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ABSTRACT 

Our nation's population is growing more diverse.Several industries have 

alreadyturned to multicultural education asa method of preparing forthese 

demographic changes. Many park and recreation professionals believecamp 

programsto be environmentsthatcan encourage appreciation for diversity. In 

orderto ensure that organized camp programsfoster multiculturalism,it is 

essential thatwe preparethecamp personnelto accept,understand,and 

appreciate diversity themselves. This can be accomplished by implementing 

multicultural education into stafftraining. Although we hoveseen an increase in 

multicultural education in many workplaces,it has not been determined how 

prevalent it is within organized camps. 

It wasthe purpose of thisstudyto determinethestatus of multicultural 

education training forstaff membersin American Camping Association 

accredited resident Girl Scoutcampsin the United States. Research questions 

included: 

1. Have residentialcamp programsimplemented multicultural education into 

stafftraining forcamp personnel? 

2. Who preparesand leadsthe multicultural education training forcamp 

personnel and when does ittake place? 

3. Whatarecampsincluding in their multicultural education training and what 

aspects are the mosteffectivefor staff in a residentialcamp environment? 



4. Whatore thecamp director self-reported benefitscamp personnel receive 

from muiticulturai education training? 

5. is the raciai/ethnic make up ofthe residentcamper population associated 

with whether or not muiticulturai education training is implemented? 

6. Is the racial/ethnic make up ofthecampstaff population associated with 

whether or not muiticulturai education training is implemented? 

7. Is there a significant difference in thestatus of muiticulturai education training 

between thefour regions ofthe United States? 

The participant population included camp directors ofAmerican 

Camping Association accredited,resident Girl Scoutcampsthroughoutthe 

United States,representing 194campstotal. The participantscompleted a 

questionnaire developed bythe researcher specificallyfor thisstudy. 

The results ofthestudyindicated thata majority ofthe camps,95.5% had 

already implemented muiticulturai education training for their staff members. 

Only4.5%ofthe participating campsdid not. Camp administrators led the 

training during pre-camp stafftraining,and reiterated the training when an issue 

involving diversity arose. 

Acceptance of differences and cultural awareness were identified asthe 

mostcommonlyimplemented aspects of multicultural education training. 

Understanding of cultural differences and identifying differences asan asset 

were noted asthe mosteffective areasstressed during diversity training. Finally, 

cultural awarenessand group cohesion were recognized asthe greatest 

benefits received bystafffrom thistype oftraining. The numberofcampsthat 
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had not yetimplemented multicultural education training wastoosmallto 

conductanystatistical testing. 

Recommendations based on the results of thisstudy Includefurther 

research with the Girl Scoutorganization to develop more In depth diversity 

training,to extend multicultural education programming to the campers,and to 

actively recruitcampersand campstaff representing a more racially diverse 

population. Further research Is recommended targeting otherforms of diversity 

as well as non-GirlScoutresidentcamps(YMCA,Campfire Boysand Girls,church 

camps,private camps,etc...). It Is recommended thatthe American Camping 

Association create an additional accreditation standard requiring 

Implementation of diversity training. The ACAshould develop trainings and/or 

materialsto assistcamp administrators In Implementing multicultural education 

training,and also to devise an evaluation toolfor current multicultural education 

trainingsto verify their level of effectiveness. 
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CHAPTER 1 

INTRODUCTION 

"...1 say,clop handsand let'scometogether in this meeting ground, 
I say,clap handsand let's deal with each other with love, 
1 soy,clap handsand let us getfrom the low road ofIndifference, 
Clap hands,let uscometogetherand reveal our hearts. 
Let uscometogether and revise our spirits. 
Let uscometogetherand cleanse our souls..." 

(MayaAngehu,1998) 

The United States is growing more culturally diverse with each year. In 

fact,Holllster and Hodgson(1996)reported that bythe year 2000,half ofthe 

children born in the U.S. will be of African American,Latino or Asian decent. As 

our nation's demographicschange,oursociety mustalso change. Park and 

recreation professionals have noted significant differences in leisure preferences 

across racially diverse populations(Stampsand Stamps,1985;Hutchlnson,1988; 

Washburn,1978;and McMlllen,1983). With this In mind,many have begun to 

alterthe recreational programming currently offered to betteraccommodate 

our nation'sIncrease In diversity. 

Organized camping has been celebrated forthe benefits it can bring to 

its participants. The research presents consistentfindingsand a positive outlook 

on today'scamping organizations(Chenery,1994;O'Brien,Pavllcin,Lister,and 

Schultz,1995;Thomas,1996;Cordes,1991;and Johnson,1991). Expression of 

creativity,developmentofleadership skills,increase in self-confidence, 

emotional stability,and opportunityfor hands-on learning are amongsome of 
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the documented benefits ofcamping(O'Brien,Povciiin,Lister,and Schiutz,1995; 

Cordes,1991;Johnson,1991;and Thomas,1996). 

Organized camping actsasa preparation for iiving in a diverse society by 

providing participants with the opportunity "...to addressthe chaiiengesthat 

occur because of cuiturol differences"(Hoiiister and Hodgson,1996,p.24). By 

modeiing on appreciation for muiticuituroi,campscan heip tosociaiize chiidren 

to broaden their experiencesand ievei ofacceptance. A study conducted by 

Ciore,Bray,itkin,and Murphy(1978)showed thatthe camping experience had 

asignificant positive effecton changing chiidren's interraciai attitudes.Several 

other attemptsto bring a muiticulturaiism focustothecampenvironment have 

also produced successful outcomes.(Edginton and Martin,1998;Kennison,1991; 

and Weberand Waiker-Thoth,1990). 

The Girl Scoutorganization wasfounded in 1912and was builton the 

fundamental beliefofacceptance.The Girl Scouts ofthe United States is a major 

provider oforganized camping for girls and they continue to be dedicated to 

pluralism. "...strengthening self esteem through building a positive sense of 

racial,ethnic,and cultural identity and developing accepting understanding 

attitudestoward different racial,ethnic,and cultural groups"(Girl Scouts,1990, 

p.5),remainsa central goal within the Girl Scoutorganization. 

It is imperative thatwelearn toseethe importance of diversity,and the 

value ofa true muiticuituroi environment. "Diversity adds richness and 

dimensionsto settings,situations,or peoplethatsamenesscannot"(Jordan, 

1994,p.14). Differences exist in appearance,thoughts,behavior,and attitude. 



we mustlearn to detectthestrength,value,and benefits of differences. "In 

reality,diversity is an attribute to every group"(Miller,1998,p. 151). 

Multioulturalism increasesthe totai energy avaiiable in a group. Sameness limits 

a group in all directions,the possibilitiesthatareopened by diversity are endless. 

With diversity comesa broader range ofskills, perspectives,ideas,and energies. 

Sharing these differences,and learning to understand the differences ofthose 

around you can only enhance one's opportunities and insights. "Differences 

make usstrong asa people,asacamp,and asan association"(Jordan,1994, 

p.17). 

Dueto personal experiences,multiculturaiism has also becomean 

ongoing processforthe author as well. This level of understanding will notoccur 

overnight,bysimply adopting an affirmative action plan,or after one diversity 

training session. True multiculturaiism is a continuous process,onethe researcher 

hopestospark in others. An individualsfeelings and attitude towards diversity 

can fall anywhereon the continuum. The author believesthatthere area 

variety ofstepson the road to true pluralism;awareness,tolerance,acceptance, 

appreciation,and value,ail which can beseen asgrowth towards 

multiculturaiism. Ultimately,the author believes,diversity should be celebrated. 

In orderto ensurethatorganized camp programsfoster multiculturaiism,it 

is essential thatwe preparethecamp personnelto accept,understand,and 

appreciate diversity themselves. Thiscan be accomplished byimplementing 

multicultural education into stafftraining. Although we haveseen an increase in 

multicultural education In many workplaces,it has not been determined how 



prevalent it is wittiin organized camps. Duetothe benefits diversity education 

can bring toacampenvironment,this training should bea goal of oil camps 

serving our muiticuiturai nation. 

PurposeStatement 

The purpose ofthis study wasto determinethestatus of muiticuiturai 

education training for staff membersin American Camping Association 

accredited resident GIri Scoutcampsin the United States. 

Research Questions 

Thefollowing research questions will also be examined in this study: 

1. Have residentialcamp programsimplemented muiticuiturai education into 

stafftraining forcamp personnel? 

2. Who preparesand leadsthe muiticuiturai education training forcamp 

personnel and when does it take place? 

3. Whatarecampsincluding in their muiticuiturai education training and what 

aspects arethe mosteffectiveforstaff in a residential camp environment? 

4. Whatarethecamp directorself-reported benefitscamp personnel receive 

from muiticuiturai education training? 

5. is the racial/ethnic make up ofthe residentcamoer population associated 

with whether or not muiticuiturai education training is implemented? 



6. Is the racial/ethnic make up ofthecampstaff population associated with 

whether or not multicultural education training Is Implemented? 

7. Is therea significant difference In thestatus of multicultural education training 

between thefour regions ofthe United States? 

Definition ofTerms 

Forthe purposes ofthis study,thefollowing terms were defined: 

American Camping Association(ACA):the organization responsibleforsetting 

the accreditation standardsand for Issuing accreditation to organized camps. 

Camp Administration:anyemployee ofa particularcamp whose responsibilities 

Include managingcamp activities,organization ofcampstaff,orsupervision 

over othercampemployees. 

Camp Personnel:anyemployee or volunteer representing a particularcamp 

whose responsibilities Include Interactions with the campers. 

DIversltv:"Differencesamong people or peoples reflected In a variety offorms, 

such asrace,culture,perspective,talent.Interest,age,or religion."(Girl Scouts, 

1990,p.25). Diversity may also Include a variety of other variables Including but 

limited to: disability,gender,sexuality,bodytype,socioeconomic class,marital 

status,and parentalstatus. 

DIversltv Training:training used to raise awarenessaboutIndividual differences, 

reducestereotypes and prejudice,and to developstrategiesfor working with a 

diverse population. 



Ethnicity: referstothe cuiturai tradition,ancestry,nationai origin,history,reiigion, 

or value structure ofa human being(Girl Scouts,1990;and Mitchell and Saisbury, 

1999). Forthe purposes ofthisstudy,this term will often be coupled with "race" 

duetothe researchers interest in focusing on the combined characteristics of 

thetwoterms. 

Multicultural Education:the training processthrough which one is introduced to 

diversity. It is designed to provide initial awarenessof diverse cultures and may 

also include strategiesto promote communication and understanding between 

diverse groups of people(Sparks,1994).Although it is notracial or ethnic 

specific,for purposes of thisstudy thisterm refers primarily to racial and ethnic 

diversity issues 

Multiculturaiism:The practice and promotion of diversity including active 

recruitment of diversity,working toend discrimination,and celebration and 

appreciation of various cultures. The goal is nottolerance,butacceptance. 

Oraanized Camoina:"asustained experience which providesa creative, 

recreational,and educational opportunity in group living in the outdoors, it 

utilizes trained leadership and the resources ofthe naturalsurroundingsto 

contribute to each camper's mental,physical,social,and spiritual growth" 

(American Camping Association,1998). 

Pluralism: "Asystem that holds within it individuals or groups differing in basic 

background experiencesand cultures. It allowsforthe developmentofa 

common tradition,while preserving the right ofeach group to maintain its 

cuiturai heritage"(Girl Scouts,1990,p.26). 



Race:refersto physical characteristics ofa human being,such asskin coiorand 

facialfeatures(Mitchell and Saisbury,1999). Forthe purposesofthisstudy,this 

term will often be coupled with "ethnicity"dueto the researchers interest in 

focusing on thecombined characteristics ofthetwoterms. 

Residential Camp;aform oforganized camping in which thecamp provides 

sleeping arrangementsforthe campers,and the campersstay overnighton the 

campgrounds. 

Assumptions oftheStudy 

The basic assumptions ofthestudy included: 

1. The participants will provide honestanswers when completing thesurvey 

instrument. 

2. Thesurvey questions are valid instrumentsfor determining the status of 

multicuiturai education training. 

3. The data receivedfrom thesurvey instrument is sufficient. 

Limitations ofthe Study 

This study waslimited to thefollowing: 

1. The identification of American Camping Association accredited residential 

Girl Scoutcampsin the United States. 



2. The willingness ofthese ACA accredited Giri Scoutcamp directorsto 

participate in the study by honestly completing and returning thesurvey 

instrument. 

Delimitations oftheStudy 

The delimitations ofthe study included: 

1. The use of residential campsIn the United States. 

2. The use ofACA accredited Girl Scoutcamps. 

3. Thefocusspecific to race/ethnicity and noton otherforms of diversity. 

Significance oftheStudy 

Thisstudy is being conducted to determinethestatus of multiculturoi 

education training forstaff membersin accredited Girl ScoutcampsIn the 

United States. Thefindings will help determine how extensive multiculturalism is in 

campslocated in the regionsthroughoutthe United States. The results will also 

help determinethe possible benefits multicultural education training wiii bring to 

camp personnel. 

The information gathered in thisstudy will providecamp professionals and 

researchers with the currentstatus of muiticulturoi education training in the 

United States.This research will serve asa valuable toolfor residentialcampsthat 

wish toimplement muiticulturoi education into their stafftraining.Thesefindings 
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may also help to bring awarenessofthe importance of multicuitural education 

training tocampsthat have notyetimpiementedsuch training. The resuitsfound 

in thisstudy wili helpspread the importance of multicuitural education,spark 

expertsto begin developing multicultural education training programs,and give 

recreation and leisure researchersa starting pointforfurther research in this area 

ofstudy. 

The researcher hopesthisstudy can serve asaspringboard tofurther 

research and developmentof multicultural education training programs 

designed specificaliyfor residentcamps. So many possibiiities existand so many 

doors are opento expiore in this area. Now thatwe are aware,it is time totake 

action. 



CHAPTER2 

REVIEW OF LITERATURE 

The purpose of this review is to presenttheimpactofa more diverse 

population on thefield of recreation,morespecificaiiy organized camp 

programsand to identify the need for muiticuiturai education training forcamp 

staff. The review ofliterature is organized in thefoiiowing manner:(a)Benefits of 

Organized Camping;(b)Muitlcuituraiism and Diversity Training;(c) 

Muiticuituraiism and Diversity Training in Recreation and Leisure;and(d)Diversity 

Training in Residential Camps. 

Benefits of Organized Camping 

Organized camping has becomea tradition for many youth in our 

society. The positive programming and the caring environment presents chiidren 

with opportunitiesto grow and to experience ieorning outside ofthe traditionai 

ciassroom setting. Camping has proven to be beneficialfor chiidren and can 

enlighten their lives in a variety offashions. Marjorie Markarian(1995,p.310) 

summed it upfairiy weii whenshe wrote: 

"Camp heips keep chiidren active,invoived and entertained through a 

variety offun and recreationai programs. Ona deeperievei,itteaches 

them cooperation,instiiis independence,and buildsself-esteem and 
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confidence. It also helps kids build lasting friendships and gain an 

appreciation of nature." 

Manycamp alumni still remembersongstheysung,some still are In 

contactwith thefriendsthey made atcamp,andsome attend alumni 

celebrationseach year. The value ofthesecamp experiences Is pricelessto 

many. Dr. Mary Faeth Chenery,the coordinator ofresearch and graduate 

studies In the Departmentof Outdoor Education atLa Trobe University In Australia 

and a memberofthe American Camping Association National Standards Board, 

encourages othersto"celebrate"camping(Chenery,1994,p.25). 

Chenery(1994)suggested thatthetheory of how organized camp 

programswork Involves many key Ideas. First of all,camp providesan all new 

environmentfor Its campers. The absence of parentsand television require a 

majoradjustment. The dally activities,the learning styles,and the valuesystem 

are all different In acampsetting. Secondly,camps putemphasison "having 

fun"(Chenery,1994,p.23). Campscan providea positive,supportive 

atmospherefor everyone. Activities ore designed with pleasure In mind. 

Campersare also treated as Individuals.Thestructure thatcamp programming 

provides givescampersthe security they need tofeel comfortable In a different 

environment. In addition,caring counselors and othercamp administration act 

as role modelson an on going basis. 

Camp programsencourage growth and change In young people. The 

environmentfosters learning and understanding. Forthese reasons,organized 

campshave been turned to to help In thedevelopmentoftoday's youth. The 

11 



environmentIs idealforteaching values ofteamwork,courage,and hope. 

Camping is celebrated by many ofthose who hove participated,and continues 

to bea celebrated experiencefortoday's youth(Chenery,1994). 

The American Camping Association operates underthetheme,"Camp 

gives kids a world ofgood"(O'Brien,Pavlicin,Lister,and Schlutz,1995,p.19). 

Organized camping has been praised by manyfor creating a positive 

environmentfor kids and forfostering the developmentneeded to makethem 

successful in today's world. Laurie O'Brien,a professional in the camping field for 

15 years; Karen Pavlicin,the editor ofCamping Magazine;Ruth Lister,ACA's 

director ofcommunications;and Bob Schluiz,the director of public relationsfor 

the ACA collaborate to presentseveral wayscamping meetschildren's 

developmental needs(O'Brien,Pavlicin,Lister,and Schlutz,1995). 

O'Brien,et al.,(1995)explored seven main developmental needsthat 

were originally presented by Peter Scales. PeterScales also concluded that it 

would be possiblefor a successfulcamp program to meet allseven ofthese 

needs. 

Positive socioi interaction with both peersand adults wasthe first 

deveiopmental need explored. Campcounselors and administration serve as 

positive adult role modelsto young campers. In addition,camperslearn to live, 

and work ciosely with several other children from different backgrounds. Diverse 

groupsofcampers present youth with an opportunityto learn aboutother 

cultures(O'Brien,et al., 1995). Structure and clear limits outiine the appropriate 

boundariesforthecamperstofollow. Thisframework servesasa guidelinefor 
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the campers,butdoesnotconfinethem or restricttheir individual potential. 

Physical activity is missing from many ofour children's daily lives. O'Brien,Paviicin, 

Lister,and Schlutz(1995)suggestthatcampencourages many physical activities 

that all camperscansucceed in,atsomelevel. The varieties of activities that 

are offered are designed to accommodatethe different skill levelsand interests 

ofthe campers. Campcan alsofosterthe creative expression oftoday's youth. 

Songs,skits,drama class,arts and crafts,and cabin spirit activities all are used to 

unleash thecampers'creativity. This createsa nice balance with the physical 

activities offered. 

The positive atmospherecamp radiates helpscampersto believe in 

themselves. Each camper arrives atcamp with different hesitationsand fears. 

Campcan help each camperovercome their individualfearsand strive to 

tackle new challenges. Many ofthecamp activities are unfamiliartothe 

children,this givesthem achanceto iearn something new,to accomplish 

something new. Thecampcommunity dependson a group effortand 

cooperationfrom each camper.O'Brien,Paviicin,Lister,and Schlutz(1995) 

believe teamwork is taughtand nurtured throughoutthecamp program. Each 

camper is given the opportunityto experience meaningful participation in the 

camp community. Self-definition is the final developmental need provided for in 

acampsetting. Camp providesa new environmentfor mostofthe campersto 

explore whothey are. They aren'texpected to live up to anystereotype or 

image,and theycan feel comfortable with theirtrue self. Also with the exposure 
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tothe diverse group ofIndividuals,many youth grow through awarenessand 

acceptance ofother children(O'Brien,et al., 1995). 

Thomas(1996),the vice presidentfor youth developmentatthe National 

Urban League,presidentofCamp Atwater,and a member ofthe American 

Camping Association's Public Awareness Committee,has devoted a greatdeal 

of his timeto help ensure today's youth developthe skills they need tosucceed 

Thomasalso Indicated thatcampscan playa vital role In the developmentof 

youth,especially In the area ofyouth leadership skills. Hesuggested campsare 

"fertile ground"for developmentIn leadership areassuch as"self-awareness, 

communication skills.Interpersonal skills,and ethics and responsibilities"(Thomas, 

1996,p.25). 

The educational aspectoforganized camping has been presented by 

Cordes(1991),a professional In special education. Camp programming 

encouragescooperative learning,requiring studentsto worktogetherto 

achieve similar goals. Individual Instruction,which "Involves structuring the 

learning experiencesothatthe Individual cansucceed".Is similar totechniques 

used In camp programs(Cordes,1991,p.22). Camping also offers"hands-on" 

learning. This method ofteaching Is becoming more popularand has been 

beneficialto many children(Cordes,1991,p.22). 

Rebecca Cowan Johnson,Ph.D.,CCD,aformer memberofthefaculty at 

Blola University In the recreation and camp administration program,a current 

memberofthe American Camping Association Editorial Advisory Board and a 

licensed clinical psychologist,wrote on the emotional benefits ofcamping. She 
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concluded thatcampfostersthe expression offeelings,self-acceptance,the 

acceptance of others,and emotional stability. Meaningful relations ore also 

developed through camp environments,including peer relationships as well as 

positive adult relationships(Johnson,1991). 

Rawson and Mclntosh conducted a studyto determinethe effects ofa 

camping program on children'sself-esteem. This quaiitotive study used asompie 

of 111 boysand 16 giris ages6-12assubjects atacamp based on behavior 

modification. The campersweretested atthe beginning ofcamp and again at 

the end ofcamp using a reiiabie instrumentto measurea chiid's seifesteem 

ievei. The resuitsshowed a significantincrease in seif-esteem in the chiidren 

upon compieting thecamp program(p<.01)(Rawson and Mcintosh,1991). 

Multiculturaiism and Diversity Training 

Diversity education is a popuiortopic in today'ssociety. Many 

professionai organizations as weil as manyeducators hove begun to incorporate 

muiticuiturai education into theirfields.The corporate world hasembraced 

diversity training asone ofthe mostwideiy offered typesoftraining (Aiiison, 

1999). Large corporationssuch asXerox,Generoi Electric,and American Express 

have aii impiemented strategic changesto combatdifficuitiesstemmingfrom 

diversity in the workplace(Jackson,1992).Aswe enter into the 21®^ century and 

as our popuiotion growsin diversity,a variety of other industries are turning to 

muiticuiturai training to preparethem to accommodatethe differences. 
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The human services industry,inciuding health care and social services,has 

begun to comply with the demographicchanges in their clientele(Lecca, 

Quervalu,Nunes,&Gonzaies,1998). Duetothese changes it has become 

imperative thatagencies becomecompetentin working within a muiticuiturai 

environment. Lecca,et ai.(1998)advocated that human and social service 

organizations"mustchange attitudes,initiate policies,and open up optionsto 

the vast majority ofethnic origin who will be partoftheirfuture workforce and 

clientele"(p.8).Therefore,diversity training has been adopted by many human 

service agenciesto combatthe changing population's needs. 

DeSensi(1994)indicated that multicultural education is critical forfuture 

sportleadersand managers.Although efforts have been madetowards 

muiticulturalism,sport has also fallen victim to discrimination.Tosome extentwe 

are all influenced bystereotypes and prejudices of minority populations. 

"Muiticuiturai education is aboutknowing aboutothers,but moreaboutknowing 

aboutyourself"(DeSensi,1994,p.65). Multicultural education programsshould 

attemptto encourage acceptance as well as understanding of cultural 

differences,raise awarenessof one's individual attitude and feelingstoward 

diversity,present diversity asan assettothe environment,and promote positive 

relations between diverse groups(DeSensi,1994). 

"Schools havea crucial role to play in helping to createasociety that 

includeseveryone,onethat not only tolerates butcelebrates diversity"(Siccone, 

1995,p.xiii). Asa result of our changing population,educationalsystems have 

becomea largesupporter of muiticuiturai education. Siccone(1995)pointed 
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outthe importance oftraining our educators in muiticuituraiism. "You can't 

teach whatyou don'tknow,and you can'tgive whatyou don't have"(p.65). 

Heencouraged diversity training asa necessityforteachers who in turn wiil 

teach our youth to acceptand to appreciate muiticuituraiism.JamesA.Banks 

(1993),a leader in thefield of muiticuiturol education,expressed the severity of 

the enormousdemographicchangeson our educationalsystem. Hestated that 

a strong comprehension of racial and ethnic diversity is essentialfor oil teachers 

and administrators. 

A variety of organizationsand fields haveturned to diversity training to 

help prepare their employeesfor working in a muiticuiturai society. Recreation 

and leisure professionals are also in tune with the changing demographicsand 

their affectson recreational activities.They have recently begun tofoiiow in the 

footsteps of other industries. 

iS/iuiticuituraiism and Diversity Training in Recreation and Leisure 

Past research has produced severalfindings supporting a relationship 

between racial and ethnic orientation and differences in leisure preferences. 

Stampsand Stamps(1985)conducted astudyto determine the relationship 

between raceand classto preferred leisure activities. A randomsample of750 

urban residents waschosen to beinterviewed for this study. Studentstrained in 

the interview processconducted interviews with the entire sample population. 

Oncethe data coiiection wascompleted,thefrequency in which leisure 
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activities were mentioned were recorded and organized. The resuits indicated a 

reiationship between both race and social ciassand leisure preferences 

(p<.001). in conciusion,aithough race wasindicated asa better predictor of 

ieisure participation,both variabies(race and sociai class)could be used to help 

determine ieisure preferences.(Stamps and Stamps,1985). 

Hutchinson(1987)studied white,black,and Hispanic groupsthrough fieid 

observation in Chicago's pubiic parksto determine variations in ieisure activities. 

Observation forms were created to coliectthesame detailed informationfrom 

each field observation. Thisform inciuded the park name,age,sex,race,and 

social grouping ofthe participant. 3,072observations were collected overthe 

course ofthe study. The recreational activities observed werethen divided into 

one ofthree categories: mobile,stationary,orsports activities. The results ofthis 

study produced significant differences(p<.01)in recreation activities between 

the racesobserved. The relationship between the Hispanic and white users were 

the mostextreme. The biack users differed from both the white and Hispanic 

userstosome degree. In conciusion,differences were noted in the leisure 

activities and use of public parks amongstwhite,black,and Hispanic groups 

(Hutchinson,1987). 

The resuits mentioned above both supportrace and ethnicity asfactors in 

leisure differences. Manysimilarstudies have been conducted and have 

produced comparable resuits. Asa result,thesefindings have encouraged 

recent recreation and ieisure professionalsto considerimplementing multicuiturai 

education training to betteraccommodate cuituraiiy diverse groups. 
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Dr.John F. Dwyerand Dr.Paul H.Gobster,both working with the USDA 

ForestService in Chicago,IL indicated changing demographicsand past 

research findings have left recreation managers uncertain ofwhatto do. 

Aitering programming toserve diverse clientele is acommon goalfor most 

leisure professionals. Dwyerand Gobster(1992)suggested thatleisure activities 

"mayserve asa meansof maintaining the'traditional' culture"(p.28). 

Programming for multiculturalism will preservesuch activities(Dwyerand 

Gobster,1992). 

Dr.Jearold Hoiiand,an assistant professor in the departmentof Recreation 

Managementand Therapeutic Recreation atthe University of Wisconsin,La 

Crosse,emphasized theimportance of multicuitural education in higher 

education(1997). Although not all critics are in supportofimplementing diversity 

training into the academic curriculum,thechange in our nation's demographics 

areforcing usto adaptcurrentacademictraining to fitthe needs offuture 

recreation professionals(Holland,1997). 

The lack of attention that higher education has given to muiticultural 

education has also been pointed out by Dieser,a doctoralstudentof Natural 

Resourcesand Environmental Sciencesatthe University of Northern British 

Columbia and Peregoy,an assistant professor of Educational Psychology atthe 

University of Utah.Together,Dieser and Peregoy(1998)investigated to determine 

whether currenteducation programsinclude diversity education within their 

course ofstudy. 
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Dieser and Peregoy(1998)conducted a telephonesurvey ofseveral 

graduate level programs acrossthe countryto gain a better understanding of 

the curriculum they wereteaching. Fortyschools were randomly chosenfrom 

the"National Recreation and Park Association Curriculum Catalog 1996-1997". 

The results Indicated thatonly 13ofthe40programs,32.5%,had required course 

work concerning ethnicand cultural backgrounds. These resultssupport Dieser 

and Peregoy's hypothesis,park and recreation education programs are not 

addressing multicultural education and today's professionals are In need ofthat 

type oftraining(1998). 

Researchers have determined "that bythe year 2000,one-third ofthe 

United States' population will be people of color"(Henderson,1997,p.24). 

Therefore,multlculturalism has becomean Issue thatweasa society and a 

nation will beforced to address. Dr. Karia Henderson,currently a professor and 

chair In leisure studiesand recreation administration atthe University of North 

Carolina atChapel Hill, hasdedicated many yearsto researching and teaching 

the praises of diversity. 

Henderson(1997)suggested that little has been doneto alter our 

country's recreation programsto betteraccommodate our diverse population. 

Asa leader In the area of diversity and leisure studies,Henderson(1997) 

presentedsomecommon principlesthat recreation professionalsshould consider 

while working on Improving existing recreation programs. 

The first principle Is education and training. This education processshould 

begin with higher education.Thus,providing thefuture recreation professionals 
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with the skills needed tosuccessfully deal with diverse populations. Secondly,our 

leisure programs mustintegrate social inclusion and choice. It is left uptothe 

recreation professionalsto develop programming that will provide equal 

opportunityfor leisure to different groupsand cultures. Henderson(1997)also 

indicated thatcooperation and advocacy area must if we are going to create 

programsto meetour culture's needs. The bestwayto understand the needs of 

a diverse group isto listen to their concernsand to cooperate in the planning of 

new programs. Establishing committees with a representativesample ofthe 

community could help to strengthen recreation programs(Henderson,1997). 

Washington(1996)targeted professionals in the parks and recreation field 

ascandidatesfor diversity education. Business and managementleaders agree 

that it is wise to iearn to understand and to appreciate diversity. There arethree 

dimensionsthatthe recreation field needsto developto betteraccommodate 

our diverse society. These dimensions are diversity knowledge,socialjustice 

awareness,and cross-cultural skills(Washington,1996). 

Diversity knowledge refers to awarenessofa specific culture's lifestyles. 

Becoming familiar with the normsand values ofa culture will enable recreation 

professionalsto adjust programming to betteraccommodatetheir needs. Social 

justice awareness is becoming knowledgeable of presentsociety's 

discrimination,stereotypes,and other inequities. Through multicultural training 

wecan educate othersto eliminate stereotypesand other negativejudgements 

aboutspecific groups. The third dimension isthe developmentof cross-cultural 

skills. We mustlearn to interactin a positive manner,communicate effectively 
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with different cultures,and work in cooperation with team membersof diverse 

backgrounds.(Washington,1996). 

Washington(1996)also presented severalsuggestions on how to educate 

others in multicultural issues. Workshops,structured discussion groups,community 

experiences,resource centers,guestspeakers,and professional practice are all 

strategies used to bring diversity training to oursociety. Leaders whom have 

already been familiarized with diversity education should rememberthat positive 

modeling is the bestform ofeducation. 

Kennison(1991)outlined five areas in which diversity training can help 

develop a multicultural competentcampstaff: awarenessand acceptance of 

diversity and differences,self-awareness,understanding differences,knowledge 

of cultural differences,and adaptation of behaviorand programming. 

Teaching campemployeesto beaware and appreciative ofthe 

differences of others is an importantgoal of diversity education.Self-awareness 

involvesexamining one'sindividual attitudes and biases before attempting to 

change any behaviors. Understanding and becoming knowledgeable of cultural 

differences are important in eliminating misinterpretation. Finaiiy,diversity 

training should also include Ideasfor adapting behaviorand camp 

programming toserve diverse popuiations(Kennison,1991). 

The previous research suggested thatalthough the leisure industry has 

begun to noticethe demographicchangesthatare taking place,there is stili a 

need toimplement multicultural training for recreational staffand administrators 

as well as into the higher education curriculum.The research completed thusfar 
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all points recreation professionals in the direction of muiticuiturai education 

training.As partofthe recreation industry,camp professionals have also taken 

an interest in such training. 

Diversity Training in Residential Camps 

Henderson indicated thatalthoughcamp programsstrive to create an 

environmentthatacceptseveryone,prejudicesand discrimination can stiii 

occur. Campers arrive atcamp with stereotypes and prejudices already instilled 

in their beliefsystem. This presentscamp programming with the challenge of 

overcoming these negative beliefs and,ata minimum,teaching cultural 

awareness(Henderson,1994). 

Debra Jordan,an associate professor in the Leisure Services Division atthe 

University of Northern iowa,suggested that people respond In different waysto 

diversity. Some recognizethe learning possibilities,some view it asan obstacle, 

and stiii others view differences asinferior. Our attitudestoward diversity are 

determined bythe attitudes ofthose around us. Ourfamily,friends,authority 

figures,and community ail help toshape children's attitudestowards differences 

and diversity. Jordan concluded with"campcan makea difference in 

addressing and helping to combatprejudice of ail types"(Jordan,1994,p.17). 

Patrick S. McFariane,MSW,MA(1996)thefounder ofiCARE/Chataqua 

Programs in Ann Arbor,Michigan and currentdeveloper of year round camp 

programs working with the Navajo Nation,explained thatcampsare striving to 
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provide more diverse programming. McFarlone presented several basicstepsto 

fostering diversity in a campenvironment(1996). One ofthem being that 

awarenessof diversity and cultural differences is a crucial part of uniting 

campersof various up bringing, it is importantthatcamperslearn to understand 

these differences,with outlabelingthem as negative or wrong. It is crucialto 

limitthese prejudicesand stereotypes,and to open the young camper's minds 

to learn to appreciate diversity(McFarlane,1996). 

McFariane(1992)indicated although diverse cultures hove many obvious 

differences,there are many similarities as well. If welearn tofocuson these 

similarities wecan establish somecommon ground and we may be more likely to 

open ourselves uptothe understanding ofother cultures. Asthe population 

becomes more diverse,it becomesan obligation ofsocietyto help develop our 

children's mind to beopen and appreciativetoward diversity.Therefore 

programming through outthesummer needsto be adjusted to bring diverse 

camperseven closertogether(McFarlane,1996). 

The effects ofasummercampexperience on children's Interracial 

attitudesand preferences wereexamined in a quantitative study overthe 

course ofseveral weeklong campsessions(Clore,Bray,Itkin,and Murphy,1978). 

A randomlyselected group of 196 children acted assubjects.Clore,Bray,Itkin, 

and Murphy hypothesized thatthecampexperience would ensure intimate 

interactions between the subjects,requirethesubjects of different raceto 

cooperate on manytasks,and would alter racial attitudes In a positive manner 

(1978). 
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Clore,et al.,(1978)used questionnaires atthe beginning and end of 

camp,and activities that required the subjectsto makeinterpersonal choices 

amongstthecampers ofopposite race asdependentvariables in thisstudy. A 

third dependentvariable,an analysis of photographstaken bythe subjects, 

were calculated to determine the number of black children and the numberof 

white children appearing in the photographs. The results ofthisstudy concluded 

thatthecampexperience produced significant positive change in the children's 

interracial attitudes and preferences. 

Bruce E. Matthews(1994),director ofthe New York Sportfishing and 

Aquatics Resources Education Program,described multicultural education with 

importance on "shared values"(p.29). Residential campsoffer an environment 

thatcan fostertheseshared values,therefore providing camp professionalsthe 

opportunityto design programsthatincorporate multicuiturai education. 

Camping already providesan atmosphere oflearning with an emphasison 

acceptance of others and teamwork. Multicultural education could easily be 

implemented to existing programsto help teach appreciation for diversity 

(Matthews,1994). 

Christopher R.Edginton,professor and director of Physical Education and 

Leisure Services atthe University of Northern Iowa;and Curtis E. Martin,a 

professor and chairman ofthe Departmentof Health and Physical Education at 

Fort Valley State College,described ajoint effort between theirtwoschoolsto 

foster diversity in acampenvironment(1998). Thetwoschoolsformed a 

partnership in orderto adaptthe University of Northern Iowa'sCamp Adventure 
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to betterserve a diverse population. Fort Valley State College,asa 

predominantly black college,presented many new program Ideasto enhance 

Camp Adventure. The diversity amongstthecampstaff broughtmany benefits 

to thecamp. The staffseved as role modelsforthe campersto Identify with, 

they modeled positive group Interactions,and through these Interactionsthey 

encouraged the acceptance of differentcultures and values. Overall,campers 

and staff alike viewed Camp Adventure asa success(Edglnton and Martin, 

1998). 

Holllster and Hodgson(1996)Indicated that,along with other areas In the 

recreation field,camps"can serve asthe training ground for living In a 

multicultural society"(Holllster and Hodgson,1996,p.22). Effective stafftraining is 

needed tocombatthe challenges of working with a diverse group. Camp 

counselors areseen as role modelstothe campers. Thecamp staff's display of 

appreciation for diversity will bring cultural awarenessto children who have not 

experienced It before. Campersalso tend to modelthe behaviorthey observe. 

This providescampswith the opportunityto redirectcampersfrom negative 

Images orstereotypes aboutdifferent cultures by modeling on appreciation for 

diversity(Holllster and Hodgson,1996). 

Dr.Judith Kennlson,an associate professor in the departmentof 

recreation and leisure studies atIthaca College,focused on training campstaff 

to better address multlculturalism and diversity. Campstaff become mentors 

and role modelsto many children. Therefore,when dealing with a diverse 

camper population.It Is necessaryto hove a diverse staff. The hiring process 
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should beopen to newsources of applicantsto receive a diverse group of 

candidates. Questions pertaining to cultural awarenessand diversity should be 

integrated into the interview process(Kennison,1991). 

Acamp project entitled,A World of Difference,wasimplemented in six 

campsin the St. Louis area in hopesofspreading cultural awarenessand 

reducing prejudice.Webber,the project director,and Waiker-Thoth,the 

community coalition coordinator(1990),explained thatthe program offered 

diversity training to300campcounselors during staff orientation beforethe start 

ofthecampseason. The program thatwas initially developed to help combat 

racial problems in localschools wasadapted to servethecampenvironment. 

The projectwasdesigned to helpcampstaff become more comfortable with 

diversity and prejudice and also to presentcounselors with cross-cultural 

activities that would help bring the groupstogether. The training involved a 

video on prejudice awareness,discussion groups,and activities thatencouraged 

the acceptance of diversity. Each participantwas also given a manualfilled 

with activities,strategies,and tipsfor aid in the upcoming campsessions(Weber 

and Waiker-Thoth,1990). 

Summary 

There appearto be manyconsistentfindingsthroughoutrecentresearch. 

Benefits of organized camping are well-documented(Chenery,1994;O'Brien, 
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Pavlicin. Lister,and Schultz,1995;Thomas.1996;Cordes,1991;Johnson,1991; 

Rawson and Mclntosh,1991). 

Our nation's population Is growing more diverse.Several Industries have 

alreadyturned to multicultural education asa method of preparing forthese 

demographic changes(Allison,1999;Jackson,1992).Still otherfields have 

recognized a great need for education In diversity(Lecco,et al., 1998;DeSensI, 

1994;SIccone,1995;Banks,1993). 

Past research definitely reports differences In leisure preferences across 

varied racial and ethnic groups(Stampsand Stamps,1985;Hutchlnson,1987). 

This hasopened the eyes of recent park and recreation professionalsto 

Incorporate diversity training to betteraccommodatethe change In population. 

Although adaptation of programming and education has begun,the need for 

change In favor of diversity remainsa consistentgoalthroughoutthe recent 

literature. 

Many park and recreation professionals believe camp programsto be 

environmentsthatcan foster appreciation for diversity(Henderson,1994;Jordan, 

1994;McFarlane,1996;Clore,Bray,Itkin,and Murphy,1978; Matthews,1994; 

Edglnton and Martin,1998 Holllster and Hodgson,1996). Although all sources 

seem to presentsimilar opinions,several different approachesto adapting to the 

diversity Issues are presented. Somesimplyfocuson altering programming to 

better fitthe needs of diverse groups(Washington,1996;Dwyerand Gobster, 

1992;Henderson,1997; Holland,1997;DIeserand Peregoy,1998;Henderson, 

1994;McFarlane,1996). Othersconcentrate on presenting multicultural 
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education to actual leisure participants(Jordan,1994;Ciore,Bray,itkin,and 

Murphy,1978;Matthews,1994;Edginton and Martin,1998). 

Duetothe consistency of results in the area of muiticuiturai education, 

conflicts are difficulttofind. Most professionalssupport muiticuituraiism and 

agree training is crucialfor oursocietyto betteraccommodatethe varied 

populations. However,afew argue the implementation of muiticuiturai 

education into currenteducation curricuiums. Thusthe traditional view point 

cites diversity training as unorthodox teaching which maycreate"inaccuracies" 

in currentcurricuiums(Holland,1997,p.45). 

Research in muiticuiturai education hasjust begun and many areas have 

notyet been explored.The emphasis ofteaching muiticuituraiism in the home 

has not been addressed in recent research. Training coursesto help parents 

teach their children to respect diversity and to prepare parentsfor muiticuiturai 

issues could become beneficial in opening the mindsoftoday's youth. Although 

muiticuiturai education training for personnel has becomea trend in the 

corporate communityand within human services,little has been doneto 

implementsuch training to camp administration and staff, ifthe camp 

environment is celebrated for its ability to helpspread acceptance;it is pertinent 

thatwetrain our staffto becomeskilled in the area of muiticuiturai issues 

in summary,although many have becomeaware ofthe more diverse 

populations in our country,programming to betteraccommodatethis growth 

has been slow to develop. Education curricuiums in recreation and leisure 

studies have started to introduce muiticuituraiism into the currentcourse work. 
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Park and recreation professionals have begun to adaptprogramming to fitthe 

needs of more diverse groupsof people. Organized camping has been 

targeted asan environmentthat offersa positive approach to the education 

and socialization of children. Manycamps have already begun toteach 

appreciation for diversity. The growth of muiticuiturai education in oursociety 

will help to bring acceptanceand understanding tofuture generations. 

30 



CHAPTER3 

METHODOLOGY 

The purpose ofthisstudy is to determine thestatus of muiticuituroi 

educotion training for staff membersin American Camping Association 

accredited residentiai Giri Scoutcampsin the United States. Additionaily,the 

researcher hopesto determinethe benefits of muiticuituroi education training, 

whatis inciuded in present muiticuituroi education training programs,who 

preparesand ieods muiticuituroi education training forcamp personnei,and 

when muiticuituroi education training takes place.Thesections in this chapter 

ore presented in thefoiiowing manner:(a)identification ofthe Participants;(b) 

Developmentofthe instrument;(c)Administration ofthe Instrument;and(d) 

Analysis ofthe Data. 

identification ofthe Participants 

The participants in thisstudy consisted ofcamp directors obtainedfrom a 

list of209ACA accredited resident Giri Scoutcamps. This list wasobtainedfrom 

the database provided on the official American Camping Association web 

page. The researcher limited the databasesearch bysearching onlyfor resident 

Giri Scoutcampsin each ofthefour regions ofthe United States established by 

the American Camping Association(Mid-America,Northeast,Southern,and 
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Western). The entire population was used in the studyto ensure accurate 

representation throughoutoil areas ofthe United States, insufficient or 

inaccurate contactinformation eliminated fourteen campsfrom the overall 

population. CampTanasi,located in Knoxviiie,Tennessee was also eliminated 

becausethecamp director assisted in the developmentofthe questionnaire. 

Therefore,a total of 194campswere asked to participate in thisstudy. Ail 

participants of thisstudy hove given informed consent,which has been verified 

byfilling outand returning the questionnaire tothe researcher(Appendix A). 

Developmentofthe instrument 

Afterthorough research ofthe available literature on muiticuituroi 

education training and residentcamps,it wasdetermined that no instrument 

developed thusfar would producethe necessary information to answerthe 

research questions ofthisstudy. Therefore,a questionnaire wasdeveloped by 

the researcherto determinethestatus of muiticuituroi education training for staff 

membersin residential Girl Scoutcampsin the Untied States Oncethe survey 

wascreated,the researcher established ajury ofexpertsto review and critique 

thesurvey. Thisjury of expertsincluded a professional knowledgeable in 

research design,a professional in multicultural education training,and a current 

ACA accredited resident Girl Scoutcamp director. Revisions and corrections 

suggested bythejury of experts wereimplemented to ensurethe validity ofthe 

instrument. The make-up ofthe questionnaire included multiple choice 
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questions,open-ended questions,as well as checklist questions.Thisformatwas 

the mostsimple method of retrieving the necessary Information. 

Administration ofthe Instrument 

To ensure the confidentiality ofthe participants ofthisstudy,nocamp 

namesor identifiers were Included on thesurvey. The researchercoded each 

survey bythe region ofthe United States In which each camp belonged Each 

questionnaire wasaccompanied bya cover letter(Appendix B)explaining the 

Intentofthestudyand Instructionsfor contacting the researcher in case of 

further questions. Thesurveys weresent by molltothe population ofcamp 

directors. The mailing list wasgeneratedfrom the American Camping 

Association's list of accredited resident Girl ScoutcampsIn the United States. 

Although 209campswere Identified bythe ACA'sdatabase,surveys were only 

sentoutto 194campsdueto Insufficient or IncorrectcontactInformation. Each 

participantwasasked to return thesurveytothe researcher within two weeksof 

receiving It in the mall. All data used In the study wasreceived for analysis no 

laterthan six weeksafterthesurvey wassentout. Aself-addressed and stamped 

envelope was provided forthe participantsto simplify the return procedure. Of 

the 194surveyssentout,67were returned and analyzed forthestudy(35%). 
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Analysis ofthe Data 

The responsesfrom the returned surveys provided the information needed 

to addressthe research questions ofthestudy. The data wascompiled and then 

analyzed through the statistical packageforthesocialsciences(SPSS). 

Descriptive statistics(frequenciesand percentages)were used to analyze the 

variables related tothe research questions.The data wasreported In numbers 

and percentages. 
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CHAPTER4 

ANALYSIS AND DISCUSSION OF DATA 

The purpose ofthisstudy wasto determinethe status of multicultural 

education training for staff membersin American Camping Association 

accredited resident Girl Scoutcampsin the United States. Additional research 

questions werestudied to identify whatis included In present multicultural 

education training programs,to determine the benefits of multicultural 

education training,and to establish whatvariables.If any,havea significant 

relation totheimplementation ofsuch training. 

This chapter is organized in thefollowing manner:(a)Camp Profile;(b) 

Status of Multicultural Education Training forCampStaff;(c)Preparation and 

Leadership of Multicultural Education Training forCamp Staff;(d)Contentsand 

Effectiveness of Multicultural Education Training for Camp Staff;(e)Benefits of 

Multicultural Education Training forCamp Staff;(f)ResidentCamper 

Racial/Ethnic Make Up;(g)Camp Personnel Racial/Ethnic Make Up;and(h) 

Region ofthe United States. 

Camp Profiie 

As mentioned before,all campsthat participated in thisstudy were 

residentcamps,American Camping Association accredited,and affiliated with 
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the Girl Scoutsofthe United States.The firstsection ofthe questionnaire used in 

thisstudy concerned additional demographicinformation ofthe participating 

camps. The demographic information surveyed included:the number of 

countiesthecampserved,classification ofthe areasserved,numberofcampers 

served eachsummer,grade level ofthe campersserved,and the breakdown of 

racial/ethnic make upfor both the camper population,and thecampstaff 

population. 

The data indicated thatthe countiesserved rangedfrom 1 to 31,and the 

mean numberofcountiesserved byeach camp was nine. Ciassification ofthe 

areaserved byeachcamp wasdefined as urban,rural,both urban and rural,or 

other(Table 1). Table 1 showsthatthe majority ofthe participantcamps,71.6%, 

served both urban and rural areas. Thosecampsserving only rural areastotaled 

11 (16.4%),only urban areastotaled 7(10.4%). Onecamp classified their service 

area as "suburban". 

The information on the number of residentcampersserved eachsummer 

was retrieved to indicate an approximatesize ofeach camp,this data is 

displayed in Table 2. The data indicated that 19%served 401-800campers, 

followed closely by400or less campers at 18%,and 801-1200campersat 15%. 

8%ofthecampsserved 1201-1600campers,while7%served over 1600 girls each 

summer. A little over50%ofthe participating campsserved 800or lesscampers 

overthesummer. 

The Girl Scouts ofthe United States classifies its participants by grade level, 

notage level. The data displayed in Table3indicated thatthe majority ofthe 
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Table 1. Classification ofthe Area Serviced 

Frequency Percent 

Valid Both Urban and Rural 48 71.6 

Rural n 16.4 

Urban 7 10.4 

Suburban 1 1.5 

Total 67 100.0 

Table 2. Approximate NumberofCampersServed 

Frequency Percent 
Cumulative 

Percent 

Valid 400or less 18 26.9 26.9 

401-800 19 28.4 55.2 

801-1200 15 22.4 77.6 

1201-1600 8 11.9 89.6 

1600 or more 7 10.4 100.0 

Total 67 100.0 
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Table 3. Grade Level ofCampersServed 

Grade LevelServed 

Percent 

Kindergarten -2nd Grade (77.6%) 

3rd Grade -5th Grade (98.5%) 

6th Grade -8th Grade (97.0%) 

8th Grade-12th Grade (92.5%) 

participating residentcampsserved girls In 3'"^ -12^"grades. Additionally,77.6% 

ofthecampsserved girls In Kindergarten-2"^ grade. 

Unfortunately,not much racial/ethnic diversity Isfound within the resident 

camper population(Table 4). A large majority ofthe girls served byACA 

accredited,resident Girl Scoutcampsidentify themselves as Caucasian(83.8%). 

The remaining racial/ethnic make up ofthe residentcampers is asfoiiows,7.5% 

African American,4.2% Hispanic,1.1% American Indian,Eskimo,and Aieut,1.7% 

Asian and Pacific islander,and 1.2% biracial. Figure 1 displaysthe apparentlack 

of racial/ethnic diversityfound within the camper population. 

The racial/ethnic make up ofthecampstaff is similar to thefindings 

amongstthe campers(Table 5).A large86,5% ofthe staff are Caucasian,6.0% 

African American,3.6% Hispanic,0.87© American Indian,Eskimo,and Aleut,1.17© 

Asian and Pacific Islander,and 0.8% biracial. Thesefindings can be viewed 

distinctively in Figure 2. 
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Table4. Racial/Ethnic Moke Up ofthe ResidentCampers 

Std.Minimum Maximum Mean 
Deviation 

Caucasian 65 37,00 98.00 83.8477 12.9296 

African-American 64 00 38.00 7.5000 7.5173 

Hispanic 64 .00 40.00 4.1633 5.9059 

American indian,Eskimo,and Aleut 64 .00 10.00 1.0914 1.9996 

Asian and Pacific Islander 64 10.00.00 .7141 2.0159 

Bl-racidl 64 .00 20.00 1.2188 2.9329 

\ 
\ 
\. 

'American Indian includes Eskimo and Aleut 

"Asian includes Pacific Islander 

Figure 1. Racial/Ethnic Make Up ofthe ResidentCampers 



Table5. Racial/Ethnic Moke Up ofthe CampStaff 

Minimum Maximum Mean 
Std. 

Deviation 

Caucasian 67 30.00 100.00 86.4731 13.6232 

African-American 67 .00 45.00 6.0075 7.9042 

Hispanic 67 .00 60.00 3.5567 8.2423 

American Indian,Eskimo,and Aleut 67 00 12.00 8358 2.1974 

Asian and Pacific Islander 67 .00 10.00 1.0925 2.3861 

Bi-racial 67 .00 10.00 8060 



In summary,the majority ofthe participantcampsserved 1200or less girls 

entering kindergarten through 12^^ gradefrom an average of9counties In both 

urban and rural areas.A large majority of both the camper population and the 

campstaff population are Caucasian. 

Status of Muiticuiturai Education Training for CampStaff 

Page 14ofthe literature review indicatesthatit has become popular in 

today'ssocietyto develop diversity training for their employees. The 

participating camp directors were asked simply if they offered multicultural 

education training to theircampstaff,the results can beseen in Table6. Ofthe 

67totalsurveys analyzed,64campsor955%confirmed thatthey offered 

multicultural education training tosomedegree. 

During thestudy,the researcherlearned thatthe Girl Scouts ofthe United 

States mandates pluralism training for all of their programs,including camping 

programs. Although this is a policy created atthe national level,each Individual 

council is responsibieforimpiementing theirspecific training. Thefollowing is an 

example ofthe pluralism policyfrom a Girl Scout Council in eastTennessee. 

"Tanasi Girl ScoutCouncil holdsan ongoing commitmentto affirmative action in 

the recruitment,selection,training,and placementfor both employed staffand 

volunteers. The conceptof inclusion Isfundamentalto Girl Scouting and we 

welcome girls of all races,faiths,and walks of life"(Girl Scouts,1990). 
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Table6. Inclusion of Multicultural Education Training 

Frequency Percent 

Include Multicultural Education Training? Yes 64 95.5 

No 3 4.5 

Totai 67 100.0 

The threecampsthatadmitted to notincorporating such training have 

not metthe organization's expectations. Thethreesurveys returned indicating 

theircamp did not offer muiticultural education training were asked notto 

compietethe remainder ofthe questionnaire and were instructed on how to 

return thesurveytothe researcher. 

The iarge percentage ofcampsthat offer muiticuituroi education training 

reveaisthe Giri Scoutorganization's commitmentto diversity, it is beiieved that 

Girl Scouts in general is a leaderamong recreation organizations in their 

dedication to muiticuituroiism as well asotherforms of diversity,and it is 

apparent by thisstudythatthis devotion hasspilled over into their resident 

camping programsspecifically. 

Leadership and Presentation of Multicultural Education Training forCampStaff 

There weretwo questions on thesurvey related to the delivery of 

muiticultural education training. The first ofthetwo related to who preparesthe 

training sessions and wholeadsthe stafftraining on muiticuituroiism. The latter 
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question related to when the training was actually presented tocamp 

personnel. 

The data retrieved and displayed In Table7Indicated thatthe director of 

thecamp developed and led the multicultural education training In the majority 

ofthe camps(77.6%). Both an outside professional In multicultural education 

training and a stafftrainer were used quitefrequently.In 40.3% ofthecamps 

surveyed. In the remaining campsthis training responsibility wasassigned to a 

program director In 25.4% ofthecamps,and finallyto a head counselor In only 

3.0% ofthe participantcamps. 

Thesurvey asked each participantto select all choicesthatapplied to 

their specific training procedures,thereforesomeselected morethan one 

responseto this question. This explainsthe large percentages In many 

categories,and suggeststhat mostcamps use morethan one resource In 

developing and presenting their multicultural education training. 

Nearly60%ofthecampsdid not utilize on outside professional for 

multicultural education training. This Impliesthatthe Girl Scouts ofthe United 

States already have materialsforsuch training developed and available to 

camp administrators. It alsosuggeststhatcamp administrators hove been 

trained In multiculturalism themselvesto enablethem to in turn lead multicultural 

education training forthe remainder ofthestaff. 

A substantial percentage ofcamps(94.0%)presented multicultural 

education training during pre-camp training,beforethecampersarrived. The 

data also Indicated 43.3% ofcampsoffered this training throughoutthesummer 
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Table 7. Leader of Multicultural Education Training 

Leads Multicultural Education Training 

Count Percent 

Camp Director 52 (77.6%) 

Program Director 17 (25.4%) 

StaffTrainer 27 (40.3%) 

Head Counselor 2 (3.0%) 

Outside Professional 27 (40.3%) 

sessions,and46.3%ofcampsoffered training when Issues or problems 

concerning diversity arose(Table 8). In addition,manycampspresented 

multicultural education training morethen onetime overthe course ofthe 

summer. 

Contentsand Effectiveness of Multicultural Education Training for CampStaff 

The researcher created a list ofeleven Itemsthat havecommonly been 

Incorporated into multicultural education training(as well asaspacefor an 

additional original response)and asked the participantsto identify notonly 

which aspects are inciuded in their training butwhich aspectsdothey consider 

to bethe mosteffective. Table9displaysthe data findings. Ranking asthe most 

frequentarea covered,94%ofthecampsstressed "Acceptance of Differences" 

asa partoftheir multicuitural education training. Foilowing dose behind wasa 
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Table8. Presentation of Mullicultural Education Training 

When Multicultural Education 

Training TakesPlace 

Count Percent 

Pre-camp Training 63 (94.0%) 

ThroughoutCampSessions 29 (433%) 

Wheneveran Issue Involving Diversity Arises 31 (46.3%) 

Table 9. AspectsIncluded in Multicultural Education Training 

Cultural Awareness 

AcceptanceofDifferences 

Prevention ofPrejudices 

Identification ofStereotypes 

Learning Multicultural Activities 

Cross-cultural Mentonng 

Cross-cultural Verbal Communication Skills 

Understanding of Cultural Differences 

Identifying Differencesasan Asset 

Strategiesfor Dealing with Diversity Conflicts 

Understanding Staff's AttitudeTowards Diversity 

Included in Multicultural 

EducationTraining 

Count Percent 

55 (82.1%) 

63 (94.0%) 

36 (53.7%) 

43 (64.2%) 

40 (597%) 

3 (4.5%) 

13 (194%) 

41 (61.2%) 

43 (64.2%) 

37 (552%) 

36 (53.7%) 
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focuson "Cultural Awareness"in 82.1% ofcamps. Both "Identification of 

Stereotypes"and "Identifying Differences asan Asset"wereafocusin 64.2% of 

camps'training,"Understanding of Cultural Differences" In 61.2%,"Learning 

Multicultural Activities" in 59.7%,"Strategiesfor Dealing with Diversity Conflicts" in 

55.2%,and "Understanding Staff's Attitude Towards Diversity" in 53.7%ofthe 

camps. The aspectsthatwere notincorporated in atleast half ofthe camps' 

multicultural education trainings were "Cross-cultural Verbal Communication 

Skills" wastouched on by 19.4% ofthe camps,and "Cross-cultural Mentoring" 

wasaddressed by only4.5% of participantcamps. Thefrequency ofeach area 

included in the camps'training can be viewed more clearly In Figure 3. 

Although only 21 ofthe67 participantcampsanswered thesurvey 

question regarding which aspectoftheir multicultural education training they 

believed to bethe mosteffective,some consistencies were evident. Asstated 

on page26within the review of literature,the purpose ofthecamp project,"A 

World of Difference",wasto help staff become more comfortable with diversity. 

This purpose coincides with thefindings ofthis studyfound in Table 10. 

"Acceptance of Differences"ranked the highest with 31.3% ofthecamps 

finding this area to be effectiveforcamp personnel. Both "Understanding 

Cultural Differences"and "Identifying Differences asan Asset"were identified by 

20.9%ofthe responding participants and ranked high as effective aspects of 

multicultural education training for residentcamps."Cultural Awareness"was 

identified as effective in 17.9% ofcamps,followed by"Strategiesfor Dealing with 

Diversity Conflicts""Identification ofStereotypes",and "Learning Multicultural 
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Table 10. Effective Aspectsof Multicultural Education Training 

Cultural Awareness 

AcceptanceofDifferences 

Prevention ofPrejudice 

Identification ofStereotypes 

Learning Multicultural Activities 

Cross-cultural Mentoring 

Cross-cultural Verbal Communication Skills 

Understanding of Cultural Differences 

Identifying Differencesasan Asset 

Strategiesfor Dealing with Diversity Conflicts 

Understanding Staff's AttitudeToward Diversity 

Most Effective Aspectsof 
Multicultural Education Training 

Count Percent 

12 (17.9%) 

21 (31.3%) 

1 (1 5%) 

8 (11 9%) 

7 (10.4%) 

0 (0%) 

1 (1.5%) 

14 (20.9%) 

14 (209%) 

9 (134%) 

4 (6.0%) 

Activities" believed to be effective by 13.4%, 11.9%, and 10.4% 

respectively. Figure4displaysthefindings In descending orderfrom the most 

effective aspectstothe least effective.The low number of responsesto this 

question mayImplythatthecampssurveyed have no method ofevaluation for 

their multicultural education training.Therefore,they are notaware of which 

aspects ore more effective than others,or if any proveto be effective at all The 

low response rate may also be duetothe lack of racial/ethnic diversity within the 

camperand campstaff populations. Withouta diverse population.It Is nearly 

Impossible to determine the effectiveness of diversity training. Regardless ofthe 
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Figure 4. Effective Aspectsof Multicultural Education Training 

reasoning,duetothe low number of participants who answered this question, 

the accuracy ofthe data can not be confirmed. 

Benefits Received from Multicultural Education Training for CampStaff 

The final question ofthe survey asked thecamp directorto Identify the 

benefitsthey believe theircampstaff received from the multicultural education 

training they provide. Similar to a previous question,the researcher compiled a 



list of eleven possible benefits(as weii asaspacefor an additional original 

response)and asked ttie participantstoselect ail ttiat applied to their specific 

residentcamp(Table 11). 

All Items were Identified as benefitsatleastonce,however"Cultural 

Awareness"wasidentified mostfrequently,by80.6% ofthecamps. Asstated on 

page22,camp programming,ata minimum,should teach cultural awareness. 

Therefore,it appearsthatthecamps participating in thisstudy have benefited 

from multicuiturai education training ata minimum level,atthe very least. 

"Group Cohesion"wasfound to be beneficial by71.6% ofcamps, 

"Understanding of Cultural Differences" by59.7%,"Prejudice Reduction" by 

50.7%,"identifying Differences asan Asset" by47.8%,"Identification of 

Stereotypes" by46.3%,"Understanding Staff's Attitude Towards Diversity" by 

41.8%,"Strategiesfor Dealing with Diversity Conflicts" by38.8%,and"Knowledge 

of Cross-cultural Activities" by35.8% ofcamps. Once again "Cross-cultural 

Verbal Communication Skills" and "Cross-cultural Mentoring"ranked atthe 

bottom,and were identified as benefits of multicuiturai education training by 

16.4%and 6.0%ofcamps respectfully. Figure5displaysthese findings. 

ResidentCamper Racial/Ethnic Make Up 

The racial/ethnic make up ofthe residentcamper population was 

presented in Figure 1. It is apparentthaton average,ACA accredited resident 

GIri Scoutcampsto do notserve an extensively racially diverse population. Also, 
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Table 11. Benefits Receivedfrom Multicultural Education Training 

Cultural Awareness 

Group Cotiesion 

Prejudice Reduction 

Identification ofStereotypes 

Identifying Differences as Assets 

Cross-cultural Mentoring 

Cross-cultural Verbal Communication Skills 

Understanding ofCultural Differences 

Knowledge ofCross-cultural Activities 

Strategiesfor Dealing with Diversity Conflicts 

Understanding Staff's Attitudes Towards Diversity 

Benefits Received from 

Multicultural Education Training 

Count Percent 

54 (806%) 

48 (71 6%) 

34 (50.7%) 

31 (46.3%) 

32 (47.8%) 

4 (60%) 

11 (164%) 

40 (597%) 

24 (358%) 

26 (388%) 

28 (41 8%) 
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Figure 5. Benefits Received from Muiticultural Education Training 

almost all of the camps participating in this study (95.5%) already have 

multicultural education training in place for their camp staff. Taking these two 

findings into consideration, it con be assumed that the implementation of 

multicultural education training for staff within an ACA accredited, resident Girl 

Scout camp has no relation to the racial/ethnic moke up of it's campers. Table 

12 displays the racial/ethnic make up for the camps that do offer multicultural 

education training In addition to the make up for the camps that do not offer 

such training. 



Table 12.Camper Make Up and Implementation ofTraining 

Include Multicultural 

Education Training'' 
N Mean 

Std, 

Deviation 

Yes Caucasian 62 83.5823 13 1397 

African-American 61 75902 76886 

Hispanic 61 42369 60245 

American Indian,Eskimo,and Aleut 61 1 1451 20337 

Asian and Pacific Islander 61 1 7164 1 9973 

Bi-racial 61 1 2459 29953 

No Caucasian 3 893333 6.0277 

African-American 3 56667 1 1547 

Hispanic 3 2.6667 25166 

American Indian,Eskimo,and Aleut 3 0000 0000 

Asian and Pacific Islander 3 1 6667 28868 

Bi-racial 3 6667 1 1547 

Although the researchercan assumethe racial/ethnic make up ofthe 

camp population has no bearing on the Implementation of multicultural 

education training,duetothefew number ofcampswho have not 

Incorporated thistype oftraining,statistical testing can not be done. The 

difference in thetwo groups(64and 3)is too great,and statistical testing would 

not necessarily be accurate. 

Camp Personnel Racial/Ethnic Make Up 

The review of literature,on page25,indicated thata diversecampstaff 

has brought many benefits tothecampenvironment Figure2displaysthe 
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make up of racial/ethnic characteristics ofcamp personnel within ACA 

accredited,resident Giri Scoutcamps. Asfound true with the residentcamper 

popuiation,thecampstaff popuiation represents very iittie racial diversity. 

Therefore,thesame assumptionscan be made. The raciai/ethnic make up of 

staffforcampswith muiticulturai education training and withoutare presented in 

Tabie 13. 

It can be presumed thatthe implementation of multicultural education 

training has no reiation to the racial/ethnic moke up ofcamp personnei. Once 

again,dueto thesmaii numberofcampsthat have notincluded multicuiturai 

education training(3),statisticai testing can not becomputed. 

Region ofthe United States 

Beforethey weresentout,the researchercoded each survey with one offour 

markings depending on the region ofthe United States(Mid-America,Northeast, 

Southern,or Western)each camp beionged. A fairly evenly distributed number 

ofsurveys were returned from each ofthefour areas;Mid-America(37.3%), 

Northeast(25.4%),Southern(23.9)and Western(13.4%)(Table 14). Unfortunately, 

duetothelow numberofcampsthat reportedly do not offer multicultural 

education training to their staff no statistical testscan be run to determine if 

there is a significant difference in the implementation of muiticulturai education 

training between thefour regions. The researcher believesthe region each 

camp resides in does not hold bearing on whether or notthis training is 
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Table 13.Staff Make Upand implementation ofTraining 

Include Multicultural 

Education Training'' N Mean 
Std 

Deviation 

Yes Caucasian 64 86.2609 138350 

African-American 64 62109 80155 

Hispanic 64 3.6453 84100 

American Indian,Eskimo,and Aleut 64 8750 22414 

Asian and Pacific Islander 64 1 1438 24300 

Bi-racial 64 8125 20538 

No Caucasian 3 91.0000 79373 

African-American 3 1 6667 28868 
1 

Hispanic 3 1 6667 28868 

American Indian,Eskimo,and Aleut 3 0000 0000 

Asian and Pacific Islander 3 0000 .0000 

Bi-racial 3 6667 1 1547 

Table 14. Region ofthe United States 

Frequency Percent 

Valid Mid-America 25 37.3 

NorthEast 17 25.4 

Southern 16 23.9 

Western 9 134 

Total 67 100.0 
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implemented Into thespecific population ofcampsstudied. The Girl Scout 

organization apparently mandates pluralism training,regardless of whatregion 

you belong. 

Summary 

In summary,the majority ofAmerican Camping Association accredited, 

resident Girl Scoutcamps have alreadyImplemented multicultural education 

training Into their staff-training program(95.5%). Although a large percentage of 

multicultural education training forcampsare prepared and lead bythecamp 

director or anothercamp administrator,several also utilize outside professionals 

to train theircampstaff In this area. Pre-camp training proved to be when most 

camps present multicultural education training to their staff,butseveralcamps 

continued this training throughoutthesummer. Each campemphasizes different 

aspectsof multicultural education,butthe majority ofcampsInclude training on 

"Cultural Awareness"and"Acceptance of Differences". Few campsfocuson 

"Cross-cultural Verbal Communication Skills" or "Cross-cultural Mentoring". Of 

those campsthat were ableto Identify the aspects oftheir multicultural 

education training thatwere effective, thecamp directors chose both 

"Understanding Cultural Differences"and "Identifying Differences asan Asset"as 

the mosteffective. Thecamp directors also Identified "Cultural Awareness"and 

"Group Cohesion"asthe most beneficial aspects of multicultural education 
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training for their staff. Duetothe iimited number ofcampsthat have not 

established staff training in muiticuitural education,statistical tests were notable 

to be run on the camper racial/ethnic make up,the staff racial/ethnic make up, 

orthe regions ofthe United States in relation to implementation of muiticuitural 

education training. The researcher assumesthat none ofthethree variables play 

a significant role in the implementation of this training in a resident Girl Scout 

camp. 
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CHAPTER5 

SUMMARY,CONCLUSIONS,AND RECOMMENDATIONS 

The purpose ofthis study Is to determinethestatus of multicultural 

education training for staff membersIn American Camping Association 

accredited resident Girl ScoutcampsIn the United States. Thefollowing research 

questions were also examined In this study: 

1. Have residential camp programsimplemented multicultural education into 

stafftraining forcamp personnei? 

2. Who prepares and leadsthe multicultural education training forcamp 

personneland when does it take place? 

3. Whatarecampsincluding in their multicultural education training and what 

aspects arethe mosteffective forstaff in a residentiaicampenvironment? 

4. Whatarethecamp director seif-reported benefitscamp personnel receive 

from muiticultural education training? 

5. Is the racial/ethnic make up ofthe residentcamper population associated 

with whether or not multicuitural education training is implemented? 

6. Is the racial/ethnic make up ofthecampstaff population associated with 

whether or not muiticuiturai education training is implemented? 

7. Is there a significant difference in thestatus of muiticuiturai education training 

between thefour regions ofthe United States? 
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Summary 

,The literature stronglysupports traditionalsummercamp asan 

environmentto be used to encourage and to celebrate diversity. Notonly 

should each individual camper havethe rightto attend camp with no regard to 

their differences,butthe differences between each individual campershould be 

cherished. From the results ofthisstudy it appearsthatwe are on our way by 

implementing muiticuiturai education firstto train staffto accommodate,then to 

encourage,and finally to valuethe diversity ofeach and every camper. 

Study results indicate thatthe Girl Scouts ofthe United States,an 

organization thatwasfounded on beliefs ofinclusion and pluralism,has already 

madestrides to implement muiticuiturai education training for theircampstaff 

members. They are using their own resourcesand staff as well asthose outside of 

the organization to provide a well-rounded approach to diversity training. The 

camp directors are also taking a preventivestance on diversity issues by holding 

the training sessions beforecamp begins in hopes of instilling the value of 

diversity in the staff members. Further training is held throughoutthesummeror 

when an issue of diversity may arise. Preparing your staff beforethe issuesdo 

arise actsasa preventative measure against anything occurring at ail. 

Several aspects of muiticuiturai education training have been noted by 

camp directorsto be effective and beneficialto theircampand theircamp 

staff, it wasevident bythe inconsistency of responseto this question thatthere is 

no evaluation method established to determine whether or notthis training is 
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beneficial,and if so,what partin particular wasthe mosteffective, it is hard to 

imagine any diversity training orteaching not being effective or beneficial in 

some way,if only to initiate awareness orsimple consciencethought. Even 

within a predominantly white population onecan learn to appreciatethe 

differences ofthe people around them. 

Although thisstudy has attempted to presentthe results in a positive light, 

there is always room toimprove and room to expand. Only32.1%ofthesurveys 

were actually returned. Therefore,the remaining campsthatchose notto 

participate in thestudy may have been intimidated bythestudy ifthey did not 

have thistype oftraining already in place. A simple lack of knowledge,a lack of 

resources,oralack of interestcould keepany residentcampfrom implementing 

multicultural education training. 

in addition,although the results do appearto be positive amongstACA 

accredited,resident Girl Scoutcampsthey have no bearing on the status of 

multicultural education training in the thousands of other residentcampslocated 

throughoutthe United States. The American Camping Association accreditation 

does notcomeeasy,and a greatdeal of dedication is needed to earn such a 

status. The researcherchoseto limitthestudyto Girl Scoutcampsbecause of 

their commitmentto pluralism, if anyone wasgoing to have already 

implemented thistype oftraining,it was mostlikely going to bethe Girl Scout 

organization. Therefore,the conditions werefavorablefor positive results. 
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Conclusions 

Thefollowing conclusions were made based on the resuits ofthe study. 

Each conclusion corresponds with the research question ofthesame number 

listed atthe beginning ofthis chapter. 

1. The majority ofcampsresponding to thesurvey have alreadyImplemented 

multicultural education training for theircamp staff. Oniy3campsofthe67 

returned surveys have notincorporated such training. The researcher was 

notified thatthe Girl Scoutorganization mandates pluralism or diversity 

training for all oftheir program areas.Including residentcamping. 

2. In mostcamps(77.6%),thecamp director preparesand leadsthe 

multicultural education training for staff. Several campshaveselected to 

bring in an outside professional(40.3%),while othercamps rely on other 

camp administration,campstaff,or council staffto lead their training in this 

area. In addition,a large percentage(94%)begin multicultural education 

training during pre-camptraining. Severalcampscontinue this training 

throughoutthesummer. 

3. Thetop five aspects of multicuitural education training covered byACA 

accredited,resident Girl Scoutcampsare"Acceptance of Differences" 

(94.0%),"Cultural Awareness"(82.1%), "Identification ofStereotypes"(64.2%), 

"Identifying Differences asan Asset"(64.2%),and "Understanding of Culturai 

Differences"(61.2%). However,"Identifying Differences asan Asset"and 
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"Understanding of Cultural Differences" were Identified asthe mosteffective 

areasIncluded In the training. 

4. ACA accredltecj,resident Girl Scoutcamp directors Identified "Cultural 
Awareness"(80.6%)and"Group Cohesion"(71.6%)asthe mostwidely 

recognized bencjflts of multicultural education training In their camps. 

5. Although It appearsthatIn the examination of Girl Scoutresidentcampsthe 

racial/ethnic make up ofthe campers Is notafactor contributing to the 

Implementation of multicultural education training,thiscan notbesaid to be 

truefor youth campsoperating under other affiliations. Dueto the 

Inadequate amciuntofcampswithout diversity training,statistical tests were 

notconducted. It Is believed thatthe Girl Scoutsare attheforefront ofthis 

type oftraining forsummercamping. 

6. There appearsto be nosignificant relation between the roclal/ethnlc moke 

up ofthecampstaffand theImplementation of multicultural education 

training.DuetotheInadequate amountofcampswithout diversity training, 

statistical tests were notconducted. 

7. Once again,due tothe limited numberofcampswithout multicultural 

education training,statistical tests were not run. However,It appearsthat 

there Is nosignificant difference In thestatus of diversity training between the 

fourselected regonsofthe United States. 
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Recommendations 

Thefollowing recommendations are made based on the results ofthis 

study. 

1. Further research should beconducted with thesome population to answer 

some ofthe questions thisstudy hasdeveloped.Thestudyshould determine if 

the national Girl Scoutorganization actually mandates pluralism training for 

it's residentcamping programs,what materials are availableforsuch training, 

doesthecamp directorfeel there is a need forsuch training,and would they 

haveimplemented such training if it was not mandated atthe national level. 

2. An evaluation toolshould be created to determine whataspects of 

muiticuiturai education training are actually effective and beneficial as well 

as whattraining methodsore the most productive. 

3. A similarstudyshould beconducted to determine the status of muiticuiturai 

education training in camps not affiliated with the Girl Scoutorganization. 

Residentcampsoperated bythe YMCA,VWCA,Campfire Boysand Girls,4-H, 

BoyScouts of America,Youngiife,church camps,and private campsshould 

all bestudied. 

4. Additional research should beconducted targeting other variables of 

diversity such as religion,disability,gender,sexuality,bodytype, 

socioeconomic class and others. Traditional residentcampsaresuperb 

placesto celebrate ailformsof diversity,notjust racial/ethnic diversity. 
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5. The Girl Scoutorganization and other operators of residentcampsshould 

make valiantattemptsto increasethe diversity in both the residentcampers 

and thecampstaff population. Campsneed to recruit diverse staff,market 

thecamp in diverse areas,and add or adjust programming to meetthe 

needsofa more diverse population. 

6. Since thisstudy hasdetermined that Girl Scoutcampshave already 

implemented multicultural education training for their staff,the organization 

should strive totake this training tothe nextlevel. Training should consist of 

morethan awarenessand acceptance,cross-cultural sharing and mentoring 

should beincorporated. 

7. An additionalstudyshould be conducted to determine if residentcampsare 

offering muiticuiturai education to the campers.Either byfocusing on it 

directly or by integrating it into everyday programming. 

8. Duetothe respectthe American Camping Association receives in the 

camping industry,theyshould developspecialtrainings and materialsto help 

camp administratorsto pass muiticuiturai education training onto theirstaff 

and campers. 

9. in addition,the American Camping Association should create a new section 

ofstandardsfor accreditation mandating eachcamptoimplement 

muiticuiturai education training before accreditation con be earned. 
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CAMPSTAFFTRAINING SURVEY 

The completion ofthis questionnaire is voluntary and should take you approximatelyten minutesto 
complete. The purpose ofthisstudy is to determinethestatus of multicultural education training in 
American Camping Association accredited residential Girl ScoutcampsIn the United States. Your 
responsesto these questions will betreated confidentially and will notbe associated with your 
name or agency. They will be analyzed with the responsesof all thesubjects in thestudy. Please 
be accurate and truthful in answeringthefollowing questions. Your informed consentwill be 
verified bythe completed,returned survey. 

I. CAMP DEMOGRAPHICS 

1. WhatIs the approximate number ofcountiesserviced by your Giri Scoutcouncil? 

2. How would you classify the majority ofthe area serviced by yourcouncil? 

CHECK ONE: 

()Urban 

()Rural 

() Both Urban and Rural 

()Other: 

3. WhatISthe approximate number of residentcampers you serve each summer? 

CHECK ONE: 

() 400or less 

()401-800 

() 801-1200 

() 1201-1600 

() 1600or more 

4 Whatis the grade level ofthe residentcampersyou serve'' 

CHECK ALLTHAT APPLY: 

() kindergarten-2"^ grade 

( grade-5^grade 

()6^^ grade-8^'^ grade 

() 8^grade-12*^ grade 

() Other: 
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5. Identify the racial/ethnic groups your residentcampers represent. Also listthe 

approximate percentageeach diverse group represents ofthe entire camper 

population(equaling 100%). 

CHECK ALLTHAT APPLY: 

)Caucasian: (%) 

)African-American: (%) 

)Hispanic: (%) 

)American Indian,Eskimo,and Aleut: (%) 

)Asian,and Pacific isiander: (%) 

)Bi-raciai: (%) 

)Other: : (%) 

6. identifythe racial/ethnic groups your residentcampstaff represents,also list an 

approximate percentageeach diverse group represents ofthe entire staff 

population(equaiing 100%). 

CHECK ALLTHAT APPLY: 

)Caucasian: (%) 

)African-American: (%) 

)Hispanic: (%) 

)American Indian,Eskimo,and Aieut: (%) 

)Asian,and Pacific isiander: (%) 

)Bi-raciai: (%) 

)Other: : (%) 

II. MULTICULTURAL EDUCATION TRAINING 

Multicuilurol Education Training'the training processthrough which one is introduced to diversity, it 
IS designed to provide initial awarenessof diverse culturesand may also includestrategiesto 
promotecommunication and understanding between diverse groupsof people. 

7. Do you include muiticuiturai education training asa partof your residentcampstaff 

training? * 

( )Yes 

( )No 
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*IF YOU ANSWERED"NO*TOTHE PREVIOUSQUESTION YOU SHOULD NOTCOMPLETE THE RESTOFTHE 

QUESTIONNAIRE PLEASETURN TOTHE LASTPAGE FOR INSTRUCTIONSON RETURNING THISSURVEY. 

8. Who preparesand leadsthe multicultural education training for your residentcamp 
staff? 

CHECK ALLTHAT APPLY: 

()Camp Director 

() Program Director 

()StaffTrainer 

()Head Counselor 

() Outside Professional 

()Other: 

9. When does multicultural education training for your residentcampstafftake piace'' 

CHECK ALLTHAT APPLY: 

( -)Pre-camp training 

() Throughoutcampsessions 

()Whenevera problem Involving diversity arises 

()Other: 

10. Whataspects of multicuiturol education training addressing race/ethniclty were 

included In your residentcampstaffeducation training? 

CHECK ALLTHAT APPLY: 

()Cultural Awareness ()Cross-cultural Verbal Communication Skills 

() Acceptanceof Differences ()Understanding of Cultural Differences 

() Prevention ofPrejudice ( ) Identiiying differencesasan asset 

()identification ofStereotypes ()Strategiesfor deaiing witti diversity conflicts 
()Learning Multicultural Activities ()Understanding staff's attitudetowards diversity 
()Cross-cultural Mentoring ()Other-

11 Ofthose listed in #10,which aspects of multiculturai education training do you 

considerto bethe mosteffective? 
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12. Whatbenefitsdo you believe your residentcampstaff has received from 

muiticuiturai education training'' 

CHECK ALLTHAT APPLY: 

() Cultural Awareness ()Cross-cultural Verbal Communication Skills 

() Group Cohesion ( ) Understanding of Cultural Differences 

()Prejudice Reduction ( ) Knowledge of Cross-cultural Activities 

()Identification ofStereotypes ( ) Strategiesfor dealing with diversity conflicts 

()Identifying differencesas assets ()Understanding staff's attitude towards diversity 
()Cross-cultural Mentoring ( ) Other: 

Additional Comments: 

PLEASE RETURN COMPLETED SURVEYTO: Katie Hartsfleld 
3700Sutherland Ave.#H11 

Knoxvllle,TN 37919 

if you would like to be notified ofthe results ofthis study,please include your nameand 
address below. Results will besentto you. 

Name: 

Address: 

THANKYOU FOR YOUR PARTICIPATION, 
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DATE 

DearACA accredited Girl ScoutCamp Director: 

i am a graduatestudentatthe University ofTennessee in Knoxviiie.TN. 
With the cooperation ofthe American Camping Association(ACA),i am 
presently conducting astudyto determinethestatus of muiticuiturai education 
in residential Girl Scoutcampsin the United States. My research study involves 
completing a questionnaire aboutyourcamp'sdemographics,camp personnel, 
and status on muiticuiturai education training. With your permission, i would like 
for youto participate in mystudy. Your participation in thisstudy is completely 
voluntary and there are no penaltiesfor not participating in thestudy. You also 
may withdrawalfrom the study atanytime. 

in orderto determinethe currentstatus of muiticuiturai education in 
organized residential camps,you will be asked to completethe attached 
questionnaire,which should take approximatelyfive minutes, if you would like to 
participate in thisstudy,simply completethe questionnaire and return itto me 
using the seif-addressed envelope i have enclosed.Your completion and return 
ofthe questionnaire will verify yourinformed consent. 

Your responsesto the questions will betreated confidentiaiiy and will not 
be associated with your nameorcamp in any way. i will be happyto answer 
anyfurther questions you may have regarding thestudy,your participation in the 
study,orthefuture results ofthestudy, i can be reached at (423)946-4902. 

Thank you for your help and cooperation. 

Sincerely, 

Katie Hartsfieid 

GraduateStudent/Researcher 
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VITA 

Katherlne McLendon Hartsfield was born In Durham,North Carolina on 

December 16^'^, 1974. Her childhood wasspent In Pensocolo,Florida whereshe 

graduatedfrom Booker T. Washington High School In 1992. She attended the 

University of Central Florida in Orlando,Florida whereshe received a Bachelor of 

Science Degree in 1996 with a major in Psychologyand a minor In Sociology. 

Upon graduation,Katherlne wasemployed by BoysTown,USA whereshe 

worked fortwo years asasenior youth care worker with "at-risk" youth. In the fall 

of 1998,she accepted a position asa graduateteaching assistantatthe 

University ofTennessee,Knoxvllle. She began studytoward a Master ofScience 

Degree in Recreation and Tourism Managementwith a concentration in 

Recreation Administration. This degree wasawarded in thespring of2000. 

Katherine is currentiy active in the Girl Scoutorganization In Knoxvllle, 

Tennessee. She continuesto work with "at-rlsk" youth asa Girl Scouttroop leader 

within the vision outreach program. She also serves asthe Assistant Director ata 

Girl Scoutresidentcamplocated in Pelham,New Hampshire. She hasspent her 

lifetime participating in traditionalsummercamp programsand continuesto 

love whatcamp hasto offer everyone. 
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