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Abstract
	Cluster sampling was used to understand the value of membership in the Future Farmers of America (FFA) student leadership organization among Tennessee FFA members by surveying members attending Camp Clements FFA Leadership Training Camp. The study focused on the fulfillment of FFA member’s basic human needs as defined by Abraham Maslow (1943). The three needs on which this study focused are: love and belonging, self-esteem and self-actualization (1943). The study found that a majority of FFA members’ three basic human needs are met due to their involvement in career development events, leadership positions and other FFA activities. Of all research questions, the highest concentration of members claimed to have a more enjoyable high school experience as a result of their membership in FFA. With that in mind, future research should focus on determining how FFA improves the high school experience. This research could be helpful to other career and technical education organizations and future success within FFA. Moreover, linking the relevance of meeting Maslow’s basic human needs with active participation in student organizations could assist teachers and program advisors as they recruit and retain members. 
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Chapter I: Introduction
	Agricultural education follows a recognized model for learning known as the three-circle model (National FFA Organization, 2013a). The three-circle model is a balanced and complete approach to secondary agricultural education (Croom, 2008). The model integrates membership and participation in the National FFA Organization with classroom learning and laboratory exercises and a student’s Supervised Agricultural Experience (SAE) (National Association of Agricultural Educators, 2013). This study explored how students benefit from membership in the FFA.
	The FFA and agricultural education have mission statements guiding the work of each program. The mission of FFA is: FFA makes a positive difference in the lives of students by developing their potential for premier leadership, personal growth and career success through agricultural education (National FFA Organization, 2013a). The mission of agricultural education is: agricultural education prepares students for successful careers and a lifetime of informed choices in global agriculture, food, fiber and natural resources systems (National FFA Organization, 2013a).
	According to the Tennessee FFA Association’s (2013) data, approximately 33,500 Tennessee secondary students are enrolled in agricultural education. However, only 13,644 students are dues paying members of the National FFA Organization (Tennessee FFA, 2013). Thus, 19,856 Tennessee agricultural education students receive only two-thirds of what the National Association of Agricultural Educators (2013) considers to be the total package of agricultural education: classroom and laboratory instruction, SAE and membership in the National FFA Organization.
	The Tennessee FFA Association (2013) is not considered to be a club; rather it is referred to by its leaders as an intracurricular organization (National FFA Organization, 2013c). The National FFA Organization (2013d) argues that this is an important distinction from extracurricular activities and that the National FFA Organization adds value to agricultural education by providing the leadership development aspects of FFA. Therefore, this research could be valuable to the National FFA Organization by revealing the tangible value of the program through substantiation. 
	In addition, this quantitative research study could be critical to the success of FFA in Tennessee in a time where increasing educational standards do not always encompass agricultural education (Education Sector, 2013). Furthermore, agricultural education policy decisions could be influenced by exemplifying the value of FFA membership for policy-makers and other stakeholders. A clear picture of the value of FFA membership will aid Tennessee legislators, political leaders, sponsors, and individual donors as they consider funding FFA membership for all agricultural education students.
	Beyond agricultural education stakeholders, sponsors and educational policy decision-makers need a clear understanding of how students benefit from involvement in FFA. This need stems from the consideration of a new program designed to aid in the effort of paying dues for every agricultural education student. That program was adopted in 2010 by the National FFA Organization Board of Directors (Worley, 2014) and is known as Program Affiliation. 
According to Clay Worley (2014) with the National FFA Organization, chapters may pay its national dues in bulk by seeking funds from state and local government or other fundraising programs. By paying the affiliate membership fee, chapters save money per student and can offer every student membership. Program Affiliation was created as a result of a challenge from then United States Assistant Secretary of Vocational and Technical Education, Dr. Troy Justessen (Worley, 2014). Secretary Justessen challenged teachers to consider how FFA can justify collecting dues when the three-circle model claims FFA is an integral part of agricultural education (Worley, 2014).
Likewise, this study investigated the value members receive when they pay their FFA dues. Results within this study reveal benefits that arguably make membership worthwhile whether dues are collected or not.

Statement of the Problem
The National FFA Organization (2013a) and the National Association of Agricultural Educators (2013) view agricultural education as being equally comprised of three components: classroom and laboratory instruction, SAE, and participation in FFA. However, according to Tennessee FFA Association (2013) data, of the 33,500 agricultural education students in Tennessee, only 13,644 are FFA members. Thus, the non-FFA members are not receiving the fully integrated three-circle model approach to agricultural education and they are not realizing value that comes with FFA membership.
Currently, FFA members nationally earn more than $4 billion annually (National FFA Organization, 2013b).  Since non-FFA members are not receiving the fully integrated three-circle model of agricultural education, they are also missing out on the financial benefits. For example, the National FFA Organization awards approximately $2 million in scholarships annually (National FFA Organization, 2013b). In addition, 87% of FFA members are interested in learning about career exploration, and 81% are interested in learning about college preparation (National FFA Organization, 2013b).  
Aside from benefiting through scholarships and awards, students are also preparing themselves to work in an industry that hires more than 21 million Americans annually (American Agri-Women, 2014). That equals 20% of the American workforce, meaning our students are leaving the classroom equipped for careers in a field with many opportunities (America Agri-Women, 2014). Career success is one component of the FFA mission and students are better equipped for that success through involvement with FFA.
Further, FFA members are exposed to learning opportunities and travel that only come with FFA membership. For instance, FFA members in Tennessee are invited to attend a regional banquet, the state FFA convention and the national FFA convention. Those events happen throughout the state and nation exposing students to other cultures, customs and environments.
These aforementioned statistics demonstrate the value that FFA has with its membership. These are benefits non-FFA members enrolled in agricultural education could be receiving with membership in the FFA organization. Thus, the fundamental problem addressed in this quantitative research study was identifying the value of FFA membership.


Purpose and Objectives
	The purpose of this study was to identify the value of FFA membership based on the fulfillment of three basic human needs: love and belonging, self-esteem, and self-actualization. The guiding question of this study was: What is the value of FFA? The following research objectives gave structure to the research and answered the guiding question in organized detail:    
	Objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA.
	Objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement.
	Objective 3: Assess FFA members’ development of self-actualization through participation in FFA.
	
Significance and Stakeholders
The results of this study provide information regarding the benefits of FFA membership through the lens of meeting three basic human needs: love and belonging, self-esteem, and self-actualization. This study provides data that would be insightful for sponsors and/or educational policymakers as they consider issues such as funding FFA membership for all agricultural education students. The findings from this research are also meaningful to non-FFA members enrolled in agricultural education allowing those students to understand the benefits of FFA membership (Hoover & Scanlon, 1991). The findings will also be helpful to FFA advocates in the debate over FFA membership as an essential component of the three-circle model of agricultural education. 
Information on the benefits of FFA membership will be useful for high school agricultural educators seeking to evaluate their FFA chapter and promote membership in that chapter. Furthermore, principals and school administrators may use this data to justify their agricultural education program.
Thus, data showing the benefits of FFA membership relative to the basic human needs of love and belonging, self-esteem, and self-actualization will be useful information for secondary students, education policymakers, FFA advocates, high school agricultural educators, principals, and school administrators. 


Limitations of the Study
The results of this study are subject to the following design limitations:  
1. The study relied on the self-evaluation of secondary agricultural education students who are FFA members. These students may not have a strong ability to accurately self-evaluate or may otherwise lack the motivation to seriously self-evaluate.
2. FFA Chapters vary in scope; therefore, students’ access to FFA activities and even membership may be affected by their high school agricultural education program making research findings somewhat inconsistent across multiple chapters.

Assumptions of the Study
The following assumptions were made for the purposes of this study:  
1. Students participating in the research questions responded as accurately as possible.
2. Career development event opportunities and leadership positions are made available to each FFA member surveyed. 

Definitions of Terms
1. Love and belonging: as a basic need is defined using Maslow’s (1943) description of “hunger for affectionate relations with people in general, namely, for a place in his group, and strive with great intensity to achieve this goal”.
2. Self-esteem: as a basic need is defined using Maslow’s (1943) description of “a stable, firmly based, (usually) high evaluation of themselves, for self-respect, or self-esteem, and for the esteem of others”.
3. Self-actualization: as a basic need is defined using Maslow’s (1943) description of “the desire to become more and more what one is, to become everything that one is capable of becoming”.
4. FFA membership: dues paid to local, state and national Future Farmers of America Organization.       
5. Supervised Agricultural Experience: one of 49 supervised agricultural experiences as stipulated by the National FFA Organization; students keep records of their SAE work.
6. Agricultural Education: secondary agricultural courses offered by an agricultural educator, which includes: classroom/laboratory instruction, SAE and FFA.
7. FFA: Future Farmers of America or the National FFA Organization; a student-led agricultural youth organization for middle school, high school and college students. FFA is an intracurricular component of agricultural education.










Chapter II: Theoretical Framework
History of FFA: Founding
	Founded in 1928, the Future Farmers of America brought together students, teachers and agribusiness to solidify support for agricultural education (National FFA Organization, 2013c). In Kansas City's Baltimore Hotel, 33 young farm boys from 18 states chartered the organization (National FFA Organization, 2013c).It was the movement created by the passage of the Smith-Hughes Vocational Education Act of 1917 that spawned the organization of the Future Farmers of America and the founding of high school agricultural education programs throughout the nation (National FFA Organization, 2003).
	In 1925, the Future Farmers of Virginia was created by Virginia Tech agricultural education professors and served as the prototype for what would become the Future Farmers of America (National FFA Organization, 2003). Even in its infancy, leaders of the Future Farmers of America organization understood the need for community and parental support and encouragement (National FFA Organization, 2003). Adults have played important roles as advisors and teachers supporting the development of FFA members since 1928 (National FFA Organization, 2003).
	In 1929, FFA members adopted official colors: national blue and corn gold (National FFA Organization, 2003). Later in 1930, members adopted a standard, official dress consisting of a dark blue shirt, blue or white trousers, blue cap and yellow tie (National FFA Organization, 2003). Members today abide by a similar standard for dress. It was in 1933 when the iconic, blue corduroy jackets were recognized as organization’s official dress; a tradition continued today serving to heighten students’ sense of belonging to the organization (National FFA Organization, 2003).
	Over time, monumental changes were made within FFA. Perhaps chief among those changes were the integration of African-Americans and the addition of females to the membership in 1965 and 1969, respectively (National FFA Organization, 2003). Other meaningful changes within the organization include the adoption of a creed in 1930 and the creation of an Alumni Association in 1971 (National FFA Organization, 2003).
History of FFA: Funding
	FFA is supported by the National FFA Foundation that raises approximately $15 million per year to support the program (National FFA Organization, 2013c). The Foundation began in 1944 under the leadership of agricultural stakeholders across the nation (National FFA Organization, 2003). The Foundation funds various programs and scholarships within FFA. Aside from garnering support from private industry, FFA member dues support the work of the Foundation (National FFA Organization, 2003).
	Agricultural Education is funded through the Carl D. Perkins Career and Technical Education Act, which has evolved over time (National FFA Organization, 2003). An important milestone within agricultural education came in 1950 when FFA was granted a federal charter (National FFA Organization, 2003). The federal charter signified and continues to signify Congress’ recognition of FFA as intracurricular part of the educational program (National FFA Organization, 2003).
History of FFA: Career Development Events
	A value of National FFA is the understanding that everyone is a potential born leader (National FFA Organization, 2003). Through career development events or competitions, students are afforded the opportunity to discover and tap into their potential as leaders (National FFA Organization, 2003). FFA was founded around competition during the American Royal Livestock show in Kansas City, MO and since then, every National FFA Convention has hosted numerous career development events for members (National FFA Convention, 2003).
	There are 24 career development events offered to the FFA membership that challenge students in critical thinking, communication, livestock evaluation, and skill development (National FFA Organization, 2014z). Career development events are held throughout the year on the local, regional, state, and national level and reward students with cash awards, scholarships, plaques, recognition, and more (National FFA Organization, 2014z). 
Value of FFA Literature
Very few pieces of scholarly literature directly discuss the self-esteem students can gain within FFA. However, some traits claimed as those gained by FFA members are synonymous with self-esteem: confidence, pride and dignity (Roget’s 21st Century Thesaurus, 2013).
	Wingenbach and Kahler (1997) conducted a study in which “Iowa FFA members were surveyed to determine if a significant relationship existed between their self-perceived youth leadership and life skills development scores and their participation in youth leadership activities”.  This study conducted by Wingenbach and Kahler most closely relates to the specific basic human need for self-esteem.
Factors Influencing or Discouraging Secondary Students’ FFA Participation
Professors Bird, Henry, and Phelps (2012) authored an article entitled Factors Influencing or Discouraging Secondary Students’ FFA Participation. That research inspired this quantitative research specific to Tennessee agricultural education. In their research, Bird, Henry and Phelps (2012) used semi-structured interviews, individual interviews and questionnaires to identify themes as reasons students join or do not join FFA in 10 Illinois small town, rural and urban fringe schools.
The study revealed four themes as reasons students join FFA and three themes as reasons students do not join FFA (Bird, Henry, & Phelps, 2012). The researchers then used those themes to draw conclusions about FFA membership trends in Illinois. The goal was to gain the perspective of high school FFA members and non-members in regard to the value gained or lost through FFA. To prompt the emergence of themes, the Bird, Henry, and Phelps research used Maslow’s Hierarchy of Needs to guide the questions asked of each student participating in the survey (Bird, Henry, &Phelps, 2012).

Maslow’s Hierarchy of Needs
Maslow’s Hierarchy of Needs (1943) outlines five levels of needs that human beings share. This research questioned whether FFA meets three of five of the most basic human needs, which include: physiological needs, safety and security, love and belonging, self-esteem, and self-actualization (Maslow, 1943). The study did not investigate whether physiological or safety and security needs were met as a result of FFA membership. The instrumentation used in this study and the overall approach did not allow for those needs to be accurately examined.
Maslow (1943) explained that if physiological and safety and security needs are met, the need for love and belonging develops. An individual hungers for affectionate relations with others and desires to have a place within a group (Maslow, 1943). In this study, FFA was the organization or “group” and the survey participants were asked to answer questions regarding how well they belong within FFA.
Belonging within FFA builds students’ self-esteem by giving them a group to call their own. Maslow (1943) described that all people feel a need for self-respect or self-esteem. He divided that need into two categories: the desire for strength and confidence and the desire for reputation or prestige (Maslow, 1943). Participants in the study were asked questions relating to awards received, recognition gained, and the amount of confidence they have. Each of these questions helped to clarify just how effective FFA is at building self-esteem.
However, even with the needs for love and belonging and self-esteem met, Maslow (1943) stated that an individual may still feel restless if he is not fulfilling his potential. Students were asked about opportunities provided through FFA to explore their potential. Although FFA offers many venues for competition and interaction, it is important that students fulfill their need for self-actualization as explained by Maslow.

Love and Belonging Literature
	Love and belonging needs are among what Maslow (1943) termed as the lower-order needs, which include physiological and safety needs. Authors Noltemeyer, Bush, Patton, and Bergen (2012) performed a study that tested the theory that meeting the lower-order or deficiency needs is necessary before meeting growth needs—self-esteem and self-actualization (Maslow, 1943). What they found was that in the 40 Midwest schools participating in their study, there was a positive relationship between deficiency needs and growth needs (Noltemeyer, Bush, Patton, & Bergen, 2012).
	The impetus for the study stemmed from the expectation that regardless of the degree to which deficiency needs have been fulfilled, students are expected to achieve academically (Noltemeyer, Bush, Patton, & Bergen, 2012). Noltemeyer, Bush, Patton, and Bergen (2012) believed that a better understanding of the relationship between deficiency needs and growth needs could serve as a prerequisite for establishing conditions that maximize learning outcomes.

Self-Esteem Literature
	Students actively seek to build self-esteem (Baumeister & Harter, 1993). This, of course, is an important aspect of the theoretical framework of the study.  In the theoretical frameworks described for this study, (Maslow, 1943) self-esteem is identified as a basic human need.   Baumeister (1993) argued that children and adolescents are so desperate for a high level of self-esteem that they can develop depression and suicidal tendencies with low self-esteem. 
Thus, it is important that students achieve a high-level of self-esteem. The National Future Farmers of America Organization (2013a) offers many opportunities for students to gain confidence through training and education.

Self-Actualization Literature
	Authors Akcay and Akyol (2012) explored environments in which individuals may be able to reach their fullest potential. Specifically, Akcay and Akyol (2012) investigated the potential of the individual to reach his highest level of personal fulfillment throughout his life. They did this within the context of learning in the Lifelong Education Centers in Turkey (Akcay & Akyol, 2012).
	The study revealed that individual needs for self-actualization must be considered in several ways including: emotional, intellectual, and social dimensions (Ackay & Akyol, 2012). Ackay and Akyol (2012) concluded that for lifelong education programs to satisfy the need for self-actualization, those programs must be designed to meet the emotional, intellectual, and social dimensions at play. They went on to state that individuals who state realistic aims for themselves, develop thinking and studying skills, and have strong self-respect and confidence are more successful in attaining self-actualization than others (Ackay & Akyol, 2012).














Chapter III: Methods and Procedures
	This research used cluster sampling to understand the value of FFA through surveying students attending Camp Clements FFA Leadership Training Camp. The type of research was chosen because answers given in the written survey will speak to the general value FFA offers to its members. A written survey also created a greater level of ease for distributing the survey among students at FFA camp who do not have computer access.
	It was important to select a procedure for the research that would allow for the exploration of a broad swath of FFA members’ involvement in the organization. Those findings are organized into easily interpretable data collections. The quantitative research method of surveying a cluster sample provided students with anonymity and clear, concise questions.
The value of FFA membership was quantified by surveying FFA members participating in the annual Tennessee FFA training camp. Surveys were completed in the form of a sample survey engaging members from all high schools in attendance. These students are enrolled in a variety of courses and represent grades level nine through twelve. The research is quantitative in nature and relies on the perspective of FFA members. 
Sample surveying was most sensible due to the fact that the entire population could not be sampled (Ary et al., 2010). According to Ary et al. (2010), because researchers cannot generally survey an entire population, they select a sample from that population. It was very important to select a sample that would provide results that are similar to those that would have been obtained if the entire population had been surveyed (Ary et al., 2010). Tennessee FFA training camp provided such an environment.


Target Population and Sampling
The target population (Ary et al., 2010) for this study was Tennessee FFA members who are enrolled in at least one agricultural education course on the secondary level. FFA membership is implicit due to their participation at Camp Clements FFA Leadership Training Camp. Notice was given to students’ guardians that the survey would be taken at FFA camp. They were also notified that participation in the survey was optional.
The sampling frame (Ary et al., 2010) for this study was students in high schools in each of Tennessee’s three regions. These regions represent each of Tennessee’s three grand divisions: West, Middle and East.  In this study, the sampling frame included50-100 students from each of the six weeks of FFA camp. 

Instrumentation
This research relied on surveys. The surveys were inspired by Bird, Henry, and Phelps (2012) and the cluster sampling, quantitative research approach. The survey responses have led to the emergence of themes that aid in the understanding of the value of FFA membership in Tennessee and its importance to the three-circle model of agricultural education.
Three objectives guided the research; objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA; objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement; objective 3: Assess FFA members’ development of self-actualization through participation in FFA. Those objectives were investigated using questions in a survey format. The questions devised for each objective were: 
Objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA.
Question 1.26 and 2.2: appreciation for agriculture, ability to work with others
Question 1.27 and 2.3: recognition
Question 1.29 and 2.5: travel
Question 2.1: leadership positions
Question 4.1: high school more enjoyable, remain dedicated to school, ability to make friends, a place to call “home”, FFA favorite activity
Question 4.2: motivates to attend school, remain active in school
Question 4.3: participation in FFA events after-school
Objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement.
Question 1.26 and 2.1: confidence and ability to speak publicly
Question 1.27 and 2.2: recognition
Question 1.30: participate without pressure, when failed advisor was not upset, more likely to try new things
Question 3.1: realize value in college education, realize value in technical training, more likely to pursue college or technical training
Objective 3: Assess FFA members’ development of self-actualization through participation in FFA.
Questions 1.1-1.25 gauge student participation in FFA to allow for deductions regarding the development of self-actualization in subsequent survey questions.
Question 1.26 and 2.2: desire for improvement, desire to set and achieve goals
Question 1.28 and 2.4: attained knowledge, test skill-level, skill-level improved
Question 3.2: plan to pursue college education (4-year), plan to pursue college education (2-year), plan to pursue technical training, plan to enter workforce
Question 3.3: self-discipline, reaching goals, remaining dedicated to goals, appreciation for learning
Question 4.4: maintain a GPA, do not want to disappoint advisor with below average grades, below average grades may prevent FFA activity
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Abstract
	Cluster sampling was used to understand the value of membership in the Future Farmers of America (FFA) student leadership organization among Tennessee FFA members by surveying members attending Camp Clements FFA Leadership Training Camp. The study focused on the fulfillment of FFA member’s basic human needs as defined by Abraham Maslow (1943). The three needs on which this study focused are: love and belonging, self-esteem and self-actualization (1943).The study found that a majority of FFA members’ three basic human needs are met due to their involvement in career development events, leadership positions and other FFA activities. Of all research questions, the highest concentration of members claimed to have a more enjoyable high school experience as a result of their membership in FFA. With that in mind, future research should focus on determining how FFA improves the high school experience. This research could be helpful to other career and technical education organizations and future success within FFA. Moreover, linking the relevance of meeting Maslow’s basic human needs with active participation in student organizations could assist teachers and program advisors as they recruit and retain members.  

Introduction
Agricultural education follows a recognized model for learning known as the three-circle model (National FFA Organization, 2013a). The three-circle model is a balanced and complete approach to secondary agricultural education (Croom, 2008). The model integrates membership and participation in the National FFA Organization with classroom learning and laboratory exercises and a student’s Supervised Agricultural Experience (SAE) (National Association of Agricultural Educators, 2013). This study explored how students benefit from membership in the FFA.
	According to the Tennessee FFA Association’s (2013) data, approximately 33,500 Tennessee secondary students are enrolled in agricultural education. However, only 13,644 students are dues paying members of the National FFA Organization (Tennessee FFA, 2013). Thus, 19,856 Tennessee agricultural education students receive only two-thirds of what the National Association of Agricultural Educators (2013) considers to be the total package of agricultural education: classroom and laboratory instruction, SAE and membership in the National FFA Organization.
	
Statement of the Problem
Based on the National Association of Agricultural Educators (2013) standards, non-FFA members are not receiving the fully integrated three-circle model approach to agricultural education and they are not realizing the full value that comes with FFA membership. Value associated with FFA membership could be financial; it could be linked to future career success; and the value could enhance the educational experience.
There are many financial benefits for FFA members. Currently, FFA members nationally earn more than $4 billion annually (National FFA Organization, 2013b).  Since non-FFA members are not receiving the fully integrated three-circle model of agricultural education, they are also missing out on the financial benefits. For example, the National FFA Organization awards approximately $2 million in scholarships annually (National FFA Organization, 2013b). In addition, 87% of FFA members are interested in learning about career exploration, and 81% are interested in learning about college preparation (National FFA Organization, 2013b).  
Aside from benefiting through scholarships and awards, students are also preparing themselves to work in an industry that hires more than 21 million Americans annually (American Agri-Women, 2014). That equals 20% of the American workforce, meaning our students are leaving the classroom equipped for careers in a field with many opportunities (America Agri-Women, 2014). Career success is one component of the FFA mission and students are better equipped for that success through involvement with FFA.
Further, FFA members are exposed to learning opportunities and travel that only come with FFA membership. For instance, FFA members in Tennessee are invited to attend a regional banquet, the state FFA convention and the national FFA convention. Those events happen throughout the state and nation exposing students to other cultures, customs and environments.
These aforementioned statistics and examples demonstrate the value that FFA has with its membership. These are benefits non-FFA members enrolled in agricultural education could be receiving with membership in the FFA organization. Thus, the fundamental problem addressed in this quantitative research study was identifying the value of FFA membership.


Purpose and Objectives
	In order to identify the value of FFA membership, this study used a primary guiding question throughout: What is the value of FFA? The study sought to identify the value of FFA membership based on the fulfillment of three basic human needs: love and belonging, self-esteem, and self-actualization. The following research objectives gave structure to the research and answered the guiding question in organized detail:    
	Objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA.
	Objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement.
	Objective 3: Assess FFA members’ development of self-actualization through participation in FFA.
	
Founding of FFA
	Founded in 1928, the Future Farmers of America brought together students, teachers and agribusiness to solidify support for agricultural education (National FFA Organization, 2013c). In Kansas City's Baltimore Hotel, 33 young farm boys from 18 states chartered the organization (National FFA Organization, 2013c). It was the movement created by the passage of the Smith-Hughes Vocational Education Act of 1917 that spawned the organization of the Future Farmers of America and the founding of high school agricultural education programs throughout the nation (National FFA Organization, 2003).

Funding of FFA
	FFA is supported by the National FFA Foundation that raises approximately $15 million per year to support the program (National FFA Organization, 2013c). The Foundation began in 1944 under the leadership of agricultural stakeholders across the nation (National FFA Organization, 2003). The Foundation funds various programs and scholarships within FFA. Aside from garnering support from private industry, FFA member dues support the work of the Foundation (National FFA Organization, 2003).
	Agricultural Education is funded through the Carl D. Perkins Career and Technical Education Act, which has evolved over time (National FFA Organization, 2003). An important milestone within agricultural education came in 1950 when FFA was granted a federal charter (National FFA Organization, 2003). The federal charter signified and continues to signify Congress’ recognition of FFA as intracurricular part of the educational program (National FFA Organization, 2003).

Career Development Events
There are 24 career development events offered to the FFA membership that challenge students in critical thinking, communication, livestock evaluation, and skill development (National FFA Organization, 2014z). Career development events are held throughout the year on the local, regional, state, and national level and reward students with cash awards, scholarships, plaques, recognition, and more (National FFA Organization, 2014z). 

Factors Influencing or Discouraging Secondary Students’ FFA Participation
Professors Bird, Henry, and Phelps (2012) authored an article entitled Factors Influencing or Discouraging Secondary Students’ FFA Participation. That research inspired this quantitative research specific to Tennessee agricultural education. In their research, Bird, Henry and Phelps (2012) used semi-structured interviews, individual interviews and questionnaires to identify themes as reasons students join or do not join FFA in 10 Illinois small town, rural and urban fringe schools.
The study revealed four themes as reasons students join FFA and three themes as reasons students do not join FFA (Bird, Henry, & Phelps, 2012). The researchers then used those themes to draw conclusions about FFA membership trends in Illinois. The goal was to gain the perspective of high school FFA members and non-members in regard to the value gained or lost through FFA. To prompt the emergence of themes, the Bird, Henry, and Phelps research used Maslow’s Hierarchy of Needs to guide the questions asked of each student participating in the survey (Bird, Henry, &Phelps, 2012).

Maslow’s Hierarchy of Needs
Maslow’s Hierarchy of Needs (1943) outlines five levels of needs that human beings share. This research questioned whether FFA meets three of five of the most basic human needs, which include: physiological needs, safety and security, love and belonging, self-esteem, and self-actualization (Maslow, 1943). The study did not investigate whether physiological or safety and security needs were met as a result of FFA membership. The instrumentation used in this study and the overall approach did not allow for those needs to be accurately examined.
Maslow (1943) explained that if physiological and safety and security needs are met, the need for love and belonging develops. An individual hungers for affectionate relations with others and desires to have a place within a group (Maslow, 1943). In this study, FFA was the organization or “group” and the survey participants were asked to answer questions regarding how well they belong within FFA.
Belonging within FFA builds students’ self-esteem by giving them a group to call their own. Maslow (1943) described that all people feel a need for self-respect or self-esteem. He divided that need into two categories: the desire for strength and confidence and the desire for reputation or prestige (Maslow, 1943). Participants in the study were asked questions relating to awards received, recognition gained, and the amount of confidence they have. Each of these questions helped to clarify just how effective FFA is at building self-esteem.
However, even with the needs for love and belonging and self-esteem met, Maslow (1943) stated that an individual may still feel restless if he is not fulfilling his potential. Students were asked about opportunities provided through FFA to explore their potential. Although FFA offers many venues for competition and interaction, it is important that students fulfill their need for self-actualization as explained by Maslow.


Methods and Procedures
	To learn how FFA is meeting the needs (love and belonging, self-esteem, and self-actualization) of students, this research used cluster sampling to understand the value of FFA through surveying students attending Camp Clements FFA Leadership Training Camp. The type of research was chosen because answers given in the written survey will speak to the general value FFA offers to its members. A written survey also created a greater level of ease for distributing the survey among students at FFA camp who do not have computer access.
	It was important to select a procedure for the research that would allow for the exploration of a broad swath of FFA members’ involvement in the organization. Those findings are organized into easily interpretable data collections. The quantitative research method of surveying a cluster sample provided students with anonymity and clear, concise questions.
The value of FFA membership was quantified by surveying FFA members participating in the annual Tennessee FFA training camp. Surveys were completed in the form of a sample survey engaging members from all high schools in attendance. These students are enrolled in a variety of courses and represent grades level nine through twelve. The research is quantitative in nature and relies on the perspective of FFA members. 
Sample surveying was most sensible due to the fact that the entire population could not be sampled (Ary et al., 2010). According to Ary et al. (2010), because researchers cannot generally survey an entire population, they select a sample from that population. It was very important to select a sample that would provide results that are similar to those that would have been obtained if the entire population had been surveyed (Ary et al., 2010). Tennessee FFA training camp provided such an environment.

Target Population and Sampling
The target population (Ary et al., 2010) for this study was Tennessee FFA members who are enrolled in at least one agricultural education course on the secondary level. FFA membership is implicit due to their participation at Camp Clements FFA Leadership Training Camp. Notice was given to students’ guardians that the survey would be taken at FFA camp. They were also notified that participation in the survey was optional.
The sampling frame (Ary et al., 2010) for this study was students in high schools in each of Tennessee’s three regions. These regions represent each of Tennessee’s three grand divisions: West, Middle and East.  In this study, the sampling frame included 50-100 students from each of the six weeks of FFA camp. 

Instrumentation
This research relied on surveys. The surveys were inspired by Bird, Henry, and Phelps (2012) and the cluster sampling, quantitative research approach. The survey responses have led to the emergence of themes that aid in the understanding of the value of FFA membership in Tennessee and its importance to the three-circle model of agricultural education.
Three objectives guided the research; objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA; objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement; objective 3: Assess FFA members’ development of self-actualization through participation in FFA. Those objectives were investigated using questions in a survey format. The questions devised for each objective were: 
Objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA.
Question 1.26 and 2.2: appreciation for agriculture, ability to work with others
Question 1.27 and 2.3: recognition
Question 1.29 and 2.5: travel
Question 2.1: leadership positions
Question 4.1: high school more enjoyable, remain dedicated to school, ability to make friends, a place to call “home”, FFA favorite activity
Question 4.2: motivates to attend school, remain active in school
Question 4.3: participation in FFA events after-school
Objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement.
Question 1.26 and 2.1: confidence and ability to speak publicly
Question 1.27 and 2.2: recognition
Question 1.30: participate without pressure, when failed advisor was not upset, more likely to try new things
Question 3.1: realize value in college education, realize value in technical training, more likely to pursue college or technical training
Objective 3: Assess FFA members’ development of self-actualization through participation in FFA.
Questions 1.1-1.25 gauge student participation in FFA to allow for deductions regarding the development of self-actualization in subsequent survey questions.
Question 1.26 and 2.2: desire for improvement, desire to set and achieve goals
Question 1.28 and 2.4: attained knowledge, test skill-level, skill-level improved
Question 3.2: plan to pursue college education (4-year), plan to pursue college education (2-year), plan to pursue technical training, plan to enter workforce
Question 3.3: self-discipline, reaching goals, remaining dedicated to goals, appreciation for learning
Question 4.4: maintain a GPA, do not want to disappoint advisor with below average grades, below average grades may prevent FFA activity


Findings
Table 1.1 shows survey participants’ involvement in career development events. Career development events are competitions that test student skills in a variety of activities. The results below indicate that every student who took the survey had some exposure to CDEs. It was important to establish the level of student participation in CDEs to better understand how that participation influences feelings of love and belonging, self-esteem, and self-actualization.




















	Table 1.1 Career Development Event Participation

	CDE
	0 year participation
	1 year participation
	2 year participation
	3 year participation
	4+ year participation

	Agricultural Communications
	91.1
	5.1
	2.8
	0.8
	0.3

	Agricultural Issues
	93.1
	3.8
	2.5
	0.5
	6.9

	Agricultural Sales
	88.8
	7.6
	2.0
	0.5
	1.0

	Agricultural Technical and Mechanical Systems
	84.5
	7.9
	5.3
	1.5
	0.8

	Agronomy (Soils)
	83.8
	8.9
	4.6
	1.5
	1.3

	Creed Speaking
	82.5
	14.0
	2.8
	0.5
	0.3

	Dairy Cattle Evaluation
	84.3
	8.9
	4.8
	1.8
	0.3

	Dairy Cattle Handlers
	97.2
	2.0
	0.8
	0
	0

	Environmental and Natural Resources
	93.1
	3.3
	3.3
	0.3
	0

	Extemporaneous Public Speaking
	94.2
	3.0
	1.8
	0.8
	0.3

	Farm Business Management
	88.8
	6.1
	3.8
	0.8
	0.5

	Floriculture
	86.5
	6.9
	5.6
	0.5
	0.5

	Food Science and Technology
	98.0
	1.5
	0.5
	0
	0

	Forestry
	87.6
	8.1
	2.3
	1.8
	0.3

	Horse Evaluation
	74.6
	14.7
	6.6
	2.8
	1.3

	Job Interview
	94.7
	3.3
	1.8
	0.3
	0

	Livestock Evaluation
	77.7
	12.4
	6.3
	2.0
	1.6

	Marketing Plan
	97.0
	1.8
	0.8
	0.5
	0

	Meats Evaluation and Technology
	93.1
	4.3
	2.0
	0.5
	0

	Milk Quality and Products
	92.1
	5.3
	2.3
	0.3
	0

	Nursery/Landscape
	92.4
	4.1
	2.3
	1.0
	0.3

	Parliamentary Procedure
	80.5
	8.4
	7.4
	2.8
	1.0

	Poultry
	86.8
	6.6
	4.8
	1.5
	0.3

	Prepared Public Speaking
	91.9
	5.1
	2.0
	0.8
	0.3

	Veterinary Science
	90.9
	5.8
	3.0
	0.3
	9.1



Table 1.2 shows how students’ self-esteem is improved through gained confidence and their own evaluation of their ability to speak publicly. The table also speaks to students’ fulfillment of self-actualization by reflecting on their interest in setting and achieving goals. 

	Table 1.2 Skills gained as a result of participation in CDEs

	Skills
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	Confidence
	1.8
	82.5
	7.4

	Ability to speak publicly
	6.1
	72.3
	13.2

	Desire for improvement
	1.3
	86.0
	4.8

	Appreciation for agriculture
	0.8
	89.1
	3.0

	Ability to work with others
	1.5
	84.0
	7.1

	Desire to set and achieve goals
	0.8
	84.8
	6.6



	
Table 1.3 most notably proves that 72.8% of students surveyed were recognized at least at the chapter level. Nearly half of all members were recognized above the chapter level. Recognition is an important component of achieving all three of the basic human needs being evaluated. FFA members are routinely recognized for achievements within the organization. Students participating in the survey were asked to enumerate the recognition and awards received through participation in career development events.







	Table 1.3 Awards/recognition gained through participation in career development events

	Honors
	Percent not recognized
	Percent recognized 1-2 times
	Percent recognized 3-5 times
	Percent recognized 6-10 times
	Percent recognized more than 10 times

	Chapter recognition
	27.2
	33.2
	17.8
	13.5
	8.4

	District or section recognition
	54.6
	26.6
	13.5
	3.0
	2.3

	Region recognition
	60.2
	26.6
	7.9
	3.0
	2.3

	State recognition
	60.9
	30.2
	6.6
	1.3
	1.0

	National recognition
	76.9
	18.8
	2.5
	1.3
	0.5

	Scholarships
	74.1
	16.8
	5.3
	2.3
	1.5

	Cash awards
	70.1
	17.0
	6.6
	3.0
	3.3

	Plaques
	42.9
	28.2
	14.2
	6.3
	8.4

	Ribbons
	59.4
	17.5
	9.9
	4.6
	8.6

	Other items (t-shirt, belt buckle, certificate, etc.)
	44.4
	28.4
	12.9
	6.3
	7.9



Table 1.4 provides useful evidence in concluding that students gain knowledge, can test their skill-level, and are able to improve through participation in CDEs. It is important that as students strive to meet their basic needs, they are given the chance to improve and grow. The following statements were given to students to better understand their fulfillment of self-actualization through CDEs.

	Table 1.4 Knowledge, opportunity, skill development through career development events

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	I attained knowledge through participating in CDEs.
	0.5
	87.1
	3.8

	I was given the opportunity to test my skill-level through participation in career development events.
	0.8
	84.8
	5.6

	My skill-level was improved through participation in career development events.
	0.3
	86.0
	4.3




Table 1.5 focuses on travel opportunities gained through career development events. Each time a student travels they enter a new environment and are given the chance to learn about other cultures and customs. This table shows that only 24.7% of members surveyed have not travelled outside their home county for CDEs.


	Table 1.5 Travel opportunities gained through participation in career development events

	Travel
	Percent without travel
	Percent travelled 1-2 times
	Percent travelled 3-5 times
	Percent travelled 6-10 times
	Percent travelled more than 10 times

	Travelled outside home county
	24.6
	20.8
	21.3
	16.0
	17.3

	Travelled outside home region (East, Middle, West)
	26.6
	30.5
	25.4
	8.1
	9.4

	Travelled outside home state
	56.3
	27.4
	8.1
	2.5
	5.6

	Travelled outside home country
	86.8
	9.4
	2.8
	0.8
	0.3




Table 1.6 illustrates how FFA provides students with a safe place to try new things. As students work to build their self-esteem it is important that they have avenues within FFA to develop without a high amount of pressure to succeed.  





	Table 1.6 Participation in career development events

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	I was able to participate in Career Development Events without a high amount of pressure to succeed.
	11.7
	59.1
	19.8

	When I failed in a Career Development Event, my advisor was not upset.
	12.2
	64.7
	13.7

	I feel more accomplished due to my participation in Career Development Events.
	0.3
	86.0
	4.3

	I am more likely to try new things due to my participation in Career Development Events.
	1.3
	81.7
	6.9




Table 2.1 shows survey participants’ involvement in leadership positions. Leadership positions within FFA are typically one-year term, elected positions. The results below indicate that more than half of the students who took the survey serve or have served as chapter officers. It was important to establish the level of student participation in leadership positions to better understand how that participation influences feelings of love and belonging, self-esteem, and self-actualization.

	Table 2.1 Leadership positions held

	Position
	None
	1 year or less
	2 years
	3 years
	4 years or more

	Chapter committee or work group
	54.3
	24.1
	11.9
	6.6
	3.0

	Chapter officer
	44.2
	29.7
	17.3
	7.6
	1.3

	Other chapter leadership position
	74.4
	16.0
	5.1
	3.6
	1.0

	Regional committee or work group
	89.3
	8.4
	2.3
	0
	0

	Regional officer
	90.1
	8.6
	1.3
	0
	0

	Other regional leadership position
	91.1
	6.6
	2.0
	0.3
	0

	State committee or work group
	91.9
	6.6
	1.5
	0
	0

	Other state leadership position
	91.6
	6.6
	1.5
	0.3
	0




Table 2.2 shows how students’ self-esteem is improved through gained confidence and their own evaluation of their ability to speak publicly. The table also speaks to students’ fulfillment of self-actualization by reflecting on their interest in setting and achieving goals. Interestingly, students generally agreed more frequently with the same statements as they relate to career development events. We can deduce that students feel more confident when working in a strictly competitive setting than when they are responsible for some leadership role within the chapter, region, or state.

	Table 2.2 Skill development through leadership position(s)

	Skill
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	Confidence
	0.9
	78.9
	5.8

	Ability to speak publicly
	3.6
	71.1
	11.2

	Desire for improvement
	0.8
	81.7
	3.8

	Appreciation for agriculture
	0.5
	82.5
	3.6

	Ability to work with others
	0.3
	81.5
	4.3

	Desire to set and achieve goals
	0.5
	81.7
	3.8




Like the results in table 1.3, table 2.3 proves that a majority of students surveyed were recognized at least at the chapter level. In this case, students were recognized due to their leadership role. Approximately 40% of all members were recognized above the chapter level. Recognition is an important component of achieving all three of the basic human needs being evaluated. 



	Table 2.3 Awards/recognition gained through participation in leadership position(s)

	Honors
	Percent not recognized
	Percent recognized 1-2 times
	Percent recognized 3-5 times
	Percent recognized 6-10 times
	Percent recognized more than 10 times

	Chapter recognition
	34.5
	30.7
	19.5
	8.4
	12.8

	District or section recognition
	59.9
	23.1
	11.4
	3.6
	2.0

	Region recognition
	67.3
	20.3
	7.6
	3.6
	1.3

	State recognition
	70.3
	21.1
	6.1
	2.0
	0.5

	National recognition
	79.4
	16.2
	3.0
	1.0
	0.3

	Scholarships
	75.9
	16.5
	4.6
	2.0
	1.0

	Cash awards
	74.6
	15.7
	4.8
	2.3
	2.5

	Plaques
	53.0
	25.6
	10.9
	4.8
	5.6

	Ribbons
	64.5
	17.0
	8.6
	3.3
	6.6

	Other items (t-shirt, belt buckle, certificate, etc.)
	54.8
	25.1
	11.4
	3.8
	4.8




Table 2.4 shows that students gain knowledge, can test their skill-level, and are able to improve through participation in leadership positions. This table of data quantifies how students feel they are given the chance to improve and grow. It is important that as students strive to meet their basic needs, they are given the chance to develop their skill-level and knowledge.

	Table 2.4 Knowledge, opportunity, skill development through a leadership position(s)

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	I attained knowledge through participating in a leadership position(s).
	1.5
	74.6
	6.6

	I was given the opportunity to test my skill-level through participation in a leadership position(s).
	2.0
	72.6
	8.1

	My skill-level was improved through participation in Career Development Events.
	1.5
	73.9
	6.9




Table 2.5 focuses on travel opportunities gained through leadership positions. This type of travel is especially meaningful because students are not only taken out of their comfort zone, but they are expected to do so while maintaining a leadership role. This table shows that more than half of members surveyed have travelled outside their home county as a result of a leadership position.

	Table 2.5 Travel opportunities gained through participation in a leadership position(s)

	Travel
	Percent without travel
	Percent travelled 1-2 times
	Percent travelled 3-5 times
	Percent travelled 6-10 times
	Percent travelled more than 10 times

	Travelled outside home county
	42.4
	23.1
	14.5
	9.4
	10.7

	Travelled outside home region (East, Middle, West)
	43.7
	27.2
	17.0
	8.1
	4.1

	Travelled outside home state
	64.0
	22.8
	9.1
	2.5
	1.5

	Travelled outside home country
	89.1
	6.3
	3.6
	0.8
	0.3



	
Table 3.1 shows how students develop their opinion of higher education as a result of their FFA involvement. More than 80% of students surveyed answered that they are more likely to pursue higher education after high school purely because of their involvement with FFA. This is an important fact to note as students’ needs for self-actualization change during their membership in FFA. As this table shows, FFA members set higher goals for themselves than they would have before joining FFA.




	Table 3.1 Educational value realized through FFA involvement

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	My involvement with FFA has helped me realize the value in a college education.
	3.8
	84.8
	6.9

	My involvement with FFA has helped me realize the value in technical training. (Auto-diesel, culinary arts, etc.)
	5.3
	73.1
	16.2

	I am more likely to attend college or pursue technical training as a result of my FFA involvement.
	6.1
	80.5
	8.1



	
Table 3.2 reveals that most FFA members surveyed plan to pursue a Bachelor’s Degree upon high school graduation. In fact, the table shows that students are considering more than one of the options listed as next step beyond high school. Planning ahead and setting goals are a mark of high self-esteem and a testament to students’ need for achievement, recognized by Maslow as self-actualization.

	Table 3.2 Post-graduation plans

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	I plan to pursue a 4-year (Bachelor’s Degree) college education upon graduation.
	4.8
	79.2
	8.6

	I plan to pursue a 2-year (Associate’s Degree) college education upon graduation.
	18.5
	28.9
	12.9

	I plan to pursue technical training upon graduation. (Auto-diesel, culinary arts, etc.)
	27.4
	19.3
	14.5

	I plan to enlist in the armed forces upon graduation. (Air Force, Army, Marines, Navy, etc.)
	32.0
	13.5
	14.2

	I will enter the workforce upon graduation.
	27.2
	18.0
	15.0



	
Table 3.3 is a strong statement for FFA’s impact on a student’s need for self-actualization. More than 90% of students agreed with both of the statements relating to setting and achieving goals. Likewise, more than 90% of students agreed that they have an improved appreciation for learning. 

	Table 3.3 Personal development through FFA involvement

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	FFA has taught me or improved my appreciation for self-discipline.
	1.3
	92.9
	3.8

	FFA has taught me or improved my appreciation for the value of reaching my goals.
	1.3
	94.4
	2.3

	FFA has taught me or improved my appreciation for remaining dedicated to my goals.
	1.5
	93.7
	2.5

	FFA has taught me or improved my appreciation for learning from failure.
	2.3
	91.6
	4.1

	FFA has taught me or improved my appreciation for learning new lessons, skills or trades.
	1.5
	93.1
	3.0




Table 4.1 is a study on FFA members’ sense of love and belonging achieved within their school. Nearly all of the students surveyed answered that their high school experience is more enjoyable due to their involvement with FFA. Students have a desire to belong at school. Evidently, FFA gives them a place to call “home”.


	Table 4.1 Impacts felt at school through FFA involvement

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	FFA has made my high school experience more enjoyable.
	0.5
	96.2
	2.3

	FFA has helped me remain dedicated to school.
	4.3
	87.1
	7.4

	FFA has given me the ability to make friends at my school.
	0.5
	93.4
	4.8

	FFA has given me a place to call “home” within my school.
	2.3
	89.6
	7.1

	FFA is among my favorite activities at school.
	0.5
	95.2
	3.3



Table 4.2 highlights engagement at school due to FFA involvement. Many students responded that they remain active in school due in part to FFA. Again, students feel a sense of love and belonging and have a place within a “group”, which is an important need Maslow theorized.

	Table 4.2 Engagement at school due to FFA involvement

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	FFA motivates me to attend school.
	5.6
	85.0
	6.6

	FFA is at least part of the reason why I remain active at my school.
	9.1
	81.0
	6.6



	
Table 4.3 shows the level of student participation in FFA gatherings. More than 85% of FFA members surveyed responded that they have attended a meeting at the chapter level. This type of activity after school hours exemplifies students’ desire to be part of the chapter and fulfill their sense of belonging through practices, meetings, banquets, and chapter fundraisers.

	Table 4.3 Participation in FFA gatherings

	After school events
	Percent not participating
	Percent participating 1-2 times
	Percent participating 3-5 times
	Percent participating 6-10 times
	Percent participating more than 10 times

	Chapter meetings
	14.2
	15.5
	19.8
	13.7
	36.8

	Officer or committee meetings
	37.1
	15.2
	14.2
	8.9
	24.6

	Career Development Event practices
	19.3
	11.9
	9.9
	12.9
	45.9

	Banquets (local, regional, state, or national)
	12.7
	39.8
	30.5
	8.4
	8.6

	Chapter fundraisers
	18.0
	25.6
	25.4
	16.2
	14.7



	
Table 4.4 gives an idea of how students are expected to achieve academically in order to participate in FFA. Most students are required to maintain a certain grade-level if they are to be active in FFA. This table relates to students’ development of self-actualization. 91.4% of FFA members agree that they desire to achieve higher GPAs because they do not want to disappoint their advisors.

	Table 4.4 Academic achievement and FFA involvement

	Statements
	Percentage Disagree
	Percentage Agree
	Percentage Unsure

	To participate in career development events, I must maintain a certain GPA or grade-level (A, B, C, D).
	6.3
	77.2
	13.2

	To hold a leadership position(s) in FFA, I must maintain a certain GPA or grade-level (A, B, C, D).
	4.1
	82.5
	85.3

	To travel to conventions or other meetings with my chapter I must maintain a certain GPA or grade-level (A, B, C, D).
	5.6
	82.0
	9.4

	FFA has inspired me to achieve average or above-average grades in school.
	4.1
	87.1
	6.3

	I do not want to disappoint my advisor by having below average grades in school.
	1.5
	91.4
	4.6

	Having below average grades in school may prevent me from being fully active in FFA.
	5.1
	84.5
	7.9




394 students participated in the study. Of those participating, 0.3% were incoming high school freshman; 33.8% were incoming high school sophomores; 34.0% were incoming high school juniors; 29.9% were incoming high school seniors; 1.5% were immediate high school graduates. The sample consisted of 37.1% male and 62.7% female members, as well as, 2.5% African-American, 8.6% Hispanic, 86.3% white, non-Hispanic, and 2.6% other ethnicities. Length of membership in FFA within the sample included: 32.7% first-year members, 30.5% second-year members, 25.9% third-year members, 10.4% fourth-year members, and 0.3% fifth-year members. 40.6% of members surveyed live on a farm; 59.4% do not live on a farm.


Results
	Objective 1: Determine if FFA members are developing feelings of love and belonging while active in FFA. A majority (89.6%) of the FFA members surveyed responded that FFA has given them a place to call “home” within their school. A majority (93.4%) of members also responded that FFA has enhanced their ability to make friends. Each of these responses among others indicates FFA members are placed in an environment that leads students to fulfill their basic human need of love and belonging.
	Objective 2: Describe FFA members’ self-esteem as it relates to their FFA involvement. A majority (82.5%) of FFA members responded that they have gained confidence through their FFA involvement. A majority (81.7%) of members surveyed responded that they feel more accomplished due to their participation in CDEs.
	Further, a majority (84.8%) of members agree that their involvement with FFA has helped them realize the value in a college education. Likewise, 73.1% of members surveyed realize the value in technical training due to FFA involvement. In a culmination of awareness of post-secondary educational opportunities and a development of self-esteem, a majority (80.5%) of FFA members surveyed responded they plan to enroll in college or pursue technical training.
	Objective 3: Assess FFA members’ development of self-actualization through participation in FFA. Among the questions asked of the FFA members, Q1e most closely related to a student’s ability to achieve self-actualization through FFA. In fact, a majority (59.1%) of members agreed that they are able to participate in CDEs without a high amount of pressure to succeed. When asked if members felt more accomplished due to their participation in CDEs, a majority (81.7%) responded they indeed felt more accomplished. These results and others from the survey reveal that students are given opportunities to achieve their full potential through FFA and feel confident trying new things.

Summary, Discussion, and Recommendations
	FFA provides a place for many students to belong. The organization also builds confidence and self-esteem within its members. Plus, FFA members are pushed to reach their potential through career development events, leadership positions, and other responsibilities. It is clear that the three needs described by Maslow as love and belonging, self-esteem, and self-actualization are met through involvement in FFA (1943).
First, love and belonging are needs that cause an individual to “hunger for affectionate relations with people in general, namely, for a place in his group, and strive with great intensity to achieve this goal” (Maslow, 1943). Students who participated in the survey overwhelmingly responded that FFA is the place they belong. Through the twenty-five career development events FFA organizes, students learn new knowledge and skills in an environment that caters to low-pressure development. This study proved that FFA provides opportunities for individuals to fulfill that basic need of love and belonging by working on a team and creating relationships with team members during training, travel, and competition.
Next, self-esteem is an individual’s need for “a stable, firmly based, (usually) high evaluation of themselves, for self-respect, or self-esteem, and for the esteem of others” (Maslow, 1943). This study asked FFA members if they feel they have been recognized or received scholarships for their accomplishments in FFA. A majority of students surveyed indicated they have been recognized or awarded at the local, regional, state, and/or national levels. The National FFA Foundation (2013d) awards more than $2 million annually in the form of scholarships. The Tennessee FFA Association awards students on the local, sectional, regional, and state level (Tennessee FFA Association, 2013). The awards and scholarships build self-esteem in agricultural education students and will help them as they seek to fulfill their potential.
Finally, self-actualization is described by Maslow (1943) as “the desire to become more and more what one is, to become everything that one is capable of becoming”. The research questions in this study investigated students’ expanded interest in career development and growth for potential career success. A majority of students stated they have higher aspirations for themselves as a result of their membership. Each of these benefits of FFA membership contributes to self-actualization.
It is recommended that other career and technical student organizations conduct similar research and compare how their students relate to the same feelings. Further, the National FFA Organization should consider surveying its membership to study how well students’ basic needs are being met across the country. It is important that students feel empowered personally and academically. Investigating the fulfillment of those needs is a worthwhile endeavor.










Chapter V: Summary, Implications, and Recommendations

	The results of this study make it easy to see why agricultural education was designed to follow the three-circle model for learning (National FFA Organization, 2013a). Clearly, students gain a sense of love and belonging, self-esteem, and self-actualization through their involvement with FFA. The three-circle model can only be a balanced and complete approach to secondary agricultural education when students are also members of FFA (Croom, 2008). 
	When increasing educational standards do not always reasonably integrate FFA, this study serves as an important testament to the relevance of FFA for any high school student; college bound or workplace bound (Education Sector, 2013). As educational policy decisions are made, the value of meeting students’ basic needs should be considered. FFA in Tennessee is a great mechanism for fulfilling students’ needs, as exemplified in the data collected.
	We can further conclude that agricultural businesses and employers should look to FFA for potential employees. Because the agricultural industry employees more than 21 million Americans, a steady supply of confident, highly skilled graduates is needed (American Agri-Women, 2014).  Nearly all members of FFA surveyed agreed that their skill-level improved from their involvement with FFA. The mission of FFA is to make a positive difference in the lives of students by developing their potential for premier leadership, personal growth, and career success through agricultural education (National FFA Organization, 2013a). That mission is being achieved in Tennessee and will aid in building a ready workforce for the future.
As educators and policymakers consider the dues structure for FFA, they should consider these findings and conduct similar research throughout the nation. This research revealed that FFA is an important factor in student development and in meeting student needs. The findings echo the conclusion made by the National Association of Agricultural Educators that states that a complete agricultural education experience includes membership in the National FFA Organization (2013).
	Based on the results of this study, the Tennessee FFA Board of Directors should consider whether collecting FFA dues is sensible. The FFA leadership should consider the following questions: Should FFA membership be included in enrollment in agricultural education? If so, how can FFA operate with the lost revenue of membership dues? Are students in every chapter being exposed to the full spectrum of opportunities within FFA? 	
Being involved in FFA gives students the chance to fulfill three of their basic human needs: love and belonging, self-esteem and self-actualization. Maslow’s (1943) five basic human needs are important to consider in developing young adults. This study revealed that FFA gives students a safe, low-pressure environment to test their skills, knowledge, and abilities. It is important that FFA continue to be a vehicle for personal development for agricultural education students.
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The following questions were used in the survey. The associated numbers correspond with the table of results for each question:
Q1.1:  How many years have you participated in the Agricultural Communications career development event (CDE)?
Q1.2:  How many years have you participated in the Agricultural Issues CDE?
Q1.3:  How many years have you participated in the Agricultural Sales CDE?
Q1.4:  How many years have you participated in the Agricultural Technology and Mechanical Systems (skills) CDE?
Q1.5:  How many years have you participated in the Agronomy (soil evaluation) CDE?
Q1.6:  How many years have you participated in the Creed Speaking CDE?
Q1.7:  How many years have you participated in the Dairy Cattle Evaluation and Management CDE?
Q1.8:  How many years have you participated in the Dairy Cattle Handlers’ CDE?
Q1.9:  How many years have you participated in the Environmental and Natural Resources CDE?
Q1.10:  How many years have you participated in the Extemporaneous Speaking CDE?
Q1.11:  How many years have you participated in the Farm Business Management CDE?
Q1.12:  How many years have you participated in the Floriculture CDE?
Q1.13:  How many years have you participated in the Food Science and Technology CDE?
Q1.14:  How many years have you participated in the Forestry CDE?
Q1.15:  How many years have you participated in the Horse Evaluation CDE?
Q1.16:  How many years have you participated in the Job Interview CDE?
Q1.17:  How many years have you participated in the Livestock Evaluation CDE?
Q1.18:  How many years have you participated in the Marketing Plan CDE?
Q1.19:  How many years have you participated in the Meats Evaluation and Technology CDE?
Q1.20:  How many years have you participated in the Milk Quality and Products CDE?
Q1.21:  How many years have you participated in the Nursery/Landscape CDE?
Q1.22:  How many years have you participated in the Parliamentary Procedure CDE?
Q1.23: How many years have you participated in the Poultry CDE?
Q1.24:  How many years have you participated in the Prepared Public Speaking CDE?
Q1.25:  How many years have you participated in the Veterinary Science CDE?

Q1.26: Please indicate which of the skills below you feel you have gained or have been improved as a result of your involvement in CDEs: confidence, ability to speak publicly, desire for improvement, appreciation for agriculture, ability to work with others, desire to set and achieve goals.

Q1.27: Please indicate which, if any, of the following awards or recognition you have gained or expect to gain as a result of your involvement with CDEs from this year, previous years or future years: chapter recognition, district or section recognition, region recognition, state recognition, national recognition, scholarships, cash awards, plaques, ribbons, or other items (t-shirt, belt buckle, certificate, etc.)

Q1.28: Please indicate if you agree with the following statements: I attained knowledge through participation in CDEs; I was given the opportunity to test my skill-level through participation in CDEs; my skill-level was improved through participation in CDEs.
Q1.29: Please indicate what travel, if any, you did as a result of your involvement with CDEs: outside home county; outside home region (West, Middle, East); outside home state; outside home country.

Q1.30: Please indicate if you agree with the following statements: I was able to participate in CDEs without a high amount of pressure to succeed; when I failed in a CDE, my advisor was not upset; I feel more accomplished due to my participation in CDEs; I am more likely to try new things due to my participation in CDEs.

Q2.1:Please indicate which leadership position(s), if any, you have held within your FFA chapter, region or state FFA: chapter committee or work group; chapter officer; other chapter leadership position; regional committee or work group; regional officer; other regional leadership position; state committee or work group; other state leadership position.

Q2.2: Please indicate which of the skills listed below you feel you have gained or have been improved as a result of your leadership position(s): confidence, ability to speak publicly, desire for improvement, appreciation for agriculture, ability to work with others, desire to set and achieve goals.

Q2.3: Please indicate which, if any, of the following awards or recognition you have gained or expect to gain as a result of your leadership position(s) from this year, previous years or future years: chapter recognition, district or section recognition, region recognition, state recognition, national recognition, scholarships, cash awards, plaques, ribbons, or other items (t-shirt, belt buckle, certificate, etc.)

Q2.4: Please indicate if you agree with the following statements: I attained knowledge through the leadership position(s) I have held; I was given the opportunity to test my skill-level through the leadership position(s) I have held. My skill-level was improved through the leadership position(s) I have held.

Q2.5: Please indicate what travel, if any, you did as a result of the leadership position you have held: outside home county; outside home region (West, Middle, East); outside home state; outside home country.

Q3.1: Please indicate if you agree with the following statements: My involvement with FFA has helped me realize the value in a college education; my involvement with FFA has helped me realize the value in technical training. (Auto-diesel, culinary arts, etc.); I am more likely to attend college or pursue technical training as a result of my FFA involvement.

Q3.2: Please indicate if you agree with the following statements: I plan to pursue a 4-year (Bachelor’s Degree) college education upon graduation; I plan to pursue a 2-year (Associate’s Degree) college education upon graduation; I plan to pursue technical training upon graduation. (Auto-diesel, culinary arts, etc.); I will enter the workforce upon graduation.

Q3.3: Please indicate if you agree with the following statements: FFA has taught me or improved my appreciation for self-discipline; FFA has taught me or improved my appreciation for the value of reaching my goals; FFA has taught me or improved my appreciation for remaining dedicated to my goals; FFA has taught me or improved my appreciation for learning from failure; FFA has taught me or improved my appreciation for learning new lessons, skills or trades.

Q4.1: Please indicate if you agree with the following statements: FFA has made my high school experience more enjoyable; FFA has helped me remain dedicated to school; FFA has given me the ability to make friends at my school; FFA has given me the ability to make friends at my school; FFA has given me a place to call “home” within my school; FFA is among my favorite activities at school.

Q4.2: Please indicate if you agree with the following statements: FFA motivates me to attend school; FFA is at least part of the reason why I remain active in my school.

Q4.3: Please indicate what after school events, if any, you participated in as a result of your involvement with FFA this year or in previous years: chapter meetings, officer or committee meetings, CDE practices, banquets (local, regional, state, or national), chapter fundraisers.

Q4.4: Please indicate if you agree with the following statements: To participate in CDEs, I must maintain a certain GPA or grade-level (A, B, C, D); To hold leadership positions in FFA, I must maintain a certain GPA or grade-level (A, B, C, D); To travel to conventions or other meetings with my chapter, I must maintain a certain GPA or grade-level (A, B, C, D); FFA has inspired me to achieve average or above-average grades in school; I do not want to disappoint my advisor by having below average grades in school; Having below average grades in school may prevent me from being fully active in FFA.



















Description of Career Development Events:
Agricultural Communications: The Agricultural Communications CDE prepares students for careers in journalism, radio and TV broadcast, web design, marketing and more (National FFA Organization, 2014a).

		





Agricultural Issues: Participants in the Agricultural Issues Form CDE research the pros and cons of an agricultural issue, and present their findings and theories to a panel of judges. The event helps students to develop critical thinking, problem solving and formal communication skills (National FFA Organization, 2014b).

Agricultural Sales: In the Agricultural Sales CDE, students demonstrate skills in customer relations, advertising and promotion and merchandise displays (National FFA Organization, 2014c).

Agricultural Technology and Mechanical Systems: The Agricultural Mechanics CDE helps students develop their technical skills and knowledge, and their ability to work with others to solve complex problems (National FFA Organization, 2014d).

Agronomy (Soils): Participants in the Agronomy CDE possess an in-depth knowledge of seeds, insects, soils and crops. They must also demonstrate skills in solving complex problems related to crop production (National FFA Organization, 2014e).

Creed Speaking: The Creed Speaking CDE is for FFA members in grades 7, 8, and 9. They must present the FFA Creed from memory and answer questions about its meaning and purpose. The event boosts self-confidence, develops their ability to communicate in a powerful, professional manner (National FFA Organization, 2014f).

Dairy Cattle Evaluation and Management: The Dairy Cattle Evaluation and Management CDE help students develop skills in dairy cattle selection and herd management. Participants evaluate the cattle’s physical characteristics explain their various classes and analyze a herd record as a team (National FFA Organization, 2014g).

Dairy Cattle Handlers: Through participation in the Dairy Cattle Handlers Activity, students learn to work with others in a way that is cooperative, courteous, and helpful (National FFA Organization, 2014h).

Environmental and Natural Resources: Individual and team activities in the Environmental and Natural Resources CDE include a national and global issues interview, environmental and natural resources problem solving, soil tests and profiles, air and water analysis, GPS use, waste management and more (National FFA Organization, 2014i).

Extemporaneous Public Speaking: In the Extemporaneous Public Speaking CDE, participants are given 30 minutes to deliver a speech on one of three assigned agricultural topics. Students must learn to think on their feet and develop an argument quickly and persuasively (National FFA Organization, 2014j).
Farm Business Management: The Farm Business Management CDE helps students develop business management skills and learn to apply economic principles to agriculture and agribusiness (National FFA Organization, 2014k).

Floriculture: The Floriculture CDE requires students to identify plants, judge flower arrangements solve problems. Participants also demonstrate skills in flower arranging, propagation and preparation of floral and foliage products for sale (National FFA Organization, 2014l).

Food Science and Technology: The Food Science and Technology CDE requires students to have an in-depth understanding of food product development and presentation, and food safety issues. Participants use their sensory skills to solve problems and make sound decisions (National FFA Organization, 2014m).

Forestry: The Forestry CDE requires students to demonstrate their skills in diagnosing forest disorders, managing forests and forest inventory and applying approved silviculture practices (National FFA Organization, 2014n).

Horse Evaluation: In the Horse Evaluation CDE, students evaluate and rank horses based on breed characteristics, conformation, and performance. As a team, they cooperatively solve problems related to equine selection, management, nutrition and production (National FFA Organization, 2014o).

Job Interview: Participants in the Job Interview CDE submit a resume, complete job applications and participate in mock job interviews with a panel of possible employers (National FFA Organization, 2014p).

Livestock Evaluation: Participants in the Livestock Evaluation CDE cooperatively classify livestock as “keep” or “cull” for market and breeding purposes based on physical characteristics and records (National FFA Organization, 2014q).

Marketing Plan: Participants in the Marketing Plan CDE develop and present a marketing plan for a current agricultural product, supply or service (National FFA Organization, 2014r).

Meats Evaluation and Technology: In the Meats Evaluation and Technology CDE, students develop the skills needed for careers in the meat animal industry. During the ev​ent, members complete a evaluate beef carcasses for quality and yield grade; identify various meat cuts and place carcasses, and identify wholesale and/or retail cuts (National FFA Organization, 2014s).

Milk Quality and Products: Participants in the Milk Quality and Products CDE demonstrate their knowledge about the quality production, processing, distribution, promotion and marketing of milk and dairy foods National FFA Organization, 2014t).

Nursery/Landscape: The Nursery ⁄ Landscape CDE test students skills in aspects of maintaining landscape plants and related products, evaluating equipment and services, and landscape design (National FFA Organization, 2014u).
Parliamentary Procedure: During the Parliamentary Procedure CDE, teams conduct a mock chapter meeting to demonstrate their knowledge of basic parliamentary law and the correct use parliamentary procedures (National FFA Organization, 2014v).

Poultry Evaluation: The Poultry Evaluation CDE test students’ skills in the production, processing, and marketing of chickens, turkeys, processed poultry products and eggs (National FFA Organization, 2014w).

Prepared Public Speaking: During the Prepared Public Speaking CDE, students write and deliver a six- to eight-minute speech about a current agriculture-related topic. The speaking skills gained through this event help students excel in school, community and career settings (National FFA Organization, 2014x).

Veterinary Science: The Veterinary Science CDE provides opportunities for participants to develop technical knowledge and demonstrate practical skills in the field of veterinary science (National FFA Organization, 2014y).
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