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ABSTRACT

This thesis proposes that a school should be a community center that creates
opportunities for public gathering. In that sense the school is designed as a
neighborhood and city public space.

The site has both residential and commercial districts nearby. The neighborhoods
surrounding the site are in a state of flux in which higher income residents have begun to
move into the poorer areas. Furthermore, the residents, predominately African-
American, are beginning to be joined by a substantial Hispanic and white population.
Not only is the proposed school at the heart of this cultural, racial, and economic
diversity within the nearby neighborhoods, but also it is bordered on one side by Market
Street, a major path into-and out of downtown Chattanooga. So the site provides the
opportunity for the school to be a public place for the city as well as the surroundlng
nelghborhoods

In addition to spaces primarily associated with the children of the school, there are
several programmed spaces intended for equal use by the community and the students.
These include a market, restaurant, and cafeteria, arts center, theater, and office and
residential space. " '

In addition to encouraging student interaction with the community (ahd vice versa), an
existing (and historic) YMCA building and adjacent field east of the site will provide
space for structured athletics. :

Finally; the open space, defined by the buildings, can be used as a public park, casual
play area, or space for community events (outdoor concerts, graduation, weddings, etc.).
The school will serve five hundred students aged Kindergarten through twelth grade.

For the given site and the given circumstances, the conclusion of the design resulted
from an influence of two design factors: one, connection to the community, and two,
articulated open space. The final project utilized the varying degree of privacy of the
four bordering streets to create a conceptual wall that defines the interior and exterior
open spaces as outdoor rooms. At the same time, the permeability of the buildings,
allow the interior public space to remain as public as possible. Also, the project uses
two conceptual connectors, one a gridded street that extends in the east and west
directions, and two a field that extends out of the open space of the interior to the
neighborhood to the west.
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Schools, those entities that teach our children to become
part of the community, should be treated not in isolation, as

is now so often the case, but in conjunction with the com-
munities that they serve. The design of schools should
follow two distinct yet interrelated strategies. First as the
laboratory for children to assimilate with the greater com-
munity, the school should be a microcosm of that commu-
nity. Second, as the place where the foundations of the
community begin, the school should be the central public

space of that community.

I have organized the thesis into three general parts: the
problem, the solution, and the design analysis. Each of
these parts contain two subcategories. The description of
the problem describes first, the problem of society as a
whole, and second, the problem with our schools. The
thesis solution suggests that a school can solve the problem
of isolation by first, its design as a microcosm of commu-
nity, and second as the central public space of the surround-
ing community. And finally the design analysis contains a
discussion of the chosen site and the program analyses.

THE PROBLEM

Individual and Collective: A Progression to Isola-
tion

Community, “an interacting population of various kinds of
individuals in a common location;” (Webster’s 267) is
largely absent. We pass our time in fragmented existences
rather than interactive experiences. We drive in isolation to
and from work for, in some cases, hours a day. We spend
the day at work and the night at home, with little overlap
between the two. For Peter Calthorpe,

It is time to redefine the American Dream. We must
make it more accessible to our diverse population:
singles, the working poor, the elderly, and the pressed
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middle-class families who can no longer afford the
“Ozzie and Harriet” version of the good life. Certain
traditional values- diversity, community, frugality,
and human scale- should be the foundation of a new
direction for both the American Dream and the
American Metropolis. These values are not a retreat
to nostalgia or imitation, but a recognition that certain
qualities of culture and community are timeless.
(Calthorpe 63)

Community is about people. To improve our society we
must provide a built environment that encourages the
interaction of people. Community is comprised of parts.
Occupationally, for example, doctors, lawyers, brick ma-
sons, civic leaders, painters, educators, and bankers inter-
act. Communities- groups of children, adolescents, adults,
and the elderly; African American, Hispanic, Asian, and
Caucasian; women and men; the Christian, the Jewish, the
Muslim, and the Atheist- not only coexist with but also
benefit from each other. |

In the 20™ century we have witnessed a change in society
from one that is largely about the collective to one which is
largely about the individual. Televisions and VCRs have
replaced or at least competed with plays and cinemas. First
the mall and, more recently, the internet have replaced the
market. Cars have replaced feet. We build our homes on
single-family lots in isolated developments rather than
along public streets near communify parks. We conduct
business on cell phones and organize our work on strict
schedules of off the clock and on the clock. Perhaps
business, as an example of one of life’s activities, should be
approached not as an isolated necessity of life, but more as
an integral part of our day that bleeds into other social
activities.

Philip Slater also laments society’s present condition of
isolated individuality over integrated community.

It is easy to produce examples of the many ways in



which Americans attempt to minimize, circumvent,
or deny the interdependence upon which all human
societies are based. We seek a private house, a
private means of transportation, a private garden, a
private laundry, self-service stores, and do-it-yourself
skills of every kind. An enormous technology seems
to have set itself the task of making it unnecessary for
one human being ever to ask anything of another in
the course of going about his daily business. Even
within the family Americans are unique in their
feeling that each member should have a separate
room, and even a separate telephone, television, and
car, when economically possible. (Slater 30)

The built environment reflects (and in many respects
causes) this isolation. Progressively we have lost the public
realm. The street, for example, once the place for sponta-
neous public interaction, now belongs to the car and only to
the car. No longer is the street a social place. In fact when
we see pedestrians on our roads we automatically suspect
car trouble. We have lost other public spaces as well.

Open space between buildings, formerly plazas, squares, or
open-air markets, is now used for parking, not interacting.

. Because of the car, the public spaces that remain are also
isolated. Many of our public parks are accessible only by
car, making their boundaries strict and impermeable. The
public space cannot bleed into surrounding neighborhoods;
the car and its roads isolate it from the rest of society.
Public interaction that might occur in the park, can only
occur in the park, nowhere else, because elsewhere we are
in our cars, secluded from our surroundings.

We treat our parks in the same way that we treat our
schools. Like our public parks, too many schools are stand-
alone schools that are designed without regard to the
communities that they serve. | '

The Contemporary School: A Pathology
Images of schools in the minds of most are filled with
setback buildings, chain-link fences, and alternating periods






THE SOLUTION

So our schools, like much of the rest of society, suffer from

isolation. To prevent the isolation of our schools, children,

and communities, schools should be designed with two
major considerations. First a school should be a microcosm
of community and second it should be a center for the

community.

Microcosm of Community

A school models the community in two interrelated ways,
social and physical. First, socially, schools act as commu-
nities by the way that different activities and different
people interact. Like the surrounding population, different
people play different roles; the community is established by
the interactions of these people and these roles. Second,
the school can be perceived physically as a community.
Since Thomas Jefferson’s designs for the University of
Virginia in the early nineteenth century, schools have been
academic villages, model communities for learning. Just
like a class models the surrounding environment to learn
lessons about ecology, so should the school model the
surrounding community to learn lessons about human
interaction.

Sociology of Community:
If a school is a microcosm of community, then it is an
interacting population of various kinds of individuals in a

common location.

Teachers interact with students, students with parents,
parents with teachers. Schools are composed not just of
interacting people, but also interacting activities and inter-
acting subjects. History interacts with English, Math with
Science, and ideally, these academic subjects relate and
interact with practical, real-world problems. Students must



balance their different activities, work, study, and play.

My uncommon upbringing on the campus of a boarding
school allows me a special perspective on the role of the
school as a community, where different parts come to-
gether, an interacting population of various kinds of indi-
viduals in a common location.

I grew up on the campus of McCallie School, a school
whose essence as a community was perhaps as important
and valuable as its curriculum. Teachers lived in dormitory
apartments or in on-campus housing and all members of the
school community, administrators, faculty, families, and
students learned, played, and socialized together. My -
family ate meals every night in the dining hall with the
students and other families. As a child I played together
with the teachers, their children, and the students them-
selves. In the evenings of warm days after dinner and
before the student’s study hall, on-campus teachers, their
children, and various students would play games of wiffle
ball together. Snow days provided the climate for further
community living: faculty kids would join together in
friendly snowball fights against the students of a particular
dormitory. Younger faculty, children, and students would
sled down the many ridge-side hills of the campus until
dark, when faculty families would invite everyone over for
hot chocolate and movies. Dorm faculty would chaperone
weekend trips to entertainment events. Scholastic endeav-
ors also were encouraged as avenues for community inter-
action. I often would follow my father through the halls of
the dorm during study hall as he checked for unruly would-
be studiers and assisted the more diligent students with
their academic questions. As I grew older, I attended the
school, and the community-enhancing events continued,
with me as a different kind of participant.



McCallie is an enclave that models the idea of a community

as an interacting population of various individuals. The
people on the campus lived different lives and participated
in different activities. The students, teachers, and other
employees came from different places and backgrounds
(cultural, social, and economic backgrounds). Each ‘citi- -
zen’ of the community had his or’her own daily schedule.
Some students contributed to the school newspaper or
literary magazine, others played football. Some students
held afternoon jobs, while others picked up younger sib-
lings at other schools across the city. Some students gave
speeches to the school community, while others served on
the Dean’s Committee. Teachers maintained different roles
as well. Faculty spouses often became involved in the
community of the school, conversing with students in the
dining hall or offering to wash a student’s clothes as reward
for a successful school deed. The school is a community.

The life of the community of McCallie lasts every day and
all of each day. Thus the school, the place of education, has
an essential quality of perpetuity. Learning does not occur
only at certain times of the day and certain months of the
year. Learning, not restricted to just classrooms, occurs
also in the faculty apartments, the dining hall, the quad-
rangles, and the athletic fields. In school we learn to learn,
so that we can continue to educate ourselves throughout our
lives. And this education is not just academic; it is social,
political, and cultural. We are learning to live. When
schools are communities we learn to break down the
boundaries between school and life, so that learning is
living and living is learning, and as a result both are more
fulfilling.

The Citizen’s Guide for Planning Schools as Centers of
Community echoes this idea. ’















interacting population, the public realm must be used)
should be considered before the buildings, not after.
The system of public spaces should be well defined and
articulated so that in a way it can be read as the figure
and the buildings as the ground. \

The School as Community Center
At McCallie the school itself is a community, yet isolated
- from its surroundings. Despite its value as a lifetime
learning community, it does not have any real effect on the
greater community in which it is located. The campus is
literally gated from the surrounding neighborhoods, and
- even if it were not, it is economically separated, because
" the neighborhoods surrounding the campus do not contain
citizens who could afford the tuition. Another school
designed as a community, Vanderbilt University, situated in
urban Nashville, also fails to make significant gestures to
the surrounding community. In fact, the center of the
campus, a beautiful mixture of brick buildings and antique
trees blended in the spirit of Jefferson’s acad_emiéal village,
feels like Middle Tennessee countryside rather than urban
Nashville. The high school at which I taught in San Anto-
nio, Saint Mary’s Hall, much like McCallie and Vanderbilt,
1s pastoral; filled with the long, undulating branches of
Texas Live Oaks and an occasional fox or deer visiting
from the neighboring wild-life refuge. But there are two
gated entrances to the school, and the school’s community,
the teachers, parents, and students, have little relation to
each other socially other than within the boundaries of the
campus. Even the students who live in the surrounding
neighborhood maintain two separate lives, the life of home
and the life of school, and there is only a coincidental
integration of the two. Likewise the structures previously
analyzed, the schools at Perry and St.Quentin-en-Yvelines
12



and the Codex Headquarters, make minimal contributions

to their surroundings.

Schools should not only be designed as mini-communities,
as McCallie, Vanderbilt, and Saint Mary’s Hall were, but
they should effect the greater, surrounding community as
much as the inner community of the school. Dewey also
believed in the role of school as community center. William
Stanley, a student of Dewey’s thought, says,

scientific inquiry is not enough; in Dewey’s opinion,
the roots of a vital democracy can be securely planted
only in the intimate, face-to-face associations of the
local community. (Boydston 1970, 270)

Dewey meant democracy as more than just a political
system. For Dewey, democracy is a

style of social interaction or communication in which
A) the consciously shared interests of participants are
numerous and varied, and B) the participants have a
full and free interplay with other groups and their in-
terests. (Boydston 1970, 262)

Dewey’s notion of democracy parallels my notion of
community. McCallie, for example, is a place in which the
roots of community (for Dewey, democracy) can be se-
curely placed in the individuals because of the daily, inti-
mate, face-to-face associations with other individuals in the
school. (Recall the definition of community, “an interact-
ing population of various kinds of individuals in a common
location”.) As a student, my intimate associations with
teachers, fellow students, families of teachers, family pets,
and parents of students, as well as with the other miscella-
neous employees of the school taught me the roots of a
vital community. Through the school I was prepared not
only with scientific inquiry, but also with the skills neces-
sary to contribute more than just academfcally to the larger
community. The school would have been even more
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successful if its students were involved in the surrounding

community in a real as well as a microcosmic way.

The idea of a school as more than just a place for academic
instruction, but most importantly as a community cohesive
has been done before. Jane Addams in 1889 started Hull
House as a way to help different people in a neighborhood
coexist happily and also as a place to reinforce the democ-
racy of American society. Hull House, while not a school
in the sense of high school or elementary school, was a
social project in which immigrants from the surrounding
neighborhoods lived amongst the more established families
who taught them the skills of a democratic country. Hull
House hoped, much like my proposed school hopes,

to restore communication between different
parts of society and thereBy mend the bro-
ken social ties between people, to foster a
sense of mutual need and benefit, and to
overcome the social distinction between the
rich and the poor, or the native-born and the
foreign-born. (Chambless 6-9)

The firm of Perkins and Will designed several schools as
not only schools for the students, but public spaces for the
community. The high school in Fort Collins, Colorado,
surrounded by a new suburban development was popular
because “the people who bought the houses liked the idea
of living near a high school, a park, and a neighborhood
shopping center.” (Brubaker 127)

Steven Bingler, whose firm Concordia Architects special-
izes in educational facility design, uses school désign
opportunities to promote the idea of the school as a com-
munity center. “Educators and architects are now challeng-
ing the traditional concept of the freestanding school as a
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mere container for learning.” (Bingler 111) He proposes
not only building schools as public facilities for the use of
the children and the community, but also designing schools
that reach out into the community to integrate the activities
of the students with those of their surroundings. He pro-
poses shared facilities. A school next to a city museum,
library, or athletic facility should share those facilities with
the greater population. The Interdistrict Downtown School
in Minneapolis, Minnesota, for example, because of the
strict site constraints of the urban setting shares the sur-
rounding facilities provided by the YMCA, the local arts
center, St. Thomas University, the County Government
Center, and a department store. (Hammel 114) Not only
does the shared-facility arrangement solve the practical
problems of the site’s size, but it also encourages the
interaction of the children with the surrounding population.

The issues discussed in regards to the school as a micro-
cosm of community also apply to the school as the commu-
nity center. In the context of the surrounding population,
there should be a gradual distinction between public, semi-
public, and private. As a community center that is hierar-
chically more important than the surrounding fabric of
homes and businesses, there should be a consideration of
the issue of monumentality versus fabric. Also there should
be a clear articulation of the public realm of the school as
well as its system of circulation as it relates to the circula-
tion of the surroundings.

DESIGN ANALYSIS

The Site

The site for this thesis is approximately two miles south of
downtown Chattanooga, Tennessee. The site, amongst
three residential neighborhoods, (Rustville, Fort Nagley,
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and Jefferson Heights) has surroundings that are capable of

supporting a community (a population of interacting indi-
viduals). Downtown businesses (City Center), industrial
plants, and commercial and recreational venues are within a
ten-minute walk of the proposed site. The area in its
current state has affordable housing for poorer members of
the community as well as large historic homes either
currently occupied by middle-class citizens or potentially
attractive to families with a middle to upper-class income.
Main Street, the northern boundary of the site, has been a
site of crime and prostitution for years. But the south-side
development project, including the Chattanooga Choo
Choo, Southside Restaurant, and St. John’s Restaurant/ -
Apartments, on or close to Market Street, has begun to push
onto and across Main. Several older buildings directly
across Main Street from the site have been converted to
townhouses aimed at middle to upper class incomes. The
area is primed for community establishment. It has the
infrastructure for a diverse group of people to live together.
A school will provide the place for these groups to interact.
(For images of the streetscapes surrounding the site consult
Fig. 14-17. For additional site images, refer to Fig. 18-
20.))

Program Analyses

To be the source of cohesion of the entire community, the
school should serve a wide range of the children, grades
Kindergarten through 12% grade. The school must provide
space for traditional academic learning- math, science, art,
and others- and should contain spaces that are open to the
community. Athletic/recreational facilities, theater/perfor-
mance halls, and public parks can belong both to the school
and the community. Since the school will serve a variety of
needs, from the young child to the voting-age teenager, it
contains a variety of programmatic requirements. The
school is planned for a service of 250 students.
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Hard boundaries between the types of spaces proposed
shouid be minimized. Many é)f the spaces mentioned above

and those described below are included in one single space.
An entry space on one side of the site might also contain a
transit station and community garden, for example. By no
means should ail of these spaces stand alone, they should
each interrelate and in many cases overlap with each other.

Classrooms-To accommodate changing needs, classrooms
should be flexible. In some cases movable walls allow
classrooms to be transformed from single-sized to double-

sized spaces.

Laboratories-The laboratories used for eiperiménts with a
variety of subjects (such as chemistry, biology,'materi'als
science, physics, mechanics, and environmental science),
share an instruction space for discussion of experiments
and lessons learned. The variety of expériments conducted
in these spaces requires extensive storage of such things as
chemicals, building materials, hardware, and tools. Sinks,
drains, and safety/emergency equipment are provided
throughout.v

Exterior Laboratory Including Garden- The garden, the
most obvious type of exterior laboratory allows students to
learn botany, ecology, and maybe biology. The students, in
conjunction with the surrounding community, will learn to
produce crops that can be used and/or sold in the school
market. In addition to the garden, other exterior laborato-
ries include:
»  public art surfaces (such as sculpting areas
complete with sculpting material (foam, clay,
sand), and péinting surfaces; in conjunction with .
the community creative arts center).
= outdoor physics space (space where students and

their classes can learn about speed, gravity,
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friction, and mathematics; in conjunction with the
laboratories).

= meteorological laboratory space (where students
and/or community members can track and predict
weather and other ecological occurrences in

conjunction with the laboratories).

Library- The students and the community are encouraged to
use the city library approximately three quarters of a mile
north of the site, so there is not only not a need for a full
service library on site, but in fact there should not be one.
Dewey believes in a “reciprocal relationship between the
school and the wider society.” (Chambless 147) And
Bingler agrees that school and community should mix in
such a way that the school uses the facilities of the commu-
nity and vice versa. Thus the school library will contain a
minimum of collections. Instead the library will provide
more space for computer-based research and cooperative
learning and less space for the storage of books. Periodi-
cals, a large portion of the collection, will attract casual
learning and help keep the children and the community
informed about issues related to the school, the community,
the city, the region, the nation, and the world. Program of
the library:

Faculty/Residential Lounge- Lounge space for the teachers
to write tests, prepare lessons, or discuss contemporary
education reform can be a place for the faculty to interact
with those non-employees living on the school grounds.

Entry Space- The school, as a public center, will have

gradual transmission from the public realm of the commu-
nity to the private realm of the traditional school. As such,
in each place where the school meets the community, there

should be space (rather than a door) that provides the place 25



for this gradation to occur.

Cafeteria/Restaurant-The cafeteria/restaurant will serve the
daily needs of the students as well as maintain three meal-
a-day service for the families of the community. The
restaurant must have a secondary kitchen and classroom for
community cooking classes, and should be adjacent and
open to the school/community park.

Gathering/Park Space- This space includes entry spaces,
recreational spaces, and transitional spaces. The public
park can and should contain space that can be used for the
following lifetime recreational activitjes:

»  Mountain Biking- A small mountain bike course,
a sport suited for the young and the middle-aged,
would have the added effect of attracting a- '
middle-class white population to the currently
minority-populated area.

=  Frisbee Golf- This social sport, suited for almost
any landscape, can be added without actually
adding any space to the program and is suitable
for everyone in the community.

»  Field Recreation-A large, open field included in
tﬁe park will provide space for such events as
Ultimate Frisbee, touch football, Wiffle ball,
Bocci, Kite-Flying, or other informal recreation.
The field can contain or share space with the
formal sports facilities.

»  Chess, Checkers, and other games of the mind-
Park benches and tables provide the space for
reading, studying, conversing and games.

*  Running- Like the mountain bike course and the
Frisbee golf course, a cross-country running

course can be added to the site without actually
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adding square footage to the progrgfn. "ijhe ,
running coursé ideally will link the schobl to the
surrounding neighborhoods and can be used
informally by the community, for interscholastic
compétition, or for city-sponsored or business-
sponsored races.

»  Fishing- A small pond can be provided for
fishing. The pond can also be used for boating
(kayaking, canoeing) and/or diving practice.

»"  Playground-Traditional play devices-monkey
bars, swing sets, and jungle gyms- attract pre-
school ages, children from other communities,

and the children of the school.

Community Rental/Loan Office- Space for the loan and/or
rental of recreational supplies can be provided at the
school. Community members can borrow or rent such
items as Frisbees, checkerboards, fishing poles, Wiffle bats,

or Bocci sets.

Community Center for the Creative Arts-This center will

contain space for various creative arts: performing arts such

as dance and music, visual arts such as painting and sculp-
ture, and other creative endeavors such as meditative
exercise, creative writing and journalism. The center will
house both the creative arts department for the students as
well as provide a community space for night and weekend
classes, exhibits and performances, as well as periodic
community and city arts festivals.

Printing Press-A community newsletter and school news-
letter as well as possible literary magazine and student
comics can be printed on the small printing press and
printing workspace provided on the school-grounds.
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Performance, Indoor and Outdoor- The performance hall
can house the needs of the school’s drama, music, and
dance programs as well as maintain the practice and perfor-
mance space for community performance clubs like dance,
puppetry, drama, or music. An adjacent exterior space can
be included in the gathering space/park. Public bathrooms
serve the people visiting the gallery, the performance hall,
and the park.

Gymnasium- The importance of sports in contemporary
society and especially the widespread popularity of basket-
ball, a sport played by young and old, black and white, poor
and rich, as an athletic endeavor, enriches the body, and as
a spectator event, enriches the community. The empty
YMCA building one block east of the site can house prac-
tice facilities and less formal basketball events while the
on-site gymnasium periodically showcases the community
and the school to the larger city. In addition to the YMCA
and the exterior courts on the site, the gym provides play-
ing space for practice and inter-scholastic competition.

Health Center- The health center, like so many of the other
on-campus facilities, should serve the community at large
as well as the school.

Residences-For the school to be a living community that is
active at all times of the day, there must be some residences
on the school grounds. The eyes supplied by these people
will add to the safety of the school grounds and their after-
hours presence will encourage use of the spaces. Teachers
as well as the community’s elderly will be encouraged to
live on campus. Space will be provided for families and
singles at an average of 1000 square feet per residence.
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Market, Post Office, and Laundromat- While non-tradi-
tional elements of a school, certainly, these are necessities

of community living. All citizens use postal services, buy
groceries, and wash clothes. These activities should be
incorporated into the social experience of the school. Not
only can the market, for example, be a piace for the com-
munity members to spontaneously interact, but it can also
be a place for the children to seek employment and reach
out (as Bingler advises) to the surrounding community.
Food grown in the school/community garden (maintained
by members of the community, residents of the school, and
the students) can be bought and sold at the market.

Printing Press-A community'newsletfer and school news-
letter as well as possible literary magazine and student
comics can be printed on the small printing press and
printing workspace provided on the school-grounds.

Transit Station- The site of the school is only a few blocks
from the current beginning of the Chattanooga Electric
Shuttle. The route of the shuttle can be expanded to the
school to link the surrounding city to the school and the
school to the surrounding city.
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Space Area Number Total Area
[nterior Classroom 850 20 17000
Exterior Classroom 850 4 3400 |
Laboratory 1000 3 3000 |
Exterior Laboratory 2000 1 2000
student Lounge 1500 2 3000
Computer Facility 1000 3 3000
Library 3000 1 3000
Dffices 200 10 2000
Group Offices 500 3 1500
Faculty/Residential Lounge 1500 1 1500
A dministrative Office 400 2 800
Faculty Service Space 1000 1 1000
Entry Space N/A
Cafeteria/Restaurant 10000 1 10000 -
Gathering Park Space 5000+ 1 5000 '
Community Rental/Loan Office 3000 1 3000
Community Arts Center 3000 1 3000
‘IExterior Learning 2100 1 2100
Gym 20000 1 20000
\E‘xterior Playing Court 4000 1 4000
Playing Fields 15000 1 15000
Locker Room:- 2000 o 22 4000

ealth Center 4000 1 4000
Performance, indoor and outdoor 30000 1 30000
|Residences 1000 15 15000
Market/Grocery/Post Office 4000 1 3000
Printing Press 1000 1 1000
gl‘ransit Station 200 1 200
EFOTAL 148500
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Laboratory Program

pace Area Number Total
Storage 200 3 200
fGroup Work Stations 300 3 300
ndividual Work Stations 300 3 300
Safety 100 3 100
Mechanical 100 3 100
[nstructional Space 800 1 800
Total 3800
Library Program
%pace .. Area
Stacks 210
Dffice(s) 500
Media Center 1000
eading/Study Space 1000
athrooms 100
Technology Service and Storage 190
?btal

3000
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Community Center for the Creative Arts Program

Space Area
Gallery 2000
Performance Hall 20000
Studio Classrooms (2) 2000
Music Classroom 1000
Printing Press 1000
Conference Room 500
Dffice(s) 500
otal 27000
Gymnasium Program
Lshgace Area Quantity Total Area
Locker Rooms 1250 2 2500
ublic Bathrooms 200 2 400
eating Capacity
1000 people) 3000 1 3000
Floor Space 7200 1 7200
obby/Concessions 1000 | 1000
Dffices 200 2 400
iStorage 200 1 200
Ejlassrooms 800 2 1600
iExercise Facility 1000 1 1000
gl“otal 17300
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