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ABSTRACT

The focus of this study was on a specific facet of youth violence that has not
been addressed or studied in a comprehensive manner—the violent adolescent female;
more speciﬁcal\ly,y Southern Appalachian, adolescent females. There is very little
research on violent girls and even less research on violent girls living in the region of
Southern Appalachia.

Ten interviews were condudted with adolescent females, ages 12-18, who lived
in Southern Appalachia for at least ten years. Using phenomenological interview
procedures, participants were asked to describe their experiences of being violent.

Analysis revealed that participants described themselves in the context of self
in.relation to others:

| “I am a good girl, who can be bad.”
“I am scared and alone.”
“I am weak.”
The following experiential themes described the participants’ experience of
being violent: o
| “When I am violent, I black out.”
“When I am violent, I grow bigger/stronger.”
“When I am violent, I explode like a ball of fire.”
Taken in totality, the contextual and experiential themes comprise the meahing

of the phenomenon of female adolescent violence. The meaning of this experience
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- appears as an ep1sode emerging against a ground supported by contextual themes and

‘the correspondlng expenential themes
| Exploring girls’ lived experiences of violence‘sheds light on a rarely studied
phenomenon 'By asking girls to describe theirll experiences of being violent, a'
: descnption of what it is like for them in the moment of being violent was obtained A
descnption of this phenomenon from the perspective of the eirpenencer yields some
.valuable informatron. | |
" The participants described spe(:iﬁc episodes of being violent and what that
e)rperience was lik.e- for them. Ten. Southern Appalachian, adolescent females were
intervievved. " 'Ten complicated, moving -stories were shared yielding a single:

-experience of being violent. Participants told of being disconnected from family,

o ﬁ'lends and soc1ety In the episode of wolence a connection is made although not a

‘ pos1t1ve one. Each participant spoke of the 1mportance of “famrly and kln » All ¥

problems discussed existed against-the background of family. Also revealed was a

'contlnulng cycle of abuse/runaway/detentron for many of these glrls They expressed

ﬁ'ustratlon w1th the agencies of soclal control who arrest and detain them for runmng

away from abuser and then release them to those abusers when time has been served
. A ﬁnal ﬁndlng concerns the importance of “v01ce ” By asking participants to descnbe-
: the expenence of being violent, - valuable mformatron 1s gained that would not
' otherwrse be known.

'l‘hese ﬁndings are discussed'in the context‘ of the impactr‘on the,sYstems most

involved in the lives of young, at-risk girls—family, schools, and juvenile justice. The
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full-service school concept is offered as a model of human service delivery that can

-meet the unique needs of the violent, Southern Appalachian, adolescent female. By

involving schools and juvénile justice systems in a collaborative partnership—along
with other agencies of social control—the desired population is served and families

are impacted.
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- CHAPTER1

INTRODUCTION
‘. Youth violetlce has become a commanding topic of disoﬁosion io ttte Zla'st few
years. Many educators and other professionals are confused: and dismayed at'the
frequent turn of events. They seem to be Searohing for clues or onsweljs that will
deliver this generation of ’youth Aﬁiom the self-oostmcting be};aviors that appoar to’

._ piague them. When we hear others speaking out about this topic, one thing goes . .

unsaid: Youth violence seems to be gender specific, that is, specifically involving L

boys. As a result, many of our‘school programs, j_u'»l'enile just_ic_:e irttérventions, and
| attitudes toward violent 31outh negio_ct the neods of the vioiént adolescent .Ifér)nale.‘ .

For over three years, my. ;citt'ention and focus has been on the experienoes of
young girls who are violent. fl;his project seeks to give- \.;oice to a population :
accustomed to being ignored'. ”TAhroqgh this work, violent girls will be allowed to tell |
their stories. Violent ‘adolesce'nt femaies living in Southern Appalachia—ao area that
oocompasses the fifty TennosSéo_‘countiés in the Appalachian region—t;ave something '
to say about the eiperiertce of being violent. Thoir stories are poignaot, movtng, ‘
frightening, and disturbing. I leameo as much about the' cultural forces at work in the "
lives of violent girls, as' 1 did ‘about the ‘actual experienoe‘of being violent. The
importance of this work can be found in the unique ,contributiort it lends to the field.
Very little research focuses" on the violent, adolescent female (Chesney-Litld' &

‘Shelden, 1998; Draucker & Madéen, 1999; Smith & Thomas, irt press). Even less is



_available on the study of the violent, Southern Appalachian, adolescent female. There

is virtually no research focused on this phenomenon from the girls’ perspective. The
strength of this project results from this unique perspective. The insights gajnéd are
invaluable to those concerned with issues related to at-risk girls, gender-specific
programming, and all programs aimed at promoting the health and we*;ll-being of
adolescent females—particularly in schools and juvenile justice systems.

In studying this phenomenon, certain questions seem important. The questions
I wish to examine include the following: What is the meaning of “being violent” to
girls who are violent? What is the nature of the violence exhibited by girls? What
role does culture play, specifically the Appalachian culture, in the life-world of violent
girls? All of these questions come together in a single central question to be pursued
in this research project: “What is the experience of being violent?” from the
perspective of the violent, adolescent female who livgs in Southern Appalachia.

importance of the Toglic

The questions posed are important. Is the poiﬁt moot, however, if the problem
 alluded to—girls who are ‘violent—does nét meet someone’s standard of severity? If
this is perceived as a problem, what are the solutions? It is my contention that some
girls are violent and that violent girls are not the same as violent boys. Girls bring
unique issues to the phenomenon under study. In order to understand the needs of
girls who are violent, or at-risk of becoming violent, these girls must be listened to by
those able to affect change—policy makers, legislators, school board members, and

parents.



Mary Pipher, a contemporary writer and clinical psychologist, discusses her
experiences in therapy with adolescent girls in her book Reviving Ophelia (1994).
Pipher reminds us that in puberty, "girls fgce enormous cultural pressure to split into
false selves (p.38)." They face pressure from scﬁools, magazines, music, television,
advertisements, and movies. Peer pressure is also experienced. Girls can be true to
themselves and risk abandonmént by their peers, or they can reject their true selves
and be socially acceptable. Most girls choose to be socially accepted and split into
two selves, one that is authentic and one that is culturally scripted. In public they
becom'e who they are supposed to be. Pipher identifies four general ways in which
girls can react to the cultural pressures to abandon the self They can conform,
withdraw, be depressed, or get angry. Most girls react with some combination of the
four general ways. Girls who are violent have abandoned their true selves (Pipher,
1994).

American culture trains young wofnen to do just that--abandon the true self.
Girls have long been evaluated on the basis of appearance and caught in myriad
double binds: "achieve, bﬁt not too much; be polite, but be yourself; Be feminine and
adult; be aware of our cultural heritage, but don't comment on the sexism” (Pipher,
1;.44). Girls are trained to be less than who they really are. They are trained to be
what the culture wants of its young women, not what they themselves want to becoxﬁe.
"America today is a girl-destroying place” (Pipher,‘ p.44).

The Appalachian girl must deal with yet another layer of stereotypes and

‘challenges making her plight even more unique and complex. Girls living in



Appalachia are isolated from many of the modern amenities that others take for
granted. Thaller (1997) writes of the under-education of Appalachian children. She
argues,tha‘t until the structure of the educational system in Appalachia is altered, there
will continue to be high drop-out rates, increasing rates of “functional literacy”,
persistent absenteeism, and cultural language problems. Appalachian children are
stereotyped by outsiders to be culturally and iﬁtellectually inferior and are socially
isolated in the school system. In Chapter 2, a comparison is made between the
traditional Appalachian values and the more modern societal values. Some of those
values that contribﬁte to the complexities of the Appalachian girl's identity and her
unique position as a violent female include a heightened sense of family, mistrust of
outsiders, and obedience to the family patriarch. An Appalachian girl who engages in
violent behavior holds a perspéctive not held by non-Appalachian girls or by boys
from that area (or not from that area).

How do gender differences play out When the focus is on violent behavior?
* Loper and Comell (1996) compared characteristics of girls' and boys' homicides
between 1984 and 1993. Their work shows that girls’ weapon of choice is not the
same as boys’. Girls who fight or kill prefer to use a knife, where a boy's weapon of
choice is a gun. In comparison to boys' homicides, girls who killed were more likely
to use a knife than a gun and to murder someone as a result of conflict (rather than in
the commission of a crime). Girls were also more likely than boys to murder family
members (32 percent) and very young victims (24 percent of their victims were under

the age of 3, compared to 1 percent of the boys' victims). (p. 328) When involved in a



peer homicide, girls were more likely than boys to have killed as a result of an
interpersonal conflict; in addition,' girls were more likely to kill alone, while boys were
more likely to kill vs(ith an accomplice.

Throughout the early part of the 20™ century, girls were frequently charged
with status offenses (an offense which, if committed by an adult, would not constitute
a criminal oﬁ'énse—running away ﬁ'omvhome, uhruly behavior, truancy, and lcurfew
violation) when in fact, sexual misconduct was suspected. Chesney-Lind (1997) states
that this sexual misconduct "was usually with a single partner; virtually none had
(involved) prostitution” (p. 64). While many girls were incarcerated for running away,
truancy, and incorrigibility, the prevailing offense was sexual misconduct.

Alfhough their offenses are typically less- violent, girls who break the law are
sometimes treated more harshly than b;)ys who offend (Chesney-Lind, 1973; Gibbons
& Griswold, 1957; Shelden, 1981). Gibbons apd Griswold, for example, found in a
study of court dispositions in Washington state between 1§53 and 1955, that although
girls were far less likely than boys to be charged with criminal oﬁ'eﬁses, they were
more than twice as likely‘toy‘be committed to institutions (Gibbons & Griswold, 1957,
p. 109). Some years later, é study of é juvenile court in Delaware found that first-time
status offenders were more harshly sanctioned (as measured by institutionalizaiion) _
than males charged with felonies (Datesman & Scarpitti, 1977, p. 70). This pervasivel
concern about prematurevfemale sexuality and the proper parental/judicial resl;onse is

evident until the mid-1970's.



With fewer commumty—based services for glrls girls are twice as hkely to be
detained, wnh detention lastmg five tlmes longer for gu'ls than boys (G1rls ‘ |
_Incorporated, 1996). In addltlon, girls are detained for less serious offepses. In 1987, 9
-pe'rcent of girls in traininé schoels were committed for status offenses, compared to
L.5 percent of boys. Statistics shew that more girls ‘are be‘ceming‘ invol\.zed in the
justice system, at a younger age, ahd some for more violent offenses.. Minorities are
disproportionately represehted,_.and female delipquents have fewer placement options
than their male peers in the juvenile justice system.

In the United States, the Efuveniie.Justicé and Delinquency Pre';zeation (Jmf)
Act of 1974 required that states receiving federal delinquency prevention money begin
_to divert and deinstitutionalize their 'status offenders ‘(Chesney—Lind, 1997)
Incarceration of young women in traiaing schools and detention eerylters across the
country fell dramatically in the decades following its passage in d1st1act contrast to
the pattems found early in the century Unfortunately, girls contmue to ﬁnd
themselves mcarcerated for status offenses Bishop and Frazier (1992) rev1ewed '

162,012 cases referred to juvenile Justlce mtake units during 1985-1987. They '
concluded, "the traditional double standard is still. operative. ~Clearly néither the
cultural changes associate_d with the :feminis-t movement: 'aor tﬁe legal 'chanées'
illustrated in the JIDP Act's ‘mandate to deinstitutionalize status eﬁ'en&ers' have
brougHt about equality under the':iaw for young raen and ‘Women" (p 1186). In March

1992, for the first time, the provision of services to girls within the juvenile justice -



system was addressed in the hearings held in conjunction with the most recent
reauthorization of the Juvenile Justice and Delinquency Prevention Act.

Although research about female delinquents has been scarce, a growing body
of research is beginning to identify developmental pathways most likely to lead girls
to delinquency. The body of evidence grows. Girls are treated differently by
authorities and parental/societal expectations for girls are not the same as are
expectations for boys. The leading authqritie; on youth violence have largely ignored
these issues. Tragically, we must address this problem. No longer are we able to deny
that it exists and that it is growing.

Rationale

Nationally. Over the last decade, increased youth involvement in violence is
clearly evident from an analysis of qﬁicial juvenile offending rates and victimization
trends. In “Epidemiology of Serious Violence” (1997), a Juvenile Justice Bulletin,
Kelley, Huizinga, Thornberry, and Loeber, point out a trend indicating that girls are
increasingly involved in aégr'essive .crimes: -

¢ In 1995, females were responsible for 15 percent of the total juvenile arrests

for Violent Crime Index offenses, with the most extensive involvement in
aggravated assault arrests (20 percent).

¢ From 1973 to 1992, female juvenile arrests for Violent Crime Index offenses

increased 108 percent, double the male juvenile increase of 54 percent (Poe-

Yamagata & Butts, 1996) (see Figures 1 and 2).

- The national media has also reported and chronicled recent school shootings—

Pearl, MS; West Paducah, KY; Jonesborough, AR; Littleton, CO; and Conyers, GA.









In that body of hterature glrls are frequently the victim, and not the_

o perpetrator For ev1dence of female perpetratlon, Tlook closer to home

Locally In 1992 and 1993 the percentage of dehnquency charges 1nvolv1ng:‘ -

“females in Knox County, Tennessee exceeded the natlonal rate of dehnquency charges
_ 1nyolv1ng females (see Flgure 3) Often we are led to belleve that rural and suburban )
tareas are untouched by acts of violence partrcularly by female ‘acts of wolence’
Begmmng in early 1995, East Tennessee became the site for numerous gruesome, ' |
' unexplalnable actsof violence commrtted by adolescent females Males were also 4
1nvolved in the violence, although in 2 of the 4 events the males role was clearly -
subserv1ent to a female leader s role. | | o

¢ In Ianuary 1995, Christa Pike, 18, Shadolla Peterson, 18, and Tadaryl .

Shipp, 17, bludgeoned Colleen Slemmer to death. Reportedly, Christa -

planned the attack on Slemmer because she suspected Slemmer was
romantically interested in Shipp, Christa’s boyfriend. - This murder was '
popularly known as the Job Corps murder and occurred. on the UTK
agriculture campus (Satterfield & Mayshark, 1995).

* In December 1995, Cynthia Page, a 23-year-old UTK graduate student and
pizzeria assistant manager, was shot to death by Daniel Hunley, 18, and-
Ashley. Sellers 17. Both were charged with ﬁrst-degree murder (Jacobs
1995). -

¢ In January 1996; Robert Manning, 20, and Amanda Goode,' 16, were

- captured after fleeing the -scene of an execution style murder of Joe

Ridings, a manager of Radio Shack. Amanda Goode waited outside. the

' Radio Shack in a car, while Manning and another male murdered Ridings -

- (Satterfield, 1996). (Amanda Goode is one of my former students, from

~ South-Doyle Middle School and was apprehended in my hometown,
Corbin, KY.) ,
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¢ In April 1997, perhaps the most startling, unsettling violent act of all, 3
young men and 3 young women ranging in age from 14-20 years old were
charged with the shooting deaths of 3 members of the Lillelid family.
Vidar and Delphina Lillelid, along with 6-year-old Tabitha were shot to
death. Young Peter Lillelid was left to die, but survived the ordeal.
Throughout the investigation and trial, 18-year-old Natasha Cornett was
purported to have been the leader of this group (DeLozier, 1997).

My Journey

These events, with the exception of the Lillelid murders, occurred during the
period of time when I was searching for possible research topics for my dissertation. I
had been narrowing down the possibilities, but had not yet arrived at a decision. From
at-risk youth, to conflict resolution and mediation, to females and conflict, to violent
girls—I found myself working toward this topic. For many reasons, this topic
captured my attention. I recognized the timeliness of the topic, with the onslaught of
media events described previously. I had been reading in-and around that body of
literature and discovered that little was being written specifically about girls and
violence,‘or about the unique needs of girls who are violent. I have found no studies
or reports on Appalﬁchian, violent fémales.

My background in teaching violent, youthful offenders in a day treatment
facility provided yet another connection to the topic. At Cumberlaﬁd Hall Academy
(CHA), the day treatment facility on the campus of Cumberland Hall Psychiatric
Hospital, I witnessed firsthand some of the problems faced by at-risk girls. While few
in number compared to the boys attending CHA, each year I taught, more and more

girls were being referred for treatment because of increasingly aggressive behavior

‘that could not be addressed in the regular public school setting. I frequently witnessed

12



altercations involving girls that We;'e more intense and more physically damaging than
the altercations involving boys. Boy-boy fights were predictable. Girl-girl or girl-boy
fights could not be predicted. Girls fought with greater intensity, were more likely to
employ. weapons other than fists, and seemed more invested in whatever had triggered
the fight (almost always a relatioﬁﬁl event). | |

A tragic event occurred while I worked at CHA that I will always remember. I
described this experience in my bracketing interview (a process designed to expose
researcher bias that is fully described in Chapter 3), after choosing the topic “violent
girls” for my dissertation. When asked to “Tell about (my) experiences with ﬁolence
and young, teenage girls,” I had the following to say:

“My first encounter with violent girls was as a new teacher. My first

teaching job, I worked in a psychiatric hospital/day treatment center.

There were lots of guys and a few girls, but the girls who were there

were the hard-core, violent girls. I saw lots and lots of female fights. 1

saw lots of boy fights, but the girl fights were so much scarier than the

boy fights and much more vicious. So that kind of piqued my interest in

this research topic. Seeing those girls go at it like they did everyday

really had an impact on me. One girl was killed that year in a ﬁght

that took place in the courtyard of her housing project—a twelve year

old She was knifed It was on the news and they showed the

bloodstained sidewalks. I went to the funeral and it was just real

powerful, the whole experience kind of started me thinking about the

13




magnitude of this problem. I never before thbught about girls being

| violent. In‘ my hometown or my high school, it was so rare for girls to

get in a real fight. They might have a cat fight, with scratching and

pulling hair, but I never saw anything like the fights that I saw at

Cumberland Hall (CH) with those girls.”

The experience of working with at-risk youth contributes to my desire to
understand violent girls. Then, and now, as I reflect on the relationships and the
interviews involving violent girls, certain characteristics stand out. My experience in
relating to them,. either in day-to-day encounters or a one-time interview, could be
described as ordina.i'y or typical. To the outsider observing our interaction, there were
no overt signs or behaviors signifying the propensity for violence. Each girl presented
herself in a fashion common to other adolescent females. They were sometimes
funny, sometimes sad, sometimes outgoing, and sometimes shy. All the girls
participating 1n this study outwardly behaved in a completely nonviolent,
nonthreatening manner.A Often I found myself doubting tlieir ability to behave in the
ways described to me by them.

I hope I have presented a clear, coherent argument for the importance of this
study. I wanted to show that this is a problem gaining the attention of educators,
parents, and juvenile justice officials. The number of girls involved in committing
violent acts is small compared to the number of boys involved, but appears to be
increasing and is worthy of our attention. The experiences of girls are unique to their

gender and (as boys do) deserve gender specific consideration in treatment, programs,
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and 6onsequences. As I stated earlier, the first step is a small one but a necessary one.

’I"hose of us interested in the issue of girls and violence must first come to understand
“what it is like for someone (adolescent females) to experience something (violence)”
(Polkinghorme, p.58). |

The Layout

In the chapters that follow, I discuss the felevant literature that influenced this
study, describe the methodology chosen, describe the research project, discuss the
ﬁndingé of the study, and conclude with a discussion of implications for educators and
other human service professionals who work with at-risk youth.

Various bodies of literature are related to the topic of violent, Southern
Appalachian, adolescent females. Chapter 2 begins with the question, "What is
violence?" Several definitions are presented and commonalties are evident.
However, what matters in this study is not the textbook definitions of the
phenomenon, but fhe participant's cieﬁnition of violence and her perception of what it
means to be violent. Also explored in Chapter 2 are the topics of deviance theory,
female delinquency, and Appalachian culture. Chapter 2 concludes with a review of
qualitative researchl and existential-phenomenology.

Chapter 3 presents an overview of the research study. The project is reviewed
from the development of the research question to the final data analysils. Also
discussed are bracketing, motivation, selection of participants, and the interview

process.

15



In Chapter. 4‘,‘ the"_ainalysis of the results of this stuvdy are presented and
discussed. From the 'partic\ipant interviews,‘ several themes‘ emerge. Each theme is
discussed and textual suppott ﬁ'ont actual interview transcripts is irtcluded. The
meaning of what it is like to be violent is compared to the textbook deﬁnitions
provided in Chapter 2. The 1mpllcat10ns held for this study are extenswe Many
programs exist and are bemg developed to meet the needs of the at-risk, adolescent
female. Few of these programs seek out or listen to the individuals being served.
W1th this study, girls who are v1olent have been heard.

Chapter 5 concludes this body of work with a d1scuss1on of what the future

holds for violent, Southern Appalachian girls, how edueators and other human service

. professionals can become proactive in the development of programs for girls at-risk,

.and how the findings of this research can be used in that development.
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CHAPTER 2

A REVIEW OF RELATED LITERATURE
American citizens—yourig and old, rich and poor, black and white, male and

female—are all too familiar with a culture of violence. The society in which we live is

a violent one. Some argue that our society merely mirrors the violence that we see in -

the movies or on television. By placing blame on others we are eble to absolve
ourselves -of blame. Can we place blnrne on the media? The television programs,
music uideos or movies we Watch; the radio personalitiee we listen to, and the music
~ we buy fr'epresent‘facets of American ‘society‘that portray violence. Too often the
portrayals rne.ke us believe that violent behavior is the norm, not unusual, and even
. accepted. ‘Movies of an excessively violent nature are often box office successes and

- the more questionable the lyrics of any rap music release, the greater potential for

beconung an overmght h1t There are plenty of objectlons to these vehrcles of -

'expressron—school personnel parents and polrticians—although those objecting

. seemto be ﬁghting a losing battle. Is there a speciﬁc point in time that we began to

accept a level of vrolence not tolerated before? Are there areas of the country

untouched by v101ence'? Is somety truly more v101ent now than 100 years ago or even

10 years ago? What are the bestv»measures of violent crime? Who are the violent

~ people in our culture? Why are some cultures more violent than others? Should we

" be concerned about the level of ‘violence in our nation? Our schools? " Our
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neighborhoods? What are the stereotypes associated with violent behavior? How ;
does society explain the culture of violence? What is violence?

These are Just a few of the questrons that come to mind as the complex, global,
and encompassmg phenomenon called violence is contemplated This .chapter will
examine the role of violent behav10r in American culture. The soclal rarnifications of
v101ence as enacted by the people who make up modern day society will be explored

Speciﬁcally, this chapter w111 deﬂne v101ence examine the 1mpact of gender and

culture on violent girls growing up in Southern Appalachra, trace the history of the

violent female offender explore the theoretical explanatlons associated with violent -
behavior, and finally, present the basic tenets of qualitative inquiry and existential- - .
phenomenology. |
‘What is Vlolence" |

Vlolence has been studied and deﬁned by many researchers and orgamzatlons
Although the definitions are varied, many commonalties exist. When examined, we
see that certain terms and concepts are common to several of the definitions. The :
following definitions were selected from the literature in ﬁelds concerned with 'the .
escalation of youth violence. | |

¢ Violence—the exertlon of physwal force so as to injure or abuse (Woolf
1974). - ‘

" ¢ Violence—the overt expression of physical force against others or ‘self or
the compelling of action against one’s will on paln of being hurt or killed
(Murray, 1973). _

¢ Violence—behavior that violates another individual. Violence describes a

variety of destructive personality, traits and anti-social ~behaviors
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(Brendtro, 1995).

¢ Violence—acts of aggression that result in feelings of anger and the intent
to hurt or harm (Cricke, 1996).

¢ YViolence—the Violent Crime Index measures offenses of murder/non-
negligent manslaughter, forcible rape, robbery, and aggravated assault
(National Center for Juvenile Justice, 1997).

¢ Violence—behavior by persons against persons that threatens, attempts, or

completes intentional infliction of physical or psychological harm
(American Psychological Association, 1993).

From the chosen definitions, the words “physical force,” “harm,” “intent,”
“anger,” and “abuse” are all related to ma_instréam society’s perceptions of violent
behavior. Those terms will serve as the major components of an 0perationall definition
of vioalence. While the definitions of the term violence may be varied and diverse, our
fears and trepidation when confronted with violence are not. Typically, v;re do not
attribute our fears and trepidation to young girls. A girl who bécomes violent does not
fit the étereotype of the violen;c youth. When adolescent mlclles behave violently, no
“one is sufprised. Repeated’ stories of Qchqbl violence have inundated us with media

pictures of the angry, Sroung maie. When a ,yoﬁné girl's behavior is violent, we behave
-as if thefe is nothing \more outiandish or e;cotic. Sometimes we demand to know why.

"Why girls do violent things"

According to a national survey conducted by the Center for Women Policy
Studies (CWPS), the following were listed as the 5 most frequent reasons “girls do
violent things:”

L. They have been victims of violence (54%),
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2 “They want to look tough” (50%)
3. “They do not have a good famrly life (43% )
‘ 4, . They want to get even w1th someone” (41%)

5. They need to. protect themselves” (38%) (“G1rls Talk,” 1996

p.'11)

Most of the research concerning: nsks for dehnquency has focused on boys, -.

ma.klng it dlfﬁcult to assess how the r1sks for grrls drffer from those for boys. Several

" factors, however, are consrstently assocrated with delmquency in grrls Researchers AU

now have a better understandmg of the r1sk factors girls face because of therr gender T

' wh1ch can derail or delay the1r healthy development For example grrls are three tlmes‘ e

as likely as boys to have. experrenced sexual abuse whrch is often an underlymg factor' :

' ‘1n high-risk behavrors that lead to. delmquency (Peters 1998)

A review of the llterature ylelds several factors as‘socrated with delinquency in :

©girls. Poverty, raclsm unemployment substance abuse easy ‘access to weapons il

| 1nadequate or abusrve parentmg practlces academlc failure, teen parenthood, mental

illness, media 1nﬂuences early vrctrmrzatron, wrtnessmg v1olence in the home and_,' '
lack of rellgrous trarmng have been identified by 'several researchers as contributing.

factors to girls’ dellnquency (DuRant 1994 Loper 1998; Powers 1995 Walker '

1995 Wolfe, 1994) Draucker and Madsen (1999) may offer the most dlsturblng

ﬁndlng In their study, women and grrls are sald to be “dwellmg w1th v101ence” (p

" 329). Th1s seems to be the reahty for many of the grrls 1nterv1ewed for th1s study : : ‘,

» Many of them tell about lives cloaked in layers of vrolence In the State Leglslatrve o




Report (CWPS, ‘1"998‘), Beth Ritehie, a sociologist studying young, incarcerated

women in New York, illuminates the travesty of victimization. She says that the

women in her study report that they have been victimized “by their father and their

brothers and their codefendants and their parole officers and their teachers at school

and other girls and their mothers”éA and the extent to who victimizes them seems

endless (CWPS-, 1998, p. 5).
1 Gender and Ethnicity

Gender and ethnicity are not easily understood concepts and even less easily

defined. Gender is typically discussed as a dichotomy;male or female. Gender

cannot be assumed to be the variable of most importance in all women's lives (Julia,

’2000').' The female subject is characterized not only by her sex, but alse' by ethnicity,
class,- age, and sexual prefei'ence. In everyday Alife, people eategeﬁze themselves and
— each other on the basis of sex and ethnic membershib and behave accordingly.
| Ethnicity is- more than a distinctio'n defined by race, religion, natienal origin, or
geography;. "The nm“ms, values, customs, ‘and roles that are referred to as culture are
handed down from one generation t'e. e.nother and may Be defined as the cellective
sense-making of mefnbers of social groups—the shared ways they make sense of
, realitsl” (Iuiia, 2000,'p.3).» Cultﬁre is also deﬁned as accepted ane patterned ways of
bemﬁng—the basis fer individuals to beceme humanized. o o
Becalise ethnicity ar.i'd gender | are simultaneous, interconnected,

interdetermining processes, rather than separate systems, discussing them separately

requires an artificial construction. Even though attention is given to each construct .
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individually, the importance of the two occurring together cannot be overlooked. This
discussion examines the simultaheity of the dimensions of gender and ethnicity in
understanding the Southern Appé,igchian girl's experience of being violent.

The girls participating in this study have constructed individual identities.
Each identity has been shaped and molded over time and has been influenced by
impoﬁmt societal factors. Of specific interest to me, as I completed this study, was
the societal impact of gender and éthnicity. Being female in the Appalachian culture
holds unique meaning for the participants. What does it mean to be an Appalachian
fe'rﬂale? Are there challenges for girls of Appalachian descent that young women of
other cultures do not face? What are the significant aspects .,of being a violent,
Appalachian female not shared byl femalés of other cultufes? ﬂow does the
Appalachian culture influence boys and girls differently? Are girls from Appalachia
at a greater risk for being violent? The answers to these questions‘do not come easily.

The Appalacﬁian culture. Appalachia, as defined in the legislation from
- which the Appalachian Regional Commissiqn'déﬁves its authority, is a 200,000-
squar_e;mile region that follows the spine of the Appalachian Mountains from southern
New York to northern Mississippi (see Figure 4). It includes all of West Virginia and
parts of twelve other states: Alabama, Georgfa, Kentucky, Maryland, Mississippi, New
York, North Carolina, Ohio, Pennsylvania, South Carolina, Tennessee, and Virginia

(ARC, 1998).
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" About 22 million people live ’in the 406 counties of the Appalachian Region;
42 percent of thé Region's population is rural, compared with 20 percent of the
national population. The Region's economic fortunes were based in the past mostly
onextraction of natural resources and manufacturing. The modern economy of the
region is gradually diversifying, with a heavier emphasis on services and widespread‘
development of tourism, especially in more reméte areas where there is no other
viable indusfry. Appalachian pedple have been cursed by the ricﬁes of their land.
Outsiders buy up land or mineral rights for nearly nothing and man the work effort -
with locals who receive little compensation. Those who prosper are the literate
outsiders (as Lopposed to fhe large number of illiterate Appalachians), because they are
able to understand the process of ‘ l;ureaﬁcracy (Thaller, 1997). Coal remains an
important resource, but it is not a major provider of jobs. Manufacturing is still an
economic mainstay, but is no longer concentrated in a féw méjor industries.
| There is some disagre;amén‘t regarding the distinct bounciaries that separate
.' ‘Sout}iefn Appalachia; from No&hém ‘Ap'palachial and even some argument for the
establishment of a M'id‘dl.e Regibn. In clach discussion, however, it is agreed that the
fifty Ap};alachian, Tennessee coﬁnties lie in ﬁe Southern Appalachian Region. These
c;iur;ties are Anderson, 'Bledsoé;:z Bloﬁnt, -Bradley, Campbell, Cannon, Carter,
Claib;)rne, Clay, Cocke, Coffee, Cumberland, De Kalb, Fentress, Franklin, Grainger,
Greene, Grpndy, Hamblen, Hamilton, Héncock; Hawkins, Jackson, Jefferson,

Johnson, Knox, Loudon, McMinn, Macon, Marion, Meigs, Monroe, Morgan, Overton,
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Pickett, Polk, Putnam, Rhea, Roane Scott, Sequatchle Sev1er Smlth, Sulhvan,
Un1c01 Umon, Van Buren, Warren, Washington, and White. | \

In Caudlll’s study of Appalachlan Kentucky (as cited in Thaller 1997) alist of S
cultural traits were identified: n

¢ Sense of ‘p‘lace—a strong.attachnlent to the land.

¢ Clannishness—a strong attachment to a small community of close .
mtermarned famllles «

¢ Childlike trust in others—a factor that allows out51ders to rob and exp101t :
them. C .

' ¢ Ignorance of the nature of the land itself—a factor that allows hlghlanders v
to misuse and abuse .the land w1thout realizing how dlsastrous
consequences may be.’

¢ . Deeply rooted mistrust of government.

R .Dlsregard of educatlon—one of the factors that has kept hlghlanders naive

and vulnerable to-the problems of the outside world (as cited in Thaller,
1997, pp. 254-255)

QJltural 1dent1ty is 1mportant to a.ll cultures “By knowing one’s culture one .
becomes mtellectually and spiritually ‘freed” (Ferguson, as c1ted in T_haller, 1997,
Il- 13).‘ One of the difficulties in Appalachia is that often there is still no recognition of
Appalachians as a'separate”cul‘tural or éthnic group (Thaller, 1997). This is especially‘ :
1mportant in the development of the adolescent g1rl’s 1dent1ty, as she struggles w1th'

" - issues of self, place, others, and time.
The Appalachlan area is vast, 'l‘here are urban areas in A'ppalachia as well as

rural areas. Some areas are dlverse while others are not. Charactenstlcs of the people

'llvmg in Appalachla are vaned as well. Because Appalachlans are 1_n many ways




. 'sin‘l\ilar to mainstreamiAmeriea;'\;vhite, Anglo-Saxon, and Protestant—Apbalachians )
'hfave,'become one of the most negleeted of minority grouplsy»;.k The -name Appalachia -
often invokes inlages rennniscent nof the stereetypical hillbilly nonnaYed in television
(prog'nams ‘such as fHee-qu or The B)everlyA Iﬁllbiilies.' These representationsf

‘ emphlasizev the "poverty (and) unemployment..; the paucity of quality health care,

edueation, housing, and public services" yet these characteristics do not- differentiate
the region from many other areas of the nation (Ralson, 1993, p. 116). In addition,

such a limited representation fails to contextualize these singular traits within the

- richness and depth of Appalacfﬁan culture as a whoie. Will Wallace Harney, in hfs

article "A Strange Land and a Peculiar People" describes Appalachia as a "simple
nelghborhood one in wh1ch the land the customs, even the people themselves were
somehow 1rrecon011ably dlﬁ'erent from typlca.l Amerlca (McNeil, 1989, p. 55). Even"
within Appalachia, there are dlsagreements among the Appalachians. No consensus
exists regﬁdiné the benndary t;etv:veen Northern App alachia and Southern Appalacnia,
nor is there an agreement on the correct way to pronounce “Appalachia.” The sense
that Appalachia is "other" 'cannot be mistaken and the differences are visible when
cornpared to the dominant culture. The value orientations and behavior patterns are
often directiy in epnosition with fhese ef the dominant culture. = Compare 'ihe |

traditional values of Appalachia with the modern values of the dominant culture in

Table 1 ("Caring Communities," 1996).
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Table 1

A Colnparison _(i Tra@ional Societal Values with Modern Societal Values

—

Traditional

“

Modern

Individualism

Sense of Place

Abstractness (universalism)

I Stability Growth

Tradition Progress

Continuity Change L
Fatalism (faith) Rationalism (science) k
Person Oriented Object Oriented

Independence Dependence

Time as cyclical

Time as linear

J] Egalitarianism Professionalism (status)

Soft Technology High Technology I

Eegional Markets International Markets I
Local Politics National politicization 1
Dispersal of Power Concentrétion of Power | |
Rural focus Urban focus
Agriculture Industry

I Republican Ideology The B}oker State

I Commonwealth Tndividual wealth I

I Civic Virtue Private Virtue

Eitizenship Political Apathy I
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- The idea of patriarchy still exists in Southern Appalachian families. Patﬁcia
Beaver (1986, p. 85) found that "sex role differentiation begins at birth as daughters in
pink and sons in blue begin their indoctrination into American adulthood." Frankl

" Riddel (1974, p. 78) states "regardless of economic level, women (of ‘Ap'palachia) are
taught to serve men and to consider themselves somewhat inferior. Men are taught to
consider tﬁemseivgs the superior sex. Wivesl keep the home in order, control the
children, and satisfy the man's sexual neéds." One way males maintain _this
domination is by not allowing the women outside the horﬁe. Somé men of rural
Appalachia think that men not only uphold the "work" of the community, but they go
so far as to keep their wife isolated entirely from the public sphere. Ergood (1983)
argues that, in some cases the wife has had little opportunity to operate as a,'
responsible, independent individual in the wider world. In local phrasing, she has been
kept 'barefoot and pregnant;' the only life she 1q10ws is keeping house, bearing and
rearing children, and soothing everyone's hﬁrts. |

Historically, violence 1n the Appalachian culture has been an accepted means
of resolving conflict. Poverty, limited opportunities, low self esteem, miﬁrust of
outsiders, intense pride, and rso‘cial isolétion are just a few of the barriers challenging
the men and women of Appalachia. This culturai climate can contribute to the despajr ‘
felt by the inhabitants. The resulting hostility is not unexpected or unaccepted. Meﬁ |
and young boys engaging in physical ﬁstﬁghts were, and maybe still are, accepted.
Alsolaccepted in many Appalachian communities is domestic violence. One study by -

Gagne (1992) of rural Appalachia sﬁggests that rates of domestic violence in some
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. rtural areas may be higher than 01ty rates. Wives are more frequently the victims of
domestic violence. Men who have been taﬁght that they are superior and that women o
must be dominated are also taught that'they are responsible for keeping their women

-in line. Phys1cal sexual and psychologrcal abuse may be employed, if necessary

The 1mpact on the children of these households -can be devastating. Young

girls begin to think that they too must submit to abuse. The young .girl in that

| environment may begin to feel that life is oppressive and lack hope for the future. The °

combination of these cxrcumstances occurnng in adolescence may propel her toward a

path of. dehnquency Compoundmg the problem is the lack of educat10nal opportumty -

for Appalachrans “Chrldren in Appalachra have umque problems because teachers

-and pnnclpals held strong attitudes agamst their' cuiture, especlally concermng the.

chrldren s attltude toward educauon” (Thaller 1997, p 248).

The lmpact of gender. How does gender aﬂ'ect the propensity for violence?

Tradrtlonally, it has been thought that females are 51gmﬁcantly less violent than males, -
.—'and nghtly 50. Vlolence 1s a predommantly male behav10r The Uniform Crime
a Reports 1960 1990 compare the male and female arrest rates for v101ent crime across

the 30-year t1me penod.‘ ;Males account for 83% of all homlclde arrests in 1960 and -

89% of a11 hOIIllClde an'ests in 1990. (Steﬁ'ensmeler & Allan, 1995).

In Crzmmal Behavior: Gender and Age, Steffensmeier and Allan (1995)

indicate that the factors contributing to criminality are generally the same for females -

and males. Female offenders are typically of low SES, poorly educated, under- or

unemployed, and disproportionately from minon'ty' groups. The greatest difference
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between female oﬁ'enders and the1r male counterparts is the presence of dependent'

chlldren in the home Certam charactenstlcs or tra1ts aﬂ‘ect men and women
dlﬁ‘erently in- terms of w1111ngness and ablhty to comrmt wolence—gender norms,
moral development soc1a1 control and phys1cal gstrength (Steﬁ'ensme1er & Alla.n,
1995) | |
In this culture soc1ety expects women to marry and have chlldren Goals of o

‘ educatlonal or occupatlonal advancement are secondary A woman s 1dent1ty is -

. denved‘ from her husband and Whether or not she has childr‘en Females are socialized

:to perform these Toles w1thout questlon and are- rewarded for thelr ab111ty to accept _'
~ these roles. Full-time chlld-rearmg respons1b111t1es constram the des1res of a potential " &
would-be crumnal and oﬁ'er one explanatlon for the low rate of 'women offenders 1n‘ ‘
' companson to male oﬁ'enders < - ‘ |
Because women are more relat1onal and mterpersonal it is argued that they are
more hl::ely to refram from behav10r that could be mjunous to, others Moral dec1s1ons :

h made by women are more mﬂuenced by empathy and compass1on (Brown & Gﬂhgan,

1992 Jack, 1999) In contrast men are condltloned to win at all costs and aggress1ve L

behav10r is expected It has been argued however that boys have been’ stereotyped as e

- loners act10n-onented and not very relat1onal when in fact; boys do crave close S

: personal relat1onsh1ps and are capable of mt1mate moments of relatmg (Pollack, 1998)

Boys get m1xed messages regardmg what 1t means to be a boy Just as gll'ls are- L

held to a double standard boys are told "to be ma.nly but empathetlc cool but open,‘

* strong yet vulnerable;.('Pollack,,p; xvm).' Pollack:(199‘8‘) descnbes his researchﬁwlth;
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boys and contends that boys style of relatmg is. drﬁ"erent than girls' style. He discusses
what he calls the "Boy Code," the rules and expectatlons that come from outdated and
- highly dysfunctlonal gender stereotypes - Also, Pollack purports that boys seek
.attachment just as grrls do, but do SO by trying to brmg it about mdrrectly or through.
action. (Pollack's work seems to be the boy-equlvalent of Plphers work with girls.
An earlier discussion of Plphers work (1994) hrghhghted the * cultural pressure
expenenced by girls and the threat to abandon the1r selves.) '

, Young‘ girls experience more parent_al supemslon and control. ‘They have 1ess“
objectiye ﬁeedom to engage in ‘delinque.nt ‘behavior, while boys are more often
4'4a11owed to go out aﬁer dark,yke“ep later'"cur’fews and be left home alone For males,
this results in greater nsk-takmg behavrors For glrls it leads to greater attachment to-
| parents and teachers wh1ch in turn reduces the hkehhood of influence by delinquent .
peers Why are glrls more hkely to be arrestéd than boys for running away from'
home? There are no srrnple answers to thrs questlon There is some ev1dence to

suggest parents and pohce may be respondmg differently to the same behavror (refer |
to Chapter I's d1scuss1on of thrs double standard on p. 3) Parents may be calling the
“ polrce when the1r daughters do not come home, and polrce may be more lrkely 'to
arrest a female than a male runaway youth. Another reason for different responses to -
runmng away from home speaks to drfferences in the reasons boys and girls have for
running. away Girls are, for example much more hkely than boys to be the victims of
child sexual abuse with some experts estimating that roughly 70 percent. of the

, wctlms of chrld sexual abuse are grrls (kaelhor & Baron 1986) Not surpnsmgly,’
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the evidence is also suggesting a link between this problem and glrls dehnquency,

partlcularly running away from home.

Yet another difference between males and females is physicai strength.

Strength and aggression facilitate violent behavior in two ways. First, physical -

strength, prowess, and speed are useful when committing crimes that are categorized

as traditionally male. Second, these attributes are useful for protection, for enforcing

contracts, and for intimidating victims. Real or perceived female weakness in strength
~ and lack of aggression limits female ability to engage in certain types of crime. A ;

strong cultural emphasis on male violence generates expectations and rewards that . |

increase the likelihood of male involvement in aggressive behavior

The adolescent female comm1ts far fewer cnmes than her male counterpart A
. Gids account for one of four arrests of young people in Amenca each year Detalled '
studies of youths entering the Juvemle Justlce system in Flonda have compared the

constellatlons of problems" presented by gu'ls a.nd boys entenng detentlon (Dembo |
Wilhams & Schmeldler 1993 1995) In these studles it was found that female youths ’

were more hkely than male youths 10 have abuse h1stones and contact with: the ;

A_]uvemle justice system for status -offenses, while, male youths had hrgher- rates of

mvolvement thh various dehnquent oﬁ'enses Further research ona larger cohort of

youths (N = 2104) adrmtted to an assessment center in Tampa concluded, "gu'ls

problem behavior commonly relates to an abusive and- traumatlzmg home life,

S whereas boys' law wolatmg behav10r reﬂects their mvolvement in a dehnquent life

. style” (Dembo, Wllhams, & Schmeldler, 1995, p. 21).
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Theoretical Explanations

Social scientists have been trying to expiain aberrant behavior since ‘the
beginning of time. The construct of violence is similar to the constructs of crime,

deviance, or delinquency and Will be examined using a sumlar style. Because my

interest lies in the socially constructed identity of the Southern Appalach1an,

'adolescent female the theoretlcal focus w111 be upon explanations developed in

sociological schools of thought.
Any tlme two or more md1v1duals co-exxst in the same locale norms are

estabhshed Those in the group not behavmg in 2 manner similar to the majonty are

- viewed as “dlﬁ'erent,” “abnormal,” or “deviant.” Society at large establishes the

baseline of appropriate behavior and then judges' those who deviate fr'om‘ that
established norm as "other." r

Most would agree that violent behawor is not normal nor appropnate Is -

violent behavior abnormal? Non-violent members of soc1ety 1dent1fy those behavmg .

violently as deviant. In studying the causes or explanations of v101ence, I beheve we
are justified in‘ examining the historical positions of prominent social scientists.. The
theories developed by these mdividuels or groups are most closely associate'd'with the
study of crime or deviance. Having already argued that violent behavior is dlﬂ‘erent
from the norm, and often of a cmmnal nature, I sée a clear hnk between theoret1ca1
explanations of crime or deylance and theoretlcal explanations of violent behavior.' At

times, I may refer to ‘deviance’ but the intended or implied meaning is ‘violence.’
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Each theory to be discussed values the actions or behaviors of society. The
theorists emphasize not only action, but also the reaction of society to those actions. It
should be noted that sociological theories are not the only attempts made by scientists
to address this phenomenon. Biological and psychological theories have also been
developed, but my interest here is in the sociological explanations.

For three decades, the Chlcago School dominated soc1olog1ca1 research in the
area of deviance. Included in the list of theorists attemptmg to explain deviance are
many well known social scientists of the 20 century. I notice that each theorist may
be well known in one area, but is just as likely to have contributed in another area.
Social scientists actively involved in research evolve and change much like society
does. Through interaction, interpretations, and reactions to society, we are constantly
revising and reformatting our beliefs. These revisions lead to the development of new
theories of social reality. While not all will agree with the groupings presented here, I
have attempted to link theorists to a theoretical persbective for which they are most
widely known.

| Symbolic interactionism, Labeling theory, and Functionalism present
compelling arguments for the disruption of social order in the form of violence and
have been chosen as points of focus.‘ Symbolic interactionism, a theory of human
behavior, gained recognition tﬁrough fhe work of Charles H. Cooley (1902), George
Herbert Mead (1934), W. 1. Thomas (1967), and Herbert Blumer (1969). Labeling
theorists include Edwin Lemert (1951), Erving Goffman (1959), and Howard Becker

(1963) and present the position that society defines, or labels, human behavior.
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Functionalism examines the individual’s drive to achieve the ‘American dream’
through the accomplishment of culturally determined goals. Theorists associated with
the Functionalist perspective incll:xde Talcott Parsons (1937), Robert K. Merton
(1938), and Emile Durkheim (1951). Merton’s tileory of anomie is of special interest
to those who study deviant behavior.

Symboelic interacti;)nism. In the process of interaction with others, w‘e are
“analyzing their oncoming acts by our instinctive responses to their changes of posture
and other indications of developing social acts” (Mead, 1910, p.403). These “social
acts” might be referred to as roles. As individﬁals, we play a fole. Role theorists
argue that the perception of expectations determines one’s behavior (called self-
fulfilling prophecy by labelists). Cooley argues that the roles we play, or the selves
we portray, are created based on our perception of how others see us. He further notes
that the self we present is >mirrorled back to us by those individuals with whom we
interact. The ‘léoldng glass self” becomes the puBlic self, the one we share with
others, the one reflected back to us. |

According to Mead, ‘significant symbols become the foundation of language
for human beings.‘ This leads to human thought made possible through internalized -
conversation of gestures (Schellenberg, 1978).. The symbolic interactionist sees
meaning as social products; creations that are formed in and through the defining

activities of people as they interact. Blumer (1969), considered the founder of social

interactionism, held three premises of symbolic interaction:




1 , Humans act toward thmgs on the bas1s of the meamngs that the things
have for them

2. _Meanings derive out of social interaction.

3. These meamngs are handled in an 1nterpretat1ve process used by the
person in dealing with the things that are encountered.

People create shared .meam'ngs ,through their interactions, and those meanings
become their reality (Patton, 1990) | or as similarly stated by Thomas, ;‘It lS not
important whether or not the interpretation is correct—if men define situations as real,
they are real in their consequences” (Thomas 1928, p. 572). The reality.of violence -
can only be termed v101ence when those 1nteractmg, sharlng a reahty, or interpreting
social situations define it as such.. As we interact socially with others, we are
analyzing and interpreting their actions or behaviors. Role theorists 'ar'gue that the
perception of eerectations determinés one’s behavior.. |

. Gang memhers are expected to behave violently. Society is dismayed, but not
surprised, to read of gang wars, drive-by shootings, or deadly gang ‘initiation
ceremonies. The reality shared by members of a gang 1s socially constructed by them.
and those in society with Whonrthey interact. Gang violence is not perceived as such
when the recipient of the intended violence .does not percei\)e‘ the interaction as
violent. For example, a Blood notices a male teen dressed in blue walking toward
him. ’i‘he'Blood assumes the‘teen beiongs toa rival gang, the Crips, because he is
wearing the Crips' color. The Blood wishes to challenge or intimidate the aileged Crip
and walks directly into the path of the teen, who in fact has no gang affiliation. Unless

one of them veers off course, they will walk into one another The self-confessed
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.gang member knows the rules of the street and that to step as1de or around an
onconnng nval shows weakness The other fellow ob11v1ous to the potentlal, 5
1mpend1ng altercatlon, steps out of the Way, polrtely says “excuse me and contmues |
on his way. The perception and expectatlon of the non-gang mvolved youth create an

event with meamng Through thrs 1nteract10n, meaning was created and shared

Subsequently, the reallty shared was one absent of v1olence ‘Not true had the R B

. ordinary fellow been a gang r1val As the symbollc 1nteractron1sts would argue the
. .potential for wolence in this example was ‘avoided because one of the actors d1d not
rnterpret the actions of the gang member .as threatemng or 1nt1mrdat1ng | Usmg ‘
Cooley s theory of the looklng glass self we can argue that because a wolent persona |
was ot m1rrored back to the gang member his behawor reﬂected ‘the teen’s
: ‘expectatxon that there was no threat

Labelmg theory Labelmg theory has been mﬂuenced by .the works of
'Howardeecker, Erving Goffman, and Edwin Lemert (Schur, 1971). A label isa
socially _constr_ucted definition. Goffman’s work wnh the mentally ill reports the pain :
| 'expeﬁenced by those :stig'mati'zed or labeled-and ‘,is easily applicable to the practice of |
identifying handicapped children for speclal education; Becker is well known for.his
statement, “dev1ant behavror is behavror that people so label” (Schur 1971, P 23).
Lemert contributes the dlfferentratlon between prlmary deviance and secondary
deviance. With s_econdary dev1ance, the actor becomes engulfed in the role as deviant.

. The deviant behavior becomes salient in the overall personal identity. -
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Labeling theory is an approach used to explaih behavior labeled as deviant or
‘not normal.” Schur (1971) writes that labeling ';heorists stress the ways in Whichv
deviance is “created” on the basis of processes of soc;ial d;eﬁnition and rule-making
and through processes of interaétioﬁ with individuals and organizations, including
agents and agencies of social control, that affect the development of deviant self-
concebts among individual rule-breakerk-s.v An emphasis is placed on the rules that
audience members evoke when they evaluate any ‘set of interactions and the reaction
of the audience to such inferac’;ioné. |

According to labeling theorists, pefsons who are deviant are so labeled by the
conforming members of society. Those detenﬁining the labels hold power, prestige,
or pﬁﬁlege and represent ﬁorﬂ society, while those receiving the labels suffer
negative consequences or ,stigma (Elliott,' 1988). Certain groups lacking power or
status aré more likely to be labeled. These include women, nﬁnoﬁties, a.ﬂd the poor.
One criticism of the labeling pefspeqtive is that labeling helps to perpetuate deviant,
undesirable behavior. Several studies conducted during the 1960’s and 1970’s
document how criminal justice agents helped to perpetuate certain kinds of criminal
behavior (Werthman, 1967, Chambliss, 1975). Perpetuation of deviance can be
illustrated in the case of the first time juvenile offender. Perhaps he)she has fallen in
with the wrong crowd and becomes implicated in a robbery. If this offender is
sentenced to confinement for a period of time, the likelihood of perpetuating deviance

is increased. Within the constraints of confinement, the young, first-time offender

spends every hour of every day with other, more experienced offenders. His/her time
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is spent learni‘ng to survive in that hostile, volatile environment._ The skills l’earned
and thev abn‘se suﬁ'eredin that environment translate back into 'ghe civilized community
ina Way that only reinforces the deviance and pushes the juvenile further over the line
of normalcy. | | |
In addition to the negative conseqnences associated with labeling, sociologists. -
and social psychologists have discussed the stigma that results when individuals are
labeled. Stigma is the bnrden that individuals inust«carry-as aresult of a certain label.
Students taking special education classes are stigmatized, as are criminals, mentall
patients, and successful,. bnsiness women. Goffman's (1963) work on stigma
emphasizes how labels influence our, identity as well as our perceptions of others.
Goffman also discusses the‘cﬁ‘tical ‘nature of context to ous ‘un'de'rsta,nding of esrents,
other people, and ourselves. The coniée)':t in n}hich othess are known to us affects our
attribntions aoouf their appearance or oeha\;iof, and it influences how we "label" tnem.
| The face of violence changes ovef time because of the 'labels we use to
describe violent behav1or West Side Story, a popular musical of the 1950’s, depicts '.
New York street gangs as very dlﬂ‘erent ﬁ'om what we envision modern day street
gangs to be During that tlme society constructed a definition of violence that
bas1cally encompassed physical assault and heated, verbal exchange. Ifweapons were
used, they most likely took the form of knives or fists. Not so today, where drive-by
shootings are the norm and gang wars take place on school campuses.
In the sj(mboli:c in;ceractionisfn example used above to describe role

expectations of gang members and society’s willingness to accept gang behavior, the
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concept of —self-fulﬁlling prophecy, a labeling concept, is illustrated.’ Suppose the
unsuspecting teen recognized that the app‘roaching youth was a member of the gang,
Bloods. This burden of ‘knoyvledge brings with it a netvl/ork of labels pertaining to .
gangs or gang members (volatile, dangerous, cn'minal, ruthless). | Instinctively, the
teen begins processi'né the potential danger of the situation, based on the labels used to
deﬁne ;gangs.’ The outcome of this event is. _likely to change if the teen decides to
meet the forthcoming challenge with a challenge of his own—"I refuse to be
intimidated and therefore, 'v.vill.not inove.” l{esults of this scenario are likely to be
violent, bloody, and lethal. A major problem of labeling theory, as illustrated by this
scenario, concerns the possibility of various perspectives-(Warren & Johnson, 1972).
The teen s perspective of the approaching gang member coupled with the perspectlve
of the approaching gang member determines the outcome of this situation. Th1s shows
a very different outcome from the previous example, but according to the labelists one
that is representative of the labeling process. :

The problem 1llustrated highhghts the Sigmﬁcant role played by 1nd1v1dual
B perspective. In labeling theory, labels take on meanmg based on the perspectlve of the
social order constructlng the label The labels received from others affect our
perceptions and reactlons to the world. Problems arise vyhen perspectives clash.
When behavior is labeled as deviant, although socially it is no lbnéer abnormal,
,conﬂicts may exist between the ‘powerful,: social: order determining labels and thoser .
»being’ labeled. | Eiamples include interracial relationships, homosexuality, and ,‘

" abortion. . For members of past generations, both are morally. unacceptable ‘and_'
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. ‘ deemed devtant. For ﬁ’laﬁy ih"'tqday's_'society, .decisions made related to these (issu‘esv‘
ere t)ersonal and not abnqrmal at all. | |

Less‘ populat' irt the labeling' realm, is vthe "self-labeliné" process—er the
process of "labeting from within." Kellys (1955) Personal Construct Theory

emphas1zes an individual's own constructlons or' rules by wh1ch he or she creates msi

or her own personality and world-wew. Kelly's Role_Constm_ct- Repertory Test is -

based on the idea that people cbpstrlfet tileir world by labeling ehtl' ' defining -
themselves as well as other people'in their lives: Kelly believes thet "nsan crea‘te‘s‘his‘ ’
own ways of seeing the World in which ﬁe lives; the Werld doe's not create them for
hirtn" (p:12). Too often labelitlg theoﬁsts assume that we simply "passively receive"
-1abels, without neting that we in fact doy lab‘eI‘ ourselves, and often ectively ‘seek out
others whe will ,conﬁrnithose, labels. -
Functionalism. Robert K. Merton’s work shares commotjalttes with both

N sytrtbolic interactionism axtd labeling th'eery.v Merton recogniied that sometimes sociel
interactilens are dysﬁlnettenal.‘ "{‘he dysf"unctitm of interactien hihdersl social
equilibrium, a concern for the symbolic interactionist deriving meaning from sociai
interaction of individuals. Accordmg to Merton, soc1al dlsequlhbnum results in strain
or frustratlon for the 1nd1v1dual Varlatlons on th1s perspectlve are denved from the
" works of Coheg (1955)<and Cloward and Ohlm (1960) with a focus on the explaqatlon
of juvenile detirtquen_cy; | ” | . .

| Mertqn;was Tale()tt Persoﬁs" stpdetlt. . jP.ar'son,’s is mete ‘widely associated vﬁtli ‘

the ﬁmctionelist-pefspeetive. Together, Parsens -and Merton explered the na;tu:e'of. ‘
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deviance. As the labelists stressed deviation‘ from the norm, Merton was concerned
with violation of (or conformity to) the norms. This relationship is illustrated in
Merton’s model of Goals and-Means, also known as the theory of anomie (see Table
2). The concept of anomie, borrowed from Durkheim by Merton, refers to the
inconsistencies between societal conditions and opportunities for growth. According
to Merton, integration between culturally deﬁngd goals and the legitimate means to
achieve such goals does not equally exist for everyone (Sheldon, 1997). The resulting
frustration creates strain within certain individuals, who respond with various forms of

deviance.

Table 2 ‘
Merton's Model of Goals and Means

Institutionalized
Culture Goals Means
I. Conformity ‘ + ' +
II. Innovation + ' -
III. Ritualism - +

~ IV. Retreatism : R : -

V. Rebellion -

Merton identified five levels (labels) or categories of response, to the norms of
society: Conformity, Innovation, Retf‘eatism, Ritualism, and Rebellion. These are

schematically presented in Table 2, where (+) signifies "acceptance," (-) sig.niﬁes'
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"elimination," and (+) signifies "rejection and substitution of new goals and
standards." Each level represents an individual’s acceptance of both goals and means
of society (conformity), accéptanée of neither (retreatism), nor acceptance of one or
the other (inhovation and ritualism). The level of Rebellion lies outside the model and
is characterized by the rejection of sc;ciety’s entire format and an active desire to
replace it, such that neither its meaﬂs nor its goals will be relevant to the equation any
lqnger (Elliott, 1988). |
Cohen suggesfs tHat the response of rebellion explains the origins of lower-
clasg juvenile gangs (Agﬁew, 1995). Delinquents set up an alternative status system
that values everything the rﬁiddlé-class condemns. In the delinquent subculture, high
. status is accorded to individuals who engage in violence, theft, and vandalism. The
delinquent’s expression of hqstility is legitimized by placing a positive value on
behaviors opposed by middle-class society (violence, destruction of property, drug
»use, and property crime).

Theories of Female Delinquency

- Since the late 1800's, men aﬁd women have been theorizing about the causal
agents of female delinquency. Included in the list of important works are Lombroso
and Ferrero (1895), W. I. Thomas (1907, 1923), Pollak (1950), Konopka (1966), Adler
(1975), and Chesney-Lind (1993, 1997). The théories represent various perspectives
and diverse beliefs. |

Classical theories. Cesare Lombroso, viewed as the "founding father of the

biological-positivistic school" of criminology (Smart, 1976, p. 28), was strongly
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influenced by the evolutionary theories of Darwin. His biological theory of deviance
differentiated between criminals and noncriminals based on the presence or absence of

physical stigmatas or anomalies. ' Offenders who exhibited four or more such

anomalies (large jaws, long arms, hairiness, large cheekbones, etc.) were considered

atavastic, or biological throwbacks to a subhuman type designated by Lombroso as
born criminals. When Lombroso and Ferrero applied this theory to a study of
deceased female prisoners the findings did not coincide. The reason female prisoners
did not typically possess four or more identified anomalies, Lombroso and Ferrero
argued, was because they have evolved less than men. Women are less primitive and
less evolved as a result of the very cons‘ervaﬁve, noncerebral, sheltered lifestyles tﬁey
lead, believed Lombroso and Ferrero.

" Thomas' earlier work, Sex_and Society, shows the influence of Lombroso's
biological approach to deviance. Thomas discusses the concepts of "katabolic" male
and "anabolic" feniale in accounting for different social and crirﬁinal behavior

between the sexes. . He later negates the notion of a biologically, predetermined

N propens.ity,for deviance. In The Unadjusted Girl, Thomas introduces the concept of
sociological influence on deviant behavior. Social environment, together with inborn
instincts, make up an individual's total behavior. Thomas studied troubled, immigrant

adolescent girls and attempted to understand their problems while focusing on the

need for individual treatment. Four human wishes were identified as motivators of

behavior—the desire for security, the desire for response, the desire for recognition,



and the desire t'or new experiences. Society regulatesjthe manner in‘ vvhich these
" desires can be met. Deviance occurs when the societal norm is ignored.

Pollak's work does not. rely solely on a brologlcal explanatron in the’ Way that
Lombroso and Ferreros analysrs d1d Although, the -attribution of a biological and
physiological basis to female cnmmahty is fundamental to his work. Like Thomas,

' Pollak recognizes that social factors play a role in the dehnquency of females Pollak
contends that females are mastermmds at maskrng the1r cnmmahty ThlS is achieved
in three Ways. First, female cnmes are underreported. Second, compared to male
oﬁ'enders, detection rates are lower for female offenders. T hird, male police officers,
judges, and juries are morexllenient' when women are involved. . All of this is -only
.‘ possible through the dece1tﬁ11 nature of the female, accordmg to Pollak. |
The classical stud1es cited here lay important groundwork for the stud1es that

follow. Each presents the female in an unflattering, undesirable manner. Female»
delinquency is clearly equated with sexual promiscuity. Tho_ma‘s does, however,
deliver a significant contribution to modern day society through the impact his ’study
made on social welfare orgamzat1ons that deal W1th young, female oﬁ'enders Asa
result, institutions are concemed Wlth 1nd1v1duals and srtuatlons rather than a
. theoretical understanding of the relationship between behavior and the entire socio-
economic and political structure of society. | o |

. Contemporary theories. Konopka's theory on female deviance,depends on

| A'the notion of individual pathology. Girls become delinquent when they are unable to

conform. This delinquency is traced directly to a specific emotional response—




loneliness. In The Adolescent Girl in Conflict, Konopka ;epoﬁs on the exéérieﬁces of
institutionalized del,inquént girlé.‘: Ij'sing an énecdotal approach, rather than an -
analytical dne, Konopka describes the misery and loneliness of the girls.'Konop‘ka'
argués that female delinquéncy must‘be dealt with Qri a psychological lei'el, using
therapy geared to their needs as ﬁ1tu;e wives and mothers. They should be hefped to .
adjust. K‘onopka's'théory'has ,béeﬁ qﬁcstioned for its d'isregard.of thé imponénce"éfl :‘
economic and social factors. Also questionéd is the assumption madé by‘Konopka .
that. the institutionalized girls are representative of all delinquent gi;lg—ihat all.
delinquents come from poor or brdkén homes with insufﬁcient-' parental guidanée and
a lack of education. ] o : | - :
Adler's Sisters in Crime:. ‘]he Rise of the Female Criminal sug’geéts that as
women become more equal to men, their crime patterns wills more closely resemble
those of men. Crime is linkednto_ oppbrtunitjr. :~Ad1er sees girls adoptiﬁg male roles
and committing more malye-'orie:n;ed Juvenile Erirr’xes. 'I“‘een-agei girls of today fgce a
dire piight in terms of role in relation to opportunityi We offer Aboundle'ss
opportunities and encourage émbi,tion, yet the aygilability of ;those} opportunities is
ci;cuxﬁsé:ribed. ' Gendér and épportunity are linked to “the subordinate position of
females in the social structure and td the denial of both legitimaté and i_ll_egitiméte
opportunities. Like other role theqrists, Adler contends that la ‘persclm is mOst'likel)-' to
become delinquent' when legitjmat'e meains of reaching social goals are closedu;buyt -

illegitimate means are open.
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For the last 20 years, Meda ‘Chesney-‘Lind has been , studying female
delinquency and reporting the results. ﬁer most recent.works _GiLls._‘Deﬂq_zmﬂd
the Juvenzle Justzce &stem and Ihe Female Of[ender Gzrls, Women, and Crzme,
present-a contemporary portralt of the female dellnquent Chesney-Llnd argues that
girls in trouble are invisible. In 1994, girls accounted for' 24%/of all _]uvemle arrests.
While the number is small compared to theﬂnumber of boys arrested,' i_t‘is stili a
“substantial number of girls;guls Whose needs are not.being addressed. Despite“the
fact that a cons1derable number of girls are arrested they are be1ng held in a system
des1gned for boys that shows 11tt1e ‘concern for their problems Chesney-Lmd has

. worked to 1llum1‘nate the umque needs of the'female offender. G1rls' needs are

different than boys'i needs'.because the experiences of girls' are diﬁ'erentfrom the
experiences of boys Their needs are d1fferent SO programs must be different. Gender | :
: speclﬁc programmmg is essentlal 1f we are to adequately address the issue of female -
delmquency Chesney-Lmd urges educators _]ustlce officials, parents, and

- commumtles to focus on how gender shapes the 11ves of young people and to make an s

';effort to understand the 11ves of the young Women Who offend—-—to 11sten to thelr
stones | |

| From dlscuss1ons of .the theoretxcal lxterature we move to methodologxcal
11terature‘ Theones focused on human mteract10n, deviance, and female delmquency

have been examined. Explanations of human behavior are meanmgless unless we are

able to understand that behavior. The focus of ‘this study, understanding the. Southern' '

: Appalachiam adolescent female’s experience of being violent, is ‘only clear if the
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phenomenon can be captured in terms of the meanings people bring to them.
Qualitative inquiry provides the degired vehicle for accomplishing that goal.
"Qualitative Research
Qualitative research means different things to different people. There are as
niany definitions as there are researchers .doing qualitative research. From ‘the
Handbook of Qualitative Resea;'ch (Denzin & Lincoln, 1994), a generic definition is
offered':l "Qualitative research is multimethod in focus, involving an intérpretive,
' néturalistic approach to its sub_'i ect matter” (p. 2). Qualitative researchers study things
in thei; natural settings; attempting to make sense of, or interpret, phénomena in terms
of the meanings people bring to them. Strauss and Corbin (1990) define qualitative
research as "any kind of research that produces findings not arrived at by means of
statistical procedures or other means of quantification” (p. 17). Examples offered by
- Strauss and Corbin (1990) include research about persons' lives, stories, and behavior,
but also about organizational functioning, social mov‘ements, or interactional
relationships.

Qualitative studies have only recently gained the respect of being rigorous and
systematic. For many years, research was not respected or valued unless conducted in
a quantitative manner. There was the argument that quantitative research was the only
way to conduct research because that was the type of research funded in academia. A
slow and gradual shift has taken place. More and more qualitative studies are being

completed, being funded, and earning much deserved respect.
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The research methods we choose say something about our views on what
qualifies as valuable knowledge and our perspective on the nature of reality. In
general,‘ the positivist or scientific paradigm supports quantitative methods. A
positivist worldviewwis one that relies on observable, measured facts. In contrast,
qualitative methods are generally supported by ‘the interpretivist ‘paradigm, which
portrays a world in which reality is soc1a11y constructed, complex, and ever changing

The different assumptions about the nature of the world affect not only the

approach or research methods used, but also the purpose of the research and the roles

of the researcher. Quantitative researchers seek explanations and predictions that will

generalize to other persons and places. Careﬁil sampling strategies and experimental
designs are-aspects of quantitative methods aimed at producing generalizable results
In quantitative research, the researchers role 1s' to vobserve and measure. The
researcher’ avoids "contaminating” the ‘data through personal involvement with the

research subjects. Researcher "objectivity" is of utmost concern.

Qualitative researchers deal with multiple _socially constructed realities. They -

: iregard their task as cormng to understand and 1nterpret how the various participants in
)a social setting construct the world around them To make their interpretations, the
research'ers’ must gain access’ to the multiple perspectives of the participants. The
qualitative s'tu’dy‘fv'ocuses "on‘i‘n-d‘epth,A long-terrn interaction with relevant people in
one or several sites. ;l‘he-researcher becomes the main research instrument as he/she
obseri/es, asks questions, and interacts with research participants. The concern with

researcher objectivity is replaced by a focus on the impact of subjectivity on-the
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research process. Qualitﬁtive inquiry is evolutionary, with a (problem statement, a
design, interview questions, and ivnterpretétions developing and changing along the
way. ‘The open, emergent hafure means a lack of standardization; we do not know of
and thus do not provide clear criteria packaged into neat research steps (Glésne &
Peshkin, 1992). | '

Many argue that research problems should define whetiler one chooses a
qualitative approach.or a quantitativé one. I agreé with Glesne and Péshkiﬂ (1992) in
their assertion that "we -are attracted to and shape researph pr_bblems that match our

personal view of seeing and understanding the world” (p. 9). In qualitative methods,

there is the opportunity for human connection—between participants-and researcher;

between researcher and research group; and sometimes, between participants and -

research group. Only in that connection can we find great comfort, satisfaction, and

validation. In my quantitative experienceS, that connection was not even a possibility.
Qualitative research methods offer certain advantages or benefits to the

researcher interested in human experience. I seem to gravitate toward projects best

studied using qualitétive methods. In the past, when I have studied human behavior

using quantitative tools (surveys, questioﬁnaires; inventories), I always felt that an
important piece of the research puzzle was missing;tﬁe voice of the participant. It is
this integral component tﬁat pulls me to embrace qualitative modes of inquiry. |

In this study of girls who are vio'le.nt,' one of my main concerns 1s the
participants’ well being.' I am asking a great deal c;f _them 'then I ask them to share

with me personal information. I want the girls to feel safe throughout the interview
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procéss. Asking ‘that they complete a questionnaire seemis cbld, _intrusive, and

accusatory in'some way.

Using the;qualifative, phenomenological interview, I am given the opporturiity' ‘

to connect with the girls I interview. The open structure of the interview allows the

participant to determine what she will share, when she will sh:are’it; and how much she-
will share. The participant is guiding the interviewer through her field of experience. - -

We will go only where she choo‘ses;.to'“go. That is an empowering experience for

someone accustomed to subservient Behavior,. as many .of the girls from this culture
© are.

'Another advantage of the qualitative interview is that the girls I interview will

gain a voice. The gir1§ are likely to have experiencéd oppression growing up in

-volatile homes. Some qf the girls interviewed for the pﬂot study had been so beaten
down by verbal taunts and abuse that feelings of self-worth did not ‘éxist.. Speaking
out against the conditions that shaped their violent behaviors may be' of benefit.

Hutchinson, Wilson, and Wilson (1994) emphasize benefits of research interviews to

participants. They describe qatharsié;‘ éelf-acknowledgment, sense of purpose, self-

awareness, empowerment, healing, and providing a voice for the disenfranchised as

the sometimes-unanticipéted benefits reported by interview participants.

I am not an uninvolved researcher. I care about this topic and I care about the

girls willing to participate in this study. I seek understanding of the experi-enc,e of

being a violent, adolescent female liv.i‘ng. in Southern Appalachia, but only if my '

participants are safe, feel valued, and gain some benefit as a result of being involtvéd.
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By using ai phenomenolbgical approach, chances are good thét my goals can be
accomplished.

Existential-phenomenology: The Philosophy

Existentialism, as a formal philosophy, seeks to underﬁand the human
condition as it manifests itself in our concrete, lived situations.  Existentialism is
associated with the 20® century works of Heidegger (1927), Schutz (1932/1967),
Sartre (1943), and Merleau-Ponty (1962). Before them, Kierkegaafd is regarded as the
founder of existential philosophy (Valle & Halling, 1989). “For Kierkegaard, it was
imperative that philosophy. address itself to the concrete existenc_:e of the individual
person and attempt to elucidate the fundafnental themes with which human beings
invariably struggle” (V alle & Halling, 1989, p. 6). As these thinkers grappled with the
inability of natural, scientiﬁc thought to dea1 with éxistential issues, they turned to a
method of phenomenology, developed ‘by Edmund Husserl (1913).

~ Husser’s phenomenology. N Phen"omenology can be traced to the
philosophical contributions' of Husserl for whom the study of phenomenology meant
c‘tﬁe ﬁgorous and‘unbias‘ed stﬁdy of tﬁings as. they appear so.that one might come to
an essential understanding of hurﬁan consqiousness and experience” (Valle, King, &
Halliné, 1989, p. “6).' A cdntextualist worldview focusing on the totality of human
existenée is represented by exist:ehtial-bhenomenoiogy. Husse;'l directed those who
would learn about phenomena to gé to “the things themselves”—to elicit the direct
experiences of phenomena and describe its essential makeup (Hammond, Howorth, &

Keat, 1991). This philosophy influenced the methodology that would study primary,
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naive, pre-interpretive impressions of the world. The meaning a person makes of
experience—the experienced meaning—is tﬁe reality of that experience for that
person. In‘uricovering that meaning, the phenomenologist develops a thematic
portrayal of the phenomena under study.

Situated freedom, the freedom of making choices within, and oftentimes

limited by, a given situation that has been presented by the world, is another important

’characteristic‘of existential-phenomenology. People are not completely determined by
the environment nor do they have complete personal freedom. Instead, we have
situated freedom. The world is constantly acting on‘people presenting situations; We
respond by making choices—choices influenced by or limited by the presented
situation.

Husserl’s view of consciousness gives us.another important concept found in
existential-phenomenology. He focused not on the world as interpreted and thus
created by scientific fact and theory, but on the world of everyday experience as
expressed in everyday language. Consciousness is the forum through which
phenomena show themselves or are revealed—the process of making present. We are
always "'conscious of something. Consciousness is said to be intentional in n;ature.
When speaking of consciousness we implicitly or explicitly refer to its intended
object, as well. |

The Lebenswelt, or life-world, is the starting point or ground for the

existential- phenomenologist. The life-world is the foundation upon which existential-

. phenomenological thought is‘ built. The life-world is not a construction of
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consciousness: it is co-constituted or co-created in the dialogue of person and world.
The world of lived experience does not always correspond with the world of objective
description because objectivity often implies trying to explain an event as separate

from its contextual setting (Pollio, 1982).

The existentialQphenoménologist describes the life-world “as being of a

prereflective nature (as giving birth-to our reflective awareness)” (Valle & Halling,
1989, p.10). The Lebenswelt is both independent of knowledge derived from
reflective thought processes, and yet, it is also the indiépensable ground or starting

point for all knowledge.

Moving from the natural attitude of scientific thinking to the transcendental .

attitudé of phenomenological thinking 1s called reducﬁon. Husserl describes the
process of bracketing as an attempt to suspend one’s personal biases or
preconceptiéns. Throﬁgh the process of bracketing, reduction can t;.ke place. To
bracket, one must make explicit the biases and assumptions held regarding the given

phenomenon. The process of bracketing never ends, so a complete reduction is not a

possibility.  The bracketing interview is one way to make explicit the biases and-

assumptions we have regarding a phenomenon and is described in greater detail in the
next chapter. -

Phenomenological sociology. Alfred Schutz—philosopher, lawyer, banker,

economist, and sociologist—spent much of his life’s work searching for a consistent

methodological foundation for the social sciences (Schutz, 1967). His work

 contributed to a phehomgnologically-based, sociology. Schutz recognized certain
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shortcomings m »Weber"s key ideas concerning methodoiogical issues (Schutz &
Lﬁckmann, 1973). As vocalized by Schutz:

“(I) became convinced that while Weber's approach was correct and
that he had determined conclusively the proper starting point of the
Dphilosophy of the social sciences, nevertheless his analyses did not go.
deeply enough to lay the foundations on which alone many zmportant

_-problems of the human sciences could be solved” (Schutz, 1967, p.-
xxx1) .

In combming ‘Weber’s ambiguous SOCiolegy with Husserl’s phenomenological ‘

method, these shortcomings were,eradieated.‘ Schutz believed that Weber failed to.

“state clearly the essential characteristics of understanding (Verstehen), of subjective

meamng (gemeinter Sinn), or of actlon (Handeln)” senously compromlsmg the = -

foundations of 1nterpret1ve soc1ology (Schutz 1967 p. xx1) The amblgulty of

Weber’s theory drove Schutz in search of a cons1stent theory of meaning.  “By
applying Husser]’s concept of meaning to action he was able to recast the foundatidné -

~of interpretive sociology, in -other words, to give the latter a phenomenolbgical a

grounding” (Schutz, 1967, p. xvii).
Interpretation of human experience must bégin with a description of the

everyday life-world, contend Schutz and Luckmann (1973) in the pesthumous”

. publication, The Structures‘bt the Lize-Werld, released after Schutz’s untimely death.
-Husser]’s phenomenology gave Schutz a method for interpreting this lived e‘xperienvceﬁ

‘of social beings that he so’ desired.':" In ‘examining the ,life-worid of the violent;

Southern Appala(i:hian girl, ’Schnt‘z would argtre ‘that the researcher must interact

“itnaginatively with subjects to.reconstruct their experiences...by listening to what
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they say, and by attempting to grasp the essence’ of such act1v1ty—that is to say what

it means to members of the group” (Scott & Douglas 1972 pp. 83-84). As Schutz‘
and his contemporanes progressed a phenomenological sociology, Merleau-Ponty is -
closely aligned with his ideas of a phenomenological psychology. An examination of -

-foundational concepts of phenomenological psychology t’ollows, also 'appropriate,in.'_, -

the study of the experiénce of girls-who are violent.

Phenomenologlcal psychology. Valle and Hallrng (1989) pomt out that 1n:v‘(

_ terms of the natural sc1ent1ﬁc v1ewpo1nt and its underly1ng assumptions ex1stent1al-

phenomenological psychology would be a bad science. Furthermore, Valle and'

Halling argue, it can be viewed as “that philosophical discipline which seeks ‘to

understand the events of human existence in a way that is free of the presuppositions

of cultural heritage, especially philosophi‘cal dualism and technologism, as much as’

" this is possible” (p.6). It is Merleau-Ponty'who is credited with having the insight to .

. . recast ex1stent1al—phenomenology, the phllosophy, as exrstent1al-phenomenolog1cal

psychology— a psycholog1cal d1sc1pline that seeks to expllcate the essence, structure,

or form of both human experience and human behavror as revealed'through essentially,

- descriptive techniques including disciplined reﬂection” (Valle & Halling, 1989, p 6).

At the center of Merleau-Ponty s phrlosophy is hlS description of the “hved R

,body ? Exrstentlal-phenomenologlsts refer to the mterrelatlonshlp of the 1nd1v1dual

and his or her world. People are not viewed as just objects in nature. Without the

individual there is no world and without the world there is no individual. It is through‘ :

the world that the very meaning of the person’s existence emerges, both for the person
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and for others. It is also conversely true that only through the existence of individuals
does the world have meaning. Each individual and his or her world are said to co-
constitute one another. This notipn of co-constitutionality is one of the foundational
concepts of existential-phenomenological psychology.

As the name suggests, existential-phenomenology is a combination of two
philosophies, one concerned with a certain perspective on hﬁman existence and the
other with a certain mode of investigating that existence. "What is sought by both
existentialism and phenomenology is a rigorous description of human life as it is lived
and reflected upon in all of its ﬁrét-person cdncreteness,'urgéncy, and ambiguity. For
existential-phenomenology, the world is to be lived and described, not explained”
(Pollio, Henley, & Thompson, 1997, p.5). “

: Exfsfential—phenomenologx: The Mefhod

Existential-phenomenology seeks to descq’be experience as it emerges, or as it
.is lived. Phenomenologists do not concern themselves with cause and effect of
behavior. To attain rich, detail{ed descriptions of experience phenomenologists avoid
theoretical abstractions tha_t forc':'e't'h‘e respondent to move away from experiential
descriptions.  Asking “Why?” questions achieve 'that resuit. Instead, the
phenomenologist fociises on the ﬁrst-persdr'} description of ;he phenomena as lived
(Thompson, Locander, & Polslib, 1989). . By -asking the qﬁestion “What?,” the
phenomenologist seeks té reveal the structure ‘of experience through descriptive

techniques. Description through dialogic reflection replaces the experiment as
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method, whereas structure replaces cause-effect relationships as the oontent of
existential-phenomenological psychology.

Existential-phenomenology is a paradigm that blends the philosophy of
existentialism (a label applied to a number of similar philosophies) with the methods
of phenomenology (a label applled to a number of S1m11ar methodologies) (Valle &
King, 1978) The result isa contextually based, hollSth psychology that views human

: belngs in non-dualistic terms and seeks to attain a first-person description of
experience (Giorgi, 1983).

Phenomenology seeks to oescnbe expenence as it emerges in some context or,
to use phenomenologlcal terms; as 1t is "hved " Bracketmg, the process of identifying
presuppositions, is a concept described by Husserl as an attempt to grasp, rather than
impose, meanings emerging from Athe dialogue.

Structure. The structure of a particular phenomenon is made present to us as
meaning. Phenomena reveal themselves in diﬂ’ereot ways, depending on how we look
at them in our many, varied pérspéctives and life situations. Regardless of the
variations revealed at any given time, the phenomena are seen as having the same
essential meaning when perceived over time in many different situations. As
described by Merleau-Ponty (1963), a structure o;' form is the “...total processes
which may be indiscernible from oach other while their “parts,” compared to each
other, differ in absolute s?ze; in other words the systems are defined as transposable

wholes” (p.47).
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Using an 'existelntial-phenomenology method the researcher seeks to
understaﬂd someone’s experience of some phenomenon. Participants who have
experienced the phenomenon are interviewed.  After ﬁgoroﬁs and careful
interpretation of the interview texts, a structure (or the essence) of the experience
emerges. It is this structure of experience that makes the meaning of the life-world
clear to others. The structure, or meaning, of the Southern Appalachian, adolescent
female’s experience of being violent is fully described in Chapter 4.

Hermeneutics. “Hermeneutics is the interpretation of experience” (Draucker
& Madsen, p. 328). The structure can only be obtained through the process of a
determined study of the interview text. This task of understanding ;)r interpreting texts
can be defined as hermeneutics. Hermeneutics seeks to elucidate and make explicit
our practical understanding of human actions by providing an interpretation of them.
This is done by means of a "catefﬁl reading and laying out of that which presents
itself” (Valle & King, 1978). Gadamer (1975) is most closely associated with the
careful inte@retation of texts. Gadamer studied with Heidegger who described his
approach to the study of human exister‘lce' as hermeneutical. Heidegger viewed
humans as insepai'able from an alwdys already existing world and as always finding
significance and meanigg in their world. He claimed that human activities do not
nec':essarilylinvolve consciousness or aneness, but rather.everyday skillful coping.
He called our basic a(ctivﬂity being—in-the-world. According to Heidegger, we can
increase our understan&ing of human experiences and practices by using hermeneutic

methods (Draucker & Madsen, 1999).
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In approeohihg a:text, we first see or reaid"only’ a part of it, and lacking a sense .

-of the whole, partly or cdmpletely misunderstand the text. Only as we-come to

understand the whole can we come to a reliable understanding of the part.. The

g,‘process of repeetedly ‘moving from the parts 'to the'whole is ’called 'the hermeneutical

-iczrcle This refers to both smgle interview texts, as well as groups of interview texts.
In th1s particular study of the Southern Appalachlan adolescent female s

expenence of bemg v101ent an mterpretatmn of each 1nterv1ew text was completed

constantly relating part to whole. Each individual interview was 1nterpreted,\

hermeneutically and then an aoross text analysis was conducted, interpreting each

interview in the context of all other interviews. This and other practical ‘applications

‘ compnse the phenomenolog1cal research method.

Advantages. I believe there are numerous advantages of ‘using the

phenomenological approach to study violent girls. A phehomenological.‘study allows

the researcher to- focus on a pHeno‘menon, but does not discount or dehumanize the

participant in the process: The participant serves as a co-researcher in the project,

directing the interview by only going where she wants to go, never l)eingv made to feel

that responses are inadequate or incorrect. The participent guides the conversation.
The phenomenological interview allows the partici'parlt to talk abodt the experience
freely. - Merginalieed populations gain a sense of empowerment as ‘they are
encomaged to speak freely ‘about a topic that may not be discussed, otherwise. |

Children and adolescents are particularly vulrlerable to potential risks posed by

participating in a research study. They want to please, adults and may submit to
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researchv teeks net in their hest interests. Great measures are taken by ethical
researchers to protect the interelsts'of vulnerable populations. One of the advarl_tages‘
of conducting a phenomenological study is that special consideration is given to the
participant’s well being. Skilled interviewers are able ro approach very delica‘t-evtopies
while maintaining a level of respecr, showing concern, and allowing the participant to
“go where he/she wants to go.” A desire to understand the human experience conveys
a message of humanness that is genume Even when studymg abhorrent behavior, the
researcher is expected to focus on the phenomenon being d1scussed rather.than on the
person discussing it.

Phenomenological studies also are supported by a system of checks and
balances. Participants should never be surprised by the results of a partrcular project
in whlch they were involved. One of the ways to check for “accuracy" of i 1nterpretatron
is to return to the participant, ask for ciariﬁcation of unclear transcript passages, share
the description of the experience developed; and elicit feedback. This allows the. |

.partieipanf to be a co-researcher on yet another level; it also gives the researcher
valuable informatron and prevents him/her from describing the experience in a faulty
or inaccqrate manner. If the goal is to understand the experience, who better to affirm
one’s understanding than the experrencer?

There is some concern that interviews addressing delicate topics (death, -
battering, infidelity) may result in emotional traumas that leave the ‘participants
without closure. While there may be instances of trauma, a skilled interviewer knows

how to gently guide the interview back to safer ground, if that is where the participant
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chooses to go. This is a valid concem‘for novice researchers with little expeﬂence
conducting a phenomenological interview. However, several studies do suggest that
definite benefits are derived by those participatiﬂg ini the “telling of stories” through
intewieWs (Coles, 1989; Kubler-Ross, 1969; Morse, 1988; Sandelowski, 1991). The .
phenomenological interview gives the participant the unique opportunity to speak
freely about h1s or her experience of a- phenomenon, while the interviewer's only
obligation is to listen attentively. The participant contro!s the content of the interview
and may speak as much or as 1itt1e as he or she wishes. There is no pressure to expl;ain
motivations for behaving in a certain manner or to justify one's actions. The
interviewer makes no judgements and\ must remain neutral regarding any issues
discussed, no matter how controversial. Most Il)articipants: would agree fhat the
phenomenological intewiew allows them to reflect and procéss events known only to
them.

Interviews allow the participant to tell the stories that they want to tell. There
is no pressure to tell them a certain way. There is no interviewer agenda, only a desire
‘ to capture the essence of the experience from the perspéctive of the participant. There
a1;e few leading quéstions kespeciaily if the interviewer has bracketed successfully)
: forciﬁg the pa.rticipént to%éonform to the researcher’s v;lhim. What does take place in
the.,phenc?menological interview is an interviewer’s request that the participant “Tell
about a time when...;” a ﬁrst-person description of the experience; a dialogue between
researcher and participant—not a question and answér session; a listener who is

accepting and engaged; a true, human connection between researcher and participant; .
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a sense of empowerment; an avenue for the voiceless to find a voice; and the emergent
meaning of £he experience, allowing the participant to make sense of that experience.

There are several specific benefits of using an interpretive research group. As
discussed earlier, the interpretive group facilitates and enforces the bracketing procesé;
the group chgllenge; interpretations to ensure accuracy; the group ¥elates each
emergent theme to the earlier sections of a transcript; using a group helps to maintain a
fresh perspective (péttems not noticed by a single researcher may be seen by the
group); the group offers a means of managing an overwhelming amount of data; and
finally, the dynamic of the group has an eﬁergizing effect on the interpretive process
and bﬁngs the transcript to "life" (Thompson, Locander, & Pollio, 1989).

Each Qf these phenomenological advantages applies to my proposed study of
girls who are violent. Volunteers participating in the study were asked to “Tell me
about a time when you were violent.” As I have learned in pilot interviews, this topic
is delicate and may elicit strong, emotional reactions. ' As I seek to gain understanding
of the violent girl’s life-world, I am aware of her vulnerability, my vulnerability, my
responsibilities, of the potential to do harm, and the potential benefits to be gained.

Brody (1987) suggests that storytelling, or the dialogue situated within the
phenomenological interview, heals both the teller and the listener. Violent .girls,
telling stories of their experiences of being violent, make sense and méé.ning of
violence in the act of telling the whole story. “The interviewee...starts to see new
connections in (her) life-world on the basis of her spontaneous descriptions...”

Healing for the researcher takes place in the form of newly acquired understanding.
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. By understanding the experience " described, researchers socially construct new

knowledge through the discourse of dialogue.
Limitations. I will give équal time to the methodological limitations of the

phenomenological interview, but am aware of my need to bracket personal biases or

preferences for 'phenomenological interviewing. I find this méthod/philosophy to be

especially appropriate in the study of violent girls. Through interviews, I am able to
connec;c with participants, to empower young women, anci to‘understﬁnd their struggles
and plights. In an eﬂ'ort to produce a.qualify pfod;lct; however, it is essent‘ia14 that I
identify the 'potential limitations of phenomenplogy so that my work is ﬁgorous and
relevant.A I am well acquainted with the limitations describéd below. Preliminary
interviews conducted by me in my project epitomize perfectly,’ the pitfalls experienced
when using a faulty research inStrbmer;t. | |

Always my first concern, when conducting an interview, is the potential to do

‘harm. - Human behavior is unpredicfable. Within the discourse of dialogue there is the

danger of the unknown. We can’t predict how someone is going to react to feelings or

thoughts that emerge in dialogue. An inexperienced interviewer may unintentionally

“ - do harm by. asking“inappropriaté ﬁuésti"ons (“Why...?”), by ending the interview

abruptly without facilitating closure, or by ignoring obvious signs of distress.

Ka\}anaugh and Ayres (1998) propose guidelines for conducting interviews on-

sensitive topics that minimize harm to respondents. Researchers must first be aware
of the sensitive nature of the research topic—“research that intrudes into a deeply

personal experience; research that is concerned with deviance and social control;
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reséarqh that impinées on the vested interests’ pf powerful persons; and research that
involves things sacred to those being stu&ied” (Lee & Renzetti, 1990, p.512). Other
guidelines include the following;
¢ Assess réspondent béhﬁviors duriﬁg the entire study,
¢ Recognize and encourage respondent-initiated coping strategies,
" ¢ Provide fesearcher-initiated strafegies to minimize hm,

¢ Evaluate respondent characteristics that influence their responses
(Kavanaugh & Ayres, 1998).

Limitatiqns‘ identified by Polkinghorne (1989) include the ’inability of the
researcher to hold or examine under a microscope a participant's experience; the
distappe of the dat# (articulated reflection) from tﬁe actual experience; thel requirement
thét ~the observation of the expéfienée be desca:rivbed' in a language (a language that
, .sorrie may not grasp). |
The limitafions that I have persoxial.ly dealt with inclucie many of the previous
ones, but also some not found in the literature. Interviewing for'the first time is an
,intimi.dating expeﬁeﬁce. Knowihg that you have asked the wrong question,.asl;ed too
m;my questions at one ﬁme, or that you have' failed to.bracket can sabotage a
researchef's confidence. ‘ The unpredictability of participants cén be unnerving.
Especially when interviewing volatile individuals, you can't be sure when a question
might be too bersonal ‘or‘ too close to an évent tHat‘tn'ggers an outburst of some kind.
The girls éarticipating in this study behaved appropriately at> all times. None of them

seemed uneasy or' capable of violence during the interviews. It can be just as
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unnerving to realize your own unpredictability. Not being able to anticipate your own
reaction to the participant's story can elicit feelings of anxiety. On several occasions, I

was moved to emotion in response to the stories told.

Questions regarding the comprehensiveness of the transcript sometimes arise -

in the research group. Should we interview participants more than one ;cime? Are we
able to capture the essence of an experience in a siﬁgle interview? Often it has been
asked, "Wouldn't it be better to video tape the interview, so we know exact intonation,
facial expression, and other bodily expressions?" This sounds reasonable, but we must
remember that the only thing we are interested in is our participant's experience of the
phenomena.  The dialogue gives us that without the distraction of visual
representations.

A major limitation identified .by natural scientists is tHat this methodology does
not reflect the Cartesian attitudes so valued in the realm of the Caﬂesian scientist.
Phenomenology, and other qualitative inquiries, are not highly regarded or respected
in many of the ‘hard science’ disciplines. The argument being that purely descriptive
techniques cannot possibly bé ;'igorous in revealing cause-and-effect relationships.
They also fail to recognize that the phenomenologist does not seek cause-and-effect
relationships.

Another cox{cem frequently ‘v.oiced relates to ,l,the trustw,orthinéss of the
interview data. How can we be sure participants are “telling the truth” and that their

perspective is an accurate representation of events? While there.are no' guarantees, the
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existential-phenomenologist believes that reﬂections"emerging in dialogic context will
be commensurate with those emerging in another context. |
The final li’mitations describe characteristics of the research instrument used in
the pherromenological interview—,the researcher. Again, }rurrran beirrgs are not
machines. Researchers are vulnerable to forces acting upon them, as is the participant.
Stress, illness, and fatigue affect the researcher’s ability to condlrct a quality interQieW.
An interview conducted by someone distractect by the throes of 'nausea will not glean a
quality experiential description. The human frailty of the research instrument creates a
special set of limitations.
An inexperienced researcher also presents a unique limitation or barrier to
'obtaining a quality description, one rich in detail and meaning. The novice lacks skills
necessary to protect the participarrt from potential harm. In the phenomenological
interview, the participant is the expert and should lead the discussipn. 'The
interviewer’s job is to follow the interviewee closely, providing short, descriptive
) questit)ns and clarifying statements that encourage the participant’s lengthier and
. _deta.lled descnptlons An mexpenenced 1nterv1ewer may umntentlonally sabotage the
Imterv1ew by askmg Why?” questions, by dormnatmg the drscussmn, by leading the
pa.rtrcrpant, by takmg on the role of .expert, :.by failing' to bracket, or by attempting a
causal analys1s of the. expenence | | |
With many advantages arrd llmltatlons' phenomenologrcal research can and
should be used as a means of descnblng the Allved experience of participants. I chose .

the phenomenological research method because it seems the most natural way to

67




conduct a study of girls' experiences. It "fits" my goal, it "fits" the girls, and it "fits"
my style.

Chapter 2 addressed the issues related to the topic of study—violent, Southern
Appalachian, adolescent females—in an effort to support the structure that follows.
An operational definition of violence, as accepted by the mainstream social order, was
given. Issues of gender and ethnicity were discussed. The importance of being female
and Appalacﬁian is considered. Several theoretical explanations of deviance are
offered followed by a discussion of the classical and contemporary theories of female
delinquency. In conclusic;n, Chapter 2 presents the foundational tenets of qualitative
inquiry and existential-phenomenology—the philosophy and the method. Chapter 3
will define the study from inception to completion. A comprehensive discussion of
the methodology utilized to richly, rigorously, and accurately describe the life-world

of the violent, Southern Appalachian, adolescent female is presented.
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CHAPTER 3

METHODOLOGY

The phenomenon under investigation in this study was explored using the
open-ended dialogic interviews with participants. This process is described and
explained in this chapter. My effort to examine this problem began with a reflection.
I first examined the motivations for tackling this topic. I then weighed the costs and
benefits of studying a topic with great personal, emotional discomfort. Finally, I
searched for the best approach or method that would enable me to understand the
experiences of the violent, Southérri Appalachian, adolescent female. That approach
is through qualitative inquil;y and more specifically, using the phenomenological
research method.

Included here are discussions of the phenomenological process, the interpretive
research group, and the design of the research project—the development of the
research question, the bracketing process, the motivations for choosing this topic, the
selection of participants, the interview process, and the data analysis. While this
assertion may imply a linear progression from beginning to end, the actual process
. was aﬂything but linear. interviews took place early on in the étudy and culminated
only weeks before 'the completion of the study, with textual analysis occurring all
along thetwa‘y. Examination of presuppositions (bracketing) also occurred continually
and in numerous settings—not simply in the context of the bracketing interview as
might be assumed. And finally, issues of ethics pervaded the study from the earliest

point to the final act of reporting.

69



- Steps for Doing a Phenomenological Research Project

Figure 5 shows a graplrical depiction of the following research steps (Pollio,
Henley, & Thompson, 1997). ‘The flowchart depicts the process utilized in this study |
of the adolescent, Southern Appalachian, violent girl.

1. A phenomenological -project begins with a focus on the self. A topic is
chosen and a bracketing interview is conducted.

2. Participants are identiﬁed and interviewed.

3. Interviews are transcribed.

4. Hermeneutic analy51s of transcripts takes place within the context of the |
research group. Transcripts are individually read using a part to whole
dialectic. As subsequent transcnpts are presented the hermeneutic act of
relating part to whole continues, in each individual transcript as well as for
the set of transcripts. Analysis of individual transcripts is constantly
related back to the set of previously analyzed transcrlpts

5. Initial themes are clustered.

6. Thematic structure is developed.

7. The structure is presented to the research group. If group agrees that the
proposed structure describes the experience of the phenomena as presented
in the context of the transcripts, the structure 1s then reported to the -
partlclpants -

A final report is prepared when participarlts report that, indeed, the deveioped
structure represents a good descnptxon of the phenomena descnbed In this study,
participants could not be located and the structure was subsequently not shared with
them. Ideally, a follow-up visit would occur with the structure presented and feedback

gained from participants. The transient nature of this population prevented a follow-

up visit.
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Choose a Topic

¢ ‘ _Self as focus‘
Perform Bracketing Interview |
i
v
Interview Participants Participant as focus
1
R
Transcribe Interviews
Read for Meaning Units | _ Read for Sense of Whole ,
: l r%luster Initial Thematic l
: Meaning -
‘ L Text asfocus—most
Develop Thematlc analyses peﬂ'ormed
Structure within the context of
v the interpretive
- research group
. Present Structure to
Research Group
. E;
Report Findings to ) ,
pP am'cipantgs Participant as focus
> .
L 4
Prepare Final Report Research community

as focus

Figure 5. Schematic summary of the interview process (as described by

Pollio, Henley, and Thompson, 1997, p.60).
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Thde would argue that my approach to phenomenology is perfect. In
Experimental Phenomenology, Thde states, “Many disciplines are better learned by
entering into the doing than by mere abstract study” (Ihde, 1977, p. 13). What I have
learned in 3 years as a member of the interpretive research group practicing
phenomenology at the University of TN-Knoxville (UTK), I have leal"ned by osmosis
or by doing, by listening to those with experience, and by watching. Skills learned in
the research group have been field-tested with varying levels of success.

Given that the goals of natural science are to establish, reveal, or demonstrate
cause-effect relationships, the criterion that science be “experimental” makes sense.
In “doing phenomenology” or in conducting phenomenological research, the goals of
research are diﬂ'érent. Phenomenologists study human experience without proposing
and testing hypotheses and without experimental testing of cause-effect relationships.
For the phenomenologist, only that which is based in naive experience is “real;”
therefore, only that which is revea—lled‘ or disclosed as pure phenomena is of intérest.

Polkinghorne (1989) suggests some general guiding principles for
phenomenologicél reseal:ch:

1. Gather a number of naive descriptions from people who are having or
have had the experience under investigation.

2. Engage in a process of analyzing these descriptions so that the
researcher comes to a grasp of the constituents or common elements
that make the experience what it is.

3. Produce a research report that gives an accurate, clear, and articulate
description of an experience. The reader of the report should come
away with the feeling that “I understand better what it is like for
someone to experience that” (p. 46).
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The interpretive research grbﬁp. The Phenomenology Group is an
interpretive research group that has beén meeting for a number of years. Group
members include graduate students and professors from various academic disciplines—
nursing, psychology, education, human ecology, child and family studies, and
sociology. Members meet weekly for the group interpretation of an interview text.
The major requirements for group participation or membership are that group
members are willing to commit the time and effort to interpret a series of interviews
and that they seek to apprehend experiénces as described in interview dialogues. Each
week, a member volunteers to prepare individual copies of a transcribed interview to
be interpreted in the group setting. By the time someone is ready to bring a transcript
to the table, he/she has ali‘eady’ develoﬁed a research question that reflects the
phenomenological approach, conducted and interpreted his/her bracketing interview,
interviewed one or more participants, and transcribed the interview text to be
presented.

Group members come each week prepared to paxt?cipate on a continuum of
levels. The interpretive group facilitates bracketing by conscientiously questioning the
assumptions each member employs. Group members support the process by
questioning proposed interpretations. A theme must emerge from participant
descriptions rather than from abstract or theoretical conjectures. This is accomplished
by showing in the transcript where the participant's own words support the proposed

interpretation. All interpretations or themes must be taken in context of the whole
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interview. Interpretation isa continuous back and forth process of relating parts to the

whole. In Chapter 2 herrneneutics was defined and this “back and forth” process was

_referred to as the hermeneutical circle.

A hermeneutical approach to interpretation takes placeina typical meeting. A

© transcript is read aloud with - two people reading, pausmg frequently to discuss

potentral meamngs and possrble mterrelatlonshlps among ‘meanings. The researcher

returns to the group periodically with preliminar'y thematic descriptions.- -The group
dlscusses whether or not the descnptrons are supported by the: data

There are - several advantages to usmg an mterpretrve group for 1nterpret1ve

analysis (Polho et al 1997 Ely, Vlnz, Dowmng, & Anzul 1997, Thompson et al. f

- 1989). Bracketrng is enhanced.v Group 'members gen_tly 1llum1nate assumptlons orv

preconceptions‘of other members conceming the eirperience’ being described Having

mult1ple perspectlves avallable fac111tates 1dent1ﬁcatlon of themes and pattems By

1 bnngmg data to the group, the workload for one 1nd1v1dual is lrghtened The group‘ : _
shares the burden of managrng massrve amounts of data A s1ng1e mterpreter could =
easrly become overwhelmed ' “Two heads are better than one.” ‘This is also true when -
o :trymg to: remember detarls of past transcr1pt‘s\ in relatlon to a current one. Fmally, |
group. 1nterpretatron can be an afﬁrmmg expenence for the researcher When‘ )

' presenting an mte_rpretatlon, thea researcher garns‘ conﬁdence in her ab111ty when that

interpretatlon is conﬁrrned -

‘‘‘‘‘

For this study, four transcnpts were presented to the 1nterpret1ve research, -

group The' process °f mterpretmg through the act of readmg the transcnpt was o
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conducted A hermeneutlcal analysis ‘was performed as described earlier in this .~

sectlon For each ‘of these four transcnpts a summary of emergent themes and a

, descnptlon of the totallty of the expenence for each md1v1dual interview is given at
the end of the analysls

- An Overv:ew of the Study

The purpose of tlus study was to descnbe the expenence of being wolent from

the perspective of the Southem Appalachian, adolescent female For many of the girls

who volunteered to talk w1th me, the experience: of ~sharing these stories was as
uncomfortable and difficult as the. experience ot‘ liVing"thes'e stoﬁes. At times', hearing
these stories was extremely uncomfortable and dlfﬁcult.

| A qualltatlve design was chosen as- the most appropnate manner in which to
‘explore the phenomena of violent glrls The research problem I chose to tackle was
that of descnbmg the meamng of bemg wolent from the perspective of the violent
adolescent female—spec1ﬁcally, those violent g1rls 11v1ng in Southern Appalachra

There are few studles devoted to the umque problems and the resulting umque needs

of thts population. In Wantmg to leam more ‘about these needs it seemed only natural

 to approach the problem by engaging partlclpants in open-ended dialogic interviews,
- where they'are asked to describe the phenomenon of being violent. Again, the most
natural way to obtain this description Was to ask the girls themselves to describe that

expenence from their pomt of view. It ‘is true that I could have conducted an

,ethnographnc study, phys1cally observmg g1rls in aggressrve 51tuatlons and reportmg

" on my observatlons,‘ but those descnptlons Would lack the essential. ﬁrst-person '
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perspective. My perspective of what appeared to be the experience. of violent girls

would be just that, my perspeciive. This study attempts to fill a:void in the research
literature by allowing the voice of the participantv to be heerd. ‘ |

beveloping the question. T'he'phenemenologi'cal investigation eegan with a
question. In order to elicit thick, rieh descriptions of a phenomeﬁon, careful
consideration was giiren to the development of the question. This project began With a
presentation to the interpretive research group.

Through a question and answer session designed to i;luminate my motivatjons,
coileagues helped me develop a research question; This origiﬁal question, “Tell me
 about your experiences of violence,” eventually evolved ixito the more specific
' question, “Tell me about your experience bf being violent.” Severa.l interviews v;rere
conducted using the initial question. During this pilot research, inquiring about girls’
experience.e of violence did not yield the describtien I sought. In four of those initial
interviews, two girls seoke about their experiences of being violent and two spoke of
more general experiences of wi?ne&sing violence. While the original question would
indeed yield interesting data on girle’ experiences of violence (How would girls
interpret the question?), the resﬁlting focus of the study might not be clear and
somehow be cempromised. In the end, I chose the more specific, explicit phrasing of
the question. | |

All intewieWs began with the developed question. The research question was
the oﬁly pre-scripted question. As an open-ended, ﬁnstructured | interview, the

participant directed the flow of the interview. I folldwed her through the terrain of her

76



experience asking questions only for clarification or to provide prompts, 'encouraging
her to “Tell me more about that.”

Bracketing. Briefly discussed in Chapter 2, bracketing is a process designed
to assist the researcher in identifying personal biases or presuppositions related to the
phenomenon under study. A bracketing interview followed the development of the
research question. In the bracketing interview, a colleague from the research group
experienced in phenomenological interviewing, asked me to describe my experience
of violence. |

I described my experience of losing a 12-year-old student, Christy (a
pseudonym), to violence and was surprised by the detail-oriented description I offered.
The description is included here to illustrate the potentially powerful tool of
phenomenological interviewing. By allowing the respondent (in this case, me), to lead
the interviewer back to “the things themselves,” we gain description so concentrated
and rich in detail that the experience almost becomes visual and is easily shared by the
interviewer.

“She was in the day treatment prograrﬁ so she would go home at night

and lived in the housing projects. She and an older girl, I think the

other girl wc'zsl 18, were fighting over a boyfriend. Christy was on her

Jront porch and the older girl came into the courtyard.  They
exchanged woré's. I'm sure they were profane, not very nice words. So

they were going at it with words and one of them stepped over the line

and dared the other one to “say that to my face.” So Christy came off
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the porch and jumped on this girl, started beating on her. Someh@ :
the girl, who had a knife alreaojz Jjust pulled it around and stuck it in
her stomach and sliced her up Rzght there in ﬁont you know all the
~ other chzldren were playing. You can imagine a housing pro_]ect '
o courtyard where all the k1a’s are outside playzng It was after school.
These two gzrls had gotten znto it. Chrzsty was lying on the szdewalk.
" Blood was everywhere. The news reports showed where she had lazn
and ithe blood. There was a ‘iot of blood fwa; surprised by the
s amount of blood I ‘went to'her ﬁheral later. It really affected me. I |
Went 10 this funeral and it tooh place 'ir_z:the back room'of a store. Lihe ‘
'a small grocery Vstore. It was a predominantly'block neighborhood ‘
Poverty level was low. So I go in and Christy is lying in—I wouldn’t
call it a casket—-I would call it a cardboard box. It looked like a
refrigerator, a small refrigerator box or something. It oVid not looh like, |
you know, even a wooden; it dzdn 't look like even a wooden box. It
looked like a cardboard, appliance box and that’s what she 14;as zn
She was wearing a ho.spital—type gown; I guess that they put ort her
when she was taken to the emergrenc:y' room by the ambulance people.
She was still wearing her gawh. I remember her fingernails with
ohipped nail polish. 'She' was always doing her ﬁhgernails in class. I
remember the color. Seeing that color nail polish on her the last time I

had seen her at school. It was chipped and caked with blood

78



underneath the nails. I was thinking “why didn’t they clean this girl
up, what zs she doing like that, why coulan 't somebody-have cleaned
he( up.” Why didn'’t the parents insist that she be cleaned up, that her
Jingernails, the blood be cleaned out of them? There was still blood on
her forearms. It looked like she had, they had picked her up off the
sidewalk, put her in this box and 'carried her‘ fo the back of the store.
Sb that uh, that just really affected me. I didn’t go back to school the
next day the same person. You know, I was really upset by what I had
-seen.” |
A final selection taken from my. bracketing interview shows, in a very personal
way, how I came to be interested in violence.  This is yet another link or connection to
the topic that I was ﬁot aWare of, until T heard myself telling the story.
“This is probably my first encounter with violence other than
playground»scuﬂles in elementary séhodl But I remember when I was
10 br 12, sometime before I'was a teenager but old enough that I knew
this was wrong. My parents were divorced. They divorced when I was
Just a baby, so I never lived with my dad that I remember. So my sister
: and Iwere older, like 3 and 4, and my‘dad ’s paren?s wanted us to come
and visit them. My mom would let usﬂgoAvisit and we would stay with
my grandparents. For a few ye;zrs we dfd that and then my dad
remarried a very nice woman, and we were allowed to go stay with him

and his wife. She eventually had children, 2 little boys. We enjoyed
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. going to visit in the summerﬁme. ' We 'would go for a week in. the.

summer. "‘One summer we went and uh, I remember It was a large

| farmly There were lots of brothers and sisters, so I had lots of aunts:* L

and uncles and cousins. Ihey lzved on a mountazn in a rural area.

. Lots of, farm stujf to do and uh, we were all going to go ona picnzc So_-. .

. the rest of the famzly drzves up in the frontyard i ina pickup truck. Lots -

: ‘_ of people in the back of the truck, you know kind of hillbilly lookzng,

- Beverly Hillbilly kind of thing They had all this stuﬂ they were reaay

. " g to go My stepmother Conme and my dad were gettmg ready fo go.’ I
N " remember my dad in the ﬁont yard and Connze came out of the house. .
. " She had abasket of food, all kinds of foo,dl LS;he was carrying it 0 the‘i
truck, AndI was almost to the truck, Iwasn't to the truck yet, and I
heard my. dad yelling at her and cussing I heard him‘ cussing, I don 't
- remember what he said I ‘m sure he probably called her a bitch or a
| . | slut or somethmg that I wasn’t used to hearing. : So I. turned around :
He was upset wzth her because she-was wearing shorts He said the
‘,: shorts were too short and she was gozng to go in the house and change |
.into jeans. She said no she wasn't gozng to change into Jeans, she was
'wearzng shorts It was too hot to wear ]eans and she proceeded towalk
on past hzm to the truck. And he walked up behind her and pulled her
by her hair and pulled her backwards Knocked her down and knocked

all the food out of her hands and told her she was going to go change
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- clothes. After thﬁtfdon t hd_ve any n.zem'ory of what happened. I don’t
remember if she chqngéd cloz;hes;' or if she went on, but I remember him
throwing her around the yard by the head of her hair [phrase
transcribed as stated] because she' wouldn’t change her shorts. After
that my sister and I didn’t want to go back again.”

Thematic analysis of my bracketing interview yielded several themes. In my
experience of violence: violence 1s unpredictable, victimizers can’t be- trusted, and
fathers are more likely than mothérs t§ behave violently. Thése are the biases that T
recognize I bring to this project. | o

. After several preliminary interviews with violent girls, I discovered that they,

. too, often witness and ‘sometimes are victims of domestic ‘violence at an early age. -
ﬁésearch cited in Chesﬁey-Lind (1997) supports the | confention that persistent,v
prolonged abuse, as described by nianﬂy of the participants in this study, causes “more
severe trauma and dramatic short- and long-term effects in victims” (p. 25). A study
coﬁlparing violent and nonviolent girls reveals the “multiple and diverse instances of
violence as a girl grows up” (_Sniith'& Thomas, 1n press, p.7). These researchers cite
chilling statistics on the early abuse and victimization of girls. ;I‘he foliowing facts are
reportgd: 52% of the victims of child maltreatment were females (according to Child
Protective Services data for 1997); Finklehor, Hotaling, Lewis, and Smith reveal that
one in four girls experiences childhood sexual‘ abuse; and females are more likely than

boys to be gexually abused by family members, also from Finklehor et al. (as cited in
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Smith & Thomas, in press). - This pervasive victirnization of girls ensures vulnerability
and desperation, as ﬁeciuently expressed by the participants of this study.

Ideally, the bracketing interview should take place prior to conducting any
particlpant interviexlvs. Sometimes valuable learning can occur when the ideal is

ignored. In my situatlon, 'the. opportunity to conduct my first participant interview

arose before I was able to schedule the bracketing interview. As a result, Ilearned the

importance of identifying personal biases _and preconceptions before conducting
participant interviews.

Through the interpretive research group, 'my braclceting interview was
analyzed and shortly thereafter I presented ‘an lnterview 'cenducted before the
bracketing 1nterv1ew took place. As the participant 1nterv1ew was read aloud in the

group, I heard myself over and over again, leadmg the participant to discuss issues

-related to my personal agenda, whrle ignoring her desire to discuss the- issues of

significance to her. To my chagrin, the lmportance of the bracketing interview -

became painfully clear. To the delight of the 'research group, they were able to say,
“See we are right about that one”)— | o

Motnvatnon  Only aﬁer I completed the bracketmg 1nterv1ew d1d I realize that
I am more personally 1nvested in thlS study than I had 1mt1ally admitted. The

bracketmg 1nterv1ew made clear to me the personal issues mvolved in my 1nterest in

this topic. ‘AI recognized that, to some degree, I~rdent1fy with girls who are violent.
Many of these girls grow up in single parent homes, as I did. Many of them reported E

that they witnessed domestic violence, as I have. ‘This identification with violent girls -
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and girls at-risk of becoming violent has fueled my pursuit of learning more about the
lives of these girls.

Participants. Ten adolescent females agreed to participate in this study. All
of the girls have lived in the Southern Appalachian area of East Tennéssee over 10
years. Some of them were born in this area and have not lived anywhere else. Girls
were 12-18 yearls old at the time of the interview. Four were Caucasian and six were
African American. Socio-ecqnomic status was unknown. (See Table 3 for

demographic ihformation.) A brief biographical sketch of each participant follows.

Table 3
_Demographic Information _
PARTICIPANTS AGE RACE
Rena 14  Caucasian
Jana 16 Caucasian
~ Sherita 16 African American
Tawana 14 ~Affican American
Tina 17 Caucasian
Shana 14 African American
Sara 17 Caucasian
Portia 18 " African American
Selena 12 African American
Krista 13 African American
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Ranq.' Rena was 14'years old at the time of the interview. She is Caucasian.
The interview took place in a study room of a public library. Rena described living in
a psychiatric hospital for a period of time before coming into DCS custody. In state’s
custody, she was sent to live in the group home, where she resided at the time of the
interview. She formerly lived at home with her dad, stepmom, and younger sister. -
Rena shared that her parents were “too strict,” “overprotective,;’: and “fussed on (her) .
about things that really didn’t matter.” Rena reported. she 'had no friends, was
depressed, and engaged in self-mutilation. | The violent episodes she described
incll_ided‘physical fights with her father (“...he’d hit me in the head where lI’ll have big
ol’ bumps.” “Throw me on the floor, throw me across the furniture.. .”) and ﬁghtlng
with peers (“Usually it’s big boys that I do the fights w1th ”) Rena s casemanager also
shared that Rena had assaulted a pollce officer attempting to transport her to the group
home placement. |

Jana: Jana was 16 year‘s.old at the time of the interview. She is Caucasian.
The interview took place in the dining room of a local restaurant. Jana had been in
DCS ‘custody since she was 12 years old. At the time of the interview she was living
in a group home and had been i m that placement over 1 year She described her
exposure to v1olence begmmng at an early age. At 4 1/z years old she remembered her

father beating her mother (“He had hit her' over the head.. .and she was bleeding

‘ everywhere ) In that same eplsode she recounts that her father sexually abused her.

, Iana tells about being depressed and hating everybody,” “everything,” and herself. .

She discusses being 1solated from peers, using drugs to escape the pain, and at age 11,
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:‘-

' ‘hav1ng a 32 year old boyfnend wrth whom she was. sexually actlve Eplsodes of

olence 1ncluded ﬁghtrng wrth her mother (“ } .mom backhanded me. I grabbed her. -

| If'and hitting her and h1ttmg her.. broke this g1rl’s nose and busted her lrp, gave her a

" black eye, and broke_ her arvmand that was it.”).

- by the sh1rt and I ra1sed my hand at her.”) and beatmg up. peers (“I started. h1tt1ng her . o

-'Sherita' : Sherita was 1'6 years old at the time 'of the interview. She is African

4 «'Shenta lives at home w1th her mother and 17 year old s1ster I met Shenta through her

probatlon ofﬁcer wrth the Juvemle court Shenta reported a h1story of ﬁghtmg peers in

; "her nelghborhood and at school At the tlme of the interview, she had been charged
‘Wlth the phys1cal assault of a peer. Shenta had been detalned in Juvemle detentlon on |
o ‘one,,other occasion for ﬁghtmg. ’ |
T awana: Tawana was 14 years old at the t1me of the mterylew She is Afncan ‘
- American. The interview took place in an ofﬁce at her school The school gurdance

' :counselor referred Tawana to this project. - The guldance counselor worked wrth

'aggressrve students Tawana was one of four females 1nvolved in th1s program
o Tawana said she llved in a neighborhood where “dnve-bys happen all the t1me - She

’ 'descnbed personal eplsodes of v1olence that occurred both at school and in her

nelghborhood.. Tawanareported that shehad only been suspended ﬁ'om'school -one :

time because of fighting. '_ .
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o ‘Tina:  Tina was 17 years"oldjat‘ the “t'-ime,}of the ‘interview. ' She is Caucasian.

" The lnterview took placevin the an interview room at the : juvenile detention center.

Tlna hved at home w1th her natural parents and a younger s1ster untll she ran away in ..
| 'August 1999, Slnce that t1me she has been on the run” and “llvmg w1th ﬁ'lends orl'-, -
| _sleepmg in vacant cars Tlna has been in Juvenlle detentlon several t1mes before our'-;,‘. A
’ 4meet1ng She talked about 11v1ng in a home Where her parents “screamed at each other T
k_ a lot, ,but never h1t the k1ds.” .Tlna .shared that she-was belng treated for-depresslon,"
smoked a lot of dope and was sexually act1ve at an early age Her v101ent ep1sodes o |
mcluded physlcal ﬁghts w1th males and females She recounted stones of “chasmg (a
man) wuh a baseball bat” because he stole ﬁom her meetmg glrls at mght to ﬁght so__

they wouldn t get in trouble at school and be1ng rmstreated by Juvemle detentlonl

ofﬁcers having no ch01ce but to ﬁght them off Tma Was apprehended wh11e “on the

by pollce and charged because she had severely 1n_|ured a female peer in'a
phys1cal ﬁght She talked about the ﬁght and demed that she could have done that '

much damage cause I d1dn t use nothrng but my ﬁsts ? T1na was sentenced to serve

19 months in Woodland Hllls a lock down, correctlonal faclllty

Shana Shana was 14 years old at the time of the mtemew She is Afncan'
.,Amencan The interview took place in an ofﬁce at her school Shana lived at home‘ e
: w1th her momma and daddy She has an older brother'and sister who hve outs1de5

the home.  Shana reported that she lives near a housmg pro_|ect where vrolenceloccurs o

frequently The guldance counselor referred Shana to thls ‘project and reported that.'

| ~she had been 1nvolved in several school ﬁghts Durlng the interview, Shana d1d not
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discuss her involvement in any fighting. She talked about shootings in her.

neighborhood, hearing drive-bys at night, and the violence that occurs to other people.
Compared to other participants, Shana did not respond to the research question as
expected and gave short, succilnct'responses throughout the interview.

Sara: Sa;a was 17 years old at the time of the interview. She is Caucasian.
The intervieﬁ took place in the living room of her grandmother’s home. I met Sara
through her probation officer at the juvenile court. Sara had been in a school fight
with another girl. She was charged with assault and suspended from school. Sara
lived in a very small home With her mother, stepfather, stepsister, stepbrother,
stepbrother’s girlfriend, and stepbrother’s child. Sara shared that she was being
treated for depression, abused drugs in the past, and became sexually active at a young
age. She told of being raped by her best friend’s boyfriend. Sara also reported being
sexually abused by several family members and friends. Sara described growing up
with brothers and frequently fighting With them. She and her mother have engaged in
physical fights on numerous occasions.

Portia: Portia was 18 years old at thé time of the intgrview. She is African
American. The interview took place in the day :room of the treatment facility where
Portia resided. Portia was in DCS custody at‘ the time of the interview and was
- temporarily being held in :a diagnosis and evaluation treatment center. Portia
recounted numerous, violent episodes that included assaults of peers, adults, and
ﬁgure§ of authority. She described the most recent episode as having occurred just

two days prior to the interview. She told of becoming angry with staff at the treatment
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facility. Portia believed she had been treated unfairly and “that made (her) really
mad.” She said, “I start going off, I start cussing and stuff. And she just slammed it
(Portia’s head) into the wall...I just popped her dead in her mouth.”

Selena: Selena wés 12 years’old at the fime of the interview. She is African
American. The interview took place in an office at her school. The school guidance
counselor worked with Selena in a school-wide conflict resolution program that
targeted physically aggressive students. Selena was -one of four females in this
program, who were referred by the guidance counsel(;r involved. Selena reported
learning to fight at an early age. In her neighborhood, “you have to protect yourself”
She lived at home but was not clear about how many extended family fnembers live in
the home. She mentions her mom, stepfather, uncle, and a younger sister. She
described ﬁéhting with another girl whose mother urged her (Selena’s opponent) to
use a broken bottle. Selena also talked about living in a neighborhood where drive-by
shootings were common. Selena said, “Usually in my neighborhood they jﬁst shoot
up in the air. I don’t know why. It happens 5 lot...and I be scared because bullets
don’t have no eyes.”

Krista: Krista was 13 years old at the time of the interview. She is African
American. The interview took place in an office at her school. Krista participated in
the conflict resolution 'prdgram and was referred to this project by the guidance
counselor. She lives at home with her mother, older brother, and younger sister.

Krista talked extensively about the violence she witnessed in the housing project in
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which she lived. She shared that she was afraid of gangs, drive-bys, and drug dealers.

Krista did not discuss times in which she was physically violent.

According to Colaizzi (1978) and Polkinghorne (1989), the essential criteria

for selecting participants for a phenomenological interview are that the potential .

participants have experienced the phenomenon (in this case, the experience of being

violent) and are able and willing to speak articulately about their experiences. Criteria -

for participation in this study include those mentioned in addition to the following:

¢

¢

Parental permission must be secured prior to the interview.

The girls must participate voluntarily.
They must be between the ages of 12-19 years.
They must give their assent to participate.

The must identify the Southern Appalachian region as the region where
they live.

They must describe themselves as being violent, or behaving violently, at
some time. '

Théy must be willing to discuss the experience of being violent.

They must possess the necessary language skills to articulate their
experience. ’

I obtained participants through a networking process. As a former special

education teacher, I know many principals, guidance counselors, and social workers.

An internship with the TN Department of Children’s Services (DCS) allowed me to

make numerous contacts in that organization. The Knox County Regional .

Administrator of TN DCS was instrumental in providing access to case managers
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responsible for ménitoring children in state custody. In addition to DCS case
managers, colleagues, supervisors, friends, and acquaintances supplied names of
potential participants.

A dir;ector of a group home, probéti‘on officers with the Knox County Juvenile
Court, DCS juvenile justice case manégers, and a middle séhool guidancel counselor
referred participahts for this study. The indiv‘idual making the referral contacted
parents or guardians initially. Parents agreeing to give permission were asked to sign
the Parent Letter of Permission (see Appendix A). With parent/guardian permission, I
then approached the girls to seek their participation. Initial meetings took place in
schools, at the juvenile court, or at the place of residency (résidential home, group
home or detention center). All girls approached agreed to particibéte, signed Informed
Assent forms (see Appendix B), and interviews were scheduled. The girls interviewed
wanted to tell their stories and seemed to app;eciate my willingness to listen. Many of
them expressed thanks. verbally. No one was paid to participate in th'is‘ study".
Participants received no compensation in any form.

The intérview process. Single interviews were scheduled 4t the discretion of
each participant. Most interviews ‘lasted about one hour. Interviews took place in
locations suggested by and familiar to the participants in an effort to make them as
comfortable as possible. Interviews occurred in participant’s homes, at a pubiic
library, in an office at the Juvenile Court, and in ‘schools. To ensure accuracy and
facilitate interpretatioﬁ, interviews. were ‘audiotapt.e reco.'rdeél and subsequently

transcribed by a hired transcriptionist or me. One of the goals of this project is to
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o 'capture the words of the partrcrpants Th1s can be done only if” the 1nterv1ews are
recorded None of the gnrls objected to- bemg recorded By conductmg the :
| transcnptron myself I had the opportumty to hear the dataa second t1me as well as the -
opportumty to engage in the textual analysrs of the data This 1s one'.way the '

" ‘researcher can become 1mmersed in the data, an 1mportant strategy in performmg

- 1nterpret1ve analy,srs of texts., o

Before durmg, and 1mmed1ately followrng 1nterv1ews notes were, recorded ) 4

(sometrmes in a noteboolg sometlmes wrth a dlctaphone) regardlng personal"

;lmpresslons of the settmg, part1c1pant s appearance and any other items of percerved

“1mport The recordmg of ﬁeld notes facrlltated recall of the c1rcumstances of each

: 1nterv1ew and also alded in prov1d1ng v1sual cues. Connectmg 1nd1vrduals to interview B

content even after a long penod of trme had passed was possrble as a result. -

Usmg the qualltatlve phenomenologlcal 1nterv1ew I can connect vmth the g1rls

I 1nterv1ew The open structure of the 1nterv1ew allows the partlclpant to determrne' -

what she will share when she w111 share 1t and how much she wrll share EachH D

interview’ began w1th the questlon “T ell me about a time when you were vzolent
' .Subsequent questlons were not specxﬁed in advance w1th the 1nterv1ewer posmg

;questlons only to clanfy valldate or summarrze ‘ The partlcrpants gu1de the

'1nterv1ewer through her ﬁeld of experrence We go only where she chooses to go

That is an empowermg expenence for someone accustomed to subservrent behav10r AR

+ asare many of these glrls
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Participants sighed an Informed Assent form prior to participation. They were

asked not to discuss any incident for which juvenile charges were pending. Had

anyone shared an incident that was yet to be dealt with in juvenile court, that portion
of the interview tape would haye been erased and the participant cautioned to discuss
only nonpending incidents. Permission to audiotape the interview was addressed in
the assent form. Participants received a copy of this form and §vere encouraged to
contact me should questions arise later regarding this projéct.

Participants’ parent also signed letters of permissioln. Prior to the interview, in
the initial scheduliﬁg meeting, I stressed to the participants that their participation was
voluntary and at no time would they be asked to proceed if they indicated they wanted
to stop the interview. It was also stressed that should they reconsider their decision
after compléting the interview, they would not be forced to participate. Anyone
wishing to Back out of the study was ensured destruction .of her interview tabe and
transcript.

Confidentiality was promised to participants.. All identifying information was
masked through the use of pseudonyms or rémoved from the transcripts. Each
participapt >was‘ informed verbally and in the assent form that should any crime or
other illegal activify be revealed, I was obligated to report such information to the
authorities. ~ Statements of con_ﬁdentiality (see Appendix C) were signed by all
members of the interprétive research group and by.r the transcriptionist hired to

transcribe the interview tapes.
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Data analysis. The only way to understand the girls’ experience of being
violent is through the phenomenological interview. By asking violent girls to &escribe
being violent, I am able to develop, with their help and with the assistance of an
interpretive research group; a thematic structure thaf captures the meaning, or essence,
of the phenomenon. The importance of being prepared to hear cannot be overstated.
Belenky, Clinchy, Goldberger, and Tarule (1986) urge scholars to work toward an
_ attitude of openness so that we are capgble of being surprised. Belenky et al. describe

ﬂﬁs attitude in Women’s Ways of Knowing:

“We proceeded inductively, opening our ears to the voices and

perspectives of women so that we might begin to hear the unheard and

the ummagmed ” (D 11)

Through careful, rigorous, and: repétitive analysis of the interview transcripts,
as pieces of the body of data and as the whole body of data, a thematic structure for the
meaning of 4“being violent” began to emerge. As discussed and described in Chapter
2, a hermeneutical analysis of the interview texts was conducted. This analysis was an
ongoing process that took place within the interpretive research groﬁp and as an
individual endeavor, in which I categorized, re-read, and studied (Zistened to) the data
outside of the group.

In addition to the interpretive group analysis, described in the. section titled
“Interpretive research group,” I met regularly with Dr. Bob Kronick, chair of my PhD
committee, to discuss and compare transcript interpretation. He attended meetings of

the interpretive research group, as well as on days that I presented data. This system

- of member checking confirmed or denied interprefations taken up by me and fn‘ovided

93



an outsider’g perspective. Dr. Kronick’s interpretations weré not influenced by the
interpretive group and offered yet another means of obtaining rigo.r.‘

Much of the analysis and integration of analysis is conducted alone. My goal
was to describe the phenomenon of being violent from the Southern Appalachian,
adolescent female’s perspective. I repetitively read the transcripts searching for the
themes from which to develop a meaning structure. Each transcript presented specific
‘nuances and meaning units that were also present in many of the remaining transcripts.
It was at this point that I began to recognize several potentiai themes.

After analyzing indiﬁduél tmngcﬁpts, I began the procéss of identifying
cbmmon themes in the experienbé of being violent to be found ac‘ross all participant
transcripts. - This can be desdribed as the hellmeneutical proceés of moving between
and within transcripts, from part, to whole, to part. Preliminary fhemes were
identified. I then searched each transcript for textual support or evidence of each
identified theme. Using a color-coding system of physically marking, or circling, text
units, I worked through eacﬁ tranScript. Each theme was assigned a color. As
statements were found in the text that supported a particular theme, that section of text
was circled in the corresponding color.

For example, one of the themes concerned participants’ assertion “I am a good
girl.” Tﬁe color red was assighed to denote that theme. Each transcript was read
closely in an effort to locate all statements related to that theme. Statements \reﬂecting
participants’ feelings that “I am a good girl” included:

“You know I pray and stuff everyday.”
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. “And I, you know I'ma good person. I don’t like to do that t0
nobody "o

- I really didn’t do anythmg wrong. I did thmgs wrong, but I didn’t
do no crime or anything.”

In-each of the transcripts, those passages were circled in red. This process of
searching and marking continued over all transcripts for each of the identified

preliminary themes. Using a word processing program, I was then able to cut and

paste each participant’s statement(s) 'i'clated to the individual themes into a visual
. summary called a theme worksheet (see ',Appendix D). The summary was divided into .
. B 3

" theme groups. Each theme group was further- divided into sections devotgd to

individual participants. Each participant section contained all the statements found in
her individual interview transcript that supportéd the desi'gnated theme. The resulting

document allowed efﬁ_cienf and comprehensive analysis of all e?identia.ry statements

‘supporting individual themes.

.- With a preliminary thematic structure prepared, I returned to the interpretive

research group‘ for verification. I presented the. preliminary themes and offered

. evidence in the form of participants’ statements—excerpts taken from the transcripts.

Through a discussion of the participants’ experience as discovered through the
transbripts, the group made suggestions, offered insights, and verified the preliminary
impressions that I held.

In the final step of data analysis, a comprehensxve description of the meaning

of. being violent for the Southem Appalachian, adolescent female was developed;
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* based on the experiential life-worlds described in the 10 interviews. Th{e‘structuré of

the experience is presented here both l'ir'lgu'istically‘ and diagrammqtit:ally.‘ "
A The resulting, emergent structure coi;sists of three contextual themes that occur“
against the ’gro'und of self in relation to others— “Who I am in relation to yiolént and

»

nonviolent others.” There are also experiential themes that define the méaning of
being violent for the ten, Southern Appalachian, adoléscent females. The pmicipants
describe the experience of being violent as a response tQ a stimulus’ (perceived

injustice) expressed in the statement “J feel attacked. ” The reactions to this stimulus

(pérceived injustice) are described in the three expen',entiall tﬁemes and occur only

" - when. ‘T feel attacked:” -

“VWten I am violent,. I black out.”
“When I am ‘i').io'l:ent,l I grow bigger/stronger.\”
:“VWte‘n I am violent, I explode like a ball of fire.”
Eéch of these themes occurs agaiﬁst the socio-cultural context bf ‘the
participénts’ sense of self in relé.tidﬂ to violent others. .The self in relation to others -
provides the ground againsi which the contextual and experiential themes exist. The
con'te:&ua.l themes that make up the grpﬁnd repfesentéd by sel} ‘in :;'elaﬁon to others
are: - -
“Tam aéood girl, who can be b@d ”
“I am scared and alone.”

“I amweak.”
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In the existential ground' there are 2 classes of others représented in the life-
world of the violent girl: violent others and nonviolent others. Both classes exist as
part of the ground of self in relation to others. The presencc;, of the violent other
precipitates the violent act and creates a situation in which the participant feels “bad,”
“sca}'ed and along, ” and “weak.”

A complete‘and comprehensive discussion of these findings takes place in
Chapter 4. Also presented is a diagrammatic structure of the Southern Appalachian,
adolescent female’s experience 6f being violent. The chaptler concludes with a
narrative summary of (What it ié like to be violent from the perspective of the Southern

Appalachian, adolescent female.

97



CHAPTER 4

ANALYSIS AND RESULTS

This chapter examines the meaning of being violent; as described by the study
participants. Merleau-Ponty (1962) states “it is a matter of describing, not explaining
or analyzing” (p. viii). While I may refer to analysis of the data, the inter_lt of this
chapter is to describe the essence of the meaning of the phenomena under stﬁdy—the
Southern Appaiachian, adolescent ferhale’s experience of being violent. In this
context, analysis refers to the process used in obtaining that description. The final
analysis included multiple steps and a circuitous path. The procedures have been
described in Chapter 3. Presented here is an examination of the thematic structure of
that meaning.
| From the descriptions given by the participants, themes have emerged and a
thematic structure has been created. First, thé individual components of the structure
are described. The emergent structure is composed of two classes of themes. The first
class of themes emerges against the existential ground and is called confextual themes.
The second class of themes refers to the experience of being violent and is called
experiential themes. The existential ground, the context from which all themes
emerge, is self in relation to others. The essence of being violent, for these girls, is one
made up of an existential ground, the supporting contextual themes, and the
corresponding experiential themes. The resulting structure can be represented

linguistically and diagrammatically. This chapter concludes with a narrative summary
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of what it is like to be violent ﬁ'orﬂ the perspective of the Southern Appalachian,
adolescent female.
The Existential Ground

The existential ground of self in relation to others provides the primary context
against which the themes of the experience of beiné violent become figural. Each
participant described a life-world in which violent experiences are common. Each
participant shared stories of living a life in which violence, abuse, or maltreatrﬁent
exists. A culture of violence permeates the existence of all participants and represents
a prominent subtheme of the experience of being violent. Eight of the girls recount in
explicit detail their experience of “dwelling with violence”—a phrase coined by
Draucker and Madsen (1999)—from an early age. Jana described being victimized
and abused at an early age and being a witness to abuse in her home. Jana pointed out

to me that violence is “a lot more that just physical abuse.” Portions of her interview

include:
P: Violence or violent people lead to a lot more than just violent
Physical abuse.
I So sometimes violence is not physical.  Sometimes it is
something else? ‘

P It’s everything. It’s -mental, it’s physical, it's sexual, it’s
everything. : s ‘ .
(*P=participant, I=interviewer)
Throughout this interview, episodes of being abused or witnessing

‘abuse were shared. Visibly depressed, Jana described her violent life-world in

the following passage:
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Can' you talk to me about a .speczﬁc zncldent that you remember?

. Ps~ Yeah Ihe first time, uh, he ever, ever done anything, I was 4
: 172 years old and I can'remember to the day, you know. He had
been drinking a lot. He was an alcoholic. And ub, he had hit
my mom a couple of times and I had kicked him, you know. And -
he slung me up against this glass. We lived in a trailer and the
glass he slung me up against kinda cracked. And uh, he
proceeded to do awful things, you know, and, kept on and kept
* on. And the only thing that I knew was that my mom was laying
there with a... He had hit her over the head with a big ol’ fifth
of Wild Turkey, that’s what he drunk was Wild Turkey. And a
piece of glass was sticking out of her head and she was bleeding
everywhere. I had her blood on me. He hit me and hit me and
hit me and told me it was for her own good. He, you know, he
uh sexually abused me then. It's when it first started.

- For many of the participants, this experience was common. ‘Details. differ, but

the flavor of the experience remains the samé. Depression affects many of the’

participants, as reported by them. Even for the girls who do not discuss episodes of

_ being victims of abuse, episodes of witnessing abuse are consistent . through 'all
interviews It should be noted that this differential regarding the' locus of the"violence

seems to be spec1ﬁc to race. None of the Afncan Amencan part1c1pants shared stones

of chlldhood victimization (some alluded to abuse but d1d not detail abuse) although, |

they did detail being witness to v101ence, both in the home and in the commumty. All

Caucasian participants told stories of being abused by family members or ﬁ‘iends. o

They described suffering all forms of abuse%physical, mental, and sexual—for long

periods of time. It is also interesting to note that there is.seldoma single abuser in the -

lives of these girls. Not only do they suffer prolonged, persisteht abuse, but also they - »
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are victimized by fathers/stepfathgrs, mothers/stepmothefs, mothér’s boyfriends,
grandmothérs, brothers, cousins, ﬁncles, and friends. The extent to which these girls
are abused is bound;ess and vast.

Throughout all participaiﬁ intewiéws, the experience of being violent was
described only in terms of “Who I am” or “Who I become” as that relates to the others
in the participant’s life. The others could be described as violent, nonviolent, or
invisible. In all situations, paﬁicipants‘ experience themselves as scared/alone and
weak. They experience themselves as being good ina life;world of nonviolent others
and experience themselves as being bad in a life-world of ﬁolent others. Panicipan.ts
spoke about early, frequent, and persistent episqdes of abuse at the hands of a violent
other. The described self existed in relation to lviolem‘ others or nonviolent others.
During this nonviolent phase, the self .is at-risk. “Who I am” is someone who is good,
scared/alone, and weak. She feels vulnerable to the threat of attack. Should the
attack be realized, the girl who .is gobd, scared/alone, and weak will be a victim. Jack
(1999), in her study of 60 aggressive women, determined that an aggressive, violent
self is created “to protect the c_é.ring, vulnerable self that has been betrayed” or
attaéked (p. 165). The contextual themes discussed below define “Who I am” in this
phase of experience.

| Contextual Themes

Over the course of this study, one theme above all others was expressed over

and over again. In defining “Who I am,” participants told me in various ways that in

»” 4

the absence of violent others, they are “good girls,” “girls who are scared/alone,”
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and “weak girls.” The “I am a good girl” theme emerged most frequently and was
voiced most indignantly. Recognizing that they are good gir71~s doing “bad things”—

according to several participants—I was struck by the paradox represented by their

statements. They shared stories and testimonies to their “goodness,” sometimes only |

seconds before or after describing beating someone so badly that the other person was
“bloody and shaking.” The following transcript excerpts show some of the ways

participants defined themselves as being good:

“I am a good girl”

“I was a honor roll student, I** honors, 2" honors, made A’s and B'’s,
didn’t make no D’s or F's on my report card. Was just a good child, a
good child having a good child life.”

“dnd I, you know, I'm a good person. I don’t like to do that to
nobody.” ‘

“So I try to stay home a lot and be nice and respect people cause I
want to be respected.” ,

The other supporting themes of “I am scared/alone” and “I am weak” also
exist against the ground of Who I am in relation to others. Both of these themes occur
regardless of the o?her present. The girls experience being scared/alone and weak
when in the presence of violent and nonviolent others. The feeiings do not change.
They are constant. Supporting evidentiary statements from the transcripts include:

“I am scared and alone” -
- “I don’t know, cause I don't never be éround I be scared. They end
up saying I said it. Some people don’t talk to the police because they

be scared too. They don’t want to go to court and stuff. When people
get out of jail, they going to be looking for you.”
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“1 just close my eyes and tell the Lord, “Please don’t let no bullet come
through the window”. My mom will be in bed and she don’t even hear
it. I'll be in bed too, but it just wakes me up. Like one day, my auntie
was having a party. They was shooting. I was praising the Lord that
nobody would shoot my momma or shoot nobody that was at the party.
Cause it’s like a yellow house up there. And they be having a party up
there. And they be outside too. And they can have a drive-by quick.”

“I felt like I was not wanted. I felt pretty bad.”

‘1 just wanted a momma and a daddy. You know, I didn’t want nothing
else. And sometimes, you know, I would think well maybe he could be
this way (crying softly). You know, I think maybe he could be this way.
It never would happen.”

“I am weak”

“1 don’t really think I've changed I guess. I guess I still see the little
kid in me, you know. That little hurt kid or whatever, you know.”

“They’ll make fun of me and stuff. And I'll try and get them back.”

“I cried all the time. Sometimes I would scream out at him and tell him
to leave my mom alone and my brother was never really around. I
mean I think he touched my brother too you know, so my brother stayed
gone all the time. So it was really just me and my mom there, and
we 're just two girls, and he’s way bigger than us, so.”

“As long as he'’s still alive I'm going to be worried. I mean, and he got
put in jail like a month or something for molesting some other kid.”

“After about the thing I told you my dad beating me up and stuff, well,
whenever I get in trouble, I say don’t tell my daddy cause I'm afraid

he’ll beat me up. I only said it cause I'm afraid he’ll beat me up. I

mean, he really didn’t abuse me or anything, but he beat me up a

couple of times. I mean, where I had bruises and stuff.”

These are the girls’ feelings no matter who is present—violent or nonviolent

other. The experience of being good transforms when the violent other appears. This

presence is perceived as an attack. The good, scared/alone, and weak girl becomes the
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bad, scared/alone, and weak girl who reacts to the situation in which she finds herself.
In a study of women “dwelling with ﬁolence,” Draucker and Madsen (1999) found
similar- experiences and feelings. They studied women’s experiences of sexual
violence. Like the girls in this étudy, abuse was a salient aspect of their lives, even at

times when they themselves were not experiencing overt violence. As a result, the

women in Draucker and Madsen’s study describe ways of “being-in-the-world when

their immediate life-worlds pose a threat to their well-being” (1999, p.330). Draucker
and Madsen describe a theme of living-in-exile—very similar to the girls’ descriptions
of being scared/alone and weak. Like Rena and other participants in this study, the
adult women describe being mistreated as children, being banished from their families,
and being sent away. Both groups of participants shared stories of being outcasts.
Being outcast or being disconnected is a subtheme in the experience of being violent.
In Rena’s story, she says:

“Well, my dad made fun of me being overweight and me being this and

me being that. He actually made fun of me. My mom, I don’t know,

she’s so mixed up it’s pathetic. My grandma... My stepmom has said a

bunch of things to hurt me too. I'd go to school so hurt, I mean. It

would hurt me, I mean, and people would say at school, “Oh Rena’s

this and Rena’s that wuwuwuwu. I was like the outcast. I felt like, 1

Jeel like I'm a outcast. A lot of times, in my, I've actually had a

teacher, I've gotten so mad in class. A lot of times, I've gotten mad, 1

thought people were staring at me. ...I've gotten the wrong impression

on people a lot of times. Because I’'m so used to being made fun of.”

The pain experienced by the study part1c1pants is clearly evident in their

_stories.  From being good, scared/alone, and weak, these girls describe a

transformation that takes place when they feel attacked or threatened. In that situation,
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it‘ is no longer poséible for them to: fetain their goo&éss. :They feel forced tovrespond
in .ei “bad wa&.” In ’adcﬁtion to asséﬁiohs of goodness, the participants decried “Why
me?” The girls seemed to be asking themselves (and me) “How can a good girl
behave in ways that are so bad?” and “Why have 'bad things~ happened to me when I
am a good girl?” ”These feelings of confusion produce a sense of disequilibrium
regarding participaﬁfs’ sense of self, or identity. Examplés from the transcript that

illustrate the experience of being bad follow and show the resulting disequilibrium:

[

I am a good girl, who can be bad”

“People know me at the sheriff’s department and they never arrested
me. I've never been arrested. Only 2 times they came out to my house,
not the sheriff’s department, but the police department. One time was
to talk to me. To get me calmed down. One time was to take me to the
hospital because, to the emergency room because I, I tried to kill
myself. Ipulled a knife on myself. Cause things were getting so bad.”

“I mean cause I've dealt with it a lot of times and got myself in trouble
cause I've gotten in fights with them. I have beat up a couple of people.
I mean, scratched ‘em. ‘I had long fingernails at one time and I
scratched one boy. Usually it’s big boys that I do the fights with. And I
usually win the fight, in all honesty. Cause I'm very violent and stuff.”

“Cause I had done the bad thing. Iwas supposed to go to juvenile and
stuff but it was self defense, even though she had brass knuckles and

Stuﬂ »”

. “When I woke up she was laying in the corner bloody and just shaking
and had to go to the hospital.”

These sentiments hold true only when the violent other is present. In the
presence of violent others, the good girl is forced to become the bad girl. She is

vulnerable (good, scared/alone and weak), feels attacked, and reacts to the situation

" instinctively. The only way she can cope with the threat of attack is to become dad.




She remains scared/alone and weark, .hut in the context of be‘ing bad she can survive'

Survival consists of protectmg herself. One part1c1pant ﬁ'om Jack’s (1999) research

speaks of herself asa ﬁghter and a survrvor “Flghtmg back” is a tool of surv1va1 ina -

vworld filled with violence. This is equally true for the girls in this stud.‘y. They tell -

stones of fighting back, but only in response to perceived 1n_]ustlce and as a means of
self-protectron
Protection is the second theme identified by Draucker and Madsen in their

work with adult women who were victims of sexual v101ence-—they use the phrase

sparlng and preservmg Draucker and Madsen s partwrpants speak of “protectmg that

 which is essential to their nature and ensuring that some part of themselves was spared
from the violence around them” (1999, p.331). This theme 1s similar to the feelings
expressed by the adolescents as they described feeling‘ attacked and the need to-protect
themselves, the1r relatlonshlps or their reputatlons Sara spoke frequently of needing
to protect herself. She shared the followmg
“Well, I did get in another fight before because this girl, she came up
to me andwas like yelling at me and everything else. I got to fight her.
And that was just like whoa, yeah, whatever. Go ahead and yell at me. .
I don’t care. And I was walking off and as I was walking off she came .
. up behind -me and grabbed my hair, and then I was like uh-uh. And I
turned around and I started hitting her in the face and fighting back,
so. Thatwas at school too. I've always tried to fight back. I like to be
able to know I can protect myself
I Do you often have to protect yourself?
p: Not really.

I: When do yoﬁ Jeel like you need to protect yourself?
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P: Like in situations like when I'm fighting. I mean I wouldn’t use
weapons or anything. Just myself, I mean, because I don’t, I
mean, think I should have to, you know, really hurt somebody.
But I mean just hurt them to let them know to leave me alone,
you know. But I mean, I don’t know.

“Because she’s never there for me now. So I pretty much had to take
care of myself, and I just want to be able to protect myself now because
"I couldn’t then you know. From, I don’t know.”

Portia described a time that she protected her reputation by fighting
back when someone “disrespected” her. She told me:

“Dude, like um, when I've had fights at like in my neighborhood and

. stuff, like somebody disrespected me or something, said something to
make me really angry, 1'd get mad and hit them or something like
that.”

She continues to describe a recent episode in which she felt her rights had been
violated by the female staff of the treatment center. Portia perceives an injustice and
strikes out in an effort to restore justice.

“Yeah, um, it was just this Sunday, I was in here and um what it was,
“was I was talking and well I had got my level dropped and staff was
telling me about getting my level dropped and I was so mad because it
was like two hours before my visit and I hadn't seen my Momma like
you know what I'm saying, like three weeks, two to three weeks, or
-whatever. And I had worked really hard to get on Level 1-you know to - -
get off set-down or whatever and get on Level 1 so I could see her.
...And, ‘uh, one of the staff, like the supervisor for the weekend or
‘whatever she tried to come and take my hands and put my hands
_behind my “back and stuff. I guess -it’s called restraining me or
Whatever. But, I always thought that they couldn’t restrain you unless
you were like fighting with somebody else or you, you know, started
.~ - fighting with them or something. You know what I'm saying? So that’s
. why I started, you know, like kind of resisting to put my hands behind
. ~my back. Anyway, so when she done thdi or whatever, you know I was
- .kind.'of resisting, you know, ‘to put'my hands behind my back or-
" whatever, and then, next thing you know, uh, like, about three different
women staff just came over and they all were on me and I was like
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pushing them off me and stuff and moving their hands off me and stuff.
And then at one time, the supervisor, she tried to take my, she tried to
push me up against the wall, and I guess hold me there. But, you know
what I'm saying, it's kind of hard and like in between that, I don't
-know, how it was a mistake, but she claims that it was a mistake, I
don’t believe it was, but she took the back of my head and she just
slammed it into the wall, and I had like hit my head on the corner of the
door and got this big old knot or whatever. And then after that, I just
turned around and I popped her dead in her mouth, I hit her with my
Jist as hard as I could in her mouth and she just, everything just
stopped, and she just fell to the ground and started crying. ... Well then,
uh, she gets up off the ground and comes back over there and tries to
restrain me again. You know, like she didn't get enough or whatever.
And I'was like, you better get off me or I'll pop you in the mouth again.
.~ You know what I'm saying, whatever whatever. And, she didn’t, she
. Just, you know, just kept trying to put her hands on me or whatever.
- And the next thing you kriow, this male staff, he come over and he goes,
slams me on the ground, so I got restrained and I got like this big .
«carpet burn on my face so whatever. ...That'’s basically what, what

' happened ”
| Other stones 6f pi'oteetion include accounts of fighting to protect a relationship

with a boyfriend, fighting back when physically attacked; and fighting to pre\tent

humiliation It is clear when reading the participants’ stories that they simply react to-

'the attacks of the violent other in an effort to protect themselves They do not choose

<to fight. They feel they have no ch01ce The expenentlal themes that emerge in the

eplsode of being violent are descrlbed in the next section. .

Experlentlal Theme

In the episode of bein‘g» v1olent the partlclpants descnbe “Who I become.” The -

“Who I become” is the same as “Who I am” with some minor deviatioris The
existential ground of self in relatzon 10 others continues to exist for the v101ent girl.

When an attack is percelved there is only one other represented—a violent other—the
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nonviolent other has no place in the moment of violence. All that occurs, occurs
against the ground of self in relation to a violent other. In the violent life-world, the
participant experiences herself as scared/alone, weak, and wanting to be good, but
knowing that “If T am good, I will be destroyed (by the violent other), so I am going to
be bad.” Stated from the perspective of a participant—"“Being bad is not who I really
am, I disconnect (or black out) in order to cope with who I have become.”

The “Who I become” is someone who blacks out, explodes, and grows bigger
and stronger. In this experience, the participants spoke of themselves in a remarkably
physical manner. They describe several disconnections that take place in the moment
of being violent. Disconnection may be the common thread running through the lives
of all the participants. Disconnection is related to the destructive aggression exhibited
by girls participating in this study.

“Destructive aggression arises out of the psychological pain of
disconnection from others. Such aggression seeks to alter painful
Jfeelings and bridge separateness by affecting those from whom a
person feels disconnected. Hurting those who are perceived to have
caused the painful feelings is also an attempt to gain some sense of
control when one feels powerless. In women'’s accounts, their harmful
aggression derives from loss, the threat of separation, shame, obstacles
1o fulfillment of goals, or other dangers to their self-concepts” (Jack,

1999, p.156).

The disconnection between the good girl and the bad girl illustrates the

difficulty th‘esg gifls have in accepting who they becomie. Returning to the early years

of childhood, several of the participants reported feelings of family disconnection.

“But they’ll say ‘Oh Rena, she’s rllothing b&t the devil.’ And that has
hurt me so bad (crying). I mean, it’s actually made me hate myself.
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M}’ famzly has actually feed a bunch of stuff 1nto me to actually make
me hate myself Itwas awful you know.” :

“The woman I loved and thought she apparently cared about me could
care less (long pause soft cryzng) :

“And I just started getting more depressed and everythzng because I
mean, I've never had a chance to get close to my mom and she never
listens to anything I have to say. And every time I try to talk to her
about something or tell her what's going on in my life she just yells at
.me about something or starts bitching at me or something, and then
she’s always like you only hibernate in your room and come out when
Yyou need something or want something, duh, duh, duh, duh. And it’s
- just like what’s the point of. even tryzng 10 talk 10 her or get close.to
~ her.” . "

,Then later, during the school years the girls describe peer disconnections.

“T'dgoto school so hurt Imean. Itwould hurt me I mean, and people
‘ would say at school “Oh Rena’s this.and Rena’s that wuwuwuwu. 1.
was like the outcast. I felt like, I feel like I'm a outcast.”

“I don’t have much friends because of that, and I don’t like friends
either. Idon’t, I mean it’s sad, but I don’t. I have never had a friend in
my life. Besides my Momma, or like Jamily members, but not nobody
that’s not my blood has really ever been my friend And when I'm at

" home, I don’t even hang with females or anything. I hate females. I

hate all females.”
“I mean, there ’s people I talk to that I need, or whatever, but there’s no
" special person like I can. oou]d say I almost love. You know what I'm
- saying? And I think that someone would have to care about a person
and love a person in.order to be their friend. And half of my
associates, I don’t care about. You know what I'm saying?” '
There is also af disconnection between body and mind. " This could be described-
as an integration of all the expenentlal themes When these themes are taken in

totallty—I black out, T explode and I grow blgger/stronger—the body becomes the

ﬁgural unit. Each of these themes descnbes a bodlly reaction to the threat of being
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https://close.to

, attéckéd and subsequently of i)eing violent. In the moment of being violenf, ‘there is .

” [43

. no.conscious thought or awareness. There is -only jumpmg, crushing,” “hitting,”

” <

“beating,” “klckmg, scrétching,” and “popping.”

In describing the experience of being ‘violeht, the participants agree that after
they recognize or perceive an attack, they black out. Participants described blackin'g“
out as a.susp'ension of awareness. The suspension can be complete or sporadic. One
participant reported that she “blinks in” and out of conscious awareness. She sees
nothing but blackness and then “blinks in” and can see what is happening. Participarllts~
have also described this sensation as “blocking out.” Sara said that she has “blocked
out most of the things that happened to (her).” Other phrases used to signify black out
include “everythfng just stops,” “I couldn’t feel nothing,” “the lights start flickering,”
and “I lose everything. I had stuff blocking my mind.” Portia spent most of her
interview time telling me about the black outs she experiences when she ﬁghts

i black out”

I: What was it like when you blacked out?

P: I'was Jjust blacking out. I could see but I, it would be all black
Jor a minute. Then I could blink my eyes and then I could
probably see for a minute, but I'd still be fighting. I couldn’t

stop fighting. Then I black out, I couldn’t see for a minute
“again. [ still feel myself fighting and jumping on top of this girl.
-, My whole body was jumping on top of this girl and crushing her
- skull and head and stuff and then I blinked in one time and I
Seen she was on the floor in the corner bleeding and shaking.

Then that’s when I stopped myself I could stop myself and
- backed up off of her.
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Blacking out corresponds to the contextual theme of good/bad. In the moment
of violence, the participant becomes someone who can be bad. Being bad is
antithetical to whom she perceives herself to be—“7 am a good girl.” By blacking out
in the moment that she is being bad, she can preserve her good identity or sense of
self. This is another way to self-protect or preserve what is valued. There is a loss of
control in a physical altercation; a sense of losing one’s self, and a loss of awareness.
Blackingv‘out may be a means of coping with loss—an experience with which these
girls are all too familiar.

In addition to blacking out, the participants “explode like a ball of fire.”
Particibants described exploding as losing control and having no power to contain
built up anger. Sherita told of a time in 6" grade when a bully tried to push her down
and was warned to “please quit pushing me.” When the bully refused to stop pushing,
Sherita grabbed her by the hair and “started beating her up.” Sherita describes how
she felt: |

“I explode”

“Most of the time I just stop, I just stop and then walk away. But

sometimes niy temper just, you know, it just gets where I cannot control

- myself. And sometimes when it's something like that I just walk away

Jrom most of it. But sometimes I just can't. I can’t walk away
sometimes.”

Selena’s experience is a sﬁnilar one to Sherita’s, except Selena talked of a slow
buildup before the explosion. She gave this description of what it is like to explode:
“I don'’t start nothing with nobody, but if somebody starts something

with me then I just be sitting there; and I be thinking, and I just be
‘thinking, then all of a sudden I start getting heated and all sorts of
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things be crossing my mind then the next thing you know I might be
‘walking up towards a girl and just “Boom” knock her out.”

Krista told -of feelmg like a “big ball of fire” when she released her anger
mstead of choosing to h1de her feelings:

“Cause I mean if I'm hiding my Jeelings, I'm not getting them out of

me, right? And if they’re-in me, then they’re just not, theyre just

. progressing, or like you know, what’d they say, revolvement or so like a

big ball of fire or whatever. And it’s like, if you are very angry and you

_don’t have nothing but anger inside of you and it just keeps building

up, then what do you think's going to come out to the other person?

Nothing but anger, right? And that's how it is.”

The theme of exploszon is related to the contextual theme of scared/alone. The
act of explodmg prevents me (pa.rtrcrpants) from feelmg scared and alone—at least for
'the moment that I .am in the episode of bemg violent. The act of exploding only
happens in the presence of the violent other (I am no longer alone). When participants-
explode others perceive them as being anything but scared. In the explosive moment
of the violence, they are fearless.

The explosion is precipitated by suppression of anger or feelings. Several of
the participants talked about hiding their feelings to avoid confrontation or of allowing
anger to build up over a long period of time. Campbell (as cited in Jack, 1999)
characterizes anger suppression in this way: “The most remarkable thing about the
socialization of aggression in girls is its absence. Girls do not learn the right way to
express aggression; they simply . leam not to express it” (p. 62). Espeeially for the girls

who grow up in volatile homes, it is 1mportant to avoid disrupting the peace. The

culture of violence supports the family message that. anger is dangerous and better
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repressed. In this culture, there are no models for positive ways to bring anger into a
relationship in order to resolve disagreements or restore closeness (Jack, 1999).
Another reason g1r1s may suppress their aggression or feelings of anger was
described by Jack (1999) as a desire to be different ﬁom past abusers. This was
especially true for Jana in this study. |
“dnd I got really, really upset. And we kept on and kept on at each

' other. My mom is, well, I'd called her a bitch. And my mom
backhanded me. She slapped me. I grabbed her by her shirt and I .

raised my hand at her. And she looked at me and said “Are you going
to be like your father now?” I just let go and walked away. That’s
when I first realized that I was getting to be like him. You know it just,
it scared, it scared the hell out of me. I didn’t know, you know, I was
like God amighty, I'm going to grow up to be like him.”
The ﬁnal experiential theme is that of .I grow bzgger and stronger ” whenI
 feel attacked. The correspondxng contextual theme is “T am weak.”" In growrng
bigger and stronger, the vulnerable g1r1 does not feel weak any longer In the epxsode
of bemg violent, the part1c1pants were able to describe feelings of being larger than
they"really are. Rena telis of ﬁghting ‘bigger boys and of “u’suéﬂy winning; in all
honesty.” Knsta descnbes the strength that she ﬁnds in’ praylng “Lord please don’t
-let no bullet come through my window.” Portia recounts taking on three women staff
and of being subdued only when the male staff intervenes. Sara, a very petite young
‘woman, snid:

“I grow bigger/stronger”

T didn’t know I could be so mean, I don 't know It was just like whoa.
I feel like big, like whew!” -

Sherita’s description includes references to both size and strength.
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“1 still feel myself fighting and jumping on top of this girl. My whole body
was jumping on top of this girl and crushing her skull and head and stuff...1
was jumping on her with my whole body. I used to be big. I used to weigh
220-225. Iwas young. Iwas about 14, 13. She was pretty big, too. She was
pretty good size.” '

Being bigger and stronger allows the participants to fuel an anger of despair, a
distinction made by Bowlby (as cited in Jack, 1999), that often arises from “a feeling
of being powerless\ or when h;)stility over separation has replaced the boﬂds of
attachment” (p. 159). The aggression of despair serves to make a connection that is not
possible in the context of a positi'vle relationship: The study pﬁrticipants use their size
and strength to make badiy neéded connections. Unfortunately, these are destructive
connections and, to the particib'ants, destructive connections are better than no
connection at all. |

The experiential themes discussed make up the structural framework ;)f ‘the
. meaning of being violent for the Southemn Appalacﬁian, a&olescent' females

participating in this study. Figure 6 depicts this meaning structure diagrammatically.
This diagram represents one possible configuration of the meaning of this experience.
The violent girl experiences herself against the ground of others. The ground
of others is divided into those who are violent in this wbrld and those who are
nonviolent in this world. Regardiess of the others present, the violent girl experiences
. herself as having these characteristics:

“I am a good girl, who can be bad.”

“I am scared and alone.”
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“T amweak.”

The episode of anger emerges against a ground of “Who I am” which is
configured against the violent and nonviolent o;chers in her world. In either case, the
participant experiences herself as scared and alone and weak. In the presence of the
violent other, she experiences herself as bad rather than good. 1In the presence of the
violent other, she perceives herself as bad, scared and alone, and weak. As a result of
feeling bad, scared and alone, and weak she believes she is vulnerable and feels
attacked.

In the episode of violence, the ground remains unchanged—“Who I am in
relation to violent or nonviolent others.” For the participant, the violent other is
perceived as a threat and the nonviolent other no longe;r exists in this situation. The
girl who is violent becomes violent if and only if a threat of being attacked by a violent
other exists. Others in the world who are perceived as nonviolent do not pose a threat
and disappear from the cc;nscious awareness of the participant in the moment of the
violent episode. The violent girl experiences herself as bad, scared and alone, and
weak (vulnerable). She responds by blacking out, exploding, and growing bigger and
stronger. In the moment of being violent, she blacks out. Possibly initiated by the
refusal to accept being bad.  She explodes like a ball of fire. In the explosion, there is
no fear and loneliness (scared and alone). .Finally, she grows bigger and stronger and
is no longer experiences herself as weak. This reaction is justified because the violent

girl feels vulnerable and under attack.
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This is the thematic structure for the meaning of being violent for the ten,‘
Southern Appalachian, adolescent females participating in this study. The meaning of
this experience appears as an episode emerging against a ground, supported by
contextual themes, and the corresponding experiential themes. Exploriﬁg girls’ lived
experiences of violence sheds light on a rarely studied phenomenon. By asking girls
to describe this experience, a description of what it is like for them in the moment of
being violent has been obtained. The subjective description from the perspective of
the experiencer has yielded some valuable information. These findings will be

discussed and implications explofed in the final chapter, Chapter 5.
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CHAPTER 5

DISCUSSION

The primary purpose of this study was to obtain a description of Southerﬁ
Appalachian, a&olescent females’ experience (;f being .violent in terms of the
experiences that stbod out for them. Ten girls, 12-18 years of age, described their d
experiences of this event in én in-depth, open-ended, unstrﬁctured interview.
Interviews were transc;ribed and these transcripﬁohs served as the primary source of
data. Analysis revealed the following contextﬁ;l themes that exist against a ground of
self in relation to others.' | |

“I am a good girl, who can be qu. ”
“I am scared and alone.”
“l am weak.”
The following experiential themes were revealed in additidn to the contextual

themes:

‘fWhen‘ ITam violgnt, I black out.”
“When I am violent, I grow bz‘éger/stronger. ”
“When I am violen; I explode like a ball of fire.” |
Taken in totality, the contextual and experiehtial themes comprise the rheaning
units V(‘)f the phenomenon under study.. The discussion of results produced by this

stﬁdy will proceed as follows: First, the findings will be reviewed in terms of their
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| relationships to previous research.. Secbnd-: 'events that stood out to nie over the course
- of th1s pro_]ect are discussed and the procedure used for this study is evaluated with
attention to its strengths a.nd llmitations Frnally, practical applications of the current
ﬁndmgs as they relate to- education'and Juvemle Justlce and suggestions for further
research will be discussed. |

Literatu re Revisited '

~Itis most satrsfyrng to me, as this study comes toa close to realize the integral
role played by the socrologlcal theorists discussed in Chapter’ 2—Cooley, Mead
Thomas, Blumer, Lemert, -Goffman, Becker, Parsons, Durkheim, and Merton.” Many ’:
of the points raised in the discussion of syrnbolic interactionism,- labeling, and
fuhctionalism are reified by the participants’ descriptions.of their errperien'_ces. The
irnportance of the sociological concepts represented by the theories cannot be
overstated. In the life-world ofthe violent girl, reality is vsocially constructed by the -
“good” self and a threatening other.

Symbolic interactionism. Participants ﬁ_'equentlv described the roles 'they
played based on their perceptions of others’ expectations. In many interviews, the .
participants tell about times when injustice is perceived and they respond ‘or react to
‘this injustice with physical violence. In the culture of violence where they dwell, this
response is expected. They act bad when they are attacked because their social group
expects that, The symbolic interaction that occurs in a violent altercation involves
interpretation of the actions or remarks of the other and.“deﬁnition, or conveYing

indications to ano.therl person as to how he is to act” (Blumer, 1966, pp. 537-538).
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Cooley deﬁnes the publlc self (the bad self respondlng to a percelved attack) as the

self reﬂected back to us by those 1nd1v1dua1s with whom we 1nteract, or as the ‘looklng,.

glass self >
Blumer 's three premlses of symbohc 1nteractlon were also supported by the

particrpants expenentlal descnptlons.

1. Humans act toward thzngs on the baszs of the meanzngs that the thzngs :

have for them.

Violent girls respond to perceived attacks based on the meaning that atfack has
for them. Theyjdetail the importance of self-protection in situations where they feel
' vnlnerable, .or .attacketl. It is essential for them to protect themselves,' their
family/friends, or their belongings in threatening situations.” The response to such
attacks is based on the meaning they attach to the experience of being attacked.

2. Meanihgs derive out of social interaction. .

’l‘he meaning of the experience of being)»violent only becomes figural in the
context of a social interaction. Without the vt'olent other, there is no’ threat, no
response no- 1nteractlon, and no meaning constructed. The act of violence does not

occur in the absence of social interaction (or others)

3. These meanings are handled in an znterpretative Dprocess used by the
person in dealing with the things that are encoum‘ered.

From the perspective of the violent girl, a meaning is interpreted— “I feel

attacked.” A threat is perceived, or interpreted, within the context of a social

- interaction with a violent other. The meaning constructed results from the
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interpretative orocess used by participants in their attempts to deal with the threats
they encounter. ..

' Labeling theory. Many of the labeling concepts directly apply to the violent
girl’s deecﬁotion of her life-world. The' oarticipants report Llabeling others as
threatening or not threatening and behaving accordrngiy. If an other is defined or
labeled as a threat (a violent other), then participants feel forcedl to respond w1th
violence as a means of self-protection.

"The pe.rticipants also report the traumas of stigmatization, as described by
Goﬁ‘man (1963)-' They have been stigmatized, or labeled, as bad girls hy agents and
agencies of social control. Other labels inchrde delinquent, violent female offender,
oppositional/;ieﬂant disordered individual, and criminal. The meening of those labels
is based on the perspective of the social order constructing the label. The ’conforming .
members of society—those who hold power, prestrge or privilege and represent moral
socrety—determme whrch nohconformmg members of socrety w111 receive labels. To
the mamstream culture the participants’ behaviors and reactrons to percerved threat
are mdeed deviant; however in the life-world of the violent girl the reactlon to threat
is the norm—not devrant at all The labels they recelve mﬂuence their construction of
identity as well as the1r _perceptions of others. For many of these girls, devrance
becomes a sallent component of their personal 1dent1ty and results in role engulfment
(1959, 1974), -
~ An interesting side note to labeling t‘heory‘ig Kelly’s (1955) Personal Cohstruct

Theory and the assertion that ‘peoplercor_ls,truct their world by labeling and defining
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themselves. To what extent have the study participants labeled themselves? They talk |

about the good girl and the bad girl identities they hold, but can we be certain that
these are labels applied by others? The possibility that the girls label themselves and
simply portray the self-labeling construct is an intriguing idea worthy of further study.
Functionalism. Merton’s premise regarding social disequilibrium -as a result
of frustration or strain seems especially appropriate in the context represented by the
participants’ life-world.k Merton’s theory of anomie presents a social structure that
“exerts definite p;essure' upon certain persons in the society t(; engage in
nonconformist rather than coxif(_)rmist qondl;ét”‘ (Merton, 1938,k p-672). As long as
equilibrium exists between the two phases of social structure—culturally defined goals
and acceptable modes of achiéving these -goals—strain is not experienced by
individuals. Merton describes the thedry of anomie and opportunity structures as a
complimentary theory to Sutherland’s theory of differential association—individuals
learn deviant behavior by associating with deviants (Merton, 1997). Anomie theory
does not address the social mechanisms for transmitting patterns of behavior as does
lSutherla'nd’s theory. Merton’s theory of anomie holds that “rates of various types of
deviant behavior are high in a society where the culture places a high premium on
economic success and upward mobility for all its m;mbers, although large numbers of
people located in the lower reachés of the social structure have severely limited access
to legitimate resources for achieving those culturally induced or reinforced goals”
(Merton, 1997, p.519). Merton’s description of society is illustrated by the

proliferation of the “American Dream” mindset. Violent girls exist in a culture of
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violenee that is seeped in dysfunctional social interactions. Culturally defined goals
are presented to violent girls, but the legitimate means for achieving such goals do not
exist. In schools too large, girls without legltlmate means are taunted by the 1ntens1ty
of the soc1etal goals—desngner clothmg, the ‘right’ haircut, mamcured nails, expensive
cars. Even behavior has been culturally defined with soc1ally accepted responses to
conﬂlct being dictated by the norm. The girls participating in this study lack
appropriate models of behav10r and become nonconformists through no fault of their
own. For some of the girls, this experience was identified and resulted in feelings of
', pain and embarrassment.

Jana, Sara, Krista, and Rena dreamed of idyllic, middle-class lifestyles, with
lots of friends, 2 happy fam1ly, a safe neighborhood, and opportumtles to part1c1pate in
the band or the cheerleading squad. Jana said: | »

“You know, I used to dream everythzngl wanted Still sometimes today (I

dream). I just wanted a momma and a daddy. You know I didn’t want

.nothing else.. And sometimes, you know, I would think well maybe he

could be this way (crying softh). You know I think maybe he could be

this way It never would happen.” ' :

‘ Sara had smular feelmgs
- T Just sit there and I think about stuff Like thzngs that have happened to
. me and I just wonder about thmgs and wish that my life was different. See

nobody in the house,- nobody has been through anythzng I've been
- through, so they don’t understanci ” ‘ :

The 1ncons1stenc1es between socletal condltlons and opportumtles for growth
- are ev1dent In a dysfunctlonal famlly, ‘momma and daddy” may not be capable of

‘ prov1d1ng the stable nurtunng home life so des1red by the partwlpants 1n this study
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Many of the societal goals—nice home, wealth, fancy cﬁs ahd clothing, cominunity
4involvement—are not within the realm of possibilities. The frustration experienced by
the participants creates strain and fdrces- them to respond with various forms of
deviance. Thé study participants repi'esent Mertoﬁ’s levels of Innovation or Rebellion.

The Innovators cling to and accept societal goals, but have no means of
obtaining them. The Rebellion stage signifies a rejection of society’s entire format
and an active desire to replace it. Some of thé pérti‘cipants rejected society’s goal
statements and substituted a series of new goals and standards related to tﬁe context
from which they exist, the culture of violence. (Refer to Table 2, p. 42.)

The sociological theories of deviance provide important doctrines supporting
the conclusions of this study. This confirmation was expected, but not to the extent
discovered. Moving from the sociological theories of deviance to the classical and
contemporary theories of female deliﬁqpency, several important theorists will be
revisited.

Classical theorists. Wﬁile Lombroso (1895) and Pollack (1950) bring
important perspectives to this topic, it is the work of W. I. Thomas that I wish to
focus on in this section. Thomas ‘(1928) recognized the importance of social

factors in the development of deviant behavior. In The Unadjusted Girl (1928),

Thomas called attention' to aspects of female delinquency that had not been
discussed before. This work pointed out “two major themes: 1. Through early

intervention girls could be saved, particularly from their sexuality and 2. During
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that t1me nearly aJl female dellnquency was an expresslon of sexual problems

: ' (Chesney-Llnd & Sheldon, 1998 p 76)
Thomas ﬁthher states that the deﬁmtlon of young women as sexual property is
culturally deterrmned |
- “The role whlch a g1rl is expected to play in llfe is indicated to her by her
' family in a series of aesthetlc-moral definitions of the situation. Civilized
"~ societies have endowed the. ‘young girl “with a character of social
sacredness. ‘She is the subject of far-gomg idealization. Virginity’ and
. punty have ana]most magrcal valu (Thomas 1928, p 98)
o Thomas also contnbutes four motlvators or w1shes of behav10r that seem. to
’apply to the s1tuatlon descr1bed by study partrcrpants The four human w1shes are the ‘
. 'desrre for secunty, the deslre for response the des1re for recogmtron, and the des1re for
_new expenences Each of the partlcrpants yearns for secunty (1n the home at school e

’m relatlonshlps) response (meanmgful connectlons w1th peers and loved ones)

E _‘recogmtlon (‘Recogmze that I am good——so I dont have to be bad ”) and new

) expenences (“WHY DOES I-IE DO IT‘7 Why does he do it?- Why does he have to get.'

B v101ent w1th me anyway? [crymg]”)
ere Merton J theory of anomre devrance occurs when the soc1etal normvls,‘*-' N
o 1gnored Socrety regulates the manner- in Wthh the desrres or w1shes can be met.
Wrthout acceptable models of behav10r the g1r1s partrclpatmg in. th1s study are at a

' d1stmct and srzable d1sadvantage for w1sh-atta1nment Not only are they precluded »

. from knowmg how to appropnately and acceptably behave in workmg toward these - ‘

S ',des1res but they are also locked 1nto ‘a culture of wolence and dysfunctlon that ensuresz LR SR

they w111 never have access to the des1res they SO badly w1sh to obtam i. :



desires, but they are also locked into a culture of violence and dysfunction that ensures
they will never have access to the desires they so badly wish to obtain.

Contemporary theorists. The contempofa.ry theor‘islts discgssed v;rere
Konopka, 'Ad'ler (1975), and Chesney-Lind (1993, 1997). Each contributes to the
discussion of the phenomenon under study. |

Konopka argued the importance of dealing with delinquent girls on a
psychological level. Evident in this study is the need to address adolescent, female
depression. Of the ten participants, five discuss being treatgd for depression or manic-
depression. Depression compounds the problems of disconnection experienced and
vocalized by the participants. Several talked of feeiings of despair and hopelessness
regarding their situations and of the relation between these feelings and their violent
behavior. They shared stories about times when they could have avoided physical
altercations but felt they had nothing to lose by fighting and nothing to gain by
walking away. The same sentiment was echoed when they talked about their families.
Tina had been on the run for five months just prior to the time that our interview took
place. She told me that a 12-month, determinate sentence for assault was no worse
than being sent home. Essentially, she felt that she could only be free if she were
running from authority (juvenile justice officers and parents). Konopka (1966) would
argue that Tina’s delinquency can be directly traced to a specific emotional response—
her loneliness—and that therapy géared toward her needs as a future wife and mother
would help her -adjust (views consistent with Southern Appalachian attitudes).

Konopka lends valuable insights to the problem regarding the importance of the
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psychological health of violent girlé, but ignores the societal impact so stressed by

Thomas.

Adler (1975) traces delinquency to the illegitimate means of reaching social
goals that are opea to girls of today. Boundless opportunities are available in our
contemporary society, but for the Southern Appalachian, adolescent female these
opportunities are many times out of reach. We encourage girls to pursue educational
opportunities, follow their career dreams, and to become self-reliant. In the culture of
Southern Appalachia, these dreams are just that—dreams. Families in Appalachia
value fariﬁlial roles rﬁore than accupational l;oles, especially in relatioa to their
daughters. Girls in Appalachia are not encouraged to pursue careers or opportunities
that rﬁay remove them from the 'homel region. For girls who do pursue outside
opportunities, it may be difficult to find a means of transportation that will enable
them to leave the mountainous home region.

Perhaps the most important work being done today in the area of female
delinquency is by Meda Chesney-Lind (1993, 1997). Chesney-Lind has trumpeted the
unique needs of the female offender and argues for gender specific programming in
our schools and systems of juvenile justice. She urges us to focus on how gender
shapes the lives of young people and to make an effort to understand the lives of the
young women who are violent.

What are the needs of the violent female? From the results of this study, we
are better able to understand those needs. The study participants described what it is

like when they are violent. From this study, we know that these girls only behave
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'violently when they'perceive an attack. What can we do to ovomb’at this pervasive
feeling-of vulnerability 'they descrihe? This seems to be an issue that can be addressed
through several venues The glrls also descrlbe the pain of suppressmg feelings of .
anger and ﬁ'ustratlon to the pomt of an unavordable explosron From an early age, ’
soclety stresses to glrls the need to avord conﬂlct and confrontatlon We contend that
A1t is not ladyhke to_ express anger or ﬁ'ustration. Can we not teach and model
appropriate behaviors for expressiné' our feelings;even feelings’of anger? Girls and
boys need to see parentsland other s1gmf1cant adults 1nvolved in resolving.conflict
through nonv101ent means. Also revealed in thlS study is the dlﬁiculty girls have in
. accepting themselves- as individuals who can be both good and bad. Adolescent |
female‘s‘struggle{with identity develop’rnent;s They seern to be -telling us that identity.'is '
iinportant. Having-_; a negative identity- as someone who can be bad is better than
having no identity atall. o | | |
ldentiﬁed asa subtheme of this research.was the importance of conneetion for
the participants. Chesney—Lmd descrlbes the invisibility of the adolescent, female
oﬁ'ender The glrls in this study tell us that they -are 1nv1s1ble because they are not
connected—to themselves, to therr familles, to their peers, or to their commumtles. As
a societal group who cares about‘ at-risk youth, we must provide opportunities for ‘
~ connection.- These needs and others w111 be discussed more fully in the section t1tled
: _“‘Imphcatlons and Further Research »

Gender and ethmclty Gender and. ethmclty impact the life-world of the

xv101ent glrl in s1gmﬁcant ways. The combination of being both female and
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‘Appalachian places .the participants in a population of . doubly mérginalized

individuals. Identity is constructed for each participant through a series of social
processes that occur within' the cultﬁre of Appalachia and against a ground 6f gender.

rThe female Appalachian hold§ Certain values and beliefs that have traditionally
been upheld by previous generations. In this study, all participants reported living in
the Appalachian area for an extended beriod of time (at least ten years). Throughout
the interviews, many of the Appalachian cultural values were discussed—mistrust of
authority, faith, sense of place, and stability. One value appeared over and over again
and was attributed a high standing by all of the participants. The importance of
“family and kin” (refer to Table 1, p. 27) was evident across all interviews. Even
when the girls described their families in. unflattering ways, they continually expressed
the importance of the family unit. None of the participants described intact, nuclear
families where life was mostly happy and uneveﬁtﬁxl. All girls told of some level of
dysfunction in both families of origin and in the extended family. Most of the girls
described high levels of dysfunctidn that included frequent incidents of domestic
violence involving mofher and father/stepfather/boyfriend, repeated abuse (mental,
physical, and sexual), volatile relationships, and exposure to violence in the
community. |

Inhabitants of Appalachia fﬁce barriers of poverty, limited opportunities, low
self-esteem, mistrust of outsiders, intense pride, and social isolation. Violence has
been an accepted means of resolving conflict in a culture where there is continual

conflict in one form or another. Young girls growing up in this culture begin to feel
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- Ihealth needs must be addressed

g desparr when they reahze they are expected to serve men, remam socrally 1solated and S

suppress any desrre for educatronal or occupatlonal advancement

The greatest 1mpact made by gender in the needs of the wolent grrl is, that. o
. females bear chrldren Whrle that fact may seem unrelated o the needs of v1olent :
| grrls it can never be overlooked As long as females are made to feel subrmssrve and
_‘powerlessy 1n.‘s1tuat10ns w1th males ”the nsk (of pregnancy is. real - The resultmg .
"' lmphcatlons for gender speclﬁc programmmg 11es iri the fact’ that as long as programs‘ .
' "'.are geared toward the needs of non-chlldbearrng males the needs of the female are'A a
'1gnored s | v o
N Gtrls are more ‘lrkely than boys to be the v1ct1ms of ch11d sexual abuse o \
. .‘ (kaelhor & Baron, 1986) There is a lmk between thrs problem and gxrls
' ‘delmquency, partlcularly as runaways As reported by several of the part1c1pants the.
S abuse suffered by them was persrstent frequent and at the hands of multlple abusers |
fIt should bé no. surprrse that aﬁer years of abuse they 'sometlmes run - away 1n an
- . attempt to escape the abuse Wlth thrs sltuatlon, ‘the nsk of pregnancy is real For the '

= glrls who are detamed as runaways and other grrls gynecologlcal and obstetncal }

SRR

What Stands Out"

The task of the phenomenologlst is to descnbe an expenence or a

. phenomenon As thls study moved toward completion, I contemplated a questlon
,slmrlar to the one posed t0 partrcrpants "What stands out to me as I reﬂect on thls_ a )

study and the work completed‘7" There are five topics 1dent1ﬁed as "standmg out." . -
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Throughout the study these topics present themselves as needs or areas of importance.

They are:

1. The need for connection

2. The importance of "family and kin"

3. The acceptance of violence as "normal"

4. The cycle of abuse/runaway/detention

5. The implications of "voice"

The need for connection refers to each participant's obvious and desperate need
" to connect with others. The participants live in a violent lifeworld where connections
are often skewed, dysfunctional, or fractured. Being connected to family and friends
is important. Participants speak often of wanting to be loved by abusive parents.
They yearn for supportive friendships and nurturing relationships with adults.
Dwelling in a culture of violence teaches them that even the most revered
connection/relationship—that of parent and child—is sometimes hurtful, manipulative,
and wrought with shame. As they reflect on needing to connect, participgnts describe
their failed attempts at establishing appropriate peer relations, repeated school failures
and resulting teacher disappointments, and finally on the péwasive abuse suffered in
their homes and communities. |

Tﬁe outcome of this failure to develop positive connections is one of negative
conngction. Participants feel forced to connect in ‘whatever manner is available to

them. In the episode of violence, a connection is made. The connection made is not
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the type of connection sought by most, but it is the only connection she feels she is

able to make.

+ The importance of "family and kin" illustrates participants’ connection to their
: Appalachian heritage. "Family and kin" were identiﬁed previously< as one of the
cultural ualues of the Appalachians. All participants descrihed themselves in the
‘context of the fainily. Sometimes that family.‘included immediate family members
living in .the home, extended family consisting of aunts,' uncles, cousins, and
grandparents or the famlly of ongm if partlcipants hved outs1de the home.

Each particlpant shared stories deplctlng the 1mportance of family and their
desire for safe stable happy lives Several partlclpants wished that the fam1ly of
:.ongln could be healthy again ‘so they could return to. the home Each of those .
participants identified the'probl'ems of barriers preventing them from returning home
and voiced their confusion regardmg family members unwillingness to change--for

the sake of a normal family.

The family problems relate directly to the acceptance of v101ence as "normal "
: Partlclpants were able to recognize v1olent behav1or in the home as being abnormal
They may have been exposed to domestic violence (on some level) on a regular basis,
but still they knew or sensed that some famllles dld not' hve thatdwayi‘, Even though
' there was a sense that violence is'not‘normal, the conditioning‘nof ‘behavio'r was set.
" One participant, Rena, spoke of "Wanting to be dii‘ferent." She identiﬁed behaviors
acted out by her father as behav10rs she dld not want to emulate Ultlmately, when '

faced with provocatlon she could not refrain ﬁ'om reactmg with the same wolence she
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so reviled in him. Rena said, "I couldn't handle it. I just, you know, I started hitting
her and hitting her and hitting her...but afterwards, I just, you know it just kept
running through my head like 'you're going to be just like him, you're going to be just
like him.' You know, if anything or anybody or anyone, I don’t want to be like my
father. Cause I know the pain and the I;urt and the way he made me feel."

The girls who live these lives everyday and see their parents and .other
important adults behaving violently begin to accept the unacceptable. They begin to
believe that violence is not only the normal reaction to name calling (or other
perceived injustices) but it is expected.

Many participants had been detained in a juvenile detention facility at least
once for delinquency charges—um;uly, truant, runaway. The girls spoke of their
frustrations with helping professibnals. The cycle of abuse/runaway/detention is never
ending. In our present juvenile justice system, girls are arrested for running away
from abusive environments. Typically, they run away from the abuser who‘ﬁles the
delinquent petition against them. If aﬁd when they are caught, they are placed in
detention for a period of time and then ret,uméd to the abuser. This cycle begins again.
The girls interviewed for this study asked me l.'why does he get away with this?"
"Why can't he change?" The more appropriate question might be "Why do we
(society) allow this cycle to continue?" |

The ﬁhal; figural topic identified is that éf "voice." Perhaps the greatest
strength of this study is that participants are given a "voice." Only by giving

participants the opportunity to respond to quéstions of concern can we begin to
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adequately meet their needs. By asking these girls to describe their experiences of

being violent, a description is obtained. That description—from the participants'
perspediv&—cm only be obtained when we allow-them to speak. One of the added
benefits of seeking description is that the describer feels valued, empdwered, and
involved. For this study, one of the goals was to identify the needs of violent,
adolescent females. Giving voice to participants is one way to ensure participant
involvement and engagement. In working with the very populgltion §ve wish to éerve,

potential for success seems more likely.

Strengths and Limitations

Strengths. There are several strengths of this study that should be recognized.
The most gratifying strength is the “goodness of fit” represénted in the choice of
methodology and the theéretical foundations discussed. At fhe conclusion of this
study, I realize the importance of matching researcher’s method of inquiry to the
theoretical foundations established. Qualitative research arises from an interpretivist
paradigm that focuses on a world in which reality is socially constructed, complex, and
everchanging.  Qualitative resea;rchers deal with multiple; sc;cially constructed
realities. The task of the qualitative researcher is to underétand and interpret how -
participants in a social setting cons;tmct the world around them. I would argue that in
this study that task has been accomplished. Access was gained to the multiple
perspectives of the participants and an'understanding of their experience was achieved

and articulated.
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Also recogrrized are -several parallels between phenomenology and symbolic

irrteraotionism. In phenomenology, Husserl instructs us to study things as they appear.

In symbolic interactionism, reality is what we perceive it to be. In phenomenology,

consciousness is the world of everyday experience as expressed in everyday language. -

In symbolic interactionrsnr; ‘language is the symbol" or gesture used to express

experience. In phenomenology, Lebenswelt is a co-created life-world. In symbolic -

interactionism, reality is socially oreated. .

~ The life-world, or the reality, of the vrolent girl is the indispensable ground or
starting point for all knowledge - “Knowledge,” Berger -and Luckmann (1966)
contend, is a socially constructed phenomenon They further posit that everything that
passes as “knowledge” is thoroughly . .and fundamentally a product of social

interchange. The multiple realities, as _discussed by Berger and Luckmann, have been

,expenenced by the partrcrpants of th1s study and rernforce the doctrmes of

phenomenology and symbollc 1nteractlon1sm
A third'and final strengtha of this study is_that it allowed girls to describe their
experiences in their own»words. Girls yvei;e given the opportunity to vocalize stories
they chose to share. They were rrot enticed or:-persuaded to, discuss any topic‘ not
comfortable to them. Thrs 1nterv1ew experrence gave them the power to gurde to
choose, to share, and to conceal. In addrtron to controllmg the d1rectlon of -the

interview, they were listened to—intensely, attentrvely, and completely.

.Limitations.” One possible‘limitation to the study is that follow up interviews

_were not possible. Due to the mobility of the participants, it was impossible to locate .

136



* them, following transcription and analysis, to check for accuracy of the transcript and
for accuracy of thex interpretive analysis. Ideally, a follow up meeting would take place
allowing the participant to read through the transcription, offering clarification and
filling in omissions when faulty recording‘ prevented accuracy. This is also a time to
present the analysis of the interview and solicit feedback regarding the accuracy of the
interpretive despription of the experience.

Based on the information shared by participants ‘regarding childhood abuse, -
certain questions arise. All of the Caucasian participahts detail prolonged, pe;sisteﬂt |
episodes of childhood abuse and incidents of domestic violence. None of the Aftican

" American participants vocalized this'expelfience, but did allude to possible abuse (“Do
you thmk he should be allowed to lay his hand§ on us?”).' This “concem regarding
barriers in open rapport between a Caucasian. researcher a:nd African American
participants was discussed during an interpretive research group meéting. African
Americar‘l colleagues quesﬁoned the likelihood that a Caucasian researcher could
indeed obt.ain acéurate, detailed descriptions of the lexperience. It is possible that-
rapport and trust were not éstai:lished w1th the African American participants. Other -
pdssible explanations for the discrepaﬁcy in diéclosure might include the accéptance of
certain parental t;éhaviors in that culture and the propensity to avoid discussions of
that behavior with an outsider. I have no way of knowing if the des;:riptions were
incomplete, but I rely on my me£hodological guides that tell me pmici'pants v_vill '

" disclose those experiences' that are ﬁgu’rél to them in the context of the interview

setting. I do feel confident that those ﬁgural events were described.
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Implicﬁﬁon§

. In Chapter 1, the importance of this study is located in the ‘arenas of education
‘and juvenile justice. Educatoré, juvenile juétice officials, cofnmunity members, and
parents will be given the opportunity to understand‘ and to respond to this experience
through the -di_sse.mination of | thié research. Tén Southem Appalachian, adolescent
females havg described vx;hat it i§ ‘lik_e when ,théy are violent. ,They describe existing in
a world popﬁlatéd'by violent and ﬁonviolent others. They cha:acten'zé themselves as
generaily bein-.g gobd, v‘vea]I(,v and scared/aloﬁe. "_I‘hey tell us that when they feel
attéckeéi, or vulné;éble, they Beéﬁme bad. B;eiﬁé (bad' means"the.y black out; ‘explode,
and grow i)igger/s'gronge;r.' qu can communitie; respond to whét these girls have
shared? In sting i;hem‘ to trust, to c.)‘pend ﬁp:and tell about thgir experiences, to riskh
betrayal yet agaiﬁ By figures 1n "autﬁé;ity, »We( ask a lot. It is now the responsibility of

communities to respond. |
Youth violence is _;1 multidimensional probliem requiring a rhul}idimensional
_ solution. Historically, programs fargeti‘né violent yoﬁth focus on the qeeds of violent,
ﬁale youth. To address the trauma aﬁd stress aslsociated with living in a culture of ‘
violence, both school bas‘ed‘-a.r_ld community Based programs are nesded. The human
service model provides thg context for vx;hich the ﬁ;aeds of violent girl must be
addressed.- Programs must address 4_)the needs de the violent and violence-eprsed
adolescent female. These progrlémsb should oﬁ'er a variety of services: recreation,
pregnancy' prevention, alcohol aﬁd drug abuse educatiqﬂ and preventi[fm, gang

prevention, tutoring, vocational services, mental health service;s; nutrition- education,
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and stress reduction. A model of human service delivery should include: a generic -
focus, an integrated service system, a problem solving approach, treatiné the whole
person, and be accountahle to the consumer (Woodside & McClam, 1998).

Juvenile justice‘ system. In juvenile justice syétems', several areas must be
addressed. Roush (1996) identifies three levels at issue in designing gender specific
juvenile justice programs. First, the number of girls entering.the system is greater
today than ever before. Second, the number of female staff in all areas of juvenile
institutions is increasing. And third, there are trends moving toward feminizing the
juvenile justice env1ronment Roush conténds that Juvenlle Justlce systems do have
gender. specific - services; they are gender spe01ﬁc to males. He urges ofﬁclals to
~ examine the gender biases against vgirls, which are automatically built int6 a system
that is designed for boys but houses girls. |

In order to .. serve girls - and rneet their unique needs; there must be an
| tmderstanding of the dynamics of gender hias in the system and in society. Issues to
be exarnined ‘.include clothing, girls* reactione to being vse‘ar’ched,‘ menstruation,
male/female interactions, physical restraint, ‘se)-c‘ual hara‘s‘smen,t,‘ and the dynamic of ‘
k,plower ' | | |

Goldstem (1990) suggested that Juvemle Justlce researchers combine a valuable

source .of ordlna.ry knowledge—Juvenlle oﬁ'enders ﬁrst-person accounts of the1r
& expenences—w1th theory and research Goldsteln s assumptlon was that the more you
o know about Juvemle offenders and why they commit crimes, the better you w111 be

" able to work with them
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From what was' learned m th1s study, Juvemle Justlce systems could better meet
the~ needs of g1rls by recogmzmg and hstemng to the stories of Juvenrle offenders
- develop educatronal programs that focus on communrcatron and interpersonal SklllS |
Alnclude a strong counsehng component mvolve farmlres of the Juvemle and work to
strengthen the famrly unit, and target the developmental needs of the adolescent

Schools. In Southem Appalachra, many at-nsk females hve in rural, 1solated,
areasv.— bAccess to serv1ces 1is not easrly avarlable Long travel times and dlfﬁculty'
‘obtalmng transportatlon are some of the barners these young‘women may face A
- collaboratlve partnershlp between human service’ orgamzatrons ‘and publlc school

'systems is a concept gaining . lots of attentron, as a means of meetmg needs in
- nontradrtronal commumtles. o | o |
| The school-community partnershib‘has resulted' in the formatlon of famlly .
”":resource centers ﬁrll—servrce schools and commumty schools (Dryfoos 1998) For
the purpose of this dlscussron, the partnershlp wrll be called a full-serv1ce school The
lpremrse of the full-servrce school is.to reduce fragmentatron of servrces targetmg
‘ chrldren and therr families. Full-servrce schools are school—based programs des1gned‘ :
1o meet the needs of the commumty Members ‘of the communrty determrne what,

services they need and want. Commumty partnershrps are fostered and developed as .

the full-service school takes form The full-servrce school may house social service - -

.agencies, health professronals,, mental health :'professronals, eéxtended day care-
agencies, after school art enrichment 'programs‘,'r{ecreational sports leagues, and any

.other organization determined by community members.
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B ff - The full-service 'scho'olelimi‘nates'»"duplication of services= allows families to

ER ,recelve needed servxces efﬁclently and w1thout stlgmatlzatron, and enhances the -

. dellvery of serv1ces by bemg school-based (Kromck, 2000) The needs of v101ent

adolescent females llvmg in Southem Appalachla can be met utlllzmg thxs model of
) serv1ce dellvery A full-servrce school could prov1de mental health counselmg to
' those glrls suffenng depressron Other needs mclude pregnancy Ipreventron, alcohol |
"'_"-,and drug educatlon, anger management programs that focus on self-lmage (art,r

recreatron) and parentmg classes Juvemle court servrces could also be provrded on-

s s1te for glrls Who are court mvolved The concept of streamlmmg serv1ces mtegratmg

servrces and developmg collaboratrve partnershlps between schools and human R
: serv1ce orga.mzatlons 1s a concept worthy of our attentron
Future Resea rch

The argument for future research in thls area of delmquency is strong Violent K

g females represent a growrng populatlon The phenomenon of v101ent glrls is one that

' . has not been studled extensrvely There is 11ttle research bemg done currently or m .

A-the past The studles that have been completed are typlcally quantltatlve in nature and '
'fall to address the quallty of the adolescent female s expenence of bemg v101ent -
'Several speclﬁc areas of research are warranted and will .be drscussed here L

Frrst, there must be more quahtatlve studxes that allow the g1rls to tell the

stones of therr expenence Descnptlons from thelr pomt of v1ew “are. needed

B Qualltatrve studles 1nclud1ng all methods of 1nqu1ry—ethnography, case studles focus
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groups—would be illuminating and allow researchers to examine this problem more
closely and comprehensively.

Second, comparative studies of the expgﬁences of violent girls and violent
boys are needed. An examination of the commonalties and differences according to
gender would provide important information to program designers and counselors.

An important similarity was discovered between this study and a
phenomenological study of men who batter (Redden Reitz, 1998). The experience of
the male batterer as described by Redden Reitz in her study of 15 violent men is
surprisingly similar to the experience described here of the violent, adolescent female:
In that study, Redden Reitz identified three relational themes that described
comparisons‘ the batterers made of themselves with their partners that encompassed the
experiences of being Big or Little, Good or Bad, and Winning or Losing. Those
experiences formed the context for violent activity that was described by a second set
of themes, called the Themes of Violence. Themes of Violence included descriptions
of feeling In Control or Out of Control, a sensation of Pressure, and a sensation of
Exploding. Each of these themes was evident in the experiences of the violent girls.
The 4Good or Bad theme corresponds to the “I am a good girl, who can be bad” theme
identified in this study. The Big or Little theme closely correlates with the contextual
theme ‘7 am weak” and the experiential theme “When I am violent, I grow
bigger/stronger” from this study. Also common is the experience of feelingl pressure

| and exploding stateci in this study as the theme “When I am violent, I explode like a
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ball of fire.” More Iphenomenological studies of violent individuals might reinforce
 the evidence presented here indicating common experiences.

Third, studies examining the dynamics of the family systems of violent girls
are especially needed based on the findings of this study. ‘The family unit played an
unexpected rc;le in t.he life-world of the '-violent‘female. Of special interest would be
more studies of violent, Appalachian girls and other ethnic groups. Are there
similarities across marginalized ethnic groups regarding the experiences of violent,
adolescent females? |

Finally, ‘more information is desperately needed in the area of resiliency |
research. Are there identiﬁable' traits or cﬁaracteﬁstics found in girls who grow uﬁ in

~ a culture of violence, as described by these participants, but become productive,
positive members of the community? This question brings me full circle to the
beginning of this journey. I perceive myself as a productivé, positive member of my
community and am able to identify (on various levels) with the life-worlds described
by many of the participants in this study. How are we different? M;)re importantly,

how are we the same?
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~ Appendix A

Parent Letter of Permission

We would like to invite your daughter to participate in a research study. She will be asked to describe a
time when she was violent. The purpose of this study is to understand the experience of violence as
described by girls living in Appalachia who can identify times they were violent.

This will consist of participating in an interview, lasting approximately 1 hour, in which your daughter
will be asked to talk about the experience of being violent. Your daughter's casemanager will be
present during the interview. To make sure I have her exact words, the interview will be tape-recorded.
Her identity will be protected through the use of a pseudonym (a fake name) on typewritten accounts of
the interview. The typewritten accounts of the interview will be shared with members of a research
group at the University of Tennessee-Knoxville. Your daughter's name will not appear in the transcript.
Research group members will be asked to sign a form stating that they agree to guarantee
confidentiality. All materials (tapes, typewritten copies, assent forms) will be stored in a locked filing
cabinet at the University of TN-Knoxville. Three years following the completion of the project all
materials will be destroyed-tapes erased and documents shredded.

By volunteering to participate in this confidential interview, your daughter may become upset,
distraught, or uncomfortable. In.the event she does become uncomfortable or uneasy about the
interview, we can stop the interview. With the presence of the casemanager, your daughter has
immediate support, if needed. Participation is voluntary and the interview may be stopped at any time
without penalty or loss of benefits.

"It is my hope that in sharing information about this experience, your daughter is able to clarify and
understand the experience. She may gain a sense of empowerment by being able to talk about this
experience with someone genuinely interested in hearing her story.

Any questions or concerns about this study can be made to Dr. Robert Kronick at (865)974-2321 or to
Rebecca Lucas at (865)974-2321.

RRRRRRRRRRARRRARRRRRRRRRRRRRAR

I understand that my child has agreed ta participate in a confidential research interview. I
understand that the interviewer is interested in learning about girls' experiences of being violent.
My daughter, » has permission to participate.

t

Name (Please print)
Signature
Date
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Appendix B
Information Sheet and’ Assent Form
. You are invited to participate in a research study. You will be asked to describe a time when you were
violent. Permission from your parent/guardian’is required and must be obtained prior to your
participation. The purpose of this study is to understand the experience of violence as described by
girls living in Appalachia who can 1denufy times they were violent. Your participation is voluntary.
You may stop the interview at any time." You may wzthdraw from the interview at any time. There is no
penalty to you for thhdrawmg .

Your part in this study will consist of an interview, lasting approxlmately 1 hour, in which you will be
asked to talk about your experience of being violent. To make sure I have your exact words, the
. interview will be tape-recorded. Your identity will be protected through the use of a pseudonym (a fake
name) on typewritten accounts of the interview. The typewritten account may be shared with a research
group at the University of TN-Knoxville, working with me on this project. Each member of the group
agrees to guarantee confidentiality. All materials (tapes, typewritten copies, assent forms) will be
stored in a locked filing cabinet at the University of TN-Knoxville. Three years following the
completion of the project all materials will be destroyed-tapes erased and documents shredded. Your -
participation is voluntary. You may stop the interview at any time. You may withdraw from the
. mterwew at any nme I71ere is no penallty to you for thhdrawmg '

By volunteering to partlcxpate in this confidential mtervxew you place yourself in a potentially
vulnerable situation. There is some risk that you will become upset, emotional, distraught, or
‘uncomfortable. Your casemanager will be present during the interview and available should he/she be
"needed. Please remember, you have been asked not to share information about committing a crime or
other illegal activities for which you have not been previously charged. Your participation is voluntary.
You may stop the interview at any time. You may wzthdraw J¥om the interview at any time. There is no
penalty to you for wzthdrawmg

A final report will be prepared when this project is compléted. Anyone with access to the University of
TN's library can obtain a copy of the dissertation. I will share results of the study with my professors at
the University of TN-Knoxville and the administrators of Tennessee's Department of Children's
Services. Remember that your identity will be protected. A pseudonym (a fake name) will be used and
all indentifying information will be temoved or masked.

Your willingness to help is greatly apprecxated and it is my hope that in sharing information about your
. experience, you are able to clarify and understand the experience for yourself. You may gain a sense of
empowerment by being able to talk about your experience with someone genuinely interested in hearing
your story. Your participation is voluntary. - You may stop the interview at any time. You may withdraw
- from the interview at any time. There is no penalty to you for withdrawing.

Any questlons or concerns about tlus study can be made to Dr. Robert Kromck at (865)974-2321 or to
Rebecca Lucas at (865)974-2321 '

Thank you,

~ Rebecca Lucas

Name (Please pnnt)
Signature
Date -
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Appendlx C

Conﬁdentlallty Statement of Research Group Member

As a member of the Phenomenology Research Group in the College of Nursing under the direction of
Drs. Sandra Thomas and Howard Pollio, at the _University of TN-Knoxville, I agree to guarantee

confidentiality to subjects who participated in the study entitled The Southem Appa]achlan, Adolescent. -

Female s Expenence of Being Violent.

I will not publicly or privately d1vulge mfonnation that I learned.

~ Signature
Date___
Conﬁdentxahty Statement of Transcnptxomst
I K L agree to guarantee conﬁdenuahty to subjects who participated in -

the study enutled The Southern Appalachlan, Adolescent Female's Experience of Being Violent. I will
not publicly or pnvanely d1vulge mformatlon that T leamed during the uanscnptmn of the interview

tapes.
Signature

Date
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o Appendlx D
I .(Theme Worksheet)

» | B "“I’m a good g1r »
";SHERITA 3 : - '
' (1 23-24) Aﬁer all that, we had went to comt and it ‘was self defense what I had done to her
(1 25-26) I was supposed to go to Juvemle and stuﬁ‘ but 1t was self defense R
(1 27) Idonthketoﬁghtandstuffalot, ‘ ‘

. (1-30) So Ity to stay home a lot and be mce and respect people cause I want to be respected
(232) Idontwanttokﬂlnobody»“ ‘ A l

. (4.21-24)It s just havmg respect for one another and hvmg good on tlus world and uylng to make it
where you want to be and stuff Cause my momma, we.was rarsed up in church. - .

(4 37 You know I pray and stuff everyday

W

' 4,(5.18719) ..we am ’t v101ent. We don t getin no trouble. I don t, 1 shouldn’t even have a ]uvemle a

. record.

’(5.21-23) The teacher had came up between us and had asked e to come to the office wrth her So I
turned around and came up to the ofﬁce wrth her I drdn’t glve her no trouble :

(5-28-29) So I was strll sxttmg there, lookmg the other way
(6 2-3) I aln’t done nothmg - :
(7:5) .See, Iusedto do goodm school

(7-9-10) I was a honor roll student, 1" honors, 2nd honors made A’s and B’s didn’t make no D’s orF’s
on my report card. Was, Just a good child, a good child havmg a good ch1ld hfe

(T 34-37) ..cause everytime I ﬁght they’s a reason why I'm ﬁghtmg I know cause I don t start

nothmg cause I don’t start nothing with nobody cause I-wouldn’t want nobody starting nothing with me

- or my family. I don’t start nothing with nobody, but if somebody starts somethmg w1th me then I ]ust
- be sitting there...

o 8:1-2) I try. to do right so won’t nothing get dohe wrong ‘tofme. o

-. RENA

a: 29'—31) ..because I made strarght ‘A’s at school, people thought it was strange that Tacted th1s way

Theythoughthasdomgdrugsanddnnlungandsmﬁ' whrchIhavent. " . NI

I wasn’t doing anytl'ung, like that.

2: 22-23) 1 actually drdn’t do rio crime. T had no charges put on me I only had a pehhon
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(2:32) My parents believe that I sneak out of the house, which I don’t. They believe, I mean, a bunch
of stuff that’s not true about me,

(3:23-24) And Ireally didn’t do anything wrong. I did things wrong, but I didn’t do no crime or
anything .
(4:5-6) People lmow me at the sheriff’s department and they never arrested me. I've never been
arrested.

(4:21-22) They didn’t even like my friends. They didn’t even like, I mean, I was in the band. They
made me quit band because of it.

(4:32) Which most of the time I make honor roll anyway.

JANA

(2:6-7) You know, I’d never in my life ever felt like I’d done anything wrong. You know I might
have. Imight not’ve.

PORTIA
(1:15-16) And I had worked really hard to get on Level 1...

(5:11-13) But, stuff like, like smoking drugs, smoking weed or something, smoking weed or being in a
gang or something like that. I mean, that wouldn’t be considered a crime to me.

SARA

(:54-59) Well, I did get in another fight before because this girl, she came up to me and was like yelling
at me and everything else. I gotto fight her. And that was just like whoa, yeah, whatever. Go ahead
and yell at me. Idon’t care. And I was walking off and as I was walking off she came up behind me
and grabbed my hair, and then I was like uh-uh. And I turned around and I started hitting her in the
face and fighting back, so. That was at school too.

(:214) Well, I don’t really fight anybody really. You know, I've only been in like two fights.

(:226-229) Just ‘cause of everything that’s happened to me anyways. Well, like last year I was raped.
And then just like when I was sexually molested it went on for years. It wasn’t just one time, I mean it
went on for years, so. And then I watched my mom get beat like every day by the same guy that was
molesting me, so.

(:359-360) And why did it happen to me? I didn’t do anything. Now and it’s like, it’s like more bad
things are still happenmg to me and... Like when I was raped.

G 482—483) It makes me mad because it’s like, okay, I made it up, you know, yeah. I wish I made 1t up
because I wish it wouldn’t have happened to me, you know, but I mean.
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(:513-515) I wish I wouldn’t have done any of that because I think that I would have done better in
school and I’d probably still be in school and stuff right now if I wouldn’t have done all the drugs I did,
because I just wouldn’t go to school. :

(:632-638) This is what I think They must just be jealous of me. Obviously. Because what have I
ever done to them? I've not done anmything. And I guess I’m just a better person than they are, so
they’re jealous. I mean I don’t have anything that they don’t have. I mean, they all are rich girls that
have more money than I do and probably haven’t been through half the things I’ve been through and
they’re all drug girlies, and preppie you know, pretty, prissy girls. Ireally don’t know why they would
be jealous of me but that’s all I can think because I've not done anything to them.

(:693-694)...my mom thought I was skipping school last year, and I didn’t skip any school at all last
semester. Ijust get depressed )

TAWANA
(1:42) My momma and daddy don’t allow me down in them projects.
(3:38-39) I'd be out of the projects. I w;)uldn’t be near violence and stuff.

(5:40) No, I'm not allowed to go down there.
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Appendix E
(Sample Transcript)

SARA 2/00

Interview took place in Sara’s home. House was very dilapidated. Lots of old
furniture on the porch. Yard and house cluttered with years of trash. Both
porches were filled with wind chimes. Couch was covered with a bedspread and
very dirty. It looked like it was covered in food crumbs or sand. Sara sat on the
couch.

I: T want you to tell me about a time when you were violent in as much detail as possible. Can you
think of a time?

P: Like where I hit someone, or what?

I: T guess whatever you think of as being violent. Can you think of a time when you think you were
violent?

P: WhenI got in a fight.
I: Okay, tell me about that.

P: I was just like really, really mad. And I hit this girl in the face. And I mean I guess I really hurt her
alot. .

I: Can you tell me more about the fight?

P: Well I was already, I had already been like mad or whatever for like two weeks because I’m a manic
depressive. So I was already very irritated with everything. And then just like, I mean that day I was
just like really just mad and then I found out like a bunch of stuff or whatever, and then I went up to her
and said something and she got all smart with me and everything, and so I was really more mad. And I
hit her. Idon’t know.

I: Did you just hit her once?

P: No. Well, Ihit her once in the face and then I pushed her up against the wall and I kicked her.

I: Anything else?

P: Huh-uh

I: What was that like?

P: It was weird.

I: Tell me what that means.

P: Like I didn’t know I could be so mean, I don’t know. It was _]llSt like whoa.

I: You were surprised?

P: Uh-huh.
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I: Has it ever happened before that?

‘P' Well, I did getin another ﬁght before bemuse this girl, she came up to me and was like yellmg at me

and everything else. I got to fight her. And that was just like whoa, yeah, whatever. Go ahead and yell
at me. Idon’t care. And I was walking off and as I was walking off she came up behind me and
grabbed my hair, and then I was like uh-uh., AndItumedaround andIstaztedhlttmghermtheface
and fighting back, so. That was at school 100." S .

I Were you surprised that time, that you could do that?
P: Not really, bemuse I was Just defendmg myself really, so
X: What's it feel like when you're fighting?

P: Um, I haven’t really felt anythmg but Just like get away from me, you know, _]ust hke leave me
alone But I mean I was hitting her. Idon’t know. :

T: What's it feel like when you re mad" ‘You said you get” really, 1jeally mad,” and you’d been mad for
a wh11e Like two weeks : .

A

P I was getting really irritated and I was thinking about like everythmg that’s like happened to me for
I'meanT guess I make myself get mad. Idon’t know. o .

I You said you think about things that have happened before.
P' lee wheanas akid and stuﬂ' AndhkeJustthmgs and all.

I: Can you tell me about them, like when you were a k1d and stuff?

P Well T was like sexually molested and stuﬁ'

I: So that comes back?

P: I_]ustgetrealmad. o

I So youthink about that, when you're ﬁghtmg or? . . : -
P: No. Just like when I'm gettmg mad and stuff, - ‘,

I: So that’s kind of onyo'ur tnind? Are you just remembering or is it soxnething else?

P: I don’t know. I Just got very anxxous and I get mad at the fact that I guess that it happened to me.
‘And 1j JllSt getreal mad. ; . :

I Uh-huh. What does it feel hke when you re real mad?
P: Well, I feel like big, like whew.

" I:Really? That’s interesting.
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R ASRIEUN
: ;

P: I don t know, it’s like I grew up around boys you know S0, | I’ve always been kmd of mean anyway.

: Because my brothers always beat me’ up, my stepbrothers and stnff They used to beat me up all the
‘t1me. . o IO .

' I:.‘ReallA y?‘ o

P; They were really mean to ‘me.

. I Play ﬁghtmg or real ﬁght?

) . P'Playﬁghtsandsometlmesrealﬁghts I . A‘ o L f:;' '

C I- D1d you ﬁght back then?

P:I've always tned to ﬁght back. I hke to be able to kmow I can proteet myself
"I Do you often have to protect yourself? | o
P Notreally 4 ) ‘ ' 4

| I en do you feel hke you need to protect yourself? ‘ | . . .
. P: Like in sttuatlons like when I'm ﬁghtmg Imean] wouldn’t use weapons or anythmg Just myself, I
. - mean, bemuse I don’t, I mean, think I should have to you know, really hurt somebody. But I mean Just

. hurt them to let them lcnow to leave me alone you know But I mean, I don t lmow N .

I- Drd you feel hke you needed to proteet yourself the last tlme you needed to ﬁght" o

' “‘P No zo. ‘ - Y |
-‘ I H How was that dlﬁ'erent‘7
‘kP Because I went at her "

N Tell me agam what happened that you got angxy with her

P: Well I guess I was already irritated enough anyway, like I was- takmg antldepressant medicine; and' o

they had upped my dosage of medicine and.I had got‘even more depressed I was crying all the time -
_and just I was going crazy, and then like somé girl comes up to me and said that she had been talkingto

my boyfriend, and like gave my boyfriend her number and they met up som¢where, and I went up to her
and I asked her. ‘T asked her and she was like, her attitade with me and everytlung was just like, uhhhh, -
. you know, and I was like okay, whatever. .And I was so mad I screamed: Like, I'm so mad! And

- everybody at the locker bay, it was just like, shut up! That made me even miadder. And it was just ike .. . ;

everything, it was just makmg me madder and madder and madder and madder and I _]ust took it out on
" herl guess . ' .

*I Drd, I don’t want to put words in your mouth Let me thmk ofa way to ask tlus Could you tell that~ e

you were gettlng madder and madder and madder? Were you aware that was happenmg?

RS Yeah IwasalreadymadthatmormngwhenIgotup Itwasnther Imeaanasalreadymadthat'

morning when I got up: I was just réady to kick somebody or something; just to get out my anger. I
-‘had Just been upset and depressed for a wh11e and that monung I woke up and I was just like I guess .

v

e



mad because I woke up. I don’t know. Sometimes I'm like that in the moming. I'm like, oh I'm
awake again. Idon’t know.

X: Is it better to be asleep?
P: No, I mean, . . . no

X: How did the fighting end in the locker bay?

P: Well, we didn’t fight there. I stood outside and waited-for her to come outside.

I: Was this a lot Jater or was it soon after?

P: It was later.- . ‘

I: So y.ou screamed at her in the locker bay and you got...

P:’ I didﬁ’t really sc;eam‘alt her.

i: You said yoa screamed.

P When she walked away I screamed.

I Oh, okay. So she walked away and then you screamed

P: So she dldn’t hear me or anything I don’t think '

I: So how did that lead up to the fight? ' ' .

P: I:iust got in 'my classroom aad I éof maddar'and madder and ‘madder and madder. So. Imean after 1
hit her and everything I felt bad and I wanted to apologlze to her and stuff you know. But I felt better to
have gotallthatangeroutofme ' ,

I So you hold your anger in for along time? Tell me abou'tfhar.

P: Well, ‘cause I don talways, I mean I don’t always say somethmg orl don’t know I just usually keep
itinside. Idon’t know. .

I: But you choose to do that?

P: I guess. Idon’t really know.

. I What’s it like when you finally let it out?

P: It’s like I get lighter and Ifeel better. I get happler
I: What do you mean you get hghter?
P: Like I feel like I have like so much welght on me because T'm like always crying and I'm always

depressed and everything. And I talk about it with my counselor or sometlung you know, and get all -
that stuﬁ' out, I Just feel like, you know, much happler
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I: Soit’s better to let itout? Just now you said when you talk about it to your counselor that makes you
feel better. And then earlier you said- when you ﬁght that’s like getting it out too. So are those the
same?

P: Well, I don’t really ﬁght anybody really You know I’ve only been in like two fights.

I But for that ume when you lut the girl it felt better? (

P: Yeah, that time. But I meanI had talked to my counselor that day too. I talked to her and, but I
mean I just felt better because I had so much built up, and when I hit her it was Just like, I don’t know.

I: Do you thmk just the ﬁrst hit gave you that rehef or was it after the whole fight was over and then
you felt better?

P: I guess it was after the whole fight was over. I mean because I had a lot of anger in me. I mean I

still do, you know. Just ‘cause of everything that’s happened to me anyways. Well, like last year I was .

. raped. And then just like when I was sexually molested it went on for years. It wasn’t just one time, I
mean it went on for years, so. And then I watched my mom get beat hke every day by the same guy

. that was molestmg me, So. )

I- Was that your dad?

,P Huh-uh. It was one of her boyfnends She was w1th him from, I was like almost seven, and then
they broke up when I'was almost twelve. =

I: So he was abusmg you.’

P: He didn’t have sex wrth me.

I' He was molesting you, touchmg you? g

P: (answers phone call) . . . at my house;

I: Are you and your mom close?

P: No. | .

I: It sounds like you all have been through a lot together.

P: I guess. Idon’t know.

I:Butit didn’t make you all closer.

P: No. Ihate her. I mean]I Just, Idon’t hate her but I'mean, I don’t lcnow Because like when I told
her what was going on she didn’t believe me. And then she’d leave me home wrth h1m every day and
I’d blame it on her. :

I. Does she lmow how you feel now?

P: No. It kind of makes it hard because every tlme she’s around I get angry. Really mad.

I: So that drdn’t stop unul she broke up wrth that guy and left him?
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. P: She left him for the man she’s with now, and then she believed me.
I: How does that make you feel?
P: Mad. Upset and angry. Because she’s never there for me now. -So I pretty much had to take care of

myself, and I just want to be able to protect myself now because I couldn’t then you know. From, I
don’t know. .

XI: Did you ever get to confront that guy? - ‘
P: No. In like, he met her in California because that’s where we lived when my mom and dad got

divorced. And we moved here like in 1991, March 1991, and he moved with us up here. So, I mean he
could be out there anywhere. I could run into him one day you know, and that’s kind of scary.

" I: You never know. Do you think about that a lot?
P: Sometimes. I mean I can’t sleep with my door open because I have nightmares.
: What was that like for you?

. P: That was hard. I cried all the time. Sometimes I would scream out at him and tell him to leave my
mom alone and my brother was never really around. I mean I think he touched my brother too you
know, so my brother stayed gone all the time. So it was really just me and my mom there, and we’re
just two girls, and he’s way bigger than us, so. And then the cops never did anything about it. Like my
mom would have like a busted nose and everythlng and they would just be like give him a wammg
They wouldn’t even take him to jail.

I: That’s frustrating. Is it better now?

" P: I mean it was good for a while. I mean me and Amanda we fight and everything, but we’re .
*  stepsisters you know. And then like Sam let his son and then his girlfriend and their kid move in, and
then she had another kid and they still live up there. And I just started getting more depressed and
everything because I mean, I’ve never had a chance to get close to my mom and she never listens to -
anythmg Ihave to say. And every time I try to talk to her about something or tell her what’s going on
-in my life she just yells at me about something or starts bitching at me or something, and then she’s
always like you only hibernate in your room and come out when you need something or want

something, duh, duh, duh, duh And it’s Just like what’s the pomt of even trying to talk to her or get
close to her.

I: So you keep txying.
| P: Not any more:
I:’ Do you feel alone?
P: Yeah. | |
’ ’I. Even though it sounds like it’s pretty crowded up there I guess you can sull be alone. What'’s it hke‘?
B It’s hard. I¥'s Justhard,Idon tknow o

I _What dq you do when you’re alone?
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P: I just srt there and I think, about stuff. Like things that have happened to me and I Just wonder about

things, and wish that my life was different. See nobody in the house, nobody has been through anything - "
- I’ve been-through, so they don’t understand. And my mom thinks that I 'make everything upand that -
- T’m just a liar, but she dldn’t tell me.: She told my dad and I overheard her talking to my dad on the .- -

. “'phone about this. 'And she’s like, because her and my dad, they’re making me move to England to live
* ‘with him, my dad’ And I overheard her talkmg to him over the phone about me and telling him that she

didn’t believe anything that I said and that he shouldn’t because I'm notlung but a liar, and all kindsof o

stuff hke that. So ever since I heard that 1t s _]ust like whatever.
Have you talked to your dad?

. P° Uh-huh I told my dad that I heard what she sa1d and I was like I can’t beheve she’d say stuff hke
that about me, but.

X Does he know what'happened? :
P: Yes L -
| I: He beheves 1t? ' - ‘
P- Yeah, he tned to take me away from my mom because of i rt ;
| Andthatdtdn’t happen? ’
P My mom got me back and 1 Just went back into the situation I was in. She thought I made 1t all up
X: How do you deal with that? o ‘

. P:1don’treally. IJusttry,Itrymyhardestnottoﬂmtkaboutrt. AndItrytothmkaboutotherthmgs
" but it’s hard when I’'m all alone.

I: You do alot of thmkmg when you’re alone. Is that what you think about?

; ‘P' Most ofthe time.

What are your thoughts? Iust replaymg what happened, or Uyrng to thmk of ways you could have

S And why did it happen to me? I didn’t do anything. Now and 1t’s hke it’s hke more bad thmgs are
still happening to me and... Like when Iwas raped : ‘

* X: What happened there?
‘ P: There was three people and one was the girl, and she was supposed to be my friend. But like she

like drugged me, and then like her boyfnend raped e, and I'don’t know if anybody else did anything to
me because I was drugged and I was in the bathroom puking and he came in there and like pushed me

down to the ground and took advantage of me because she had come in there the time before and took -

. off my clothes to put me in the shower, and the next thing I know there’s three people in the shower
with me and I was like whatever, and I got out, because I just wanted to puke. And then I remember I
got drug to the room and I felt uhh, and then I went back to the bathroom to get sick again and then her
boyfriend came in there. And then she walked in and saw it and started beatmg him up, and then he
sa1d1twasme Itwasallmethatwantedtodort,and . .

I: You didn’t know they had grven itto you? .
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T ‘P Yeah, thenI was hke dnnkmg a httle brt And I don t remember how to get there or anythmg, but Do
s sometlmes it was hke I’ll Just be srttmg there and I'll remember then. And r 11 start to remember more T e

o P He hves in Maynardvrlle He s engaged and they ve got a k1d

L Then 'you were kmd of out of 1t

Where did that happen, at her house?

'l’ It’s ‘one of the guy s house And my mom got mad because I drdn’t press charges agamst them, but

it’s like three people’s words: agamst miné. And what can1do? I mean'she wouldn’t do anything when -

" somethmg was happenmg to me you. know When 1 wanted to do somethmg about it, and I mean it’s -
_ not like that those people probably would.n’t -even' have got i’ trouble. They would just make me- look = . )
 like'afool. And.I would have got more angry and more depressed because they wouldn’t have got in "
’ trouble for 1t you ] know I’d ]lJSt rather leave at alone o R , o

=3 :I You ve been through enough You must be a really strong person. Do you thrnkyou re strong? o
P dont P guess, T mean because I've alicady bosn through the phase where I turned to drugs' R
“and 1 did drugs and I drank and I took pills and T smoked weed evéry day. - And did all of that and T_ S
~ . . would never-do it again.. And I’'ve already quit smoking and will never do it agam. I Just qurt it hke s
S twe months ago And I've been smokmg smce I was elght. S KN
,I That’sa long trme That 5 what? Nme years ‘ o
CO ,'l’. I was smoking Newports I did everythmg my brother drd because I always wanted to get out of my
"~ bouse and go hang out with h1m and hrs fnends to get away from everythmg And he’d always beat me
- upandgoon,gotellmom D T Sl T

. I Where is he? . :',f -

ey

' I° Do you get to see h1m much?

' 'v‘j‘-‘P Notreally Igettoseemynephewmorethanldohrm )

I Areyoucloseto yourbrother? :i_wff' A : :.'f‘f;_l{."

S Not really. Because he doesn t hke the way I treat my mom; But he tums around and treats her Jl.lSt S
vthe same So I mean, I tlunk he feels the same way I do about a lot of thmgs, but he don t, so.

I Have you ever gotten physrcal w1th your mom? .
',l’ I mean there s been like one txme she smacked me, and 1 smacked her back, and she smacked me and .

. I.smacked her back, but I mean if she hits me or something I just sit there. I mean I don’t even feel it, -~
L _,I’m Just like whatever Most ofthe txme IJust block her out, like 1fshe S talkmg to me and stuﬂ‘I’ e
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just like, and then she asks me why I hate her so milch; and why I don’t like her It’s like, think about..

it. She thinks I"m just supposed to get over all this I guess, I don’t know

I: Is there anything else when you said everything that’s happened, you tell me about when you were a
little girl, you tell me about the rape last-year. Is there anything else that? -

P: Yeah.

I: Can you tell me?

P: Well not only was I molested by my mom’s boyfnend, I was molested by my cousin and one of y -

brother’s friends and my mom’s boyfriend’s brother.

I: Is this all at different times?

P: yeah, different times. Like I would go, like one time I remember I sperit the hight over at my mom’s '

boyfriend’s house, over at his mom’s house. Over there to kind of get away from him and then his
brother was there and I was sleeping and he came in there and started touching my private areas.

I: Is this the old boyfriend’s brother?

P; Uh-huh,

I: So that whole family was kind of...

P: Yeah. OrIwould go to my granny’s to get away and my cousin would be there, and I don’t know if
he was just doing it because he was, he’s my brother’s age, and he was just a kid and whatever Idon’t
know if that’s why he did it or what his problem was. So

I: How old was he?

P: He was about fourteen, thirteen.

I: And how old were you?

P: About six, seven, because me and my brother are four years apart and they’re about the same age.
And then one of my brother’s friends. I think he was like obsessed over me anyways, because he was
always like pull your hair up, put it in a ponytail on top of your head, because you look pretty like that
and stuff. Well, at that time my mom was separated from the other guy and we were living with him
and he lived in a little apartment at that time. My mom doesn’t know about all these things either.

I: Have you told anybody? |

P: My counselor. I mean I tried to tell my mother one ume about my cousin, but it was like whatever,
she wouldn’t believe me, so.

I: What do you feel when people say they don’t believe you?

P: It makes me mad bécause it’s like, okay, I made it up, you know, yeah. Iwish I made it up because I
wish it wouldn’t have happened to me, you know, but I mean.

. Tz So all that happent;d, started when you were about six and then when did it all finally end?
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P: Like when I was eleven or twelve. And then I think when I was like 13 or 14 I started doing drugs,
so0. ’

I: What did you start off with?
P: Smoking weed. That’s what I started off with.
" I: Was it hard for you to get?
P: No.
I: How’d you get it?

P: Well the first time I got it was with my brother’s girlfriend, and then most of the time I just like
. smoked it with him or I would go over to my friend’s house, and then I got this boyfriend and he was
like this big drug guy. You know, was with him everyday and I started drinking and my stepbrother is
old enough to buy beer, so he would you know, buy it or my brother would get somebody to buy it.
And we just, I would drink all the time and then Jennifer, she’s like a pill-head still right now today.
And I started taking pills all the time. I guess it made me feel better but then when it was all over it was
like I was depressed, and I was just like, okay. But then it got to where I was smoking the weed and I
was getting more depressed and I was starting to have panic attacks. So I said forget this, I quit. Forget
drinking. What'’s the point? I mean I stopped smoking weed first. And then I started hanging out with
this girl that partied all the time, that’s all she did, and I started drinking. I would be drinking so much
I’d start smoking weed and didn’t realize it and I'd get sick and then just start drinking again. Or take
pills and most of the time they were pills that make you like energetic and stuff. But then I think about
it now and it’s like, I wish I wouldn’t have done any of that because I think that I would have done
better in school and I’d probably still be in school and stuff right now if I wouldn’t have done all the
drugs I did, because I just wouldn’t go to school. I would skip school. I'd stay in bed or I would sneak
up to my brother’s who lived right behind us at the time. I’d sneak up there and stay up there. I mean it
wasn’t like I was skipping school with anybody else. I was just by myself most of the time because I
didn’t, so I didn’t really learn that much and I didn’t really pay attention when I was in school. I always
got in trouble.

I: When did you start missing school? What grade?

P: I'd say eighth grade.

I: I know you’re getting homebound right now. Will you graduate?

P: Well my dad wants me to come to England and live with him for like eleven months to finish up
school there and everything, but I don’t want to be gone that long. You know I just plan on going up
there and hopefully finishing up this year, like this school year and coming back this summer.

I: When are you going to England?"

P: I find out Thursday.

I: Really?

P: Yeah, I'll be ieaving probably next week or something,

I: Wow. Are you excited?
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P: No. Idon’t want to go. But they’re forcing me to go so. I mean I don’t want to go because my dad
wants me to live with him for that long. But I mean if I don’t go he’s going to be all upset about it and
everything you know. AndIalso don’t really know my dad. And I remember there was a point when I
wouldn’t sit in the room alone with my dad because I’m scared to you know. I don’t want to go but I
" do want to go, because 30 years from now I'm going to wish I did go for the experience, so I think if I
Just went up there for like a couple of months and was like Dad, I want to go back home, you know.

I You said you remember being afraid to sit in the room with your dad?

P: Like when I would go visit and stuff, because of what was happening to me, T was afrald that he
would touch me and stuff, so.

I: But your dad has always been lcmd to you? '
P: As far as I can remember. 41’\;;: blocked out most of the things thAt happened to me.
| I: Do -you ever remember living .with y'our dad when your mom and dad weré together_? '
P: Not really. |
I: They split up when you were realli' little.
P: Six. |
I: And then she went with this other guy?

P: Tt wasn’t really long after it, because they weren’t really together that much anyways, my mom and

my dad, because he’s military, so he’s mostly gone all the time and she was at clubs all the time. And -

we always had babysitters and I guess she thought we were too young to know what was going on, but I
kind of remember some stuff. Because I remember we had babysitters all the time. And so it was like
she was probably out being a ho or something, and my dad was always gone anyways. So .they just
split up and we moved to California and you know, she started dating and then she just really liked him.
Me any my brother never liked him because the first day that he was there, and I remember, because we
were living with my Aunt Brenda at the time, because we didn’t have a place. That he put a movie in
and he sat down on the couch and like I was laying across his lap and that was the first time he ever
started touching me and stuff and I told my brother. And me and my brother told my mom we didn’t
Iike him and we didn’t want her to date him and she was like well I really like him and I really don’t
care what you all think.

I: So it happened almost munedlately'7 Did it happen evely day?

P: Pretty much. And then he would like, after he was done, he would like give me thmgs Like it
would be like candy or money or sometlung A really sick man.

I: You think he’s still around here somewhere?

P: My mom thinks that he’s like in California, back in California with his mom and everything. But it’s
like, whatever. As long as he’s still alive I'm going to be worried. I mean, and he got put in jail like a
month or something for molesting some other kid. It was like, I don’t know, I'm always scared that
_:when I go out, what if I run into him, if I see him in the carandherecogmzesmeandldon t recognize
- him or what if I recognize him and he don’t recognize me. And would I say something to him? Should
I say something.to him? I mean I have dreams because he’s like, he’s got braces on his legs. You
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know have dreams like I see him in like grocery stores or sometlung you know, and I just go up to him
and I kick him. Youlmow ’

I: He probably wouldn’t recognize you because you ve probably grown a lot since you saw him,
- Changed. ‘ ©
P: I don’t really think I’ve changed I guess. I guess I still see the little kid in me you know. That little

- hurt kid or whatever, you know. And it’s like I think he Wwould recogmze me, even though I'm older '
" now and everything. . . '

I: So all these things together when you’ve been mad and have fought people, those things are still
kind of bubbhng inside and you’re tlnnkmg about them? You’ve only been in two fights? . .

P: Uh-huh.
I: Is that why you’re not in school?

P: Yeah. And plus seeing how I’'m moving to England, they just said they’d put me in homebound I
guess they’re afraid I'm going to beat somebody else up, but...

T: Was the other girl hurt?

P: Not really. From what I heard she wasn’t really hurt And the first fight I got into was just self-
defense. I wasn’t going to fight her, so. What really bothers me is I saw her the other day, and we used
to work together, and we were all cool with each other, whatever. Like, she 'started flipping me off.
This was Friday, I was like, and you know, I was thinking, I was like, you’re really cool, you know,

really cool. And I just smiled. I was like, whatever. What's the point of flipping somebody off, whoa.
But what made me mad about that was like if she was going to flip me off when she was in her car
driving off why didn’t she just say something to me when she walked by me twice in the mall? Why
didn’t she say somethmgto me then? ‘I guess her and her friends are scared of me.

I: Or it’s safer in the car when you’re driving away.

P: This is what I think They must just be jealous of me. Obviously. Because what have I ever done to
them? I've not done anything. And I guess I’m just a better person than they are, so they’re jealous. I
mean I don’t have anything that they don’t have. I mean, they all are rich girls that have more money
than I do and probably haven’t been through half the things I've been through and: they’re all drug
‘girlies, and preppi€ you know, pretty, prissy giris. I really don’t know why they would be Jealous of me
but that’s all I can think because I’ve not done anytlung to thern : :

I: What about the glrl, when was that fight that you? -
P Recently, before Christmas.

I: And you dldn’t tell me, you sa1d you went on to class and you got madder and madder and madder.
When did the fight ever happen?

After school. Because it was last class period. I waited for her to come out of the school and I just -
went up to her and hit her. She turned her head, then I grabbed her hair and just threw her against the
wall. And I was just thinking, god, if this was Bob I’d kill him. So I stopped.’ I stopped, like when I
started kicking at her, because I felt really, really, really mad. I was like I’ve got to stop. Because 1
. would have probably got really, really violent with her. Because I have so much anger in me anyways,

you know. ‘T probably would have got really violent.
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I: Who’s Bob?
P; Bob’s the guy.
I: The first boyfriend?
P: Yeah ‘
I: So you were thinking she’s Bob, is that what you said?
P: Well, T was kind of thinking about it in a way. I was just like wheeee, so really mad. I was like I
can’t, so I stopped fighting her. I just looked at her and I stopped fighting her. When I started kicking
her I was like, oh, because I didn’t think I could do something like that and then, so.
X: What made you stop? What thought went through your head?
P: I shouldn’t be doing this.
I: Really.
P: So I stopped.
X: So did she come after you when you stopped? »

P: Huh-ub, she started crying.*
X: Was she laying on the ground?
P: Yeah, she was like, my head, oooh, and she started crying. I didn’t cry until I got home, and my
boyfriend broke up with me. And reality hit and I realized what I had done, what the consequences
were for doing what I did, and I mean I cried for like two days, two or three days I cried.
X: What were the consequences?
P: Well, my mom called my dad and, or my dad called or sdmething, and this whole thing about
moving to England happened, and I got kicked out of school and I didn’t get to get my credits and my
mom thought I was skipping school last year, and I didn’t skip any school at all last semester. I just get
depressed and I just don’t want to go to school or I have a sleeping problem and I sometimes stay up
until five or four in the morning, just crying or thmkmg, and I can’t sleep because I have mghtmares or
just stupld dreams. So I don’t want to get up in the morning or sometimes I’m just so irritated in the
morning because she’s the first voice I hear and I don’t like her anyways that much you know, and it’s
like I hear her and I’m already irritated because I heard her voice. I'm like whatever, and she’ll start
bitching at me first thing in the mormng and my whole day’s mmed if I have a bad morning. It’s like
the whole day’s ruined. ‘ ,
X: Can you think of anything else you want to tell me about your expei‘ience?
" P:1don’t know. OnlyI thmk it happened for a reason. But, because it changed my life. I mean I have
a new boyfriend now. I'm going to England I’ve learned a whole lot more than what I have in school,
from being homebound. But then again I'm kind of irritated because

ENi) OF TAPE
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