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I. INTRODUCTINN.

I. Purpose:- It is the purpose of this paper to make
a study of the efforts being made in the Umitaed Statas to train
x;ural-sch.ool teachers in the public high schools and .eomty
t raining schools. :

Ar interast im this study ,on the part of the writer,
has been awakened by a growinmg econvietion that the normal schools
are not functioning in furnishing a force of taachers that lowe
the business of country teaching well emow@ to stay with it
unti} they can effect permament improveinen«t , even if the number
of mormal graduates ware equal to the demand; and that mormal
schools ,in the main, are training away from country life in-
stead of for it; and, furthermore, that city domimated normals
will never prdduce the needaed mumber of rural teachers and
leaders; by a conviction ,also, that rural teachers need less
traininmg that will advance them toward graduation in college
and mors training that gives knowledge ralated to country life
and that canr be used in building up neglected coumtry schools
and communities,

To even a casual obsarver the mead of tha rural dis-
tricts is apparent and that, for the sake of our country that
is being empoverishsd and for the sake of rural humanity that
is being denied its educatiomel rights, some effective ramedy
ought to ba applied.

A persomal obsarvatiom of school work in rural coun-

tias for the past fourteen years has brought a growing convietion



to the writer, of the nead for Teachar Training in High Schools.
» it is the finai purposs of this paper to try to gainm
from a Study of Teacher Traiming something worthwhile as a sug-
gestiom to ba added to what Tennassee, a rural State, is already
doing to train teachers for her rural pecple. '

It is rrof. the purpose to suggest ideal school econditions bBut
what is ruflimentary enowgh to function, in building upon what
we already have, toward the ideal. '

‘ 2e M‘init fon-

‘ The Tfatming of Teachars is a subject of constamt leg—
islatiom and ‘thereafom ome: whose standards are ‘conatantl‘y chang-
ing. A
It is difficult ,then, to define just what is mmant by "Teacher
Traiming.” The states have Vman;y poirits in com&n, yet each has
her own planm for tréiming her teachers and has a curiicﬁlm,the
comprahaensivaness of which increases raspectively for her sum-
maer schools, hfdx schools, nomlils; and educationsl depértm&
of her univaersity. AU T

Teacher Training in High Schools is the professional
work given to prospect.ive alementary and rural teachars im the
standard four ysar high schools im the counties of the sevaral
states, but this traiming is mot wiform. Bwem im counties with.
in the same state where thers is am attampt to bring each county
up to0 the stanmdard set by the state, the typé of training given
depends so much upon the teacher giﬁngthe t:ta.iming that there
canmot be umiformity. . { E oy

This subject must necessarily be considerad in the
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broader sense, as that of teacher training inm ?econdafy 'Qchools,.
a systam inciudimg'the various types o.f training courses in high
schools, incorpomted.acadatﬂes, and county training schools.
It is the purpose of this paper, howeve,-r,'to amphasize the work
that is beimg done im the teachar traiming schools of rural
towns and commmurriiies to traim teachars for the rural schools.

| The teacher-traiming high schools may be classified
according to the proportions the professiomal work has assumsd
in the hig?»schodl course. There are three predominant classes:
Iowa, Oregom, 86uth Dakota, an&'Tem‘neaséé-repéasmt a class that
give over a part of the third amd fourth years of tha high schoal
course to professiomml work and give high school credits for
this work; Iowa calls this work "Normsl Traimimg High Schools®™
'Omgon?, "Teachar's Training Courses for the High Schools";v
South Dakota, "Normal Training in .High Séhools;" and Tenmesses
"Teacher Training in High S¢hools." $

Amother class is illustrated by the schools in Mirme-

’

w

sota and Wyoming who give over the entire fourth high school year
to teacher traliming and give high-school credits for the year's
work. ]

Ohio, New York and Michigan represent a group that use
a £ifth year for teacher trainimg, uswally allowing only grad-
uates of a four-year hig?r school to take the teacher-traiming
course. This grovip considars the fifth year's work .a.-s their
'Comﬁy Yormal Treining School® as it is a‘s'e;parate department
from tha four-year high-school course but is given in the high
-8chool _‘bundimg. ‘ |



Wisconsin belongs to this last group in that she has
a fifth year trainmgvcoursa- fn 27 of har high schools but this
State has also a system of ‘Comty-' Tratiming Schools™ which are
sgparate t,eaehe;r-traming imstitut fons havimg training courses
varying from two to four years and using their separate school
plants, \ | |

This paper will treat, as far as data are availabdle,
the ecounmty-traiming schools élong with teacher-training high-
schools as each is am important part of' the great movement of

recent years for the traimimg of rurml teachers at homa,

3. Some Explanatioms.

(a). Source 7f Dsta:

The data used in this study were gathered from letters,
courses of study, and other bulletins from 4’)“-St-a-te-s, £ rom per-
sonal letters', from letters and bulletins from the Bureau of
Education,and other availasble educational literature giwen- in
the Bibliography. A letter was semt to each state in the Union
asking about teacher tiﬁining in that state and x;e,queéting 1lit-
erature. Fortj"statas replied thrdugh léttérs, hu’ilet.m:s, or
SRS Rl A s ;

(b) The Bibliography is referred to by numbers, the first being
the place that the refarenca holds'in the 1ist; the ~eecomd,, the

page of ‘the reference ; thus, (67:I0-) Woming-'é Course of

Study, Inth page.
(¢) Statistics have been difficult to obtain, since succeeding



reports, biennial surveys etc. seldom give the sama tables,
making s comparstive study difffewlt.
(d) Nomenmelatura: ‘
The variability in the terminology of teacher-training
work imAsecondary'sﬁmaolé ﬁakés it necessatjito saléct; Terms
are used és follows: TeadherbTrainﬁnngigh Sehool im‘this‘study'
means the high school in which there is a department for train-
ing rural teachers . | . ¥
Training -Teacher is the teacher in charge of this trainm-
ing departmemt. IR \ |
Critic-Teacher doas the supervising of the practice~teach-
ing but is usually the same persdm as the Trﬁining-Teadher;
Studemt-Teacher is the person in training for rural teach-
ing. Practice-taaching is the actuwal ﬁeadhing dons by the
Studemt-Teacher while in training. g o S

Rural and country are used as synonyms in adjectival usa.
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II HISTORICAL SKEICH.

I. Development of the Teacher Training Idea.

In America Sécopdary dducation has appeared successive-
ly under three type forms: (I) the (Latin) grammar scheol of
the Colonfal perfod. (2) the Academy of the early Republic, and
(3) the pudlic high School since the Civil War. (39, Vol. I)
and (29). '
The grammar school grew up usually as a religious institution
and was local Iinm its ﬁatronage. Its chiaf function was to fit
bkoys for the Un‘:lversity;' accordingly, its ecurriculum consisted
chiefly of I;atim and Greek; Latin being, in the first stage of
these schools, the language of the school room and play ground,
Engl ish was introduced along with arfthmetic to qualify for bws-
inass. _ '
' After the Restoration (I669) in England, the academy
arose as & dammmd of the mom~comformist amd in Amelrica it was
the outgrowth of a somewhat analagous c:lrcumat.am:é. The old
gremmar school was exclusive inm its aim; the ucai!amy- was dam-
ocratie, suited to the demands of a peonl@'iri: a new comtry‘; the
majority of whom eould mever khope to go td college; whils, on ‘
the other hand, the academ; was the prepé.rat.ory séhool fof col-
lege. TFlaxibility ‘to meat local needs was an essemtial. ,

The first academy in reality and im name, wes the
academy and charitable school of Philade.lphi’a,, I756- propqded
I743 umder the auspices of Benjamin Ffanklin. Some credit t;he
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free school, or acadsmy , of Charleston (s.c.), I712, as being
the first academy in America. (39). . “
By the time the Revolutionary Waf came on, there wers many sec-
ondary schools established by religious bodies, especially in
the Middle and im the Southern Colonies, and they were often
called Acadomies., They were usually ée!ni—private, the statas
assiétimg in the founding and in the su'pport; | »
Davidson Academy, at what is now Naéhville, Term:. » Was chartared
by the lagislaturs of North Carolina, I?fss; for'ty years later
1825, it became the University of Nasmﬁlé. (29:86). Worth
céro'lina chartered Martin Academy in Washirigtoﬁ Céunty, ‘Tennessee
1783, It grew imto Washington College in I795. As an Academy,
this was the first educatiomal institutiom in ‘the M:lss:lssipx;-i
The first legislation furnished for a system of couwmty
academias was by éeorgia, I777; followéd by New Yoi'k, ‘1783, aﬁd
by Massachusetts, I769. Other states rapidly followed: Kemtueky
1798 and later Marylamd, Louisiama, Tenmessea(I838), and Indiana.
The‘Academur took over the grammar school Qancqlitriéc.l tp supply a
curriculum suited to those who did not go to coliege.

" In the Sdutﬁ, Academfies did highly creditable work
from 1870 to I867. Between I&65 and 1890, amid improved public
scboolé, the Aéademy- t;egan to'be raplaéed by high schools which
was a recurrence to the Democratic type ‘which the Acadamy had ab-
amn domed, and the 'h’igh- ‘school bacame the predoininmt secondary
school of Amgrica, though mamy of the ’bef.tm;'_ e-nd'owed Academies

remain today as prepnntorr schools. (25:72-109).
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The teacher training idea in America is not a new oné.
One reason givaﬁ by Franklin for'fhevestablishment of his Acad-
emy of I756 (proposed I743), was that "A number of the lesser
sort will herseby be qpalitied to act as schoolmasters in the
.country."” (39, vol., I: 23). :
The écademy'came to ba the chief source of supply of elementary
teachers. School leaders of Aﬁerica bagan to discuss, as early
as 1620, the how to teach as well as what to teach. Throughout
the ﬁériod dominated bf'the academy, this was the only source of
trained teachers - trained only in the sanse that they had re--
ceived a mors advamced course in the énbject matter ih@y'wera to
teach. 3 ‘ e

In 1839 specific prepgration of common school teachers
was undertak@nfét Phillips, at Andpvar, Massachusetts, f ounrded
I778, and at Exeter, founded, I76I. The curricwlum st this time
vas'dhangod.bg'inirbducing'an Enélish course spgcificéliy for
training iéachera for the commor schools, Newwfork, how?wet,
took the most ﬁromineni part im the training of tea&hars; -Hére
thers was a rivalty‘bemwean'the écadémies and themmonitorial _
hiéh schools ( foundsd on the Lancasterian sysfeﬁbfor'acceptance
as the state system of training schools for teachers. Governor
Dewitt Climton favorsd the establishment of these high schools
im each coumty but academies wers too well estébl;sﬁed’and local
imterest too mueh in their favor to be suppiahted; (14: 37@) :

‘FProm 1827 in New York, ;eacher-traininz classes were
established in specific academies, From 1834 sudh‘couréesywdram

dzﬁamizcd‘into a-definita.sy!tam of‘teadhefbtraiuing institutes.
the first in any state making provisions

This law of 1834 was
‘ 8



for the training of teachers for the "common schools" (I&:I5).
It was not wart £1 1845, after a long .pe»riod of agitation that the:
establiskmamt of a’NomaI School was securad from the legisla-
tmﬁ& to be located at Albamy- Others followed, all of them beinmg
converted Academies,

It is well to note at this point that New York was
the first state to introduce th@ presamt system of teé.cher‘ traim-
ing in High School fn I1894. (38:47) ‘ {

Massaehuse;t,t.sile.d Néw York in the establishmenmt of a
Normsl school which was im 1839; this year one was es_tab:!.ished
at Lexington for women and one at Barre for both sexes . (39 vol.
¥: 5I5)- There had been many advoecates for Normal schools as
early as I825- New York followed Mass., establishing a Normal
school at Albamr in 1644 and in most of the academies stoppead
the teacher-training classes (I4:379). - _. |
Conmecticut followed in 1849, Michigan, I859; New Jersey, IS855
at Tremton. : 3 i - |
In I859 a nmormal was founded alt Philadelphia, Penn. The same
mr'l[imsot.a established onme. The senmtimemt for Staté teacher
training schools graw taﬁidly; many piiwate: rmormels also flour-
ished. J &

At this poimt It is well to remember ‘the-/dategs of the
adniesion of the Sowthent States mfo the union. In ié-’)') there
were omly five Souther State.é.. A1l of the Southerm Sf.at@é ex-
cept four mmde constitutiomal provision for education om admis-
siom to the Unmionm (29:II9) and rapid,edweat.iénul advancement

was made im the Sowth. Before I860 (amte bellum) har schoole
d 9 ; !



ware very much like those in other seetions but Reconstructiom
days for reasons wall knowm almost killed the schools in the
Sowth and very little was accomplished, ‘especiany; fn rursl
sekrools from I875 to I979 although heroic efforts were made dur-
ing these yearé for educational improvemant. (29:4I5)

In 1868 thare was not a Normal B8é¢hool i!"l the South;
but before I999 t'he'ra.r wera fourteen State Normals: each Southem
Statye having on'e,A except Georgid, whose first'was begum in 1895
(I4: 37I-8) Seven years before this date (I970) Alabama had
three S‘tai.e Normals having baen i)egm mépeg_:tivelf in 18,73_,
1875, and 1883, Mississippi having led the South in I&TI.
After help ffﬁm the Peab-ody Fund cowld be ha.d,“nmn&n’ot'rs teacher
training departments- mamy in denominational school - spﬁ.mg w.
In Termessee, Nashville Normal College was established I375 and
the Peabody Board gave é. number of sch-olarsﬁips for two years
at $270 a year, and from tlris,; the George Peabody College was
imeorporated im I979; this same year tha law Qstabliéﬁiﬁg T anm~
essee's four State Normal School's was enact.@&.‘ :

' The year Nashville Normal College (Temm.) was estab-
1ished, I875, there were sevemty state normals im the United
States, five of which were in the South. (I4: 399); in 188§
thers wers IN3 state normal schools in the United States @
eighteen in the Souwth; fm 1975 there were 146 normals with
ihirty in the them fourteem Sowtherm States. Im 1920 thers were
im all, 371 mormsl scheols amd teacher's colleges (7and 8} of
which 138 were State mormal schdols; 45 teachar's colle*ées;
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33 eity normal schools; 95 cownty nmommels, amd@ 6?7 private.

 The State's legislatures of I92I-22 added I2 to the
combined mumber of 37I. Im 1923 there are 327 mormal schools
ané 63 te&cheris coileges, I7 of which hav;& beemr changed this yesy
(1923) from normsl schools to teacher's colleges aswfoi‘low"s:
I1limois two, Mimmesota six; Rhode Island ona, and Califormia
eight. Manmy normml schools are strivinmg to become four year
teacher colleges; as a&n example Termmessee's mormals have & three
yé&re cou:rsé: vhich was aliowe:d fnstead of the four yéars ‘asked
for. (22,23 and 53) ' -
In 1923 there ar&”state morma]l schools im all the states except
Deleware and Wyomdnmg, the latter having county normal schools.
Nevada calls her four-year e&t}éational départmemt at her State
University theﬁ"s.ta‘te Nlomal College, " otherwise she has mo
State normel. (7 amd 8). ph

Bighteamn y-e-&re before Massachusetts founded the first

State normal, ehe opemed the first public high school im the
Umited States at Boston im I&21 (I4:17I) yet the academy remajm-
ed the dominamt secondary school for MRITY y;'ea-rs. In i840' there
were II4 incorporated academies and eighf.e;&ri high schoc')ls.”
The high schools evolvaed from the frae eiémentary schools and
after the Civil war thay developed ra:pidly'. i‘he report of the
U.S. Commissiomer of Education in I880 gawe 877 publiec high
schooks inm the U.S. in 1690, 2526; im 1990, 6005; in I9I,
16399 (6:I1I&I5) . In I9I& the pubiic high schools had inereased
4254 since 1899~ a conerate idea of the rapid inerease is gaim~

sd whem it is noted that more tham one high school has been es-



tablished for each day in each year from 1899 to I9IS,

Today the public high school is the States preparstory
school for those who go to college. In its ineipim it was
hoped that the high school wowld be "The Finishing College for
the common people" (39, IV: 262) and it is the finishing school

for thousands who canmot go to college, or do not wish to go.
2., Status of Teacher Training in High School.

The high sehool not only prepares the masses for college
and "finishes" those who do not go to eoliage, but it has becoms
through its t.eaehe:rﬁ-traiming classes slmost the socls mormal
schoel for the rural teachers. The task of ;Srépar:lng rural
teachars is beinmg pms-é ed upon the seecondary schools becauwse one
third of the rural teachars in service have mo professionaf
training of any kind (I8:5), and 'bercau:ee omly abowt 'fou-r per
cemt of the mommal graduates in the United States go imto ru-
ral schools to teach. (3:II74)., While this traimimg in secomd- -
ary schools is met usuwally confsideredfdeal,“ it, at 1éast:; in-
sures that some of the rural teachers will ba ﬁartially t raimed
and that the courses giverm will traim for rural life instead of
‘away from it. “ ‘

The beginmings of teacher traimimg in high schools lie
in the teacher-traimimg classes in the academies of New York amd
have been operative simce I834; the academies ‘euwe-ntua-lly' bacame
public high schools, re:taiming their urlj normal-sechool l:ua'..‘;wi--T
leges. Im 1894 these sc‘!_!oo]-._s ware authoﬁzed by an act of the
legislaturs in New York (38:49). o
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This was a new impaetus givem to teacher trainimg in secondary
schocls, as fifty years before, vi}ien New York established her
first mormal school, she begam to stress this trainimg in her
academies less. (I5:I5) The reason for this redirecting of
teacher training t6 the old source of secondary schools is givem
in the precedimg paragreph.

During the last few years, the growth of teacher training in
courrty mormal schools and im high schools has been rapidl.

At the presenmt time, teacher~training in secondary
schools is earried om in tre:itty nine hsta»te's; legal provisionm
for this work has beem made in: Arkansas ",Flori‘da, Georgia,
Illimois, Iowa, Kanéas, Kentucky, Maine, Maryland, Michigam,
Minmesota, Miséissippi; m;nt.ana, Missoﬁ'ti, Nebraska, Nevada, New
York, Worth Carolima, %hio, Oklahoma, Oregon, South Carolina,
Souwth Dakota, Temmessee, Vermont, Vi‘rginia, West Virginia, Wis-
consin and Wyomein‘g.. (é2,30,28,20 etc.) This includes the counmby
t raiming schools,tea-c&e&ttain-ing "d'epartmemts in commection with
high schoels, teacher traiming as a pari of the ragwlérmhigh
school course, and inm incorporated scademies in Maime as a part
of the seeon&ary course, . : |

In this growp of 29 states, Wisconsim is the omly
state that has the genwine éounfy 'trainin-g schf)ols in 'every
réspoct, éepam%e from the public ﬁigh schools. These“school;s
give courses ranging from two to four years;(5I) Mfeﬁigan; New
Yorli, Newvada, 2hio, Vemonvt,ﬂvirgin-ia and Wiseonvsin; in 27 of
her high schoels, have whaf are called coun-fy training schools
or classes, sepai'at.es deepari:mehts, connected with the public high
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schools, uging the high school building and equipments for
their work., This is usually given as a fifth year allowing
omly high school graduates to emter. :

Mimmesota and Wyoming have a training course to whiech the fourth
year of the high school course is given‘ over entirely, ailotimg
- high school credits for the year's work. The teacher training
is given as a part of the high school course in the third and
fourth years in the greater number of states: viz: Arkansas,
Illimois, Iowa, Kansas, Maryland, Momtana, Nebraska, North Caro-
lima, Oklahoma, Oregon, Sowth Carolims, Sowth Dakota;Tennessee
and West Virgtmia. " Erpet i
Maine's teacher training is 1ike the last group given, except
the work is giwven in thirteen iricbrporatad academvies‘.' Florids
givas a two year's course beyond the élénientary .grédes, enfirely
separate from the high school course, but in the high scv:h-oolA )
buildimg and as é.‘anrt of the same school. (I5-I6) Georgia
gives one- unit of pirofe;ssibnal work ext.é_ndin'g through ‘the fourth
year of the high sehool course for which a“profes{ai,onai certif-
icate is givem. The law v‘ms enacted 1920_21 (29) '
Mississippi enacted a law in 1918 ﬁhich“speégfieé that a teach-
er's certificate may be granted to graduatés of Agﬁcﬁltmﬁl :
high schools who have two units of educatfon provided thay sttemd
a sumer mormal of mot lass ‘than 25 days following thelr gradw-
ation. (28) .Kemtucky is begi:miné the work of teacher-traiming
in high schools, hawing enactad the law in I922, but the course
is mot defimitely plammed. #f+er She uses,in I923, only the
amount left from a $5'),.’500 appfOpriution ‘after Ming the

county summer schools,which are held for traiming rural teachers.

(39) 14



In addition to bthe above 29 states,Utah requirss ap-
pPlicants for teacﬁérs éxam:lnatioué to téwiew tﬁ& common é‘drool
branches in high school before taking the examination. (53)
Aithough North Dakota has no leéislatian 'uiion the ‘suhject'she
has been giving, since I9I5, teacher training in ‘some of her
high schools that are recognized by the State Board of Eduéat;on.
This is a four-year's normal course beyond the eighth grade (I3)
Idaho and New Hampshirs also grant elementar& certificates at
graduation from some of their high schools provided a stipulated
amount of professiorial work has hesn done'. :

The Biennial Survey of Education I9I6-1I8, Table 62,
reports (4) teacher trafning in high schools in all the states
in the Uniom except Arizona and Nevada, but since Nevada's legis-
lature enacted a law inI9II, establishing normal training classes
in cormec¢tion with her high schools (I&:2I) and has rsported
graduates each year sinece, (6, I8 and 43) the omission of Nevadsa
in I9I8 report is probably a faiim on.part of Nevada to réport
that yéar to Bureau of Educatfonm. Then Arizona alone fafls to
report ‘teacher training in gdme of her secondary schools,

In the I8 states (Arizona bdeing left out) that d&o mot
have legal prdwisic}n for teacher training in secondary échools,

" there were I37 schools with 6, 477 students reported im I9I8.
Bvenm 1ittle Rhode Island who boasts im a letter, (37) that she
discontinwed these claegeg 59 years ago, has ome high school
with teacher traiming. (4: Table 62) Califormia has 29 sueh
schoolé; Massachusetts, I6; New il"ersey, il3 'Penmsy-ivapia, I%;

Texas, I8. The number of schools in the other states range from

one to eight.
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The actual status, then,of states giving teacher traiming in

high schools is that 29 statesuhawa-legai profision for this work
but that teachgr training’clésses are actually in high schools
in 47 states (Arizona alone not reported) and the number of

high schools training teachers in a state range from 2I2 in
Kansss to one in Rhode Island and one in Utah. (4) VWhen we add
to this information the faect that the number br these departmemte
is anmually inereasing and that state legislaturés are increas-
ing their appropriations for the work each year, we see what
value is being placed on trainimg teachers im high schools.

(16, 27, 39, 37, etc.)
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IIT ARGUMART FOR TEACHER TRAINING IN HIGH SCHOOLS.

I‘. Purpose of Teachar Training in High Schools as givemby
States. ' o

In the United States four types of schools ars enm—
trusted with the work of trainimg teachers; namaly, colleges amd
mml;stt.iés, 'momls, khich scboolé; and a speecial type knownas
count'y tfaining schoois or county normsal schools.' The axistence
of the last two typaé suggasts that the mormml sehcole and the
educational departments in umiversities and colleges ar= mot
supplying the demand for traimed teachers for rural schools, and
that pecple are aroused to the fact that teachers for rumsl
schocls should be specially trainmed, and also to the factthat
higher standards cammot be imposed without providing opportumity
to meet them.

Ll in I9I7, 2I states had teacher training in secondary
gchools. (I8: 9) The following lattar gives the purpose for

whieh these'states maintained such t:eachax;-training departments.

LETTER 2F TRANSMITTAL.

Department of the Intertor,
Bureau of .Edueatfon,
Washington, Jume I 1917.

Sir~ The number of new teachers required annuslly to rill
vacancies in the public and private elementary and high schools
in the United States is 'estimated to be approximately 139, 299 ,
of which more than 85, 797 are requiraed by rural schools. The
number of graduates. from our normal schools and from classas
schools, and departmemts of education in our colleges and
versities is less than 35,777, This leaves nearly 199,729 posi-
tions to be filled each year by teachers who have mot had the
educatiomal and professional training of these schools.

Most of the graduates from the mormal sehools amd of the gradm-
ates in education from the colleges and universities find

17



positions as teachers in high schools or in the el:zmentary schook

of cities and larger towns. 9Only a small per cent, tharsfore,

of the teachers in the rural sehools of most States have any ad-

equate professional training.

As a paxtial remedy for this evil, nearly half the States have

provided for some degree of professional instruction and train-

ing of teachers in county normal schools of elementary grade or

in public high schools. . v

The growing recognition of the meed that teachers in rural schood

should have at least some kind and degree of professional train-

ing has resulted in a rapld extension of this policy and a de-

sire on the part of school officers, legislatorg, and students

of education for information in regard to its results. That

this information may be available I am transmitiing herewith

for publication as a bulletin of the Bureau of Education a man-

useript on the status of rural-teacher praparation in ecounty

training schools and high schools, which has been prapared at

my direetion by Harold W. Foght, specialist in rural-school

practice in this Buresau. -
Respectfully submitted.

P.P. Claxton,
Commissioner.
The Secretary of the Imterior.

Mr. Foght, after showing that one third of the rural teachers
have no profeésional tmining of any kind, (I8:5) says ,

"The fact remains that until the normal schools and the
schools of education graduate annually much larger numbers of
men and@ women than they mow do the great majority of these 8B§0
new teachers must go imto their field of activity professionally
unprepared or other institutions than those mentiomed abdove must
come to thelir assistance- 1.e., secondary schools must undertake
the task." %

Note that -this same idea is substantiated in the
. reasons quoted from'some of the state pullanins for”teacher
training in high schools: Temmessae (62:I): "

*The aim'ot'téadher'tiuining in high schools: A pro-
fessionally trained teacher for every elememtary rural school im
Termmessee; equal opportumity for all the .childran of all the
people.” -

Georgia (27:33): ™The shortage of teachers and the inability of
the normel schools and other highar imstitutions to supply the
demam?®, force wpomnr the State Departmenmt the..duty of arranging .

a plan for teacher training in high schools, beginning with the
scheol ysar I929-2I."



Iowa (27:3) "It is the intention of normal-training departmemts’
in high schools to train teschers who are inmterested irnr ru-
ral aetivities, who love country life, and who desire to
teach in rural schools and to. become .community leaders.
Approximately one half of the children of our state are
in one-room rural schools and they are emtitled to , and
shg;;& have, teschers who are especially trained for the
work,

It is for the purpose of improving educational conditfons
for the;g children, that the normzl training'department is
conducted.

Missouri(2:5): "Teacher-Training Courses- for the purpose of
nmereasing the facilities for training teachers for the ele~-
mentary and rural public schools."” . 4 i

Nebrasks (35:3): "The purpose of these courses is primarily to
train young men and women in the local high schools for .
teaching in the rural schools ---~--- an opportunity close
at home to secure some professional training for teaching
is thus afforded young people who are ambitious to .teach
and who for various reasons are unable to go to a mormsal
school or college." :

Yermomt (64:2): "For the purpose of training teachers for the
public elemsnmary'schools. y 23

Sowth Dakota (45:2): "The purpose of this Act (I9I8, amended
I92Y) 1is to provide. facilities for the tzaining'of teachers
for the rnral schools. L -

Vest Virginia (19- 5 &7): L Te Friend State supervisor of
h 00ls, after saying that the university anéd nomals

turn out annually less than .one half emough traimed teach=-
ers for the high schools, (and of course leavimg mome for
the rural schools) says that the aet of the legislature
(192I) authorized the establishimg of ten additiomal normel
traiming departments in high schools- . Fifteen such schools
were reported im I9I8 from W,Va. (6) ,

Wisconsin (5I:2) who already had a system of coumty training

schools: "The aid of the high schools 1s imperatiwaly needed at
this time to supplement the county trainiwg school - mormal
school out-put of country teachers."
"To furnish a supply of at least partially trained teachers
for the rural schools" (38:39) expresses the purpose of the
legal provision in the 29.states for teadher-training'higb

schools.
The importance that the states are plaeing on trainimg
their ruial teachers in rursl higﬁ schkools is shown'by‘the
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increased appropriations for this work in I92I (22:16) by sevem

states, viz: Iowa, Mimmesots, Nebraska, North Carclina, Ohio,
Wiscomsin and West Virginia. Missouri sppointed a state inspect-

tor for Teacher Traiming in Figh Schools and Kentm;kj ﬁéss@d
an imitial law for the work and appropriated $50;0'00 for it amd
coumty summar t raining schools . (39--a)
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2. Where Normal Schools fail-

When we come to consider the arguments for Teacher Train-
ing in High Schools, it is only natural to consider first of
all the contributions that the normal schools make toward ful-
filling the demands for rural teachers. If the normal schools
are found to be meeting the demands, there would, ofcourse,
be no argument for the establishment of teacher iraining depart-
ments in high schools. But this is not the case; there never
has been a time when normal schools and higher institutions of
learning supplied in any appreciable degree the full measure
of trained teachers. We have for years been holding out a
normal training as a rather unrealized ideal; whereas from
their legislative existence they are supposed to function in
a practical way in the sﬁpply of teachers so that all pupils
in the state may be possessed of an equality of opportunities
in education. Let us consider summarily, therefore, the

points wherein the normal schools fail to function:

a+. They Train Away From Rural Life--

The normal schools tend to attract their educands away
from the country. In Tennessee especially, and pretty gener-
ally in other states, the prospective teacher in attendance
upon a full normal school course looks forward to a position
in a high school. In nearly every state, legislation provid-
ing for the certification of normal school graduates for high

school instructorships, has been enacted. Under such conditions
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the one-room school is still a neglected quarter.

What is needed in treining for rural teachers is a spirit
unfostered in most normal schools which are often far removed
from the conditions'they are preparing people to improve. We
must look upon the teacher-training schools in their relation
to their field of service. Since the normal schools ignore
their field of service in their treining by centering atten-
tion on more or less ideally organized model schools, we may
expect their graduates to kmnow little of how to cope with the
inconveniences of the one-room rural schools, to say nothing
of the distaste that is often engendefed for such schools.

We may seriously ask the question whether or not the training
of teachers can at all be satisfactorily carried on away from
close touch with practical rural community life.

The very location of most normal schools means that they
are city dominated. Normals placed in cities insure many
city-raised graduates, who, even if they go to the couﬁtry to
teach, usually fail from lack of interest and from ignorance
of country conditions. On the other hand, the placing of
teacher-training classes in high schools of rural sections is
a significant tendency. It lends its influence to the argu-
ment for country-reised,country-trained teachers for country
schools.

Edward Hyatt(24) says: "What is so natural, so easy and
so cheap as for swarms of city girls who graduate from city
high schools to enter at once a normal school right at home?

They are not ready to marry, they want a little more schooling,
they would like a job that pays real money- so why not? Taking
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the normal course is cheaper and easier than staying at home.
They do not choose the teaching profession. They drift into
it.

"How different the case of the young people in the remote
rural regions,- after graduating from a local school, it is
well nigh impossible for them to go to a normal school. They
do not have the money; they cannot leave home; they cannot
break up their o0ld associations. Only an occasional one with
a fixed ambition to be a teacher can ever overcome the inertia
necessary to break away and go to the city to enter a normal.
Consequently the great body of normal graduates are city girls.
City girls do not go to county high schools for training,.
Therefore the county training of teachers will insure country-
- raised teachers. The normal graduates who teach first in the
country, if they succeed, in two years usually get a city posi-
tions The result is the rural school is taught by a body of
young women who have never been in the country before. If
they do the best they can, they will fail from ignorance of
environment. They can do nothing toward inducing children to
stay on the farm,~ their pleasures are in the city. Again:
the country bred teacher who goes to a city normal or college
gets his head full of the city. He has succeeded there,he
wants to return for future success.”

Too often the instructor is ignorant of conditions to be
met in rurai schools. Even in summer schools, in courses in
rural education, where short cuts to effective feaching in
rural schools would be expected, the young teacher is often
drawn away from rural teachiné. Bho has not heard a lecturer
on primary teaching consume the whole period giving attractive
plans and devices used by teachers who teach one grade. A
girl with a noble passion to go back home and teach those
eight grades in the one-room school wegins to see that what
she knows will be a misfit in the rural school so she seeks
work slse where.

Can we see in such experiences as these the reason for
the "County Smymmer Schools™ in so many places?

He T. Lewis (31) says:" The rural teacher must specialize
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in reasonable limits”, and that the teacher in training

should have supervision "by one who is whole hearted in rural
problems."” If a specialized program is necessary in training '
a grade teacher, it is eight times more necessary for the
teacher of the one-room school; and for successful training

a sympathetic atmosphere must foster love for rural life.
Teacher-training classes in rural high schools have at least
the environment that leads countryward.

C. E. Benson,Dean of Education, Univ. of 0k1&.(3:}175)
says:" Many teacher-training institutions have becozgf;gzgtls
for the cities of their districts.”

A report on the Colorado school system,1917,shows that
normal schools and teachers' colleges had not produced one
tenth of the trained teéchers needed for the State and (50:79)
"That the majority of trained teachers go into the cities and
towns." Then says, "This is due partly to superior attractions
of city positions, but also to the fact that few teachers are
trained for rural-school work".

If the specialized rural courses in normal schools have
ceased to serve the field for which they were ¢reated,then it
is time to place these courses where they will serve. "Rural
mindedness™ is necessary for the teachers who are to improve
rural conditions: leaders must be sympathetic who would lead
the people, who possess the land and till it, to be a happy
intelligent citizenship.
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b. An Over- Emphasis On Advanced Courses.

The normal has often, especially in its academic courses,
encouraged persons to pursue their courses of study when the
person so trained had no particular vocation in mind. It is
pergectly easy for a person to pursue the courses in a normél
school for one, two,or three years and then proceed to another
institution of college grade and receive full credit hours for
their school study. Or, as it often happens, a student may
take a normal school course which is perhaps only one-half as
long as a college course and in so doing equip himself academ=-
ically for the necessary prerequisites for law, medicine, busi-
ness, etce With the differentiation of the courses of study
together with an elective system in a school that attempts to
educate one thousand or more péoPIe, it is easy to see how one
may choose with almost as much freedom as any college such
subjects as he wishes to pursue and arriving at substantially
the same goal as would his attendance upon a college or
university schedule of studies. To be sure, in order to
counteract this tendency, normal school authorities have exacted
in many places a pledge of the applicant to teach in the
public sghools of the state for a minimum number of years. The
student thus pledging himself is allowed all of the rights and
privileges of free tuition and other stipends that go under
the term of state aide By such pledges on the part of the
students, the normal school instructors are carrying out a

mere perfunctory program. Where the pledge on the part of

the graduate is not carried out, the state has no legal re-
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course. The normal school, therefore, becomes a public

school and not entirely a vocational school; it too often
becomes a school where courses are pursued for college credits
and not for teacher training. The energies of the normals are
spent but the force of rural teachers is neither improved nor
increased.

To object to teachers taking advanced courses would be un-
reasonable. There certaiﬁly should be a reasonable degree of
scholarship for all successful teaching. This scholarship for
the rural teacher need not be so broad as that for the teacher
of higher grades but it should be as thorough and as definitely
fitted to the needs of those taught. Training for rural teach-
ing may be only a little more advanced than the grades to be
taught provided the c ourse for these grades has been enlarged
and enriched.

A.J. Mathews, Pres. State Normal, Tempe,Ariz.(34;793)
says:"Rural teachers should be well prepared in general aca-
demic education, but it is more essential that they should
be well prepared in the art of teaching and in scientific
knowledge of the physical and mental development of the
ig&gg&.even if some forfeiture has to be made along other

Pres. Mathews quotes from G. H. Palmer, of Harvard Univ.,
who says:(34;794)

"It is well for a teacher to be a fair scholar but that
is not the main thing. What constitutes the teacher is the
passion to make scholars; and again and again it happens that
the great scholar has no such passion whatever”.

A great fault with high school, normal and college grad-
uates is that for teaching, especially in rural schools,they
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are "top-heavy"; through the method of selection, the sube
Jects needed in rural teaching often having been neglected;
while this is not the case with those who have had simply a
training in an enriched elementary course, or a teacher-
training course in high school.

An elementary teacher should know enough about courses
of study to be able to decide what parts of given subjects
~should have special attention and what subjects in the course
of study should be most stress&d. This is especially true
for teachers preparing to teach in one-teacher schools where
8o small amount of time can be given to one subject.

Here it is also more necessary to be thorough and exact.
The ability to write correctly an English sentence is worth
more to the teacher than to be able to translate indifferently
8 sentence from Cicero or Horace. It is worth more to the rural
community that he be able to interest a class in practical prob-
lems.

JeL.Merriam of Columbia University (36), from data collected
and studied from the elementary schools of Massachusetts and
New York, reached some interesting conclusions in a study of
the extent proficiency in scholarship means efficiency in teach-
ing. Some Conclusions:(36;52)
(1)-Between normal school records and ability to teach "The
correlations are low".
(2)-"0&11639 graduates and those who attended college have a
rank, (p-105) below the average in the schools in which they
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are teaching."

(3)=-"Normal school graduates do not stand emphatically above
the average teacher.”

(4)-"There are only a few college graduates in the elementary
course( 36:112)---. It is strongly asserted that this more ad-
vanced study tends to.suppress that sympathy with child nature
so much needed in elementary schools".

Mr.Merriam in commenting on the conclusions being sur-
prising ( 36;52) says: "A Study of high school teachers would
probably give different results,since there can be little
doubt that scholarship enters more directly into the success
of the high school teacher, who usually deals more with par=-
ticular subject matter and less with general human nature than
the teacher in the elementary school".

Such a conclusion would be all the more significant in
this discussion since the teacher-training in high schools
atéemptsto train only rural elementary teachers.

A report of Indiana schools makes an argument ( 48:67)
on this same point in showing how her two-year specialized
courses for elementary teachers began in her normals in 1870
have, since 1906, been given over mainly to training high
school and special teachers. The college idea has been so
dominant that the elementary course has been crowded out and
given place to a four-year college course and, that students
edged in all the college credits allowed.

It says:(48;68) "Not only are the major energies of Muncie
and Terre Haute normals now devoted to the preparation of
high school te:chers,but its elementary teacher training is
weakened by the amount of conventional college work permitted
and enpouraged, and by the failure to provide the specialized

courses nowadays needed by elementary teachers".

(p.70.):"Under the existing system of election, the ¢ ourses
actually taken by elementary teachers graduating in 1921-22
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did not prepare them for elementary school teaching--the part of
the school vitality necessary tothe proper preparation of
elementary teachers is woefully neglected.”

(p-245)"The total supply of of fairly well trained elementary
teachers in 1921-22 was one for every six new elementary
teachers needed. The normal schools have lost sight of their
real job; College education is over-empbasized; the state
has been misled into supposing that one huge State normal
school can take the pli.ce of several so located as to be
within-easy reach of all citizens”.

Although Indiana does not have teacher-training classes
in high schools, This seems a good argument for them.

The tendency of normal schools to become training
Ingstitutions for teachers of -advanced courses, or to become
degree-conferring institutions is strongly shown by the
legislation on education in 1921-23. Seventeen state normals
sbhools have been changed to four-year teacher colleges;
eight of which were in California, two in Illinois, six in
Minnesota, and one in Rhode Island (7,23,53,58)

Facts indicate that Tennessee's normals, have nearly
"lost sight of their real job", also: They are striving to
become four-year teacher colleges, and are already &iving a
three-years' Course (10:341), In 1922, There were only 22 .
normal graduates in gpnnessee's 3505 one-teacher schools or
3/5 of one per cent, and 418 normal graduates among the
10,102 rural teachers in elementary and high schools or
less than 4% (10:54-38); There were, in 1921-22, in .
Tennessee 40 teacher-training high schools from which 378
teachers, with one year's training, graduated (62:4[;80 per-
cent of these graduates have been teaching this year in one-

and two.teacher rural schools. Tennessee's, legislature
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appropriates more than eleven times as much money(10:342)
for her three normals as it does for the teacher-training
departments'in high schools. (60:3) If the rural schools of
Tenn. are to have trained teachers soon, it seems that

they will have to look to the teacher-training high schools,
and certainly the returns for the amount of money invested
are many times greater.

Striving after college Credits brought about by the
go-called "higher st " set for teachers in "Standard
Institutions of learning is causing an over-emphasis on
what to teach to the neglict of how to teach and often a
stressing of facts that will not improve the quality of
teaching. This neglect of preparation for a definite task
in teaching works the greatest hardship on the rural sBhools-
as a remedy for which the teacher-training, classes in

high schools have been established.
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(*, Normals Fail in the Number of Graduates.

The two points, already discussed, in which normals fail
to supply teachers for fural schools are those that cannot be
reduced to figures; however, they are real conditions that are
most gexiourly affecting over 53% of America's school popula~
tion-that part taught in the rural schools.(71:102).

If the normals fail to produce the number of teachers
needed, it is a physical impossibility, under present condi=
tions for them to serve all the schools. According to the
Biennial Survey of Education in the United States in 191820,
the graduates from all teacher-training courses in normals
and teachers' colleges were 21,012(7:3); the number of
teachers in elementary and secondary schools was 679,533(9:5).
On the basis of one fifth of the teacher personnel being new
each year (17:102), 135,906 new teachers were needed for ele~
mentary and secondary schools. Had all the normal graduates
gone into these schools there would have been furnished less
than 16 percent of the trained teacher supply needed.

The following table is compiled from Biennial Survey of
Education 1916-18 Bulletins,1920,nos. 31 and 81=(6:6) ;4 (8:4);
and from Statistics of State School Systems Bul. 1922 no.29 =
(9:4); and from H.W. Foght Report on Rural Teacher Preparation ,

Bul. 1917,no. 31 = (18:9).
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Table l. Teachers in Service & Graduates from Teacher-Training
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Total Teacher-Trained Graduates 55-554__4; 123,

) .

H. W. Foght, Rural School Specialist,Bureau of Education,
says(17:102) that the average rural te:cher remains in the
~ service less than four years; then (from Table 1) in 1918
from the 409,360 rural teachers, 102,340, new teachers were
needed. If the entire graduate body of 41,123 from e#ery
kind of teacher-training institution in the United States
had gone into rural schools, there still would have been
needed 61217 teachers trained for the rural schools.

A. C. Mohanan,Bureau of Education,Bul.1913 no.3,says
(38:8) that the average length of service of all teachers
is five years. From the 650,709 teachers (Table 1) in the
elementary and secondary schools in 1918,130142 new teachers
were needed; but as there were only 41,123 graduates from
all teacher-training institutions,89019 untrained teachers
were employed in elementary and secondary schools. That is,
the number of 41123 teacher-trained graduates in 1918 is
shown,from table 1, to be only 46% of the trained teachers

needed that year for the vacancies in the public schools
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from the first through the twelfth grade.

A11 the teachers in the United States(b5:6) in 1918
were 7695763; on the same basis of one fifth new teachers, the
output of 41,123 from all the teacher-training institutions
was only 26% enough trained teachers to f£ill the 153,952
vacancies in the United States. Or using only the number of
24,501 grzduates (Table 1) from the normal schools and
teacher colleges, only 16% of all the vacancies were filled
with trained teachers.

In 1918 the total enrollment in all normsal schools
(8:4) was 138, 174; all new teachers needed that year were
153,952; had all the students enrolled in normal courses left
the normals at the end of the year and gone into the schools
to teach, there would have been needed still 15,778 trained

teachers.

With this great deficiency in trained teachers, it is
not strange that teacher-training classes have been estab-
lished in secondary schools where the output can go only to
elementary schools, where the greatest percent of wntrained
teachers are employed. (18:5)

C.E. Benson, Dean of education, University of Oklahoma
quotes (3:1174) percentages given in Table 2, from a survey
of teacher-training schools:

Table £ see next page. L,
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Table 2.
Percent of Graduates from a Selected Group of
Typical Training Institutions Entering the
Different Fields of Teaching-

;1ear’ Humber TPercent enter-TPercent ' rercent g
g 'ing rural 'entering' entering '
. ' of Graduates'schools 'village ' city )
. ! - 'schools ' schools .
) ¥ - | 1 3 T 1
:1910! 1600 T T 1 28,4 1 41.8 '

1 1 1 1 1
*1916' 23563 1 O% . 26.4 T 4z. '
1 1 1 1 1
= T > - & ]
1920" 2079 ™ 129.1 ' 49.1 '
1 1 1 1 1

1 ] 1 ] 1

Mr. Benson also says that in 1920 there were 12,266,915
children enrolled in the rural schools and 8,586,601 in the
city schools. (3:1174) From these figures it seems that
rural schools should have had at least one half of the out-
put of teacher-training institutions. A selected group of
graduates 1920 showed 5.2% entering one-room schools to teach
where over 50% of the school population is housed (55:350).

Mr. Benson says again that in 1920 a supplementary inves-
tigation was made of 55 teacher-training institutions in all
parts of the country, ranging from those sending no graduates
into the one-room rural school to those sending one half there.
(3:1174) The 55 schools graduated 5524 students; 444 or 8%
entered one-room schools; he also says that from an
investigation made of teacher-training schools with a two-
year curricula only 4.3% of male graduates entered rural school
work of any kind and ﬁost of these became either principals

or manual training teachers. It is evident that children of
rural communties do not receive a Jjust proportion of traineq
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Where legislative bodies are made up of rural people,
this fact, if made known, might lead to serious results.

Men who are in a position to know their states as a
whole see most keenly the deficiency of trained teachers in
their state’s schools and are more alert in suggesting
renmedies for the shortage of the normal schools' annual
product. At this point, quotations from a few of these
school leaders will suffice. From West Virginia (19:5) the
State Supervisor of high schools, L.L.Friend says:

"Our State University and other institutions of college
grade in the state turn out less than half the number of
graduates available for high school teaching that are needed
each year to f£fill new positions and to make up the loss
occasioned by those who leave the profession. Approximately
60 percent of the new high school teachers needed each year °
must be brought in from other states?

This condition gives a reason for West Virginia's
establishing (19:7) ten additional teacher-training high
schools in 1921 with an additional appropriation of $28,000
for these ten departments and the increase of $600 for each
of the 30 departments {63146) already receiving $400 each,
and reported in 1918. This makes for West Virginia a total
of 40 teacher-training high schools with an appropriation
of $40,000.

State Supt. F.L.Shaw of South Dakota, says: (45:2)

"There is a large shortage of teachers for our rural
schools and this act provides state aid for the year of 1920
of #60,000 to provide facilities for the establishment of
normal Training Departments in High Schools. This year we

want at least 50 such departments; 26 schools took adwantage
of this last year”
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(40:66) Dr. P.P.Claxton says: (in 1920)

"No amount of .money will enalbe us to obtain teachers
for the schools in sufficient numbers until there are means.
of preparing them.---The normal school graduates of last
spring are only sufficient to supply about 20 per cent of the
teachers needed to fill the vacancies in the elementary
schools this fall. There are still needed 110,000 for the
elementary schools."”

State Supt. C. G. Schulz of Minnesota (18:17) reported
in 1917:

"The State High School Board ruled, 1915, all new
teachers in elementary departments of high schools and graded
schools must be advanced course normal-school graduates. This
ruling means that the state normal schools and other insti-
tutions of higher learning which in the past, have sent some
though very few, teachers into the rural schools are now
obliged to devote practically all their attention to preparing
town and city teachers. The hope for well prepared rural
teachers, therefore, lies with the training departments
orgahized in connection with the state high schools, 121 of
which have such departments at this time.

Supt. Hages of Nebraska (18:35) reported in 1917 that
before the training departments were begun in 1907 in high
schools that the state "had practically no trained teachers
for the rural schools.” That higher professional institutions
had been unable to prepare teachers for the rural schools
because of the great demand "made for their teaching product
by the towns and villages.”

State Supt. M.S. Stone of Vermont (18:4) reported in
1917 that the normal schools had been unable to provide
teachers "for the open country,"” therefore she had placed
teacher-training departments in high schools. Vermont's last
legislature (64:29) made legal provisions for improving the
teacher-training high schools in 1922-23

In fact, no state reports a sufficient supply of
graduates from her teacher-training institutions of higher
learning to supply her rural schools-40 of the states being
heard from directly through letter or bulletin or both, and

81l of them through reports made by the government.

36



California reports (30-2) greatest percentage of
trained teacher supply, it being 85 per cent, bdut does not
say her own schools furnish them. Her salaries and other
reasons probably draw some,at least, from other states.

The Report of Colorado schools (50:80) by the Bureau
of Education in 1817- a state which does not have teacher
training in high schools-reports the number of teachers
from the normal departments for training rural teachers
as "Insignificant compared to the number needed;" adding,

. "It is clear that one of the most pressing needs of the
state is an extension of facilities for training teachers
for rural schools.” It also stresses the need for locating
normal schools within reach of portions of state remote
from the already established normals. =

This problem of getting the training schools near the
people, in the attempt to approach the number of trained
teachers needed for the rural schools, is being solved in

the teacher-training high schoolse
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d. Teacher-Training High Schools an Expediency.

It is clear that school men believe the Teacher-Training
High School the most immediate remedy for the shortage of
trained teachers. After its having been tried out since its
beginning in New York in 1894 (38:51) a new impetus was given
to the practice of training teachers in high schools in 1914
at The Chicago Conference on rural-teacher training,called by
the United States Commissioner of Education, P.P. Claxton,
attended by rural educational leaders.

At this conference (18:7) it was agreed that the profess-
ional schools had all they could do to prepare teachers for
town and specialized preparation of rural teachers. The dele-~
gates were unanimous in their belief that the secondary schools
should be used for teacher: training until the normal schools
could supply the demand for trained rural teachers. This con-
ference passed a resolution which reads as follows:(18:7)

"Resolved that it is the sense of this conference that
all educational institutions which can readily lend themselves
to such a ‘urpose be utilized to train teachers for rural
schools.---- That the preparation of teachers for rural schools
in county training schools and in teacher-training classes
in high schools is approved as a policy where more extensive
preparation is at present not feasible".

H.W. Foglet(38:60), in 1817, says:

"Educators differ greatly in their opinions as to
whether the new kind of teacher preparation will become
permanent or is to be considered as a mere temporary exped-
ient. The majority opinion seems to be toward the latter----.
There seems to be general agreement that it may continue for
many years to come, or until the great demand for rural
teachers shall have been satisfied some way".

He again says:(17:104)

"Phe profescional invesion of the secondary school is
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a question of expediency, rather than of wisdom, which coh-
fronts us. Probably the use of the high sbhools for this
purpose marks only a step in the evolution of teacher training
in our country. In time the normal schools will be able to
look after rural-teacher preparation to the exclusion of
-other institutions.”

He also says, (18:5) in discussing the wisdom of preparing
rural teachers in high schools, "The real thing to concern
us is the expediency of teacher training in high schools." We
are forced to ask "when" on this last statement since in
nine decades the normals have not been able to reach this
efficiency.

The report (1817) from Iowa (18:28)gives 85 per cent of
her 12,500 rural teachers coming from high schools, with 51
per cent as graduates without professional training. The re-
port reads:

"Iowa like many other states has introduced (1912) teacher-
training into high schools because well prepared rural teachers
had to be provided somehow, and because the state normal
school and other schools of education were not providing them-=-

The new form of teacher-training is doing much to remedy the
evils of meager academic and professional training.”

After eleven years experience of teacher training in high
schools Iowa is still appropriating (27:3) $150,000 annually
for this work. H.H.: eerley, (57:4) Pres. of Iowa State Teacher's
College, on normal training high schools writes:

"The reason given for such work being temporary and emer-
gent until something better can be done"----p-6-"They must be
regarded as emergent and temporary rather than suitable and
commendable.----Experience shows that the success secured is
for beyond the financial expenditure made by the state and

that the stock of elementary teachers with a modicum of prep-
aration is thereby much increased.”
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3. Does It Function? Quotations from School Mermr.

In detetninihg the importance of Teacher Trafning in
High schools, effort has beenm made to discover whether it fumet-
foms or mot, wﬁether the departmerits established for this work
answer the purpose for which they were created.

Tt is interesting to note what State SuperintandemtSs
of Public Instruection im nine states said about it im I9I3.
Eight out of the mine (38: p.49) think the plan s wise oné and
think the sta;n&ard of téaching in their states has beem raised.
Su‘pt. Smithk from Maine objects to the plan. The Sﬁperintendeﬁts
favoring are from: YNew York where the work has been carried om
im I9I3, nineteen Years; Michigan, for tem years; Mirmmesota
and Neb. Efor elght years, each; Kamsas for four years; Iowa ,
Oregon, and Wisconmsin for two years each; Excenié from six re4
ports follow: (3&:49)

Supt. Fairchild of Kan., says:

: "The plan has proved an eminemt success
in this state. In my judgment no more practiecal or practicable
plan for the traizx:tng of teachers for the rural schools has ewver
beer devised."

Supt. Tonming of Minnesota ,says:

"'Ne.arly thirty more schools have train-
ing dspartmenns this year. Ve comsider these departmemts a sue-
cess," 1 , L
Supt.. Delzell of Neb., says:

"County superintendemts throughout the
state are ssyinmg that those teachers fitted.im our high-school
normal training classes are much more competamt in every way than
those who ecame to them formerly from variouws sources."

Supt Finegam of N.Y., says: A

"We obtain each year throwgh' these clas-
ses abouwt J ;779 teachers for the rural schools. The plan has
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been successful in this state.”
Supt. Wriéht of Mieh., says:"

"The wisdom of the plan for the estab~
lishmemt of these training classes is now gpparemt. Whem the
law was emacted which authorized the carryimg out of this plam
less than two per cent of the teachers in the rural schools of
the State had reaceived any training to fit them for the work.
Eday"ZS per cemt of them have had at least one year of prepara-

on. :

Swpt. Mashannah of Iowa, says:

"I thoroughly believe that the inmterest
the pupils are manifesting in these professional subjects will
be the means of increasimng rather tham diminishing the number
that will go on and take more thorough training in the advanced
normal schools," : y ;

Four years later, I9I7, from letters received by the
Bureau of Educ&tion written by educators f rom stétés where rurszl
teacher-t raining courses are im operation, about thé sgmé opinion
of the teacher-training deparimemts is expressed. (I8:47)
From the eighteen state sﬁperintendents ,quot'ed, ten ére unreserv-
aedly in favor of the systemi, four wish to take more time for
forming opinions, three do not wish to commit themselves amd onme
opposas it because he believes the normel schools pf‘ _his state
can provide a smicient: number of rml ;eaghere « Following
are excerds from some of these letters: (18:485-50)

Supt. Stome of Vermont: = =

"The Teacher-training courses through
proper emcoursgament will be able to place a traimed teacher im
every rural school in less than three years. . These teachers will
be as well eqwipped, 1f nmot Better, through the spacial traininmg
received to.teach the rural schools as the graduates from the
ome-year course of the normals schools wha have reeeived only .
gemeral training.” ! . A

Supt. Stearnes, Virginia:

) "We have been very much emcouraged wiith the
results of the mormal -traiming depsstments. Ve have 25 normal
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training classes in high schools and the last legislature in-
creased the appropriation from $15,770 to $25 b LA

Supt. Churchill, 9regon:

"The county superintendents, in gemeral,
spesk very highly of the work done by thesa teachers in the ru-
ral schools of the state. The very fact that we require fifteem
weaks practice teaching makes the course of especial value to
the rurel schools, as the teachers prepared under such a course
go into the rural schools with certain standards which otherwise
they would not have."

Supt. Schulz, Minnesota:

"These training departments have proved
their usefulness beyond any question. The county superintendents
are unanimous .in their approval of this method of training teaeh-
ers for rural schools.

Since practieally the whole output of the State nornal 8chools
is absorbed by the village and city schools, the high-school
training departmemte constitute virtually the. only source for
the training. I believe I am safe in saying that these results
of the training departments in Minnesota high schools have ex-
ceaded the anticipations of the school awihorities and that these
departments have come to stay as a praetical and satisfactory
method of training rural teachers."

Many have suppoéed that the Presidents of Wormal schoob
would object to the teach*e-i"-tmihin'g in }i:lgh schoole as an in-
f ringement upon their field of work but this is not entirely so.
In I917 the'ereau of Education received ‘commumi cations from
twelve such presidemts (I8:50=2) nina of whom expressed them-
selves as favorable to this work. TFour Presidents believe that
the causes in high schools have had a stimﬁlatiné effact upon
the attendance at the nomals. ‘ ’

It 1s the dp:lnion of the twelve that the teacher-train
-ingin high schools 1is a temporérj éx;;adient and will be @bén- \
donad as soon &8s Lhe normal schools can gat their dapart:men.ts
for rural education orgamized mors thorouéﬁly. :

The opinions of the normal school Presidents ars fol-

lowed by quotations from state inspeetors of high schools and
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rural schools,not one of whom is emtirsly opposed to the system

of training teachers in Secondary“schodls.‘qll but one are anthu-
siastic about .results already realized,

Since these peoﬁle came imto pefsonal touch with the work of
these training departménts, their opinions should have great
weight. : ok L

Following the opinions givai: by the Inspectors, quota-
tions ares given from 18 pounty superfntendents (18:‘53-59) whose
opinions should be ert.irely unbiased since 'tiie.i,r chief business
is to supply the schools of their counties with efficiemt teach-
s : A bl
As a whole they declare the teachers from the teacher-training
high schools better than the 014 teachers whom the schools em-
ployed on the loecal certificate. ‘ A Tew evan eay“they are as
efficient as those having“ come to them from the normals,
Follo'ing are a few interesting 1lines quotad by States:
F.L.Mahammah, Ex-inspeéiof of normal training high schools,

P _

Iowa: ‘COncerning the permanancy of the high school
mormal traiming course,y will say that it is probably as permm-
nent as the one-room rural school, we mow have in Tows (I9I7) I2
»702 one room rural schoo¥s prom the very naturs of the case
the one-room rural school must of necessity look to the high.
school for its supply of teachers, 7If the time shouwld ever come
when it would de possible to put the ome-room rural school grad-
uates of higher normal, y would say that the normal training
high schools should them ge abolished as beimg unnecessary. But

the thing that eonfromts us in towa 18 a condition and not a
the_ory.” : !

Teacher-trainer Inspsctor Neale, yissouri:

*It is my opimion that it will be a permanemt feature
of high school work in the state of Missouri, It may be .that
later an extra year of work in the schools will be required of
high school studemts who would be teachers, but it seems to' fill
s real need in the state and will, 1 think, not be givem up.”
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Normal Training Inspector Gragory, Nebraska:

"This puts a large ‘number of good teachers in the ru-
ral schools. It costs the Stats about $ 45, per normal training

pupil, prepared to teach. t costs over 4199 per 11 to put t
them through state KOMBJ.B.I - skl d ,

State Supervisor of County Normal schools, H.G.Wuliams,, ’)hio:
*These certificates are valid only in rural and ele-
mentary schools of the State. The result is that no students
epter the county mormal schools who are not: willing to teach in
the rurzl and village schools of the county, TIn this way we
secure young people who are in sympathy with rural l1life and with
the problem of rural schools.”
Dallas County Supt. Forgrove, Iowa:

*It is helping us. to solve the problem of bettar teach-
ers for our rural districts "

Supt. Johnson, Boona Co. Nebr:

*I wish to state that the graduates of the normal
t raining course of our high schools make our strongest rural
teachers," L v A |
Supt. Myers, Cook Coumty, Oregon:

"The mew teachers take mors kindly to agricultural
tendaencies, to nature study; they ars inclined to eneourage the
closer union of home: and school; . they ars willing to work in

the country and have done much to bring the standard of the lit-
tle rural school up to the rrear afficiency of _the town school. "

Supt., Baldwin, Chenmago Co., N.I..

"The teachers in my district from training classas
are, as & whole, better than teachers without this training.
They are mors progressive im mamr wByE %

Sept. Eddy, Urriom District, Vt.

*"Im our classes we have trained during the past three
vears thirty one teachers; .thirty of these have gone imto ru~-
ral school work im Vermont." .

From the above quotatfoms it seems conclusive that
the majority of officfals in the Educatiom world who are deslimg
with teacher—training secondary schools are convinced that tﬁ@se

schools are efficiemtly serving the rural schools,
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Schoel men in I923 are in a batter positioh to jJudge the effi-
cacy of the teaeﬁér-training classes in high Schools and they
seem more enthusiastic about the resuwlts of this work than those
forming opinioms fn the earlier stages of the work
Below sara Opirri.ons of some who have had opportumity
to observe the work of these teacheb-training classes and the
teaching done by the teacher-students after they went imto rurel
schools to teach: ‘ ’ | : |

Ima letter of Nov. XII, I922, Dr. .T.c Mueman, Specialist in
Rural Eduecation, Bureau of HBducation, says.

*Soma time ago I was wisiting the rural schools of k-
lahoma. I observed in one coumty six or eight very excellemt
teachers inm one-room schools. Investigation showed that the .
teachers were teaching omly their first term and that they were
all high school graduates who had reeaived during the last two .
years of their high school course good imstruction im the teacher
traininmg class givem there by a very good and nperieneod teach~
ar who was formerly a teacher in the rural schoocls."

Dr. Muerman also says: -

"Er. McBrien, who was formerly conmected with the
ruaral divisiom of the Bureau of Educztion, has always been a
very stromg advocate of teacher-traiming in high scheols, He
gave a8 an exsmple the success of this traiming in the high
schools of Nebrmska. I believe it was umder his administration
as State Superintendemt of public instructiom of thie state, that
teacher traimimg in high schools was first attempted.

J.B.Brown, State Supt. of Temm., says:

"Hundreds of graduates of the teacher training course
in Cowrty high schools are employed in the rural elememtary
schools. Superimtemdemts report that the work of these high
schocl graduates with special trainimg has beem most satisfac-
tory. Yo better service car be renmdered by the high schools im
the rural counties tham to supplement tha efforts of the mormals
armd colleges of the state in the training of teachers for the
mml e‘.lemantary schoals. "

Mr. Joe Jenmings, Director Teacher Traiming in High Schools, Temm.,

says:
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"The teacher training courses im high schools mot only
furnish a very satisfactory method for swpplying professionly
trained teachars for the smaller schools, but a most inexpensive
method as well." ' '

J.H.Jarvis, Supt. of Schools, Lemoir City, Tenm., says:

"Last year we enrolled thirteem in the teacher-training
course, sevem of these taught last fall in the coumty sechools.,

I am tolé by the Coumty Supt. that all these &id exeellemt work
and were the best teachers he had in the rural schools . Iwo
maembers of the class have beem in higher institutions of learnirng
this year. Mne of those who taught last fall is mow (April I923
emrrolled in the HEast Tenn. Normal. I consid@er the resultz of
the work last year highly satisfactory."

¥hem states enmact laws appropriatimg money for a move-
memt, at least some of the people favor the movement; but the
increasing of that appropriation from time to time gives ewi-
demce that the people genarally thinmk the money well spemt.

The States are spemding larger sums each Ayear' (23; 22;2; 16;4631:(:)
for teacher-training in sezonﬁaxry school s, because tﬁey”see the
immodiate bemefit from the expemditure, through the better equip-
ped teachers that these schools are sending out to rural scheol s

This is also showm by the mew states that are deing
addsd to the 1list of those having iegal pfoﬂisibn for ih_@ ‘work.
The mumber of states has beem dowbled in the past tem years.(23,
6,20, and 30) In I9I3 there were fourteem states having lawe
_aud;horiziué. 1eacher_tiaining in éecondé.xry schools; (38:39) in
1923 there are twént,y' nine states .hawing laws authorii:lng this
work and forty six stat,es” aciually g‘i‘ving the training the nuwm-
ber of schools to thé state ranging from one to 2I2- R.I. to

Kaneas. (6: Table 62)
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Chapter IV.
THE GREAT FACTORS IN TEACHER -TRAINING DEPARTMANTS.

I. The Training--Teacher

The controlling factor in a seccaessful teacher-iraining
department is the teacher. To be a teacher of teachers- and es-
pecially of rural teachers- means an oppoi‘tnnity “ror*gre-at. ser-
vice but also for great responsibility and hard work.

Should the student teacher or har 'trainin‘g teacher consider the
task commensurate with the needs of the rural schools, unless
whola~heartad in the work she would seek another field of serv~
ice. The neglect of the rural schools makes the task great. for
the training.teachsr, and also the importance of ‘educatin'é the
rural people. - s '

Dean Bailay of Cormell Univereity (5I:56) says -,

"Ihe man who tills the sofl must be educated. There is more
need on the side of the public welfare, to _educate this man than
any other man." .

R.C.Monahan, specialist in rural educatfon, Bureau of HEd., says:

"It is not beneath the dignit;y of educatioﬁ to‘take a di-
rect part in the things of .daily l1ife. Study. is necessary in
any occupation and it should be of those things whieh go to
ma¥ke wp the ocecupation" (35:7) He says again (38:8) "The school
can nevar becoms more efficiemt tham the teacher.". 3
Since the efficieney of the rural teacher is, in a great meas-
ure, the result of the kind of trairi:lng ghe received for her spe~-
cial work when in school, the responsibiliiy of thé training
teacher is very great. Her influemce is as far mcfring as the

cdmbiried influemca_of all the stu&en'f-teachers that she trains.
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If her students aras to teach those things "which go to make up
r.heoccupatidn, the training teacher must know county schools amnd
county conditionms, and she must aétually get out inmto the coun-
try in order to have this ]mowlsdgé. k
E.G.DextarV(M:QS) , In speaking'of the influence of the olad
academy, says: : '

"As a rule they were marmed by young men full of zeal, who in-
spired the pupils with a desire for the best in 1ife, and wheo
semt them out to occupy positions of trust in the State anéd
Church. "

When we remember that teachars were first trained,in Americ,
in the Academy (I4:374) we see that the trafnfng_teacher was
regarded them, as now, as a ﬁarﬁon who should wiald wholasome
influence. | s :

i Certain ceacher qualities can be transmitted from teacher
to pupil. How the Pparson, seamingly unfit for a te.ache!?, may
be traimed by an effieiant training teachar, is shown 637'..!..-7.
Mathews ,Pres -, State Normal, Tempe, ‘Arizona when he says(34:797)
"Most characteristics can be achieved, 1f not naturally posses-
sed, by earnest teachers, with the proper ideal and kmowing .
where they are defiecienmt. I have kmown . begimmers who taught
with harsh, disagreeable voices, with unhappy faces, with a nerv-
ous irritability whan approached by childrem, having the defeets
brought. to their attention by a kind and tactful critic —-teachsr
, have overcome the deficiences; and tha interast takem in the
process of overcoming them developed an Interest an enthusiasm
in the whole work which led them to sueccess.”

It takes wisdom on the part of the ftuirring-teaeher to
see latemt teacher qualities; and tact and skill to bring them
out . g |

"the teacher is the soul of the sehool.” (53:289) The
greatest ptéblem in the suceessful administration of the teacher-

tyaiming high schools is finding teachers who not only fill the
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legal requirsmemnts but hatn the inmate qualities that canmot be
d&signnted in ieéal phrase. So much depends upon personality,
professional spirit,.expefiemce, devotion to work and interest
in pupils that, in seleeting teachérsA it is impossible to have
a rule thaﬁ is an infallibdle guide: In the impottanem ‘of this
selection, Miss Mabel Carmey (I2:5997), says: “
"leachers for the normal training dspartments in high schools

should be endorsed by the state and selsctad with greataest. care.
All else depends on this . . Normal .School graduation plas ome

plus ona year of university study in aeducation and five years of
teaching exparience, at lsast two of which have been done in a
one-teacher rural school, is recommended as a minimum standard
for this indorsement."” L

Dr.¥.C. Muerman, Specialist in Rural d&ducation, (Bu. of Ed(3ob)
says: '

"I think it entirely depemnds upon the instructor who may be enm-
ployed in the high school to conduct these classes. I have

seen work in teacher-irainimg classes im high school that I
thought was simply a waste of time for the pupils; and I have
seen work also in other high schools whers I beliaved that teach-
ar-training classes wers the most interesting, instructive, and
profitable classes in _the entira school - all. depenﬁing upon
the teacher."

The States: are almost a umnit in the requirements namad for
this teacher on the two points of;scholaiship ané,éxneriamee,
though they differ in the wording of these requirements whefe
one says "it is required" anmther~sajs_"it ig préférfedﬁ leav-
ing the approval of the qualification of the teacher to the
State Departmamt of Education.

Neaziy ‘all the statas raquire the equdvalanm of a fowr-year
college course with special training in education.
Thirty'semester'hours of education is the mnximum raquiramant

where the hours are mentioned, and sighteen the minimum, TFive

years of experiemce,two ‘of which have been in rural schools, is
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the maximum experiemce rsquired and two years, with one in rural

schools, is the minimm where the yea.ra and pIace of experiance

are mentioned. ~

Towa's requirsments fllustrate the maximum (27:II) scholar-
ship and training and Sowth Dakota(45:7) the minimum. However
the exact 'years in ed}zcation and ~exper‘:lanc-e ‘are not mentioned
in many of the states. Nebraska says "wall qnalii'iead irr experi-

ance; " and Oklahomg,“much experience in the grades.

'From & standpoint of raal service strict adherance to ree-
ommendations fér these two ‘quali"fications is pré‘bébly of less
impostancs tham seaking after persomal traits and natural endow-
ments that woulad imapire in yomg people an interest in rural
actiwities, a love of country life, and a desim to teach in ru-
ral schools anmd to becoms community leaders. :

Then, wisdom would suggest that the states requfremants mot
be too binding as they could be a hindéraﬁce in the wisest se-
lection of a teacher amd so defeat the veryﬂpurpése for which
they were made; a strict adherence to the letter of the law
would probably have to give pi&feréme to a few hours im the
study of education ‘or a fow month's of inmflifferent eiperien;ee
against a strong personality or a pei'sonal Imc;wieaagé of rural
conditions., Thus a small point of technicalit.y could cause the
loss of the best teacher in sigm..

Florids, after saying (I6) "prefaremce shall be givem to
those having had successful emperieﬁcé:, probably wisely ianﬁers
the regulations for the teachers of the training depértmérits
in hiéh school by providiﬁg, *That i it be nw@se;ry to empl oy
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teachers for such departments with less qualifications than
at;ove mprescribed, ew;er'y such teaéhe;" shali be a holder of a val-
id First Grade Florida Certificate and a speéial prof"essicmal
certifieate.” ‘_

Quotations from & faw of the state bulletins will show some
of important qualities desirsd in the ""Training Teacher®, Wis-

comsin(5I:52) recommends s

"Not only scholarship but anm outlook amd sympathy broad enough
so thay cam do their work easily anmd mot feel the drudgery of

it ---Right attitude toward country life --- Should know country
conditions first hand because of having lived in the country
and had some experiemce as country teachers . Thay shouldhave
vigorous health and personalities which attract students. 7They
should be inclusive in their sympathies and democratic in their
attituds." » : ; : v

Minmesota (37:1I3) recommends :

*Such teachers aé possess spaecial fitness and parsonality for
this work and must show a praoper. spirit of professional growth
and cooperatiop.f' . _ Ll ks k : b T

Missouri (2:4) in additfon to the college and profassionsal
training asks for "good peréonality'md evidenmceof spééfel fit-
nmess for the work" aﬁd iéter says they n;ustwbe 'capalgle and< |
devoted." - | k Th "

‘Iowa (27:II) womld have the traiming teacher be "rural -
minded with definite interest im mormal-t rﬁihing wofk,," and
recammends that teachars be selacted who have such qualities as
professional spirit, devotion to duty, and special intersst in
R T T T T LR

Wyoming (67:4), says: "The law provides thatl teachers in
normal traiming departmemts shall have been specially tmm?d
for the instruction of teachers in rural schools.”

- the qualities

e
PR

-

“Nebraska (35:3) is mors ‘explicit in stating
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desired: g
*Great cara should be exercised in the seleetion of a normal- -
traiming teacher. She should not only be well qualified by ex-
periemce and traiming to teach teachars but .she should also have
a knowledge of rural life probtlems. It is aleo imperative to
have strong teachers with special profassional training in
their work, not omly in .all the high school departments but im
the grades as well, if we are to have efficient schools for the
tratimimg of temchers. Graduation from an approved teachers
curriculum, tested teaching experiemce, and racognized persomal
and moral fitmess determine the proper basis uponm which teachars
showld be salected.” . : . b ¥, ,
It will be noticed that the training teachers is usually
referred to a&s 'a woman; the feésdn for thié seémrs to be‘ that
the studamt teacher is being traimed to teach in the grades with
special amphasis on primary work _1_r; which women seem usuaily '

more efficient. Mr, Foght (I8:77), says:

"Bvery training departmi should have at least two Instructors-
the direetor of the class; the other, the critie teachsr.".

With a capable woman as critic teacher, for the first four
grades espaciaily, ft seems that some men wowld make splendid
traiming teachers, evem inm seco:ud&ry_sc&ools. LR
However, chiefly from lack of funds s In teacher-trainimg high
schools the traimimg-tescher fs also eritic-teacher; except im
rare csses where a capable teacher cam e found im ch-&l:gfe‘: of a
practice "schoél,‘ or sometimes a éomy suparvisor ecam assist.
This comdition makes it all ‘m*e more recessary that the traim-
ing-teacher be wisé]y chosem. i ot 2%
Bvidamtly, mothimg would pay such large dividends in any
line of work as sufficiemt ﬁmds’ to place the pest talaemt im
the tezcher-training deﬁartmtq. The training ‘teacher mst
not onmly have a libexui store of academic lmowleﬁée a€ her dis-

posal bwt she must kmow how to present this kmowledge and to
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lead young student-teachers imto right methods of teachingl
Suech a position calls for a mature person with a v"‘ar:leud

experiemce, broad schoXarship, and a great measure of human kind
ness and goaod common semse. She should 'knbow how to direct Ayommgr
people to wnderstamd growim-g childrem and to be imt erasted emough
to study their home conditioms im directing their alctfwi‘t.ie;é‘.
She should kmow freom her owrr experiencees the needs of rural
gschools and rural peopl .

She should be a judge of persomality and have tact gmow@ to
elimimste the umfit from the tescher-traiming departmemt by di-
recting thkem in choosing a lima of work for which f.ﬁey; are nat-
wrelly fitted; however this same taet should errabl’e.“the trainm-
ing-teacher to help the siudemt to overcome faulte and im a kimd
way to bring out the best in esach. '

The teacher showld be an exsmple for the studenmts im dress, hab-
its, language and gemeral bearing ; and to éirect thm fmto
right chammels of habit for it is from these seemingly sms1}
things thet the writer has seen young teachers fail.

Firally, the teacher's geamine low for the ogem country

and its people should beget a kindred love in the studemts ihat_
would send them out smfhetic teachers amd enthusiastic lead-

ers.
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2. The Student-Teachar.

Who is this student-teacher or how efficient will she be
when she shall have fimished the teacher-training course?
Certain teqmimmm{s aru made in each state , of schools im whiéh
the teacher-training classes are taught snd of the student-tesch
-ers entering those classes. Piretx, a school must have the re-
quired number of studamte ‘applying for fhe tnmﬁx«g work before
it cam qualify as a teacher-traiming high school. States whose
teacher-tiraining classes mnk@,a department separate from the "
high school course (givem in 'Chapt.er II) require a larger num-
ber of students; the minimmm ave-r"agfe number of studemts im
schools where the te&c&e&tnmﬁg work isma part of the high
school course rangeé from five to twelwe; e.g. Nevada “reqwires
five studamts for each teacher-iraiming school; Vermomt, oight;
Wisecomsin, tem; Termessee, twelve., The age limit at ghdmhim
from teacher-training classes in each state iis the same as t-fxe
minimmm teacher age, rang:lmg; from sixtaem io e.iéhieén. ‘

Each state requires applicamte for emtramee to teacher-
traiminmgs class to subscribe to a pledg-e, ‘a good axample of
whick is here qwoted from the New York handbook for teacher-
training classes (4I:5): “ :

"We, the subscribers, hereby declare that our objeet in
asking admission to the traimimg class is to prapare ourselves
for teachimg; ané that it is our purpose to engage im teachimg
in the pubklic schoolis of New York, om the completiom of such
preparation. We pledge ourselves to remain in the class during
the year unless prevented by illmees or excused by the Presidemt
of the Umiversity." v e -

New York requires further (4I:5), "Candidates mmst be at
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least I7 years of asge at time of tmtrance; must possess good
health, good character, freedom from phyéical défomit:y, and
capacity for truiminmg. i
Faw states make &8s many requirememnts as are here quoted; moral
character is mot usumlly memtiomed. Katherine M.Cook (13; 6)
says , "It is universally accepted that every teacher must be
of good moral char=zcter. \

hsch state makes a requirement of each applicanmt for schol-
arship cowrixig grades up‘to the grade in whick the teacher-
treiming is givem, except for those Who hold & teachar's certif-
icate of amy kind in the state.
Such & studemt may take teacher-traiming work in ome grade and
high scheool work im anothér'.

As the purpose of the: teacher-traiming classes is that
every elementary teacher ma;yrnhawe some pmf‘es—siomﬁl tmiwiﬁg,
1t is evidemt that the requirememts for th@nteachers work in the
tnirx-iiig classas should not be greater than those for entramce
to the exsmimatiom for the lowest grade teacher's certificate
gramied in the state. [ | E
This means that eigﬁt.h grade graduates can take the teacher-
t raiming work and earry the part of the time allotted to high
school work in a lower graﬁe:, in some of the states- that is, inm
the I7 states, which have Ié»gal provision for teacher trﬁimihg
in high school. from the 25 that grant certificates on examima-
tion without any educatiomal prerequisite (13:21).
As has beam sa.i.d; Tlorida whose trainiri-é course 1is separate
from the high school work, sllows eighth grade graduates to take

teacher-training classes.
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As the requirements for entrance?teacher"s examinations shall
be increased, the standards for emtramea to teacher-training
courses in high schoel can also be raiae‘d‘.

The proof of the importance of teacher-f.rain~ing classes in high
schoocls is the ;;roduet they f}u-mish- the studemt teacher who
goes forth as a rural teacher. Fer degree of efficlency above
that of her fellow elezxienrtaz?y teacher who has not takem the
teacher-t raining work is a measure of the importance of the
teacher-t raiming classea.

Ihe ideal graduate from the teacher-training classes im
each state would s-atiéfy the quz;.lit:.ie.s asked for in the teachers
of the stamdard rural schools of that stata. The same qualities
sought for in the training teachers are also desireabla in the
studemt. If any affference the love for rural life showld be
more einpl‘msized in the studemt-teacher since her teacher service
is to be emtirely for mra.l péOple. . ‘ -‘ “ :

In Wyoming's standard rural schools (66:I2) 't.egch»a:ts are
scoraed by the county Superintendemts on eigﬁt péinﬁé: classroom
teaching, disciplime, prof‘e:ssiomahl. attitude, scquaintameceship in

her commurrity, connﬁmit,y iudmhip‘, ‘edweat i onal progress of
impils, working attitude of -pupils, and housekeep;mg which in-
cludes cleamlimess of school building and groumds. The third
poimt,"?rofeess:ldnal attitude," covers numerous points; A as,
whether the hperson is a teacher or & time-:s-en'er; whether she
is intelligwtly interested in educatiomal movememts; wheather
she reads prof’essioiiul tooks ami mag&zims; ‘ hér attitud@»to-

ward her co-workers ,"
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West Virginia in Standard 2mne-Teacher Schools (69';16)
scoras the teacher on @igﬁt points: 'edwcat.ion’, ranking, inter-
est and growth, creditable participations in teacher activit‘:ies,
livin'g- in community where éh@ teaches, supervision of playgrounds
partieipation in community aetivities and direction of home pro=
jects, T ;
Trus imterest in a commumity wouwld show fteelf in a voluntary
compl izmee with point five which says, "The teacher is necés-
sarily & leader in many of the commumity moi;enienvts and shé cam—
not occupy ‘this position if liwing in another ]:oéali_tyf."

Vermomt in Rural Schools and Their Improvememt (65:57),
scores rursl teschers om almost the same poimts as those givem

for Wyomimg and VWest Virginis, giving them as subdivisions of
Traiming and Experiemce, Efficiemcy, and Profassiomal Spirit.
Umder efficiemecy, co-aé:&n.ticm. wi th paremts and homes visited
are discussed. That a teacher could suweceed spart from the
homags is impossible and émfest efforts seem to be put forth
to effect a plam by whickh teschers will exert wholesome influ-
emce on the m'nl communities throu'gh the home. :

Iowa (26:2) inm NJutlimes om Rural Schools, ‘says:

"Bvery live teacher, imterested im the wpbuilding of the
school, covets the pmr of leadarship in the comumity. Lead-
erehip may be defimad as the ability to get others to help do
what the leader .thinks should be dome----- The successful com-
‘mumity lesder keeps himself im the background as much as possi-
ble and stimulates others im the commmmity imto active participa.

-tiomr that they may share more largely im the bemefit of that
esctivity."

An effort is being made by rural-school leaders to riaé
the mm schools of teachers whose interests 'a.nfd“pleasums are

all in town and who arrive in the éonmnniiy at nime o'clock
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Monday morming ané rush away as early as is allowed Friaday.
Teachers must find pleasure in the coumtry to be lesdsre thare.
Gettimg desired facts to the childrem is mot all. This ideal
of the teacher robs the profession of its highest. mning.

It is expected that a rural teacher has scquainted herself
with social amd ecomomic problems related to rural life amd has
a desire to be a helpfwl leader im the school and commumity - a
wilimgueas to givé some time and emergy toward improvement of
the home and'connnmivity life. It is the "teacher spirit" that
succeeds at this poimt more than a krjowledge of taxt books and
methods of presemting this kmowledge. _ e

An understending of the fundamental prodblems to be mat on
the farm and in the home is 4mecessa—ry', too, if the teacher's
work is to be wery effeective- here again the teacher raised on
the farm has the advantage. | : )

A person with first hand kmowledge of crops, soils, gardeming,
breeds of stock, amd coumtry home making cam prep&.te children
through education to emfoy coumtry 1ife and profit by it. This
t eacher will eo-oﬁmte with agricul tural workers and county
Ams from the Extension Départmm&s of the Uniwersities of the
states in carry:iug‘ on farm clube that make famm people more im-
telligemt and more prosperous. 'A ,

But the rural teacher has still a greater task. It has been
skowm (é!mp 1I-c) that the rural ‘schools  do not get their share
of traimed teachers and that a large percemt of the children im
each state are ta:wghf. imﬂ_'the-a ome-room schéoi. m@ rmdy for
this has to come fmoni a demmnd for better conditioms on the part
of the farmers themselvwes . *Whe:m there is mo 'visionv tﬁe Mpeopie
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perish."
This teachar's greatest task them is to arouse interest latemt
in all commumities so that the communfties themselves will de~-
mandé traimed teac;hers and a bettear sysfem of séhodls'.- People
usually get what they want when they are willing to comtemd for
it. The traimed mr;a.l teacher should be able to show farm pao-
ple that they can make édme demands on the State's school funds
and forces and that it is an injustice to their childreb and to
all concermed to eontinuwe to passiiely take what comes to them,
The studemt-teacher, therefore, 1is 'co4equai in impomame
with the traiming ieac&er, since it s throuwgh her that the ru-
ral improvememt is to be finally done. iy LI
Her's should be a thorough training for a defimite, great work,
the greatest part of whkich is a willingmess to umiergo ‘some in-
convemiamces to be a real teacher and lea-der‘untt..ill,‘ through the
rural sél!rodls, the people a8 a ';hole sm;l]i be msore i;mtelligent

and more alert to thefr ownm needs and possibvilities .
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The Curriculum.

Another great factor in the teacher-training depértment
in high schools is the curriculum, a specialized rural course
of study with some actual practice in applying the state course
of study to the rural schools. There is a belief that rural
teachers should teke in place of some of the ususl academic
studies, courses in elementary agriculture and mautre
study, domestic economy, sanitation, rural economics and
sociology. A special effort is made to adjust the course of
study to rural conditions by studying country life in the sec-
tion where the school is located and if possible in the com-
munity where each teacher is to teach. Under the expert rural
teacher instruction is given in classifying pupils, arranging
a daily program, making reports and in problems peculiar to the
one-room country school.

The minimum requirement in the professional course, in a
regular teacher-training high school, is three units of educa-
tion. Below are given typical courses of study: ;
1. Iowa's course of study (27:16) illustrates the professional
work, given as a part of the high school course in the third and
fourth years, for which high school credits are given:

(Third Year)

FPirst Semester Second Semester

Rural Education 'Elementagergycholqgg

Observation Vork=- limited amount.
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Fourth Year

First Semester Second semester

Elementary school management ‘Methods-as applied to
subjects for rural schools.

Review of Common school
branches.

Practice teaching-at

least 15 complete -exercises.
2, Wyoming's Course of study (67:5) illustrates the teacher-
training work, given as a part of the high school course in the
fourth year, for which high school credits are given:

Fourth Year Course

1 Education ’ _
a. Elementary Psychology 4 year 4.Practice and Observation 4 yegr

b. Principles of Teaching % "

5.Agriculture & Nature Study 1 ye

2. Rural School Management % year

6.Secondary subjects % year
3. Reviews & Methods 1 year : ‘
a. Arithmetic 9 wks. a. Music 1l period per wk.
b. Reading 9 wks. b.Physical Education o ¥
c. History & Civics 6 wks. c.Story Telling ¥ «
d. Language 6 Wks. d.Penmanship Y "
e. Geography 6 wks. e. Industrials Arts ¥ i

Education and Agriculture may be elected in the third year
and Biology taken as other half in Agriculture-This leaves a period
for English in the fourth year.
Practice teaching and observation work one hour a day for eighteen

weeks is required.

3. New York's Course of study (41:13) illustrates the teacher-
training work given separate from the high school courseesin a fifth
year, for which a three years teachers certificate is given.
First Term
First Period: Arithmetic, 3; Drawing, 2
Second Period: Phychology and Principles in Education-b5

Third Period: Methods and instruction in Reading, Spelling and
Jriting, 3; ;
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School Management, 2.

Fourth Period: Language, Composition and Grammgr, 3:
Drawing, 2.

¥ifth Period: Training classes, United States History with
Civics, 5.

(The numeral after each subject equals the number of
recitations per week.)

Second Term.

First Period: Arhithmetic, 4; - Library Course, 1l.

Second Period; Geography, 3; Nature Study & Agriculture, 2.
Third Period: Language, Composition & Grammar, 5.

Fourth Period: School Law, 2; Physiology and Hygiene, 3.
Observation Work; twice & week.

Practice Teaching; Two weeks actual work for each pup#l.

These courses of study are sufficient for showing that the

rural phase of school work is emphasized, but not strongly enough.

More biology, nature study, and agriculture would better equip

for rual teaching. Some s@hools- Tennessee as an example - are

adding mental tests and measurements to the course of study.

Some shcool men advocate making actual rural surveys.

1.

2.

Se

Some of The Strongest Features of the Teacher-Training Work:

The study of the state elementary course of study, until each
student-teacher kmnows exactly what is to be taught in each
grade; practice in keeping the school record and in making
reports.

Observation “ork: This precedes practice teaching and shoufld
be closely correlated with text-book subject matter. A
number of well taught lessons in company with and under
supervision of the training-teacher. Beofre hand the students
need to have a clear understanding as to what they are to
look for; the principles involved, methods to be used, and
results to be obtained - they should be taught to go as
learners rather than as critics. Recitations under highly
efficient teachers should be observed first and discussions
afterwards had as to the merits with the critic teacher.
Observation trips to rural schools should be made early in
the course.

Practice Teaching: This is given in the senoir year of high
school and usually in the last semester. Substitute teaching
in the grades is ofter permitted in this semester.

The class should be drilled in each lesson plan before
teaching it. There are several plans for practice teaching:
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a. In a special room in the high school where pupils from the
grades may be assembled. '

b. In small schools the student may take regular classes, dis-
placing the regular teacher for the time.

ce In an adjacent rural school (or schools) plans may be
arranged. If the teachers of these schools are of superior
ability they may act as critic teacher, reporting results
to the training teacher.

4. Follow=up-works The ideal follow-up work is done by the
same training-teacher in visiting her graduates after they become
teachers and giving help where it is needed. As this will, in
many cases, have to be done by the county superintendent these
student-teachers should make his acquaintance during the training
year and have him with their class as often as possible.

Be The Library: The number of books required by the State
Departments for a teacher-training department range from thirty
to one hundred and it is preferred that they be kept in a room
set apart for the teacher-training work. Missouri(2:12) requires
that the school must add $15 to $25 worth of books and educational
magazines each year to the original 100 required in the outset.
Wyoming (67:7) asks the Boards of trustees to purchase for each
t;acher-trainin% department 3 classes of books:

(1)-textbooks; (2)- a professional library for teachers, and (3)-
a library of supplementary reading for children. The third class
is especially helpful in training that will aid in teaching rural
ckhildren to form the reading habit.

The above points are gathered from the teacher-trsining
courses of study from fifteen representative states doing teacher-
training work. In order that the teacher may help County teachers
who have not had training, “isconsin (51:60) requires, when
possible, that the training-teacher of the high school use stated
Saturdays for a meeting to help alumni and after county teachers;
also that this teacher make at least one visit a week to a county
school taking with her one or more student-teachers until every
student-teacher has an opportunity to visit a country school with
their teacher. The prosram shduld be arranged for a certain time
each week to bc vacant for these visits by the training teacher.

In this way she not only follows up the alumni and helpsin forming
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right habits of teaching but has a most wholesome influence
on the county as & whole. In South Dakota (45:10) student=
teachers are often assigned as Assistant teachers to the
regular grade teachers for a part of each day during a period
of two or three weeks, helping also to make the daily lesson
plans. This method could be used by the trsining-teacher in her
follow-up plan for the alumni, where they teach close enough
for the student to help certain days and on certain occasions.
They could plan together at each week end the school work for the
next weeke By these follow-up plans énd regular occasions for
helping county teachers the work of the teacher-training high
achools can soon improve rural schools throughout the counties.
There are some things not laid down in a curriculum that
are very necessary to a young teacher's training. Supt. Baker of
Missouri (2:59) says there should be special training for leader=-
ship since the rural teacher is looked to as the logical leader
of community activities. That through extra curricula activities
of a wide awake school, a training teacher can find opportunities
to give this training. Be suggests that through the medium of
teacher-training clubs, practiece in public speaking, debating,
dramatization and parliamentary practices, the student- teacher
can gain self possession, polse and ease of expression which
are valuable assets to any teacher. Literary Societies of the
high schools could be used for debating rural questions that
would aid these studem#-teachers, salso. These qualities will be
needed in talks to the masses in social meetings to convince and

bring about reform.
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Certsin social forms should be taught through wholesome
parties suitable for rural cormunities or the serving of
tastily prepared meals. These can be given in a room of the
school building or in a student's home. Preparing for these
affairs gives opportunity fior lessons in dress and manners.

One other phase of the student- teacher's training that
must not be neglected is loyalty to the county and to the
County Superintendent. They should be taught that cooporation
is the best service they can render, and that only through

cooperation can any systam of county schools succeed.
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Chapter V - Tennessee,

1. Status of Teacher=Training High Schools in Tennessee.

Tennessee's provisions for teacher=- training schools is
comparatively recent, until 14 vears ago having depended upon
summer schools and private normals for her trained teacher.force.
The fact that Peabody Normal School is in Lfennessee made this
lack of state tescher= tralning schools less serious and also
may have caused lennesseans to feel that the necessity for
State normals was not urgent. As Peabody was founded in 1875 when
only two Southern States had State Normals - Mississippi snd ala-
bama -'compared with other states (14:377), Tennessee was not so
lste in having some means of teacher preparation.

Even since the establishing of Tennessee's normal schools
in 1909, the supply of trained teachers has been a small perceng
of that neededs The 8chools that have suffered most on account
of this lack are those that represent nearly 75% of the States'
population - the rural schools. the scholastic population of
Tennessee in 1920 shows 73,9 percent of the population to be
rural (70:2); 1ll.6% of this rural population was classed as
illiterate (70:4). Of the rural scholastic population =~ those
between the ages of six and twenty=-one 17.9%, cannot read and write,
From the number enrolled in pural schools only 6.6% ever go to
high school and of this number only .7% reach the fonrth year of
high school; this 1is, of all Tennessee's children that once start
to school - and all of them don't start- only 2/5 of one percent
reach the fourth year in high s;hool. The rural schools do not seem
to teach but 88,4 of the people in Tennessee to even read and write,
and the inspiration to go on through school, gained in the rural
schools seems to be very slighger only two-fifths of one percent



of what it should be.

e caen see the relation beiween this small percentage of
people goilg on to high school and the small number of trained
teachers; a poprly taught school does not inspire children to go
on to school but rather drives them from school. In 1922, as
shown by the Riennial Zeport (10:38), the percentage of trained
teachers was very small, the.one—room rural school having only
2/5 of one percent of its teachers normal graduates. From the
8,628 rural elementary teachers 232 or 2 3/5;. were normal
graduates; from the 10,102 rural teachers, elementary and
high school combined, 418 or less than 470 were normal graduates.
Or even in high schools &lone, where many such graduates would
be exyrected, 135 were normal graduates, or 186 from the 1,474
county high school teachers. 407 of these high school teachers
were college graduates or 566; but from the 8,628 elementary
teachers only 37, or less than 3, were coliege graduates,

It is seen that the rural elementary schools, -especially
the one-room schools, have to suffer most from the lack of
trained teachers. To help save the rural schools, teacher-traine
inz departments in high schools have been established in
Tennessee. .hile the training is not of as long duration as is
desired, it is far better than no training and has the advanteage
of training rural people in a rural atmosphere.

In 1917 lezal provision was made (49:34) for giving one unit
0f professional training to Seniors in first class high schools
for which would be granted an elementary teacher's certificate

zood for one year, renewable for three courses taken in summer

school. TUnder the provision of this act many high schools have
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established one-unit professional courses. (é2:5). "To encourage
teacher-training in pudlic county high schools” (49:8) the Jlegis-
lature set aside about {25,000 in 1921. Under the provision of
this acf the State Department of Sducation outlined a three-unit
professional course,

This appropriation for Teacher-Training High'bchools is
small but it is & beginning., The fund has been insufficient to
help a number of high schools requesting state aid (62:4), forty
schools having had teacher-trainiig departments in 1920-21 and
forty-two in 1923,(60 and 62) - $500 being the minimum aid for
one school.

In order to secure the Ctate .iid to help establish a teachere
training department, twelve pupils must be enrolled; the school
must furnish a separate room for the derartment with at least 60
professional books selected from the State IList. (62:6)

The training-teacher must be a college graduate, with at
least 18 semester lhours of education, with two years of successful
teaching, preferably in rural schools. "Good personglity and
evidence of special fitness for the work", are required. This
teacher must teach all the professional subjects in the course un-
less a Cmith-lughes Agriculture instructor teach the Rural Socioclogye.

The twelve student-teachers, or more, must be of good moral
character and may be junior or senior students in high school, or
holders of second grade certificategor persons having taught
one year successfully, or high school graduates. Zach student=
teacher (62:7) must sign a pledge thet she is rreparing to teach

and will remain in thc class wiless prevented by illness or excused
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by the State Superintendent. Below is given the Curriculum
for the teacher-training departments in Tennessee high schools
(62:8):

"Three professional units are¢ required: Esychology, liethods,
and Nanagement and Administration. Observation and Practice in
Teaching must be given as part of the course in Methods. Rursl
sociology must be taken by all juniors.

Any student who has completed the first two years o” any. of
the curricula outlined in the high school manugl may elect the
teacher training curriculum.

Those who elect to take this work must take the curriculum
outlined below:

Third. Year
Fall Term Spring Term

1. Psychologyeeccesccssscsed l. Isychology-- Tests and
2. Rural S0ciologyeecccceeed’ Measurements-c.ccccececcccccesd
3. —.—;lllijlish'...............5 2. Rural :OCiOIOgyoooooooo.oocooos
4. lee "eometry.0.......5 3. A-:ll:_)‘lish..........Q.O..........s
5. Exercises, 4, Plane Geometryeecectececcccceed

a. Exercise b. Exercises,

b. Vriting a. 'riting

c. Current Zvents. b. Current Eveénts.

d. Spelling. ce. “pelling.

Tourth Year

1. Yethods in Slementary 1. YMethods in Ilementary subjects.
subjects. Observation Observaetion and Practice '
and Practice Teaching...b5 A-T-Te) 0 5 o - S P -~5

2. Management and Adminis- 2. Management and Adminis- :
tration.’...........l...s tration........................5

O L:l’l:liShooooo0000000000005 O'e j:llAJfliSh.-oooooooooooooooooooooos

4, American Historyeeeceeeed 4, fmerican Historyeececceccescceeed

5. Iixercises. b. Tixzercises

&e. Uriting . @e Inglish
be Current Events b. Current lvents
Ce -pelling. c. Cpelling.

Tlote--iny student, with the consent of the Principal, may
elect an additional unit in the third year and also one in the
fourth year. This would entitle the student to the maximum
number of 18 credits. "

The writer suggests for these two units that students be
encouraged to elect biology, nature study, and agriculture with
special reference to rural problems of the county in which the
achool is locnted; also that under"Lxercises™ half the time be

civen to drawing and public S%ﬁfOI mus’'c; and that the classics



in English used as collateral reading by theée special students
be selected from books thet stress nature aﬁd give love for the
. open coﬁntr&.

Credits are given on Temnessee's teacher-training course by
the State Normal Schools, Peabody, and the State Universit&.
(22:4). |

Observation and Practice-Teaching are intended to give skill-
in teaching; while the courses in psychology, school management,
and methods zive the un@erly;ng principles of the teaching process.
Obzervation precedes yractiqe#teaehing and both come in the senior
year. Observation should begin in a month or two after school opens
and if possible in grades and rural schools where the teachers
are normal graduates. The training tgaéher may teach groups of
children assembled in a room =rranged for the purpose and later
practice teaching may be done in the same way.

Tennessee's regulations (42:31) on practice-teacﬁing are: that
the teaching be done under supervision for benefit of the stuient
and protection of the child; that a wide range of grades be covered
with special emphasis on the first three grades; that each student
teacher teach 80 minutes each week of the last semester which
would be about 24 clock hours; that the lesson plan bé re,uired of
the student several days before the class is taught; that the
work proceed from the simple to the more difficult; that where the
class room teacher has acted as a critic-teacher, a conference be
ha: with her, the stulent, and training-teacher after school hours
to point out merits and errors - at this point great wisdom and tact
should be exercised by the‘training teacher. It is also suggested

that toward the close of the school yecar each student-teacher act
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as gssistant to some efficient teacher for a week, observing the
fi{st day and by the last day take entire charge of the work under
the observation of the regular teacher. l

The writer has seen wonderful results from earnest students
acting as substitute teécher when the regular teachers had to be
absent from school. This has the advantage of the student's
feeling that she is doing a service and not practicing. “he often
employs sound methods in her attempt to keep the classes up to the
gtendard in the teacher's sbsence. This can be done especially
well when the elementary grades are in the sane buiiding as the
high school and when one of the:regular teachers will help by ad-
vising when the student needs help.

Termessee's reguletions (42:22) also ask thet follow-up
work be done by the training-teachers with the alumni of the
teacher-training department by visits to their schools as often
as possible, @nd that their schools be used as demonstration
school:s when practicable.

The wrifter recomnends that the training-teacher's program
be arranzed to give her 23 much as one half day'a week for
getting out among the county schools and that each student-teacher
e alloved to take some of these trips with her; also that stated
“cturdeys be used for meetings and conferences with the alumni
and other county teachers,

2. Does it Fuiction In Tennessee?
(a)s "hat “tatistics Show.
~lmost two school years have zecn the work of the teacher-train-

ing in high school since the three-unit professional course has been
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in operution in Mennessec; and six years, since the one-mnit
couvrse from which 784 high school graduates received elementary
teacher's cerfificates. Torty high ¢chools gave the two-unit
course in 1922 from which 378 high school graduates received
elementary certificates (B0 and 64), makinz in all 1,162 high
school graduates with elementary certific tes. Ctatistics in
1922 showed (10:250) that 1,648 new teachers were needed in the
elementary schools of Teunessee, and that 1,354 of these were ’
needed in one- and two-~-teacher schools. The high school gradu:tes
with elementary certificates were 857 of the number needed in the
one-and two-room schools, and 70: of the whol: number of new
elementary teachers needed. This explains why Mr. Joe Jennings,
Director Teacher Training in Tigh 1chools,says(}0:250) that, in
five years with adequate ~“tate aid, the teacher training high
schools will be able to supply a sufficient number of professionally
trained high school zraduates to f£ill the vacancies'in the one-
and two-teacher schools. "hen we note from the Piennial -leport of
Tennesszee's schools in 1922(10:35) that there were only 1516
high school graduates from the 6188 teachers in the one-and two-
room schools teachingz, the number of these graduates with pro-
fesslional training looks still more hopeful for the elementary
schools.

The next guestion wc*}d be: do these graduates really go
to these one-and two-room =chool=s? IThe Tennessee _ducational
Pulletin of December 1922 ~ives (60) a detailed report of 26 of
the 40 high schools turnine out the 378 graduates in 1922 with

three units. ™¢ 26 schools sraduated 259 of these youwng people,
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from which 173 taught in the fall, or 70%, most of whom went to
ons~and two-room schools; 50 sraduates or 197 went to normals

and colleses and the remaining 119 remained on fa®m or at home.
JeH. Jervis, Supt. of Lenoir City Schools rsforts (30:b) that

from his thirteen sraduates, seven taught in one-and two-room
gchools and one taught in the grades of his school; three of

the class went to higher schools of learning. FHis teacher-training
class has fifteen student-teachers in 1923.

In 1923 £ifty counties applied for Ztate aid to put in de-
partments of teacher-training in high schools but funds were
inadequate; forty-two schools received =zid (10:250)~and have 866
students enrolled in the professional courses. I.Jennings
thinks there will be 447 graduates in 1923, Fifty of these
students are high school graduates; 692 have lived on the farm

and have first hend kmowledge of rural conditions,.
(b) Quotations "rom Temmessee School llend

7ithout an excention every training-teacher from the teacher-
trainin~ high schools with whom the wkiter has talked has been
heartily in favor of not only continuing the work but of its ‘
beinz increased in the state; likewise letters from these teachers
have endorsed the work. Supt. Wilson Few of “outh rittsburg, Tenn.
gives the follovwing points from his observation of Teacher-Training

in high schoolsSe
"Teacher-Training in hizh schools is the partlal solution of
the protlem of the shortage of trained teachers..

Juniors and Eenoirs have done practice-~teaching under the
primary supervision. {tudents of the course have read voluntarily
out of sohool, Iittman's "From lartha to 7ilda", wuick's "The
Brovm llouse"”, Dewy's "ldew Schools for Old", and a number of books
on methods hesides the reguired study."
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757 of students are enthusiastic over the course and want to
come to U.1. for the summer term.

llental and Stundard tests havebbeen explained and then ad-
ministered by students.

More efficient teachinz has been done hy the majority of the
class under the primary supervisor than by the average county
teacher with lo years experience.”

Theory and methods are studied and discussed in the class.
Fractical teaching in the class room under the primary supervisor
who is a University graduate in education.”

Prof J.H.Jarvis of Lenoir City, after giving the statistics

gquoted above says:

"There is no doubt in my mind that the work is justifiable
and will meet a long felt need in our county, and will be the
solution of the problem of a more efficient teaching force. I
am agree ly surprised that the work functioned so readily the
first year. The course here is aprealing to some of our very
brightest students. Ceveral of the class here contemplate
teaching next fall. I would recommend an extension of the work."

‘The Director Teacher-Training in High “chools, M. Joe »
Jenninzs, sent a blank, in 1922 to Irincipals and Superintendents
asliine for facts and opinions about teacher-training in high
schools; the replies are unanimously to the effect that the work
is the solution of the question of rural teachers at this time.
Celow are excerpts from some of the replies: |

"llo one outstanding educational fact in Henry County is so
conspicuous as the Teacher Trainine work at our central high
school~- The L.W. Grove, Henry County High School.

e most heartily faovor this law and believe more extensive
provisions should be made by our Legislature to further this
movement., ITer observation the past year haz taught us the following
advantazes of this timely movement:

TMirst, It zives to thc county a better grade of teachers
than it could otherwise hope to have.

Sccond, It offers an oprortunity to meny to get this work
that hbre-to-‘ore was impossiblc under existing conditions.

Third, It almost entirely eliminates the theory of trying
out and experimenting;, at the exvense of the child, with teachers
without any other rrepsration other tham that of scholar-hip.

“ourth, It awakens a sleevnin: consciousness to duty in nany
who otherwise would never have even dreamed of something to do.

Piftn, It means the buil’ing up o' a better and higher type
of rurzal schools. X

fixth, It will bring to our lormals a larger and higher class
_ === J,H. Bayer,Erin. Grove High fchool,Faris,Tenn .



"All of the graduates of last year who are teaching remained
in the county (Crockett). Iost of them took the state examinations
and made certificates. They are all making good to the extent that
the county superintendent is begging for more and trying to put the
teacher~training work in another high school of this county at pub-
lic expense. He wants teachers with professional training. I think
it would be a calamity to let the work be discontinued, especially
in such counties as this where it is every difficult to finance the
the schools anyway, and where, until recently, there was practically no
school system. I am using two of my last year's graduates because
we did not have the money to get trained, experienced teschers.

This is the situation in counties like Crockett. -Ernest C. Bgll,
principal, Alamo High School.

"Those of our graduates who are teaching are doing well. Those
in college are making good."-W. E. Rogers, principal, Central High
School, Savamnsh, Tennessee.

"I am sure the teacher-training has been very helpful to the
teachers who have taken it and they seem very grateful.”-H. J. Cox,
principal, Jackson County High School.

"County Superintendent Donnelley says he has visited all
schools of Johnson County and finds that the graduates of the teacher-
training department of this high school are getting excellent re-
sults. Not a one has failed." -J. H. Pierce, principal,Johnson
County High School.

- '"Those who took the teacher-training course in the Sequatchie
County High School last year are a credit to the teaching force
of Sequatchie County. Their work is eminently successful. Every
one of them is making good." -W. B. Freiley, superintendent, Sequat-
chie County. : .

"The graduates of the teacher-training classes who are teach-
ing are making good. Their schools are considered the best among
our rural schools. They are doing community work of a most effect-
ive kind.

We have seventeen enrolled in our class this year." --

R. N. Chensult, City Superint-ndent, Hartsville, Tennessee.

"All the graduates of the teacher-training department of the
Huntsville High School are making good." --C. V. .right, principal
Huntsville High School.

"We have made frequent inquiries as to the success of the
young ladiez $eaching who finished vhe teacher-training course last

year and have naa .avorable reports.
This year we have an enrollment of twenty-one in the teacher
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The Director of Teacher= Training in High Schools =:ys(10:249):
"The teacher training courses in high schools not only’<urnish a
very satisfactory method for supplying professionally trained
teachers"for the smaller schools but a most inexpensive method
as well. ‘
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3¢ llecommendations for Tennesseee.

fter studying teacher-truining in hisch schools in the
different state, it seems that Tennessee has many fine points
in her prozram for this work, and that no state has made more
rapid str;des in the progress of the work. Fowever, it seems
that the fol;owing recommendations are wise for procedure in
Tennessee:

1. That the five year program for placing prolessionally
trzined high school graduates as teachers in all the one-and
two-room schools, as mentioned by the Director of Teacher
Training in Tigh Schools (:255), be planned and entered upon
at once. :

That for the carrying out of this prggram 100,000 be set
asiﬁe by the ftate for placine one department of teacher traoining
in each of the 90 counties that do not have one of the State
ingtitutions for training teachers; that each of these 90
counties receive, annually-provided its leading high school can
meet the requirements specilied in the state provisi ons-- 5 1,110
to be uscd as follows: ;1000 “or the teachers salary, *60 for
her traveling expensts,and /50 for the profecsional lib“ary.
frovided lso that the county add at least 5500 to this teacher's
salary, 750 for the lihrdry and a lock case for the books.

The state by paying the major part of the salary can better
control the teucher-training work in each county and will be
assured of sufficient ss lary to sccure a competent teacher.

Do That the Ztate Department of ducation give greater recog-
nition to the certificates fo the graduates from the three-unit
teacher-training departments by malking them two year elementary
gertificates; or if the gzraduate has made an avers ze of 85 for
the yese's work that the certificate become first grade after

v

eight months of successful teaching.

4. That the training- teacher have three years of experience
one of which must have Leen in the elementary grades, preferably
in & rural school; and that the rural experience be required
unless she has studied in the rural elementary schools.

5. Tor a sy tem of extension work the following is recommended:
(a)- That the training- tescher Ye emnloyed for six duys
in the vee
b)- That one of her Saturdays each month be given to confer-
ences with teachers, including former j:_Wuates and those who need
treinin g, some of these conferences to be b 13 in other parts of
the county than that in which she teaches.,
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(c)- That stated Saturdays be given to community work,
such as school rallies, farmer's institutes, farm club meet-
ings, and health campaigns.

(d)- That stated office hours be had for talks with teachers
and informal conferences.

(e)- That she be allowed at least one half day of each week
for visiting country schools and in follow-up work with alumxi.
One or more student teachers to be taken on these trips wmtil
all visit country schools in company with her.

6. That the following changes be made in the Curriculum:

(a)- That each girl graduate, in addition to her home
economics, be required to have one unit of agriculture or
botany, and that each boy be required to have one of agriculture
and one of botany.

(b)- That where one unit is elected in third and fourth
year students be encouraged to increase their mmits in biology,
agriculture and nature study, stressing problems relative to
local rural life.

(c)- That drawing and public school music be given half
time under "Exercise" in the course of study.

(d)- That in Ehglish the collateral reading for these
students be selected from classics that give love for rural life
and the open country and that a 1list of such classics be placed
in the State High School Manusl.

(e)= That certain time under "Methods "be allotted to
reviews o’ the elementary subjects with proper methods of teach-
ing each, that the "State Course of Study for Elementary Grades"™
be used by each stu ente-teacher each day during these reviews
and study of methods; that the text book adopted for each sube
Ject and grade also be used so that each student may have
practice in just what ground is to be covered in each grade.

(£f)- That under "Management" the student-teachers study
the School Register, making reports, and using the State Score
Cards for rating a school, stressing especially part 1V, that
rates the teacher.

1 (a)- That each professional library have full set of
the adopted texts for each of the elementary grades and student-
teachers be taught how to assign lessons from these books, how
much to cover in a given time, what to stress and what to slur.
(b)- That some Child Literature be in the Library and
lists of classics suitable for each elementary grade be furnished
and studied.
(c)=- That credit be given for re-ding at least one book
each month of nature study or romance in rural and farm life,
written in lighter vein that the usual professional books.

8. That a law be passed requiring all teachers after 1928 to

have at least three units of professional training and that this
be increased as rapidly as possible.
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V1. Conclusionse.

1. Teacher-Training in High Schools was begun‘because
‘tfained teachers for rural schools are needed; because

less than one-third of rural teachers have any profession-

" al training. The normal schools have not been able to fur-
nish town énd city schools which‘pould offer better induce-
ments; the teacher-training high schools will insure rural
teachers with some professional training.

11. The.impprtance of teacher-training in high schools is
emphasized because it serves:

l. . People who otherwise get a very small percent of
trained *eachers.

2., Zeople who till the soil are important in a nation's
eivilizalion. .

Se, Most of the states are rural and large areas are cone
trolled by the legislation of rural people.

4. It offers a specialized rural course which normal
schools through a system of election are allowing teachers in
training to set aside.

5. It has the advantage of training rural people in a
rural atmosphere.

111. The Length of Time needed for Teacher-Training in High
Schools: Perhaps many years.

le Until higher institutions can produce numbers sufficient
to £ill the teaching positions in America.

2. Until rural conditions can be improved by these young
graduates from teacher-training classes in high schools well
enough to make an acceptable home for graduates from higher
institutions.

3« Until higher institutions through a specialized rural
course can engender in their students love for country life and
for teaching country.people,

1V, A suitable course of study must be pursued by those trained
to give intelligence for rural conditions and sympathy for

rural people; that an increase of the rural element in thecourses of
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Study, even in teacher-training high schools, would educate

more completely for rural teaching.

Ve As 25 states grant certificates on examinations without
any educational prerequisites, many will teach without any pro-
fessional training, holders of certificates should be encouraged
to take teacher~training work by giving a bonus in salaries for
this training; also that requirements for admission to teacher=-
training classes cannot be raised until greater requirements are
made for obtaining teacher's certificates.

Vl. Statistics show that teacher-training in high schools in-
creases the desire for a higher professional training and sends
students to normal schools; also the terms on which the certificates
from teacher-training classes are renewed encourage teachers to better
equip themselves.

V1l. The success of teacher training classes depends upon the
training-teacher and the co-operation of school officials, prin-
cipals, and grade teachers where practice-tsaching is done; upon
the earnestness of those trained and upon the financial support
given the work by legislatures.

V1ll. The economy of the teacher-training departments commends
itself. "Teacher~-Training in High Schools not only furnishes a
very satisfactory method for sﬁpplying professionally trained
teachers for the smaller schools but is a most inexpensive method

as well". (10:249).
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