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ABSTRACT

One out of every 55 adult residents of the United

States is under the jurisdiction of the criminal justice

system - three million people incarcerated, on parole, or on

probation (National Institute of Corrections, 1986). One

major contributing factor has too often gone unremarked -

poor education.

Americans are beginning to recognize that poor

education can spell trouble and correctional facilities

around the country are taking a fresh look at inmate

education. Increasingly, the corrections system is seeing

literacy, basic skills, and vocational training as

prerequisites for success on the outside.

In 1986 state and federal prisons hit record highs with

problems of overcrowding, illiteracy, and recidivism.

Unless these problems are addressed they will continue to

rise in the 1990's. Therefore, it would be more feasible to

provide highly effective educational programs in

correctional facilities as a means of combating these three

major problems. Literacy and educational programs are

becoming critical if men and women in prison are to be

helped toward a productive life instead of a return trip to

prison.

The effects of educating a population such as the

incarcerated can be far reaching. Society will benefit
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through the inmates resocialization and reintegration.

Without education for successful reintegration, the released

inmate cannot survive. A correctional education program

should be devised for maximum impact on attitudes, values,

thinking, and then possible behaviors.

Education is an important aspect of an individual's

life. The educational components that make up the

individual's life provide the backbone of the individual's

ability to maintain a satisfactory and/or adequate life

style. Without an education that at least provides the

individual with the basic skills needed to survive in

society, the chances of providing even a minimum standard of

living are decreased dramatically. Therefore, it is my

belief that if individuals do not have the basic educational

background to secure some type of gainful employment they

will turn to a life of crime. Especially if these

individuals have extreme educational limitations and/or are

educationally handicapped or both. These individuals will

adhere to the law of self-survival. They become adept at a

life of crime in order to provide the basic creature

comforts, such as food, clothing, and shelter, because of a

need to survive. I believe that the research in this thesis

will show that the educationally handicapped criminal's

behavior tends to be exhibited by crimes against property.

The purpose of this thesis was to compare the

educational background and criminal behaviors of the
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population at Morgan County Regional Correctional Facility

to determine if a link exists between educational background

and crime. Specific data and descriptors (i.e. BETA-II and

Wide Range Achievement Test-R [WRAT-R]) were used to

describe the type of educational background and/or

educational handicaps prevalent at Morgan County Regional

Correctional Facility. The United States Department of

Justice, Washington, D.C., "Survey of Inmates of State

Correctional Facilities 1986", was used to provide the data

on the type of crimes committed, history of incarceration,

socioeconomic characteristics, drug and alcohol use, race,

and family background (i.e. modification of the survey to

eliminate guestions dealing with the data listed was made).
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CHAPTER I

INTRODUCTION

Prisons in the United States are beset by problems of

overcrowding, illiteracy and recidivism (Coffey, 1985).

State and federal prison population levels hit record highs

in 1986 and officials predicted that the levels would

continue to rise into the 1990's (Coffey, 1985). Recidivism

in our prison systems has become a major American problem.

The majority of Americans perceive that the prisons do not

seem to be accomplishing their goals (Coffey, 1985). Not,

that is, if accomplishment is to be measured in terms of

prison reform, rehabilitation, or correction. Research into

recidivism rates indicates that half or more of all U.S.

prisoners may be repeat offenders (Coffey, 1985). Why is

there so much recidivism? Perhaps the question to be

addressed should be whether recidivism is an adequate

measure of the effectiveness of correctional treatment or

should other factors (i.e., educational background, family

background, medical history, age, IQ, and alcohol/drug

abuse) be evaluated?

In 1986, the National Institute of Corrections (N.I.C.)

commissioned the first extensive study of state prison

literacy programs (Malizio and Whitney, 1984). One out of

55 adult residents of the United States is under the

jurisdiction of the criminal justice system - three million



people incarcerated, on parole, or on probation (National

Institute of Corrections, 1986). Drugs have played a part

in producing this dismal statistic, as have unemployment,

poverty, teen pregnancy, and juvenile delinquency. But one

other major contributing factor has too often gone

unremarked; poor education.

Americans are beginning to recognize that poor

education can spell trouble, and correctional facilities

around the country are taking a fresh look at inmate

education; increasingly, the corrections system is seeing

literacy, basic skills, and vocational training as

prerequisites for success on the outside (Coffey, 1985).

Many researchers have demonstrated a
relationship between employment problems and
criminal behavior. Studies show that the
unemployed or underemployed inmate is four times
less likely to succeed at parole than his fully
employed counterpart. Employer objections to an
ex-con's criminal record are reduced significantly
if the ex-con possesses a marketable skill.
Further studies have established that one of the
most frequent reasons cited by employers for not
hiring parolees is their lack of education. With
these findings in mind, it would be logical to
assume that inmates are strongly encouraged to
enroll in educational programs. (Glover and
Lotze, 1989)

Two of the most serious problems in the
United States - crime and illiteracy - converge in
its prisons. The majority of prisoners have a
serious educational deficit which, much literature
indicates, leads to economic lockout and on to
serious crime. Many researchers and theorists
have posited that there is a relationship between
unemployment and criminal behavior, thus
unemployment is linked to educational deficits.
(Yarborough, 1988)



It is obvious that more research is needed to justify the

effectiveness of such programs in the fight against

recidivism. There is a growing consensus among correctional

professionals that educational programs do work to return

offenders to society as productive citizens. Studies of

vocational and post-secondary programs have shown that their

students are less likely to return to prison because they

are more likely to qualify for jobs (Coffey, 1985).

In 1975, Martinson found a number of individual studies

with effective programs that affected the recidivism rate in

prison. Accordingly he said, "these effective programs tend

to use skill development, individual psychotherapy, and

milieu therapy with youth, and milieu therapy with adults."

He also emphasized that treatment programs tend to have a

number of important additional advantages that lower

recidivism: (1) teaches illiterates to read, (2) improves

vocational skills, (3) improves institutional climates, and

(4) probation and parole are cheaper than imprisonment

(lacovetta and Chang, 1979).

According to Jingeleski in a study in 1981, "the rates

of recidivism appear to be favorably influenced by the

availability of post-release job training programs and the

availability of pre-release job training programs and the

availability of pre-release and post-release educational

programs" (Ashford, 1986). A few research studies according

to Albert R. Roberts (1971), "indicate that prisoners who



have received more than six months of educational work

violate parole with significant less frequency" (Roberts,

1971). Roberts further states, "in any given year, between

500 and 750 inmates secure a high school diploma while in

prison. Studies reveal that comparatively few of the

inmates who received a high school diploma while in prison

were nximbered among recidivists" (Roberts, 1971) .

Additionally Roberts states that during a five year study as

a result of cooperation on the part of the area junior

colleges (i.e. Baltimore, Maryland) the following results

were noted, "Each semester 1,000 to 1,500 inmates have been

enrolled in college-level vocational and/or academic

courses. This study reveals that rarely has a man returned

to us who has earned a minimum of twelve semester hours of

college work while in prison" (Roberts, 1971).

In 1966 the National Committee for Children and Youth

officially began operation of a fourteen-month, "Program of

Multi-Occupational Training, Counseling, Employment, Follow-

up, and Community Support for Youthful Offenders" at the

Lorton Center, Lorton, Virginia (Roberts, 1971). It was

called "Project Challenge."

The project was funded through the United States Office

of Education and the Office of Manpower Policy, Evaluation,

and Research of the United States Department of Labor. It

benefitted 181 inmates of the institution between the ages

of 17 through 25.



The project's main goal and effort was to direct those

who lack prior training and/or education to be a productive

citizen in the free world. The program was also designed to

help those inmates acquire positive social skills and

attitudes and develop the motivation and vocational skills

necessary for gainful employment in selected occupations.

The criteria used in "Project Challenge" were based

upon those established by Daniel Glaser for determining

recidivism (Roberts, 1973).

Success includes those cases in which there was
(1) no further police contact, (2) an arrest but
no conviction or (3) a misdemeanor conviction of
less than thirty days. Non-success includes (1) a
new felony conviction; (2) a parole violation;
(3) a misdemeanor conviction of thirty days or
more; (4) return to the youth center for lack of
adjustment to the pre-release guidance center.
(Roberts, 1971)

Although this study is limited to an adult correctional

facility, reference citing youth has been made because at

the present time there are approximately 450 inmates under

the age of 21 who have been tried as adults and are

presently serving time in the Tennessee Department of

Corrections.

A total of 181 youths benefitted from the "Project

Challenge" program, only 69 "Project Challenge" trainees

(inmates) were released during the contract period provide

the data to be considered relatively "successful" or "non-

successful" in post-release adjustment. The project's

overall success rate as of August 31, 1967, was 74%.



Eighteen of the sixty-nine released trainees
(inmates) at that time were categorized as non-
successful under the criteria set forth above;
nine were incarcerated for a new felony offence;
two had received misdemeanor sentences of thirty
days or more; four were returned to incarceration
for technical violations, and three were returned
to the youth center because of poor adjustment at
the pre-release guidance center. (Roberts, 1971)

The Draper Correctional Center in Montgomery, Alabama

(1969) reported.

That dramatic cuts in the recidivism rate appear
to have been achieved in the Draper report in
great part at least, by applying principles of
behavioral science to specific educational
programs and social problems of inmates. The
basic tool has been programmed instruction, under
which a person proceeds at his own pace through a
given subject, whether it be writing grammatical
sentences or building good relations. (Roberts,
1971)

The recidivism rate for this educational project was 31%.

Nobody knows conclusively and precisely the

effectiveness of correctional education. Statistics vary

from one study to the next. Despite contradictory findings

in many comparisons of releases, there is some evidence of a

favorable impact from correctional education. If one

compares inmates of similar age and criminality, and only

those confined for long terms, those in prison school for an

appreciable portion of their term have higher post-release

success rates than those in prison school only briefly or

not at all (Roberts, 1971).

The Manual of Correctional Standards of the American

Correctional Association (1966) in its Declaration of



Principles states: "Both punishment and correction are at

present our methods of preventing and controlling crime and

delinquency. Further improvements and expansion of the

correctional methods should generally accept goals"

(Roberts, 1971). The manual further puts an end to the

ancient Judaic Doctrine of "an eye for an eye, and a tooth

for a tooth" in favor of rehabilitation theory versus

punitive. The manual indicates that as far as the United

States is concerned, the debate is ended in favor of the

rehabilitation theory (Roberts, 1971).

Additionally the prevalence of the terminology

"correctional institution" also constitutes evidence of

faith in rehabilitation - lending further importance and

credence to the concept that education constitutes the

greatest hope for success of correctional institutions

(Roberts, 1971).

Since most adult inmates return to the society from

whence they came, the need for education, and specifically

adult education, is imperative. Without an elementary

education, let alone a high school education, the economic

prospects for an ex-inmate are bleak. Without a job, the

chances of recidivism are greatly increased. Recidivism

repeats the cycle and once again education, this time

correctional education, has failed.

How many inmates are students of such programs? Not

enough. Although juvenile facilities, jails, and prisons
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across the country graduate thousands of students each year

in high school equivalency, vocational, and even college

programs, only 20% of the inmate population throughout the

country are students. Imagine the potential impact on

recidivism if correctional education were to reach 40 or 50%

- or more.

While it is true that people who get into trouble with

the law will be less likely to avail themselves of

educational opportunities, there are potential new avenues

for educational intervention with people accused of and/or

convicted of crimes: courts can encourage or require

education as a condition of probation; prisons, jails, and

juvenile facilities can provide educational programs; and

parole authorities can make participation in such programs a

condition for release. Correctional administrators and/or

educators can become in effect, "educators of last resort."

They can provide unique services to a population no one else

can reach and deliver those services in a calm, positive

setting.

Educational handicapping is prevalent throughout the

criminal population in the United States. According to

Glaser (1964), "The highest grade completed by prison

inmates have a median in the eighth grade." Glaser further

states,

tests of educational attainment, in terms of
ability to answer passable questions and problems
from school, work, place actual knowledge of



prison inmates at a median of fifth or sixth
grade. From 10 to more than 30 percent of prison
inmates are classified as "functional illiterates"
by various studies, which usually defines this
condition as inability to exceed the minimum test
scores for fourth grade. (Glaser, 1964)

One of the most prevalent characteristics and persistent

attributes of prison inmates in the United States has been

their educational deficiency.

Sixty percent of the prison population consists of high

school drop-outs, reading and computing at about the sixth

grade level. More than 40% were unemployed at the time of

arrest. Even among those employed, most lived below poverty

level before being arrested. In other words, the majority

of the inmate population - male as well as female - is

functionally illiterate. Their need, and that of society,

is to bring them up to a level of functional competency; and

that involves basic academic and life skills, vocational

training, and work experience combined. Without such

training, the odds of ex-offenders making it on the outside

and for society to experience relief from the current,

enormous burden of crime, are not very good (Coffey, 1985).

Albert R. Roberts (1971) in a survey of institutions

found.

In a population of 12,500 - revealed that 85% were
high school dropouts; 65% came from broken homes;
the average IQ was 85; 18% were illiterate; 50%
were under the age of 25; and 40% were without any
previous sustained work experience. Most
importantly, 96% will again walk the streets as
free men after the average prison stay of two
years. (Roberts 1971)
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William H. Snow and Katharine Hooper Briar (1983), in

a survey of institutions found,

Of the 1565 inmates surveyed, 332 or 21% had been
designated as mentally disordered. Among this
subgroup, 74.3% were identified as siibstance
abusers, 36.7% were mentally ill, 3.9% were
developmentally or physically disabled and 14.5%
were both mentally ill and substance abusing.
(Snow and Briar, 1983)

Substance abusers were the most frequently
represented category in the sample of mentally
disordered inmates. Of the 74% who indicated such
problems consisting of 15.7% of the total
screened, 42% abused alcohol, 22% abused drugs and
36% abused both. Sixty-five (65) percent claimed
their substance abuse had persisted for over a
year, and some of these admitted chronic problems
of up to eight years. Seventy-seven (77) percent
has been arrested before. (Snow and Briar, 1983)

The mentally ill comprised the second largest
category in the study - 36% of the sample. Sixty-
three (63) percent of these individuals had
received treatment in the past; 23% were receiving
services at the time of their arrest. Fifty (50)
has been charged with felonies. Systematic
diagnosis using psychological tests would likely
reveal higher rates of m ental retardation and
related mental health problems. Twenty-six (26)
percent of the inmates were diagnosed as having
one mental disorder, 3.8% as having two or more.
Some mentally ill inmates were also substance
abusers. They comprised 14.5% of the sample of
mentally disordered inmates. (Snow and Briar,
1983)

In August, 1983, a two year study into the nature and

prevalence of learning deficiencies was completed and

submitted to the National Institute of Justice, U.S.

Department of Justice. The study was conducted by Lehigh

University, Bethlehem, Pennsylvania.

A sample of over one thousand inmates was taken
from three institutions in Louisiana,
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Pennsylvania, and Washington. One women's prison
was selected. Subjects were administered an
academic achievement test and an individual
intelligence test. Those scoring below fifth
grade level on one of the subtests were deemed to
be learning deficient and administered a learning
disability screening test. Subjects with a Full
Scale IQ of less than 75 were given an adaptive
behavior checklist. Data was collected on
demographic, family, educational and criminal
justice variables. Findings indicated that the
average inmate left school after tenth grade but
was performing more than three years below this
level. At least 42% of the inmates had some form
of learning deficiency and of the 42%, 82% had
indications of specific disabilities especially in
the area of auditory discrimination, closure and
visual motor skills. The average IQ of inmates
sampled was one standard deviation below national
norms and learning deficient inmates were
dramatically lower than the non-leaning deficient
inmates. It was further found that a larger
percentage, 70% came from unstable home
environments and many indicated childhood problems
including drug and alcohol abuse. All of the
sample had a poor employment history prior to
incarceration with 50% having no regular
employment. (Bell, Conrad, and Suppa, 1983)

Ninety (90) percent of all inmates have not
completed high school and 85% dropped out of
school before their sixteenth birthdays.
Moreover, the average inmate functions two to
three grades below the last grade that was
actually completed. (Glover and Lotze, 1989)

Academic education in prison is supposed to advance

rehabilitation. Through improved communication skills, the

offender presumably will be able to reveal and express

underlying misunderstandings and conflicts which have caused

his deviant behavior. Ideally, social education is

individualized in that it is organized and directed to first

determine the inmate's attitudes toward his family,

community, and work. Second, to encourage him to achieve
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other personal relationships which will meet his needs and

advance his social interests.

Most inmates have a very poor image of themselves and

of the world around them. They are discouraged, and expect

little but trouble from themselves and others.

Low self-esteem is a characteristic attribute of male

prison inmates. The crime rate is a current social problem

in this society. Therefore, it would appear that raising

the self-esteem of, inmates would be a vital part of the

rehabilitation of offenders. The primary goal of

corrections is to correct, and the contemporary correctional

institutions major commitment is to rehabilitation. In the

article, "The Effects of Education on Self Esteem of Male

Prison Inmates," reference to self-esteem was summed up by

the statement, "For one reason or another the typical

offender has been the victim of material failure in a

society which places a high premium on material success and

he has little self-esteem" (Roundtree, Edwards, and Dawson,

1982) .

In 1982, Roundtree, Edwards, and Dawson completed a

study of the effects of a mathematical education model on

prison inmate self-esteem. It was hypothesized that male

prison inmates who improved their mathematical ability would

also gain in self-esteem. Mathematics was the subject area

selected because average proficiency in this area is
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expected of American males who carry productive societal

roles (Roundtree, Edwards, and Dawson, 1980).

An experimental design was used to analyze the effect a

mathematical education model had on self—esteem of prison

inmates at the state prison of Angola, Louisiana (Roundtree,

Edwards, and Dawson). There was an experimental group and a

controlled group that participated in the study.

Participation in the project was after the regular work day

activities. Inmates were not forced to participate in the

project. The inmates received no reward beyond learning

mathematics. Inmates who entered the project volunteered to

be students, and to take on the role of student. The

outcome of the experiment affirmed that the educational

experience had benefits beyond the learning of mathematics.

Each participant who increased his ability to comprehend

made the profound discover, "I can know more; I can be more

of a person": this was observed not only in the way they

carried themselves in their walk, it was statically visible

in their higher rating on the self-esteem scale (Roundtree,

Edwards, and Dawson, 1982).

Our most intimate and personal possession is a sense of

self, a sense of who we are. This is the aspect of self,

called self-concept. Self-concept is a constellation of

attitudes that we hold toward ourselves. People come to see

themselves as others see them. We imagine how others

perceive us, we imagine how they evaluate that perception.
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and we feel a sense of pride or shame appropriate to their

evaluation (Lillquist, 1980).

If a positive self-concept is inconsistent with

criminal behavior, then one might expect to find that

criminals tend to have poor self-concepts. The criminal

must either before, during, or after the crime, lower self-

concept to make it compatible with the behavior. Low self-

concept appears to precede the illegal behavior (Lillquist,

1980).

The terms self-concept and self-esteem have been used

almost interchangeably. The two have much in common, self-

esteem is included within the broader term self-concept.

Self-esteem is the evaluation component of self-concept, and

when it comes down to it, much of self-concept is

evaluation. Our identity and image of ourselves are only

descriptions, but we rarely stop with mere descriptions of

ourselves. We also feel certain things about these

descriptions and evaluate them positively or negatively.

Thus, while self-concept does not necessarily carry

evaluative connotations, those elements of self-concept that

are most important to us usually do, and in these cases,

self-concept and self-esteem can be used interchangeably

(Lillquist, 1980).

In many studies of crime as they relate to self-concept

one is left with the question of cause and effect. Most

studies simply correlate a person's present self-concept
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with the presence or absence of a police record. But how do

we know which came first, poor self-concept or arrest? Poor

self-concept may lead to crime and arrest, but the reverse

may also be true; criminal activities and subsequent arrest

may serve to lower self-concept (Lillquist, 1980).

Inmates with higher self-esteem scores feel more

confident and adjusted and less depressed and anxious than

those low on self-esteem (Lillquist, 1980).

If self-concept is an attitude, then like all

attitudes, it can be modified. But self-concept is also a

habit which, not unlike prejudice, has been reinforced

continually as we blend the environment to conform to our

preconception of it. Thus change is not a simple matter of

deciding to be different, though it is a necessary

beginning. Change may require the intervention of others,

perhaps professionals, who can encourage and reinforce a

different self-concept until it too becomes a habit

(Lillquist, 1980).

Most inmates are eager to repair a damaged self-concept

through hard work in occupational, educational, or athletic

pursuits while in prison. Heroic behavior is not usual.

Inmates have frequently rendered public service in time of

forest fires, community building projects, or disasters.

This attributes to an attempt to regain self-respect lost

through arrest, conviction, and incarceration (Lillquist,

1980).
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... it is not at all surprising that prison inmates

adopt war orphans, courageously and selflessly fight forest

fires and floods, give their blood, and volunteer as

subjects for medical research. The need to respect ones

self is a powerful one. The penal institution which is most

effective in rehabilitating its inmates will be the one

which supplies the greatest number of ego-building

opportunities for the greatest nvimber of its population

(Linguist, 1980) .

If recidivism is to be reduced to any considerable

extent, then the education program should not only reinforce

the learning of subject skills and proper behavior, but

should also set realistic academic, vocational, and social

goals, and augment them with a thorough diagnostic and

classification system, reality-oriented crisis counseling,

guided group interaction and employment placement and

follow-up.

Statement of the Problem

Is there a specific link between educational

handicapping conditions and criminal behavior? This study

will compare specific data and descriptors to describe the

type of educational handicapping conditions found in one

correctional facility (i.e. specifically Morgan County

Regional Correctional Facility; Wartburg, Tennessee); the

link between these educational handicaps and criminal
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behavior exhibited; as well as the types of crimes

committed.

Significance of the Study

The relationship between educational handicaps and

criminal behavior has historically been a subject of great

debate, beginning with efforts by early researchers to

demonstrate that retardation predisposes a person to commit

criminal acts. Between 1890 and 1920, theorists tried to

link retardation with criminality. In 1916, Goddard, went

so far as to assess that the number of criminal falling into

the mentally retarded range was close to 100% (Goddard,

1916). Explanation looked no further than the individual as

the source of the problem; they blamed the victim rather

than larger societal factors (Brown & Courtless, 1971).

From 1921 to 1960, the debate shifted to include the

consideration of social factors in the environment.

Theorists questioned whether retardation predisposed anyone

to commit criminal acts. The focus of blame shifted from

the individual to the family, and factors such as poverty,

poor education, and suspected or nonexistent health care

were stressed (Jenkins, 1935). Since 1960, concern with the

problem has greatly increased. Many have recognized that

the disproportionate numbers of retarded offenders result,

in part, from administration and legal artifacts rather than

from any direct causal relationship between mental
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retardation and criminality (President's Panel on Mental

Retardation, 1960). Many researchers have gone even further

to suggest that unequal opportunities in society in general,

and in the criminal justice system in particular, affect the

incidence of mental retardation and the situation of the

retarded person in the criminal justice system.

How many retarded offenders are there in the criminal

justice system? Studies have shown that a disproportion

ately high percentage of prison inmates are retarded.

Zeleny studied the findings of intelligence tests of over

60,000 inmates in 1933 and reported that the number with

mental retardation was close to 30% (Zeleny, 1933). Brown &

Courtless conducted a nationwide study in 1970 to identify

the nvimber of incarcerated retarded offenders and reported

that 9.5% of the inmate population was mentally retarded

(i.e., had intelligence quotients below 70) (Brown &

Courtless, 1970). Denkowski & Denkowski, 1985, in a

national survey of prisons, reported that 3% of the inmate

population was mentally retarded (Denkowski & Denkowski,

1985).

The discrepancy between earlier and more recent studies

may be explained by more community programs serving retarded

citizens as compared with ten to 15 years ago. These

programs provide courts with alternatives to incarceration.

Other reasons for the discrepancy may be that the increase

in public education classes, the length of time public
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education is offered to students with mental retardation

(through 21), and the job opportunities and community

residential facilities now available to people with mental

retardation may have deterred them from crime.

Retarded persons are more likely to occupy lower social

class positions and bear a number of its concomitant,

including low occupational status, low standard of living,

poor schools, limited educational opportunities, and high

unemployment.

Research on the mentally retarded offender population

has demonstrated that the majority of these offenders have

limited education. They are likely to have completed the

sixth grade to the eighth grade with only a second or third

grade equivalency. More often than not, retarded offenders

were either unemployed or underemployed in low-skilled jobs

prior to their arrest. The Atlanta Association for Retarded

Citizens in 1975 conducted a study which showed that 77% of

retarded offenders had been living on "standard minimum

incomes" before their arrest, while another 12% were on

welfare (Atlanta Association for Retarded Citizens, 1975).

In the criminal justice system there are offenders who,

while considered legally competent to stand trial, are

mentally retarded. Their intellectual level and social

adaptability measure well below average, yet they are

adjudged to be legally responsible for their actions. The

vulnerability of retarded citizens and the injustices dealt
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them by the justice system have been recognized in many

reports. These inequalities, most often, are caused by a

failure to recognize the offender as being a retarded

person, a misunderstanding of the nature of retardation, and

a lack of guidelines to help deal with this special problem.

The study at Morgan County Regional Correctional

Facility is an attempt to add to the research and knowledge

of the educationally handicapped offender and criminal

behavior. While corrections can do little to prevent the

mentally retarded offender from entering the system,

corrections can help the mentally retarded offender once he

is under its supervision. Perhaps if there is significant

data collected in this study to support the theory that

there is a correlation between educational handicaps and

criminal behavior, American society will become more aware

of this population and take steps toward helping retarded

offenders. Being mentally retarded does not excuse the

crimes committed by retarded persons. Social factors need

to be considered, such as the effects of an unequal

opportunity structure in a society that hampers the retarded

individual's ability to use institutions in a socially

acceptable manner. The retarded person is at a great

disadvantage in society at large and in the criminal justice

system in particular.
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Purpose and Objective of the Study

The purpose of this study is to determine if a

relationship exists between educational handicapping

conditions and criminal behavior. Seven variables will be

studied which include:

1. Identification of inmates* educational

background/history.

2. Identification of inmates' family

background/history.

3. Identification of inmates' socioeconomic

background.

4. Identification of inmates' history of

drugs/alcohol use.

5. Identification of inmates' history of

physical/sexual abuse.

6. Identification of criminal behavior and types of

crimes committed.

7. Identification of prior incarcerations.

From these seven variables the relationship between

educational background, family background, socioeconomic

background, drug and alcohol abuse, physical and sexual

abuse, criminal behavior, and prior incarceration will be

shown. A comparison of these findings will determine the

relationship to each other.
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Statement of Null Hypothesis

Null-hypothesis - There is no specific and/or

significant relationship between handicapping conditions,

criminal behavior, family background, drug/alcohol abuse,

physical abuse and/or sexual abuse, the types of crimes

committed (i.e. person and/or property).

Definitions of Terms

For the purpose of this study the following terms are

defined;

Adaptive Behavior: The effectiveness or degree with

which individuals meet the standards of personal

interdependence and social responsibility expected for age

and culture group (Kirk and Gallaher, 1986).

Adjudication: The determination of a controversy and a

pronouncement of a judgement based on evidence presented;

implies a final judgement of the court or other body

deciding the matter (Gifis, 1975).

Close Securitv: walled or doubled fenced perimeter

with armed coverage by towers or patrol; cell, room, or

dormitory housing, all entry and exit into and out of the

compound is via trap gate/sally port (Tennessee Department

of Corrections Classification Users Manual, 1984).

Close Custodv: Inmates in this level demonstrated by

their conduct to pose risks to the safety and security of
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the institution, to staff or other inmates and, therefore,

require additional supervision. These inmates are

prohibited from participation in any program requiring

outside movement and inside movement is closely observed

(Tennessee Department of Corrections Classifications Users

Manual, 1984).

Counseling; The term to be defined when working with

inmates, encompasses the personal and group relationships

undertaken by staff with voluntary participation by inmates

and parolees. It has its goals either the immediate

solution to a specific personal problem, or long range

effort to develop increased self-understanding and maturity

within the inmate (lacovela and Chang, 1979).

Custodv: The amount/degree of supervision required for

inmates, consistent with the protection of the community,

inmate(s), and staff, with regard to day/night movement,

general surveillance, access to programs and jobs, meal

movement and leaving the institution (Tennessee Department

of Corrections Classification Users Guide, 1984).

Deinstitutionalization: The process of releasing as

many inmates as possible from confinement of

prison/residential institutions into their local communities

(lacovela and Chang, 1979).

felony: Term employed to distinguish certain high

crimes from minor offenses known as misdemeanors, crimes

declared to be such by statute or as "true crimes" by the
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common law. Statutes often defined punishable (or punished

in fact) by death or imprisonment generally, or by death or

imprisonment for more than one year. The original common

law felonies were felonious homicide, mayhem, arson, rape,

robbery, burglary, larceny, prison breach (escape) and

rescue of a felon (Gifis, 1975).

"Flatten" Time: No parole of probation is given for

the sentence, the inmate does the entire sentence before

being released (Tennessee Department of Corrections

Classification Users Guide, 1984).

"Free World"; any person/persons not convicted of a

crime and serving time (Tennessee Department of Corrections

Classification Users Guide, 1984).

Functional Illiterate! An inability to exceed the

minimum test scores for fourth grade (Glaser, 1984).

Habilitation; Defined as the process of locating the

level of the retarded individual's knowledge and skills and

developing a plan that proceeds from this level toward

higher levels of independence. It is a process that

involves the pooling of resources and personnel in an

attempt to enhance the individual's physical, mental,

social, vocational, and economic conditions to the fullest

and most useful extent. The process begins with an

assessment of "where the individual is" (Santamous, 1989).

Incarceration; Confinement in a jail, prison, or

penitentiary (Gifis, 1975).
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Illiterate: Having no education/unable to read or

write (Glaser, 1964).

Jurisdiction: The power to hear and determine a case

(Gifis, 1975).

Learning Disabilitv: A learning disability refers to a

retardation, disorder, or delayed development in one or more

of the processes of speech, language, reading, writing, or

arithmetic resulting from a possible cerebral dysfunction

and/or emotional or behavioral disturbance and not from

mental retardation, sensory deprivation, or cultural or

instructional factors (C. Smith, 1983).

MaviTnuTTi custodv: Inmates in this level require the

greatest degree of supervision due to the danger they pose

to others and/or the security of the institution. This

level includes involuntary administrative segregation as

well as mandatory administrative segregation (Tennessee

Department of Corrections Classification Users Manual,

1984).

Mayitninn Securitv: Walled or doubled fenced perimeter

with armed towers; cell housing contained on four sides with

a cell block so that if an inmate escapes from a cell, he or

she is still confined within the building; or cell housing

which is doubly secured from the perimeter by bar, fences or

other hardware, all entry and exit into and out of the

compound is via trap gate/sally port (Tennessee Department

of Corrections Classification Users Guide, 1984.
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Medium Custody; Inmates in this level require more

than minimal supervision. Even inside movement (except

call-outs) is subject to the issuance of passes. Restraints

must be used for any outside movement except work program

assignment (Tennessee Department of Corrections

Classification Users Guide, 1984).

Minimal Brain Dvsfunction; Persons of near average,

average, or above average general intelligence with certain

learning or behavioral disabilities ranging from mild to

severed, which are associated with deviation of function of

the central nervous system. These deviations may manifest

themselves by various combination of impairment in

perception, conceptualization, language, memory, and control

of attention, impulse, or motor function (C. Smith, 1983).

Minimum Communitv Custodv; Inmates in this level are

assigned to community service centers and the Tennessee

Penal Workcamp Annex and participate in work, education, or

other activities in the community. They require only

periodic supervision appropriate to the circumstances of

their particular program (Tennessee Department of

Corrections Classification Users Guide, 1984).

Minimum Direct Custodv; Inmates in this level have not

yet been determined to be appropriate for independent work

or program assignments and require more supervision

(Tennessee Department of Corrections Users Guide, 1984).
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Minimum Restricted Custody; Inmates in this level

function with minimal supervision but must be housed in a

facility with a security rating of medium or higher

(Tennessee Department of Corrections Classification Users

Guide, 1984).

Minimum Securitv: Single or doxible fenced perimeter

with armed coverage by towers or patrol; cell, room, or

dormitory housing, all entry and exit into and out of

compound via trap gate/sally port (Tennessee Department of

Corrections Classification Users Guide, 1984).

Minimum Trustv Custodv; Inmates in this level have

demonstrated acceptable behavior and are not believed to be

a threat to the community. They enjoy inside movement day

or night without the use of passes. They participate in

unescorted outside movement for program purposes on a time

restricted basis (Tennessee Department of Corrections

Classification Users Guide, 1984).

MentalIv Retarded; Significantly impaired intellectual

functioning which is more than two standard deviations below

the mean of normal distribution (Student Evaluation Manual,

1985 Department of Special Programs, Tennessee Department of

Education, 1985).

Mental Retardation; A person who has or develops a

continuing handicap in intellectual functioning and adaptive

behavior which significantly impairs the ability to think

and/or act and the ability to relate to and cope with the
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environment is considered mentally retarded (Student

Evaluation Manual, Division of Special Programs, Tennessee

Department of Education, 1984).

Mental Retardation; Refers to significantly subaverage

general intellectual functioning existing concurrently with

deficits in adaptive behavior and manifested during the

developmental period (Kirk and Gallaher, 1986).

Milieus Therapvt Attempts to use every aspect of the

inmates' environment as part of the treatment programs

(lacovella and Chang, 1979).

Misdemeanor; A class of criminal offenses which

consists of those less serious offenses than felonies and

which are sanctioned by less severe penalties. It is

generally distinguished from a felony by the duration or

place of imprisonment and the general severity of the

possible or actual punishment (Gifis, 1975).

Normalization: The creation of a normal as possible

learning and social environment for the exceptional person

(C. Smith, 1983).

Parole: In criminal law, a conditional release from

imprisonment which enables the person receiving the "parole"

to serve the remainder of his term outside the prison if he

satisfactorily complies with all the terms and conditions

connected therewith (Gifis, 1975).

Prerelease Guidance Center: The primary purpose of

theses programs is to better prepare the inmate for release.
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Its purpose is to provide social rehabilitation in order

that the inmate will develop greater confidence and self-

reliance as the are gradually reintegrated and eased back

into the community (lacovella and Chang, 1979).

Pre-release Program; A program set up for inmates who

are about to be paroled or discharged. A standard feature

of a pre-release program is a discussion of parole rules and

problems (lacovella and Chang, 1979).

Probation; A procedure whereby a defendant found

guilty of a crime upon a verdict or plea of guilty is

released by the court without imprisonment, subject to

conditions imposed by the court, under the supervision of a

probation officer. A violation of probation can lead to

revocation of probation and the imposition of a custodial

(prison) sentence. One of the conditions permitted in some

justifications as a condition of probation is a short period

of incarceration (Gifis, 1975).

Recidivists: For the purpose of this study recidivists

refers to offenders who had been returned to prison for a

second, third, fourth time, either for violation of parole

or for the commitment of a new crime within five years of

their first release from prison. Term used to describe an

"habitual criminal," who is often subject to extended terms

of imprisonment under habitual offender status (Gifis,

1975).
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Rehabilitation; A process to restore the inmate to

useful and constructive activity when he re-enters free

society (Gifis, 1975).

Resource Room: Any instructional setting to which an

exceptional person comes for specific periods of time,

usually on a regularly scheduled basis (Kirk and Gallaher,

1986).

Security: The physical (architectural-environmental)

constraints of an institution designed and constructed for

the purpose of confining inmates. Factors include

perimeter, security, existence, and operation of watch

towers, external patrols, perimeter detection devices and

housing arrangements (Tennessee Department of Corrections

Classification Users Guide, 1984).

Self-contained Special Classroom: A separate class in

which a special education teacher assumes primary

responsibility for the educational program of handicapped

students/persons (Kirk and Gallaher, 1986).

Social Education Program; A social education program

focuses on re-orienting the inmate with the norms and

socially acceptable behavior patterns of a free society.

These programs deal directly with providing the social

skills and attitudes necessary for satisfactory adjustment

to every day life in the community. A social education

program is specifically geared to re-orienting the

incarcerated or community treated offender with the
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normative and socially acceptable attitudes and values of

free society. A social education program consists of the

following areas: improving communication skills, personal

management, personality development, social and family

relationships, laws, and economic issues. Ideally, social

education starts by determining the inmates' attitudes

toward the following: the crime he is serving a sentence

on, as well as other criminal acts in violation of the penal

code; social and family relationships; society in general as

well as the community he has come from; finding and keeping

a job, and managing money upon release as well as other

possible personal problems in adjustment to free society;

and the inmate's plan for the future (Tennessee Department

of Corrections Classification Users Guide, 1984).

Assumptions

It was assumed that theoretical construct like

educational handicaps and criminal behavior could be

operationalized in order to compare and discuss the

similarities of the Morgan County Regional Correctional

Facility inmates.

It was assumed that the subjects gave accurate and

honest answers to the survey: "Survey of Inmates of State

Correctional Facilities 1986" (U.S. Department of Commerce,

Bureau of Consensus Acting as Collecting Agent for the U.S.

Department of Justice, Bureau of Justice Statistics, 1986).
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It was assumed that the BETA-II and/or Wechsler Adult

Intelligence Scale Revised and/or the Wide Range Achievement

Test Revised (WRAT-R) scores in the institutional records

were accurate.

Limitations of the Study

Every study has certain limitations this one includes

the kind of variables and the population.

This study will include a sampling of the inmate

population at the Morgan County Regional Correctional

Facility, Wartburg, Tennessee. Morgan County Regional

Correctional Facility (MCRCF) is a minimxim/medium security

prison of 800+ inmates within the Tennessee Department of

Corrections. Academic and vocational programs include GED,

Adult Basic Education (ABE), and Special Education as well

as college courses from Bryan College, Dayton, Tennessee.

Vocational programs include commercial cleaning, commercial

food services, building trades, upholstery, vocational

office education I (VOE; Data Processing and Office

Technology), heating, air conditioning, and refrigeration.

Inmates at the facility also are involved in various

community service projects including construction of a

church. Agriculture products include beef, field and truck

crops such as vegetables, corn, soybeans, and wheat. A

sawmill is located at the facility. Inmates are also

involved in support jobs at the facility.
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In general, the majority of these men come from broken

homes in low and low middle socioeconomic income brackets;

have poor self-images; drug and/or alcohol abuse; frequently

have been physically and/or sexually abused. They were

involved with the authorities and legal system as juveniles

and as a result, formed negative attitudes toward society's

formal institutions (i.e. formal education and the law).

Therefore, there are a vast number of variables to

consider in conducting a study of this nature and much work

to be done. However, I believe that the anticipated results

of this study will provide additional information to prove

that there is indeed a correlation between educational

handicaps and criminal behavior, as well as the type of

crimes committed.

One limitation of the study is focusing only on male

inmates. A second limitation is confining the study to the

inmates at MCRCF. A third limitation surfaced when the

inmates refused to answer questions dealing with physical

and/or sexual abuse.

Justification of Need for the Study

Selection of this topic was based on several factors.

One, statistics from the Effective Advocacy for Citizens

with Handicaps, Inc. (EACH) Conference, 1988. Two,

statistics from 154 academic students presently in school at

MCRCF. Three, the 20 special education students presently
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being served at MCRCF. Four, the 200 inmates who

participated in the survey (Effective Advocacy for Citizens

with Handicaps, Inc., 1988).

Of the 549 juveniles incarcerated in juvenile

facilities in the state of Tennessee in October 1988, the

present statistics were available from Tennessee Department

of Corrections Commissioner Steve Norris:

45% educationally retarded and/or handicapped

29% mentally ill

3% in need of residential treatment in mental

health facilities

13% in need of extensive psychological therapy

4% in need of psychological counseling

8% seriously emotionally disturbed

17% learning disabled

1% multi-handicapped

1% hearing impaired

2% physically impaired

85% drug and/or alcohol abusers

18% sexually abused

32% neglected and/or physically abused

(i.e. at the present time an additional 400+ inmates are

serving time in the Tennessee Department of Corrections

under the age of 21, but have been tried as adults for the

crimes they have committed.)
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Adults

20% sex-related crimes

80% drug and/or alcohol abuse

MCRCF 154 Academic Students at time of study,

IQ Scores

Below 62 30% of 154 students

Between 63-72 25% of 154 students

Between 73-85 33% of 154 students

Between 86-90 20% of 154 students

Between 91-100 19% of 154 students

Over 100 28% of 154 students

100%

WHAT Scores: Reading and Math

Below Grade 4 58 Students 56% of 154 students

Below Grade 4-6 61 Students 33% of 154 students

Below Grade 6-8 35 Students 10% of 154 students

MCRCF Special Education Class

Under 21 12 Students

Between 24-26 4 Students

Between 30-38 4 Students

Students Under 21 Years of Aae

Eight of the 12 students under the age of 21 qualify as

seriously emotionally disturbed. Five of these students

function below 5th/6th grade level. They are learning
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disabled in reading and math. One student is speech

impaired. Three students have brain damage from "huffing"

inhalants. Each student under the age of 21 reports alcohol

and/or drug abuse. Many reported experimentation/use

starting as young as 10 or 11 years of age. Institutional

records support the accuracy of this information.

Students Between 24-26 Years of Age

Each of these four students between the ages of 24 and

26 was illiterate when he entered school. Two of these

students presently work on 3rd/4th grade level. Two of

these students have brain injury from past head injuries.

Two of these students are illiterate in both reading and

math. All four of these students report alcohol and drug

abuse.

Students Between 30-38 Years of Aae

Three of these four students between the ages of 30 and

38 are totally illiterate in both reading and math. One

student functions on 2.0 grade level in both reading and

math. This student is also mentally retarded, minimal brain

dysfunction, and cerebral palsy. One student is mentally

retarded and totally illiterate. He was incapable of

writing his name or reciting his ABC's or the numbers 1-10

when he entered school. Two hundred additional inmates have

completed the survey and will be entered at a later date.
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Organization of This Study

The organization of this study is contained in five

chapters: Chapter I contains the Introduction, Statement of

the Problem, Purpose of the Study, Significance of the

Study, Null-Hypothesis, Definition of Terms, Assumptions,

Limitations of the Study, and Organization of the Study.

Chapter II contains the Review of the Literature. Chapter

III contains Methods and Procedures: Subjects,

Instrumentation, and Data Analysis used in the study.

Chapter IV contains the Results and Discussion of the Study.

Chapter V contains the Summary, Conclusion, and

Recommendations.
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CHAPTER II

REVIEW OF RELATED LITERATURE

Literature of this study is divided into 15 sections in

regard to the historical perspective on the development of

correctional education: definition of prison education, the

development of correctional education. The Manual of

Correctional Standards, Daniel Glaser description of prison

education. National Institute of Corrections definition of

Prison Education, Proceedings Conference 1976-77 Chapter 6,

Psycho-Social Characteristics of the Incarcerated,

description of present educational programs at Morgan County

Regional Correctional Facility and Brushy Mountain State

Prison, "Offense Characteristics of Career Criminals With

Severe Mental Disorders," "The Prevalence of Handicapping

Conditions Among Juvenile Delinquents," "Prisonization and

Recidivism: A Psychological Perspective," "Dropout and

Dropout Programs: Implications for Special Education,"

"Vocational and Academic Indicators of Parole Success,"

"Schools Behind Bars: A Descriptive Overview of

Correctional Education in the American Prison System,"

"Theories Linking Learning Disabilities and Juvenile

Delinquency," "Criminal Personality as DSM III R,

Antisocial, Narcissistic, Borderline and Histonic

Personality Disorders," and summary.
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Objective of Prison Education

The task and/or goal of academic education in

correctional institutions is different for various reasons

but the major obstacle facing correctional institutes is

educational deficiencies. Many inmates are either

functionally illiterate or totally illiterate.

Educational programs in a prison facility face a

variety of unique problems. The proportion of high school

dropouts among prisoners is about three times that of those

not imprisoned. Approximately 6% of those who are in prison

have had no formal schooling at all and many inmates have

not completed elementary education at an adult level.

In adult institutions, academic education is generally

available through various programs: Basic Skills

Instruction (BSI); Adult Basic Education (ABE) programs;

secondary education (Pre-GED); General Equivalency Diploma

(GED); Special Education; various vocational programs and

post-secondary college programs; and social education

programs and self-help programs such as 7-Step, AA for

alcohol abuse, NA for drug abuse. Sex offender classes and

religious programs are also available.

The academic programs are tailored specifically to meet

the student's/inmate's academic skill levels. These

programs also target academic deficits and enhance academic

skills.
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The basic skills level consist of grade level zero

through four. The major objective of the basic skills

program is to raise the student's reading level sufficiently

to allow for participation in the ABE program; basic math

skills are also addressed at this level.

The ABE level consists of grades five through six. The

secondary education (Pre-GED) level is basically the same as

ABE. The major objective in the ABE/Pre-GED class is to

provide the student with individual support at their

functional level with emphasis on developmental skills and

special education needs in reading, writing, and

mathematics. Computer assisted instruction is provided as

appropriate for the students. Critical thinking skills and

consumer skills are also emphasized. Writing skills are

further developed, with particular emphasis on paragraph

writing. The math focuses on basic skills and has been

widened to include algebra.

The GED level consists of grade seventh through ninth+.

Students reading at the seventh grade level or above enter

the GED program. The cognitive skills of comprehension,

application analysis, and synthesis in reading, writing, and

mathematics are emphasized. A formal writing course

prepares students for the essay portion of the GED exam.

Special education classes are set up as a resource room

and self-contained classroom. The student/inmate

participating in special education programs may have one or
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more of the following disabilities. He may be illiterate,

mentally retarded, learning disabled, hearing impaired,

seriously emotionally disturbed, speech impaired, or multi-

handicapped.

Although academic subject matter is a problem for

prison education, inmates also need social education as well

as basic skills. Therefore it is imperative that prison

education objectives should include the socialization of the

inmate through varied impressional and expressional

activities, with the emphasis being on individual needs.

These objectives should also include returning the inmates

to society, with a desire to conduct themselves as good

citizens and with skills and knowledge that will give them a

reasonable chance to maintain themselves and their

dependents through honest employment.

The Development of Correctional Education

The first prison school in America was opened in 1798

at the Walnut Street Jail in Philadelphia. The philosophy

of the school was to provide a beneficial leisure time

occupation - learning reading, writing, and arithmetic

(Roberts, 1971).

In 1801, in New York State, elementary education was

taught to meritorious inmates during the winter months by

the better educated inmates. This was the first time inmate

teachers were used in prison schools, a practice still
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continuing in many correctional institutions today,

especially in adult prison (Roberts, 1971).

In 1825, the Boston Prison Discipline Society was

created by Louis Dewight (Roberts, 1971). Dewight believed

that the inmates salvation was to be achieved with the aid

of revivals and sabbath schools and through the development

of industrious habits under strict supervision in congregate

shops rather than through penitence in solitary confinement.

The sabbath schools did provide the infant stage of prison

education (Roberts, 1971).

In 1844, several aspects of education in prisons were

beginning to appear. The Sabbath Schools begun by Louis

Dwight had, in many cases, planned to educate the

illiterates. A few programs of instruction were already in

operation in the prisons. The New York State Law of 1847

was the first legal recognition of academic education in

correctional institutions. This law provided for two

instructors for both state prisons, in New York, Auburn, and

sing Sing (Roberts, 1971).

In 1870, the Detroit House of Correction school system

was established. During 1871 the average number of inmates

in the prison system was 385, of which almost 2/3, or 219,

were in school (Roberts, 1971).

In the United States during the 1870's approximately

38,000 prisoners were incarcerated. Twenty thousand of

these prisoners were practically illiterate (Roberts, 1971).
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In 1876, the first reformatory was opened at Elmiria,

New York. This reformatory provided the pattern for

reformatories in the 1900's throughout the country. An

excellent illustration of what was taking place in prisons

during the early 1900's was the Maryland Penitentiary's

first formal education program begun in 1913 by Warden John

Leonard. This program was directed by the Chaplin and had

three main divisions; (a) the school for the male

illiterates, (b) the school for the female illiterates, and

(c) the correspondence school for the better educated

prisoners. The primary purpose of the school was to

eliminate illiteracv (Roberts, 1971).

Correctional education had two significant developments

in 1929: (a) the recognition that education is an essential

element in modern programs of correctional treatment, and

(b) the belief that such education should be of the same

type and quality that has been effective in adult education

programs in free society.

By 1946, reports from federal institutions indicated

that approximately 8,200 inmates were incarcerated Two

thousand of these inmates had been enrolled in classes which

were structured for illiterates and approximately 2,900 were

enrolled in academic subjects that were presented at fifth

grade to eigth grade levels. Therefore one would assume

that the education that the inmate should have received
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during childhood, was not received. It then became the

responsibility of the prison educators (Roberts, 1971).

In 1948, the federal prison system introduced general

education programs to meet the needs and interests of three

inmate groups:

(a) those who, based on standardized achievement

tests, measure below fifth grade level and are

thus considered functionally illiterate;

(b) those whose educational levels range from fifth to

eighth grade and who wish to enhance their general

education, or to fulfill specific subject-matter

deficiencies; and

(c) those at secondary level, or above, who desire

high school or college level instruction (Roberts,

1971).

In 1948, it was reported that approximately 1/5 of the

prisoners received from the courts did not go beyond the

fourth grade in school. These inmates were classified

functionally illiterate on the basis of standardized tests

(U.S. Department of Justice, 1949). By 1949, 129 inmates in

eight federal institutions received high school diplomas.

During 1957, a total of 1,091 of the illiterate federal

inmates satisfactorily completed basic courses in reading,

writing, arithmetic, and spelling, and were advanced to

fifth grade level or better.
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The census data completed in 1960, '•Comparison of

Educational Attainment of Prison Inmates with Total U.S.

Population, by Sex 1960" indicated that over half of adult

felony inmates had no high school education. Inmates of

correctional institutions have lower average educational

attainment than is found in the total society. This

illustrates the inmates' disadvantaged position in competing

for employment in the community.

Table 1 shows the comparison of educational attainment

of prison inmates with total U.S. population, by sex, 1960.

The Manual of Correctional Standards

The Manual of Correctional Standards, published in 1954

by the American Prison Association, Chapter 20, titled

"Education" attempts to sate the essential factors which

determine the effectiveness of education in correctional

institutions. These factors are as follows:

1. Adequate and competent personnel.

2. An institutional policy which promotes

opportunities for training.

3. A program selected because it meets the

requirements of the institution.

4. An understanding of the basic requirements for

organized education.

5. In the vocational field, a realistic grasp of the

nature and purpose of such training.
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TABLE I

MALES 25 YEARS AND OVER

Years of

School

Completed
Total

U.S.

Inmates of

State Prisons,
Reformatories

Median Years 8.5 8.5 0.83

Percentage Distribution

None 2.4 3.5 1.56

1 to 4 7.0 13.1 1.88

5 to 7 14.6 23.9 1.64

8 17.8 17.9 1.01

9 to 11 18.7 27.1 1.45

12 21.2 10.6 0.50

college 1 to 3 8.6 3.1 0.36

college 4-more 9.7 0.8 0.08

100.0 100.0

This thesis is limited to males, therefore I did not provide
the data on female inmates.

Source: United States Summary: General Social and Economic
Characteristics, Washington, DC: U.S. Bureau of the Census,
1962. Table 76.

Source: Inmates of Institutions, Washington, DC, U.S.
Bureau of the Census, 1963, Table 25 (Roberts, 1971).
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6. An understanding of the process and the rewards of

exploiting established maintenance procedures to

provide organized trade training.

7. Provision for diversified trade training, on

various levels, and also in agricultural

pursuits.

8. The establishment of a well-rounded general

education program.

9. Provisions for correspondence courses and for

groups requiring special education.

10. Physical education, cultural education, and social

education.

11. Orientation and pre-release training.

12. Adequate physical facilities (The American Prison

Association, 1954).

The manual makes one very important point. The prison

population is almost always heterogeneous and of a fluid

nature, therefore, one of the most important aspects of

education in a correctional Institution must be

"individualism" (The American Prison Association, 1954).

Daniel Glasers* Description of Prison Education

In 1964, Daniel Glaser described education in prison in

the following terms:
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1. Prison schools teach mainly educationally retarded

students who have a history of hostility towards

school.

2. Inmate students come and go at all times of the

year, rather than at the beginning and end of

school terms.

3. The prison situation permits tactics and

strategies for motivating student interest and

effort which may make it a somewhat advantageous

location for making students out of men with the

background of most prisoners.

4. However, the prison also creates unusual

incentives and opportunities for corruption of the

educational process.

5. The prison school is expected to justify itself,

at least in part, by it's efforts on recidivism

(Glaser, 1964).

National Institute of Corrections

Definitions of Prison Education

In 1984, The National Institute of Corrections (NIC)

defined the goals of prison industry (i.e. industry is

mentioned is this section because of the correlation in
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goals between industry and education) and education in the

Guidelines for Prison Industry as shown in Figure 1.

At the Proceedings Conference

The Community/Junior College

In 1976-77 educators at The University of Tennessee,

Knoxville, along with educational personnel from the

Department of Corrections and the Department of Mental

Health developed an educational program for the Brushy

Mountain State Prison at Petros. Highlights of the

educational package are:

I. Goals

A. To reduce recidivism

B. To increase the quality of prison life

C. To provide needed services

D. To treat the whole person

E. To provide a more constructive way of doing

time

II. Implementation of Goals

A. Cooperation and integration of services

1. Police, courts, institution, parole

2. Possible decriminalization of certain

behavior

B. Counseling - job, interpersonal skills
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FIGURE 1

INDUSTRIAL VOCATIONAL ACADEMIC GOALS OF PRISON
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FIGURE 1 (Continued)

Goals of Academic Education
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C. Education - basic education, reading and

writing skills, preparation for GED, college

courses; start with basics and move from

there

D. Special education - would include those who

are retarded and who might more appropriately

belong in mental health facilities

E. Community involvement - re-integration

F. Family visitation and counseling

G. Aftercare; coordination with work-release and

parole

III. Educational Groups

A. Affective learning - changing of attitudes

and behavior

B. Vocational-technical training/vocational-

technical school of Morgan County

C. Basic reading, writing and arithmetic

D. GED preparation - designed for those who have

at least ninth grade reading and writing

skills

E. College work (A.A., B.A.) - a select few

already have some college experience or a

higher degree of motivation for college study

Group B, C, D, and E will all participate in Group A,

affective learning (Kronick, 1976-77).



53

In the article, "Psycho-social Characteristics of the

Incarcerated," the following eight established

characteristics are what an inmate must face upon entering

prison:

1. Every institution captures the time and interest

of its members. Its encompassing tendencies.

2. The encompassing or total character of the

institution is symbolized by barriers to social

interaction with the outside world.

3. All aspects of life are conducted in the same

place and under the same single authority.

Barriers separating sleep, play, and work are

broken down.

4. Each phase of the members' daily activities is

carried on in the immediate company of a large

batch of others, all of whom are treated alike and

are required to do the same thing together.

5. The various enforced activities are brought

together into a single rational plan designed to

fulfill the official aim of the institution.

6. The chief function of institutional personnel is

surveillance not guidance.

7. Staff see inmates in terms of narrow stereotypes,

and inmates see staff in the same way.
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8. All needs of the inmates are handled

bureaucratically (Kronick, 1976-77) (Goffman,

1961).

I have found the eight characteristics described above

to be prevalent within the penal system today in varying

degrees.

Description of Present Educational Programs

at

Morgan County Regional Correctional Facility and

Brushy Mountain State Penitentiary

It has been 12 years since the Proceedings Conference

on the Community/Junior College at which time an educational

program was proposed for Brushy Mountain State Penitentiary,

which was to be implemented if funds became available.

Eight years later an educational program began at Brushy

Mountain in 1981 a school was opened. Four levels of

educational classes were set up: Basic Skills Instruction

(BSI), Adult Basic Education Program (ABE), Secondary

Education (Pre-GED), and General Equivalency Diploma (GED).

Inmates requiring special education services were placed

into BSI programs. (i.e. Inmates requiring special

education services at the present time are transferred to

MCRCF which is a certified special education program for

inmates.) There are three vocational programs offered at

Brushy Mountain. These classes began in 1982. College
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classes are not being offered at Brushy Mountain at the

present time but tentatively will begin in the fall of 1990.

A volunteer ABE, Pre-GED, and GED class is offered two

evenings a week from 6:00 p.m. to 9:00 p.m. from September

through May for those inmates unable to attend school during

the day.

Brushy Mountain State Penitentiary is the maximum

security state penitentiary for East Tennessee. It also

serves as the classification center for the East Tennessee

region. Seven miles from Brushy Mountain is Morgan County

Regional Correctional Facility which is a close, minimum,

mediiim security prison. MCRCF was built in 1980. It houses

800+ inmates. The educational package previously cited has

been put into effect by both Brushy Mountain and MCRCF as

well as all other facilities within the Tennessee Department

of Corrections. I will limit the remainder of my comments

to MCRCF in regard to the educational program that is

presently in effect.

On approximately April 15, 1990, the educational staff

of MCRCF will move into a 1.5 million dollar educational

building. The new school will offer six vocational

programs. Four levels of academic education will be

offered: Basic Skills Instruction (BSI), Adult Basic

Education (ABE), Pre-GED, General Education Development

(GED) and Special Education. Two evenings a week from

September through May a voluntary program is offered to
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allow inmates who are unable to attend school during the day

access to educational programs. At the present time college

classes are offered three evenings a week, which will allow

the inmates to earn an A.A. degree. A program is being

developed which will allow the inmates to begin working

toward a B.A. degree by Fall 1990. The six vocational

programs offered at MCRCF are certified by the United States

Department of Labor. Four diplomas are offered through the

Tennessee Department of Corrections. These diplomas are

designed to reflect the capabilities of the inmates

receiving them. Each diploma is awarded to the inmate upon

successful completion of the course work that he is capable

of. There is a Special Education Diploma, ABE I Diploma,

ABE II Diploma, and GED Diploma.

The goal of this educational program is to help to

reduce the recidivism rate by providing the inmate an

education, either academic or vocational, that will enhance

his job skills once he returns to the free world. By

providing him with an education, the likelihood of a return

trip to prison is lessened. The education department's goal

is to provide needed services to the inmates which will

range from special education to college level instruction.

This should give the inmate a more appropriate, more

constructive way of doing time and increase the quality of

prison life. These educational programs will also have an
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impact on the inmates affective learning - it changes both

their behaviors and attitudes.

The opening of the new facility, at MCRCF, on April 25,

1990, adds three additional vocational programs and provides

more space and increases the size of the academic classes as

well as provides an environment that is more conducive to

learning (i.e. presently the school was being housed in the

gym). Temporary wooden partitions separated the classes.

These partitions were removed in the evenings and replaced

every morning for class. In January the school graduated 26

men with their GED and Vocational Diploma at a 90%

graduation rate for the beginning of the 1990 year. Of 800+

inmates at MCRCF approximately 300 will receive education

services at all times. One hundred twenty-five of these

inmates will be receiving vocational training. Since April

of 1984, 305 inmates have passed their GED. Since 1988, 16

have graduated with vocational certificates. Five of these

inmates graduated in 1990.

There are also classes set up in alcohol and drug abuse

that began in 1989. To date 26 inmates have graduated from

this program. Classes for sex offenders are also offered

that began in 1989. To date 36 inmates have graduated from

the sex offender program. These programs are coordinated

with parole programs, pre-release programs, counseling, and

community involvement. Other community programs involve 7-



58

step, AA, and NA. These programs help with the re-

integration of the inmate to the free world.

The ultimate goal is to treat the whole person - to

provide needed services to the inmate that will help him

successfully return to the free world.

The opening of the new educational building at Brushy

Mountain State Penitentiary, will provide additional

educational opportunities for the inmates. Educational

services have been offered to the inmates prior to this and

during the past eight years, 75 inmates have graduated with

a GED from Brushy Mountain and 25 inmates graduated with

vocational certification.

The percentage of inmates being provided educational

services in these institutions reinforces the theory that

the majority of incarcerated persons are educationally

handicapped. If recidivism is to be reduced those inmates

who are educationally handicapped must be provided with

services. The education program should reinforce the

learning of subject skill and proper behavior, and should

also set realistic academic, vocational, and social goals.

This program should be augmented with a diagnostic and

classification system. These areas are presently being

addressed at MCRCF as well as within the entire Tennessee

Department of Corrections.
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Offense Characteristics of Career Criminals

With Severe Mental Disorders

Jose' B. Ashford examined the offense characteristics

between mentally handicapped/disordered and non-mentally

handicapped/disordered and the type of crimes committed.

Two distinct groups of inmates were examined, "repeat" and

"recidivist" offenders. The results indicated that the

mentally handicapped/disordered recidivists were charged

more with minor crimes than the non-mentally

handicapped/disordered recidivists (Ashford, 1987). The

research data further indicates that there is a

statistically significant difference between the recidivists

subsample, the mentally handicapped/disordered and non-

mentally handicapped/disordered inmates. The mentally

handicapped/disordered recidivists were more likely than the

non-mentally handicapped/disordered recidivists to have been

charged with minor crimes (Table 2) (Ashford, 1987).

These findings indicate not only that there is offense

diversity within the sub-population, but that the mentally

handicapped/disordered recidivists may require different

programming when they are released from prison. These

individuals would benefit from a program that would link

them to the appropriate aftercare agencies within the

community (Ashford, 1987).
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The Prevalence of Handicapping Conditions

Among Juvenile Delinquents

Although this thesis is limited to an adult facility, I

am citing this literature because of the statistics provided

throughout the article. Over 150,000 juveniles under the

age of 22 were confined in adult and juvenile correctional

facilities in 1984 (Gerry, 1984; Rutherford, 1985).

Approximately 117,000 of these juveniles reside in adult

correctional facilities. 20% of the adult population. In

addition to these figures, more than 300,000 juveniles are

committed each year to pre-trial detention centers and

jails. A disproportionate percentage of this population is

educationally handicapped (Murphy, 1986).

A survey conducted by Rutherford in 1985, of state

departments of corrections and education showed a prevalence

of educational handicaps in juvenile facilities that ranged

from 4% to nearly 100% with a mean of 28%, while the

prevalence rates in adult facilities ranged from 1% to 77%

with a mean of 10% (Murphy, 1986).

The major issue to be addressed at this point is that

in 1975, an average of 42% handicapped incarcerated

juveniles existed in Murphys* study and ten years later in

1985, Rutherford showed that from 4% to 100% of the
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TABLE 2

RECIDIVISTS OFFENDER GROUP

Offense Type Number of Offenses

Mentally Disordered Non

1. TPV/IS* 1 7

2. Minor crime 7 18

3. Alcohol Misdemeanor 0 4

4. Drug Misdemeanor 0 2

5. Thefts 1 19

6. Property felonies 5 42

7. Drug felonies 1 17

8. Alcohol felonies 0 7

9. Violent felonies 5 38

*  TPV/IS Crime - technical parole violation, technical
probation, immigrant status hold (Ashford, 1987).
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juveniles are handicapped and 1% to 77% in adult facilities

are handicapped.

Identification of emotional disturbance as the major

handicapping condition is one of the major behaviors

attributed to juvenile delinquency. A survey by Lewis and

Balia in 1976, attributed a stereotypical concept of

"deviant youth" as a deviant behavior which in turn could be

linked to emotional disturbances. Historical research has

shown that juvenile delinquents more often than not have a

history of emotional and behavioral problems that may

require mental health services as an adult (Murphy, 1986).

Further studies also show that many delinquents will

exhibit behaviors that are characteristic of traditional

psychiatric conditions such as sociopathic or antisocial

personality disorders. If these conditions go untreated

they will follow the youth into adulthood and could

ultimately require commitment to mental health facilities

and/or correctional institutes. Therefore it would appear

that mental health facilities and counselors are especially

needed at the juvenile level.

If these juveniles go untreated or unrecognized, they

are at high risk for experiences a severe "lifespan of

maladjustment." In our society delinquent behavior is

typically considered to reflect "social maladjustment"

rather than "emotional disturbance." In fact, P.L. 94-142

specifically excludes the "socially maladjusted" child, who
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has not been otherwise diagnosed as "emotionally disturbed"

from classification as handicapped, for the purpose of

receiving special education (Murphy, 1986).

The ambiguous definition of "emotional disturbance" and

"behavior disorders" appears to be the critical issue. All

delinquents are "behavioral disordered," speaking literally,

and this has brought them into the criminal justice system.

The next question to be addressed is whether these

delinquents are "emotionally disturbed"? The ambiguity of

the term "emotionally disturbed" and the individual's

perception of the term certainly affects the identification

or lack of identification of the disturbed offender.

Is the deviant behavior caused by the emotional

problems the offender is dealing with or are the emotional

problems caused by the deviant behavior? It would be

logical to use the terms "behavioral disordered," "socially

maladjusted," and "emotionally disturbed" synonymously.

Delinquents generally have histories of academic

failure. In 1979, Bullock and Riley reported that more than

27% of a sample of 142 juvenile offenders between the ages

of 15 and 18 were high school dropouts at the time of

adjudication. Coffey in a 1983/1984, study reported that

fewer than 20% of all adult and juvenile offenders have

earned a high school diploma or General Equivalency Diploma.

Mental retardation is the third major handicapping

condition that is prevalent among juvenile delinquents.
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Morgans 1979 survey showed that 9.5% of delinquents

coniinitted to state correctional facilities are believed to

meet the criteria of P.L. 94-142 for either educable or

trainable retardation. This conclusion appears to hold true

for offenders incarcerated in adult facilities. These

offenders, both adult and juvenile, are more likely to be

incarcerated at significantly earlier ages and will remain

incarcerated for substantially longer periods of time

(Murphy, 1986).

The prevalence of handicapping conditions among

juvenile delinquents clearly indicates that without

effective treatment these disturbed juvenile offenders are

at risk for experiencing severe "lifespan maladjustment."

They are engaging in deviant behaviors that are bringing

them to the attention of our criminal justice system and

many times are being incarcerated for extremely long periods

of time. These juveniles exhibit behaviors that show

characteristics of sociopathic or antisocial personality

disorders and are often being incarcerated in our adult

facilities.

"Juvenile Offenders" are generally classified as under

the age of 18. Those between the ages of 18 and 21 are

classified as "Youthful Offenders." In some states this age

extends to 24 (Murphy, 1986).

This section of my thesis has reviewed literature

regarding the prevalence of handicapping conditions among
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juvenile delinquents. The problem is that by definition the

laws in most states classify "youthful offenders" as being

under the age of 22. Therefore it should be assumed that

these offenders should be housed in juvenile facilities. At

the present time my class consists of 20 inmates. Fifteen

of these inmates are under the age of 21. These inmates

represent 75% of my class. In California "juvenile

offenders" are classified as being under the age of 24. If

I were teaching in California, 85% of my class would be

"juvenile offenders." "Juvenile offenders" are not always

housed in juvenile facilities, but are many times

incarcerated in adult facilities. Do we consider them

"juvenile offenders" or "adult offenders"? The alarming

fact is that over 150,000 young people, under the age of 22,

are currently confined in the juvenile and adult

correctional institutions of this country. Facilities for

adults house aooroximatelv 117.000 of these juveniles, or

about 20% of the adult inmate population as of 1986 fMurohv.

1986^. In the state of Tennessee at the present time there

are aooroximatelv 400-f inmates residing within the Tennessee

Department of Correction under the aae of 21 (Prisonization

and Recidivism; A Psychological Perspective, 1986).

Recidivism, or return to prison following relapse of

criminal behavior that has been viewed as being the result

of a myriad of social and environmental influences.

Conceptually, recidivism has been linked to a lack of funds
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immediately following release from prison, poor

employability, low wage earning capacity, poor education, an

unstable work history, and the quality of post-release

neighbor environment. Recidivism rates, which approach 50%

for offenders with two or more prior sentences (Bureau of

Justice Statistics, 1985), have been correlated with age at

first arrest, type of offense and age of release from

confinement. The rates of recidivism appear to be favorably

influenced by availability of post-release job training

programs, community treatment center placement, and

availability of pre-release and post-release educational

programs (Hofer, 1988).

Implications for Special Education

Research literature indicates that an extremely high

proportion of inmates dropped out of school. These inmates

more often than not had previously been identified as having

special education needs and were receiving some type of

special education services.

In 1986, statistics confirmed that the high school

dropout rate is one of the most critical problems confronted

by our American educational system. According to a study

done by Grossnickle, 1986, only 10% of high school students

finish high school.

In addition to the personal consequences these students

face, the dropout phenomenon has damaging repercussions for
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society. There is a definite correlation between

educationally handicapped students and criminal behavior

which can be directly linked to the present characteristics

of incarcerated inmates. There are two sets of factors

describing the characteristics of students who drop out of

school. The first group of factors can be conceptualized as

student factors, while the second group can be

conceptualized as school factors. These factors are

identical factors that each of the inmates institutional,

medical, psychological, and self-reporting records at MCRCF

indicate. A large percentage of dropouts are presently

incarcerated in adult penal institutions.

The following factors are identifying characteristics

of dropouts:

1. Demographic factors

Ethnic group

Gender

Community type

2. Social and familv factors

Socioeconomic status

Single parent family

Educational or motivational support at home

3. Personalitv factors

Low self-concept

Externalized focus of control

Low need for self-development
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4. Early transition into adulthood

Pregnancy (i.e. limited to male population in this

study)

Marriage

Having a job

5. Deviant behavior in society

Institutionalization or incarceration

Delinquency

Drug and alcohol use

6. In school factors

Low academic achievement and low grades

Low IQ

Reading problems

Being held back in school

Being over age

Educational and occupational aspirations

Behavior problems at school

Attendance rate

These identifying characteristics of dropouts correlate

with the present population of students in school at MCRCF.

It appears clear that students with handicaps drop out of

school more often than students without handicaps.

Consequently, these students are more at risk of becoming

incarcerated. The factor that describes handicapped

students clearly can be linked to criminal behavior

(Bruininks & Thurlow, 1989; Kronick & Hargis, 1989).
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Vocational and Academic Indicators of Parole Success

A study completed by Schumaker, Anderson & Anderson of

760 inmates released from prison compared a

vocational/academic group to an academic only group.

The vocational and vocational/academic group had the

highest employment rates and lowest criminal activity rates

after twelve months of tracking. Those who completed a GED

or higher had a higher employment rate and lower criminal

activity rate at 12 months than those releases who had less

than a GED. The completion of a GED or higher increased

post-release success over those with less than a GED

(Schumaker, Anderson & Anderson, 1990).

Correctional Education

in the American Prison System

1. Unofficial estimates by the U.S. Bureau of Prison

Officials indicates that between 20% and 50% of the

approximately half-million adults incarcerated in

American federal and state prisons can neither read or

write.

2. In a majority of American institutions, at least 50% of

those in custody who are over 18 years of age have less

than an eighth grade education.

3. In some facilities for youthful offenders, as many as

80% of the youngsters incarcerated are educationally
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handicapped as well as high school dropouts (U.S.

Department of Justice, National Institute of Justice,

1981).

Recidivism

Recidivism or return to prison following relapse of

criminal behavior has been viewed as being the result of a

myriad of social and environmental influences. Conceptually

recidivism has been linked to lack of funds immediately

following release from prison, poor employment ability, and

low wage earning capacity, poor education, unstable work

history, and quality of post-release neighborhood

environment. Recidivism rates, which approach 50% for

offenders with two or more prior sentences (Bureau of

Justice Statistics, 1985), have been correlated with age at

first arrest and type of offense and age of release from

confinement. The rates of recidivism appear to be favorably

influenced by availability of post-release job training

programs, community treatment center placement, and

availability of pre-release and post-release educational

programs (Hofer, 1988).
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Theories Linking Learning Disabilities

and Juvenile Delinquency

The school failure theory holds that Learning

Disabilities produce academic failure which, in turn,

results in delinquent behavior.

Several explanations are offered for the fact that poor

academic achievement may contribute to delinquency/criminal

behavior (Dunivant and Kelitiz, 1986).

First, negative self-image and a sense of frustration

resulting from failure in school = LD students striking back

at society in anger and retalitation.

Second, results of school failure = LD students being

labeled as problem students and grouped with behavior

problem students. Negative labeling and association with

delinquent prone students may subsequently prompt LD's to

engage inappropriately.

Third, failure in school may decrease the students

attachment and/or bond to school as an institution and to

teachers as significant adults = failure = induced

withdrawal of attachment and commitment to socially accepted

courses of action may be intensified by the active rejection

or uncaring attitude of teachers and administrators =

increased delinquency among LD students = diminished

attachment and commitment to school.
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Fourth, LD students (I.e. teenagers) nay commit crimes

for economic incentives, they may anticipate that their poor

academic record will make it impossible for them to achieve

their aspired levels of occupational prestige or income.

Fifth, by being unsuccessful at school, LD = tendency

to attribute blame for negative events to others instead of

to self = external rather than internal attributions of

responsibility for their actions (Dunivant and Kelitiz,

1986).

The Criminal Personality as DSM III R

Anti-social Narcissistic, Borderline and

Histonic Personality Disorders

DSM III R Anti-social Personality Disorder, Childhood

Criteria:

1. 12 Behavioral Areas

Truancy

Running away from home

Initiating fights

Using weapons in fights

Forcing sexual activity (activities)

Cruelty toward animals

Cruelty to other people

Destroying property

Lying

Stealing
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Robbing

DSM III R, Antisocial Personality Disorder, Adult

Criteria:

2. 9 Behavioral Areas

Erratic employment history

Child abuse or neglect

Illegal behavior

Lack of an enduring sexual relationship

Fights

Defaulting on debts

Aimless traveling or wandering

Repeated lying

Drunkin driving or recurrent speeding

Lack of remorse

Gender

Community types

3. Social and familv factors

Socioeconomic factors

single parent family

Educational or motivational support at home

4. Personalitv factors

Low self-esteem

Externalized focus of control

Low need for self-development

5. Earlv transition into adulthood

Pregnancy
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Marriage

Having a job

6. Deviant behavior in society

Institutionalization or incarceration

Delinquency

Drug use

7. In school factors

Low academic achievement and low grades

Low IQ

Reading problems

Being held back in school

Educational and occupational aspirations

Behavior problems in school

Attendance (Wolman, Bruininks, and Thurlow, 1989).

Sunanary

A variety of research has been conducted in the

development of prison education to establish the

relationship of correctional education and reduced

recidivism. Participation of the incarcerated in

correctional education programs seems to result in a marked

decrease in recidivism. Educationally handicapped inmates

are prevalent throughout the United States at both state and

federal levels. These educationally handicapped inmates

date back as far as 1798, when the first prison school was

opened. In varying degrees, education deficiencies have
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been linked to criminal behavior and the types of crimes

committed. For those who commit crimes and are

incarcerated, educational programs as needed to insure their

ability to function in society which may further reduce

recidivism rates. Since education is to prepare future

citizens to lead productive lives, prison education should

hold high priority in the rehabilitation of the

incarcerated.

Education is a good indicator of the likelihood of

one's success in contemporary society. It is essential to

improve prison education programs if inmates are going to be

provided with the skills necessary to give them a realistic

second chance at becoming a constructive member of society.

The primary purpose of educating offenders is to re-

socialize them into actively accepting the legally

prescribed conduct norms of our society.
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CHAPTER III

METHODS AND PROCEDURES

Three groups of adult males incarcerated at Morgan

County Regional correctional Facility willingly volunteered

to participate in this study. The Volunteers/Inmates were

compared on the basis of the following variables:

Age Alcohol/Drug use

Race Alcohol/Drug use at time

IQ of arrest

Age at first arrest Crime/Criminal History

Highest grade completed

WRAT-R Scores: Reading

and Math

The comparison was measured by the survey of Inmates of

State Correctional Facilities 1986. National Prisoners

Statistics, the WRAT-R, and BETA-II. No attempt was made to

match the inmates of the three groups. The only common

denominator between the groups were job assignments. A

random sample was used to test the validity of the survey

with twelve inmates of various job assignments, security

status, sex, age, race, IQ, alcohol/drug use, socioeconomic

background, criminal charges and length of incarceration,

prior to administering the survey to a percentage of the

inmates remaining on the compound. The factors found were

compared in relation to sex, race, IQ, age, socioeconomic
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status, alcohol/drug use, educational background, criminal

charges, and length of incarceration. The survey was then

administered to 200 additional inmates at the institution.

The inmates were asked to participate in the survey of their

own fee will. If there were questions they preferred not to

answer because of the sensitivity of the issue, they were

instructed to leave them blank.

Modification of the method of administering the survey

was necessary due to the limited educational background of a

large percentage of the inmates. The survey had to be

administered verbally for those inmates who were unable to

read. Additional help also had to be provided for those

with limited writing skills. This was accomplished with the

help of my teachers aides Howard Michael "Mike" Mayton and

Myer "P.J." Pettyjohn as well as interaction between the

inmates.

Subj ects

A total of 800+ inmates reside at Morgan County

Regional Correctional Facility. The facility consists of

two parts: the main compound and the "annex." The annex

houses trustee and minimum security level inmates. The

inmates that reside at the annex are within ten years of

being released to a less restrictive facility or returning

to the "free world" on parole or the inmate will "flatten"

his time while he is at the "annex" (i.e. flatten time
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refers to the innate completing his entire sentence, he does

not make parole).

The "main compound" consists of 16 housing units. Each

housing unit consists of 25 rooms and houses 50 inmates, two

inmates to a cell. The only exception to this is Unit 1,

which houses "protective custody" level inmates. There is

one Unit of "minimum restricted" security; two Units of

"minimum direct" security; nine units of "medium security";

and one unit of geriatric/medical inmates.

A total of 200 inmates at MCRCF facility completed the

survey Inmates of State Correctional Facilities 1986 (i.e.

slight modification of the survey was necessary to adapt to

the population in order to meet the needs of this study).

The survey was given in three stages during the months of

June and July, 1990.

The survey was last used in the 1986 Census Reports of

Inmates in State Correctional Facilities. The survey is

used nationwide to obtain aggregate information on resident

characteristics such as race, sex, age, ethnicity,

alcohol/drug abuse, socioeconomic background, adjudication

status and history of incarceration (U.S. Department of

Justice, 1986).

The first stage of the survey was given to the academic

and vocational school students/inmates. This consisted of

125 students/inmates presently enrolled in school. Out of
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the 125 students/inmates asked to complete the survey, 125

did so for a response rate of 100%.

The last stage of the survey was given on the main

compound. There were 75 inmates who participated in the

survey on the compound for a response rate of 100%.

A total of 200 inmates participated in the survey.

This was approximately 25% of the total population that

presently resides at Morgan County Regional Facility.

Instrumentation

The instrumentation used in this survey will be broken

down into three categories as follows:

1. Survev of Inmates of State Correctional Facilities

1986

2. Wide Range Achievement Test - Revised

3. BETA II

Survey of Inmates of

State Correctional Facilities 1986

Survev of Inmates of State Correctional Facilities

1986. by the U.S. Department of Commerce, Bureau of the

Census acting as collecting agent for the U.S. Department of

Justice, Bureau of Justice Statistics, was developed by

Christopher A. Innes, Ph.D., Bureau of Justice Statistics

Statistician. The survey, conducted every five to seven

years, was designed as part of an ongoing effort to provide
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useful and timely data on the correctional systems in the

United States. This report examines the criminal histories

of inmates, their use of drugs and alcohol, their persona

backgrounds, and their offenses. Criminal history was based

on self-reports of inmates. Inmates could report on past

probation sentences and the offense(s) associated with the

first time on probation as juveniles and as adults;

incarceration for offenses such as drunkenness, vagrancy,

and disorderly conduct; and on prior incarcerations for

other offenses for up to ten past incarcerations. A

recidivist was defined as any inmate who reported a

probation or incarceration sentence at any time in the past

(U.S. Department of Justice, 1986).

Drug history and use was based directly on the response

from inmates. Inmates were asked a very detailed set of

questions about each of ten drugs. Drug use histories were

developed by responses to all of the ten sets of questions.

The drugs that were specifically asked about were: heroin

or methadone; amphetamines and barbiturates; alone or in

combination; methaqualone (Quaaludes); cocaine; LSD; PGP;

and marijuana and hashish. Alcohol use was examined in a

separate set of questions (U.S. Department of Justice,

1986).

There in only one form to this survey. The survey is

appropriate to use for all incarcerated persons regardless

of age. Although it is appropriate for all ages of
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incarcerated persons, it is specifically used in adult

correctional facilities. There are eight sections in the

survey, with a total of 186 questions. The survey is

administered verbally allowing anyone to complete it

regardless of their reading ability. As previously

mentioned, teachers aides were present to help with those

individuals with limited reading and/or writing skills to

fill out the survey.

Administration time ranged from 45 minutes to 1-1/2

hours. This varied within each group according to the

various educational levels of the individual. The inmates

were not grouped according to educational abilities,

therefore it took longer to administer the survey.

Due to time limitations the survey was modified to meet

the needs of this study. Instead of answering 168

questions, the survey was reproduced, omitting questions

that were not pertinent or were answered sufficiently by one

question rather than one question with 15 parts. The survey

was reproduced with 80 questions. Questions in regard to

drug use were limited to use rather than types of drugs

used. Alcohol use was also limited to use rather than type

of alcohol consumption. A copy of the "original survey" and

"modified" can be found in the appendix.
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Wide Range Achievement Test - Revised

WRAT-R

The scores of the inmates WRAT-R: Reading and Math

were taken from their institutional records. The WRAT-R is

a norm-referenced test used for assessment of school

performance. This test is administered to each inmate as he

enters the TIX)C at the classification center that he/she

comes through. It is used as a means of determining his/her

educational abilities (Jastak and Wilkinson, 1984).

The WRAT-R is divided into two levels. Level I is for

students 5-0 to 11-11, and Level II is for students ages 12-

0 to adult. There are three subtests for each level:

reading recognition, spelling and arithmetic.

Administration time ranges from 15 to 30 minutes. The types

of scores received are grade equivalents, standard scores,

and percentiles. It is typically used as a screening

measure for the identification of possible strengths and

weaknesses in basic skill svibjects (Jastak and Wilkinson,

1984).

The WRAT-R appears appropriate for a wide range of

individuals. Norms are based on a large sample representing

the total U.S. population on several demographic variables

(Jastak and Wilkinson, 1984).

The test-re-test reliability of the WRAT-R appears

adequate. The content validity of the WRAT-R is apparent
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according to its manual. The test's purpose is measurement

of skills in the rote recall or code aspects of basic

skills; the manual states that "the WRAT-R was intentionally

designed to eliminate as totally as possible, the effects of

comprehension." The test authors appear to have attained

this goal (Jastak and Wilkinson, 1984).

The WRAT-R manual discusses the types of validity

studies. One type examined the relationship between the

1984 WRAT-R and earlier editions of the WRAT. Results

showed high correlations between the different versions of

this test (.91 to .99), a logical outcome because of the

number of test items remaining unchanged from edition to

edition (Jastak and Wilkinson, 1984).

The results and interpretation of the WRAT-R offers

several types of scores for each subtest but no total test

or summary score. Only age norms are available, extending

from 5 to 75 years of age. The derived scores usually

obtained from WRAT-R raw scores are grade equivalent,

standard scores, and percentile ranks. Stanine, scaled

scores, and T-scores are also available.

WRAT-R standard scores are distributed with a mean of

100 and a standard deviation of 15. It is expected that 95%

of the population will fall between standard score of 70 and

standard score of 130. Thus, the range of average

performance on the WRAT-R is standard score 85-115 (Jastak

and Wilkinson, 1984).



84

Wide Range Achievement Test-Revised (WRAT-R)

Tvpe Norm-REFERENCED TEST:

Major content area: reading recognition, spelling and

arithmetic

Tvpe of ADMINISTRATION:

Primarily individual, although portions of the spelling

and arithmetic subtest may be given to small groups.

Administration Time

15 to 30 minutes

Aae/Grade Levels:

Ages 5-0 to 74-11

Tvpes of Scores:

Grade equivalents, standard scores, percentiles

Tvpical Uses:

A screening measure for the identification of possible

strengths and weaknesses in basic school subjects.

Caution:

Caution is advised in interpretation of results because

the concurrent validity of the 1984 edition is not discussed

in the test manual. The arithmetic svibtest is a particular

concern because its test items appear more difficult for

nonwhite persons than white persons. In addition,

professional should keep in mind that the WRAT-R is not

intended to assess comprehension. Caution is also advised
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in determining which portions of the test are to be

administered to a student (Jastak and Wilkinson, 1984).

Revised BETA Examinations

Second Edition BETA II

The Revised BETA Examination - Second Edition (BETA-II)

is designed to measure the general intellectual ability of

persons who are relatively illiterate, or non-English

speaking persons, or suspected of having other language

difficulties. It may also be used as a nonverbal measure

for members of the general population. The examination

yields an overall estimate of ability which can be expressed

as an IQ or as a percentile (The Psychological Corporation,

Kellog and Morton, 1974).

BETA-II contains six tests and requires approximately

30 minutes to administer, including the time needed for

giving directions and completing practice problems. The

tests are not individually named. They are, however,

intended to measure different aspects of nonverbal ability,

and may be identified by type of problem:

Test Problem Type

1  Mazes

2  Coding

3  Paper form boards

4  Picture completion

5  Clerical checking
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6  Picture absurdities

BETA-II is usually administered to groups. The

examiner reads the directions to the examinees who mark

their answers directly in the examination booklet.

(Spanish-language instructions, suitable for use with

Puerto-Rican, Mexican-American, Cuban, and other Spanish-

speaking examinees, are printed in the Appendix of this

manual.) When large groups are tested, proctors are needed

to assist the examiner in enforcing time limits and aiding

examinees who require help on the practice problems.

Occasionally an examinee having difficulty with directions

or practice problem will gradually extend the time required

for a group administration. In such cases, the examinee

should be excused from the group session and given the BETA-

II on an individual basis after the group session (The

Psychological Corporation, Kellog and Morton, 1974).

The Revised Beta Examination has had a long and

distinguished history. The original version of this

examination, the Group Examination Beta, was developed by

the United States Army during World War I and used to assess

the intellectual ability of illiterate recruits (The

Psychological Corporation, Kellog and Morton, 1974).

In 1934, Kellog and Morton revised the content of the

Group Examination Beta to make it suitable for civilian

use, and published it as the Revised Beta Examination,

hereafter referred to as the First Edition. The item
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content of this First Edition remained unchanged until the

appearance of the current Second Edition (BETA-II) (The

Psychological Corporation, Kellog and Morton, 1974).

Several manual revisions were undertaken in the

intervening years. The first of these occurred in 1943 when

Kellog and Morton pviblished a revised manual for the First

Edition. In 1946, a major restandardization of the

examination was completed by binder and Gurvitz, using

procedures patterned on those of Wechsler (1941) in the

standardization of the Wechsler Bellevue Intelligence Scale.

The 1946 manual included some refinements, but no basic

changes, in administration and scoring procedures. The

major change introduced in 1946 was the use of the deviation

IQ. Raw scores on the six tests were converted to weighted

scores so that each test contributed equally to the total

score. The s\im of the six edited scores was then converted

to a deviation IQ. IQ conversion tables were developed

separately for nine age levels, thus taking cognizance of

the fact that mental ability, as measured by the Revised

Beta Examination,, changes with age, reaching a peak in the

young adult years and thereafter declining. The deviation

IQs developed from the restandardization were intended to be

representative of the performance of while male adults (The

Psychological Corporation, Kellog and Morton, 1974).

There was one further manual revision, in 1957, for the

First Edition of the instrument. No restandardization was
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undertaken at that time, but new reliability information was

reported (The Psychological Corporation, Kellog and Morton,

1974).

The Revised Beta Examination - Second Edition (BETA-II)

represents a major revision of item content and sampling

strategy. However, the nature of the six tests remains

unchanged. The order in which the tests are administered

has been modified slightly, in that Test 3 of the First

Edition is now placed last, primarily to accommodate its new

two-page format. One other minor change is the use of the

term scaled score for what were called weighted scores in

the First Edition (The Psychological Corporation, Kellog and

Morton, 1974).

While the content of BETA-II retains the problem-types

of the original tests, the materials have been extensively

modernized. All art work has been re-drawn, and certain

items have been reproduced in larger size for greater

clarity. Test items were eliminated if they were judged

ambiguous, obsolete, or unfair to particular groups of

examinees, or if they failed to survive item analysis; new

items were added to replace those that were dropped. The

directions for administration have been revised to help

ensure that examinees comprehend the test tasks (The

Psychological Corporation, Kellog and Morton, 1974). The

standardization procedures used for BETA-II are more

sophisticated than those used in developing norms for the
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First Edition. It should be noted here, however, that the

standardization sample for BETA-II was designed to reflect

the general United States population at the ages for which

the test is applicable. The sample includes males and

females in equal numbers, and proportions of whites and

nonwhites corresponding to their representation in the

general population (The Psychological Corporation, Kellog

and Morton, 1974).

BETA-II, like its predecessors, is designed to provide

a measure of the nonverbal ability of adults who are

suspected of having literacy problems. The Revised BETA

Examination is frequently used with groups who read poorly

or cannot read at all. It has, for example, found important

application in the nation's prison systems and in industrial

organizations hiring large numbers of unskilled workers.

BETA-II, with its representative standardization sample

should find important new uses among organizations involved

in occupational rehabilitation and job training (The

Psychological Corporation, Kellog and Morton, 1974).

In order to provide appropriate measurement for its

target population, BETA-II has an exceptionally low test

floor. BETA-II is also suitable for use with a general

adult group. However, the ceiling of the examination is not

high, and it does not differentiate as well among

exceptionally able examinees as it does among those of lower

ability. Individuals scoring very high on BETA-II should be
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tested with another instrument, such as the Performance

tests of the Wechsler Adult Intelligence Scale (WAIS), with

which the Revised Beta Examination is highly correlated (The

Psychological Corporation, Kellog and Morton, 1974).

The norms for the Revised Beta Examination - Second

Edition (BEAT-II) permit expression of an examinee's

performance in terms of either a BETA-II IQ or a percentile.

(Usually only one of these will be reordered; both are

seldom required.) First, the raw score on the six tests

must be converted to scaled scores. Then, the sum of the

six scaled scores is converted to an IQ or a percentile.

Since scaled scores rather than raw scores are summed, each

of the six tests has an equal weight in determining the IQ

or percentile. (Note that only the six scaled scores should

not be interpreted individually. Only the overall IQ or

percentile has sufficient reliability to be meaningfully

interpreted.) (The Psychological Corporation, Kellog and

Morton, 1974).

The BETA-II test's reliability is expressed in terms of

a correlation coefficient or a standard error of

measurement. The data obtained to test the reliability of

the BETA-II was obtained from a sample of 79 (40 males and

39 females) aged 16-17 enrolled in a large suburban high

school in the South. The standard deviation of the scores

obtained by the reliability sample was low in comparison to

that of the standardization sample, the obtained coefficient
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of .84 was corrected to reflect the variance of the

standardization sample. The corrected coefficient of .91 is

sufficiently high to indicate that the individual IQ scores

may be meaningful interpreted (The Psychological

Corporation, Kellog and Morton, 1974).

Data Analysis

The survey of Inmates of State Correctional Facilities.

1986 data was analyzed by Najib Pahin, University of

Tennessee Graduate Assistant using The University of

Tennessee computer system.

Information pertaining to the BETA-II IQ scores the

Wide Range Achievement Test-Revised (WRAT-R): Reading and

Math Scores was obtained by accessing the institutional

records of inmates. Of the approximately 800 men that

reside at MCRCF, approximately 44% of these men are under

the age of 25. In terms of race, approximately 80% of the

men are white and 20% are black.

The survey was administered in three stages and

consisted of 200 men participating in the study. A

comparison of these men was broken down into four groups on

the basis of IQ scores. There were 13 tables set up and the

interpretation of these tables were based on the

standardized score range, with ss=to a mean of 100 and a

standard deviation of 15 (McLoughlin and Lewis, 1986).
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The tables were analyzed in four groups by the

following criteria;

TABLE 3: IQ score, mean average

TABLE 4: Age, mean average

TABLE 5: Age at first arrest, mean average

TABLE 6: Highest grade completed, mean average

TABLE 7: WRAT-R; reading score, mean average

TABLE 8: WRAT-R; math score, mean average

TABLE 9: Race, percentage

TABLE 10: Alcohol, age first used, mean average

TABLE 11: Drug, age first used, mean average

TABLE 12: Alcohol/Drug Use at Time Offense

TABLE 13: Socioeconomic status, percentage

TABLE 14: Family status, percentage

TABLE 15: Criminal history, percentage

Table 16 shows the results found in the 200 inmates

surveyed at Morgan County Regional Correctional Facility,

Tennessee Department of Corrections.

Conclusion

The results of the study showed few statistical

differences among inmate populations since Daniel Glaser

wrote. The Effectiveness of a Prison and Parole System in

1958. Examination of the 13 Tables show the mean scores,

especially in Tables 4, 5, 6, 7, 10, and 11 to be
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TABLE 3

IQ SCORE, MEAN AVERAGE

Group
# Of

men Mean

A (Green) IQ 116 and Greater
(High Average)

2 117

B (Orange) IQ 85-115 (Average) 70 97

C (Blue) IQ 70-84 (Low Average) 73 77

D (Yellow) -♦ IQ 69 and Smaller
(Below Average)

55 61

TOTAL 200

TABLE 4

AGE, MEAN AVERAGE

Group
# of
Men Mean

A (Green) Age High Average IQ 2 39

B (Orange) -» Age -♦ Average IQ 70 27

C (Blue) Age Low Average IQ 73 27

D (Yellow) Age -► Below Average IQ 55 29

TOTAL 200
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TABLE 5

AGE AT FIRST ARREST, MEAN AVERAGE

Group Age at First Arrest
# of
Men Mean

A (Green) High Average IQ 2 15

B (Orange) 26 Average IQ 70 15

C (Blue) Low Average IQ 73 15

D (Yellow) 26 Below Average IQ 55 15

TOTAL 200

TABLE 6

HIGHEST GRADE COMPLETED, MEAN AVERAGE

Group Highest Grade Completed
# of
Men Mean

A (Green) High Average IQ 2 10

B (Orange) Average IQ 70 9

C (Blue) Low Average IQ 73 8

D (Yellow) Below Average IQ 55 8

TOTAL 200
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TABLE 7

WRAT-R; READING SCORE, MEAN AVERAGE

Group -*■ WRAT; Reading Score
# of
Men Mean

A (Green) -♦ High Average IQ 2 8.90

B (Orange) Average IQ 70 7.81

C (Blue) -*■ Low Average IQ 73 4.94

D (Yellow) -♦ Below Average IQ 55 1.29

TOTAL 200

TABLE 8

WRAT-R; MATH SCORE, MEAN AVERAGE

Group -*■ WRAT; Math Score
# of
Men Mean

A (Green) High Average IQ 2 11.05

B (Orange) -+ Average IQ 70 7.07

C (Blue) -» Low Average IQ 73 4.63

D (Yellow) ■+ Below Average IQ 55 1.43

TOTAL 200
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TABLE 9

RACE; PERCENTAGE

Group
# of
Men

White

(%)
Black

(%)

A (Green) -♦ Race High Average IQ 2 1.00 0.00

B (Orange) Race -♦ Average IQ 70 30.00 5.00

C (Blue) Race Low Average IQ 73 30.50 6.00

C (Yellow) -♦ Race Below Average
IQ

55 20.00 7.50

TOTAL 200 81.50 18.50

TABLE 10

ALCOHOL AGE FIRST USED, MEAN AVERAGE

Group -+ Alcohol Age First Used
# of
Men Mean

A (Green) High Average IQ 2 12

B (Orange) Average IQ 70 11

C (Blue) Low Average IQ 73 10

D (Yellow) Below Average IQ 55 11

TOTAL 200
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TABLE 11

DRUG, AGE FIRST USED, MEAN AVERAGE

Group Drug Use Age First Used
# of
Men Mean

A (Green) High Average IQ 2 8

B (Orange) -♦ Average IQ 70 10

C (Blue) -♦ Low Average IQ 73 9

D (Yellow) -► Below Average IQ 55 9

TOTAL 200

TABLE 12

ALCOHOL/DRUG USE AT TIME OF OFFENSE

Group Alcohol/Drug Use at
Time of Offense

# of
Men

Yes

(%)
No

(%)

A (Green) High Average IQ 2 1.00 0.00

B (Orange) -► Average IQ 70 33.00 2.00

C (Blue) Low Average IQ 73 32.00 4.50

C  (Yellow) Below Average IQ 55 21.50 6.00

TOTAL 200 87.50 12.50
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TABLE 13

SOCIOECONOMIC STATUS, PERCENTAGE

Group -*■ Socioeconomic
Status

# of
Men

Upper
(%)

Middle
(%)

Lower

(%)

A (Green) -» High Average
IQ

2 0.00 0.00 1.00

B (Orange) -► Average IQ 70 0.00 18.00 17.00

C (Blue) -♦ Low Average
IQ

73 0.50 9.50 26.50

C (Yellow) Below
Average IQ

55 0.00 3.00 24.50

TOTAL 200 .50 30.50 69.00

TABLE 14

FAMILY STATUS, PERCENTAGE

Group Family Status
# Of
Men

Single
(%)

Dual

(%)
Other

(%)

A (Green) High Average
IQ

2 0.00 0.50 0.50

B (Orange) Average IQ 70 15.50 16.00 3.50

C (Blue) Low Average
IQ

73 14.50 14.50 7.50

C (Yellow) -♦ Below
Average IQ

55 12.50 11.00 4.00

TOTAL 200 42.50 42.00 15.50
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TABLE 15

CRIMINAL HISTORY, PERCENTAGE

Group -*■ Crime
# Of
Men

Person

(%)
Property

(%)
Prior

(%)

A (Green) High
Average IQ

2 0.50 0.50 1.00

B (Orange) Average IQ 70 25.00 15.50 33.50

C (Blue) -+ Low Average
IQ

73 10.00 31.00 35.50

C (Yellow) Below
Average IQ

55 6.00 23.50 27.50

TOTAL 200 41.50 70.50 97.50
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TABLE 16

INMATE SURVEY MCRCF

TENNESSEE DEPARTMENT OF CORRECTION (n=200)

Average Age: 28

Average Age First Arrest: 15

Average IQ: 80

Average Highest Grade Completed: 8

Average WRAT: Reading 4.98
Math 4.67

Race Percentage: Black 18.50%
White 81.50%

Socioeconomic Status: Low 69.00%
Middle 30.50%
High 0.50%

Attorney: Court Appointed 71.50%
Court Hired 28.50%

Independent Variable: Alcohol Average Age 11
Drug Average Age 9
Use of Alcohol 96.00%

Use of Drug 69.50%

Use of Alcohol/Drug at Time of Arrest: Yes 87.50%
No 12.50%

Crime: Person 41.50%
Property 70.50%
Prior 97.50%

Family Status: Single 42.50%
Dual 42.00%
Other 15.50%
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within the range of scores provided by the research studies

completed in the past 30 years.

For example in Table 4 out of 200 inmates surveyed, 143

had an average age of 27, there was a two year deviation

with the 55 of the inmates whose age was 29, and the

remaining two inmates age was 39.

Table 5 showed the average age at first arrest of all

four groups to be 15.

In Table 6, 128 inmates show the highest grade

completed as eighth; 70 inmates completed ninth grade and

two inmates completed tenth grade.

Table 10 provided the statistics on the mean age the

inmates first used alcohol. Of the 200 inmates, 125

reported their age to be ten, 73 inmates reported their age

to be 11; while the remaining two inmates reported age 12.

The age inmates first reported using drugs - 128 reported

age nine; 70 reported age ten; and two reported age eight.

When comparing Tables 7 and 8 the WRAT; Reading and

Math scores, the highest deviation appeared in group A where

the results provided a 2.2 grade level deviation between the

Reading and Math scores whereas all other groups remained

within the same grade levels or at least within 2/3 months

of each other.

It appears obvious that the educational level, alcohol

and/or drug abuse, socioeconomic status of the inmate

population has changed very little over 30 years. In fact
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it appears that the inmate population is consistently

increasing and the level of educational attainment, age of

first alcohol and/or drug abuse continues to provide very

dismal statistics not only for Tennessee but for the nation

as a whole.
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CHAPTER IV

RESULTS

The Null Hypothesis stated that there would be no

specific and/or significant relationship between educational

handicapping conditions, criminal behavior, family

background, drug/alcohol use, and the types of crimes

committed (i.e. person and/or property). There were 200

inmates surveyed in three groups. The three groups were:

academic school students, vocational school students, and

the main compound. The subjects in each of the groups

completed the same survey, Survev of Inmates of State

Correctional Facilities. 1986. A comparison was made on the

basis of age, race, gender (i.e. limitation - all male

facility), socioeconomic background, history of alcohol and

drug abuse, educational background, identification of

criminal behavior, type of crimes committed, and length of

incarceration. The subjects were surveyed in small groups,

approximately 20 men at a time, due to the limited reading

and writing skills of some of the men. The subjects were

then compared on the basis of age, race, IQ, age at first

arrest, highest grade completed, socioeconomic status, WRAT-

R scores: Reading and Math, alcohol and drug use, and

criminal history.

Although the inmates were surveyed in three groups, the

compiled data was arranged in four groups with 13 tables in
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order to complete an adequate analysis. The groups and

tables were set up by the mean scores of the standardized IQ

score. Group A's scores ranged from 116 and greater, High

Average. Group B's scores ranged from 85-115, Average.

Group C's scores ranged from 70-84, Low Average. Group D's

scores ranged from 69 and lower. Below Average. The 13

tables were set up in the following manner:

Table 1: IQ Scores

Table 2: Age by IQ Score

Table 3: Age at 1st arrest

Table 4: Highest grade completed

Table 5: WHAT: Reading score

Table 6: WRAT: Math score

Table 7: Race

Table 8: Alcohol - age first used

Table 9: Drug - age first used

Table 10: Alcohol/drug use at time of offense

Table 11: Socioeconomic status

Table 12: Family status

Table 13: Criminal history

Each table was set up and an interpretation was based

on the standardized score range, with standard score = to a

mean of 100 and a standard deviation of 15 (McLoughlin,

1986).
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Discussion

The results of Tables 2-15 will be summarized in the

following four groups as previously described in accordance

with the Standardized IQ Score Range.

The results of group A showed two inmates with a mean

IQ score of 117; average age of 39; age at first arrest 15;

highest grade completed tenth; WRAT Reading score: 8; WRAT

Math score 11; race, white; age first used alcohol 12; age

first used drugs eight; alcohol/drug use at time of offense

1% yes, 0% no; socioeconomic status 1% lower class; family

status - .5% dual, .5% other; and crimes against person .5%,

property .5%, and prior 1%.

The results of Group B showed 70 inmates with a mean IQ

score of 97; average age of 27; age at first arrest 15;

highest grade completed 9; WRAT: Reading score 7; WRAT:

Math scores 7; Race 30% white, 5% black; age first used

alcohol 11; age first used drugs ten; alcohol/drug use at

time of offense 333% yes, 2% no; socioeconomic status, 18%

middle class, 17% lower class; family status, 15.5% single,

16% dual, 3.5% other; and crimes against person 25%,

property 15.5%, and prior 33.5%.

The results of Group C showed 73 inmates with a mean IQ

score of 77; average age of 27; age at first arrest 15;

highest grade completed nine; WRAT: Reading score 8; WRAT:

Math score 4; race 30.5% white, 6% black; age first used
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alcohol ten; age first used drugs nine; alcohol/drug use at

time of offense 32% yes, 4.5% no; socioeconomic status,

upper class .5%, middle class 9.5%, lower class 26.5%;

family status, 14.5% single, 14.5% dual, 7.5% other; and

crimes person 31%, property 10%, and prior 35.5%.

Finally, the results of Group D showed 55 inmates with

a mean IQ score of 61; average age of 29; age at first

arrest 15; highest grade completed eight; WRAT: Reading

scores 1; WRAT; Math Scores 1; race 20% white, 7.5% black;

age first used alcohol nine; socioeconomic status 3% middle

class, 24.5% lower class; family status 12.5% single, 11%

dual, 4% other; crimes person 6%, property 23.5%, and prior

27.5%.

There were 200 men surveyed at MCRCF, the age ranged

from 17 to 46 years of age. Only 1% of these men had an IQ

that fell within the high average range of intelligence; 35%

fell in the average range of intelligence, 36.5% fell within

the low average range of intelligence and 27.5% ranked at or

below the low average range of intelligence.

Of these 200 men, 99% have an average age of 27.

Tables 5 and 6 data remained consistent for all four

groups. The average age of first arrest for all four groups

was 15.

The highest grade completed remained consistent for 64%

of the men. The highest grade completed for these men (i.e.

low average IQ and below average IQ) was eighth grade. The
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35% of the men that fell in the average range of

intelligence completed the ninth grade whereas the 1% that

fell in the high average range of intelligence completed the

tenth grade. Within the four groups results show only a

deviation of two grade levels which comprise only 1% of the

men surveyed.

The results of Table 7 and Table 8 also remain

consistent in as much as the reading scores for Group A and

Group B resulted in a deviation of only one grade level.

The average reading scores for Group A was 8.9 grade level,

which consisted of only 1% of the men. The average reading

score of Group B was 7.8 grade level, which consisted of

35% of the men. The average reading score of Group C, 36.5%

of the men had an average reading score of 4.9 grade level.

The average reading score of Group D, which consisted of

27.5% of the men had an average reading score of 1.2 grade

level.

Math scores reflected a greater deviation than the

reading scores. The average Math score of Group A, which

consisted of 1% of the men surveyed was 11.0 grade level

whereas the average Math score of Group B, which consisted

of 35% of the men surveyed was .7%. There was a four grade

deviation between these two groups.

Group C had an average Math score of 4.6 grade level

and consisted of 36.5% of the men surveyed. There was a 1%
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deviation in the number of men in these two groups but the

Math scores reflected a 2.5 grade level deviation.

Group D had an average Math score of 1.4 grade level

with the total number of men surveyed being 27.5%.

When comparing Tables 7 and 8, Group B, Group C, and

Group D's results remained fairly consistent in both Reading

and Math scores. Group A shows a 2.2 grade level deviation

in Reading and Math scores in comparison with Group B's

which shows only a .7 grade level deviation in Math and

Reading; Group C, which shows a .3 grade level deviation in

Math and Reading scores and Group D shows a .2 grade level

deviation in Math and Reading scores.

Group A and Group D show higher scores in Math whereas

Group B and Group C have the highest scores in Reading.

Overall 64% of the inmates surveyed fall below the Low

Average IQ score with average Reading and Math scores at or

below fourth grade level.

Table 7 showed Group A's race as 1% white. Group B's

30% white. Group C's 30.5% white and Group D's at 20% white

in comparison to 0% black in Group A, 5% black in Group B,

6% black in Group C and 7.5% black in Group D. Compared to

the inmate population as a whole the percentage was

consistent in terms of the ratio of inmates who presently

reside at MCRCF, approximately 80% of the inmates are white

and 20% are black. Of the 200 inmates surveyed 81.5% were

white and 18.5% were black.
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The average age the inmates first reported using

alcohol was almost consistent in the four groups. Only 1%

of the men surveyed were in Group A and the average age they

first reported using alcohol was 12. Group B and Group D

reported their first use of alcohol at the age of ten. This

consisted of 62.5% of the men surveyed. Group C reported an

average age of 11 and consisted of 36.5% of the men. There

was only one years difference in Group C, compared to Group

B and Group D. The average mean age of the 200 men surveyed

was 11.

The average age the inmates first reported using drugs

remaining consistent in Group C and Group D at a mean age of

nine. These two groups consisted of 64% of the inmates

surveyed. Group B reported their first use of drugs at age

ten which was 35% of the men surveyed. Group A reported

their first use of drugs at age eight, which consisted of 1%

of the men surveyed. Overall the average age of the inmate

surveyed nine years of age.

Table 12 showed 87.5% of the men surveyed were on drugs

and/or alcohol at the time of the offense and/or at the time

of the arrest for said offense in comparison to only 12.5%

reporting no use of alcohol and/or drugs at the time of

offense and/or arrest.

In terms of socioeconomic background and status of the

inmates surveyed, 69%, Group C (i.e. Low Average IQ) and

Group D (i.e. Below Average IQ) reported they were from a
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low socioeconomic background, 12.5% of the men In these two

groups reported they were from a middle class socioeconomic

background. Group B, reported 17% from low socioeconomic

background and 18% reported a middle socioeconomic

background. Group A consisted of 1% of the population

surveyed and of the 1% It was reported that they were from a

lower socioeconomic environment.

Table 14 remained almost consistent with Group B, Group

C and Group D In relationship to single parent home. Group

A reported 15.5%, Group B reported 14.5%, and Group D

reported 12.5%. On the other hand Group A reported 16%

(I.e. .5% deviation). Group B reported 14.5% (I.e. remained

the same), and Group C reported 11% (I.e. 1.5% deviation)

dual parent homes. Within these three groups 42.5% reported

living In single parent homes and 42% reported living In

dual parent homes. The remaining 15.5% reported living In

other environments (I.e. foster care, maternal/paternal

family members, group homes, and/or youth facilities within

the TDOC - now a separate entity Tennessee Youth

Development).

The statistic shown In Table XIII showed 70.5% of the

men In Group A, Group B, Group C, and Group D committed

crimes against property and 41.5% of the men committed

crimes against persons and 97.5% reported a prior history of

Incarceration.
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CHAPTER V

SUMMARY

The purpose of this study was to determine if a

relationship exists between educational handicapping

conditions and criminal behavior. There are 800+/" that

reside at Morgan County Regional Correctional Facility. Two

hundred men participated in the study. To analyze and

compare the data compiled in the study the results were

categorized and placed in four groups and interpretation was

based on the standardized score range, with ss=to a mean of

100 and a standard deviation of 15 (McLoughlin and Lewis,

1986) . The sxibjects in each of the various groups were

compared to each other on the basis of the following seven

variables:

1. Educational background/history

2. Family background/history

3. Socioeconomic background/history

4. Drug/alcohol use

5. Physical/sexual abuse

6. Criminal behavior/types of crimes committed

7. Prior incarceration history

The data was broken down into four groups based on

standardized IQ scores for interpretation. The subjects

were not compared to the total population that presently

resides at MCRCF, but were compared to statistics furnished



112

by the Department of Justice, as well as comparison to other

data compiled through research that appears in Chapter II.

In 1986 The Bureau of Justice, Profiles of State Prison

Inmates 1986. surveyed 450,416 inmates. Although the survey

administered at MCRCF consisted of only 200 inmates, I found

several areas of consistency.

1. The median age of the inmates surveyed by the

Department of Justice was 23.> the median age

at MCRCF was 28.

2. The reported age at first arrest in the

Department of Justice was IS; the reported

age at first arrest in the MCRCF survey was

15.

3. Sixtv percent of the state prison inmates

reported to the Department of Justice a prior

history of incarceration; 98% of the inmates

surveyed at MCRCF reported a prior history of

incarceration.

4. Fiftv-four percent, one-half of all the

inmates surveyed by the Department of Justice

reported that they were under the influence

of drugs and/or alcohol at the time of the

offense; 88% of the inmates at MCRCF reported

that they were under the influence of drugs

and/or alcohol at the time of the offense.
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The National Institute of Justice completed another

study of 1,000 inmates in 1983. A comparison of this study

to MCRCF show the following correlation:

1. The National Institute of Justice Average 10

80; MCRCF Average 10 80.

2. The National Institute of Justice: 70%

reported living in a low socioeconomic

environment. MCRCF: 69% reported living in

a low socioeconomic environment.

3. The National Institute of Justice reported:

age at first arrest 15. MCRCF reported: age

at first arrest 15.

4. The National Institute of Justice reported:

70% of inmates reported drug and/or alcohol

abuse. MCRCF reported: 69% of inmates

reported drug and/or alcohol abuse.

Lotze and Glover completed a study in 1989 and when

comparing their findings the following correlations were

found:

Lotze and Glover: 90% of the inmates surveyed had

not completed high school. MCRCF: 100% of the

inmates had not completed high school (i.e. those

who had a GED had completed it while

incarcerated).

In 1964, Daniel Glaser found that the highest grade

completed by inmates was the eighth grade. The 200 men
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surveyed at MCRCF show a median grade level of eighth grade.

Glaser further stated that the actual knowledge of inmates

was on a fifth and sixth grade level and that between 10-

30% were classified as functional illiterates. In

comparison with the survey at MCRCF 35% of the 200 inmates'

Reading and Math scores placed their Math and Reading

knowledge at seventh grade level (i.e. onlv one grade level

deviation in 1990 at MCRCF compared to Glaser's findings 25

vear previously). Glaser's earlier data found between 10-

30% of the inmates incarcerated to be functional

illiterates. The survey at MCRCF resulted in 25% of the

Inmates meeting the criteria of functional illiterate. 28%

of the inmates surveyed were illiterate.

In 1985 studies completed by Coffey resulted in

statistics that showed 60% of the inmates were high school

dropouts. The inmates surveyed at MCRCF show a dropout

percentage of 100%. Coffey further states that most inmates

reported living below poverty level (i.e. 69% of the 200

inmates surveyed at MCRCF reported coming from a low

socioeconomic background).

In 1971 Roberts surveyed 12,500 inmates and found the

following results:

1. 85% high school dropouts

2. 65% came from broken homes

3. 18% illiterate

4. 50% under the age of 25
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5. Average IQ 85

When comparing these statistics to the 200 men surveyed

at MCRCF the following results correlate:

1. 100% high school dropouts

2. 58% came from broken homes

3. 28% illiterates

4. See *Note

5. Average IQ 80

*NOTE: Although I did not break down the percentage of

men surveyed at 25 years of age or younger I feel it is

important to address it at this point of study. In June

1990 I signed 181 men for the Selective Service at MCRCF.

These men were under the age of 25, 23% of the men who

presently reside at MCRCF. Further study showed that within

the Tennessee Department of Corrections at the present time

approximately 30% of the men incarcerated are under the age

of 25. This figure does not include the 650+ juveniles

presently under the jurisdiction of the Tennessee Department

of Youth Development.

In 1983 Snow and Brian surveyed 1,565 inmates with the

following results:

1. 74.3% substance abuse

2. 56% educationally handicapped

3. 77% prior incarceration

In comparison to the 200 inmates surveyed at MCRCF the

following comparable results were prevalent:
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1. 87.5% substance abusers

2. 64% educationally handicapped

3. 97.5% prior incarceration

It appears obvious that when comparing literature and

studies in regard to the inmate population within the United

States that there has been very little significant change

over the past 25 years in terms of behavior patterns. Of

the seven variables studied throughout this thesis the

results/percentages have remained relatively the same over

the past 25 years. While there were some deviations of the

percentage it was not significant enough to state there has

been a drastic change in the background of the inmate during

the past 25 years. The result of various studies that were

compared to the study completed at MCRCF remained fairly

consistent in all areas. As a matter of fact the results in

percentages showed higher rather than lower percentages.

For example, at the present time the following figures were

prevalent at MCRCF compared to the studies throughout this

thesis in specific areas:

Age at First Arrest

MCRCF Other

Age 15, 1990 Age 15, Dept. of Justice, 1986

Age 15, Dept. of Justice, 1983
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MCRCF

Age 28, 1990

MCRCF

100%, 1990

MCRCF

87.5%, 1990

MCRCF

64%, 1990

MCRCF

28%, 1990

Median Aae of Inmates

Age 28, Dept. of Justice, 1986

Age 28, Roberts, 1973

High School Dropouts

other

85%, Roberts, 1971

60%, Coffey, 1985

90%, Lotze and Clover, 1989

Substance Abusers

Other

70%, Dept. of Justice, 1983

74%, Dept. of Justice, 1986

74.3%, Snow and Brain, 1983

Educationally Handicapped

Other

56%, Snow and Brain, 1983

Illiterate

Other

18%, Roberts, 1971

10.3%, Glaser, 1964
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MCRCF

80, 1990

MCRCF

69%, 1990

Other

80, Dept. of Justice, 1983

80, Dept. of Justice, 1986

80, Glaser, 1964

80, Roberts, 1971

Low Socioeconomic Status

Other

65%, Roberts, 1971

Conclusion

The results of the study rejected the null-hypothesis

that there is no specific and/or relationship between

educational handicapping conditions, criminal behavior,

family background, drug and alcohol abuse, and the types of

crime committed. The results of the study failed to reject

the null-hypothesis in relationship to the areas of physical

and/or sexual abuse due to the fact the inmates refused to

answer any guestions in regard to physical and/or sexual

abuse. Out of the 200 inmates surveyed, only two inmates

answered the questions in regard to physical and/or sexual

abuse for a .01% of the inmates surveyed.
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Recommendations

It is suggested that the Tennessee Department of

Corrections continue extensive research into the illiteracy

problem that our prison system is plagued with in order to

possibly identify the cause of our high school dropout-rate

as well as addressing the problem of illiteracy within the

system. Perhaps if we can begin researching these problems

from inside the prison system to find a link between

educational handicapped individuals and criminal behavior

and the cause - and - effect - relationship of these two

characteristics, then we can begin to address the problems

before these individuals become incarcerated. For example,

if extensive research is completed throughout the Tennessee

Department of Corrections that present such questions as:

1. Why did you drop out of school?

2. Why do you feel you needed to turn to a life

of crime?

3. What problems were you having - at home,

school and/or elsewhere?

4. What could we (i.e. the system/society) have

done to help?

5. Where do you feel you were let down the most

and at approximately what age did you begin

to feel this way?



120

6. Who let you down the most (i.e. parents,

siblings, extended family members, society,

school, etc.)?

7. Who influenced your behavior most?

8. What could have been done that would have

prevented you from becoming incarcerated?

When you ask questions that provide more than yes/no

answers the likelihood of determining the base of the

problem is greater. For the most part many of the

individuals incarcerated, at least those at MCRCF, have

never had anyone who cared enough or who ever really asked

such questions. The result of such extensive questioning in

research could serve as a valuable assessment tool. The

knowledge received from studies such as this could be

presented to schools, juvenile courts, mental health

facilities, and human service agencies as a means of

addressing our present population of at risk students who

appear to be presently incarcerated (i..e 25-30% of the

inmates presently incarcerated in TDOC are under 25 years of

age; 200 of the men incarcerated at MCRCF as of August 1990,

data are under 25 years old, 98% of these men are high

school dropouts.

At the present time in the state of Tennessee, 43.8% of

population of the state of Tennessee over the age of 25 does

not have a high school education. In 1989 statistics showed

that one out of four freshman entering high school in
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Tennessee dropped out of school before the end of the term.

The predictions for 1990 are higher. Of the 7,200 students

that enrolled in state universities throughout Tennessee,

50.7% are presently taking two remedial courses in order to

stay in school. Courses they should have successfully

completed in high school. Out of 438 high schools

throughout the state, 50% of the students are taking two

remedial/resource classes. One-half of the babies born in

Tennessee in 1989 were born to unwed teenage mothers and

will receive welfare assistance and remain on a poverty

level all of their lives. These figures are estimated to

increase for 1990 (i.e. these figures were presented at the

Tennessee Leadership Conference, September, 1990, by House

Representative John Bragg and House Representative John

Chiles, Members of the Tennessee Legislature).

Approximately 25-30% of the inmate population presently

in the state of Tennessee is under 25 years of age. Of the

200 inmates under the age of 25 who entered the Tennessee

Department of Corrections and were sent to MCRCF, only two

of these inmates entered the system with a high school

diploma (i.e. figures were taken from the report of inmates

under 25 years old, August 1990 report).

This study was limited to a small percentage in

comparison to the number of men presently incarcerated in

the Tennessee Department of Corrections. But the results

provided information that shows very little change has
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occurred during the past 20 years on the background of the

incarcerated, when compared to studies completed.

Therefore, it is imperative that further extensive studies

be completed to find the cause of the problem as well as a

solution.

Many offenders have never acquired the ability to

progress beyond an egocentric state of development. They

are not able to, or fail to, distinguish between their own

emotional states, thoughts, and views and those of other

people. They misread social expectations and misinterpret

the actions and intentions of others. They lack awareness

and often sensitivity. Many offenders also have never

acquired critical reasoning skills. They lack interpersonal

cognitive problem solving skills. They evidence

shortcomings in cognitive functions; the ability to

recognize the potential for problems when people interact;

the ability to generate alternative solutions; the ability

to conceptualize the step-by-step means needed to reach

their goals and the ability to see the cause and effect

relationship between their actions and other peoples'

behavior.

Therefore, the following recommendations for additional

research are made. Extensive in depth questionnaires (i.e.

beyond yes/no questions) in order to adequately address the

problems specifically: educational handicaps, illiteracy,

behavioral problems, drug/alcohol abuse, etc.. The research
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should be completed regionally: East, Middle, and West

Tennessee and a comparison completed on a regional basis

before a state wide comparison is completed. A regional

comparison with a longitudinal design may show differences

between inmates that need to be addressed regionally. It

may also allow for a cause/effect relationship to be

determined. A comparison should then be completed statewide

in order to adequately assess the population of inmates

presently incarcerated throughout the state.

With the figures that are presently prevalent on

illiteracy, high school dropouts, and crimes it is

imperative that measures be developed to find the cause of

these problems if we hope to improve the educational level

throughout the state and deter criminal behavior. If the

standards for education are not improved throughout the

state then we will never reduce the amount of criminal

behavior nor lower the number of individuals being

incarcerated. The state of Tennessee will therefore

continue to be 50th in the United States per capita of

spending on education and the crime rate will continue to

increase. Approximately $1,200 per student, per year is

spent to educate students in comparison to approximately

$30,000 per inmate, per year to house (i..e this figure does

not include the inmates family who is usually drawing state

assistance, food stamps, medicare, AFDC, etc.). This is

approximately $28,800 more per inmate. This figure at the
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present rate would education 24 students for each inmate for

a total of 192,000 students. Look at the figures

comparatively in terms of 8,000 inmates versus 8,000

students. With the present figures of $1,200 for

students/$30,000 for inmates:

Monies spent for education of approximately 8,000

students: $9,600,000

Monies spent for approximately 8,000 inmates:

$2,400,000,000

The state of Tennessee spends approximately two billion

plus to house our inmates yearly, while we spend

approximately nine million to educate students. These

figures will continue to increase and additional prisons

will be built if research does not find the cause of

educational handicaps and criminal behavior throughout the

state. Programs must be designed and/or redesigned if we

are to abolish educational handicaps, illiteracy and crime

throughout the state. In essence the Tennessee Department

of Corrections is becoming "The Educator of Last Resort."

They provide unique services to a population on one else

appeared to reach and deliver those services in a calm

positive setting. At the present time correctional

educational programs are the last best hope for these men

and women. Would it not be less expensive and more

productive to educate these individuals in the beginning and

deter them from a life of crime?
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With the figures and problems presently effecting

Tennessee as well as society at large; student suicide,

teenage homicide, juvenile delinquency, illegitimate birth

rate, and illiteracy; specific methods must be developed for

identification, prevention, and intervention. These at risk

students are becoming the educationally handicapped

criminals of Tennessee society.
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SAMPLE APPENDIX A
16: Appfovti Etpirat Mty 31. 15

NPS-25
iM ao i$i

U S DI^ARTMENT OE COMMEMCI
•UfW&UOf THICINftUt

ACTMC *« COUfCTMO ACtWT AQ* TMI

U S OEAARTMINT Of JUSTCE
iUMAU Of AMTICI ITATKTlCt

SURVEY OF INMATES OF STATE

CORRECTIONAL FACILITIES

NATIONAL PRISONER STATISTICS

NOTiei - Your ropon to ths Csnsus Burssu ts MnfWanttol by Uw
(U.S. Cadt 42. Saetton 37l9gl AH idtntilisbit inlofmsdofl will bt w««d
ealv by psrsans tngsgad in and for m* purpetss o' th« suryty. snp may
not bt ditctettd or roltttad to ethtrs (or tnv ourpost.

a. iniarvidwar namt ICcdd
lOoTj

R.O codt

002 I

b. Otto of intorvitw

Month Dsy

ooTI 1 1
a. Inttrviow timo

Stift

^ m
I  *•«
rooTi

Finish

COS

Longth of intorvitw

I  I I I I Minutti
d. Faeility eontroi rHimbar

ooTI

a. Inmsts Itna number
{from NPS02)

ooTl

f. FACILITY IDENTIFICATION fName of factffry^

f. Interview etatus — Mark (Xi one boM

ooal 1 □ Interview
Noninterview

TYPE A • Eligible for sample
Not interviewed because —

2 D In court
9 D Released on or after sampling day4 □ Inmate refusal - Give reason^

s G Administrative refusal ~ Give r99$on,

sG Other - D9$erib9 i

f G TYPE C ' Ineligible for sample Inadvertently selected because ~ Give reason,

For »n
type A'i
complete

> it9mi 1.
is. or 2b
§nd 39 in
Soction i

INTRODUCTION — Hello, I am fVour namel from the UnKed States Sureau of the Ceneue. Here le my
Mentlfleatlon card. We are taking a voluntary eurvey of Inmatee here end In prieone
all over the country for the iureau of duetlae Statlatlee. 1 have eome gueetlone I
would like to oak you. (Offer inmate feRer.f

Notes
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SMtlon 1 - INDIVIDUAL CHARACTERISTICS

1. S*i 10201 iDMal«
2 Q Female

2 ■. What la your date of birthf

rpiii
M?nth Oiy Vtir

xDOon'l know

b. That mtkti your sga (From aga varificalion
ehart-eard A)T [oari m Age

3 a. What la your race?
SHOW fLASHCARD B

low] iDWhita
2 □ Black
)□ Aaian. Pacific lalander
4 D American Indian. Aleut. Eakimo
I□ Other - Specify,

b. Are you of Spanlah or Hlapanlc origin? 1 024 lOvea
sGno

Are you now married, widowed, divorced,
aeparated. or have you never been married?
Married tr^ciudes common law. Separated does
NOT include separations due to imprisonment.

Mark fXI only one

noail 1 □ Married
2 □ Widowed
)0 Divorced
4 □ Separated
sO Never married

Now I am going to aak you about military aervlee.
So. Did you ever serve in the U.S. Armed Forcee?

1 □ Yea - Mark "Militory" in item 4 on FLAP and
ask 5b

2 D No — Mark "Never in militsry" in item 4 on
FLAP end ekiptoB

b. Were you stationed In Vietnam, Laos, or
Cambodia; In the waters In or around those
countries; or did you fly In missions over theaa
areas sfter August, 19647

|027l 1 OYos
sDNo

c. In whet irench of the Armed Forces did you serve? ^
iMosr recent oniyi <

I

Mark iX) only one

10 Army (including Army National Guard and
Army Reaerve)

2 □ Navy (including Naval Reserve)
sOMarlfte Corps (including Marine Corps Reserve)
4 □ Air Force (including Air National Guard and Air

Force Reserve)
IO Coast Guard (including Coast Guard Reserve)
• □ Other - Specify^

Sa.Whe If? (Most recent only)
Memk Y44r

Dote of most recent entry

b. When were you diecherged? (Moat recent only)

reiel
M0nt^ Veer

Date of most recent discharge

*□ Still in military service - Skip to Be

7. Whet type of discharge did you receive?
(Most recent on/y>

Mark (X) only one

Notes

eiD Honorable
otD General (honorable conditions)
osG General (other than honorable)
040 Undesirable
esG Bad cortduct
osG Diahortorable
orG Medical
f rG Don't krtow

Page 2
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SMtlon 3 - VICTIM INFORMATION

INT£flV/£W£B INSTRUCTION

R.Ur tn FLAP ii«m 3 and comaara •nlry with ganaral oHenaa catagorias listadbalow. lloHante antarad tn
FLAP ii^m 3 fits ena of the cffensa rypas listad balow. mark tha box next to tha appropriata offansa eAteBotv
.nHnnZTn^.l,,hlnt^ top of page IS. If the offense in FLAP item 3 doaa not M one of the
ci A p iFAm t ?if e nnm of the of^pns0S Hsttd OP the ctfd. If it does. tnerk the Chher cnme bOM below end
continue with the Intreductlon on the topofpaga f MamMfPif?!^}?
genersi cetegories below nor one of the offenses listed on the VIewn Moemstton CM tCAfto oi mern
the "No metch found" box end ekip to item 44e on pege 17.

□ Assault
□ Battery
G Child abuse
G Homicide
G KidnappinQ
G Mar^slaughter
G Mugging
G Murder
G Rape
G Robbery
G Sexual crime
G Other crime (from VICTIM INFORMATION CARD - CARD D)
G No match found — Skip to item 44a on page f 7

NOTES
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•Milan 4 - PAST INCARCtRATIONS

the first tims? 1 270 1 Age

b. How Old wera you whan you ware first aantancad
to confinament ? lit' 1 Age

45a. Have you aver bean placed on probation, oithar
as a Juvanlie or as an adult?

|m]
1

1 □ Yti
j □ No - Skip to rtem 46a

Jttj]
1
1

0 □ Nono — Skip to hern 45e

Number

C. How old were you the first time as a Juvenile? rnn Age

d. For whit otfiniii win you plaeid en probation
that tint tlmi7 Anyothin? iTtT]

jrin
I

I
riitl
I

ritTI

n

How many times have you bean placed on iliol 0 G None — Skip to item 46a
probation as an adult?

1

How old were you the first time as an adult?
Age

g. For what offaniat war* yeu placad en probation
that first tima as an adult? Any othara? rnn

I

jttti

46a. Did you avar sarva tIma for drunkannaaSi i .
vagrancy, loltaring. disordarty conduct, or traffic iiiU
offansas? Do net include driving while intoxicated. '

y □ Yas
2 O No — Skip to /tarn 4 7b

b. How many times as a Juvenile? ITsT] 0 □ Nona

. Number

e. How many times as an aduK?

Sat items 46b and c

r»iri 0 D Nona

. Number

Add the numbers in items 46b er>d 46c and
enter number here,

.Times

47a. Other than the iRfgd number entered in Cheek Item Yl
times you Just told ma about, did you ever serve
lima before /Read date from FLAP item 51 for any
other offenses? Include driving while Intoaleated.
NOTE; "Serve time" means mmate was sentertced

to a jail, prison, or other correctional faciiiiy

y C Yes - Aik Hern 47c
» □ No 1
7 M Don't know f Skip to Cheek ftem 2

b. Did you ever serve time before (Aeed date from FLAP
Item 5/ for any other offenses? Include driving while
intoxicated.
NOTE: "Serve time" means inmste was sentenced

to a |Sit. prtson. or other correctional facility

*7771 y
'  3
,  7

i-Y«.
C No TZ Don't know / "> """ '

C. Hew many times as a Juvenile? "nri 0 3 Nono

Niimbar

"nn 0 _ Nont

Numh.f

>S "Yes" marked m Item 47a nr 47h? ~ Ytt — Mirk "Prior ineireirition" in FLAP mm 6
Add ih, numbiri in itfin 4 7c ,nd 4 7d
Put (he (um m it«m 48 on pige 18.

. ^

— H, - ) Mirk "No prior ineircirition ■' ,n
— _ ... > FLAP ilim 6 inO jkip to Item 50— Don t know/

Page H
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••etion 4 - PAST INCARCERATIONS - CentlniMd

48. Enter the total number of
times th« inmate served ilme
from items 47c and 47d.

.Total number

fWTEft weWEfl fNSTRUCTION FOR ITEM 49: PASTINCARCERATIONS »hould be rtporfd »nd rtcordtd in
reverse chronological order, i.e., most recent incarceration prior to the present one; then the incarceration prior
to that lit anyl; working backwards to the inmate's earliest incarceretion. including incarcerations as a juvenile.
Ask Hem 49a for each of the incarcerations rntficeted in item 48 before asking item 49b for the most recent
incarceration and so.on.

2fid MOST RECENT

You told me that you aerved
time (Read from item 4dl times
before (Read date from FLAP
item SI,

I am QoInQ to aefc you about
each of the timea. atartln9
with the last time.

49a. For what offenaee did you last
serve time? Any ethers?

The time before that? lEtc.)
Any others?

NOTE; Be sure to record all of
the offenses for each of the
incarcerations listed in item 48

LAST TIME

2fS )12

2te Its

2t7 S14

2tl lit

2tf

ASK 49a FOR ALL INCARCERATIONS FIRST

. Were you sentenced as an
adult, youthful offender, or a
Juvenile?

1 D Adult
2 ̂  Youthful offender
3 C Juvenile

1 D Adult
3 G Youthful offender
3 G Juvenile

. To what type of facility were
you sentenced?

SHOW FLASHCARD E

Mark IXI only one.'
If more than one. mark the one
where the most time was served.

1 G Local
2 □ State
3 G Military
4 G Federal
• G Other ~ Specify,

1 G Local
2 G State
3 G Military
4 G Federal
I G Other — Specify

7 ui Don't know 7 G Don't know

. When were you first admitted
to thet fecility? Month Vtit I Skip to^ Check

ItemAA

Month Y..r 1
i  1

I Skip to
i Check
I  ItemAA

I G Don't know IG Don't know
, How old were vou whan you
were admitted? .Age

X G Don't know
Age

X G Don't know
CHECK M
STEM Air S«t ittm 494 M appreeratt column.

Is more than one offense
entered?

G Yea — Ask item 49f
G No — Skip to 4Si, page 20

G Yae - Ask item 49f
G No • Skip to 49i. page 20

49f. Of the (Read offenses from item
49ai which had the longest
sentence?
NOTE Enter only ONE offense. If mere
thin one sentence with the same
length, enter the first mentioned and
mirk "Same length" box.

m^i
X G Same length X G Same length

Minimum Maximum
or flat Minimum Maximum

or flat

Yra. rioTl in\ Yra. rnn Vr.

Moa. FioTI Mn« § Mps. [HE! Moa.

Days fiiT) Days «l] •  Days QTT] Days

g. How I

NOTE. If the inmate gives a
range of length, for example 0 to
10 years, enter 0 under
"Nlmtmum" and 10 under
"Maximum or flat."

tf rhe rnmare gives one number
iforexamp/e. 5 yearsi. enter it
under "Masimum or flat."

[3^
I 301 I

I ill I 1 Z Lit,
2 _ Life plus idditiond ytir,
1 _ Otith
7 _ Don't know

y G Life
2 G Life plus additional years
3 G Death
7 ^ Don't know

>  CONTINue WITH ITEM 49h ON PAOe 20..
Page 18
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••etton B - PRISON ACTIVITIES - Contlnuxi

S3a. Do you h«v* a work atilgnmant HERE? iTTn ' DY"
□ No — Skip to item 54*

b. What la tha aialgnmant?

NOTE. If more then one. mark the eteign-
ment with the most hours.

[  I 01 O General ianltorlal duties Icleaningi
(  02 □ Ground or road maintenance

03 D Food preparation or relatad duties (kitchen.
I  bakery, butchery, etc.)
'  04 D Laundry
!  OS C Hospital, infirmary, or othar madical services
'  OS 0 Farming/lortttry
!  or □ Goods production
I  OS □ Othar services (library, stockroom, store.
I  office haip. etc.)
'  OS □ Maintananca or repair
I  10 □ Othar - Specify,

JmT]
1

t

X □ Don't know

nn
1

1 □ Yet
2 G No ~ Skip to Item 53f

•a How much?

WOTF. Enter ONLY whole doU»f
amounts in the "S" box and cents
ONLY in the "C" box. Also, mark the
time period which pertems to the
amount entered. 551]

I

1

I
1

» 1 |Per
AND/OR

CZI « Per
1 D Hour
2 OOay
3 DWeeit
4 0 Month

f. (Other then money), do you foeeive
anything for the work like time credHe or
other prUllegee?

pa 1 □ Yes
2 □ No - Skip to item 54a

g. What do you raeaiva? Anything alsa?

Mark tXI ell thst epply

NOTES

sss I 1 O Good/gain time
1 4 1 □ Cigarettes, food. etc.

3 □ Eatra priviieges
4 □ Othar - Specify,'i

7 O Opn't knew

Page 2^
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PQWt 7r I
S«etlofi 6 - tOCIOf CONOMIC CHARACTiRISTICS

Thii group of qutttlont eoncomt your
•dueition, omploymont history, and
your Incomo.

54a. Whit is ths highsst grsds of school you
•vsr sttsndsd bsfors your admission on
<R9»d date from FLAP iism 2l7

M$rk (Xt only on#

NOTE: If inmBte rBsponds with "GED"
or "High school odutvtloney". 6s surs
to msrk box 13 "GED".

i teo I 00 □ Nsvsr sttsndsd or kindsrgsrtsn - Sktp to rtsm 55
ELEMENTARY

01 G First
02 □ Sseend
03 □ Third
04 G Fourth
01G Fifth
05 G Sixth

JR. HIGH

07 G Stvsnth
01G Eight

HIGH SCHOOL

OS G Ninth
10 G Tsnth
11 G Eisvsnth
12 G Twslfth
dGGED

COLLEGE

u G Frsshmsn (Itt yssr)
It G Sophomors (2nd yssr)
IS G Junior {3rd yssr)
17 G Senior (4th yssr)

GRADUATE SCHOOL

IS G 0ns yssr
IS G Two or mors yssrs

b. Did you eompl.l. that grad.7 iiTl 1 Q Yss
a G No

55a. Havt you attandad any aehool tinea your admlaalon
to pri.on on iA.Jd dtit from FLAP iltm 2lt

giT] 1 G Yss — Ask (tsm 55b
2 G No - Skip to itsm 56s

b. What kind of Bchc«l7

Mirk (XI til that ipply

nn 1 G Acsdsmic
•  2 G Vocational

3 G Othsr - SpPCify^

CHECK G "Acadsmic" marksd - Ask itsm 55c
D Only "Vocational" snd/or "Othsr"

marksd — Skip to itsm 56s

5Sc. Hava you complatad any gradaa atncaTOur
admlaalon on (Read data tram FLAP iltm 217

SS4 1 * 2 Y**
2 0 No - Skip to itsm 56s

1  1 1 ffntsrviswsr: fntsr spproprists two-digit
SSS 1 1 1 1 cods from antwtr (ist in itsm 54s/

56a Durihg ths month bsfors tRssd dsts from
' FLAP (ism SI, did you hsvs s Job or a
businsss?

Tm iGyss
,  2 G No — Skip to itsm 57s

b. Waa It full tima or part tlmo7 ^ ' H 1 Skip to iiam 59a
2 C Part tims /

57a. Wsrs you looking for work st thst tims? sss i • — Y** ~ Skip to »fsm 50
jCno

NOTES

Paot 28
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•action • - SOCIOECONOMIC CHARACTERISTICS - ContimMd

57b. Whci were th# rcctont you woron't iMking lor
work at that Hma? Any othar raaaonT

Mark (X) til that apply

I ttf I I □ Ballavad no work available in lina of work or area
I  , a □ Couldn't find env work
'  1 □ Lacked nacataary achooling, training
I  ikilli, or axperienca
I  4 □ Etnployert thought too young or too old
I  i □ Othar paraonal handicap in finding Job
'  e □ Family raeponalbilitiaaor couldn't arrange
I  child care
I eao I 7 □ In scliool
I  • a □ in health, phyaical diaability
I  t □ Didn't need a job
leti I 10D On welfare
I  • 110 Wagal activltiat

It D Oldn't want a job
iTajn ijDOndruga/alcohol

•-□other-Spaelfy,

It D No apacifio raaton

£HECK^
9TCMCC' Is mort than ona raason marktd in Itam S7b7 < □ Yaa — Continua with it9m 57c

□ No — Skip teitam 55

57Ce What was tha moat important rooaen? ^ m naaton numbor from itam 57b
58. Bafora your arraat on IttgBd data from PLAPitttn

Si whan did you last work at a |ob or bwalnoaa
lasting at laast 2 eonsaeutiva woaka?
Exclude work dona whiia in prison or on work
release Exclude work dona batwaan data of
arrest and date of prison admission.

5E]
Month Vosr

1
Data must ba aarfiar than
data in FLAP itam 5

0 O Navar workad at ail
1 □ Navar worked 2 ■ '

eonsaeutiva waaks
Skip to ChBCk /tarn DD

59a. How long did you work at this Job or bualnaaa? ,2iU

25]

. Yaari

. Montha

. Waaka

b. What kind of work ware you detngT IFor
eiample, maehlnlet, eaoratary, ato.l TtTl

(Refer to FLAP item 81
la "Prior incarceration" marked?

□ Yaa - Skip to itam 00a
□ No - Skip to itam 61 a

60a. Sefore (Read date from fLAP itam Slevara you
free et leaat 1 year?

rjjol 1 G Yea - Skip to itam 0 la
:— jgno

b. How many montha ware you fraa?

NOTES

I,,, I 1 Q Laaa tfian 1 month — Skip to itam 63t
I  2 □ 1 month or more
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Section 6 - SOCIOECONOMIC CMAWACTSmSTICS - Contlnuod

60c. During that time, did you roeoivc any
mon«Y from —

Read categories

Mark iXi all that apply

jhd -a Wofloo ortd Hlorloo?

03 C Social Sacurlty or otfiar panslent?
(o.g.a votoranta S8U7

03 □ Walfara« charity?

' >131 o« □ Unamploymant Inaiiranca
'  companaatlon?

osD Family or friandi?

oe □ lllagal Incema?

Tin 07 O Edueatlon schdarahlp or grant?

09 □ Anything alaa? — Spaeify^

d. What wat your uaual monthly Ineoma
during that tima?

SHOW FLASHCARDF

Mark (X) only one

; tn [ 00 0 No income — Skip to 63a

01 □ Ill 11 - • 99

02 D Ibl 100 - 199

02 □ lei 200 - 299

04 □ Idl 300 - 399

osD lal 400 - 499

0.0 HI SOO - 599

07 □ igi 600 - 799

01 □ Ihl 750 - 999

01 O (il 1.000 - 1.199

loO III 1.200 - 1.499

Ikl 1.500 - 1.999

.20 (II 2.000 - 2.499

12 O Iml 2.500 - 4.999

Inl 5000a 7d ovar

07 □ Don't know

»  Skip to itam 62a

NOTES

Page 30
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SMtlon 6 - tOCIOtCOWOMIC CHAHACTtWItTICS - Centlniwd

61 a. In Ih* y»if balort (Bitd dsie from FLAP itom SI
did you roe§l*» ony monoy from —

Pttd categories

Mark IXI all tfiit apply

{"iin 01 □ Wast* and talorloa?
0] □ toelal •oeurtty or etiior ponslontf

la.g., votofam, tSiff

03 □ WoHoft, ehorityf

in o<C Unomploymontlnaufanca
oomponaatlonT

01 □ Family or frIafidaT

oo □ IHagal lnoefna7

ig or □ Idooadon aeholattMp or rontf
or □ Anytltlfid alaaT - Specify^

61b. Which category on thla card rapraaantyiour
TOTAL Income during the year bafora (Head
date from FLAP item SIT

SHOW FLASHCARD a

Mark IXI ortly one

ooG

01D
03 □
03 G
o<G
01G
oaG
orG
oaG
otG
10 G
iiG
iiG
uG
..G

No income — Skip to 63a
la) »1 - <999
Ibl 1,000- 1.999
(cl 2,000 - 2.999
Id) 3.000 - 3,999
lal 4.000 - 4.999
(II B.OOO - 9,999
Igl 6.000 - 7.499
(hi 7.900 - 9.999
(I) 10.000- 11.999
Ijl 12.000- 14,999
Ikl 19,000- 19.999

(11 20.000- 24.999
(ml 29.000- 49.999
(nl 90.(XX> and ever

trG Don't knew

6 2 a. Juat before your arraat on IRead data from IFLAP Item 51 ware you aupporting anyone ' '
alee baaldaa youraalfT |

I G Vaa
3 G No - Skip to Item 63a

b. How ma
. Paraoni

e. (What waa thalr/What waa the paraon'al
ralationahip to you7
Any othara7

Mark IXI all that apply

yain 1G Huaband/Wila
3 G Children
3 O Parent
4 G BrotharfSiittr
IG Other relative
a G Non-ralativa

d. (Are any o( tham/la the paraenl now racalvlng Ttil 1 G Yea
iBSon't know) Skip """"' 83a

g. How many7 . Pariont

, Don't know

f. (Ware thay/Waa the paraoni racalvlng thla
aaaiatanca bafora you ware arraatadf JH] 1 ^ Yt»

jC No
7 □ Don't know

Page 31
•i«M«.aj Jt j; |a
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•Mtton 6 - SOCIOECONOMIC CHARACTiKISTICS - ConSmMd

63a. Who aid you llvo wtth moot of 6)0 6mo you
flrewing up7

Mark (Xi only ono

If more then one re/etfve or group of rolativat,
mark the category that descnPes the eloaeat
blood refetitre^s^

lot> I t □ Mothfr only
■  3 G Fother only
t  3 □ Both mother and father
■  4 □ Grandparents
I  I O Other relatives (including stepparents)
'  s G Friends
I  7 G Foster home
I  • s G Agency or Institution (including religious institution)
I  s G Someor>e else - Speeifyj

b. How many brothers and aletere hava you had?
(Include step and half brothers and alatars) . Brothers and sisters

e G None
X G Don't lcr>ow

64a. Has anyone In your Immediate family avar
served time In a Jail or prison? t □ Y.t

1 □ No >
> □ Don't know f Skip to item 65a

b.Who? Anyonaelae?

Mark (XI all that apply

SSI I I □ Spouse
\  • 3 □ Mother
I  s □ Father
I  4 G Child
I  s G Brother/Sister (includes step and

half brothers and sisters)

Is P.s S marked In item 64b? 1
1

□ Yaa — Ask hsm 64c
□ No - Skip to itam 65a

64c. How many brothara ha*, aarvod tima? Ilncluda
atap and hall broth.ral

1

!"'oo1 Rrnth.t. urwif tim.

d. How many alatara hava aarvod lima? Ilneliida
at.p and half alatara) ricTI Si.f.r. tlm.

65ai. War. you aver phyaleally ar aaxually abuaad
BEFORE age 16 by an adult?

IAn§dultit*p*rton21 r**" M or eUw.l

pioTI
1
1
1
(

1 □ Only phyaleally abuaad
1 □ Only aaxually abuaad
J D Both phyaleally and aaxually abuaad
4 G No
• D Refuaad

S..it.m2b.pag.3. 1

1
1
1

□ iran";'""'}
G 17 or less ~ Skip to Cheek Item GG

SINCE age 167 rioil
•

1
1
1
1
1

1 G Ortly physically abused
3 G Only sexually abused
3 G Both physically and sexually abused
4 G No
s G Refused

1 WlMiTfj ''
Is box 2. "Children" marked?

1
1
1

G Yes — Skip to Item 66b
G No ~ Ask Item 66a

r?ori
1

1 G Yes
3 G No — Skip to item 66a on page 34

b. How meny children do you have?
i 70« 1 ChUdren

c. (What are their ages/What le the ehild's agaj?

NOTE- for any child lesa than one year
old. enter "Von "yearseld"hna.

If more than "6" entarad in Ham 66b.
list the SIX youngest.

• ml

'Ton

•"ton

Ag.t of childron

Yoori old

Yoon oM

Y.ori old

Yo.rt old

Yoon old

Yiifl old
CHECK ^
atEMMH

Page 32

Ar. any childrtn undtr IB' uj Yts - Continut wttfi lltm 67«
Z No - Skip to ittm 68. on ptg. 34
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«tetlon 6 - SOCIOECONOMIC CHARACTERISTICS - CentlmMd

Nowr I h«v« • f«w qiMttlont about your (ebildrofi
who ara now undar 18 yaart of aga/ehildl?.

6 7a. fWara any of tham/Waa tfta child) IMnq wHh
you juat bafera your currant Incarcaratlon? ■TTn 1 □ Yea

I  J □ No
b. Did you have laaal cuatedy (of any of ttiaaa

childran/ of tha c hHd) Juat before your currant li
carcaratlon?

ITTTI I □ Yaa
'  a □ No ^
\  7 □ Don't krtow / Skip to ittm 67d

C. 8inea your arraat on (Aaad data from FLAP itom 5)
haa a court ordered your (chlldran/chlld) placed In
aomaona alaa'a cuatody?

1 □ Yaa
I  a □ No
'  7 □ Don't krww

d. Who (ara thay/la tha child) living with now7
Mark (Xi oil rhar tpply

|77a1 I G ChHd'a mother/ father
CNId'a grandparama

a □ Parant(a) of ehild'a mother
a □ Parant(8l of ehild'a father

I  4 □ Other ralativaa (incJuding atapparantal
\  iOFrianda
I  a G Foatar home
! 7ia I 07 G Agency or inatitution (including religious institution)
I  • OS G AloneI  OS G Somaorw alas — Specify

i  07 □ Don't know

P. Do you plan to live with (any of tham/tha
child) whan you ara ralaaaad?

NOTES

l77n 1 G Yaa
I  aGNo
I  7 G Don't know

Paoe 33
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^P0IWI>1 Section 7 - DRUG AND ALCOHOL USE

Now 1 om going to otk you como
quottlonc about the uta of dnigt.

Ask item 66» on peges 34>-37
before completing items BSb^SBj

68a. Have you avar uaad (Neme
of drtjgll

HEROIN METHADONE OUTSIDE
A TREATMENT RROGRAFn

73o1 1 O Yes )
iDNo )Sk,pto

taTI 1 □Yas )
sDNo SSk'Pto
3 G Rafusa J

INTERVIBWER INSTRUCTION: If respondent enswered "No" or "Aafuaad" to ell drugs in 68e. skip to item 73 on
pege 40- Ask 66b Through 66/ foreieh drug with "Yes" In 66a. Ask ell eppropriete items. 66b through 66/, for one
drug before esking eny of items 68b through 66/ for the rtext drug.

68b. At what aga did you first
usa INeme of drug/7

HD V..r. n( .g.
s D Don't know X G Don't know

e. Hava you avar utad INeme of drugl
raguiariy, that la. onca a waak or
mora for at laaai a month?

Tin 1 C Vot
1 C No - Skip to Chock Ittm II

743 1 1 0 Yas
3 G No — Skip to Check Item II

d. At what aga did you start using
INeme of drugl ragularty? T"n V..r. nl .g.

X D Don't knew
V«arinfeoe

X G Don't know
Ask only if heroin used

•. About how long did you usa
haroln ones a waak or mors, ovar
tha coursa of your Ufa?

m] v....

1  Mnnth.

kEQ^aSbI ff^kter to FLAP item 3)
Is FLAP itam 3 fillad?

D Yas — Ask item 68f
G No - Skip to next

drug. If no more drugs,
go to item 69e
on pege 38

G Yas — Ask item 68f
G No - Skip to next

drug. If no more drugs,
go to item 69e
on page 36

68f. During tha month bafora tha
iReed offense in FLAP item 3/ wara
you using INeme of drugll

7m] iDyss
a □ No ~ Skip to Cheek

Item JJ

7m 1 G Yas
2 G No ~ Skip to Check

Item JJ

g. How ofian did you usa fNemeof
drug^ during that month — lasa
than onca a waak, at laast onca a
waak, dally or almost dally?

7371 1 G Lass thsn ones a waak
■  a G At laast ones a waak

3 G Daily or almost daily

74a 1 1 G Lass than onca a waak
2 G At lasst onca a waak
3 G Daily or almost daily

h. At that tima, what was tha main
aourca of tha INeme of drugl you
wara using, that Is, whsra wara

Reed eetegories
Merk IXI only one

"tsTI 0) G Straat buy?
02 G Daalar?
ki G Bought from a frland?
04 G Stolan?
05 G Olvan by frtartds or

acqualntancas?
OS G Othar aourca? - Specify ̂

Tm 01 G Btraat buy?
02 G Daalar?
03 G Bought from a frland?
04 G Stolan?
01G Qlvan by friands or

•cqualntaneas?

S7 G Unknown/Don't know S7 G Unknown/Don't know

f^kfer to FLAP item 61

Is "Prior incsrcarations"
msfkad?

G Yas — Ask item 68i
G No • Skip to next

drug. If no more drugs,
go to rtam 69a
on page 36

G Yas — Ask item 66r
D No — Skip to next

drug. If no more drugs,
go to item 69a
en page 39

68i« During tha month bafora tha
first offsnsa(s) for which you
avar sarvad tima, wara you
using INeme of drugft

TaTI 1 □ Yas
a G N 0 ) Skip to rtext
tD Don't } «'<« ffno

know J <"<«»•' potoitwn
89, en
ptflB.

7m ' G Yas
2GN0 \ Skip to next
7 C Don't > fi^yQ ffrio

know 1' go to Item
69e on
pege 36

j. How oftan did you usa fNama
of drugl during that month —
lass than ones a waak, at
laast onca a waak, dally or
almost daily?

1*0 1 1 0 Ltif thin one, 1 w(*k
1 Zj At Itiit onct I wtik
3 ^ Oiily or almost daily

7m 1 G Lass than onca a waak
2 G At laast onca a waak
3 G Daily or almost daily

^ Ask rtf ms 66b tfirough 66/ for the neer drug mjrfeed "Yes " in item 6Be. If no other drug marked "Vcs." go to item 69$. pege 38.
NOTES

^
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SaeUoin 7 - DRUG AND ALCOHOL USE - CentiiMMd

"T"S AND ILUES (UPPERS
- . AND DOWNERS USED AT

THE SAME TIME!

AMPHETAMINES (UPPERS)
WITHOUT A DOCTOR'S

PRESCRIPTION

METHAOUALONE
(QUAALUDESI

7iO 1 1 □ Yei 1
jDno

7^ 1 n Y»« )
iDNo )Skipto 7011 1 □ Yoi ) _

jDNo JSk-P'o
tORofuio

INTERVIEWER INST-RUCTION: If r§tpond»nt »n»w9e9d "No" or "Rofutod'
P9g940. Ask 68b through 66i for99ch drug with "Y9i"in 689. Askollao
drug b9for9 9tking 9r\Y of it9mt 68b through 68i for tho noxt drug.

' re oil drugs in 680. okip to itom 73 on
oroprioto itoms, 68b through 68j. for ono

HD V««r« ftf
t G Oon't know

Yaan nl mfjm
X □ Oon't know

HD Yooriofogo
X D Don't know

Tta 1 1 □ V#i
2 D No — Skip fo Chock Itom II

7»1 1 1 □ Yoi
1 □ No - Sk/ii to Clioeli (torn n

770 1 1 □ VOI
1 0 No — Skip to Chock Itom II

liiJ Vaar.
1 D Oon't know

Yuriofigo
ID Oon't know X □ Don't know

O Ytt — Aik itom 68f
0 No - Skip to ntxr

drug. If no moro drugs,
go to itom 690
on pogo 38

□ Yoi — Aik (torn 881
□ No — Skip to noxt

drug. M no ntor# dnigt,
go to (torn 68*
on pigi 38

□ Yoo — Aik /torn 681
□ No — Skip to noxt

drug. It no moro drugt.
go to itom 69i
en pogo 38

7S4 1 1 □ Yt«
2 LJ No ~ Skip to Chock

Itom JJ

tin 1 □ Yii
I □ No — Skip to Chock

ItomJJ

TtD 1 □ Yoi
1 □ No — Skip to Chock

Itom JJ

1  1 C Ltss th»n one# a w##k
2 □ At Itast one# a waak
3 C Daily or almost daily

7111 . .1 □ Ltii thin onci i wtok
I □ At (out one# I wook
1 □ Oiily or tlntoit doily

7711 1 □ Lou thon one# i wook
1 O At luit one# o wook
1 □ Doily or olmoit doily

tmI 0^ ^ StrMt bur?
02 □ D#«l#r?

G Bought from • friond?
0* G Stolon?
OS G GIvon by frionda or

oequalntoneoa?Of G Othor aourea? - Spocify^

"toTI 01 □ SiroM buyT
07 D Daalor?
0) □ Bought from o frIondT
o< □ Stolon?
01 □ Olvon by friondo or

aequobitoneoo?01 □ Othor oourooT - Spoclty^

774 1 01 □ StmM buy?
07 □ Dnalor?
07 □ Bought from a friond?
04 □ Stolon?
010 Olvon by friondo or

ooquolntancoo?
M □ Othor ooureo? - Spocify^

S7 G Unknown/Don't know 07 □ Unknown/Oon't know 17 D Unknown/Don't know

G Yot — Ask itom 681
G No • Skip to noMt

drug. If no moro drugs,
go to it#m 69o
on pogo 38

□ Yoo - Aik (torn SSI
C No - Skip to noxt

drug. H no moro drugt,
go to itom Bto
on pogo 38

□ Yoo — Aik Hom 88i
G No — Skip to noxt

drug. M no moro drugt.
go to itom 89o
onpogo38

TsT] 1 G Y#a
tGNe ) Skiptenojtt
7 G Don't > drug. If no

know 1
' go to Itom

69a on
pag# 30.

Fm 1 □ Yoo
iCNo ) Skiptorwxt

■  rHjDon't } Pn^ Cno
know] "norodrogi.

' go 10 Itom
89o on
pogo 38.

ttTI I □ Yoi
iGNo ) Skip to noxt
7 G Don't > Brug. lino

know 1 ""P™ <""»»■' go to Itom
est on
pogo 38.

jsaj « w Lass than onca a waak [rsTI t G Lass than onca a waok
2 _ At laast onca a waak I 2 C At laast onca a waak
3 _ Daily or almost daily j , □ Daily or almost daily

I70J 1 G Lou thon onco i wook
7 G At looit onco 1 wMk
7 G Doily or olmoit diily

^ Ask «r»ms 69o through 60/ tor the na*r drug markad "Yos" m ittm 60a. If no othor drug mortod "Yii. " go to itim 89t. ptgi 38.
|NOIkS
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•Mtlon 7 - ORUfl AND ALCOHOL USE - ContlniMd

68a. H«v« vou avar uaad INtmt
ot ijrugl7

■ARilTURATES
mOWNERSI WITHOUT A

DOCTOR'S PRESCRIPTION

t □ Yai
1 □ No
1 □ Rtfuta

, Skip to
noxt drug

COCAINE

1 O Y«i I
jDNo ) Skip to

'^^SPVIiWER WSTRUCTION: H mpondtnt tntwond "No" or "Miatd" to M drugg In 68o okiptoitom 73 on

68b. At what aga did you flrat
uaa (Ntmo ofdrug)7 a Yaart of aga

X □ Don't know
. Yaari of age

I O Don't know
C. Havt you avar utad fVamt of drug;

ragulariy, that ia. onca a waak or
mora for at laast a month?

ttD 1 □ Yai
2 □ No - Skip to Chock from ff

Tin 1 □ Yat
> O No » Skip to Chock Item I

d. At what aga did you start using
tN$me of drug! ragularly? . Yaars of aga

X D Don't know
.Yaars of age

X D Don't knew

EEHZuU (Refer to FLAP item 3)

it FLAP itsm 3 filitd?

681. During ths month bafora tha
fAssd offer>se m FLAP item 31 wara
you using (Nsme ofdrugif

□ Yas - Ask item BBf
□ No - Skip to naar

drug. If no more drug$.
go to dam dSs
on psgs 38

□ Yas — Ask rtam 68f
D No — Skip to ntjrt

drug. If no more drugt,
go to item 69e
on pego 38

1 G Yas
3 □ No — Skip to Chock

Horn JJ

1 □ Yas
3 O No — Skip to Check

Item JJ
g. How eftan did you usa (Neme of

drug; during that month — lass
than ones a waak, at laast onea i
wask, dally or almost dally?

1 G Last than onca a waak
3 G At laast ones a waak
3 G Daily or almost daily

1 O Lass than onca a wtak
3 G At laast ones a waak
3 G Daily or almost daily

h. At that tima, what was tha main
seurea of tha (Nome of drug) you
wara using, that la, whara wara
you gatting It »

Reed eetegoriot
Mark (X) only one

01 G ttroat buy?
03 G Daalof?
03 □ bought from a frlond?
o< G btolan?
OS G Givan by frionds or

acgualntaneaa?
OS G Othar aourea? - Spaeffyj

S7 G Unknown/Don't know
rarsTTtn££y

01 G itroot buy?
03 u Doalor?
03 G bought from a frland?
04 C btolan?
ot D Olvan by friands or

aegualntancas?
05 G Othar sourca? - Specify,

07 G Unknown/Don't know
(Refer to FLAP item 6)
Is "Prior incsrcarations"
markad?

G Yas — Ask hem $8f
O No • Skip to next

drug. If no more druge,
go to item 89e
on pege 38

G Yas — Ask item 68i
C No - Skip to ne*i

drug. If no mere drugt.
go to itam 6Sa
on paga 39

681. During tha month bafora tha
first effansaisi for which you
avar sarvad tIma, wara you
using iNeme of drugit

1 G Yas
sGno
7 G Don't

know

Skw to najrt
dnig. If rto
more drugt.
gotoitom
o9e on
pege 38.

Tm I z v.t
I  I ^ No

7 C Don't
know ,

J. How oft.n did you y.o INtirn
ol drugi during that month —
lot. thin onco • wook. It
li.ft onco I wook, dolly or
olmo.t dolly?

Skip to near
drug, lino
mot. drug,
go to ittm
69s on
psgs 38

;'»» 1 ' — Looi thon onco o wook
1 _ At looit onco 0 wook

I  1 — Oolly 01 olmoit doily
I

I — Loot thon one. I wetk
1 _ At loost onct I wolk
3 Z Dolly or olmott doily

k  Alt

NOTES

Itsms 68b through 68i lor ins nsst drug morkod ■f,, ' m rttrn 68s. If no othor drug msrksd "Too," go to Itsm 69s. psgs 38.

Poge 36
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••ctien 7 - DRUQ AND ALCOHOL USE - CMitlniMd

■ *D PCS MARIJUANA OR
HASHISH

7»s 1 1 !D Yti )
jDNo )Skip to
3 ZR.Ius.

ioi 1 1 0 Vii 1
jDNo )Skipte
sDRifuiil""""'"'

111! 1 □ Yii
1 □ No
1 □ Riluti

INTERVIEWCR It^STRUCTION:
page 40. Ask 68b through £8y Ic
drug betora taking tny ofittmi (

nipendant tnswtrtd "No" or "Retuiod" to ill druoi in 6Si tkto lo item 73 on

22Ll Vsart n( aga
* Lj Don't know n D Don't know k □ Don't know

7»T 1 1 □ Yet
a C No — Skip to Cheek Uem II

sot 1 1 D Yes
a □ No - Skip to Check Item II iHl 1 □ Yii

1 □ No — Skip to Check Item II
Yf on of age

K D Don't know * G Don't know
513 Vaara nf mg.

* □ Don't know

C Yes — Ask item 6Sf
□ No - Skip to next

drug. If no more drugs,
go to Item 69e
on pege 38

□ Yes - Ask Hern 88f
D No — Skip ro neirf

drug. If no more drugt,
go to Item 69i
on pege 38

G Yii — Ask itsm 601
D No — Skip to item S9i on

pege 38.

T99J i^Yes
a □ No - Skip to Check

Item jj

iOll 1 □ Yfi
1 C No - Skip to Check

Item JJ

TTTI 1 □ Yds
1 □ No — Skip to Check

*001 ' — Less then once a week
a ^ At least once a week
a Z Daily or almost daily

*"* 1 .1 C Liit thin enci i WMk
> □ At liiit onci i WMk
1 □ Dilly or ilmoit dlily

0101 1 □ Ltu thin onoi i wHk
1 □ At Nist ones i wiik
I 0 Dilly or ilmost dilly

*011 01 L_ Street buy?
oa Z Oeeler?
oa w Bought from • friend?
o< Z Stolen?
OS w Given by frfende or

eequelnteneea?
08 _ Other aouree? - Specify^

iiol « □ SlTMt buy?
01 c OMiwr
01 D Sought from s frlotid7
o< □ Slolonr
Oi C Olvon by frlontfi or

oegutlntoneoi?OS □ Othor ioureo? - Specify^

ot Q Sirool buy?
01 □ Ooolor?
01 □ Sought Irom o frlind7
oa □ Slolonr
01 □ Olvon by friondi or

oequolntinciiT
OS □ Othir iouretr - Specify ,

»

t7 Z Unknown/Don't know 17 □ Unknown/Don't know 01G Unknown/Don't know
C Yes - Aek item 68i
C No — Skip to next

drug If no more drugs,
go to item 69e
on pege 38

□ Yh - Aek Item 681
D No — Skip to next

drug. If no more drugt.
go to item eSe
on pege 38

G Yii — Ask item 68i
G No — Skip to item 69s on

pege 38.

toal 1 L Yes
aZNo ) 5k/pronex(
7 Z Don't > 8rug. If no

know J '"Ortdroga,
' go to item

€9§ on
psge 38.

iTTI 1 □ Yii
1 □ No 1 Skipterwit
'□Don't J drug. If no

know I nwodrogi.
' go to item

89i on
page 38.

iiol I G Yii
*5!!° 1 Skip to item esi7 lj Don't > on pege 38.

know )

•03J T _ Less than-once a week raTTI » 1_ lets then once a week 1
3_ Ai t.stonMiwftk jZAtHMtoneiiwMk
J _ Di.lv or timoit di.ly j , ^ Di.lv or ilmott dilly

1

^ < G Liss thin onci i wosk
1 G At liitt ones i Wiik
I G Dilly or ilmost diily

y A.k esb through 68, tor th, n,« pru, mtrktP ■V,," ,„m eSl llhoothtr drug mtrktP "Yttrgo to h.m 6St ptg, 38

1-
ftS' 37
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••etion 7 - DRUO AND ALCOHOL UtE - Continuail

69a. Hav* you ovtr dovalepod a dapondanca on druga? 17771 1 DYai
1 □ No1 □ No •»
T □ Oon't know J Skip to itam 70a

b. Which druga7 Any othara?
Mtrk (XI §11 th§t §pply
If n§e§ts§rY. r§§d e§t§gori§t

rim
t •
I
I
I
I
I
I

liiT!

1 □ Heroin
I □ Methadone
3 □ T't and Bluet
4 □ Marijuana or Hashiah
I □ Amphataminai (Upptri)
• □ Mathaqualont (Quaaiudas)
7 □ Barbiturataa (Oownars)
• □ Coeaina
tDiso

loDPCP
•  11 □ Othar — Sppcify,

c. How old wara you whan you firat davalopad a
dapandanca on druga?

1
"i

5H]
1
1

Ymmn nlit

« D Oon't know

IR§f§r to FLAP itmm 4i
1 G Y.i

Is "Military" markad? 1
1

□ No — Skip to hem 70*
69d. Old you davalop a dapandanca on druga whlla In

tha military aarvlea? fim
1

1 □ Yoi
1 □ No

70a. Hava you avar participated in a drug abuaa treat- |isn 1 □ Y*i
> □ No - Skip to Chtek lum LL

b. How many timaa? nm ,  Tima* af^fnilfrt

C. During tha month bafora (Rt§d off9ni§ from FLAP
itam 31, wara you In any drug abuaa traatmant
program? 1

1

1 □ Y** — Skip to ittm 70*
I □ No

d. Was your moat racant participation In a drug
abuaa program whlla you wara aanring tima?

1

nm
1
1

1 D Y*>
I □ No

fPafara to tha program in which parson was
most racantiy involved)

iim
1
1
1
1
1
1
1

1 0 Yti

' nn" .ia 1 Skip te ittm 7U7 □ Don't know f

f. Was tha moat racant program a mathadona
maintananca program, anothar typa of drug
maintananca program, or a madlcal withdrawal
program?

Mark IX) only ona

nm
1

1
t
1
f
1
1

1 C Mathadona maintananca
3 0 Othar drug maintananca
3 0 Madicai withdrawal
7 □ Don't know

71a. Arc you atlll participating In this program? nm
1

1 □ Yas - Skip to Chock ftam LL
2 □ No

b. For how long did you partlolpata In tha traatmant
program? na

Jim
v..»

Mnntha

nm nawa
•

1 K C Don't know
C a Whan you laft ihia program, had you aomplatad

traatmant, or did you tranafar to anethar druf
program, or did you laava without eemplatJiif
traatmant?

I C Comptctod uutmont 1 _
j □ Tt.n.(.n.d I Skip to Cheek (t.m LL
3 u Laft without eomplation

d. Why did you laava tha dr
compiating traatmant?

am without 01 h. Arrastad/incarcaratad
03 □ Parolad
03 Z Eacapad
oi "Z Raiaaiad from paroia.'probation
01 Z Raiaaiad from priaontiaii
o« Z Quit'didn't iika program
07 _ Othar - Spteify

Page 36 (OAMkynil ••
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••etien 7 - ORUQ AND ALCOHOL USE - CantbHMd

CHECK .

ITEMU Is FLAP Item 3 filled? D Yes — Asfc ftem 72a
□ No — Skip to ttom 89a

728. Were you under the Influence of drufs et the
time of the (Read offense from FLAP item 7

i e«o I I D Yes
a 0 No - Skip to item 73

b. Whet drugs were yew under the Influence of 7
Any otheri7

Peed eatagorias if neeessery
Mark (Xi all that apply

I D Htroin
3 D Mithadont
1 □ T'( and Bluaa
4 D Marijuana or Hathiah
I □ Amphatamirwt (Upparal
a □ Mathaqualena (Quaatudaal
' □ Barbiturataa (Oownara)
I □ Ccealna
tOLSO

10 □ PGP
II □ Othar - SptcHy,

Notas

Page 39
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•action 7 - DRUQ AND ALCOHOL USE - Contlnuad

Th*ss qu«itient are about uoual drinking
habltt during tha yaar boffora tha (BttO o//anta
from FLAP Hem 3).

7 3. Did you drink alcohol at all during that pariod?
mTI 1 DY"

2 Q No. didn't drink during that
pariod — Skip to item BO

i □ No. don't drink at all • Skip to item 89*

7 4. Did you drink — (Peed cetegohea. peuae for
response ro each beverage, i

Mark (Xi aU that apply

"iTTI 1 G Daarf - Atk item 75a-b

2 G WbiaT — Ask item 70a-b

3 G Uqwor? - Aak Ham 77a*b

75. BE5R rni] y G Every day
2 G 3 or 4 days a week
2 G1 or 2 days a weak
4 G 3 or 4 days a month
s G About onca a month
s G Occasionally, that

is. less than once a
month

. During tha yaar before tha
IPead offense from FLAP Ham
31. how often did you uaually
drink (Aleoholie bevarageif
SHOW FLASHCAPD H

7io1

TiTI

m

b. On tha avaraga. about how much fRead
alcoholic bavaragal did you paraonaily drink
at ofia timaf

. Quarts

. Six-packs

. Cans/bottlas

. Glasses

76. WINE S47 i y G Every day
2 G 3 or 4 days a weak
3 G 1 Of 2 days a weak
4 G 3 or 4 days a month
IG About onca a month
• G Occasionally, that

is. lass than onca a
month

S83 I

s^

HD
HD
nn

. Fifths

. Half gallons

. Gallons

. Glassas

. Liters

77. LIQUOR EE 1 □ Evtry divI □ 3 or 4 d.y. . wMk
1 □ 1 or 3 day. ■ wnk
. □ 3 or 4 day. a month
I □ About onca a month
a □ Occaalonally, that

ia, laaa than onca a
month

sa
Ju]
ssol

mTI

na

.Quarts

. Fifths

. Fints

. Half pints

. Drinks/sho

78a Did you usually drink alone or with otharsf
Mark (XI tha moat fraqteant

[aaj] 1 Gaiotw
2 D With others

79a Where did you usually drink ?
If more than one raaponaa. mark (XI only tha
moat Irequaryt location

01 G At home
02 G At a friend's house
03 G On a street (rwt in a vahiclal
04 G In a vehicle
ot G in a bar/tavarn/inn
oe G In a private club
or G Other place - Specify

NOTES

*age 40
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^ - DHUO AMD ALCOMOt USE - ContliHwd
80. Nav* reu ntrda*(lop*da dapandane*

en alcohol7 imTI 1 □ Yai
I  iDNo ■»
[  J □ Don't know J 'o I'tam 84

81. Howoldwarayouwhanroufhatdaaalopada
d*p«nd«ne« en eleehelf

CHECK
ITEM MM

Ttart eld

K O Don't know
(»9f9rtoFLAPit§m 4t □ Vti — Continue with ittm 82

lJ No — Skifi to Horn 83a
1$ 'Military" marked?

82. Did you develop
In the miiiury eenrlee? itiTI I □ Yea

iONo
orlille

Mmclpatad In an al.ahel abuaa
treatment progrom? iial 1 □ Yea

a □ No — Skip to #fem 84
b.New many timea?

53 Timea enrolied
X □ Don't know

a'b«^'r.trn;VrS;r'a"? Izo] I □ Vat
iONo

• mi.*.' Mi? °.I *•" Petlelpating b.moat reeentlyr izD □ Detoxification only
2 D In-patient (live in program)
3 D Out-patient (run by alcoholiam treatment facility)
* □ Self help (Alcoholic Anonymous, church

groupa. etc.)

Mark iXt only one

• □ Other - Spocify

84. War. you undarlha Inlluanea ofaloohel attha
tima of tha IRtta ofltnu from FLAP Rtm 38 I urn- Atk Itam SSa

1 □ No - Skip to lum 89*
NOTES

:: ft

Page 4i
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•aetlan 7 - ORUO AND ALCOHOL USE - Cantlniiatl
NOTE: Aek ALL cetegonetm Item 85e first. Then esk item 85b for eeeh "Yet" in hem BSe Hthmr.i.

anentry.inanyeategorvgi(tam8S6,aakirem86, ffthereit
85a. At the* lima, wara you drinking -

i'*?* •wweh (Road a/cofto//c bavaraga markad
would you My you ̂roonolly

dronh ot that dma?

ill iaar? ^iTTI 1 □ v»«
1  a O No

tnE Q„,na
Six paeka

1*^' 1 Cana/bottiaa
[2iL] Giaaaa.

(21 WinaT
JtTI 1 □ Yts

2 □ No
[mo]

[mTI

liSU Giaaaaa
I?m| ,u—

131 Uquer?
•13 1 □ Ym

2 □ No QSD Guana
Ultl KIM..

nm «...
[mT] h.„ Bi„.

1'** 1 Drinka/ahota

INTERVIEWBR INSTRUCTION: Ifogch catogory 111 •~I3) in item 85a mtrked "No," Skip to hem 89a

•ny aleehelle bavaraga Juat bafora Iha r/laatf
offtntt from FLAPium 317
(Lass than an hour - 1 hour)

I 8 7a. Wara you drinking alona or wWi otharaT
js . Houra

ati I I D Alona
a □ With othara

b. Whara wara yau drinklngr

If more then one raapenaa,
mark IXI only the laat locetion

*HI or D At homa
01 □ At a fritnd'a homa
03 □ On a atraat Inot in a vahlelal
w □ in a vahicia
010 in a bar/tavam/inn
00 □ In a privata clubor □ Othar piaca - SpeeHy^

8 8 a did you woi«h at tho timo of
'  tho lR§9d 0ff9nt9 from RLAP itom 3t f iaal 01 □ 100

03 C 101
oaO 121
o«D 141
00 □ 161
oaD 181
or □ 201
oaG221
00 0241
<oD261
II □281
or □ Don

Iba. or iaaa
-120iba.
-140 Iba.
-180»a.
-180 iba.

200 iba.
-220 iba.
-240 iba
-280 iba.
-280 iba.
or mora iba.

I't know

NOTES

Page 42
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'MM It I Swden • - HEALTH CARE

89a. At th* tint* of *0Uf admlMlon to prtMn, won you Tool , n v..
ookod If you wonlod to ic« • profotiloRSl about I""* . ̂ uV
pooilblo omotlonol or mantal hooHli problomo? I □ No

> □ Rofuiod
r O Don't knew

b. Hovo you evar ukan any madieotlon proaerlbad
by a poyehlatrlat or otlwr doctor for an arwotknial
or manul problamf

¥571 I G Vat
1 □ No ... \
I D flafuiad / '» f*" ®0»

C. Juat bafora you wara admlttad, hod you boon
uking any madlcatlon praacrtbad by a
piychiatrlat or olhar doctor for on omodofial or
mental problem?

»'» I 1 □ Vat
• nUoki □ No ... 't„d^Skiptoa □ ffafutad HtmBSt

d. Aft» admlttlon, wara you plvan attfwr the
madlcatlon you had baon taking or o aubatltuM? 551] I Gvat

1 GNo
t G flafuaad

^ Skip to Item 80t

a. Since you wara admlttad have you boon taking
any madlcatlon pratcrlbad by a paychlatrlat or
otnar doctor for an emotional or mantal proMam? 3E] I GVat

1 G No
a G Refuted

90a. Have you aver bean admlttad or aant by the
count to a mantal hotpHal or mantal health
treatment program where you atayad ovar^ht?

i5n I GVat
a G No
a G Refuted
r GOon'

'*•<' > Skip tot know J lt»m Bit

b. How many timaa?
^ 1 G Onea - Skip to Ittm BOd

K G Mora than once — Cnttr numbtr
of titnaa^

Tlmat

'' "V ""f' '?"•••« •«•? •« oncUmcIn rgsnon« of thoto hoapltalt/progromo? 222
ItoTI
52D

. Vatrt

. Montht

. Dtyt

^ Skip to Ittm Bit

d. How long did you ttay In thia
nofpltol/troatmont pfoprom? |7T51

277]
iTTTI

. Vaart

.Montht

. Dayt
91a. Since you hare bean In priaon thit time have you

had a condition or Injury that you fait naadad
modieol otltntlon?

2n] ' I G Vat - Atk ftam Bib
a G No - CONCLUDC INTtPVItW

condition or ir^ury? riial 1 □ Yet 5j~~^ a G No / CONCLUDS INTCSView
NOTES

sobvsK a ••

Page aj
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APPENDIX B

SURVEY OF INMATES OF STATE*

CORRECTIONAL FACILITIES
1986

NATIONAL PRISONER STATISTICS

INTERVIEWER NAME:.

DATE OF INTERVIEW:.

FACILITY:

INMATE: __NUMBER:.

SECTION 1 - INDIVIDUAL CHARACTERISTICS

1. SEX: DOB:

2. THAT MAKES YOUR AGE: ^RACE:.

3. ARE YOU OF SPANISH OR HISPANIC ORIGIN?

4. ARE YOU NOW MARRIED, WINDOWED, DIVORCED, SEPARATED, OR
HAVE YOU EVER BEEN MARRIED?

5. DID YOU EVER SERVE IN THE MILITARY?

6. IN WHAT BRANCH OF THE ARMED FORCES DID YOU SERVE?.

7. WHEN DID YOU ENTER? DISCHARGE DATE.

8. WHAT TYPE OF DISCHARGE DID YOU RECEIVE?

SECTION 3 - VICTIM INFORMATION

1. WHAT IS THE CHARGE YOU ARE PRESENTLY SERVING TIME FOR?
ASSAULT & BATTERY, CHILD ABUSE, HOMICIDE, KIDNAPPING,
MANSLAUGHTER, MUGGING, MURDER, RAPE, ROBBERY, SEXUAL
CRIME, OTHER?_

SECTION 4 - PAST INCARCERATIONS

1. HOW OLD WERE YOU WHEN YOU WERE ARRESTED THE FIRST TIME?
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2. HOW OLD WERE YOU WHEN YOU WERE FIRST SENTENCED TO
CONFINEMENT?

3. HAVE YOU BEEN PLACED ON PROBATION, EITHER AS A JUVENILE
OR AS AN ADULT?

4. HOW MANY TIMES AS A JUVENILE?

5. HOW MANY TIMES HAVE YOU BEEN PLACED ON PROBATION AS AN
ADULT? HOW OLD WERE YOU THE FIRST TIME?

6. DID YOU EVER SERVE TIME FOR DRUNKENNESS, VAGRANCY,
LOITERING, DISORDERLY CONDUCT, OR TRAFFIC OFFENSE?.

7. HOW MANY TIMES AS A JUVENILE? AS AN ADULT?.

SECTION 5 - PRISON ACTIVITIES

1. DO YOU HAVE A WORK ASSIGNMENT HERE?

2. DID YOU COMPLETE THAT GRADE?

3. HAVE YOU ATTENDED SCHOOL SINCE YOUR ADMISSION TO
PRISON?

4. WHAT KIND OF SCHOOL? ACADEMIC ^VOCATIONAL OTHER

5. HAVE YOU COMPLETED ANY GRADE SINCE YOUR ADMISSION TO
PRISON?

6. WHAT IS THE HIGHEST GRADE COMPLETED?

7. DURING THE MONTH BEFORE YOUR INCARCERATION DID YOU HAVE
A JOB OR OWN A BUSINESS? ^WAS IT FULL OR PART
TIME?__

8. WERE YOU LOOKING FOR WORK AT THAT TIME?

9. WHAT ARE THE REASONS YOU WEREN'T LOOKING FOR WORK?

10. BEFORE YOUR ARREST DID YOU WORK FOR AT LEAST TWO
CONSECUTIVE WEEKS?

11. HOW LONG DID YOU WORK AT THIS JOB OR BUSINESS?.

12. WHAT KIND OF WORK WERE YOU DOING?
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13. DURING THAT TIME DID YOU RECEIVE ANY MONEY FROM WAGES
AND SALARIES, SOCIAL SECURITY, WELFARE, CHARITY,
UNEMPLOYMENT, COMPENSATION, FAMILY OR FRIENDS,
EDUCATION SCHOLARSHIP OR GRANT, OR ANYTHING ELSE?

14. WHAT WAS YOUR USUAL MONTHLY INCOME?

15. JUST BEFORE YOUR ARREST WERE YOU SUPPORTING ANYONE ELSE
BESIDES YOURSELF? HOW MANY PERSONS?

16. WHAT WAS THEIR RELATIONSHIP TO YOU?

17. ARE ANY OF THEM NOW RECEIVING PUBLIC ASSISTANCE OR
WELFARE? HOW MANY?

18. WERE THEY RECEIVING ASSISTANCE BEFORE YOU WERE
ARRESTED?

19. DO YOU HAVE ANY CHILDREN? HOW MANY OF THEM WERE
LIVING WITH YOU JUST BEFORE YOUR CURRENT INCARCERATION?

20. DID YOU HAVE LEGAL CUSTODY OF THEM JUST BEFORE YOUR
INCARCERATION?

21. SINCE YOUR ARREST HAS THE COURT ORDERED YOUR CHILDREN
PLACED IN SOMEONE ELSE'S CUSTODY?

22. WHO ARE THE CHILDREN LIVING WITH NOW?_

23. DO YOU PLAN TO LIVE WITH ANY OF THEM WHEN YOU ARE
RELEASED?

24. WHO DID YOU LIVE WITH MOSTLY WHEN YOU WERE GROWING UP?

25. HOW MANY BROTHERS AND SISTERS DO YOU HAVE?_

26. HAS ANYONE IN YOUR IMMEDIATE FAMILY EVER SERVED TIME IN
JAIL OR PRISON? WHO?.

27. WERE YOU PHYSICALLY OR SEXUALLY ABUSED AS A CHILD?

SECTION 7 - DRUG AND ALCOHOL USE

1. HAVE YOU EVER USED DRUGS?

2. AT WHAT AGE DID YOU FIRST USE DRUGS?
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3. AT WHAT AGE DID YOU USE DRUGS REGULARLY?,

4. DO YOU USE ALCOHOL?

5. AT WHAT AGE DID YOU FIRST USE ALCOHOL?

6. AT WHAT AGE DID YOU BEGIN USING ALCOHOL REGULARLY?

HAVE YOU EVER DEVELOPED A DEPENDENCY ON DRUGS?
ALCOHOL? WHICH DRUGS? "

8. HOW OLD WERE YOU WHEN YOU DEVELOPED A DEPENDENCY ON

DRUGS? ALCOHOL?

HAVE YOU EVER PARTICIPATED IN A DRUG ABUSE TREATMENT

PROGRAM? ALCOHOL ABUSE TREATMENT PROGRAM?
HOW MAY TIMES FOR DRUGS? ALCOHOL?

10. WERE YOU UNDER THE INFLUENCE OF DRUGS AT THE TIME OR

YOUR ARREST? ALCOHOL?

11. WHAT DID YOU DRINK? BEER ^WINE LIQUOR ^ALL

12. HOW OFTEN DID YOU DRINK? EVERYDAY 3-4 TIMES A
WEEK 1-2 TIMES A WEEK 3-4 TIMES A WEEK_
ONCE A MONTH OR LESS ?

13. DID YOU DRINK ALONE OR WITH OTHERS?

14. WHAT DID YOU USUALLY DRINK?

15. HAVE YOU EVER DEVELOPED A DEPENDENCY ON ALCOHOL?

16. HOW OLD WERE YOU WHEN YOU DEVELOPED A DEPENDENCE?.

17. AT THE TIME OF YOUR ARREST HAD YOU BEEN DRINKING?

18. HOW MUCH? QUARTS SIX PACKS CAN/BOTTLES/GLASSES_

19. WHAT DID YOU DRINK? BEER WINE LIQUOR ^ALL

20. HOW MANY HOURS HAD YOU BEEN DRINKING BEFORE YOU ARREST?

21. WERE YOU DRINKING WITH OTHERS OR ALONE?
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SECTION 8 - HEALTH CARE

1. AT THE TIME OF YOUR ADMISSION TO PRISON, WERE YOU ASKED
IF YOU WANTED TO SEE A PROFESSIONAL ABOUT POSSIBLE
EMOTIONAL OR MENTAL HEALTH PROBLEMS?

2. HAVE YOU EVER TAKEN MEDICATION PRESCRIBED BY A
PSYCHIATRIST OR OTHER DOCTOR FOR EMOTIONAL OR MENTAL
PROBLEMS ?

3. JUST BEFORE YOUR ARREST, HAD YOU BEEN TAKING ANY
MEDICATION PRESCRIBED BY A PSYCHIATRIST OR OTHER DOCTOR
FOR EMOTIONAL OR MENTAL PROBLEMS?

4. SINCE YOU HAVE BEEN IN PRISON HAVE YOU BEEN TAKING ANY
MEDICATION FOR EMOTIONAL OR MENTAL HEALTH PROBLEMS?

5. HAVE YOU EVER BEEN ADMITTED OR SENT BY THE COURTS TO A
MENTAL HOSPITAL OR MENTAL HEALTH TREATMENT PROGRAM
WHERE YOU STAYED OVERNIGHT? HOW MANY TIMES?

6. HOW LONG WAS YOUR LONGEST STAY AT ONE TIME IN ONE OF
THESE HOSPITALS/PROGRAMS?

7. SINCE YOU HAVE BEEN IN PRISON THIS TIME HAVE YOU HAD A
CONDITION OR INJURY THAT YOU FELT NEEDED MEDICAL
ATTENTION?_

8. WERE YOU ABLE TO SEE A HEALTH CARE PERSON FOR THAT
CONDITION OR INJURY?

SECTION 9 - ATTORNEY

1. WAS YOUR ATTORNEY COURT APPOINTED? YES NO.

2. WAS YOUR ATTORNEY HIRED? YES NO

♦Modified version of the original "Survey of Inmates of
State Correctional Facilities," National Prisoners
Statistics, United States Department of Justice.
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