mtended to and will not
resolve the relationshup of theory and practice 1 the prepanng of HRD professmnals However,
this paper 15 meant o be descoptive of some ways which one pErson prepared as an HRD
professionaln the 19607s, has nolayed out” thus relationshup m the nearly three subsequent ecades
wiil the stated pomnt of view, without TyIng to speak for others and thelr varyIng perspectives on
the theory and practice connection  Thus, what follows meiudes not onty the 1deas on how adults
or HRD professlonals Jearn set forth 1n the last paragraph of the previous 5ection. but also will add
special ideas applied and used m each program described

The contextual setlng of tus HRD professmnal’s perspecuve 1s 1l hus dunal Tole 35 2
cortiming learmer of how to becoms an HRD professional and as a facilitator of helping others
become HRD professionals He has a split appomtment posiuon at the Unversity of Missout, of
Associate Professor of Educaton with masters and docroral adult education and HRD students at
the St Louis campus, and Contnung Educauon Speciahst University Extension serving the
mndividual and organizauonal jearung needs of the general adult population. The University
Extension position has been fulfilled m both yural and urban Missourl

The earliest and most effective educauonal and Impovative experiences of this HRD
professmnal becoming a faculty member with Umversity Extension was 10 parucipate in an
inservice educalon orientanon programn for a seven week penod. It was highty mdividualized
One could "chadow™ other speclalists as they worked and daily Dperatmnahzed the role of
Uiniversity Extension faculty Theory and practice were congruent. It was preparatory 10 The
process that would be expected when one worked 1 the field setung In a very self-direcied manner
1o implement her/tus owr ldeas. Tiis became a viewpomt expressed DY Pinchot (1985, P- 22)
when describing an entreprenedr, in whach he suggested, that the one excited about an idea be
responsible 10 caIry it forward m the organizalion tlowever, this was counter to the apparent
viewpoint of Hays (1993, pp 173-186) when she seems 1o Juestlon the approprnateness of
educators confronung leamers with that kind of responsibility without having first determined their
stage of readmess However, Knowles (1975, pE 3 1-38) emphasized that 1 his redefimng the role
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of teacher, from content transmtter 1o faciitator of self-directed leamning, he was i charge of the
process, instead of the content, and would make decisions about procedures when the students
couldn’t, as well as helpmg them leamn to take more responsibility for therr learnmg

In the early 1980’s, thus author was named assocrate professor of educatton in the HRD
and adult education arez at the University of Missour-St. Lows Responsibilittes mclude teaching
graduate courses on preparing HRD professionals, guiding and chainng masters’ and doctoral
students’ programs, researching and publishing, as well as providing service 1o the university and
the comumumty The courses laught reguiariy mn rotation are. Foundations of Adult Educanar,
Improvement of Instruction m Adult Educaton, and Curriculum Theory and Developmentin Adult
Education. Classes are competency based (Henschke, In Dixon, 1991, p 9) Learning contracts
are used (Knowles, 1975, pp 62-63) The classes are Iive laboratones for learning USing vadous
adult learming techruques to mvolve all the class mteractively as illustrated by the genre of
Leypold: (1967, pp 1-125) and many other sources, basad and generatedn researchand/or practice
(Rose, in Henschke, 19922, p 10), (Henschke, 1987a, pp. 53-61) The schools of thought or
educational philosophtes guiding the class processes are a muxture of humanstic, progresstve,
radical, behavicnstic, liberal and analytic (Elias, 1980, pp 1-12), m that order of emphasis There
is a igh degree of trust 1n the learning abilities of the students (Henschke, 1989 pp 81-87) A
cnuque by and feedback from students 15 always requested at the completion of each semaster
course 1o 1dentify suggestions for improvement which are implemented the next Lune the course
1s offered (McCullough, 1987, p 53)

Conversations with aduit education and HRD colicagues have resulted 1 dehates whather
1t 1s appropnate to put mto praciice the adult learming theories m vnrversity graduate courses,
resulting 1 such comments as  "This 15 2 UnIvVersity, you can’t do that here, other professors
would not tolerate our doing (his, and. academic ngor would be sacrificed," (also Hays, 1993, pp
173-186) Withowt attaching names of people or pregrams, one HRD professicnal m the Eastemn
USA who was practicing in the field for fifteen vears, mdicated m a personal conversation with
thus author that 1t was very distracting to um to be enrolled 1n 3 doctoral HRD program where the
professors were not commutted to thecry and pracuce congruence m therr teachmg This was
especially problemauc to hum, knowing that hys HRD consulting busmess would be gone if he did
the same with fus clients  Discussions wiih professors m the Department of Educational Studies,
where adult education and HRD is placed al the Umiversitv of Missourt-St Louis, have resulted
m the conclusion that no quality or ngor need be or 15 sacrificsd as adult learming pninciples are
practiced m the graduate courses In fact, the adult learming thecnes are m concert with and
supported by the school of educaton s official knowledge base statement which 1s required to be
mcluded n all course svllabi  The statement reads,"Teacher--A Ifelong leamer who creates
learning setings where students are ginded to construct meanme m concert with the leacher and
other learners " Some results of long term mmpact evaluations (Henschke. 1990, p 61) from past
participants m the adult education/HRD graduate program indicate, but are not limited to, such
gamns as  New skill, new msights from hearmg experts and other students, mcreased thinking
ability, mcreased personal confidence. and greater satisfaction from the people they serve

All of the elements included 1 the University of Missoun graduate adull educarion/HRD
programs above, are also part of other credit and non-credit programs conducted by thus author m
the prepanng of HRD professionals n other contexts with some special additions and adaptations
for each situatton.

A credut course on Foundations of Adult Basic Education was offered on video satellite
nationally over a two and one-half month ume perod m 1990 with thirty-nine enrolling from e1ght
states  An interacttve element was added by mterspersing four-one hour audic tzlephone
conferences for participants to discuss vanaus learmings and applicauons of the course content
their own setungs Five percent of the telephone time was accupted by the crofessor asking
questions of the paructpants regardimg how they were applying the course in ther work contexts
as educators of adults Thas five percent generated response and mnteracton among them as well
as mnterchange of ideas 1o their benefit professionally, which occupted twenty-four percent of the
telephone tme  (Lane 1990, Pp 89-93)

'I-J
=2




. . Senunars and conference sessi0ns focusing on aduit learning have been provided for both
. fuoll and part time HRD professmnals. These have been of varicus lengths: From forty-five
“minutes uP to four hours.’ » They have been implemented with HRD practiioners, HRD
pmfaﬂonals, @dﬂlt pasic educators, MuTse educalors, educational developersin church international
- istries, church educadonal leaders in gight countries on {hree continents, and conferees at state,
tegional, natiopal and international conferences”~Without exccpnon;méfsessionsidesigned and
Zonducted (O include both adult learning theory and practce of the theory; received positive
feadback from particrpants o1t giving attention to both aspects (Henschke, 1992a&b, All pages).
The times I have failed to take mto account all aspectsof a presentation for learming or overlooked
something which - made the practice incangruent with the theory drew ‘negative feedback
qmderscoring umportance of the theory and pracuce COmNEction. .
An advanced graduate credit course on Methods and Techniques for Teaching Adults was
conducted In 1991 with HRD professionals and professional adult educatorson a telephonenetwork
with sixty-five peaple at wenty-two locations in one state The mteractuve element was assured
(no interactioin oxt 4 teleconferenceequals grinding learming 10 2 hatt!) with twelve groups formung
to make presentations which required each group 1o mvolve the full class actively (not pass'wely)
in the presentatiom’leanﬂng gxperience. Incidentalily, they "pulled 1t off."

A graduate cred:t course on Teaching Adults in University Extension was provided by the

HRD professmnal in 1991 & 1992 to Umiversily Extension personnel in two states it two dafferent
formats & four-weekend, consecutively on Fniday mights and all day Saturdays, and, four
consecuiive days in one weelk and three consecuttve days [wo months iater Each format worked
equally well and the subject matier was applicable m both contexts

A credit course was offered, by a team of 1his and another HRD pmfessmnal, within a
prison on prepanng adult literacy tuters whao are prison residents to functon as ntors with other
nmates. The rwenry-four participants effecuvely took active responsibiliy for their own learmung
and had no difficulty in supporting each other 1n the process (Henschke & Perry, 1989, pp- 89-93)

Twe different non-credat forty-hout inervice educafion COUISES on Methods and
Technigues for Teaching Adulis were conducted by this HRD professional wnth HRD professionals
at the Federal Unversity 1o Brazl. Forty participants in 1983, and twenty participants 1t 1991
Each group also pammpated 1n the design of their course (Henschke, 1987b, pp- 414-422) Therr
perceptions at the beginmng of 1is not bewng m touch with their reality, changed 10 therr feeling
at the conclusion that each course was VeTY relevant to them and {hewr real world.

It is wieresting 1o netE that 1n a conference where the theme on theory and practice 1n
training and professional development 1 adult and conunumg education was presented, the
stracture of the paper presentation SesSIons supported theery and practice congrusnce. Instructions
given to paper presenters by {he confersnce orZanizers mncluded. you have ninety mumutes for your
session, don't read the full text of your paper 10 your session participants, take five (o 1en mmuies
at most to present a capsule of what your paper says, {hen, let discussion 0ccupy the remainmng
time This author wondered if that would work when he presented hus paper. For his own 5e55100
as well as sessions of other au thor/presenters e attended, much o hus delight the full trme Was
pecupied by producuve interaction. Even more pme Tor each sgss0l could have besn baneficial
W certainly exenmplified (he notion that aduits value active participanon i therr learmung
‘expenences.

A Missoun stale ceryfication regulation TequIres that emMETgenCy medical techmcians
(EMT) who aspire @ become certified EMT instructors. must have, among other things, a forty
clock hour course in instructing adulls A St Lows medicat facility asked this authar 1o develop
and teach such a course The major components of the cOUTSE in makmg thus a 1ive laboratory for
learning mclude  How adults learn, designing {earmung experiences, methods and techruques for
teaching adults, applying the above clements and desigming a two-hour EMT subject matter block

of learming, teaching a fifleen minute segment of the abave designed prograr, and cnuque each
others learming designs and teaching task. This 1s all appiicanon of malang theory and practice
congruent. In 1994, two of these courses Were conducted with mneteen people. The expenence
helped them "catch” what helping others learn was all about

Building coalitions with others on the Umnuversity of Missoun-St. Louls carmpus has beesn
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very fruitful. 1 has vielded strength and growth to the Program. Enrollment 1 courses has
numbered aver 2,200 from Fall 1983 through December, 1994 Sixteen doctoral students have
been graduated. There are presently twenty-five doctoral students actively warking on their
Programs Eighty masters degree students are working on their Programs, with one hundreq
twenty-five having been graduated. Five undergraduates are in the program with five having begp
graduated. This author has a 50% appointment for professing i HRD and Adult Education_ He
has researched and published enough to be mitially appointed to the university doctoral faculty iy

Investnent on their part and a COOperative spint into helping this program area succeed.

Cooperative conference presentations and jomt publicaton of Papers with Profesgor Dy
Henry Weinstock in the Department of Educational Studies at University of Missoun-St, Louws has
also bult undersianding and Support to this new fieid of study.

Eleven of the doctoral graduates now teach 1 elght differen| higher mstitutions m three
countnies. One of them teaches 1n the Educatiopal Stugies Department 1n Foundations and
Administration Support for HRD/Adnlt Education has now reacheqd the pomnt of Proposmng a
Special doctoral emphasis area i Adul and Higher Education with sub-specializations i Human

Conclusions and Summary

Results indicate the hypotheses of this study were accepted and a stong support was mdicated for
theory and practice CONZruence 1n nmversity and college acadenuc PIograms prepaning human
Tesource development practitioners  Thys Paper also provided clanfication of the terms theory,
practice, learming, learming orgamization, and scademic program relatng to education [t has also
addressed the issue of theory and practice connection Iegarding the academicprogram of prepanng
HED prefessionals, trzced some histomical background of this 1ssue which some think wAll not be
resolved, and, provided a case dlustration of how one HRD professional prepared 1 an acadermc
program net only supportrve of the theory and practice connecuon, but also advocated congruence
between the two  In additzon, the case illustration described how that HRD professional worked
on the theory and practice issue m his professional context as he has contnued 1o learn as well as
facilniate the preparation of other HRD professionals [t ghiignts the theory and practice
congnience msisted om, 1 the structure of the Paper sessions, by conference orgamzers where the
theme was on Unrversity preparation of educators of adults  The vanetes of academuc hinkages
were also described which helped advance the HRD Program at Unrversity of Missour-St Lows
It 15 ymportant, however, to note that (hese results are nol conclusive smee much, although
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