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ABSTRACT 

The purpose ofthis study was to survey the general status ofteaching English 

to non-English speakers at The University ofTennessee,Knoxville. This survey 

waslimited to 175 non-native speaking students attending classesforforeign 

students operated by the English Language Institute,the International House,and 

the English Departmentas well as 15teachers teaching atthe three units stated. 

Ninety-eight per cent,or 188 subjects,responded. 

The data were collected during WinterQuarter,1988. Questionnaires and 

interviews were the primary instruments usedin gathering the data, 

Thefindings ofthis study were summarized asfollows: 

1). The objectives ofthe programs in teaching English to non-English 

speakers were stated clearly in all three units. 

2). The instruction in the three units was geared to the auditory learners. 

3). Culture seemed to be the areaofneglectin the classes operated by the 

English Department. 

4). Only30percentofparticipating teachers had their degreesin Teaching 

English as a Second/Foreign Language. 

5). The majority ofparticipating teachers appeared to befamiliar with the 

developmentin the field ofTeaching English as aSecond/Foreign Language. 

6). Grammar wasreported to be the course that the teachers in two units—the 

English Language Institute,and the English Department—enjoyed the least. 

However,all participating teachers seemed to agree thatgrammar wasto be taught 

and emphasized in non-English speaking smdentclasses. 



7). Chalkboard was the numberoneteaching aid used mostoften in class. 

8). The majority ofstudents in all three units reported their beliefto make use 

ofthe English courses they had learned in someform in the future. 

9). The numberofteachers teaching classes forforeign students operated by 

the English Department,ascompared to the othertwo units,seemed to be 

insufficient. 

10). The students'TOEFLscores in all three units showed positive 

correlations with their length oftime studying English. 

Based upon findings fiom the study,several recommendations were madftfor 

improvementofthe programsofteachingEnglish to non-English speakers atthe 

surveyed units. 
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CHAPTER I 

PROBLEM AND PROCEDURES 

1. INTRODUCTION 

There is an evolutionary trend undCTway in American highereducation that will 

produce increasing numbersofnon-English speaking studentsin the colleges and 

universities in the United States. Student bodies will broaden in nationality,just as they 

have broadened in race,sex,and age(Berendzen,1981). Even though the numberof 

foreign students at American colleges and universities has slowed significantly since the 

late 1970's,when itexceeded ten percenta year,its numberrose noticeably during 

1982- 1983to a total of336,985(Scully,1983). 

Traditionally,the reasons that many non-English speaking students are on 

American university caiiq)uses,including The University ofTennessee,are asfollows: 

1).Learning and knowledge are universal,and both the university and the students 

benefitfiom thefullest interaction with the world's diversity; 

2). Universities ofthe world's mostdeveloped countries have an obligation to 

assistin the highereducation ofstudents fiom countries where comparable facilities are 

limited; 

3). Students fiom abroad whoattend colleges and universities in the United States 

can acquire a personal understanding ofAmaican society,people,and waysoflife;and 

4).Foreign students provide American students with an opportunity tolearn about 

different cultures. 



According to the Office ofStudentData Analysis,the total numberofnon-English 

speaking students enrolling atThe University ofTennessee,Knoxville,in 1987 was 

839,or 3.27 per centofthe student body. There are three primary facilities atThe 

University ofTennessee,Knoxville that have been working closely with non-English 

speaking students. These three academic units~the InternationalHouse,the English 

Language Institute,and the English Department—have offered courses specially designed 

for students whose native language is notEnglish. 

Although The University ofTennessee has enrolled students fromforeign countries 

for more than50 years,no studies have been done to provide empirical data on the 

teaching ofEnglish to non-English speaking students on campus. 

n. STATEMENTOFTHEPROBLEM 

According toacommitteeofthe Anoerican Councilon Education,the numberof 

foreign students at American colleges and universities could increasefrom about 

312,000in 1980-1981 to more than one million in the early 1990's. Non-native English 

speakers could represent ten percentofallstudentson American can:5)uses,compared 

with 2.7 per centin 1980. 

Should the projections prove trae,"the characterofU.S.campus life willchange 

dramatically overthe nextdecade asforeign studentscometorepresenta significant 

segmentofthe student body"(Scully,1981,p. 1). 

The growth in the numberofforeign students willrequire major adjustments by 

society which has to beeducated abouttherespective culturesfrom which the students 

come. Changes also will be required ofuniversities. Strong programsin English as a 



second language mustbe developed However,"description ofthe phenomenain which 

any program works is necessary before much progresscan be madein solving 

problems"(Van Dalen,1966,p.203). 

Sinceinformation concerning the nature ofthe academic programson the field of 

teaching English to non-English speakers at The University ofTennessee was not 

available,no analysis ofthis issue has been done. Therefore,the investigator believed 

thatit was possible to startcollecting datafrom the three units where coursesin teaching 

English to non-English speakers were offered In providing such information,this 

study soughtto identify the problems,ifany,confronting both teachers and students in 

the existing programsofteaching English to non-English speaking students. 

m.PURPOSEOFTHESTUDY 

This study was designed to survey the general status ofteaching English to non-

English speaking students during the WinterQuarter,1988,atThe Universityof 

Tennessee,Knoxville. The subjects were students whocurrently 

1). were enrolled at the English Language Institute; 

2). were taking courses specially designed forforeign students offered by the 

English Department;and 

3). were attending classes offered atthe International House. 

Theinvestigator,from the data gathered soughtto describe the programson 

teaching English to non-English speaking students offered by each individual unit and 

thereasons whyeach program existed. The results ofthis study will be used to 

formulaterecommendationsforimproving the programsfor teaching students whose 

nativelanguage is notEnglish. 



Bycompleting this project,the investigator haslearned much aboutthe teaching of 

English as asecond orforeign languagefrom another perspective as con^ared to what 

existsin Thailand. Asaresultofthis study,improvementin both theories and practices 

in each program offered could be accomplished. 

IV. SIGNMCANCE OF THE STUDY 

According to The University ofTennessee,Knoxville, Guidelines on Foreign 

Student Enrollment,released May 10,1982,by the Chancellor's Office,the maximum 

numberofforeign students enrolled in this campus should notexceedfive percentofthe 

total studentenrollment ForFall Quarter,1987,the numberofforeign studentenrolled 

was slightly over three percentofthe totalenrollment Suggested ways ofincreasing 

the numberofforeign students were asfollows: 

1). working through the International StudentExchangeProgram or the Division 

ofInternational Education,and 

2).sending information and application materials to bi-national centers and 

informational libraries in foreign countries. Asaresult itis expected that the numberof 

students whose native language is notEnglish will surely increase in the nearfuture. 

Since the presence offoreign studentscould be a significantfactor at 

The UniversityofTennessee,it seems that the pressing need forThe University is to 

prepare tocope with foreign students in an effective,constructive manner. Before any 

improvementcan be made,a basic concern in the investigator's opinion is finding out 

the general description or status ofthe existing programs designed forforeign students. 

Because there was aconsiderable lack ofinformation directly related to the existing 



programsofteaching English toforeign students,the investigator decided to study the 

general status ofthese programs. 

Bycompleting this study,the investigatOT hoped to bring serious attention to the 

program ofteaching English to non-English speaking students atThe University of 

Tennessee,Knoxville. The description presented can be used toimprove the existing 

program and to serve as a basis before any progress can be executed. 

V. DELIMITATIONSOFTHESTUDY 

This study wasconcerned with the general status ofthe teaching ofEnglish to 

non-English speakers atThe University ofTennessee,Knoxville. Itaimed atcollecting 

detailed,factualinformation that described existing phenomena and identified problems. 

Itdid notseek to explain relationships,test hypotheses,and/or make predictions. 

The results ofthis study were gatheredfrom the specific groups ofpeople who 

were currently dealing in some way with non-English speaking English courses offered 

at The University ofTennessee,Knoxville,during Winter Quarter,1988. These 

groups ofpeople included administrators,teachers,and studentsin three units~the 

English LanguageInstitute,theInternationalHouse,and the English Department 

Asaresultofthe delimitation stated above,the results ofthis study may or may not 

be applicable to the teachingofEnglish to non-English speaking students as a whole or 

in other places apartfrom The University ofTennessee,Knoxville. Moreover,the 

instrumentsrevealed only whatthe subjects in the study were able and willing toreveal. 

Therecould have been differences in the perceptionsofthose whose working 

experience,educationalexperience,and length oftime studying English are different 



VI. ASSUMPTIONS 

For the puipose ofthis study,thefollowing assumptions were maHf.; 

1).that teachers were professionals and,assuch,werecompetentto make valid 

judgmentsconcerning the teachingofEnglish to non-English speaking students; 

2).thatthe teachers ofEnglish as a second language in the three surveyed units 

were qualified by theirexperience to evaluate andrecognize the skills and kindsof 

knowledge mostnecessaiy for effectively fulfilling and organizing the program of 

teaching English to non-English speaking students;and 

3).thatthe subjects whoanswered the questionnaires completedthem objectively 

with frankness and honesty. 

Vn. PROCEDURES 

This study was mainly descriptive in its nature. It built upon the existing literature 

and research in the field ofteaching English as a second orforeign language. 

Toinclementthis study,the investigator madeareview ofthe available literature 

on the topics that wererelated to the teachingofEnglish to non-English speaking 

students. Using the review ofliterature as aguide,the investigator developed 

questionnaires to be used for the puipose ofcollecting data 

During WinterQuarter,1988,fourquestionnaires concerning the topic ofthe 

study were distributed:the first toteachers(Appendix A),the second to students 

atthe English LanguageInstitute(Appendix B),the third to students atthe Inteanational 

House(Appendix C), and the fourth to foreign students in courses specially designed 



and taughtby the English DepartmentatThe UniversityofTennessee,Knoxville 

(Appendix D). 

Vm.DEFDSfmONOFTERMS 

For the purpose ofthis study,some majorterms used in this dissertation are 

defined asfollows: 

English Department refers to the DepartmentofEnglish atTheUniversityof 

Tennessee,Knoxville. 

English Language Institute(ELI)refers tothe English LanguageInstitute at 

The University ofTennessee,Knoxville,located at907Mountcastle Street,Knoxville, 

Teimessee. 

International House(I-House)refers tothe CenterforInternational Education at 

The University ofTennessee,Knoxville,located at 1515 WestCumberland Avenue, 

Knoxville,Tennessee. 

Personnel refers to staffemployed in the English Language Institute, 

the International House,orthe English DepartmentatThe University ofTennessee, 

Knoxville. 

Student is one 

1). whocurrently is enrolled atthe English Language Institute; 

2).whois taking a course specially designed forforeign students 

offered by the English Department;or 

3). whois currently attending classes offered atthe International 

House during WinterQuarterof1988. 



Teacher refers to both full-time and part-tinw personnel whocurrently teach atthe 

English Language Institute,the InternationalHouse,orthe English Department at 

The University ofTennessee,Knoxville,during the period ofthis study. 

Teaching English to Non-English Speakers: Teaching English to 

Non-English St)ealdng Students: and Teaching English as a Second or Foreign 

Language are used synonymously in this study. Itrefers to the teaching ofEnglish to 

students whose native language is notEnglish. 

Test of English as a Foreign Language rrOFR.'t is a standardiaed testof 

English proficiency published by Educational Testing Service in Princeton,New Jersey, 

U.S.A. This testis used by many American and Canadian colleges and universities, 

including The University ofTennessee,Knoxville,as partofadmission requirements 

forforeign students whose native language is notEnglish. 

IX. ORGANIZATIONOFTHESTUDY 

This study sought to provideinformation aboutthe teachingofEnglish to 

non-English speaking smdents atThe University ofTennessee,Knoxville. 

ChapterI gives an introduction to the study,statementofthe problem,purpose of 

the study,its significance and the planfor executing the project. This chapter also 

descnbes the delimitations ofthe study,its assurrqrtions underlying this study,and 

definition ofterms. 

Chaptern focuseson the literature ofteaching English to non-English speakersin 

particular. Therelated areas ofliterature that were also examined are the following: 

teaching English as asecond language,teaching English as aforeign language,and 

teaching English tospeakersofother languages. 
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ChapterHI enumerates the proceduresfollowedin ordertoconductthis 

study. Itincludes data collection procedures,the research instruments,population ofthe 

study,and treatmentofthe data. 

ChapterIV presents an analysis ofthe data collected. It provides the information 

on the teaching ofEnglish to non-English speakersin three units studied~the English 

Language Instimte,the InternationalHouse,and the English Department~atThe 

University ofTennessee,Knoxville. Characteristics ofboth teachers and students in 

each individual unitare also presented and analyzed in this chapter. An attempthad been 

made tofind the correlations ofTOEFLscores with different variables obtained fiom the 

questionnaires. 

Chapter V consists ofa summary ofthe study as well assome majorfindings 

based on the analysis ofdata. The studyconcludes by presenting implications and 

recommendationstoimprove the program ofteaching English to non-English speakers. 



 

 

CHAPTER n 

REVIEW OF THE RELATED LITERATURE 

1. INTRODUCTION 

The program ofteachingEnglish to non-English speakers orforeigners at 

The University ofTennessee,Knoxville,is still in its preliminary stage ofdevelopment 

In 1981,the Guidelines on Foreign Student Enrollment was developed and 

approved by both the Graduate and Undergraduate Councils. These guidelines, 

approved by the Faculty Senate on January 18,1982,showed that The University of 

Tennessee was movingto realize morefuUy theimportanceofthe presence offoreign 

students on campus. 

Because ofinsufficientresearch directly related to the teaching ofEnglish to 

non-English speakers atThe University ofTennessee,Knoxville,the investigator started 

this review by surveying the trends andimportantissues in teaching English as aforeign 

orsecond language and teaching English to speakersofotherlanguages which are 

applicable to the teaching ofEnglish to non-English speakers. 

n. FOREIGN STUDENTSIN THEUNITED STATES 

Since World Warn,increasing numbersofforeign students have been coming to 

the United States to pursue university studies(Huckin&Olsen,1984). Foreign student 

enrollments during this time have grown at an average armualrate ofmore than ten per 

cent. The American Council oTEducation's Committee on Foreign Students and Inter-

10 



nationalPolicy recently predicted enrollmentsofmorethan one million foreign students 

in American colleges and universities by the early 1990's(Scully,1981). In the 1983-

1984academic year,some 339,(X)0foreign students were enrolled in U.S.coUeges and 

universities,aconsiderable increase overprevious years(Institute ofInternational 

Education,1984). It appears likely that the one million mark wiU be reached before the 

turn ofthe century. 

Mostofthese foreign students have studied English for many years and have 

received satisfactory scores on the TestofEnglish as aForeign Language(TOEFL)or 

some other test measuring their English proficiency. Nevertheless,theirEnglish is often 

weak,especially in the productive skills ofspeaking and writing(Huckin&Olsen, 

1984). A fairly high TOEFLscore(500or higher)does not guarantee academic 

success,and does notensure that students will have the speaking,writing,and 

note-taking skills necessary to carry on university work. 

Lopez's study(1977)revealed thatthere was little correlation betweenTOEFLand 

grade pointaverage. It wasconcluded thatother measuresofEnglish proficiency were 

as acceptable as theTOEFL. Alsaffar(1976)voiced his opinion towardstheTOEFL 

that it should be handled with caution. Moreover,"intemational students should be 

admitted according to an open admission basis,while being given concurrent helpin 

English" (p.96). 

There is little evidence regarding therelationship between foreign students'scores 

on the TOEFLand their academic success(Hale,Stansfield&Duran,1983). This is 

due atleastin partto the complexity ofthe conceptoflanguage proficiency(Canale, 

1983)andin partto the difficulty ofmeasuring the variety ofthe English language skiiu 

necessary for academic success(Cummins,1983). 
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According to Canale(1983),the language usedforcommunication involves an 

ongoing processofnegotiation and evaluation which are both subtle and con:5)lex. In 

view ofthis,there are four majorcomponents ofthe communication process. The most 

obvious one is grammaticalcompetence,which consists ofknowledge ofvocabulary, 

pronunciation,spelling,and word and sentenceformation. The secondcomponentis 

sociolinguistic competence,which ctmsists ofrules ofappropriate useofforms and 

meaningin different contexts. The third one is discourse competence,which includes 

the knowledgerequired tocombineforms and meaning to achieve unified spoken and 

written discourse. Finally,there is strategic competence,which includes the knowledge 

ofverbal and non-verbalcommunication strategies. It has been suggested that the 

foreign students wiU have to master these important aspectsfor successful study at an 

American college or university. 

Mostforeign students are aware oftheir weakness,ofcourse,and genuinely desire 

toimprove their English communication skills. Indeed,according toHuckin and Olsen 

(1984),one ofthe principalreasonsforeign students giveforcoming to the United 

Statesin the first place is forimproving their English. Therefore,one mightexpect that 

foreign students would sign up in large numbersforcoursesin English as a second 

language. Thefact is,however,thatrelativelyfew ofthem do so. Only aboutfour per 

centofnon-native English speakers are enrolled in intensive English courses(Scully, 

1983),and probably even fewertake non-intensive courses. 
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m.PROGRAMS IN TEACHING ENGLISH AS 

A SECOND LANGUAGE 

MostEnglish asa secondlanguage(ESL)educators would agree thatthe goalof 

theESLprogram in higher education is to produce students whose listening,speaking, 

reading,and writing skills in English allow them to succeed in their university classes, 

and in Ostler's(1980)terms,"tocompete on an equal basis with American students" I 

(p.501). The ability toreach such a goal and to produce such students depends notonly 

on the classroom activities but alsoon theESLprogram as a whole. 

'Thefocus ofmostresearch in teachingESLhas been on methodology and applied 

linguistics asthey are emphasized in classroom instmction and textbook use. Little 

attention has been paid to the largerissue ofhow theESLprograms serve the needs of 

the umversity and the foreign students whostudyin American colleges and universitie^ 

In 1985,however,Dehghanpisheh conducted a survey ofESLprograms at28 

selected American universities,which was updated in 1986and 1987,respectively. 

Accordmg to this study,ESLfreshman English programs could be classified intofour 

models-theconservative model,the traditional model,the bridging model,and the 

progressive model. The differentiations among thesefour are as follows: 

The Conservative Model 

Theconservative model is the simplestofthe four. It maintains the same program 

forESLstudents as the one that is designed for native English speaking students,with 

minimal modificationsto accommodatethe special needsofforeign students. 

There are twooptions in this model. Foreign students who have notattained the 

requiredTOEFLscore need to take intensive English classes for non-admitted students. 
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while those with the required TOEFLscore take credit-bearing freshman English classes 

designed forforeign students that are supposed to parallel the standardfreshman English 

coursefor native speakers. These students,meanwhile,carry full academicloads. 

Ascompared tothe other models,the conservative modelis probably the weakest. 

It has been called the "sink orswim"model by Hargettand Olswag(1984),since the 

studentis given little help in makingthe adjustmentfiom full-time language classesto 

full-time university classes. It is assumed thatafter students have attained a specified 

TOEFLscore,theirlanguage abilities are then fully adequatefor university work,and 

students are given aload and schedule identical to thatofa native speaker. 

The fî shman English courseforforeign smdentsin the conservative nxxiel, 

parallel in objectives to the native speaker course,would seem to exacthigh standards 

fi-om the studentsimmediately. In fact,because ofthe diverse skilllevels ofthe class 

members,the goals ofthe course are often difficult to meet(Gaffney&Mason,1983), 

and the foreign students will almostcertainly exit without skills comparable tothose of 

native speakers completing aregular fiieshman English course. Arizona State University 

and Oklahoma State Uiuversity follow this model. 

The Traditional Model 

The traditional model hasfollowed the tradition established for native speakers with 

weak skills by adding remedial writing courses to the curriculum. In this model,the 

three main options are the following: 

a),full-time intensive English courses for non-admitted students; 

b).a pre-fi«shman English course(s)forconditionally admitted students orfor 

regularly admitted students with low scoreson the on-site placementtest;and 
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c).acredit-bearing £reshman English courseforadmitted students with higher 

scoreson the placementexam. Students with high scores may beexemptfrom freshman 

English courses. 

Although the traditional modelis superior to theconservative model,it still has 

certain drawbacks. According toPearson(1981),"students supposedly ready to begin 

university work need toread with speed and comprehension,to write cogentessays and 

reports,toimderstand and take notes from lectures,and to employeffective study 

techniques"(p.413). Studies by Johns(1981)and Ostler(1980)also point outthe need 

for listening and reading skills. Thus,a major weakness ofthe rigid 3-credit,3-hour 

wnting coursein the traditional modelis thatitdoes notattack deficiencies in speaking, 

reading,and note-taking skills essentialfor academic success. 

Atthe time ofthe survey,three universities offered a prefiieshman English course 

for conditionally admitted students,whilefive institutions provided a prefireshman 

English course for low-scoring admitted students. Purdue University has recently 

instituted a two-option variation on this model. 

The Bridging Model 

The bridging modelis the mostpopularofthe four. It provides a transition 

between the intensive English classes andfreshman English. While there are three main 

tracks,additional options are offered within these tracks. Thethree tracks mentioned are 

asfollows: 

a),the intensive English program for non-admitted students; 

b).a series ofsemi-intensive English classes(either creditor non-credit);and 

c).fireshman English. 
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The bridging modeldiffers fix)m the traditional modelin which intermediary 

courses usually correspond to traditional remedialEnglish coursesfor native speakers. 

These courses can be classified as pre-fieshman English since they concentrate on 

writing rather than on thefour major skills included in ESLcourses in the bridging 

model. Moreover,the semi-intensive English courses in the bridging model are usually 

taught byESLspecialists who arefamiliar with the problems thatforeign students 

usually have. Unlike the traditional model,the bridging modeldevelops notonly 

writing butother skills as well. 

Perhaps,the mostflexible modelis the bridging modelsince it allows students with 

low scoreson the placement testas well asconditionally admitted students to takp.a 

series ofcourses to bring their academic English skills up to the level at which they can 

succeed in their university classes. In this model,students often carry areduced 

academic load while taking the semi-intensive classes. Therefore,they are allowed a 

period oftransition. 

The universities adopting this modelcan be divided intothose that grantcreditfor 

the semi-intensive English courses (8)and those thatdo not(4). Moreover,admission 

to the university depends upon the completion ofan intensive English program,instead 

ofthe TOEFLrequirement Usually,these students must berecommended by theESL 

departmentand must have aTOEFLscore close to the university requiredTOEFLscore. 

The Progressive Model 

The progressive modelhaseliminated thectxnmon barrierofthe TOEFLexam for 

entrance to the university,which allows students to ease intofull-time university work 

asEnglish skills improve. Students are admitted on the basis oftheir previous academic 
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records. Thereis a three-track programfor the admitted students,depending upon the 

resultsofthe placementtest: 

a),those with low scores gointo afull-time intensive English program; 

b).those with average scoresgointo semi-intensive English courses,with a 

reduced load ofuniversity classes;and 

c).those with high scores gointo ficshman English classes. 

The advantage ofthe bridging modeloverthe progressive modelis that there is still 

control over admissions. MostoftheESLspecialists seemed tofeel that on-site testing 

addressed limitationsoftheTOEFL buttheTOEFL,as a standardized test available all 

overthe world,serves a definite purpose. 

However,the progressive modeloffers special opportunitiesfor theforeign 

students that are notavailable in the other models. Since students in the universities 

using the progressive model are admitted to the university on the basis oftheir previous 

academicrecords,they are not held back by their presentEnglish ability. Students in 

this program are also given a university schedule geared specifically to their needs and 

mayimmediately begin to take oneortwo university courses such as mathematics,if 

they place in the high-intermediateoradvanced level. 

The characteristics ofthe progressive model make it appealingin three ways: 

a).Itcan be considered more democratic,since the English language instmction 

programs are available only for the upper classesin manycountries(Kaplan,1968); 

b).It dispenses with problems andcomplaints sometimesleveled attheTOEFL, 

such aslanguage bias(Farhady,1979;Hosley,1978)and cultural bias(Traynor, 

1985);and 

c).Itrelies on the assumptions thatacademic success in the university depends 
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moreon the previous academic success than the presentEnglish ability(Kaplan,1968; 

Valdes,1977). 

The main administrative drawbacksofthis progressive model may be the pressure 

puton theESLprogram to bring all students up to a very high level ofEnglish 

proficiency in a short time and the problem ofeliminating those students who,for one 

reason or another,are unable to attain that level. 

This model has been adopted bytwoofthe schoolsin the survey~the University of 

Kansas and the University ofSouthern California. 

IV. ESL STUDENT LEARNING STYLES 

j There are aconsiderable numberoffactors that accountforsomeofthe differences 

in how students leam. Oneofthese factors is learning styles, which is described 

broadly as "cognitive,affective,and physiological traits that are relatively stable 

indicators ofhow learners perceive,interact with,andrespond to the learning 

environment"(Keefe,1979,p.4). 

Research in the general area oflearning styles has been done with students whose 

native language is EngUsh(Cavanaugh,1981;Hodges,1982;Stewart,1981)and with 

English speakers learning a secondlanguage in the United States and Canada(Ballinger 

&Ballinger,1982;Birckbichler&Omaggio,1978;Genesee&Hamayan,1980; 

Hansen&Stansfield, 1981,1982;Hosenfeld,1979; Ramirez,1986;WongFillmore, 

1976). 

However,there is no published research that describes the preferences of 

non-English speaking students regarding perceptual learning styles(Reid,1987). 
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Pre-universityESLstudents,with differentlanguage and cultural backgrounds and 

differences in age and previous education,often are placed in intensive English language 

programs in which they are taught homogeneously byteachers whohave little 

knowledge oflearning styles. ESLinstractors often use methodsand matprij^ls that have 

been developed for the learning needsofnative English speakers. In manycases, 

neither students nor teachers are aware that difficulty in learning class material high 

frustration levels,and even failure may not be based solely on the material itself, but part 

ofit may also depend on individuallearning styles. 

In the mid- to late 1970's, paradigms were developed to identify the external and 

applied modesoflearning styles(Reid,1987). S' tyle refers to a pervasive quality in the 

learning strategies orthe learning behaviorofan individual,"a quality that persists 

though the content maychange"(Fischer&Fischer,1979,p.245). 

Research byDunn andDunn(1972)resulted in the Learning Style Inventory,a 

self-reporting questionnaire thatenables students to identify theirlearning style 

preferences. Amongthe 21 identified learning styles,Dunn(1983)andDunnandDunn 

(1979)reported on perceptual learning styles. Perceptual learning style is aterm that 

describes the variations among learners in using one or more senses to understand, 

organize,and retain experience. 

Reinert(1976)andDunn(1983,1984)stated thatlearners havefour basic 

perceptuallearning channels or modalities: 

1). Visual learning (e.g., reading,studying charts); 

2). Auditory learning (e.g., listening to lectures,audiotapes); 

3).Kinesthetic learning (e.g., experiential learning,that is,total physical 

involvement with alearning situation);and 
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4).Tactile learning (e.g., "hands-on"learning,such as building modelsordoing 

laboratory experiments). 

Theresearch thatidentifies perceptual learning stylesrelies primarily on self-

reporting questionnaires in which the students select theirpreferred learning styles 

(Babich,Burdine,AUbright&Randol,1975;Kolb,1976;Reinert,1970). The 

research findings verify thatmoststudents docorrectly identify theirlearning strengths 

especially when an elementis strongly preferred orrejected(Dunn,1984). 

Omaggio(1978)and Cohen(1984)also indicatated that non-English speaking 

students can successfully identify and describe second language learning strategies or 

their learning styles. Otherresearch such as Wong's(1985)discussed the "sensory 

generalist"learning styleofAsian students who have limited English proficiency. This 

research in English as second language learning hasrevealed thatindividuals varyin the 

strategies theyemploy because ofdifferences in learning styles,affective styles,and 

cognitive styles. 

Moreover,the results ofReid's study in 1987showed thatESL students strongly 

preferred Idnesthetic and tactile learning styles. Surprisingly,the finding also indicated 

that mostESL students in the study showed a negative preferencefor group learning. 

According to this study,it wasfound thatamong all groups ofnon-English speaking 

students,Japanese speakers mostfrequently were significantly differentin their second 

language learning style preferences. 

In sum,the study done by Reid in 1987indicated that 

1). non-English speaking students'learning style preferences often differ 

significantly from those ofnative speakersofEnglish; 

2).ESL studentsfrom differentlanguage backgrounds sometimes differfrom one 

anotherin theirlearning style preferences; 
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3).other variables such as sex,age,length oftimsin the United States,length of 
I 

time studying English,field ofstudy,levelofeducatidn,and theTOEFLscore arc 

related to differencesin learning styles;and 

4). modifications andextensionsofESL studentlearning styles mayoccur with 

changesin academic environmentand experiencein the United States. 

I 

V. MATCHING TEACHERS' AND STUDENTS'STYLES 

"Approximately90percentoftraditional classroojn instruction is geared to the 
auditory learner. Teachers talk to their students,ask questions,and discuss facts. 

However,only20percentto 30percent ofany large group could remember75per 

centofwhat was presented through discussion"(Hodges,1982,pp.30-31). To solve 

this problem,some learning style theorists suggest matching teachers'and students' 

styles. In this way,students arcexposed to teaching styles that arc consistent with their 

own learning styles(Barbe,Swassing& Milone,1979;Dunn,1984;Dunn&Dunn, 

1979;Dunn,Dunn&Price,1978;Gregorc,1979;Hunt,1979). 

However,others(Cronbach&Snow,1977),while agreeing thatthe development 

ofeffective teaching behavior is essential to studentachievement(Brophy,1986), 

believe that basing instructional adaptation on student preferences does notimprove 

learning and may be detrimental. 

Davidman's recentresearch conducted in 1981 has demonstrated that young adult 

and adultlearning styles involve moderately strong habits rather than intractable 

biological attributes,and thus theycan be modified and extended. Dorsey and Pierson 

(1984)concludedfrom their study that age and prior working experience influence 
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learning styles. Theirdata alsoindicated that the adult,especially after age 33,learns 

better by doing(kinesthetic learning). Fourier(1984)suggested that more mature 

students"leam intuitively to adjustto instructor cognitive styleis"(p.153). 

In the field ofESL,Cohen(1984)indicated thatsecond language learners can use 

strategies which have been shown to be successful to facilitate learning. Someresearch 

results suggested thatsecond language learners canimprove theirlanguage performance 

by being trained to use specific strategies(O'Malley,Chamot,Stewner-Manzanares, 

Kupper,and Russo,1985;O'Malley,Chamot,Stewner-Manzanares,Russo,and 

Kupper,1985). 

However,since the variables that affectlearning in generaleducation,andin second 

language learning in particular,are complex,learning style preferences ofthe 

students carmot be the sole basisfor designing instruction. Moreover,prescription 

based on learning style assessment mustbe tentative,varied,monitored,and verified 

(Gregorc,1979,p.236). ! 

For allofthese reasons,both teachers and studentsinvolved in identifying and 

using information on learning styles should proceed with caution and be aware that no 

single diagnostic instrumentcan solve all learning problems. 

Thefollowing chapter will describe the proceduresfollowedin orderto conductthis 

study. It includes data collection,population ofthe study,the research instruments, 

and treatmentofthe data. 
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CHAPTER m 

PROCEDURES OF THE STUDY 

This study is a description ofthe teaching ofEnglish to non-English speakers in 

three different units atThe University ofTennessee,Knoxville. Foreach unit, 

questionnaires were distributed during a pre-arranged time to the teachers by the 

investigator. 'Interviews were conducted with some questionnaire respondents in order 

to further clarify their answers.Permission to conductthesmdy was granted by The 

UniversityofTeimessee'sHuman Subjects Committee and appropriate heads ofthe 

three units used in this study before any data collection was begun. 

I. DATA COLLECnON 

The data were collected over a seven-weeks'period during Winter Quarter,1988, 

in three different units at The University ofTennessee,Knoxville~the English Language 

Institute,the International House,and the English Departmentclasses forforeign 

students. 

The selection ofthe particular luuts under study was madefora numberofreasons. 

First,the English language courses specially designed forforeign students were offered 

at these three units. Second,the location ofeach unit wason campus,afactor which 

made distributing the questionnaires convenientfor the investigator. Third,as a 

consequenceofthe location ofeach unit this investigator was able to interview as often 

as needed in order to obtain the necessary information. Fourth,the investigatorcould 

make daily visits to the surveyed units in order to ensure the gathering ofresponses. 
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Finally,as the investigator wasknown personnally to the administrators,the teachers, 

and many ofthe students,questionnaire distribution was nota difficult matter. Allthe 

subjects were eagerto co-operate. Students were told in advance the purpose of 

gathering the informationfrom them. It was madeclear to every subjectthatthe 

investigator needed volunteers to take partin the study. Students were not penalized, 

however,ifthey did nottake part. 

The study consisted oftwo phases. In the first phase,the investigator arranged the 

time to meet with teachers and administrators in each unit to talk aboutthe status of,and 

purposes for,teaching English to non-English speakers atThe University ofTennessee, 

Knoxville. Timesforadministering questionnaires to teachers and students were set. 

In phase two,the investigator,with the assistance ofthe teacherin each class, 

distributed the questiormaires to students. Notimelimit was setforthe completion of 

this task. 

n. RESEARCH ESTSTRUMENTS 

Theinstraments used in this study consisted offour sets ofquestionnaires 

developed by the investigator-one wasdesignedfor the teachers ateach ofthe three 

units,and the other three werefor students at the surveyed units. In order to construct 

these questionnaires,the investigatorreviewed the literature on teaching English to 

speakers ofotherlanguages as weU asteaching English as asecond orforeign language. 

Every instructor who was teaching an English course(s)specially designedfor 

foreign students in the surveyed units received a questionnaire. The questionnaire 

designedfor teachersrequested information aboutthefollowing: 
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1)sex,2)age,3)working status,4)highest degree earned,5)language mastery, 

6)native language,7)teaching experience in and outofthe United States,8)course(s) 

taught during Winter Quarter,1988,9)professional organization(s)to which the 

instructor belonged,10)course(s)mostenjoyed and leastenjoyed,with reason(s), 

11)teaching aids used, 12)techniques or methods used in teaching non-English 

speaking students,and 13)areas ofemphasis thatthe instructor thought mostimportant 

for non-English speaking students who were studying English. 

Studentsinvolved in this study and eligible to receive a questionnaire wereones 

who were currently enrolled in English classes forforeign students in the surveyed units 

atthe time the study wasconducted. The questionnaire forstudents asked for 

information aboutthefollowing: 

1)age,2)sex,3)marital status,4)citizenship,5)native language,6)occupation 

apartfrom being a student,ifany,7)main reason why English was studied atthe 

surveyed unit,8)the age ofthe student when he/she first studied English,9)levels of 

courses studied,10)TOEFLscore,ifany,11)time spentin listening to radio,and 

watching television per week,12)the degree to which listening to radio or watching 

television helped toimprove fluency in English,13)interestin studying English, 

14)utility ofEnglish,and 15)English activities inside and outside the classroom. 

m.POPULATION OF THE STUDY 

The target population ofthis study consisted of15 teachers and 175 students at the 

surveyed units during the time that this study wasconducted. The numberofstudents 

in the English Language Institute,the International House,and the classesforforeign 

students offered by the English Department was37,33,and 105,respectively. They 
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were selected on the basis oftheir availability atthe timeofthe datacollection and then-

willingness to participate in the study. 

IV. TREATMENT OF THE DATA 

This descriptive study drew upon an analysis ofthe existing records ofthe 

surveyed units and the data collected from the questionnaires admiiustered to teachers 

and students,frequency and percentage tabulations ofthe responses were used in 

reporting the results ofthis study.^ 

Thefollowing chapterincludes an analysis ofthe data gathered for the study. 

Characteristics ofboth teachers and students,respectively,are presented. An attempt 

has been made to find outthe correlations,ifany,between the TOEFLscores and the 

variables such as age,length oftime studying English,sex,main reason for studying 

English,and level ofEnglish studied. 
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CHAPTER IV 

ANALYSIS OF THE DATA 

I. INTRODUCTION 

The only language used forinstruction atThe University ofTennessee is 

English. Any applicant whose native language is notEnglish is required to take the 

TestofEnglish as aForeign Language(TOEFL)and to have the result sentdirectly 

to The University ofTennessee,Knoxville. On this examination the minimal score 

required for admission is 525. The test must have been taken within the lasttwo 

years. 

In addition to the TOEFL,students whose nativelanguage is notEnglish are 

required to take an English PlacementExamination(EPE)after admission. This test, 

given during the orientation program forinternational students,tests the student's 

proficiency in English grammarand writing. Students who have transferred six 

semester credits ofEnglish composition or who have received a Bachelor's degree 

from a U.S.institution are exemptfiom the EPE. All other non-native speakCTS of 

English musttake this test. Nostudent may register for anyofthe English 

composition classes designed for non-native speakers without having taken theEPE. 

Students whose scores on theEPEindicate aneedfor additional English study will 

be assigned to a specialEnglish course orto the English Language Institute,a 

lequirMnentthatprevents theircarrying a full schedule ofothercourses atThe 

University. Consequently,an English language deficiency will extend the time it 

takesforthem tocompletea degree. 
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n. THE ENGLISH LANGUAGE INSTITUTE 

The English Language Institute (ELI) offers a non-creditlanguage study 

program at The University of Tennessee, Knoxville. It is administered by the 

Division of Continuing Education,an integral academic unit of The University. 

During WinterQuarter,1988,the English Language Institute of The University 

of Tennessee offered intensive coursesfor theimprovementofstudent skills in the 

English language. Thecoursesemphasized the developmentofcommunicative ability in 

listening,speaking,reading,and writing. Faculty members were trained in teaching 

English to speakersofotherlanguages with differing natiraial backgrounds and varying 

proficiency in English. In addition tofaculty-prepared materials,recently published 

textbooks were used. 

Core Curriculum atthe English LanguageInstimte 

The curriculum consisted ofsix courses: 

101 Introductory 

102 Elementary 

103 Intermediate 

104 High Intermediate 

105 Advanced 

106 Pre-Academic/Professional 

Classes ofthe full-time courses were usually limited to 8-15 students. Asa 

general rule,thelowerthe level ofthe class,thefewerstudents per course. Courses 

met 4-5 periods each day,Monday through Friday. Each course included the 

following: 
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English Structure(Grammar) 

Writing/Composition 

Reading and Vocabulary 

Listening Comprehension 

Conversational Practice for Oral Proficiency 

In addition,classes also assisted studentsin pronunciation,test-taking 

strategies. United States culture orientation,and university study skills. 

Daily assignments were given in all classes. The assignmentforlistening 

comprehension involved independentpractice each day with languagelaboratory 

materials checked outfiom Institute instructors. Students might bring recorders or 

purchase them after arrival. A stationary booth language laboratory was availablefor 

student use duringfree periods and after classes. 

Objective and subjective quizzes and examinations were given regularly in each 

class. Course grades were given at midterm and attheend ofthe session in each of 

the following areas : grammar, writing/composition, reading, listening 

comprehension, oral proficiency, and attendance. The A,B,£,D,F grading 

system was used. AH grades wererecorded on the ELI Certificate of Attendance 

and issued to each student atthe end ofacademic term. 

StudentPlacement 

Upon their arrival at the ELI,students were assigned to classes according to 

their ability in each language skill area. Assignmentto the appropriate classes was 

based cm placenmnt test,designed by the ELI,results and instractor evaluations of 

the student's proficiency. At midterm,all students were re-evaluated and assigned to 

a class orclasses ata higher proficiency levelifsufficient progress had been 
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made. Animportant point wasthat placementwas highly individualized to meet 

student needs. Forexample,students mightbe assigned to advanced reading,but 

only intermediate composition ifthey were significantly betterin reading than in 

composition. 

Length ofStav 

The minimum length ofenrollment atthe English Language Institute for the 

average student wastwo quarters,but the student whose English language skills 

were limited usually needs three orfour quarters. 

TOEFL 

An institutional TOEFL is given atthe midterm ofeach quarter to all English 

Language Institute students;the costofthis examination is included in the tuition 

fee. An additional TOEFL is an option available attheend ofeach quarterforan 

extra charge. The average gain in the total TOEFL scoreforfull-time English 

Language Institute students was reported to be 60-plus points per quarter,butsome 

students had increased their scores more than 100pointsin a single quarter. 

Admission to the English LanguageInstitute 

The English Language Institute accepted students who were at least 16 years 

ofage,seriously into^sted in learning English and eligible for F-1 non-immigrant 

student status. Applicants had tocomplete,sign,and mailthe application form with 

a non-refiindable application fee to the English Language Institute. The Institute 

then sent^plication notification oftheir acceptance and the 1-20 Certificate of 
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Eligibility. Admission to the English Language Institute was notequivalentto 

admission to a University ofTennessee,Knoxville,academic degree program. 

Student Assistance 

Because studying in aforeign country is an exciting but difficult experience,the 

English Language Institute faculty provides a program tofamiliarize students with 

life in the United States. In addition toatwo-day orientation program atthe 

beginning ofeach session,social,cultural,and educational activities are organized 

during the term. Students have luncheons,parties,and picnics with native speakers 

ofEnglish. They also visit shopping centers,television stations,local business 

firms,and other places ofhistorical and technologicalinterest. Thecostofthese 

activities is included in the English Language Institute Tuition and Service Fee. 

Attendance atthese activities is required;the activities are an essential elementofthe 

English Language Institute core curriculum 

Thefaculty in general serve as advisors to students,counseling them with 

problems such as homesickness,housing,and immigration. Smdents are also 

assisted when applying for admission to academic programs at various U.S.colleges 

or universities. The English Language Institute maintains afile ofcatalogs of 

major American universitiesfor studentuse in the selection ofeducational 

institutionsforfurther academic study. 

Questionnaire Response 

The teacher. Ofthe seven questionnaires distributed to the teachers at the 

English Language Institute(ELI),six came back,areturn of 85.71 per cent. The 
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ratio between males andfemales among all these respondents was 2:1. Their ages 

rangedfrom 21-45,with the mode being 38 years ofage(Table 1). 

The proportion ofadvanced degrees held by the responding teachers at the FTi 

wasrelatively high with 50 per cent holding the Master's degree in English as a 

Second Language(ESL). The teachers who hold a Bachelor's degree,a Master's 

degree,and aDoctoral degree were 2,3,and 1,respectively(Table 2). 

Ofthe six respondents,the ratio between fiiU-time and part-time teachers was 

1:1. Five outofsix teachers,or 83.33 per cent,belonged to atleast one 

professionalorganization-TESOL. Halfofthem also belonged to the localchapter 

ofTESOL which they stated was very helpfulin improving their instruction at the 

English Language Institute. 

A suiprising numberofall respondents(33.33percent)reported thatEnglish 

was theirown second/foreign language. Such teachers usually have a tendency to 

show greaterinterestin teachingESL because they were already non-native English 

speakers. The value ofa non-native English teacher's working with a group of 

non-English speaking students was attested by onecomment:"In orderto teach 

non-English speaking people,you mustknow their handicaps and something about 

theirlanguage and their customs. A teacher whois offoreign background parents/ 

can be ofmore help toforeigners than one who has not had foreign parents. Heor 

sheknows their shortcomings and can be ofgreater help to them." 

The teachersresponding to the questionnaire had teaching experience in and 

outside the United States rangingfrom 1 to 20.5 years. Table 3 shows that the 

mean and standard deviation ofteaching experience in the United States were6.58, 

and 3.83,respectively. On the other hand,the mean and standard deviation of 

teaching experience outside the United States were5,and 5.10. Teaching English 
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TABLE 1 

DISTRIBUTION OF TEACHERS AT THE ENGUSH LANGUAGE 

INSTITUTE BY SEX AND AGE 

Age Male Female Number of Teacher 

21-25 1 1 

26-30 - 1 1 

31-35 1 - 1 

36-40 1 1 2 

41-45 1 
- 1 

Total 4 2 6 
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TABLE 2 

DEGREES EARNED BY TEACHERS OF THE ENGLISH 

LANGUAGE INSTITUTE WITH AREA 

OF EMPHASIS 

Bachelor's Master's Doctoral PCTcentage 

Degree Degree Degree 

Spanish/English 1 16.67 

Political Science 1 - - 16.67 

ESL 
-

-3 50.00 

English Literature 1-
- 16.67 

Total 2 3 1 100 
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TABLE 3 

YEARS OF ENGLISH TEACHING EXPERIENCE OF THE TEACHERS 

AT THE ENGLISH LANGUAGE INSTITUTE WITH MEANS 

AND STANDARD DEVIATIONS 

In the United States Outside the United States Total 

1 _Teacher 1 1 

Teacher 2 4 1 5 

Teacher 3 5 6 11 

Teacher 4 13 - 13 

Teacher 5 9 10 19 

Teacher 6 7.5 13 20.5 

X 6.58 X 5 

SD = 3.83 SD = 5.10 
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in a non-English culture seemed to bea valuable experience for manyofthe teachers of 

English to non-English speaking smdents atthe English Language Institute. It was 

reported thatfouroutofsix teachers,or two-third ofthem,had had such experience. 

When the teachers at English Language Institute were asked aboutthe class they 

mostenjoyed teaching,theresponses varied. Thefactor affecting theirresponse 

depended mostly on the students'academic achievementin the class. Forexample, 

some teachers mightenjoy teaching writing because the students"were brightand 

imaginative." However,mostofthe teachersseemed to agree on one thing:they liked 

classes with a wider variety ofnationalities represented. The reason for this preference 

was that they faced some problems in handling aclass with a majority ofa specific 

nationality. In classes with(Hie dominant nationality,the students tended to 

communicate with theirown native tongueinstead ofusing the targetlanguage,English. 

Moreover,it was reported that students in some classes took turns having irregular 

attendance among their group. The teachers seemed to enjoy teaching the more 

advanced classes since the students were more active in learning activities. 

The course that the teachers leastenjoyed was the oneinvolving grammar Halfof 

the responding teachers agreed thatgrammar was the course thatthey enjoyed the 

least Theirconplaints were that the grammarIxxik was not gcxxiand that students who 

were placed in the same class had different grammatical needs. Asaresult,teachers 

reported thatgrammar was a boring subjectfor the students. 

Somewhat surprising in view ofmodem language learning thetny is the fact that 

one-third ofthe teachers believed that"grammatical knowledge" should beemphasized 

in the teaching ofEnglish to non-English speaking students. Moreover,halfofthem 

reported that grammatical description wasthe technique they used mostoften in the real 

teaching situations. The teaching aids used mostoften were reported as textbook and 
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chalkboard. The students'learning channels that were promoted seemed to be visual 

and auditory since the teacher often askedthem toread the targetlanguage,orlisten to 

the taperecorder as partofthe activities in class. 

The student Of the 37 questionnaires distributed to the students at the 

English Language Institute,all ofthem came back,areturn of 100 percent The 

students'agesranged from 18-51,with the median ofbeing23 years old and the 

modes were 23and 28. There were26 males and 11 females attending the English 

Language Institute classes. The majority ofstudents studying at the ELI,26outof37, 

or70.27 percent,were single(Table 4). 

When the investigator asked the students why they took courses atthe English 

Language Institute,26outofall the students, or70.27 percent,reported they wanted 

toimprove their TOEFL score in orderto getinto The University. Otherreasons 

given by the respondents were thefollowing: 

1). to find ajob back home(2students), 

2). to speak English fluently(1 student),and 

3). to study the English language(8 students). 

All the students who gave the reason "to study the English language" were 

students from Japan. According to the interview with oneofthe teachers atthe 

English Language Institute,the students from Japan seemed to enjoyed traveling 

around from one English language schoolto the other. Their main purpose in 

coming to the English Language Institute wastoleam the language while visiting 

places oftheirown interest and then goback home at their convenience. 

Quantitatively speaking,the dominant nationality ofthe students atthe English 

Language Instimte was Japanese. Sixteen outof37students at the Institute,or 
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TABLE 4 

SEX AND MARITAL STATUS OF THE ENGLISH 

LANGUAGE INSTITUTE STUDENTS 

Single Married Divorced Total 

Male 

Female 

19 

7 

5 

4 

2 

-

26 

11 

Total 26 9 2 37 
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43.24 per cent,were students from Japan whocame to study English either to 

improve theirTOEFLscore orjustto study toenhance theirown self-satisfaction. 

Table 5 shows the distribution ofthe students according to the country they 

from as well asthe students'native language. 

The second dominantgroupofstudents wasones whospeak Arabic. There 

were 11 students from five diffoentcountries whocould communicate with one 

another by using his/her own native languageofArabic. These were students fiom 

Jordan,Lebanon,Saudi Arabia,Sudan,and Syria. 

The third group ofstudents comprised smdents fiom the People's Republic of 

China and Turkey,each ofwhich was represented by two students. These students 

usually used English as a meansofcommunication exceptwhen they talked to 

students from their homeland. 

The last group,represented by only one studentfrom each country,was 

comprised ofstudents from Brazil,Greece,Indonesia,Iran,Italy,and surprisingly 

enough the United States. Students who appeared to benefitthe mostfiom classes at 

the ELIin termsoflanguage study seemed to be this lastone since they needed to 

use the targetlanguage instead oftheirown native tongue as a meansof 

communication. They had more chances to practice using English,afactor which 

promoted their ability in language mastery. 

The youngestand oldestages at which students began to study English were 

reported to be five and 25 years ofage,respectively. Thirteen outof37students, 

or 35.14 per cent,first started studying English when they were 12 years old while 

seven students,or 18.92 per cent,did when they were 13 yearsofage. 

Among all the students at the English Language Institute,26 took the 

TOEFLexamination once and their score ranged from 333 to 543,with the mean 
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TABLE 5 

THE COUNTRY AND THE NATIVE LANGUAGE 

OF THE STUDENTS AT THE ENGLISH 

LANGUAGE INSTITUTE 

Country Native Language NumberofStudents 

Japan Japanese 16 

Jordan Arabic 6 

Lebanon Arabic 1 

Saudi Arabia Arabic 1 

Sudan Arabic 2 

Syria Arabic 1 

People's Republic ofChina Chinese 2 

Turkey Turkish 2 

United States English 1 

Brazil Portuguese 1 

Greece Greek 1 

Indonesia BohasaIndonesia 1 

Iran Persian 1 

Italy Italian 1 
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ofbeing 443.73. There were seven students whose scores reached the 500-level, 

andfourofthese were already accepted to study atThe UniversityofTennessee, 

Knoxville. 

When asked whether watching television helpedimproving theirfluency in 

English, 30students said it did help them a great deal;six responded as"very 

little"; and one said it did not help improve his English fluency at all. It wasreported 

thatthe studentslearned more spoken English by watching television than by 

attending class. They were exposed to a variety oflanguage usage which theyfound 

very practical in their daily life. Moreover,some students reported that theyfound 

interesting words or pattems used on television program which could be usedin 

class when they were assigned to reportthe newsthey watched. 

The students'responses regarding listening to the radio revealed that listening 

helped five studentsimprove theirfluencyin English a greatdeal,and 16students 

stated listening helped afairamoimt Eleven studentsfound thatlistening to the 

radio helpedthem very little while5studentsresponded that it did nothelp them at 

all simply because they did not listen to the radio. 

Thirty students,or 81.08 per cent,showed the positive response to the utility 

ofthe English language in many ways. They stated thatstudying the language 

would help them in getting a goodjob,entering the college,or making more fiiends. 

They were also very active in using the language both in and outside the classroom. 

However,thefollowing weresome interesting activities outside the classroom that 

the students reported they had neverdone at all: 

1). Twenty-five outof37students,or67.57 percent,had never 

corresponded in English with anyfriends; 
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2). Sixteen students reported that they had never attended any cultural 

activities ororganizations in the United States,exceptthe ones that were 

arranged and organized by the English Language Institute as part ofits 

curriculum; 

3). Nineteen students had never visited anyEnglish speaking country other 

than the United States. Therefore,they had a hard time trying to 

understand both American culture and thelanguage itself; 

4). Ten students had neverlistened to any English language radio program at 

all;and 

5). Fourstudents reported that they had never watched any English language 

television programs. 

In class,students were exposed to many activities involving English language 

usage. Skills in reading,listening,writing,and speaking were promoted in class. 

Twenty-eightstudents rej>orted their learning style by using the translation approach 

when they were studying in class. Theseincluded translating the meaning ofthe 

targetlanguage wordsinto theirown native language orlooking up the wordsin the 

dictionary which would give the meanings ofwords in their ownlanguage. They 

found their approach very helpfulin following the lesson presented in class. 

Correlations ofTOEFLScores and Different Variables bv theELIStudents 

In investigating the students'English proficiency in comparison with the data 

obtained,the investigator divided the data intotwogroups~the data with and without 

TOEFLscores. Then,either thePearson product-momentor point biserial 

correlations were run. Nocorrelations were produced on the subjects without 

TOEFLscores because the data could not be numerically computed. 
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Table6shows the results. ThePearson product-momentcorrelations were 

done with the TOEFLscores and student's age,age at which English wasfirst 

studied,and length oftime studying English. Fora population of26students who 

took theTOEFL,theirTOEFLand years ofstudying English were correlated with a 

positive association. Alow positive association was also shown between TOEFL 

and age. There wasa moderate negative association shown between theTOEFL 

scores and age at which students first studied English. 

Point biseiial correlations wererun with somedichotomous variables. A 

substantial positive association wasshown between the TOEFLscores and the 

students'main reason for studying English at the ELI. On the contrary,there wasa 

negative association between the TOEFLscores and the level ofEnglish the students 

studied. 

Among all variables,married students seemed to have the highest meanTOEFL 

scores,while ones who were in beginners'classes had the lowest mean TOEFL. 
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TABLE 6 

CXDRRELATIONS OF TOEFL SCORES AND DIFFERENT VARIABLES 

BY THE ELI STUDENTS 

N 

26 

TOEFL 

Age 

Age FirstStudied English 

YearsofStudying English 

Sex: Male 

Female 

Status: Single 

Others 

Occupation: Yes 

No 

Mean 

443.73 

24.92 

13.54 

11.38 

N 

19 

7 

17 

9 

1 

25 

Main Reason for Studying English 
• 

Togetinto college 20 

Others 6 

SD 

65.12 

6.64 

3.70 

7.40 

Mean 

454.95 

413.29 

430 

469.67 

395 

445.68 

458.60 

394.17 

Min Max r 

333 543 

18 51 0.04 

5 25 -0.38 

0 39 0.22 

Sx r 

63.85 0.29 

63.85 -0.30 

63.85 -0.16 

63.85 0.42 
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LevelofEnglish: 

Beginners 

Others 

Time Listening to Radio: 

11+ hours/week 

10- hours/week 

Time WatchingTV: 

11+ hours/week 

10- hours/week 

TABLE 6(Continued) 

N Mean Sx 

6 

20 

389.33 

460.05 

63.85 -0.47 

10 

16 

440.90 

445.5 

63.85 -0.03 

12 

14 

458 

431.50 

63.85 0.21 
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m. THE INTERNATIONAL HOUSE 

The non-residential International House(I-House)is a facility of The 

University's Center for International Education. Itincludes a recreationroom,a 

television set,a piano,a kitchen,alibrary,and study rooms. The Intemational House 

serves as a meeting placefor all intemational and Anaerican students whoshare an 

interest in,and curiosity about,one another. The I-House is open 365 days per year, 

offering social,recreational and academic programming,as well as being acomfortable 

place to study and make new friends. 

The Center for Intemational Education has promoted and supported all aspects 

ofintemationaleducation at The University of Tennessee,bothfor American students 

andfaculty,and for students andfaculty fiom othercountries through the Intemational 

House. Since the numberofforeign students and their spouses whocometo Knoxville 

has increased drastically,partofits promotion and supportis facilitating the Knox 

County Adult Education Program of English as a Second Language by providing 

therooms at the Intemational House to be used in teaching English to non-English 

speaking students. 

Mostofthe students attending the classes during the time ofconducting this study 

were spousesofstudents at The University of Tennessee,Knoxville. According to 

the co-ordinatoroftheESLprogram at the IntemationalHouse,the main purpose ofthe 

courses offered was to help students in "communicating with neighbors and getting 

along in marketplace." Therefore,writing skills were notemphasized much in this 

program. Studentstook the course primarily for self-satisfaction. Nofees were charged 

forany ofthe courses offered. 
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ESLClasses atthe Intemarional House 

The non-credit English as a Second Language classes atthe International 

House were divided into three levels: 

Beginners 

Intermediate 

Advanced 

Classes met Monday through Friday from 9:00a.m.-12:00p.m. Because 

the classes were offered on a self-satisfaction basis,the numberofstudents in each 

class varied a great deal. Asa result,no assignments were given. Students usually 

had chances to practice using English in class. Exercisesin writing were not 

promoted. A language laboratory at the Scottish Rite Temple,located at 612 

Sixteenth Street,was availableforstudentuse duringfree periods and after classes. 

Nogrades orexaminations were given in any classes offered at the 

InternationalHouse. Thecontents in each class depended on each individual 

teacher. However,textbookson adulteducation wctc provided and keptatthe 

I-House. There wasone program co-ordinator responsibleforproviding some 

activities outside the classroom to help students in adjusting themselves tothe 

American wayoflife. 

In class,students were asked to doexercises orally,followed by immediate 

feedback. Each lesson would be presented,studied,and finished on a daily basis. 

However,the teacher mightre-teach someofhis/herlessons if he/shefound that 

mostofthe students did not understand those specific ones. 

StudentPlacement 

Anybody interested in attending classes offered at the Intemational House 
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could contactthe co-ordinatorofthe ESL program personally. Students would be 

informally interviewed by the co-ordinator and assigned to specific class according 

tolanguage ability asjudged by the co-ordinator. Students might shift to the other 

classes,dependenton theirlanguage ability. 

Length ofStav 

No minimum length ofstay atthe class at the International House was set. 

Some students attended the classes at the International House for only a weekor 

two while others regularly attended class for three tofour years. 

TOEFL 

A special class designedfor students interested in taking the TOEFL 

examination wasrecently scheduled. During the WinterQuarter,1988,the TOEFL 

class was held each Monday,Wednesday,and Fridayfrom 12:00p.m - 2:00p.m. 

Admission to theESLClasses atthe International House 

The International House classes accepted students who were interested in 

learning English as his/her second language. Admission could be made pCTsonally 

through the co-ordinatorofthe program atthe International House. Nofees or 

academicrecords were required. 

Student Assistance 

Activities tofamiliarize the students with the American wayoflife were 

periodically scheduled. These activities included visiting historical placesorcultural 

centersin the Knoxville area and having pot-luck parties orluncheon in American 
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restaurants. Attendance atthese activities wasencouraged. The transportation used 

was supplied by the Knox County Adult Education Program. 

Questionnaire Response 

The teacher. Ofthefour questionnaires distributed to the teachers at the 

International House,all ofthem came back,areturn of 100 percent. Allofthese 

respondents werefemales with the age rangingfrom 31-55, ascan be seen in 

Table 7. 

Table8shows thatamong thesefourresponding teachers,twoofthem held a 

Bachelor's degree while the othertwo held a Master's. The teachers'areas of 

emphasis were English,literature,reading,and foreign language education, 

respectively. 

The numberoffull-time teachers,part-time teachers,and volunteers were 1,2, 

and 1,respectively. Each ofthem belonged to a professional organization in 

teaching,e.g.,TESOL,Tennessee TESOL,Tennessee Association for Adult and 

Continuing Education,and Teachers of Spanish and Portuguese Califomia 

Teachers Association. 

English was reported to be a second languagefortwoteachers. However,it 

wasreported that neitherone ofthese teachers had any problem using the English 

language as a meansofteaching English to non-English speaking students at the 

International House. 

Theteaching experience ofeach individualrangedfrom two to 36 years. Three 

outoffour teachers had teaching experience outside the United States,as shown in 
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TABLE 7 

DISTRIBUTION OF RESPONDENTS BY AGE AND SEX 

AT THE INTERNATIONAL HOUSE 

Age Male Female 

31-35 - 1 

36-40 - 1 

41-45 - -

46-50 - -

51-55 - 2 

Total 0 4 

Number of Teachers 

1 

1 

0 

0 

2 

4 
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TABLE 8 

DEGREES EARNED BY THE TEACHERS AT THE 

INTERNATIONAL HOUSE WITH AREA 

OF EMPHASIS 

Bachelor's Master's Doctoral Percentage 

Degree Degree Degree 

English 25.00 

Literature 25.00 

Reading 25.00 

FLEducation 25.00 

Total 0 100.00 
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Table 9. The means ofteaching in and outside the United States were 16,and0.88, 

respectively. 

Allofthese teachers liked teaching English classes offered atthe International 

House. Theyseemed to enjoy the classes they were assigned to teach. Forexample, 

one teacherliked her beginners'class since she"noticed studentprogress 

faster than atother levels." Theyreported their preference ofthe classes at the 

Intemational House overthe otherclasses they had taughtelsewhere since they had 

"morechances to makefriends with interesting people from all overthe world." 

Nevertheless,there wasone class that wasreported as being the leastenjoyable. 

This wasa class which prepared students to take theTOEFL. It wasreported as being a 

burden to the teacher because it was"difficultto make it more stimulating." 

When the investigator asked about the teaching aids the teachers mostoften used, 

the traditionalchalkboard wasreported as their numberone choice. In addition,two 

responding teachers liked using picture stimulus techniques in their classes while the 

othertwo added pattern practice to theirinstructional repertoire. 

According to the teachers'opinions,the area ofemphasisfor non-English speaking 

students at the Intemational House should be pronunciation. Getting the students to 

pronounce wordscorrectly would lead to communicative speaking skills. Asaresult, 

students could develop theirfluency in using the targetlanguage later. 

The Student Ofthe 33questionnaires distributed to the students atthe 

Intemational House,all ofthem came back,aretum of100per cent. The students' 

agesranged from 18-56,with the median being 30,and the modes were27and32 

years. Table 10shows thatthere were 12males and 21 females attending theESL 

classes at the Intemational House. Allofthese students werefamily membersof 
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TABLE 9 

YEARS OF ENGUSH TEACHING EXPERIENCE OF TEACHERS 

AT THE INTERNATIONAL HOUSE 

In the United States Outside the United States Total 

-Teacher 1 2 2 

Teacher 2 10 2 12 

Teacher 3 17 0.5 17.5 

Teacher 4 35 1 36 

X = 16 X = 0.88 

SD = 12.19 SD = 0.74 
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TABLE 10 

SEX AND MARITAL STATUS OF THE STUDENTS 

AT THE INTERNATIONAL HOUSE 

Single Married Divorced Total 

Male 

Female 

3 

1 

9 

19 

-

1 

12 

21 

Total 4 28 1 33 
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students atThe University of Tennessee,Knoxville. Moreover,28 outof33 

students,or84.85 percent,reported themselves as spouses ofstudents atThe 

University ofTennessee,Knoxville. 

When asked about the main reason why they attended theESLclasses at the 

International House,25outof33,or75.76 per cent,said thatthey wanted to 

practice English while the rest needed toin^rove theirTOEFLscorein orderto get 

into the college. 

Mostofthe students atthe International House,29outof33,or 87.88 per 

cent,did not work. Therefore,they spent mostoftheir time taking care oftheir 

children,and sometimes they needed to bring them along when they attended the 

classes at the International House. However,there werefour students who 

reported thatthey were working while studying atthe Intemational House. The 

types ofwork reported were auto mechanic,salesperson,and laborer. 

Table 11 shows thatthe dominant nationality ofthe students attheIntemational 

House classes was Chinese. Eightofthe students,or24.24 percent,reported 

themselves as spouses ofThe University of Tennessee,Knoxville,students who 

came from the People's Republic ofChina. Mostofthe students from China 

attended the classes for begirmers since they did not have any previous background 

in studying English. 

Thesecond largest group ofstudents wascomprised ofthose whose native 

tongue wasPersian. Fiveofthe students atthe Intemational Housecame from Iran 

so they could communicate with one anotherin theirownPersian language. 

The third groupcomprised eight students. Fourofthem had Spanish as then-

native language;the otherfour,Arabic. Halfofthe students in this group 

attended the advanced class at the IntemationalHouse. 
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TABLE 11 

THE COUNTRY AND THE NATIVE LANGUAGE OF THE 

STUDENTS AT THE INTERNATIONAL HOUSE 

Country 

People's Republic ofChina 

Iran 

Argentina 

Ecuador 

Mexico 

Egypt 

Jordan 

United Arab Emirates 

Japan 

Poland 

Brazil 

Vietnam 

Greece 

Hungary 

Native Language 

Chinese 

Persian 

Spanish 

Spanish 

Spanish 

Arabic 

Arabic 

Arabic 

Japanese 

Polish 

Portuguese 

Vietnamese 

Greek 

Magyar 

Number of Students 

8 

5 

1 

1 

2 

1 

2 

1 

3 

3 

2 

2 

1 

1 
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Thefourth group wascomprised ofsix students. Three students were from 

Japan,and the otherthree werefrom Poland. They usually used theirown native 

language when they talked to friends from their homeland and switched to English 

when the listeners were notJapanese orPolish since theyrealized thatit might 

disturb the other classmates whodid not understand the language. 

The fifth group was students from Brazil and Vietnam and wascomprised of 

two membersfrom each country. In class,they did not use the language much 

primarily because they felt thatthey could notreally express themselves sufficiently 

wellin English. However,all were reported as being diligent students who 

regularlycame to class since theyknew thattheir communication skills in English 

were notgood. 

The last group wasrepresented by one studenteach from Greece and Hungary. 

These students did not have anyopportunity to use theirown native language at 

school,a situation thatencouraged them to use English when communicating with 

teachers and friends 

The students'background in studying English varied a great deal. One student 

began studying English when he wasfive years old while anotherstudent did not 

study English until he was 55. Their mean age at which students started to study 

English was 11.25. It was reported that ten students,or 30.30percent,had not 

had any previous experience in studying English. The English as a Second 

Language Class at the International House was their first attemptin learning the 

language which they needed in orderto be in the United States. 

Among all 33 students,onlyfourofthem,or 12.12 percent,took the 

TOEFLexamination once. Their scores ranged from 413-537. However,none of 

these foiu"had had anyformaleducation in English. 
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When asked whether watching television helpedin^rove theirfluencyin 

English, 22 students,or 66.67 per cent,agreed that it did help a greatdeal;nine 

students said it helped"very little";andtwo said it did nothelp at all. 

The responses towards the question on whetherlistening to the radio helped 

their fluency in using the English language revealed thatfive students thoughtit 

helped them a greatdeal while five said it helped"afairamount" Almost halfofthe 

students, 16 outof 33,or 48.48 percent felt that it helped very little while seven 

students said it did nothelp at all. 

Allthe respondents believed that studying English would allow them to maif<> 

friends more easily. In their future career, 32 students,or 96.97 percentthought 

they would be able to make use ofEnglish skills they HaH acquired atthe 

Intemational House. It wasreported that 29 students,or 87.88 percent, 

matriculated the English as a Second Language course at the Intemational 

House bacausethey enjoyed it. The restofthem,or 12.12 percent,did notlike 

studying English buttheycan^toclass regularly since they realized the importance 

ofEnglish in their daily life in the United States. 

Thefollowing were someintCTesting activities outside the classroom thatthe 

students reported they had neverdone at all: 

1). Twenty-six outof 33 students,or 78.79 percent,had never 

corresponded in English with anyfriends; 

2). Twenty-four outof 33 students,or 72.73 percent,had never visited 

any English speaking country other than the United States. Asa result, 

drey had somecommunicative problems; 

3). Fourteen students,or 42.42 per cent,had neverlistened to any English 

language radio programs; 
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4). Thirteen students,or 39.39 per cent,had never attended any meetingsof 

English language societies orother English language culturalorganizations, 

exceptthe ones that were organized by the co-ordinatoroftheESL 

program atthe International House; and 

5). Nine students,or 27.27 per cent,reported that they had neverread any 

English newspapersor magazines. 

In class,students had the opportunity to use the English language both with the 

teachers and theirclassmates. Sometimes,students comingfrom the same country 

explained the meaningofEnglish wordsto their classmates by using their native 

tongue. There were only nine students whoreported thatthey had never used their 

native languagein class. 

Since writing was not the vital purposeofteaching theESLcourses offered at 

the Intemational House,it was not surprising that 28 students,or 84.85 percent, 

reported thatthey had never written any exercises oressaysin English at all. 

However,the ones who planned tofurther theirformaleducation seemed to agree that 

writing should beencouraged in theESLclasses because in taking the TOEFL 

examination which wasrequired for allforeign students before entering anycolleges 

or universities, writing would be included. 

Correlations ofTOEFLScores and Etifferent Variables bv theI-House Students 

Theinvestigator correlated the TOEFLscores ofthe students attheIntemational 

House whoreported their scores with different variables gathered from the 

questiormaires to see whetherthere were anycorrelations. Table 12shows the 

correlations computed by using thePearson product-moment and point biserial 

correlation coefficientformulas. 
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TABLE 12 

CORRELATIONS OF TOEFL SCORES AND DIFFERENT VARIABLES 

BY THE I-HOUSE STUDENTS 

N Mean 

4 

TOEFL 500.50 

Age 24.25 

Age First Studied English 11.25 

Years ofStudying English 13 

N 

Sex: Male 2 

Female 2 

Status: Single 1 

Others 3 

Occupation: Yes 1 

No 3 

Main Reason for StudyingEnglish: 

Togetinto college 2 

Others 2 

SD 

59.02 

4.50 

2.22 

4.97 

Mean 

526 

475 

517 

495 

517 

495 

527 

474 

Min Max r 

413 537 

18 28 0.19 

9 14 -0.79 

8 19 0.52 

Sx 

51.12 0.50 

51.12 0.19 

51.12 0.19 

51.12 0.52 
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LevelofEnglish: 

Beginners 

Others 

Time Listening to Radio; 

11+hours/week 

10- hours/week 

Time WatchingTV: 

11+ hours/week 

10- hours/week 

TABLE 12(Continued) 

N Mean Sx r 

1 

3 

413 

529.67 

51.12 -0.98 

1 

3 

517 

495 

51.12 0.18 

4 

0 

500.5 

0 

51.12 0 
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Among the four students atthe I-House whotook theTOEFLexamination and 

reported their scores,theirlength oftime in studying English and their main reason 

to study the languageseemed to be equally correlated with the TOEFLscores they 

earned. A substantial positive association,r=0.50,was also shown between 

TOEFLand sex. 

Table 12 also revealstwodominant negativecorrelations-TOEFL and level of 

English,andTOEFLand age at which students first studied English. Thesetwo 

pairs were correlated with high negative association,-0.98 and -0.79,respectively. 

Ofall the variables,the students'levelofEnglish related mostto the TOEFL 

scores. Students in a more advanced level maintained the highest mean scores while 

ones who were in the beginners'levelreceived the lowest mean scores. 

IV. THE ENGLISH DEPARTMENT 

TheEnglish DepartmentofThe University ofTennessee has played an 

importantrole in determinmg the foreign students'proficiency in using English^ both 

in writing and grammar. Any applicants to the academic program ofThe University 

ofTennessee,Knoxville,whose native language is notEnglish-with the exception 

ofsome transfersfrom regionally accredited colleges or universities in the United 

States-must present a TestofEnglish as aForeign Language(TOEFL)score ofat 

least525,earned within two years prior to application. After admission,they must 

take The University ofTennesseeEnglish PlacementExamination prior to 

registration. This test,administered by the faculty members firom the English 

Department with the co-operation ofpersonnelfitim the CenterforInternational 
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Education,determines whether the student needs to take more English and,ifso,at 

whatlevel. TheEnglishPlacementExamination(EPE)grants nocredit. 

Courses Offered for Foreign Students 

During Winter Quarter,1988,there werefourcourses specially designed for 

students who did notpass the English PlacementExamination. These courses were 

thefollowing: 

English 1221 Written and Oral English forForeign Students(6quarter hours) 

English 1431 English Composition forForeign Students(3quarter hours) 

English 1441 English Composition forForeign Students(3quarter hours) 

English 1451 English Composition forForeign Students(3quarter hours) 

Students registered for English 1221 were permitted to registerforonly two 

other courses. English 1221 emphasized English grammarand paragraph writing. 

English 1431 emphasized paragraph andcomposition organization with 

attention to grammarand mechanics. The prerequisite for this course wasEnglish 

1221,orrecommendation based on the English PlacementExamination. 

; English 1441 wasa writing course based on reading and discussion with 

attention to use ofthe library and to basic skills ofdocumentation. Students needed 

to take English 1431 prior to taking this course. 

English 1451 was a writing course based on reading and discussion of 

imaginative literature. Students taking this course wrote aformalresearch paper. 

The prerequisite for this course wasEnglish 1441. 

Daily assignments were given in all classes. These involved practice using 

English grammarand typical writing assignments which allowed the students to 

apply whatthey had learned in class in their writing. The language laboratory was 
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also available for studentto use during theirfree time or after class. The teachers 

were assigned to work with students in the language laboratory as an activity outside 

the classrooih. 

Quizzes and examinations were given periodically in each class. Course grades 

were given at midterm and at the endofthe quarter. The A,B,£,I,F,W 

grading system was usedin English 1221,while theA,B,£,I,N£,W grading 

system was used in the other three courses offered. 

StudentPlacement 

Students were assigned toclasses according to their performance on theEPE 

determined by theESLstafffiom the English Department Nostudentmightregister 

for any ofthe English composition courses designed for non-native speakers without 

having taken theEPE. In somecases,special recommendation might be given to 

students whopassed the test totake a specific course ifthey would like toimprove 

their ability in using the English language. 

Length ofStav 

Students assigned to special English courses had to enroll the first quarterof 

attendance,stay continuously enrolled in the assigned course until completion ofaU 

requirements,and complete the requirements during the first yearofcontinued 

enrollment atThe University ofTennessee,Knoxville. 

Admission to the English CoursesforForeign Students 

Nostudent mightregisterforany courses offered without having taken the 

English PlacementExamination. Prior toregistration,normally during the 
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orientation program ofeach academic term,foreign students needed to take theEPE 

which determines whether they needed to take morecourse workin English. There 

was no application orcostfor taking this test. The students whodid notpass the 

EPE were assigned to specialEnglish courses. They had to enroll the first quarterof 

attendance and stay continuously enrolledin the assigned courses until they had 

completed all the requirements. 

Student Assistance 

There wasone special course assisting foreign students in pronunciation. This 

three-credit-course wasEnglish 1261,English Pronunciation forForeign Students, 

which was designed toimprove student's ability to speak and understand English. It 

covered the sounds and intonation patternsofAmerican English and the relation of 

spelling to sound. 

Questionnaire Response 

TTie tgaghcr. Ofthefour questionnaires distributed to the teachers teaching 

classes forforeign students offered by the DepartmentofEnglish,threecame back,a 

return of75 per cent. Table 13shows the age and genderofthose teachers who 

retumed the questionnaire. They were all full-time teachers whobelonged to one 

professional orgaruzation,TESOL. Moreover,one ofthem also belonged to the 

Tennessee TESOL. 

Oftheone male and twofemalesin this group,oneearned a Master's degree in 

ESL;oneearnedtwo Master's degrees,onein Spanish Literature and the otherin 
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TABLE 13 

DISTRIBUTION BY SEX AND AGE OF INSTRUCTORS IN THE 

ENGLISH DEPARTMENT WHO TEACH COURSES IN 

ENGLISH FOR FOREIGN STUDENTS 

■^8® Male Female Number of Teachers 

26-30 1 - 1 

31-35 - 1 1 

36-40 - 1 1 

Total 
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EFL;and thelastoneearned a doctoral degree in English ascan be seen in 

Table 14. 

All respondentsreported thatEnglish was their native language. Since 

two-thirds oftheresponding teachers majored in the field ofteaching English to 

speakersofotherlanguages,they stated that they enjoyed teaching courses to 

students whose native language was notEnglish. 

Table 15reveals theinstmctors'teaching experience which variedfrom 6to 13 

years. The meansofteaching experiencein and outside the United States were 

eight,and 0.67,respectively. Twoofthe teachers had teaching experience outside 

the United States. They stated thatthey felt their teaching experience outside the 

American society had strengthened their ability to work with foreign students, 

especially when Aey worked with them in the language laboratory. 

When the investigator asked about the class the teacher mostenjoyed,each 

reported that he/she liked the courses they taught. Onerespondentstated,"Ireally 

enjoy teaching the intracacies oflanguage structure,English 1221," while the other 

said he liked teachingEngUsh 1451 because it wasa wayof"helping students learn 

to appreciate the short story and to understand its interpretation." One respondent 

found that teaching a course designedforforeign students motivated the teacher 

when he taught the advanced writing courses later in the day. 

However,the course that was reported as the leastenjoyable one wasEnglish 

1221,Written and Oral English forForeign Students. Teaching this course created a 

problem on the partofa teacher since "presentday theory and method in the teaching 

ofESL/EFL warn againstthe isolated teaching ofstructure." 
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TABLE 14 

DEGREES EARNED BY TEACHERS OF ENGLISH FOR FOREIGN 

STUDENTS AT UTK WITH AREA OF EMPHASIS 

Master's Degree DoctoralDegree Percentage 

ESL I - 3333 

Spanish Literatnre/EFL I - 33.33 

English - I 33.33 

Total 100 
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TABLE 15 

YEARS OF ENGLISH TEACHING EXPERIENCE BY INSTRUCTORS 

WHO TEACH COURSES IN ENGLISH FOR 

FOREIGN STUDENTS 

In the United States Outside the United States Total 

Teacher 1 5 1 6 

Teacher2 6 1 7 

Teachers 13 . 13 

X = 8 X = 0.67 

SD = 3.56 SD = 0.47 
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The majorteaching aid that the teachersfound useful wasthe chalkboard. Two 

respondents reported thatthey used the chalkboard mostoften while one stated that 

the textbook was the numberone teaching aid used. 

Grammatical description wasreported to be the technique used mostoften in 

class. The teachers believed that it would be usefiilforforeign students toleam the 

grammatical pointsfirst,so that they could apply theknowledgeofthose 

descriptions in writing and speaking. 

Theresponses to the areaofemphasis thatEnglish teachers should considerin 

teaching English to non-English speaking students varied. One teacher preferred 

reading as the componentthat should be emphasized while the others preferred that 

the students have grammatical knowledge. 

The student Allofthe 105 questionnaires distributed to the students 

registering for the coursesforforeign students offered by the English Department at 

The University ofTennessee,Knoxville,were returned. The students'ages ranged 

from 18 to41,with the median being 22 years ofage and the mode 20. Table 16 

shows that there were 71 males and 34 femalesin all classes offered. The 

majority ofstudents,85 outof 105,or80.95 percent,were single. 

The main reason the students took the course was that they could not pass the 

English PlacementExamination(EPE). In terms ofcommunication,the dominant 

group ofstudents in courses designed forforeigners atThe University ofTennessee, 

Knoxville,wasones whocould communicate with one another by using the Chinese 

language. Table 17shows that there were 11 students from the People's Republic of 

China,nine students from Malaysia,andfourstudentsfrom Taiwan whoclaimed 
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TABLE 16 

SEX AND MARITAL STATUS OF FOREIGN STUDENTS ATTENDING 

CLASSES OFFERED BY THE ENGLISH DEPARTMENT 

AT UTK 

Single Married Divorced Total 

Male 57 13 1 71 

Female 28 6 
- 34 

Total 85 19 1 105 
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TABLE 17 

THE COUNTRY AND THE NATIVE LANGUAGE OF THE STUDENTS 

IN ENGLISH FOR FOREIGN STUDENT COURSES AT UTK 

Country 

People's Republic ofChina 

Malaysia 

Taiwan 

Jordan 

Kuwait 

Lebanon 

Syria 

Tunisia 

South Yemen 

Chile 

Colombia 

Equatorial Guinea 

Honduras 

Mexico 

Venezuela 

Nigeria 

Singapore 

Pakistan 

Native Language 

Chinese 

Chinese 

Chinese 

Arabic 

Arabic 

Arabic 

Arabic 

Arabic 

Arabic 

Spanish 

Spanish 

Spanish 

Spanish 

Spanish 

Spanish 

English 

English 

Urdu 

NumberofStudents 

11 

9 

4 

3 

1 

5 

4 

4 

2 

1 

1 

2 

6 

1 

2 

2 

1 

8 
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TABLE 17 (Continued) 

Country Native Language NumberofStudents 

Malaysia Malay 7 

South Korea Korean 6 

Japan Japanese 4 

Burma Burmese 3 

Iran Persian 3 

Bangladesh Bengali 2 

Vietnam Vietnamese 2 

France French 1 

WestGermany German 1 

Hungary Magyar 1 

India Gujarati 1 

Indonesia BahasaIndonesia 1 

Kenya Kikuyu 1 

Portugal Portuguese 1 

Sweden Swedish 1 

Txukey Turkish 1 

Argentina/Italy Spanish/Italian 1 

Lebanon/France Arabic/French 1 
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that Chinese was their native language. Totally,this group comprised 24 students, 

or 22.86 percent 

Thesecond group wascomprised ofones whohad Arabic as their native 

tongue. These were smdentsfrom Jordan,Kuwait,Lebanon,Syria,Tunisia,and 

South Yemen. There were 19 students in this group. 

The third group con^rised students from Chile,Colombia,Equatorial Guinea, 

Honduras,Mexico,and Venezuela whoreported Spanish as their native language. 

There were 13 students in this group. 

Thefourth group included two students,one from Nigeria and one from 

Singapore. These students were one whoreported English as their native language. 

Howeverthey needed to take the English coursesforforeign students offered since 

they could notpass theEPE. 

The fifth group was students whocould communicate tofriends from their 

homeland by using their native tongue. These44students represented 17countries 

and 17different native languages. They were studentsfrom Pakistan,Malaysia, 

South Korea,Japan,Burma,Iran,Bangladesh,Viemam,France,WestGermany, 

Hungary,India,Indonesia,Kenya,Portugal,Sweden,and Turkey. 

The last group wastwo students who had two native languages. Oneclaimed 

Spanish and Italian as his native tongues,while the other said Arabic and French 

were his native languages. 

Twenty-six outof105 responding students,or 24.76 per cent,worked while 

studying atThe University ofTennessee,Knoxville. Mostofthe work reported was 

oncampus,e.g.,student assistant at the Computing Center,teaching assistant, 

research assistant,engineering assistant,clerical worker at an office,employee 

working at the library circulation desk,and Food Service worker. 
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Students who worked off-campus reported that they had thefollowing 

positions:line-cook,a salesperson,a driver,a waiter,a waitress,and a 

newspaperman. Students who worked part-time while attending The University 

stated that theiremploymenthelped toinprove theirfluency in English. 

The students'background in studying English varied. Thirty-two outof105, 

or 30.48 percent,started studying English when they were 13 years old. The 

youngestage thatone student started studying thelanguage wasfour years ofage 

while the oldest age was 30. Although they differed in age when they started to 

study the language,theirTOEFLscores were quiteimpressive. Their scoresranged 

from 425 to725,with the mean being 558.63. Four students reported that their 

TOEFLscore waslowerthan the minimum requirementfor entering The University 

ofTennessee,buttheir high schoolacademicrecords were so good that they were 

allowed to begin a course ofstudy atThe University. Twenty-six outof105,or 

24.76 percent,made550in theirTOEFL, There were ten students whose scores 

reached 600-levelin the TOEFLresxilts. 

While99students needed to take theTOEFLin order to getintoThe University 

ofTennessee,Knoxville,the other six were exempted simply because they were 

permanentresidents ofthe United States. Some students could notreach the 

minimum TOEFLscorerequirementset by The University ofTennessee,butthey 

were accepted since they had good academicrecords when they werein high school. 

When asked whether watching television helpedimproving theirfluency in 

English,36students,or 34.29percent,reported that it did a great deal while48 

students,or45.71 percent,said it did a fair amount. Nineteen students,or 18.10 

per cent,found that watching television helped theirfluency very little,and two 

students,or 1.90 per cent,said it did not help them at all. 
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Mostofthe students whoreported that watching television helped theirfluency 

in English were ones who watched educational programs. One student stated thathe 

learned new vocabulary by watching the G.E.D.Review program. Someforeign 

students reported having problem in following whatthey were watching since the 

speed ofspoken English on television was toofastforthem. However,after a 

cartam periodoftime,the students understood more since they became used to the 

speed and considered it as normal. 

Among 105 students responding to the question on whetherlistening to the 

radio helped theirfluency in English,20students,or 19.05 percent,reported it did a 

great deal while the majority ofstudents,47or44.76 per cent,said it did afair 

amount. Thirty-one students,or29.52per cent,found that it did very little. There 

were seven students,or6.67 per cent,who stated that it did not help theirfluency at 

all. 

Moststudents,99outof105,or94.29per cent,did not think English was too 

difficultforthem. Moreover,they believed that everybody would benefitfiom 

learning English. Reasons thatsome students gave were that they could getgood 

jobs,make friends more easily with English speaking people,and know and 

understand the wayoflife ofEnglish speaking people. 

Since English was viewed by the majority ofthe students to be a very useful 

language,97students,or92.38 per cent,hoped thatthey could use English they had 

learned atThe University ofTennessee in theircareer in the future. However,only 

23students,or 21.90percent,reported thatthey liked English more than other 

subjects. Asaresult,this group ofstudents also made better gradesin English than 

in other subjects. 
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When asked abouttheir activities in the classroom,the students'responses 

revealed that they wereinvolved in many activities which promoted good grammar 

and standard usage in wilting. In class,however,47students,or44.76 percent, 

reported thatthey had never used their nativelanguage with theirclassmateseven 

when they werefrom the samecountry. Thereason given was thatthey wanted to 

practice the targetlanguage more. Moreover,56outof105 students,or53.33per 

cent,reported thatthey did not have to translate oral and written English to orfrom 

their native language while the others stated thatthey did translate English eitherto or 

from theirown language. 

The students'activities outside the classroom involved reading English 

magazinesornewspapers,listening tolanguage radio programs,watching English 

language films or television programs,and talking with English speaking people, 

both children and adults. 

Surprisingly,63outofall the students,or60percent,reported that they had 

nevercorresponded in English with any friends at all. Moreover,56students,or 

53.33 per cent,also reported thatthey had never been involved in or attended any 

meetingsofEnglish language societies or otherEnglish language cultural 

organizations. Sixty-eight students,or64.76 per cent,stated thatthe United States 

was the only English speaking country they had visited. Asaconsequence,they 

faced some problemsin adapting themselves to the culture,thefoods,and the way 

oflife ofAmerican people. 

Correlations ofTOEFLScores and Different Variables bv IJTK Students 

Table 18shows the correlations betweenTOEFLscores and some variables 

collected fiiom the students attendingclassesforforeigners atThe University of 
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TABLE 18 

CDRRELAHONSOFTOEFLSCORES ANDDIFFERENTVARIABLES 

BYTHEFOREIGNSTUDENTS ATUTK 

N Mean SD Min Max r 

99 

TOEFL 

Age 

AgeFirst Studied English 

Years ofStudyingEnglish 

558.63 

23.30 

11.53 

11.77 

37.44 

4.44 

4.63 

4.19 

425 

18 

4 

3 

725 

41 

30 

25 

-0.21 

-0.30 

0.05 

N Mean Sx r 

Sex: Male 

Female 

Status: Single 

Others 

Occunation: Yes 

No 

LevelofClass Studied: 

English 1221 

OthCTS 

68 

31 

79 

20 

24 

75 

72 

27 

561.54 

552.23 

559.41 

555.55 

567.83 

555.68 

552.85 

574.04 

37.25 

37.25 

37.25 

37.25 

0.12 

0.04 

0.14 

-0.25 
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Time Listening to Radio: 

11+ hours/week 

10- hours/week 

Time WatchingTV: 

11+ hours/week 

10- hours/week 

TABLE 18(Continued) 

N Nfcan Sx r 

33 568.03 37.25 

66 553.92 

32 557.94 37.25 -0.01 

67 558.96 

79 

0.18 



Tennessee,Knoxville. Both Pearson product-moment,and point biserial 

correlations wererun to see whether there were anycorrelations between theTOEFL 

scores the students received and different variables obtained from the questionnaires. 

Among all variables,students whoreported listening totheradio 11 hours a 

week or moreseemed to have the highestmean TOEFL scores. A positive 

correlation wasshown betweenTOEFLand time students spentin listening to the 

radio. Occupation and sex also reflected low positive correlations with the TOEFL 

scores. 

The age at which a studentfirst studied English and theTOEFL scores showed 

a moderate negative correlation. Asone mightexpected,the levelofclass that the 

students attended also showed alow negative association. 

Thefollowing chapterconsists ofthe summary and the conclusions ofthe study 

with some majorfindings based on the data obtained. It alsoincludessome 

recommendationsforimproving the teaching ofEnglish to non-English speakers at 

The Urtiversity ofTennessee,Knoxville. 
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CHAPTER V 

SUMMARY, MAJORFINDINGS, CONCLUSIONS 

AND RECOMMENDATIONS 

1. SUMMARY 

The purpose ofthis study wasto survey the general status ofteaching English 

to non-English speakers atThe University ofTennessee,Knoxville. This survey 

waslimited to 175 non-native speaking students attending classes forforeign 

students operated by the English Language Institute,the InternationalHouse,and the 

English Departmentforforeign students as wellas 15teachers teaching atthe three 

umts stated. Ninety-eight percent,or 188 subjects,filled out their respective 

questionnaires. 

The data were collected overa seven-weeks'period during Winter Quarter, 

1988. Fourquestionnaires,developed by the investigator and administered 

personally on site,and interviewsofselected groupsofpeople were the primary 

instruments used in gathering the data. In investigating the students'English 

proficiency in comparison with the data obtained,thePearson product-moment,and 

the point biserial correlations were computed on those subjects with TOEFLscores. 

Nocorrelations were produced on the subjects withoutTOEFLscores since the data 

could not be numerically computed. 

Frequency and percentage tabulationsofthe responses were used in reporting 

the results ofthe study. 
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n. MAJOR FINDINGS 

Afterexamining the data gatheredfrom the surveyed units and analyzing the 

responses ofboth students and teachers,the investigatorfound thefollowing: 

1). The objectives ofthe programs in teaching English to non-English speakers 

were stated clearly in all three units. The English Language Institute aimed at 

preparing theforeign students toenter colleges or universities in the United States. 

Thecourses offered attheELIemphasized the developmentofcommunicative skillg 

in listening,speaking,reading,and writing. Moreover,an institutionalTOEFL was 

given atthe midterm ofeach quarter to allELIstudents. 

The purpose oftheESLclasses atthe IntemationalHouse was mainly to 

facilitate foreigners in adapting themselves to live in the American society peacefully. 

Although writing was notemphasized in classes at the I-House,speaking was 

promoted. 

The teaching ofEnglish toforeign students operated by the English Department 

concentrated on both wnting and grammar. The purpose ofoffering special courses 

for non-English speaking students wasto prepare them for college study. 

2). The surveyed units promoted listening skill by providing the language 

laboratoryfor student use during theirfree time or after classes. 

3). The instruction in all three surveyed units was geared to the auditory 

learners. 

4). Culture seemed to be the area ofneglectin the classes operated by the 

English Dqrartment 

5). Only30percentofall participating teachers had their degrees in Teaching 

English as aSecond/Foreign Language. 
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6). The teachers'teaching experience rangedfrom one to36 years,with the 

mean being 12.54. Thirty percentofall participating teachers had not had any 

teaching experience outside the United States. 

7). The majority ofparticipating teachers appeared to befamiUar with the 

developmentsin the field ofTeaching English as a Second/Foreign Language since 

mostofthem belonged toTESOL~aprofessional organization thattheyreported as 

being very helpfulto them in keeping up with new methodology. 

8). Grammar wasreported to be thecourse thatthe teachers in two units,the 

ELIand the English Department,enjoyed the least. However,all participating 

teachersseemed to agree thatgrammar wasto betaught andemphasized in 

non-English speaking studentclasses. 

9). Chalkboard was the numberoneteaching aid used mostoften in class, 

while the textbookcame the second. 

10). The majority ofstudents attending classes in all three units reported a 

positive attitude towardsEnglish. Since they realized the importance ofEnglish, 

they hoped thatthey would make useofthe English courses they had learned in the 

surveyed units in someforms in the future. 

11). The numberofteachers teaching English to foreign studentcourses at the 

English Departmentseemed to be insufficient While the numberofstudents 

attending the classes operated by the English Department was the highest,there were 

onlyfourteachers assigned to teach the courses offered. 

12). The students'TOEFLscores in all units showed positive correlations with 

students length oftime in studying the English language. In addition,the 

resulting correlations between sex and students'TOEFLscores in the three units 

were also positive. 
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m. CONCLUSIONS 

Basedon the data gathered,the investigator was able todraw thefollowing 

conclusions: 

1). The teaching in all three surveyed unitsemphasized visual and auditory 

learnings more than kinesthetic,or tactile learnings. 

2). The main purpose ofstudents in studying the English courses in all three 

umts was different. Asaresult,activities to facilitate learning should be different. 

However,activities in each unitshould promote better understanding among 

different waysoflife and cultures. 

3). The numberofinstructors who had the degrees in Teaching English as a 

Second/Foreign Languagein the surveyed units seemed to beinsufficient 

4). Although the participating teachers reported theirfamiliarity with TESOL,it 

seemed thatthey were very conservative in theirchoiceofteaching aids used in 

classes. 

5). TOEFLscores could notfully determineEnglish ability. Asa 

consequence,students with high TOEFL scores still needed to take remedial English 

courses offered. Therefore,other criteria,i.e.,attendance at another American 

institution orEnglish language school,should be taken into consideration and used 

for admission. 

IV. RECOMMENDATIONS 

On the basis offindings fiom the study,the investigator is able to make the 

following recommendations: 
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1). According to Reid's study in 1987,non-English speaking students strongly 

preferred kinesthetic and tactile leamings~the approaches which the teachersin all 

units seemed to avoid using. Therefore,kinesthetic and tactile learnings should be 

emphasized in the instruction in all three units. 

2). TheEngUsh Departmentshould provide cross-culturalexperiences to help 

foreign students understand the customs ofpeople in the United States. 

3). Teachers working with foreign smdents should have degrees in ESIVEFL 

to facilitate the teaching and learning experience. 

4). A variety ofteaching aids,e.g.,tape-recorder,pictures,or role-playing, 

should be used by the instructors in order to prevent boredom on the partofthe 

students. 

5). Teacher's aides should be secured to tutorELIstudents whose English 

language skills are not welldeveloped. 

6). Morefunds and staffshould be available to serve international programs of 

teaching English to non-English speakers offered in the three units in order to maifp 

the goalsofeach unitattainable. 

7). The TestofEnglish as a Foreign Language(TOEFL)should notbe the only 

criterion for admission to The University ofTennessee,Knoxville. Other criteria of 

English proficiency such as attendance in U.S.schools orthe English language 

institutes could also be used in admission consideration. Moreover,it is possible to 

admit non-English speaking students according to an open admission basis,while 

giving them concurrenthelp in English. 
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APPENDIX A 

QUESTIONNAIRE FOR THE TEACHERS 

AT THE ENGLISH LANGUAGE INSTITUTE,THE INTERNATIONAL 
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APPENDIX A 

QUESTIONNAIRE FOR TEACHERS 

Direction: Please fillin the blank orcheck the appropriate space provided. 

1. Sex; ^Male ^Female 

2. Age: ^21-25 26-30 31-35 

36-40 41-45 46-50 

51-55 

3. Working Status: a) teacher-full time 

b) teacher—parttime 

c) other(Please specify) 

4. Highest Degree Earned(with areaofemphasis): 

5. Please listthe language(s)you can speak below: 

6. Native Language(s): 

7. Teaching Experience in the United States: year(s) 

8. Teaching Experience outside the United States: year(s) 

9. Please list the professional organization(s)to which you belong: 

a) b) 

c) d) 

10. Please list the course(s)you teach this quarter: 

a) b) 
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11. Among the courses you teach this quarter,which onedo you mostenjoy? 

Why? 

12. Among the course you teach this quarter,which one do you leastenjoy? Why? 

13. Please rate the top three teaching aids that you use in your class. 

(1-3:most-least) 

Text-book 

Taperecorder 

Chalk board 

_Other(specify) 

14. Methods used mostoften to the leastone: 

(1-3:most-least) 

___Direct 

Qral-Aural 

Translation 

^Other(specify) 

15. Techniques used mostoften tothe leastone: 

(1-3:most-least) 

.Grammaticaldescription 

.Pattern practice 

.Dictation 

.Picture stimulus 

.Silentreading/Oralreading 

.Other(specify) 
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16. Please rate the top three areas ofemphasis that you think English teachers 

should considerin teaching English to non-English speaking students. 

(1-3:most-least) .listening 

.Speakingfluency 

.Reading 

.Writing 

.Pronunciation 

.Litraary appreciation 

.Grammaticalknowledge 

.Description ofAmerican culture 

.Other(specify) 

17. AdditionalComments: 
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APPENDIX B 

QUESTIONNAIRE FOR THE STUDENTS AT THE ENGLISH LANGUAGE 

INSTITUTE, THE UNIVERSITY OF TENNESSEE,KNOXVILLE 

Direction: Please fillin the blank orcheck the appropriatespace provided. 

1. Age: years 

2. Sex: Male Female 

3. Marital Status: Single Married ^Divorced 

4. Citizenship: Native Language: 

5. Do you work?: Yes No 

IfYES,whatis youroccupation?: 

6. Main reason why you study English courses here: 

^a) toimprove theTOEFLscore 

b) to getinto the college 

_c) other(specify) 

7. When did you first study English? WhenIwas 

8. Levelsofcourses studied here:(Check all that apply.) 

Writing:Level 

^Reading:Level 

.Grammar:Level 

.Listening:Level 

.Conversation:Level 

years old. 
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9. Have you evertaken the TOEFLexam? ^Yes No 

IfYES,whatscore did you make? 

10. Approximately,how many hoursdo you listen to radio per week? 

—^ 1"5 6-10 11-15 16-20 ^20-above 

11. Approximately,how many hoursdo you watch television per week? 

0 — 6-10 11-15 16-20 ^20-above 

12. How does listening to radio help improving yourfluency in English? 

^A great deal A fair amount Very litde Notat all 

13. To whatextentdoes watching television improve yourfluency in English? 

^A great deal A fair amount Very little Notat all 

14. INTEREST IN ENGLISH 

Direction: Read thefollowing statementand decide whetherit is applicable to 

you or not. Write"Y"ifit is,and"N"ifit is not. 

^a) I would like to study English afterIfinish mycourses atELI. 

b) English gets more interesting all the time. 

^c) I hope thatin mycareerI will be able to make useofthe English 

coursesIleam atELI. 

^d) Icannotprofitfiom learning English because it is too difficultfor me. 

_e) Ithink thateveryone would benefit firom learning English. 

_f) There are many subjects moreimportanttoleam than English. 

15. imLITY OF ENGLISH 

a) Studying English maysome day help me get a goodjob. 

b) Ineed to study English tofurther myformal education. 
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_c) Ineed to study English in order to read books, newspapers, and 

magazines thatI wanttoread. 

_d) Studying English will allow meto make Mends more easily with 

English speaking people. 

_e) Istudy English becauseIenjoy it. 

_f) Istudy English becauseI was given nochoice in the matter. 

_g) Studying English will help me understand myown language better. 

h) Studying English will help meknow and appreciate the way oflife of 

people whospeak English. 

16. ENGLISH ACnvmES OUTSIDE CLASSROOM 

Direction: Mark"Y"in frontofthe activity that you have done,and mark"N" 

in frontofthe activity that you NEVER done outside the classixwm. 

a) Read English newspaperor magazines. 

b) Listen to English language radio program. 

c) Watch English language films. 

d) Watch English language television program. 

e) Talk with English speaking children or adults. 

f) Correspond in English with a pen pal. 

g) Attend meetings ofEnglish language societies or other English 

language cultural organizations,e.g.,church,theater. 

h) Have visited an English speaking country other than U.S.A. 

17. ENGLISH CLASSROOM ACnVITIES: 

In class, 

a) I(often,sometimes,rarely,or never)speak English to teacher. 
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b) I(often,sometimes,rarely,or never)speak in myown language. 

c) I(often,sometimes,rarely,ornever)listen torecords,radio,ortapes in 

English. 

d) I(often,sometimes,rarely,or never)repeatexercises in English. 

e) I(often,sometimes,rarely,or never)write exercises in English. 

f) I(often,sometimes,rarely,or never)translate into orfrom English. 

g) I(often,sometimes,rarely,ornever)write essays in English. 

h) I(often,sometimes,rarely,or never)read materials written in English. 
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APPENDIX C 

QUESTIONNAIRE FOR THE STUDENTS 

AT THE INTERNATIONAL HOUSE,THE UNTVERSITY 

OF TENNESSEE, KNOXVILLE 

Direction: Please fill in the blank orcheck the appropriate space provided. 

1. Age: Years 

2. Sex: Male ^Female 

3. Marital Status: Sin^e ^Manied ^Divorced 

4. Citizenship: Native Language: 

5. Do you work?: Yes No 

IfYES,whatis youroccupation?: 

6. Main reason why you study English courses here: 

a) toimprove theTOEFLscore 

b) to practice English 

_c) other(specify) 

7. When did you first study English? When Iwas years old. 

8. Levels ofcourses studied here: 

Beginners 

Intermediate. 

.Advanced 

Have you evertaken theTOEFLexam? Yes No 

IfYES,whatscore did you make? 
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10. Approximately,how many hoursdo you listen to radio per week? 

—^ 1-5 —6-10 11-15 16-20 ^20-above 

11. Approximately,how many hoursdo you watch television per week? 

—^ 1-5 —6-10 11-15 16-20 20-above 

12. How does listening to radio help improving yourfluency in English? 

^A greatdeal ^A fairamount __Very little Notat all 

13. To whatextentdoes watching television improve yourfluency in English? 

^A greatdeal ^A fair amount __Very little Notat all 

14. INTEREST IN ENGLISH 

Direction: Read thefollowing statementand decide whetho*it is applicable to 

you or not. Write"Y"ifit is,and"N"ifit is not. 

a) Iwould like to study English afterIfinish mycoiu^es atthe I-House. 

_b) English gets more interesting all the time. 

_c) Ihope thatin my careerI will be able to make useofthe English 

coursesIleam at the I-House. 

_d) Icannot profitfromlearning English because it is too difficultfor me. 

_e) Ithink thateveryone would benefitfrom learning English. 

_f) There are many subjects moreimportanttoleam than English. 

15. UTILITY OF ENGLISH 

a) Studying English maysome day help me geta goodjob. 

b) Ineed to study English tofurther myformaleducation. 

_c) Ineed to study English in ordertoread books,newspapers,and 

magazines thatI wanttoread. 
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_d) Studying English will allow me to makefriends more easily with 

English speaking people. 

_e) Istudy English becauseIenjoy it. 

_f) Istudy English because Iwasgiven nochoice in the matter 

_g) Studying English will help metmderstand myownlanguage better. 

h) Smdying English will help meknow and appreciate the wayoflife of 

people whospeak English. 

16. ENGLISH ACnvmES OUTSIDE CLASSROOM 

Direction: Mark"Y"in frontofthe activity that you have done,and mark"N" 

infrontofthe activity that you NEVER done outside the classroom. 

a) ReadEnglish newspaperor magazines. 

b) Listen toEnglish language radio program. 

c) Watch English language films. 

d) Watch English language television program. 

e) Talk with English speaking children or adults. 

f) Correspond in English with a pen pal. 

g) Attend meetings ofEnglish language societies orotherEnglish 

language cultural organizations,e.g.,church,theater. 

h) Have visited an English speaking country otherthan U.S.A. 

17. ENGLISH CLASSROOM ACnVITIES: 

In class, 

a) I(often,sometimes,rarely,or never)speak English to teacher. 

b) I(often,sometimes,rarely,ornever)speak in myown language. 
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c) I(often,sometimes,rarely,or never)listen to records,radio,ortapesin 

English. 

d) I(often,sometimes,rarely,or never)repeatexercises in English. 

e) I(often,sometimes,rarely,or never)write exercises in English. 

f) I(often,sometimes,rarely,or never)translate into orfrom English. 

g) I(often,sometimes,rarely,or never)write essays in English. 

h) I(often,sometimes,rarely,or never)read materials written in English. 
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APPENDIX D 

QUESTIONNAIRE FOR THE STUDENTS IN COURSES 

FOR FOREIGN STUDENTS DESIGNED BY THE DEPARTMENT 

OF ENGLISH, THE UNIVERSITY OF TENNESSEE, KNOXVILLE 

Direction. Please fill in the blank orcheck the appropriate space provided. 

LAge: years 

2- Sex: Male ^Female 

3.Marital Status: Single Married ^Divorced 

4.Citizenship: Native Language: 

5.Do you work?: Yes No 

IfYES,whatis youroccupation?: 

6.When did you first study English? WhenIwas years old. 

7.Courses studied here:(Check all that apply.) 

English 1221 

^English 1431 

.English 1441 

.English 1451 

9.Have you ever taken the TOEFLexam? Yes 
No 

IfYES,whatscore did you make? 

10.Approximately,how many hours do you listen to radio per week? 

—^ —1-5 —6-10 11-15 16-20 ^20-above 
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11. Approximately,how many hoursdo you watch television per week? 

® 6-10 11-15 16-20 20-ahnvp. 

12. How does listening toradio help improving yourfluency in English? 

greatdeal ^A fair amount Very little Notat all 

13. To whatextentdoes watching television improve yourfluency in English? 

—Agreatdeal ^A fairamount __Verylittle Notat all 

14. INTEREST IN ENGLISH 

Direction: Read thefollowing statementand decide whethCTitis applicable to 

you or not. Write"Y"ifit is,and"N"ifit is not. 

a) I would like to study English afterIfinish the coursesIam now 

taking. 

b) English gets moreinteresting all the time. 

_c) Ihope that in my careerI will be able to make useofthe English 

coursesIleam atUTK. 

_d) Icannpt profitfrom learning English because it is too difficultfor me. 

_e) Ithink that everyone would benefitfrom learning English. 

_f) There are many subjects more importanttoleam than English. 

15. UTILITY OF ENGLISH 

a) Studying English maysomeday help me geta goodjob. 

^b) Ineed to study English to further myformal education. 

_c) I need to study English in order to read books,newspapers,and 

magazines thatI wantto read. 

_d) Studying English will allow ine to makefriends more easily with 

English speaking people. 
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_e) Istudy English because Ienjoy it. 

_f) Istudy English becauseI was given nochoice in the matter. 

_g) Studying English will help me understand myownlanguage better. 

h) Studying English will help meknow and appreciate the way oflife of 

people whospeak English. 

16. ENGLISH ACnvmES OUTSIDE CLASSROOM 

Direction: Mark"Y"infrontofthe activity that you have done,and mark"N" 

infrontofthe activity that you NEVER done outside the classroom. 

a) Read English newspaperor magazines. 

b) Listen to English languageradio program. 

c) Watch English language films. 

d) Watch English language television program 

e) Talk with English speaking children or adults. 

f) Correspond in English with a pen pal. 

g) Attend meetings ofEnglish language societies orotherEnglish 

language cultural organizations,e.g.,church,theater. 

h) Have visited an English speaking country otherthan U.S.A. 

17. ENGLISH CLASSROOM ACTIVmES: 

In class, 

a) I(often,sometimes,rarely,ornever)speak English to teacher. 

b) I(often,sometimes,rarely,or never)speak in myown language. 

c) I(often,sometimes,rarely,or never)listen to records,radio,or tapes in 

English. 

d) I(often,sometimes,rarely,or never)repeatexercises in English. 
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e) I(often,sometimes,rarely,or never)write exercises in English. 

f) I(often,sometimes,rarely,ornever)translate into orfrom English, 

g) I(often,sometimes,rarely,ornever)write essays in English. 

h) I(often,sometimes,rarely,or never)read materials written in English. 
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