June 29, 1956

To the Graduate Counecil:

Ianm nubmittlng herewith a thesis written b;run»u
Grace Scott entitled "A Burvey of Some Pactors in :
tional Policies in Walland School and Its Implieations for
Currioulum Change." I recommend that it be accepted for
nine quarter hours of oredit in partial fulfillment of the
requirements for the degree of Master of Science, with a
nejor in Elementary Education.

We have read this thesis
and recomuend its meceptance:

Accepted for the Couneils

an o a6 Graquate Schoo



A SURVEY OF SOME FACTORS IN PROMOTIONAL POLICIES
IN WALLAND SCHOOL AND ITS IMPLICATIONS FOR
CURRICULUM CHANGE

A THESIS

Submitted to
The Grndunta Counecil

The University of Tennessee
Partial ?ulrlllmnnt of the Requirements

for the de e of
Master of Science

by
Grace Scott

August 1956



/*
3
ACXNOWLEDGMENT
The writer wishes to socknowledge her indebtedness
to her major professor, Dr. Martin BE. Little, for his
helpful guidance and patience in the writing of this
thesis, and to thank the other members of her committes
for their kindness and help.
The writer would 1like to express appreciation to

the members of her family for their patience, understanding
and he 1}3 »

367939



TABLIE OF CONTERTS

CBAPTER
I THE PROBLEM v ¢ ¢ o « o o o ¢ » & . .
The purpose of the study ., . . . &
The hypothesis . . . + « « 4 « « &
THE RPN k6 v e hieeons e
Importance of the BEUEY o « & ¢ « &
Definition of terms . « + + o » . .
Limitations of the study * e e s
Hethods of precsedure and sources of
data for the atudy ., « « « o+ « &
Related studies + « o« o ¢ o « ¢« + .
Organization by chepters , . . . .
II, A STUDY OF FACTORS USED T0 DETERMINE
PUPIL PROGRESS IN WALLAND SCHOOL
ITI. CORCLUSIONS, IMPLICATIONS, AND
RECOMMENDATIONS , o & o « o o « o &
BEDLIOUBATHY & o o & « % ¢ % 9% o 5 % s o » 68
o GRS N R SR ARSI

PAGE

QG & = W W N -

<

20

22

61
89



TABIE
I,

IT,

ITY.

V.

VI,

VII.

VIII.

IX.

LIST OF TABIES

Retardation in Walland School
(194849 to0 1954«56) ., « + +» « « .
Retardation by Grade in Walland
Behool for 1949 . 4 o o 5 o o » & &«
Retardation by Grades in Walland
Sohool for 1950 4 o 4 « « « « & o o
Retardation by Grade in Walland
Behool for 1881 ., « o o + o ¢ o » &
Retardation by Grade in Walland
School for 1958 4 « o + ¢ ¢ « ¢ « o
Retardation by Grade in Walland
School for 1953 4+ ¢ o o o« o s « o «
Retardation by Grade in Walland
Behool for 1954 o+ « o 4 ¢ o o o + &
Retardation by Grade in Walland
Bohool for 1965 . o o o « o o o « @
The Total Number Enrolled at the
Time of Promotion, the Number
Pailed and the Per Cent of
Retardation for Each of the Grades
During the Entire Seven Years
(1049<208B) ¢ « o o o ¢ ¢« o o 5 » & o

- - . »

PAGE

23

24

28

26

27

28

29

S0

32



TABIE
X,

XI,

X111,

XITI.

X1v,

XVI.

XVIiI.

XVIII.

XI1X.,

XX,

Total Number of Fallures by Grades as
Determined by Pactors Under Development,
Attendence, and Home Oonditions . . . .

Bummary of Pindings Regarding Fallures
in Each Grade for the Seven Years
(194849 %o 1954=55) . & & & « s « & »

Factors Determining Non-Promotion
in the Pirst Orade . 4+ « ¢ o ¢ ¢ « o« &

Factors Determining Non-Promotion
In the Becond Grade . + + « « « « « o «

Faotors Determining Non~Promotion
in the Third Grade , . * . .H. v+ e s

Faotors Determining Non-Promotion
in the Pourth Grade . . + . + o « o &+ &

Factors Determining Non-Promotien
in the PAfth Grade ¢ & « « o o o o « »

Factors Determining Non-Promotiom
in the Sixth 0rade . « « « o s o s +

Factors Determining Non-Promoticn
in the Seventh Grade ., ., « ¢ « &+ + & &

Factors Determining Non«Promotion
in the Eighth Orade . . . . . T

Pactors Determining Non«Promotion
in the Ninth Grade . . . o ¢« o « o «

PAGE

33

43

44

45

48

47

48

49

51



vi
TABLE PAGE
XXI. Pactors Determining Non-Promotion
in the Tenth Grade + . . v v o ¢ 0 o o « o ¢ 52
XXIT, PFactors Determining Non-Promotion
in the Eleventh Orade . « « « « o« + + o« « ¢ 53



LIST OF PIGTRES

FIGURE PAGE

l. Summary of Pindings Regarding Paoctors

Deternining Non«Promotion in Walland

School, Blount County for Seven Years

(1946-49 %0 1964-88) . . . . . .. .. ... 41
3. Comparison of Pactors Determining

¥on-Promotions With the RO . % s v b0 00 42



CHAPTER I
THE PROBLEM

" The American sehool system 1s organized on the
assumption that the ohild will make normal age-grade~
progreas and will complete a grade of schooling in the
course of one year of attendsnoe at school., Thus the
six-year-olds are expected to be in the first grade, the
soven~year-o0lds in the second grade, and 20 on up to the
twenty~year-olds who should be beginning their junior year
at ecollege end the twenty~one-ysar-olds who should be in
their senior year at collegs, Of course there are many
deviations from the normal ago-gi&ﬁo progress. These
deviations may be in the direction of either ascceleration
(more than one grade 1is oompleted in a ealendar year) or
retardation (less than one grads 1s completed in one
calendar year),

Although the extent of acceleration and retardation
varies with the promotion policies of various school systems,
by the time children reach the seventh grade a considerable
minoritys-in some school systems even a me jority--sf the
children have made other than normal age-grade-progress,
S8ome have teken less than six years to resch this grade,
while others have taken longer to reach the seame grade, The
amount of acceleration is small; the amount of retardation

is much greater,



The Purpose of the Study

One of the most persistant problems of education 1is
that of determining a satisfactory method of promoting
pupils from level to level, Thersfore the purpose of this
study is to examins some of the faotors in Walland 2shool
that aid in determining pupil progress to see whether there
is need for changes in promotional policies and currioulum
offerings.

¥With this purpose in mind, the following hypothesis
ia advanced:

A study of faotors upon which the teschers of Walland
School have based non-promotion will show that the cur-
riculum throughout the seven ysars of the survey did not
always meet the needs of the puplls,

The Study

Thils study is a survey of some factors in promotional
pollicies used in lalland‘SQhool to determine bages for
determining pupil progress over a period of seven yoars,

This study s being undertaken in Walland Sechool in
Blount County, Tennessee. Walland School 1s located in
Walland, Tennessee about eight miles east of Naryville on
8moky Mountain Highway 73. This community was not oalled
Walland until the eoming of the Schlosser Leather conplny
in 1902, This chain tannery company built a tannery hers



in this natural pountain pess. A community of about twoe
hundred-fifty families sprang up about this industry, Pire
destroyed the tannery in 1930 after it had boomed for almost
thirty years. Some of the employeeas moved to other areas.
Some returned to farming end many sought employment at the
Aleosa plants, _

Prior to the burning of the tannery, Blount Coumty
had consolidated the "Cagle 8chool® the "East End School"
and the "Middle School" to form the Walland Elementary and
Walland High School:. This consolidation took place about
1922-85, Part of the buildings now in use by the upper
grades were srected in 1984,

In 1946«47 the Walland Sohool became a truly unified
one through twelve grade seheol, although the school had
been under one prineipral fer a number of Years, MNethods
for using large blocks of time were stressed. This action
was taken following legislation ensoted by the Seventy-
fifth Tennesses General Assembly, which created a uniform
system of publie education for gredes one through twelve,
This was one step toward many curriculum changes, Further
legislation was passed In 1951 by the General Assembly
glving authority to local boards of education to set up
their own eurrioulum and courses of study to meet the needs
of the local school communities so long as this curriculum

and courses of study were in sccord with the regulations of



the State Board of Edueation,l

Groups of educstors from publie sehool and colleges
of the state then began working with a committes of State
Department stafrf members to formulate s& plan of mction by
which eurrisulum inprovcmnn@ could be carried out on a
locel level throughout the state, as stated in the Revised

Tentative Btatement of State Progranm for Curriculum
Imgroveggntnz :
During the school year of 1951-52 Bleunt County

teachers and supervisors with consultants from the Univeruityh
of Tennessee met for a number of in-service training

mestings at whioh time much work was done on changes to

meet the needs of the pupils in the looal sehool communities,
The teachers of grades 1-8 worked in groups of primary,
intermediate, and upper-grade levels, while the teschers

of grades 9-12 met in subjeot matter groups, Tentative
courses of study were set up. Correlation and centers of
interest with core subjeats were stressed, with the

explanation of how large "blocks of time" could be used

19517,
2
1

Revised Tentative Statement of State Program for -
Curriculum Improvement (Nashvlille: Derartment o?“Education,
: » Pe &7,

l?ublic School Laws of Tennessee, compiled from
Public Acts of 1951 (Nashville: State Board of Education,




to an advantage,d

Importancs of the Study

In the public schools of the United States there are
each year probably two milliion pupils who are not promoted
to succeeding grades.,t A study by Savage completed in 1949
shows a downward trend in the rates of failure in ssleoted
schools in Tennessee for the years 1939-49, Yet, over the
entire state the rate of non~promotion was still 8,1 per
cont,b

Satisfactory progress in the education of boys and
girls in the schools requires harmony among all the
slements of the edusational program. FHere, as slaevharo;
inconsistent or conflicting practices tend to counteract
each other., The traditicnal pelloy of classification and
promotion is sulitable for an old-fashioned sonventional
school, but it is doudtful whether it has & place In a

democratic one, It is essential therefore for modem

Sruth ¥, Blades, "Blount County Tentative Courss of
Study® (1958), (Mimeographed).

4garth H. Akﬂdgo,‘ Pupil Progress Pelistes md
Practices (New York: Teaohers Uollege, Columbla University,

| Svom Xent Savage, "A 8tudy of Bome Trends in
Retardation and Thelr Relationships to Selessted Pavtors in
the Whits Elemsntary Publis S8chools of Tennessse (1938-39
through 1947<48)" {Umrpgblished Master's Thesis, The
Tniversity of Tennessees, August 1949), p. 20,
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educators to determine the plan of grouping and advancing
pupils that best fits into the practices of the newer
edusation. It 1s also essential thet the curriculum meet
the needs of the individual; snd that the promotional
policies allow for individual differences.

Definition of Terms

Some torms used in this study may need to be made
clear. The term "promotion” refers to passing a pupil at
regular promotion time from the grade in whioch he is
enrolled to the next higher grade. The terms "retardation"
and "fallure®™ are used as being synonomous “with non-
promotion." "Acseleration® refers to passing a pupil

through more than one grede in a calendar year,

Limitations of the Study

This study is being undertaken in one school of
twelve grades over a perlod of ssven years beginning with
the school yoar 1948-49 and continuing thremgh 1954-55,
This study will be limited to some extent by the availability
of records., It will also be limited yy the faoct that pant
of the students in the urper grades (9-12) come from feeder
schools to the Wallend Secondary School. It is further
limited by the fact thet the teachers do net keep complete

cumuilative records on each pupil,



Methods of Procedure and 8ouroces of
Data for the Study

During the ine-service training work on currieulum at
Walland School, the writer besame interested in trying te
find the sriteris which were being used by the faculty of
Walland School to determine pupil progress,

A questionnaire® was prepared with the help of
members of the Walland fasulty., This questionnaire listed
the faotors which had besn ocompiled by members of the
Walland faculty and fasulties of feeder schocls, The
purpose of the questionnaire was to determine which factors
were considered wmost impertant by the faculty in determining
pupll progress. '

The number of years to be considered in the survey
is the seven years the writer has been = nember of the
fasulty of Walland School.

Data on retentions were compiled from the principalts
annual summary sheet, which is a combined repuﬁt in the
principal's register for each of the years beginning with
1948, A tabulation wes made of the number of pupils falling
in each grade 1-12 because of each faotor and the percentage
of failures in each grade., The porcentage was baged on the

number snrolled at time of promotion. Then the factors

GBQQ Appendix A for copy of the questiomnaire.



were summariszed under three large headings; development,
attendance, and home conditions, Under development four
factors were considered: physioal, emotionel, social, and
mental, Under attendance two factors were conaidered;
regularity of attendance and the number of schools attended,
Under home conditions two factors were oonaidarod:‘ parental
negleot and economic conditions. Each factor was oonsidered
as to the number of times used and the percentage of the
whole which each factor presented,

Related 8tudies

Rising enrollments in elementary and sesondary
schools make a study of orgenizational plans for instruction
inoreasingly signifioant, Both school personnel and lay~
men are interested in getting the most for their money and
the best education for children that present knowledge ocan
give. In general, clasasroom teschers and school adminis~
trators agree that the elemesntary and secondary schools
should give children individual help in developing their
ninds and bdodies and should provide group experience as a
necessary part of social development in work and play.

A satisfactory method of promoting pupils from level
to level 1s a very persistant problem. It has been a
problem since the beginning of the graded plan in Boston about
1848. There has been almost constent researsh to find better



idesz on the question of promotion.

The “Grade Standard® Theory

The "grade standard®™ theory was first practiced in
the graded schools of Boston in 1848. No satisfactory plan
of progress has been devised although several theories have
been developed.

The "grade standard” organization or some deviation
of it almost wholly dominated the promotion of pupils
throughout the century 1848-1948.7 Most educators accepted
without question that a ohild must attain the standard for
the grade before he be promoted to ths next succeeding grade,
A solution to the problem of fallures was sought in ed-
ministrative and teaching procedures. Each toaehQr was
responsible for bringing his pupils up to grade standard,
Throughout the years, the school has clung to the traditional
scheme of requiring boys and girls to master a body of
subject matter before being promoted to a higher level, and
of failing or non-promoting those who do not meet the
"standards". In the traditional "grade standard” system the
pupil must have a standard average.S

"Hollis L, Caswell, Edsostion dn the Elewsntary Sehool
(New York: American Book Compsny, » Do o ;
SHo111s 1. Caswell, Non-Promotion in Elsmenta

Field Studies No., 4, Division of Surveys an ) udies
(Nashville: George Peabody College for Teachers, 1933), p. S1.
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A) In order to be promoted a pupil must meke a
general average of not under 70 per cont, with not
less than 65 per cent in any sub jeet for the entire
#chool year; or a general average for the session not
under 78 per cent with not less than 60 psr cent in
any subject for the entire year. A pupil who makes
lower than 70 per cent in more than one ma jor subjeot
will not be promoted., The major sub jects are
arithmetic, English, reading, geography, history,
hygiene, civics, and business metheds. No pupll will
bs promoted who doag not make an average of 70 per
ecent in deportment,

Ancther example of the "grade stendard® theory is:

B) Each subject must be passed at 55 per cent as
8 minimum mark., Examinations shall count ons=fourth
in making the six weeks premotion saverage and the
final average. Class work shall count three~fourths,
No pupll falling below 50 per cent on exaninations
shall receive a passing average, .

C) In considering the promotion or graduation
of pupils written examination, and teacher's estimates
shall be considered as follows: a) In Pirst, Becond,
and Third Grades, the scholarship of pupils shall be
determined by the estimate of their respective teachsr,
All who obtain 65 per cent or over on ssid sstimate
shall be promoted, b) In the Fourth, Fifth and Stxth
Grades, pupils attaining an average of 65 per cent
and above on written examination shall be promoted,
o) Pupils attaining an average of not less than 50
per cent on the written examination and 70 Rer cent
or over on said estimate shall be promoted,il

«

Bome school systems whioh adhere to the theory of
"grade standards" must have factors other than standards
of achievement in the school subjects to determine their
promotional policies, Neatness, punoctuslity, condust and
regular attendance are all used in determining whether or
not a pupil shall be promoted or retained.

etbid., Pa 31,
10rps4., p. 31.
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Sometimes the polioy of non-pramotion is used as a
disoiplinary measuret

Puplls who are absent from school without good

excuse on the day of final examination of any sub=-
Jeet, or who uhn{i during final exercises be guilty
of conduet subversive of law and order shall not be
admitted to promotion or greduation,ll

The policies that have just been presented are all
variations of the "grade standard" theory as presented by
Casswell., They sre all basiec of the same theory,

This theory dominated pupil promotions withput
question until 1811, Then the theory of "grade standara®
was not questioned but the fast that so meny pupils were
failing to reach the requived standard., Some faocts that
the problem pointed up were; necessity of bringing pupils
up to grade standard, promoting pupils semi-annually so
&8s to reduce by half the work to be repeated, in case of
non=promotion, regular attendance was stressed; thé need
for better records was resognised, even plans whereby
pupils who needed more time to complete the work were given
&8s muoch as six years to do what others 4id in four years,
But with all these varistions there were standards to be
attained, or a certain amount of work to be covered, It

is st111 the "grede standards® theory,12

rpig., p. 32,

12901118 L. Caswell, Education in the Elementary
School (New York: American Yook Company, 194%), p. !ﬁi.
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Throughout the years, the elementary and seoondary
sehools have clung to this traditional scheme of requiring
boys and girls to master a body of subject matter before
being promoted to a higher level, and of nm-preamoting
those who fall to meet the "standards", The "grade standard"
theory works in this manner. Pupils are sdmitted to uohao;
st about six years of age and, if they make normal progress,
will have completed the sixth grade at the approximate age
of twelve. Promotiom calls for congratulations as each new
level is attained., Conversely, those who are not promoted
feel they have "failed" and are subjected to the teasing
of classmates and to pressures on the rart of parents,

The theory of "equalization of educational oppor-
tunity”® was part of the evolution of a truly democratiec
philosophy of education., Strayer suggested some of the
implications of this theory for pupil progress when he
stated in 1928:

The schools of a dom@crnaz should offer to sach

pupil those unique opportunities for soquiring
skills, for practice in precise thinking, and for
growth in power of sppreciation which are attainable
by one of his intelligence. This ideal requires that
we adjust our standa to the abilities of our
pupils, Every pupil in the ideal school system 1is
Judged by the best which he can do and not by the
median performance of a non-selected group. _ ¢
Caswell describes a second theory which is more democratie
in its philosophy. It ia oalled "equalization of educational
opportunity®,

The writer understands this theory to be that the
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teacher takes the pupils as they are with their 1ndiyidual
differences as such and treats each pupil as an individqul
with spesific needs and abilities, Enriches the program
1f 1t needs to be in order to meet the needs of the
exceptional ohildren,lS : .

Los Angeles tried ﬁrenpins primary pupils on a
soclal basis, The teachers found thet children are
sensitive to social envirenment. In a congenial socolal
atmosphere their soadenic aep!gvnmonp improved, ;

Lane's atudy refuted conclusively the common
oriticism that a "no feilure school is one where you
promots everybody and the children don't have to learn
nnything”.14

These new plans are much more flexible thaen the
"grade standard" plan. Regrouping is done when individual
puplls are in need of it, and it is neither annual nor
seni-anmial. This 13 sn attempt to provide for the
‘eontinnoul growth of the child, This growth 1s social as
well as scademic, ]

The o 1isation of groups for any one year should
be rlexigg:? Children should be moved from one group
to another scocerding to their apparent need. The
ggiz eriterion for placement should be the selection of

group in which the child may find his best -
opportunity to work offectively and harmoniously,

14p, 1. Lane, "Organizing the Primary Séhool,”
1ldhood Education, 14:110-113, November 1937,

[esses




: 14
achieve his greatest individual success, develop
his unique assets of personality, and leamn to funotien
as a contridbuting member of a social organization
engaged in achieving worthwhile group purposes.
Failure and non-promotion diseppear from educaticnal
organization with recognition of and emphasis upon
the developmental possibilities of the individusl
child and the necessity of giving children continuity
of education expsriences,l8

The rejection of set standards in the elementary
sohool does not mean the rejection of all standards, It
means, the standards of work and the particular tasks ars
determined as far as possible by the nature and needs of
the pupil. The democratic edusator advocates extensive
provision for group activities in which each individual '
eontributes his part and can succeed, ;f aducatqrg, through
actual regard for individual differences, make it possible
for all children to succeed and then so teach them that
they ars led to suscesd, failures tend to vanish,

In the conventional elementary school it is rossible
and desirable for continucus progress of practiocally all
pupils, Even if there is no flexible, prmgrosaivg program
of sdusation, pupils should not spend more than one yoar
in a grade,

-

e « » recent experimental evidence shows that failing
pupils who are promoted to the next grade make a
larger growth in achievement during the next year than
similar pupils who are required to repeat the work of
their present grade, possibly because of the stronger

15y, a. 8aucier,
School (New York: The
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stimilation. 18
in some of the schools of Newark an experiment with four
hundred rdénns pupils wes nade by psiring them ascording
to thelr intelligence. One member of sach pair vwas
promoted and the other one was retarded. Eassh of these
groups wag given achlevement tests in January snd agein
in Junes Over this short period of time progress of each
group wag sbout the same. HNeither surpassed in acsdemie
achlevement. However, a stady of the cumilative effeots
of retardation in this city showed that repeated retardae
ticn over a period of uesrs reduces the ascomplishment of
those who have been retarded. "Repeated failure and
retardation defeat theilr purpose. fThey do not stimulste
effort but on the centrary discoursge 1t."17

Similar findings were given by the University of
Pennsylvenis. They found that pupils did 1ittle if any
better, so far as test results could indiocats, after having
been reteined for a segond year in the same grade.

A study by Lucy Wilson showed thet a larger percentage
of repeaters 4id poorer work than they 41d the previcus year.
Ehe stated se further evidenoe, that in a study of two
oquated groups, one having been given trial promotions and
the other having been failed, the children given the trisl

Wrnsde, pe 439,

71pid., pe 441,
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promotions learned more than the repeaters, Other studies
show that the average repeater learned no more in two
Years than did the ncn-repeater of the same mental age in
one year. 3o the eonclusion seems to be: there must be
a consideration of readiness for the work and ad justment
of it to the abilities and needs of the pupil; and that
only in special or unusuel cases would any pupils be
required to repeat a grade,l8

Numerous investigations have been made on retardation
and on progress of pupils through the grades; also on
osurriculum organization and revision.

Dunklin was concerned with the number of failures
smong beginners and recognizing reading as the cause of :
almost all such fallures, concluded that many of them might
have succesded from the beginning had instructicn been
adjusted to their needs. 8peclal attention was given to
methods and level of material.l® : ;

Lane stresses the needs and interests of children,
and his philosophy of progressive education is: Teachers
are concerned with the understanding of the whole child
so that in gulding him through real life experisnces based

181p1d., p. 442,

% oward T. Dunklin, The Prevention of Failure in
the First Grade. Teachers College Contributions to ucation,
No, 802 (New York: Teachers College, Columbia University,
1940) .
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on his needs and interests help him to adapt himself to
his soclal group throughout his sohool -1ife so that he
will become a thinking, creative, and active member. The
aohpel dnduld provide a vholeaéme enviromment in whioh the
c¢hild will grow up physically, mentally, socially, and
emotionally in & happy normal vly.eo

Lane further states: Teachers should understand
the ohild, imow his background, his physical and emotional
development, habits and attitudes, mental ability and
soademic achievement in order to meet his nesds., Lane
coneiders children more important then subjeots and that
aquocea are mersly a means to an end, the end being the
ocontinuous effective learning and progress of ehildren.2l

In progressive schools where procedurs is informal
and the curriculum requirements are flexible, wisely
interpretesd objeotive tests serve as a valuable means of
cheoking achievement., They give teachers and administrators
the chence to compare the achievement of their groups with
averages of children in the same grade throughout the
country. But the progressive school using tests as a
check differs a great deal from the test-ridden school in

which such examinations are regarded as all important, To

-’
20Robert H1l11 Lane, 225 Progressive Elementary School
(New York: Houghton Mifflin ompary).

2l1py4,
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To the progressive lower school the results of tests would
always be a means to an end, rather taan ends in themselves,
The fast that the ehildren in the first grade of a progres-
sive sohool are not up to standard in reading need not
negessarily concern the school head at ally perhaps ends
other than reading seem more important for that group, But
1t 1is well to have some mesns of knowing where they are
in ecomparisen with other groups, rather than guessing it,
even 1f one does not think 1t necessary or wise to try
to forse the group up to standard,22

"In reasding current discussions of edusation, one
is at times oconsclous of a wide gulf between the strong
trend toward messurement,"23

In its psychology progressive edusation has lsaned
towards the point of view indisated by the phrase, "learning
by doing®. In its social philosophy it has stressed the
worth of the individual, or respect for peracnality, and
the importance of superseding habits of competition with
hablts of oooperation, In academic lenguage, the progres-
sive school 1s a place where children go, not primarily to
learn, but to carry on a way of life. The central task of
education ascording to Dr. Huteohins is with basie prineiples,

£811se Forest, % Sehool £§r the Ch1ld from Twe to
Eight {Bostont Ginn and Company, .
£3rp14.
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which are valid at all timas and in al1 Places and for
overy manner and condition of men., BPut to be practiscal
in modern times eduocation muat bring trath, goodness, and
beauty down from the olouds and set the stage for rein.
terpretation of them in terms a better asacciated or
democratic ;1v1ng.\ Progressive edusation states that,
"lonnning iz a process by which experiences are ehanged so
as to become more serviceable for future guidancs.” 1In
other words, al} learning is a matter of melring over
exporiensces in terms of what We can do with thiags and
situations or in terms of what they will do to us, This
view explains and justifies a0tivity programs, Pupils day
by day experiences mmst be mads over through living and
doing. This is the demooratic way and thus the theory of
learning and the theory of social organisation in progres-
sive education beoome inseparadly intertwined, Frogressive
education trys to educate people in order that they may
discover their needs.24

As & gulde in currieulum planning the Edusational
Policles Gomm!asicn‘orfort‘f;ve important principles of
oehild growth and development. They are:

1; Each ohild is unique 4 ‘
2) Children learn many things simultaneously.,

3) Ohildren's interests are broad and varied.
4) Different children will learn different things

B‘Beyd He. Bode, ? s$8ive Eduestion at the Crosge
roads (New York: News6EE%gﬁ!Ugé535;:"!%3§T:~"“-B~"‘~‘"'
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from identical experiences.

The development of ohildren 1s a ocontinuous
process.28

The commission further states that eaoh child should
be treated as an Individusl with different charasteriatics,
reeds and abilities .26

The oonventional traditional school organizes
ohildren into grades and sets up goals in various school
subjects which children must resch or "fail to be promoted.”
The teacher is required to "cover" certain parts of the
arithmetic and certain skills in reading and English teach

80 many facts in social studies,

In the well~organisged progressive school the duty
program, the surrisculum, and en adequate testin program
insure those learnings whieh society rightly holds to
be necessary for young Americans, If there are schools
in which the children learn nething, the fault is with
the responsible heads of the schools and not with
pPhilosophy and practice of progressive education,

Organisation by Chapters

Chapter I has presented the background of the study,
An effort was made to define the area to which the study
i1z limited and to point out details conecerning the importance

22 aucational Policies Commission, Edusstion for All
Amorican Children (Washington: The CommissTon, s Pe 104,

261n14,
”I‘n’, oD « EJ;E.’ pp. 4‘8"‘9.




21
of the study. Following a brief survey of studies mede in
the field of the problom, a hypothesis wae advenced to
give direction to the study.

Chapter 1II is ooneerned with the smount of retardes
tion in Walland School in each of the twelve grades for
each of the seven ysars wlth an sttempt to analyse the
Tactors determining non-prometion.

Chapter 1II is a sunmary with conclusions drewn
from the study.



CHAPTER IIX

A BTUDY OF THE FACTORS USED TO DETERMINE PUPIL
PROGRESES IN WALLAND SCHOOL

This chapter is concerned with the smount of
retardation in Wallend 8chool in each of the twelve grades
for each of the seven years together with an analysis of
the factors determining non-promotion,

Table I shows the per cent of retardation in
Walland Sechool from the years 1949 through 1955, During
these seven years the rate of retardation rose from a low
of 2.7 per cent in 1949 to a high of 11.2 por cant in 1855,
There wes a very noticeable decline in 1958, Then in 1953
1t jumped to a high of 10.2, followed in 1954 by & slight
decline and then in 1985 the highest rate for the seven
year period was established by an 11.2 per cent,

It is Interesting to note that for four of the
seven years, Walland School was below the composite state
retardation rate of 8.1 per cent as reported by agvggc.l

Table IT to VIII inclusive show the percentage of
retardation in each grade for each year,

If a ninth grade pupil makes a yearly average of 75

leom Kent Savage, "A Study of Some Trends in Retarda-
tion and Their Relationships to lected Faotors in the
White Elementary Public Schools of Tennessee ({19238-39
through 1947~4§¥5 (Unpublished Master's Thesis, The Tniversity
of Tennessee, August 1949), p. 20, '
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TABLE I

RETARDATION IN WALLAND SOHOOL
(1948-49 TO 1954.55)

To. Enrolied
At Promotion Percentage of

Yoar o Sine No, Pailed Retardation
1949 324 9 2.7
1960 367 18 4.9
1051 569 38 10,3
1952 366 13 3.3
1063 413 43 10,44
1954 400 29 7.3

19568 430 49 11.2

—
e

H
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TABLIE II

RETARDATION BY GRADE IN WALLAND SCHOOL
FOR 1949

o, 2 ! :
. At Promotion Percentage of
' 1 :

Moo Pailed ~  Revardation

88
23
26
30
33
14
17
18
52
43
18
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O O o o
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TABLE IIY

RETARDATION BY GRADE IN WALLAND SCHOOL FOR 1050

-
erade T Nematied  heneietier
) | 30 2 6.6
2 27 0 )
3 18 1 5.6
4 29 0 4]
b 30 7 23,0
8 34 ¢ 0
v 15 0 0
a 18 1 5,8
b 61 4 6.5
10 49 2 4,0
11 38 1 2.6
12 17 0 0
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TABLE IV

RETARDATION BY GRADE IN WALLAYD SCHOOL FOR 1951

. Tin
1 a9 5 17.0
2 27 P 18.0
3 25 3 16.0
‘ 21 0 0
5 2 8 18,7
6 25 2 8.0
" g7 5 18.6
8 20 2 10.0
0 45 7 186.5
10 50 4 8.0
4o 34 0 o
12 34 0 0




TABLE V

RETARDATION BY GRADE IN WALLAND 8CHOOL FOR 1952

27

Wo. Enrciled
A% Promotion Poroantage of
Grade ; i : Reta 1

1 26 3 11,5
2 28 0 0
3 27 o} 0
4 21 o 0
§ 28 0 0
& 27 1 3.7
7 21 1 4.7
8 22 0 0
) BO 4 8.0
10 38 3 8.6
11 49 0 c
12 32 0 0




TABLE VI
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RETARDATIOR BY GRADE IN WALLAND SCHOOL FOR 1953

it Yo. ¥arelled i
At Promotion : Peroentage of

Grade Tine No, Patled Retardation _

1 29 4 13,0

2 25 4 16,0

3 g2 4 12,5

& 23 2 8,68

8 24 8 20.8

6 28 7 25,0

K 26 8 30.7

8 22 o o

9 68 ] 5.8

10 48 2 4.1

11 §6 3 8.8

12 52 o o
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RETARDATION BY GRADES IN WALLAND SCHOOL FOR 1954

A: 'P romotion Percentage of
Grade : Retardatio
1 32 8 1847
2 29 4 13.7
3 21 3 10.4
& 29 3 10.3
5 282 2 94,0
6 25 o 0
7 24 0 o
8 19 0 0
9 72 8 11,0
10 60 3 5.0
11 44 0 0
12 33 ) 0

|
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TABLE VIIY

RETARDATION BY GRADES IN WALLAND S8CHOOL FOR 1955

W : —
At’?rmtim , Poroantage of
Time ~Noy Falled ~ Retardatiog

Srade
1 30 11 36.8
2 31 7 26.8
3 25 4 18,0
4 21 3 14,3
] 29 4 14,0
6 31 0 0
7 28 0 o
8 22 0 0
4 74 9 12,0
10 1 8 12,0
11 56 3 5.0
12 47 0 0
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or over in three subjects he 1s promoted. Three credits
will promote him to the tenth grade. Seven oredits will
promote to the eleventh grade and eleven credits will
promote him to the twelfth grade, He must have sixteen
eredits to get a high school diploma, ~

In the secondary school any yoarly average bslow
75 is considered failing, and a pupil is considered failing
if he doesn't meke the speocified number of eredits,

In comparing the retardation rate for each grade
for the seven ysara, as shown in Tables II - VIII, and also
by Table IX which s & summary of the findings of Tables IT
through VIII; it is found that the first grade leads in
"por cent of retardation" for the seven years with a
17,2 per cent, The fifth grade rates second with i2.0
percent; the second grade rates third with 10.0 per cent,
In the upper grades the ninth grade has a 9,5 per cent of
retardation. The twelfth grade with a total enrollment of
247 for the seven years has no failures.

Table X shows first the total number of failures as
determined by factors of physieal, esmotional, social, and
mental development. Secondly it shows the nugber of failures
determined b& faotors of irregularity of attendance and
the number of schools attended, Pinally it shows the number
of fallures determined by parental neglest and economic
oonditions of the home,

Table X shows the total number of failures by grades



TABLE IX

THE TOTAL NUMBER ENROLLED AT THE TINE OF FROMOTION,
THE NUMBER PAILED AND THE PER CENT OF RETARDATION
FOR EACH OF THE GRADES DURING THE ENTIRE
SEVEN YEARS (1949-1953)

204 35 17.2

1

g 180 19 10.0
=] 174 15 8.8
% 174 8 4.6
5 198 84 2.0
6 14 10 5,9
7 158 14 8.0
8 141 3 2.0
) 4232 40 2.6
10 347 22 B3
11 875 9 348
12

237 0 0
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PINDINGS FROM TABLE X

Total Fhysical Pallures . « . « « « o o ¢ o » s o « 24
Total Emotional Pailures . « ¢« o« « s+ ¢ o s o« o « » 25
Total Soclal Pallures . « « 4 ¢ o ¢ o # ¢« ¢« » ¢ o « 13
Total Mental Pallures o+ « o o ¢« « ¢ ¢« ¢ ¢« o s « = o 04
Total Fallures due to Irregularity of Attendancs. , 28
Total Faillures dus to chax':glng S0hools .+ & . 4 ¢ » 2
Total FPailures due to Parental Negleet . + . « ¢ «

Total Pallures due to Economic Home Conditions. . + 8

Total?ailml..-.--»........-..-4.199
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for each year, It shows the feilurss as determined by the
factors under development, attendance, and home conditions,

Table XI 1is a summary of the findings regarding
fallures in each grade for the years 1948-49 through
1964-86. The factors listed in Table X and Table XI are
based upon items ocontained inm the school register issued
by the state of Tennessee.,? These ftems are found on the
pages which are concerned with the causes of retardation
of pupils. The deta used in this study were compiled {rum
the summaries whish are mede annually by the prineipal,
The data used by the prineipal for these summeries were
taken from the above mentioned pages from each individual
teacher's register,

Figure 1 is a summary of the findings regarding
factors determining "Non-Promotion® in Wellend Sehool as
oompiled from the items listed in Figures 3 and 4,

Pigure 2 is a comparison of the faotors determining
“Non-Promotion® with the whole.

The Tables XIT through XXIY show the faotors used
to determine "Non-Promotion™ as they were 1isted in the
principal's annusl summary for each grade for the yeara
1948-49 through 1954-55. In the first grade the fourteen
- failures attributed to "physical”™ fastors were listed;

eleven immaturity; one speech, and two nutrition. There

Esee.lppondlx B and C for ssmple pages of the register,
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TABIE XI

FAILURES IN EACH GRADR

1948-49 to 1954-85)

{

VEN YEARS

SUMMARY OF FINDINGS REGARDING
FOR THE SB

epeay Jed
seanyisd 18304
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8 199

1
8

0
2

2

0 0
24 25 13 94 28

11

Total Failures
per fastor




Factors Ko. Palling

1} Development

a) Physical 24
b) Emotional 25
¢) Social 13
d) Mental 94
2) Attendance
&) Irregularity : 26
b) No. of Schools Att, 2
3) Home Conditions :
a) Parental Regleot 5
b) Eoonomic Condition -
Total Pailures 199

41

Percent

Failing
12,0
12,5

645

47,85

14,0
1.0

2,5

100,90

Figure 1. Sumsary of Finding regarding faotors
determining non-promotion in Walland Sohool, Blount County

for seven years, (194849 ~ 1954.55)
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Mental Faoctors
47.5% :

Regularity of
Attendance 14%

No. of] schools
—fotte. 1%

Emotilonsl tal
Faetors
12.5%

Physical
Faetors
12%

Figure 2. Comparison of the factors determining
Non=-Promotion with the whole



‘TABLE XTI

FAGTORS DETERMINING NON-PROMOTION IN THE FIRST GRADE

{1949-1958)

Year 1949 1950 1951 1952 1195311954 1955] Total
Phystcal Rl el B e x| 14
Emotional e e el o] 81 o 0
Social 0 0 o 0 ) o 0 0
Mentel 0 0 2 0 o & g 15
g o g8 0% B 0| o] %
No. achools

attended 1 0 0 0 0 ] 0 1
Parental : '
neglect 1l 0 0 0 1 0 0 2
Economie home ;

condition 0 0 0 0 0 1 1 2




TABLE XIXY

FACTORS DETERMINING NON-PROMOTION IN THE SECOND GRALE

(1949-1955)
~ Vear CL oF 55 % E Tots

Physiecal 0 0 0 0 2 4] 0 2
Emotional 0 0 0 0 1l 0 0 l
Social o 0 0 0 0 2 {1 O 2
Mental 0 0 4 0 1l 2 6 13
Regularity

attendance 0 o 0 0 0 0 1 1
No, schools

attended 0 0 0 0 +] 0 0 0
Parental

negleot e 0 0 0 0 0 0 0
Economioc home

eondition 0 0 ¢} 0 ¢} 4] 0 4]
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TABIE XIV
FACTORS DETERMINING NON-PROMOTION IN THE THIRD GRADR
(1949-1955)

Year 1949 105011951 19531654 [1955  Tota
Phyaical 0 0 0 0 0 1 0
Emotional 0 0 0 0 0 0 o} 0
Social 0 0 0 0 0 0 ) 0
Mentel ; 0 1l 2 0 2 2 4 11
Regularity

attendance 0 0 1 0 2 0 (o] 3
No. schools

attended o 0 0 0 0 (e 0 0
Parental

negleot 0 0 o 0 0 0 0 o
Economic home

condition 0 o 0 0 0 0
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TABLE XV

FACTORS DETERMINING NON-PROMOTION IN THE FOURTH ORADE

{1949-1955)
aar 35 otsa

Physical 0 0 0 0 0 0 0 0
Emoticnal 0 ¢] 0 0 0 0 0O 0
8o0cial 0 0 0 0 0 0 0 0
Mental (¢] 0 0 0 1 S 3 7
Regularity

sttendance 0 0 0 0 1 0 0 1l
No. schools

attended 0 0 0 0 | 0 0 0 0
Parental

neglect 0 0 0 0 0 o o 0
Economic home

condition 0 0 0 0 0 0 0 0

Wm



47

TABLE XVI
FACTORS DETERNINING NON-PRONOTION IN THE FIFTH GRADE
(1949-1955)

“Year 1940 | (1981 [1952 [1955 [1054 | 1058 otal
Physical 0 0 2 0 1 0 0 3
Emotional 0 0 0 0 44 0 0 2
Soclal 0 0 0 0 1 0 0 l
Nental 0 7 1 0 1l 2 1 12
Regularity

attendance (4] 0 b | 0 0 0 3 4
Neo. schools

attended 0 0 0 0 0 0 0 0
Parental

neglect 0 0 1 0 0 0 0 L
Eoonomio home

condition 0 0 1l 0 0 0 0 1l
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TABLE XVIY

FACTORS DETERMINING WON~-PROMOTION IN THE SIXTH GRADE
(1949-1958)

Year

Physical 0 0
Emotimal 0 0
Boclal 0 0
Hental 0 0

Regularity
attendance 0 0 0

No. schools

o O O o

=
Q
o
Q
-

attended 0 0 o 3] 0 0 0 0
Parental
neglect 0 0 0 0 0 0 0 0

EBeonomie home
sondition 0 (4] 0 0 0 0 0 )
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TABIE XVIIX
PACTORS DETERMINING NON-PROMOTION IN THE SEVENTH GRADE
(1940-1955
Year 19494 1950] 195T] 1958] 1953] 1554 1955 Tota
Physical 0 o 0 0 0 0 0 0
Emotional 0| o 2 0 3 0 0 5
Soelnl 0 0 0 0 2 0 0 2
Hontal 0 4] 2 1 3 0 0 8
Regularity of
attendance 0 0 1 0 0 0 0 1
No, sohools
attended 0 Q 0 0 0 0 0 0
Parental
negleot 0 0 0 0 0 0 4] 0
Eoonomio home
condition 0 0 4] 0 0 0 0 0
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TABLE XIX

PACTORS DETERMINING NON-PROMOTION IN THE EIGETH GRADE

(1949-1955)

Year | 1045/ TO50] 1051, 1052] 1053] 1954] 1955 Total —
Physical 0 0 0 0 0 0 0 o)
Emotional 0 0 0 o o) 0 0 c
Social o 0 0 0 0 0 0 0
Mental 0 1l 0 0 0 0 o 1
Regularity

attendance 4] 0 2 0 0 0 O 2

Ko. sshools

attended 0 0 0 0 (o] 0 0 0
Parental
neglect 0 0 0 o 0 o} 0 0

Economtec home
ocondition (4] 4] 0 0 0 0 0 0
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TABIE XX
FACTORS DETERMINING KON-PROMOTIN IN THE NINTH GRADE
(1949-—1955)

Year 1049 11950 [1951 |1952 [19553 954 [1955{Total
Physical 0 0 0 0 0 1l 1 2
Emotional 4] 0 4] 0 3 2 3 8
Social 0 1l 3 0 0 1l 0 5
Mental 2 0 2 3 0 4 3 14
Regularity

attendance 2 3 1l 1 1 0 1 9
No,. schools

attended 0 s 1l 0 0 o] 4] 1l
Parental

neglect 0 0 0 0 0 0 0 0
BEconomic home

conditions 0 0 (o} 0 0 0 b 1l
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TABIE XXI
FACTORS DETERMINING NON-PROMOTION IN THE TERTH GRADE
(1949-1955)

Yoar 19451050 ] 1552 1053 (105411055 [Total —
Physioal 0 0 o 0 0 0 0
Emotional 0 0 1l 2 0 0 3
Social 0 0 0 o) 2 0 2
Regularity

attsnd;nap () 0 1l 0 1 & 10
No. schools

attended 0 2 0 0 0 2 4
Parental

negleoct 0 0 1l 0 0 0 p S
Economic home

conditions 0 0 0 0 (o] £ 2

-




TABIE XXII

FACTORS DETERMINING NON-PROMOTION IN THE ELEVENTH GRADE

{1049-1958
Foar S 8

Physical 0 0 0 0 0 0 0 0
Emotional 0 0 0 0 0 0 2 2
Social 0 0 o o o 0 0 o
Mental o 0 0 0 3 o 0 3
R:g::g:g‘ 0 1 ) 0 0 0 0 1
No. schools

attended 0 0 0 0 0 0 0 0
Parental

neglect 0 0 0 1 0 0 0 1l
Eoonomio hom4

conditions 0 0 0 D‘ 0 0 2 2
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were no failures in the first grade due to "emotional® or
"social" factoras., There were fifteen failures attributed
to "mental® factors. They were 1listed as four "low mental
ability", eleven "lack of readiness for work attempted."”

Under attendance one fallure was for "irregularity
of sttendance," anﬁ one was "changing schools.” There
were two fallures each of "Parental negloot® and "economioc
home conditions.," This mekes a total of thirty-five
failures in the first grade for the seven years, Table
XIIT shows the factors which determined fallures in the
second grade (1949-1955) two physical failures were listed:
one "visual,® and one "general health,"

There was one emotional failure. It was listed
"lack of security."” Two fallures were socizl snd were
listed "Placement in sge group.”

There were thirteen mental failures, three were
listed “Low mental ability®; nine were listed "lack of
readiness for work attempted,"

There was one failure due to "irregular attendance,"
making the total number of failures in the second grade
nineteen for the seven years, .

Table XIV shows the factors which determined fallures
in the third grade (1949-1955),

One physical failure was listed as due to "general
health,”

There were eleven mental failures cof which two were
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1isted "low mental ability,” seven "lack of readiness for
work attempted,” and two “"laziness,"

There were three failures dus to "irregular atteondsnce.”
The total number of failures in the third grade was fifteen
for the seven years.

Table XV shows the factors which detoermined failures
in fourth grede (1949-1955),

There were no physical, emotimal, or soclal
failures in this grede, Thers wore seven mental fallures.
Three wore listed "low mental ebility." PFour were listed
"lack of readiness for the work attempted.,"” One was due to
"irregularity of attendance,” The total number of fallures
in the fourth grade was eight for the seven years.

Table XVI shows the factors which determined
fallures in the fifth grade (1949-1955),

Thesre were three physiocal failures, They were
listed as follows: one "speech," one “visual," and one
"nuteition,” '

There ware %wo emotional failures, listed as
“fﬁilinsu to adjust to school.”

There was one social fallure listed as "Placement in
age group,.”

Twelve fallures were attributed to mentsl faoctors
and were listed only undsr that heading,

Four fallures were due to "irregularity of attendance."

Two failures were listed under the home, one each
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for "parental neglect" and "economic home conditions,"
bringing to twenty-four the total number of failures in
the fifth grade for the seven years,

Table XVII shows the factors which determined the
failures in the sixth grade (1949-1058),

There were two physical failures; one was listed
*visual,” and one *nutrition," .

There woere four emotional fallures, two were listed
"feeling of belenging," and two were listed “presense of
fears."”

One was & social faflure listed "placement in age
group,® }

Two were mental failures due to "low mental abil ity,"

There was one failure caussd by "irregularity of
attendance,."”

The total number of failures for the sixth grade
was ten,

Table XVIII shows the factors which determined
fallures in the seventh grade (1949-1955),

There were no failures attributed to physical
faoctors,

Five falilures were listed aa.”amotional“; three
were listed "feeling of achievement,” and two "presence of
fears,"

Two soclal faillures were listed, one under "de-

linqueney™ and one under "sociasl ad justment "
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Thers were six mental failures: two "low mentality,"”
one "lack of readiness for work attempted,” and three
"academic achisvement” or a "don't care attitude,”

One failure was due to ”1rrcgnln§ attendance,"

The total number of failures for tnis grad: was
fourteen for the seven years,

Table XIX shows the factors whioch determined the
failures in the eighth grade (1949-1958).

There were only three failures in the elghth grade
throughout the seven years. One was "lack of scademis
achievement,” and two "irregularity of attendance.”

Tadble XX shows the factors which determined failures
in the ninth grade (1949-1958),

There were two physiocal failures in this grade, one
listed as "visuel," and cne “"general health.,"

There were eight emotional failures and all were
listed under "adjustment to schosl,” with the explanstim
of "falling to adjust to departmental work."

Five fallures were listed under the social heading,
One was listed "kind of sohool friends," three "social
adjustment,™ and one “placement in age group.®

Fourteen were mental failures and were listed: one
"low mental ability," thirteen "lack of readiness® or
"inability to read subject matter attempted."

Nine failed because of irregularity of attendance and

one because of changing schools, One failure was due to
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"economic home conditions." The total number of failures
for the ninth grade for the seven years was forty,

Table XXI shows the factors which determined the
fellures in the tenia grade (1949-1955),

There woere no failures due to physiocal factors,

There were three smotional factors listed as
"emotional.”

Two social failures were listed under "soclal
ad justment :

Ten mental failures were listed as follows: four
"lack of readiness," one “don't oare,” five "inability to
achieve because of inability to read," 3

Four failures were due to "irregularity of
attendance," one besause of "parental neglect," and two
becauss of eoonomic home conditions, The total number of
fallures was twenty-two,

Table XXII shows the factors which determined
failures in the elsventh grade (1949-1955),

There were two emotional fallures and were listed ag
suoh,

There were three mental failures and were listed: :
one "don't oare," two "lack of academic achievement due to
laginess."

Ons fallure wes due to "irregularity of attendanae,”

and two to "noor hame conditions.and parsntal negleect,"



59

The total number of failures for the eleventh grade
for the seven years was nine,

There were no failures in the twelfth grade,

In summary, 1t is sesn that of the one hundred ninety-
nine pupils failing of promotion for the seven year period,
twenty-four were due to physical reasons, twenty-five due
to emotional causes, thirteen to soctlal fastors, ninetye
four to mental factores, twenty-eight to irregularity of
attendance, two to the number of schools attended, five
~ to parental neglect, and eight to ecomomic home conditions.

A summary of these findings 1s shown in Table XI and
Figure 1, and again to give a cleaver plcture of the
distribution of sach of the factors as compared with the
whole, it is given in a eirele graph, Figure 2,

A summary of the findings of the questionnaire
followe:

1) In the first, seccnd, and third grades "im-
maturity® was listed numbder one, "regularity of attendance"
was listed number two, and "ohronological age® was listed
nunber three,

2) In the middle grades "reading ebility" was listed
number 1, by all three teachers “?hrgnolegical age" was
listed number two by two teachers, "kmowledge of sub jeot
matter” was listed number two by one teacher of this
group., I.Q. vas listed number three by two teaschers and

“rogulurity of attendance" was listed number three by one
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teacher,

8) In the upper grades and in the seccndary school
"reading ability” was 1isted number one by every teacher
in these grades. REleven of the thirteen teachers listed
"knowledge of subjeot matter® mumber two and two listed
I.Q¢ a8 number two and "kmowledge of subject matter" number
three. Seven listed "regularity of attendance" as numbay
three, and four listed "belonging® as number three,

-



CHAPTER II1
CONCLUSIONE, IMPLICATIONS, AND RECOMMENDATIONS

The preveding chapters of the study set up the
purpose and importance of the studys The tentative hys
pothesis was that the study of the factors, upon which the
teachers of Walland School have besed nonspromotion for
the seven years, would show that the currieulum throughout
the seven years of the survey did not always meet the needs of
the pupils, and that this would be revealed by a study of
the factors used in determining pupil progress.

After reviswing the date presented in this study
the fellowing conslusions are offeredy

1) Twelve par cent of the totel rmumber of fallures
were attributed to physical faotors with immaturdity
prodominants

2) Twelve and fiveetenths per cent were attributed to
emotional factors.

%)} Fifteen per cent were atiributed to matters of
attondanee.

4) 8ix and five~tenthe per cent were attributed to
home conditions and parentel neglest.

5) 8ix and five~tenths per cent were attributed to
social fastors which occurred almost wholly in the upper
gredes ($-11).

6) Forty=seven and five~tenths per sent were
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attributed to mental factors. This forty-seven and five-
tenths was made up of ninety-four faillures; and forty-four
of these were listed "lack of readiness" and twenty-two
were listed "lack of academic achievement.” (The teashers
hed written in inability to read subject matter.) If a
surriculun meets the needs of the individual pupils, there
is little or no excuse for fallures due to "lack of readiness
for work attempted®” or to "lack of meademic achievement."

The findings of the questionnaire substantiate the
abeve conclusions,

The first grade made up the greatest per cent of
retardation. The fifth grade ranked sesond, while the
second grade had the third greatest per cent of non-
promoted pupils. In the upper grades the ninth grade had
the greatest per cent of noa-promoted pupils with the
tenth grede ranking second.

In the first grade fourteen of the thirty-five
failures were attributed to physical feactors with ime
maturity predominant. Fifteen firat grade, thirteen
second grade, and eleven third grade failures were attributed
to mental faotors, Emotional and social fatlures; of which
there were twenty-five and thirteen respectively; ocoured
almost wholly in the grades from six to eleven,

Mental fastors acecounted for ninety-four failures or
almost half of the entire number of pupils failed, In the
grades one through five, forty-three of these fallures wers
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liftod "lack of readiness”. 1In the upper grades seven
through eleven, twenty-two of these failures were listed "laok
of academic achievement™, and the teachers had written in
"inability to resd the sub ject metter."

) Attendanee fallures ranked highest in the ninth
grade, with the fifth and tenth grades tying for second
plaoce.

The socisl failures which made up six and fivew
tehths per cent of the total number of fallures came
almost wholly in the upper grades (9-11) with the ninth
grade renking fire$, with nine of its forty failures being
attributed to social ecauses, : .

A total of thirteen failures were attributed to
poor home conditions and parental neglect, These were
about equally distributed throughout the eleven grades.
(Thers were no failures listed in the twelfth grade,)

Since ths predoninant factor in the grades one to
three was immaturity, the indlocations are that too many
children are encountering experiences for whioh they have
had no preparation, It may indiocate that the children are
entering the first grade too young, so reising the entry
age of five one~half years might be a solution., Yet again,
in this partisular instance, 1t may indicate inadequate
backgrounds of experience at home and a mesger command of
oral language even at an advanced age. This would indicate

that the schools under their present organisation are not



meeting the needs of the so-ocalled lmmature ehild,

Since sixty-five of the ninety-four failures
attributed to mental factors were listed as "lack of
readiness” or "lack of aoadomic‘aahievomnnt',.it would
seem to indicate that "readiness" may mean to the teachers
of Walland Sohool "the ability to do standard grade work,"
Since in the upper grades the teadbors‘had written in the
explanation of "lack of academic schievement", as being
"the inability to read subject matter®, it may indicate a
need for each teasher to teach reading of each type of
sudb jeat matter,

Soms of the faillures attributed to mental factors
may well be either sccisl or emotional failures, In resent
studies it has been shown that emetional upsets sometimes
cause a mental block and this may be true in some of the
ninety-four feilures attributed to mental faetors by the
teachers of Walland School.

The fallures attributed to low mentality might well
be due to emotional stresses or inadequate home baockgrounds,

There may bs the indication that the teachers of
Walland 8chool ere depending too much on teacher op;nioq
and not enongh on “"Mental ability tests" and "Achievement
tests” and on the wealth of research studies about children
that have been conducted,

In the upper elementary grades and in the gecondary

school many of the fallures were attributed to "lack of
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ability to read the subject matter®. This may indicate
& nesd by the teachers for mors knowledge about growth
factors which are related to learning and the changing
demands and uses of reading in oui day #0 as to better
gear the reading instruction to the needs of the present
day pupil and his oontemporary life.

If a curriculum provides for individusl differences
there will be little excuse for failure for lack of
echievement in subjest matter,

The Writer mesans no oriticism of the teachers of
Walland Bchool, nor their methods of instruction, but men
and women of svery profesaion should kesp abreast of new
methods and developments., What profession is more
important than the teashing profession? Teachers train
the citisens of tomorrow,

Successful purgioiptntl in a democracy are made,
not born. Is it possible that msny schools are using too
mach time trying te find out what pupils cannot do and
keeping them at that prescise thing? Would 1t not be more
demceratic to find out what pupils can do and help them to
do those things better? Far too many schools are doing the
former and hoping that thelr programs will lead to the
making of good citigens, ;

The curriculum should be formulated in 1light of its
total effect upon the individual and of the development of

democratic objestives of education, ‘These two considerations
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cannot be separated without meking edusation & mechanical
process, and democratic action does not flourish in o
mechanistio environment,

The method in a democratic eurriculum must not be
of the traditional qunstian»ua&-ansvor type. Rather,
opportunities should be provided for pupils and teachers
to discover, recognise, and attempt to solve problems
taken from life experiences., Since demooracy implies that
each individual shall have a ohance to enter into group
deliberation, then in the demosratiec eurriculum we must
rucogni:e the right of every child to investigate, inquire
into, and help solve the probleme whish are pertinent to
his 1life and to the lives of his assoclates now. The
ways of demooracy can be learmed, but they become functional
in the life of the pupil only to the extent that he
aotuslly practices them in resolving the problems, issnes,
and conflicts that oonfront him today. The problem
approach allows the teacher to assume the role of a Iriendly
guide, rather then an autosratic dictator eommon in the

program that is completely subjest-matter-centered,

Recommendations

Sinoce in some grades there were few or no retentions
it seemas to thg writer that there is a need for s common

philosophy that will hold true throughout the twelve grades,
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It seems that some teachers hold to the philesophy of
taking each child where he is and meeting his individual
nesds so far as possible and then passing him, while
other teachers have set up standards which all pupils muast
attain or fail, This would seem to imply that the teachers
nesd to sxplore more and better ways of working together
to better understand children and their developmental
patterns of growth, 3

8ince the highest percentage of faillures ocsured in
the first grade and since most of the failures in the lower
grades were attributed to lmmaturity, the writer feels
that this has implications for a legislative change in
the age of entrance to first grade. Such a change would
help relieve the immature children of sociel and emotional
problems caused by pressure and fear,

Another solution to this problem of lmmaturity might
be a longer period of time for readiness experisnces,
This ocould be attained by allowing four years for the
immature children to complete the first three zrades,
This oalls for the full understanding and cooperation of
the parents because pressure is placed on both the tsaecher
and the pupil by the parsnts. This points up the need of
more home-sshool understanding and co-operation to promote
pupil, teacher and parent growth toward the desired end,

The conclusions of this study might be turthn_r
substantiated by a similar study made of the feeder schools,
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Such a study might help elarify problems at the sesocondary
school level,
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APPENDIX A
QUESTIONNA IRE

Dear fellow teachers, Will you pleass check the
factors below in the order of their lmportance as you use
them in deterwmining pupil progress,
1) Physical development

8) lmmeturity
b) ohronologicel age
¢) health
2) Emotlional development
a) attitudes
b) stability
¢) individual differences
8) Mental development
a) Reading adbility
b) knowledge of subject matter
e) M.h. (1.Q.)
4) Soclal
8) adjustment
§) Home conditions
a) parental neglect
b) econcmie condition
8) Attendance
a) regularity |
b) changing schools
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A GUIDE FOR STUDYING INDIVIDUAL CHILDREN’S PROGRESS

Each pupil, especially those whose progress is slow, should be studied continuously throughout the year in order
to prevent failure in school. Among the factors which affect pupil progress and which should be kept in mind while
studying pupils’ needs are those listed below:

I. The Child

A. Development
L. Physical factors: Visual, Auditory, Speech, Maturity, General Health, Vitality, Nutrition

2. Emotional factors: Changing schools, Adjustment to school, Feeling of security, Feeling of belonging, Feel-
ing of achievement, Presence of fears, Participation in school activities

3. Social factors: Kinds of school friends, Adult friends, Social adjustment, Placement in age group, Delin-
quency

4. Mental factors: Mental ability, Readiness for work atempted, Academic achievement

B. Attendance
Did he enter school late? Has attendance been regular? Did he transfer from another school?

C. Recreation '
How does each child in this school spend his leisure time?

II. The Home
Economic conditions Number and health of adults living in the home
Social status of family Number and health of children living in the home
Parents’ attitude toward school Parent-parent and parent-child relationships

: Other factors affecting home life
ITII. The Teacher

A. Personal factors: Attitude toward school and children, Physical condition, Social adjustmem, Emotional ad-
justment

B. School attendance

C. Classroom procedure
L. Do you understand child growth and development?
- Do you look for reasons for behavior?
. Have you found the interests of all pupils?
. Are you making sure that every child has at least one adult friend?

Is the curriculum based on needs of children?

A VA wN

- What provision do you make for meeting individual needs of the pupils?
(a) Different levels of material, (b) Minimum essentials, (c) Enriched assignment for bright pupils,
(d) Enrichment and variety in extra practice for slow learners, (e) Utilization of special aptitudes.
7. Are materials available on the level of all pupils?
8. How much remedial instruction do you give? None, Little, Much. In what subjects?
9. Have you visited in the home of every child whose progress is slow?

10. Have you had a conference with the parents of every child whose progress is slow?

If the promotion of any pupil is doubtful, the teacher, the pupil, the parent, the principal, and the superintendent
should cooperate in deciding whether he should be promoted or retained.
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