
To the Graduate Council 

I am submitting herewith a thesis wntten by Karen Judy Head entitled"T Don't 
Know How ToExplain Things' Expectations ofNew Wntmg Center Tutors 
Working with Non-Native English Speakers."I have examined the final copy of 
this thesis forform and contentand recommend that it be accepted m partial 
fulfillmentof the requirementsfor the degree of Master ofArts,with a major m 
English. 

Dr Ilona Leki,MajorProfessor 

We have read this thesis 

and recommend its acceptance 

Dr Allison Ensor 

iil 
Dr ManlynKaMet 

Accepted for the Council 

Associate Vice Chancellor and 

Dean ofThe Graduate School 



"IDON'TKNOWHOWTOEXPLAIN THINGS":EXPECTATIONSOF 

NEW WRITINGCENTERTUTORSWORKING WITHNON-NATIVE 
ENGLISHSPEAKERS. 

A Thesis 

Presentedforthe 

Master ofArts 

Degree 
The University ofTennessee,Knoxville 

Karen JudyHead 
August,2000 



11 

DEDICATION 

This thesis is dedicated to mylate fnend 

Steve Lewis 

who neverfinished 

and 

my grandfather 

Clifton A.Croy 

who,dunng his life,always encouraged and inspired me. 



m 

ACKNOWLEDGMENTS 

There are many people to whom I am grateful for making my time atthe 

Umversity ofTermessee so rewarding.I have benefited greatlyfrom knowing the 

faculty,staff,and graduate students in the DepartmentofEnglish over the lasttwo 

years.I am particularly grateful to myThesis Committee,IlonaLeki,Allison 

Ensor and Marilyn Kalletfor their unending supportand guidance. 

There are anumberofother people whoshould berecogmzed for their 

loving supportofmyefforts. Amongthem are my parents,Frankand Judy Head; 

my brotherand sister-m-law,Mickeland Maureen Head;my dearfnend,Caroline 

Noyes;and mycat,Emma,who was myconstantcompanion dunng manylong 

days and nights. 

Additionally,I wish to thank myfamily and fnends,especially,Barbara 

Clark,Rees Smith,LamarYork,Bill Brockwell,Alan Jackson,Vienna Volante, 

BertDeppe,Scott Gavorsky,Sandy Capps,Susan North,Allen Wier,ArtSmith, 

Linda Bensel-Myers,Devon Fisher,Nancy Schurrand Bnily Dzibuan. 

Finally,I wantto thank mycolleagues who volunteered to participate m 

mystudyand Kirsten Benson,the Directorofthe Umversity ofTennessee 

Wnting Center,for all her help and encouragement. 



IV 

ABSTRACT 

This study is an investigation ofnew writing center tutors' 

reservations about working with non-native-Enghsh-speakers.Specifically,what 

causes tutors to feel comfortable or uncomfortablein working with non-native-

English-speakers and whatcan be done toincrease tutor self-confidence and 

comfortfor working with non-native-English-speakers? Overall,the research 

explores strategies for increasing new-tutor confidence and comfortfor working 

with NNESs. 

This wasa qualitative research study using the concepts analytic induction 

to guide the research process. Data was collected through twosurveys and a pair 

ofintensive interviews. 

V 
This study maintains thatthe needs ofthe tutors mustaddressed equally 

with those ofthe tutees.Itfurther maintains thatif tutors are made to feel 

comfortable they will be more confidentand more effective in helping non-

native-English-speakers.Information regarding the problems associated with 

tutors working with non-native-English-speakersis presented along with 

suggestionsfor alleviating such problems. 
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I. INTRODUCTION 

Forsome people involved in higher education,the idea ofan increasing 

population of non-native-Enghsh-speakmg students in colleges and umvensities 

seems remote and msigmficant.However,wnting center directors in these 

institutions may befrustratmgly awareofthe increase of non-native-English-

speakers(NNES)because they are responsible for helping these students succeed, 

and have limited resourcesfor doing so. Robin Scarcella(1990)explains that"the 

numberofstudents wholack English proficiency(aged4to 18),estimated to be 

3.6million in 1978,will nseto5.2 million by the year 2000."Even ifonefocuses 

onlyon the 1978figures,manyofthose students are now college age and may 

still be struggling with English proficiency.Add to these numbers theinflux of 

international students studying m Amencan colleges and umversities and the 

scopeofthe problem begins to take shape. 

NNESsfrequently need extra help with their wntmg and accordingly they 

turn to wnting centers(see Arkm,1982;Brooks,1981;Hams&Silva,1993& 

Powers,1993). Unfortunately,many wntmg center tutors have noexpenence 

working with NNESsand consequently may beapprehensive(sometimeseven 

feeling antagonistic)about working with NNESs;therefore,wnting center 

directors may befaced with the challengeofspecialized training for these 

reluctant tutors. 
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Although there is a substantialamountofliterature addressing the basics 

oftutor traimngfor working with NNESs,mostofitfocuses on practical 

suggestions for tutonng sessions,cultural considerations,or meansof making the 

NNES more comfortable(e.g.,Cai,1994;Fnedlander,1984;Hams,1982,1986, 

1990;Kennedy,1993;Meyer&Srmth,1987;Powers,1993;Ridpath,1992; 

Thonus,1993&Wong,1994).Additionally,much ofthis literature appears in 

newsletters rather than senous research publications. Very little scholarship 

addresses how tutors' self-perception and self-confidence affects the NNES 

tutonng dynamic.Instead,the scholarship centers around the needs ofthe NNESs 

rather dian focusing on the tutors.An exampleof this overarching tutee-focused 

sentimentis expressed by Arkm(1982),whoexplains,"by understanding 

[NNESs]unique problems you can help them gam cpnfidence...[and]you must 

leam strategies for dealing with them"(p.7).The question Arkm addresses,as do 

many others,is how to make NNESsgam confidence.Yet,even ifthe NNESs 

gam confidence this will notalleviate tutonng session problems caused byalack 

oftutor confidence.Since the ultimate goal is to have the most productive and 

successful tutoring sessions possible,the needs of both the tutors and the tutees 

should be examined.Therefore,before tutors can be effective m sessions with 

NNESs,ItIS necessary to investigate tutors' reservations for working with this 

special population. 



II. REVIEW OFLITERATURE 

While mostofthe existing literature addresses issues which focuson the 

tutee rather than the tutor,there is some literature,albeit quite limited,that more 

directly concerns itself with the tutor. Still,this literature is pnmanly 

pedagogical—how can tutors be better tutors—rather than being sensitive to the 

perceived needs ofthe tutor.Forexample,MunelHamsand Tony Silva(1993) 

find that manytutors are frightened by the prospectof working with NNESs,but 

their solution is to set-up clear parameters aboutwhatshould be dealt with m a 

given tutonng session. More specifically.Hamsand Silva are concemed with 

creating a situation where"ESL wnters[are not]separated outas differentor 

unlike other students"(p.526).Here again there is a shifttoward tutee issues 

rather than tutor issues The pnmaryfocus ofHamsand Silva becomes a 

pedagogical commentary on how to tutor,and while this information is valuable 

to new tutors,itdoes notspeak to the initial problem ofapprehension. 

Theone aspectoftutors'feelings thatthe existing literature does address 

is the idea that tutors often sufferfrom feelings ofinadequacy.Several articles do 

mention this,atleastin passing. Still these mentions arelimited,mostlasting only 

a sentence,afew a whole paragraph(e.g.,Brooks,1981;David,et. al., 1988; 

Hoffman,1982;Leitzel,1995&Noonan,1982).Itshould be noted that manyof 

these sources arein theform oftutor reflections,which is interesting because one 
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mightexpectmoreinformation aboutthe personal feelings ofthe tutor,since 

these articles are presented asaforum for personal expenences.However,like 

other sources,these mention the tutor's feelings in passing,quickly redirecting the 

discussion to the needs ofthe NNES,reflecting the general trend where the needs 

ofthe tutee are always central.» 

To be fair,it is difficult toignore discussions thatfocus on the tutee,as the 

considerations presented become issues forthe tutor. However,none ofthe 

existing literature focuses on the tutor asaseparate entity in the tutonng process; 

in other words,the tutor's needs are neverisolated from those ofthe tutee. 

Certainly,the tutor and tutee are mextncably connected through the tutonng 

process.Interestingly,the currentliterature has no problem isolating the needs of 

the tutee as separatefrom the tutor.Perhaps,thisis a natural resultofthe 

perception thatby sheer definition it is the tutee who needs help,while it is the 

j L 1. 1- 1 j / j 1tutor whoIS expected to bethe help provider.|^ 1 ^ / 

Despite the generallack ofattention to tutors' needs,there are three 

sources that makeafair attemptataddressing this issue.Fink(1990)reports the 

results ofa questionnaire she administered asking tutors toidentify the major 

problems associated with tutoring international students.Herresearch 

demonstrated thatthe tutors suffered from feelings ofinadequacy when working 

with NNESs.Specifically,they felt thatthere wasalanguage barrier and thatthey 
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were unqualified to explain language rules.The majority ofthe respondents felt 

thattutonng NNESswas differentfrom tutoring native speakers and that, 

consequently,some avoided working with NNESs.Ultimately,Finkfound that 
\ 

training provided greater self-confidence,which resulted in aless frustrating 

tutonng experience. 

Amato(1992)discusses antagonism on the partoftutors.She reports on 

the reactions ofthree tutors who"were visibly and vocally unhappy about 

workingso many hours with non-native speakers"(p 2).She discounts much of 

the reaction oftwoofthe tutors saying thatthey were generally discontented,but 

IS still concerned with the unhappmess ofthe other tutor. However,atthis pointin 

herargument,Amato shifts awayfrom the specific feelings ofthe tutors,focusing 

instead on whatshe believes is their general lack oftutoring skills. Amato argues 

that writing tutors do notreally think aboutthe writing process,and that tutors 

need to be better trained in the concepts ofbasic writing and error analysis as 

presented in Mina Shaughnessy's bookErrorsandExpectations.Amatoequates 

workmg with NESsand NNESs,saying,"writing as asecond language accounts 

for much of whatwe already do"(p.5).In other words,sheintegrates basic 

writing problems ofNESs with the problems faced by NNESs.In this scenario, 

any student whocan not write well in English is considered akind ofsecond 

language student.Although her research may have onginated with complaints 
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from tutors,herfocus becomesoneofhow to apply acertain theory to the 

tutonng ofall students withoutever addressing the specific feelings ofthe tutors. 

In another survey,inspired by Fink's earlier research,Devetet al.,(1997) 

again explore the problems tutorsface in working with NNESs.Although the 

beginning focusis on the tutor respondents,as with other discussions,there is a 

quick mention oftutor anxiety followed by ashift tohow tutors can better assist 

NNESs. 

Ultimately,the overarching aim ofthe literature available is to design 

tutonng programs that are more successful in meeting the special needsof 

NNESs.Obviously,there mustbeafocuson techmque and strategies,butthelack 

ofattention given to such a majorcomponent—thetutors themselves—may 

undermine the potential success ofatutonng center's effort toserve NNESs.This 

study seeks toaddress this lack ofattention through an examination ofthose who 

are cunently struggling with their roles as tutors ofNNESs.Specifically,what 

causes tutors to feel comfortable or uncomfortable in working with NNESsand 

whatcan bedone toincrease tutor self-confidence and comfortfor working with 

NNESs? 



III. METHODOLOGY 

Participants 

Participants for this study were selectedfrom among newly enrolled 

graduate students(first-year Masters level)m the English departmentata large 

state university.As partoftheir assistantship/stipend agreement,these students 

worked as tutors in the umversity's writing center.This agreementrequired four 

and one-halfhours oftutonng per week plus a one-hour bimonthly training 

session.The participant pool wascomposed of21 people outofa total of38 

tutors working in the writing centerin 1999/2000.^ The basic parametersfor 

selection were thatthe participants must be in the first yearofgraduate study and 

working in the wnting center.The participant pool wasinformed aboutthe 

general purpose ofthe research and noattempt was made to deceive or 

misrepresentthe purpose ofthe research. 

The participant pool began working in the wnting center the last weekof 

August.Mostofthis beginning work was administrative,helping new tutees 

(mostly NESs)familianze themselves with the center's policies and procedures. 

Few ofthe new tutors worked with NNESsdunng their first couple ofweeks. 

'Theparhcipantpool wascomposedof11females and 10males,who ranged magefrom 21 to 
42,all ofwhom are Cancasiaa Asundergraduates,all participants attended collegesinthe U.S 
Demographics were notconsidered whenchoosing participantsfor the various phases ofthe study 
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instead spending tinie with moreexperienced tutors in"modeling sessions"with 

NESs.However,afew ofthe new tutors who had pastexperience working with 

NNESsdid work with NNESsduring this time. 

Data Collection 

Sources ofdata collection included two surveys and a pairofintensive 

interviews.Thefirst siuvey was administered atthe begmmng ofthe school year 

to all new wnting center tutors and potential interview participants were then 

selected on the basis oftheir survey responses.Thesecond survey at the end of 

the school year was again administered to all thenew wnting center tutors. 

With helpfrom the wnting center director,all new tutors in fall 1999were 

solicited to fill out Survey 1,asimple,mostly demographic survey(see Appendix 

A)atoneoftheir bi-monthly traimng sessions atthe beginmng offall term 1999. 

It wasexplained to the participant pool thatthe survey was both anonymousand 

optional. All21 potential participants responded to the survey. 

In addition to requesting basic demographicinformation,one question 

(#21)ofthe survey was designed toidentify respondents whodescnbed 

themselves asfeeling uncomfortable working with NNESs.Theresponses to 

question 21 helped to cull a reduced pool of potential interviewees.Ofthe21 

participants surveyed,14respondents said they were comfortable working with 

NNESsandtwo said they mightbe comfortable working with NNESsdepending 



9 

onthe situation.Fourrespondents said they did notfeel comfortable working with 

NNESs.Thesefour were solicited for the interview stage.In addition,those who 

answered"maybe"or"yes"with qualifications were also included,bnnging the 

numberof potential interviewees to six. Finally,afew tutors who said they were 

comfortable working with NNESs were also selected foracomparison group, 

although potential participants forthecompanson group wereexcluded ifthey 

had extensive pastexperience working with NNESs.(Since tutor confidence was 

central to the research question,it wasdeemed unnecessary to interview 

participants with extensive backgroundsin either teaching or tutoring NNESs 

because they would presumably nothave problems with self-confidence.)The 

companson group wasconstructed from those survey respondents whoanswered 

"yes"to question#21 butdid notexplain their answers in the open-ended format. 

Finally,the entire participant pool was contacted^ via a memo(see 

Appendix B).The memosolicited the selected participants by identification 

number.Ofthe nine chosen candidates,eightagreed to continue on to the first 

interview phase.^ 

A setoftwointerviews constituted the second phase ofthe study.The goal 

^Becausethesurveys were answered anonymouslyexceptforanidentificationnumber,all21 
respondents had to becontacted bymemobecause there wasno way toknow whichofthe 21had 
been selected as potentialinterviewees 
^One ofthe participants whoanswered"no"did not volunteerfor flie mterview stage.For(he 
second mterview,one ofthe eight volunteers dechned to be mterviewed again. 
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ofthe interviews wastoinvestigate whysometutors are apprehensive about 

working with NNESs.Theintensive interview method waschosen because the 

research question wasone relating to whatTaylorand Bogdan refer toas 

"subjective humanexpenence"(1984).The interviews were conducted mtwo 

stages.Thefunction ofthe firstinterview(see AppendixCforinterview guide) 

wasto isolate recumng themes.Thefunction ofthe second interview(see 

Appendix D)was tofollow-up with more specific questions to clanfy the themes. 

Each interview lasted approximately thirty minutes and was conducted in various 

locations to accommodate the participants.These accommodations werean 

attemptto"[get]toknow people wellenough to understand whatthey mean 

[while]creating an atmosphere in whichthey[were]likely to talk freely"(Taylor 

&Bogdan,1984).All the interviews were audio-taped and transcribed.Finally,a 

second survey(see AppendixE)wasadmimstered to the original participant pooF 

forfollow-upon a broader scale.Toensure triangulation ofthe information,m 

addition to the surveyand interviews,every attemptwas made to review existing 

literature available on tutors'self-perception when working with NNESs,or 

literature generally addressing the tutoring ofNNESs.® 

^Theongmalparticipant poolhaddropped to20becauseone ofthe particpantshad withdrawn 
from die umversity 
^Observahonofactualtutoring sessions wasproblematic because the tutors donot woricby 
appomtment. 
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Data Analysis 

Analysis ofthe data wasdone by analytic induction(see Goetz& 

LeCoinpte,1984;Lincoln&Guba,1985&Taylor&Bogdan,1984). Specifically, 

as elaborated by Goetzand LeComptein discussing ethnographies. 

Rather than relegating analysis toa penod following data 

collection,ethnographers analyze data throughoutthe study....Data 

collection and analysis are mextncably linked m ethnography 

because the ethnographer may notknow whatquestions to ask 

until imtial impressionsand perceptions have been analyzed and 

tentative conclusions have been formulated,(p. 165) 

Therefore,the research design called for an ongoing process ofanalysis where the 

results from each setofdata helped constructthe following phases of mqmry. 

Dunng each stageofdata collection(and transcnptionin the case ofinterviews), 

the information obtained wasreviewed multiple times.This process was valuable 

because each time the data wasreviewed it wasaretracing ofthe data collection. 

Goetzand LeCompte(1984)advocate this type ofretracing,explaimng thatit 

allows the researcher"tocheck the dataforcompleteness,[and it]reacquamt[s 

them]with temtory previously covered,this time with the wisdom ofhindsight" 

(p. 191). 
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The goal ofthe datacollection analysis wastoidentify emergentthemes. 

Thesurveyforms and transcnptions were read and reread several times,looking 

for patterns,categones or themes.Six themesemerged linking tutor self-

perception and an apprehension and/or unwillingness to work with NNESs: 

1. Qualification perceptions 

2. Grammarknowledge 

3. Training perceptions 

4. Familianty with students whoare tutored 

5. Pre- and Fost-Tutonng expectations 

6. Commumcation problems 

Each ofthese themes is discussed in detail in the"Results"section. 

This study did notlend itselfto any kind ofquantification becauseofthe 

limited numberofpotential participants. However,thethemes were consistently 

mentioned by all ofthe participants interviewed,indicating thattheseissues may 

be indicativeof general views held by manynew tutors. 
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IV. RESULTS 

SurveyI 

Asstated earlier,the mam purpose ofthe first survey was to acquire basic 

demographic information aboutthe participants to determine previous expenences 

with NNESs.Thefirsttwenty questions were designed to be answered quickly 

and wereclose-ended. While the demographicinformation helped contextualize 

the other responses,no evident pattems or anomalies emergedfrom the basic 

demographicinformation(see AppendixFfora general overview).The final 

question(#21)wasa more open-ended question.The purpose ofthis question was 

to determine which participants,ifany,were uncomfortable working with 

NNESs,seeTable 1 for specific demographicinformation aboutthe eight 

interview participants and theiranswers to question#21. 

In examimng theinformation in Table 1,there appears to be one clear 

correlation.The tutors who had previous expenence as tutors,all ofwhom had 

tutored NNESsin the past(Questions8&15),also said that they were 

comfortable with the idea oftutonng NNESs(Question 21).Only the tutors who 

had no pnortutonng expenence answered thatthey were uncomfortable working 

with NNESs.This correlation links expenence with comfort. 
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Table 1:Answersto Survey#1 questions by the eightinterview participants 

Name Katherme Elizabeth \fike Joe Barbara Todd Doug Scott 

Age 22 22 22 23 38 23 22 22 

s Sizeofondergraduate 1000- 1000- Over Over 7500- 7500- Over 1000-

institution 2500 2500 10000 10000 10000 10000 10000 2500 

6 How would youdescnbe Urban Rural Urban Urban Suburban Rural Urban Suburban 

thelocationofyour 
undergraduate 
institution? 

7 Did yourundergraduate No Yes Yes Yes Yes Yes Yes Yes 

institutionhavea 

Wntma Center? 

8 Haveyouever wodcedas No Yes No No Yes No Yes Yes 

aWntmgCentertutor? 

9 IsFngliali yournative Yes Yes Yes Yes Yes Yes Yes Yes 

language 

10 Are yourelatedtoanon- No No No No Yes No No No 

native Englishspeaker? 

11 Wasalanguage other No No No No No No No No 

tlign Ttngtiflli spokenin 
yourhome? 

12 DoyonhavefnendsvAo No No No No Yes Yes Yes No 

are non-nativeBighsh 
speakers? 

13 Haveyoueverhad Yes Yes Yes Yes Yes Yes Yes Yes 

classes withanon-

nativeBiglishspeaker? 

14 Haveyouever had a Yes Yes Yes Yes Yes Yes Yes Yes 

non-nativeEnglish 
speakerasateacher? 

IS Haveyouevertutoreda Yes Yes Yes No No Yes No Yes 

non-native Engtisli 
speaker? 

16 Haveyouhvedma No Yes No No Yes No No No 

foreigncountry? 

17 Haveyou visiteda No Yes No Yes Yes Yes No No 

foreigncountry? 

IS Have youstudied No Yes No No Yes No No No 

abroad?Ifso,where? 

19 Haveyoutakena Yes Yes Yes Yes Yes Yes Yes Yes 

forergnlanguage class? 

20 Are youfluentin a No No No No No No No No 

foreignlanguage? 

21 Are youcomfortable Maybe Maybe Yes No No Yes No Yes 

withdieideaoftutoring 
anon-nativeEngbsh 
sneaker? 
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Interestingly,twoofthe three tutors whosaid they werenotcomfortable 

working with NNESsalso said thatthey had friends who are NNESs(Question 

12). When asked informally aboutthis incongruity,both tutors explained that 

casual relationships are differentfrom tutonng relationships,creating a distinction 

between personaland professional situations. Although these twotutors agreed 

thatthey would be moreinclined to help(tutor)their NNESfriends,they were 

still uncomfortable with the ideaand said they would encourage their NNES 

friends to seek specialized help. 

Additionally,twoofthe tutors had lived and studied abroad,butm both 

cases,the country was England;therefore,they did notthemselves have the 

experience ofbeing a non-nahve speaker.Asa result,noneofthe tutors could 

really empathize with whatitis like to beaNNES.Still,all eightofthe tutors did 

havesome background m studying aforeign language,yetnoneconsidered 

themselves fluent. Nevertheless,m his elaboration to question 21,one ofthe 

tutors responded thatfluencyfor the tutorin thelanguagespoken byaNNES was 

importantto the tutonng dynamic(see Appendix G). 

Participants were invited to elaborate their answersto question 21 by 

providing two to three reasons why they were,or were not,comfortable working 

with NNESs(see Appendix G).Mostofthese responses were brief butdid help m 

directing the design oftheinterview questions. 
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In considering the answers given by the eight participants who agreed to 

beinterviewed,several basicideas began to emerge.Ofthe eight,thefive who 

answered"no"and"maybe"to whetherthey feltcomfortable working with 

NNESsfrequently expressed thatthey did notthink they could adequately explain 

"things"to aNNES.However,they were not particularly clearin the survey about 

whatthese"things" were.These five participants seemed concerned aboutan 

inability to communicate,and felt this inhibited their ability to help NNESs.Of 

the three participants whoanswered"yes"to question #21,noneexplained why 

they werecomfortable.Twoofthe three whoanswered"yes"did elaborate,but 

instead ofexplaining why they were comfortable,they added comments that 

focused on NNESs needing and wanting help. 

Because the participants were unclear about what"things"they needed to 

beable to explain,and abouthow communication wasa problem,these themes 

became the basisforthe firstinterview questions. 

Interviews 

The purpose ofthe firstinterview wasto clanfy the issues surrounding 

question 21 on the first survey.Theinterview began with a general demographic 

question aboutthe participant's undergraduate institution.Theinformation about 

the undergraduate expenence served asafoundation fora series ofquestions 

designed to elaborate the participant's pastexperience and interest(ifany)in 
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tutoring. Asasegue to talking aboutthe new tutoring workin the writing center, 

the participants were questioned about when diey had become aware thatthey 

would be tutonng.The nextquestions centered on the general tutonng expenence 

atUT.These questions addressed general expectations,self-evaluation,and 

expenences.Before specifically addressing the issue oftutonng NNESs,the 

participants were asked ifthey always felt qualified to help students in the wnting 

center.Thefinal three formal questionsfocused specifically on tutonng NNESs. 

Here the questions narrowed in order to gam more information aboutwhy the 

participants responded(on the survey)negatively,or widireserve,aboutworking 

with NNESs.Finally,the participants were given an opportumty toadd any 

information orask questions aboutthe interview.Asa resultofthe data gamed 

from thefirstinterview,six majorthemesemerged.Additionally,the second 

interview questions were designed to further clanfy these six themes.Combined, 

thetwointerviews gave a clearer impression of why tutors were uncomfortable 

working with NNESs. 

Qualification perceptions 

Several ofthe participants felt thatthey were unqualified to tutor NNESs 

and that"special ESLtutors"could better serve this special population.Two 

typical responsescamefrom Elizabeth and Joe.According to Elizabeth, 
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there are times that pieople comein thatI feel like somebody else could 

help them better...if there is somebodyin[the wnting center]thatI know 

IS a specificESLtutor,and they're available,Ijustfeel like they're more 

qualified. 

Like Elizabeth,Joe alsofelt that other more experienced tutors were better 

qualified to help NNESs.Joecommented, 

I feel likeI'm notqualified because I don'tknow the technical terms to 

tell them[NNESs]...It's notlike I feel uncomfortable for personal 

reasons,or anything like that,it'sjust thatI feel like there's someone more 

qualified than meto help them. 

Like Joe,none ofthe tutors expressed any personal reasons,or cultural 

reservations,about working with NNESs.In all cases,the comfortlevel was 

connected with tutors' self-perception: Werethey the best tutorfor the NNESs? 

In the second interview,each tutor was specifically asked if he/she thought 

specialESLtutors were more qualified,and ifso,why.All ofthe tutors agreed 

thatspecial ESLtutors werea good idea.The tutors interviewed pointed to 

"experience"as the pnmary difference between new and specialESLtutors.All 

the tutors feltthat specialESLtutors could better communicateabouterrors with 

NNESs.Specifically,tutors feltthat specialESLtutors understood thejargon 

necessary to explainformal grammarissues. Apparently,this wasatopic of 
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concern becauseit was discussed among the tutors atoneoftheir bi-monthly 

meetings.According to Katherine, 

We were talking in our writing center meeting the otherday abouthow we 

know thefundamentals ofgrammar,butwe don'tknow how to explain 

them to someone else ... I think that's one ofthe biggestthings that 

separate theESLtutors,they know how to explain things,they know the 

namesforeverything,and they know the explanationsfor everything. 

All ofthe tutors continually made reference to their assumption thatspecialESL 

tutors had advanced grammarknowledge,butnoneofthe tutors could confirm 

that this wasthe case.Whenasked directly ifshe thoughtthey had special 

training,Katherine responded, 

I'm sure—I mean I guess thatthey havesome sortofoutside training.I 

assume they've takensomesortofESLclass,butI wouldn'tknow thatfor 

a fact. 

Seemingly,the assumption among the new tutors was thatthe special ESLtutors 

had special training beyond whatwasoffered in the regular wntmg center 

traimng.In fact,although it was notuncommonfor theESLtutors to have 

additional training,it was notalways the case.Sometimes,certain tutors wanted 

to work with NNESsand had no additional training at all. Nonetheless,the 



20 

assumption that additional tutonng was paramounttosuccess negatively affected 

the new tutors'confidence. 

GrammarKnowledge 

Theidea thatan advanced knowledge ofgrammaris necessary for 

working with NNESs was the mostcommon reason cited for thelack of 

confidence expenenced by tutors.In addition to theidea that special ESLtutors 

have such knowledge,all the tutors felt thatNNESsknew the"grammar rules" 

better than mostNES,including the tutors themselves. When asked ifhe always 

felt qualified to help,Todd answered. 

No.I don'tknow enough aboutthe English language structurally, 

formally,terms.I'mjustnotfamiliar with them and never had to study 

them.[For me,]they're implicit. 

Even more"grammarconfident"tutors had somereservations,like Kathenne, 

who expressed herconfidence saying,"grammatically I feel likeI'm almost 

always prepared."Still,she contradicted herselfon this point when sheexplained 

thatshe was notalwayssure that she wasthe mostcapable tutorfor NNESs. 

Specifically,she said, 

I can pointout[a grammar]instance m the paper,butI don'tknow how to 

help[NNESs].I guess it's because I don'tknow the rules. 
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Like several ofthe tutors,Kathenne believed that her grammarknowledge was 

acceptablefor working with NESs because,like her,they were unfamiliar with 

theformal rules,relying instead on their sense ofhow things should sound/be 

wntten.However,when working with the NNESsshe felt obligated to be able to 

cite very specific grammarrules.Perhaps the tutors were overly sensitive to their 

knowledge,or lack thereof,ofgrammarrules because they were all new graduate 

students in English.Throughouttheinterviews,itseemed thatthere wasan 

expectation thatthey should know more aboutformal grammar.However,they 

were perfectly comfortable with their knowledge when working with NES,and it 

wasonly when discussing NNESsthattheylacked confidence m this area.This 

preoccupation with grammaris particularly interesting considering that grammar 

IS notthefocus ofgeneral writing center training.Instead,students are 

encouraged tofocuson global issues(i.e.,orgamzation,audience awareness, 

logic,etc.)and only to address local issues(i.e.,grammar,spelling,punctuation, 

etc.)ifthere are no global issues,which is rarely the case.Still,the new tutors 

believed thatthey had an obligation to address local issues first with NNESs, 

often never addressing global issues becauseofsession time constraints. 

Training perceptions 

The new tutors weresomewhat"isolated"atthe beginning ofthe year. All 

ofthe tutors hadjust arrived oncampus,and were new to the university. 
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Additionally,they were trying to acclimate themselves both as new graduate 

students and as new tutors. Just before the beginning ofthe term,a week of 

workshop sessions led by the Biglish departmentstaffintroduced the new 

tutors/graduate students to the vanous new roles they would have.Although these 

sessions lasted all day for afull week,only one meeting,approximately one hour 

long,addressed the new tutors'/graduate students'tutonng responsibilities,and 

this meeting was pnmanly administrative.Students were given the wnting center 

handbook,which was a guide to writing center pohcies and procedures,and were 

informed thatthey would be expected to attend bi-monthly meetings that would 

focus on tutor training afterthe beginning ofthe semester. 

It has already been established thatthe tutors believed that working with 

NNESsrequires special skills,and thatextratraming is necessary fortutonng 

such students. All ofthe tutors said thatthey would have been more comfortable 

ifthey had had some special traimng before they encountered NNESsin the 

wnting center,perhaps as partofthe pre-semester workshops.Several ofthe 

tutors felt that they were not prepared tocope with the special needs ofNNESs 

when they began tutonng.Instead,they felt thatthey wereforced to learn in a 

"tnal by fire" method.Several ofthe new tutors were able to observe asession 

with an NES;therefore,they felt more prepared to help NESs.However,this 



23 

modeling expenence did nothappen with NNESs,leaving tutors with the 

impression that their early traimng wasincomplete.As Mike explained. 

We were supposed to be trained for both[NESsand NNESs],I think,was 

the intention onginally.However,time did not permit,studentscame in 

immediatelyon their first papers and it's hard to accommodate all the 

students withoutjust being thrown m,you know.It's like,"Here'sa 

studentcomein and needs help with this paper,so help him." 

All ofthe tutors felt thatthey began working with NNESs withoutany real sense 

ofwhat wasinvolved.Additionally,the tutors were often confused by whatthey 

felt were mixed messagesconcerning their role.The tutors were very clearabout 

their roles with NESs,particularly thatthey were nottofunction as proofreaders 

or editors.In the caseof NESs,they were tofocus on global rather than local 

errors.However,with NNESsthey feltthey weresupposed todojustthe 

opposite.Forexample,several tutors referred to the fact thatthey were instructed 

to avoid wnting on papers with NESs,butthat thesame practice was acceptable, 

even encouraged for NNESs.Katheiine explained, 

I wasundertheimpression that when we worked with anESLstudentit 

wascompletely differentfrom working with an Amencan student—that 

we would writedown answersfor them.It was basically that we were 

editing their papers,nottutoring them.Thatwastheimpression I gotjust 
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from heanng other people talk. They said,"Youknow it's so much 

different when you're doing ESLstudents.A lotoftimes you can't 

explain things to them,alotoftimes theyjusthave problems with articles, 

and It'sjustthings that youjusthave to tell them because that'sjustthe 

way itIS." 

In fact,the tutors believed thateverything concerning the tutonng ofNNESs was 

different. Barbara elaborated. 

One traimng session would have made mealittle morecomfortable—to 

know that[tutonng NNESs]wasn'treally that much different It'sjustthat 

when[other wnting center staff members]talked aboutESL having their 

own book[to sign up fortutonng appointments]and having theirown 

tutois Itjustsounded like a whole separate area.Ijustfeltlike ifit's so 

separate that they have theirown book,and theirown appointments,and 

theirown tutors,1 feltlike it wassomething thatI really didn'tknow 

enough about. 

All ofthe tutors felt they were prepared to work with NESs,butthatthe strategies 

for tutoring NESs were notsufficientfor helping NNESs.Significantly,asaresult 

of writing center admimstrative changes,the wnting center director had instituted 

new proceduresconcermng NNESsthe yearthis study took place which were 

meantto alleviate the stress ofnew tutors having to work with NNESs.Iromcally, 
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in trying to separate the NNESsfrom the NESs,to serve both populations 

effectively and efficiently,this admimstrative changeinadvertently appears to 

have created asub-conscious segregation for thenew tutors which made them feel 

less qualified and less confident.As Harris and Silva(1993)suggested,it is 

importantto establish clear parametersfor tutors working with NNESsthatavoid 

separating ESLtuteesfrom NES tutees(p.526).Although Hamsand Silva 

advocated this action in an attemptto make the tutee more comfortable,it appears 

to also positively affectthe comfort-level ofthe tutors. 

As mentioned previously,grammar was one area where several tutors felt 

they needed moreextensive traimng.According to Elizabeth,alack oftraimng 

wasa problem from the beginmng ofthesemester.Elizabeth commented thatshe 

was relieved to have had previous tutonng expenence asan undergraduate 

because 

It was sortoflike,if you can wnte you can tutor.1 feel like we werejust 

handed the[wnting center policies]handbook and told,"here,read this" 

and then we were expected toknow how to handle everything. 

However,as Elizabeth noted"everything"did notinclude any tangible 

information about working with NNESs.When asked whether anything could 

have been doneeaiiy to make tutoring NNESsa more comfortableexpenence. 
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Elizabeth responded thattraining on how to work with NNESsshould have 

happened earlierin the semester.Doug elaborated. 

Wereally weren'tinstructed,I think,so much as to how to"handle"ESL 

students...in the middle ofthe [fall]semester,Carol[anESLinstructor at 

the university]cameand talked to us aboutESL...butimtially there was 

noinstruction.So,it was kind oflike coming into a new situation with 

tutoring and then being hit with,you know,the problem oflanguage as 

well. 

All ofthe tutors were eagerto makesuggestions regarding traimng.Several 

suggested thatthey would have benefited from aspecial workshop before the 

beginning ofthe fall semester.All ofthe tutors felt thatifthey had had even one 

day ofspecialESLtraimng prior to working m the writing center,they would 

have been much more confidentand comfortable working with NNESs. 

Familianty with students whoare tutored 

Dunng the first setofinterviews,this theme(familiantyleads to comfort) 

emergedfrom discussions about positive tutonng expenencesin general,and 

primanly concerned NESs.In the second set ofinterviews,the tutors were asked 

specifically if working with NNESsonarepeated basis would have madethem 

morecomfortable.All ofthe tutors felt thatgiven the opportunity to work with 

NNESsovertimethey would havefelt more confident.Because NNESs were 
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able to make appointments with special ESLtutors,they usually did not workon 

arepeated basis with anyofthe new tutors.Instead,the new tutors worked with 

NNESs who were only occasional visitors to the center,usually those whodid not 

have appointments and came m dunng times when the special ESLtutors were 

already booked.In other words,the new tutors only worked with NNESs when 

there was nospecial ESLtutor available. Only Barbara and Kathenne had 

ongoing relationships with NNESs,and in both cases it was only with one 

student.Barbara worked with an NNESfrom Russia,who began requesting 

Barbaraasa tutor after their first session.This repeated interaction gave Barbara 

moreconfidence asa tutor,thereby making herfeel more comfortable.According 

to Barbara, 

Once you work with somebody and you build aconnection with them,and 

then theycome back,then it made mefeel like I was actually making a 

difference in their wnting,theirlearmng.So that made mefeel like I could 

actually—likeI was qualified. 

Likewise,Kathenne felt more comfortable after herongoing relationship with a 

Japanese student.She descnbed her situation,saying. 

IfI see hercomein,I always,you know,ifI'm not with anybody,try to 

work with herjustbecauseI'm used to working with her,and weseem to 

have established a good rapport.I meanshe feels comfortable asking me 
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questions and questioning whatI'm doing,and whyI'm doing it Wejust 

have a nice working relationship. 

Perhaps these twoexamples bestdemonstrate the idea thatexpenence tutonng 

NNESsleads to self-confidence. 

Pre- and Post-Tutonng expectations 

Dunng the second interview,the tutors were asked if theirfeelings about 

working with NNESshad changed over the course ofthe school year.This 

question seemed very important because several ofthe tutors noted in the first 

interview thatthey avoided working with NNESsThis avoidance wasthe resultof 

their expectation thatthe expenence of working with NNESs would not be 

positive. Noneofthe tutors expressed concern aboutcultural differences,rather 

thatthey did notexpectto be able to adequately help NNESs.When asked 

whether his expectations had changed,Todd focused on hisown self-perception, 

saying. 

Expectations ofmyself,more than anything,would keep mefrom tutonng 

ESLstudents...1 still don'tfeel like I know enough. 

Again,Todd'scomments are consistent with the beliefthattutors need special 

skills for working with NNESs.Because he hasn'tdeveloped certain skills,he 
s 

continues to lack self-confidence even though he has had experience working 

with NNESs. 
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In the second interview(after almosta yearoftutoring experience),most 

ofthe tutors expressed atleastsome positive changein their attitude regarding 

NNESs.Thetutors whohad moreexpenence were morecomfortable than those 

who had avoided,or nothad much opportunityfor,working with NNESs.When 

asked whether his attitude had changed,Joe(who asidefrom Todd had the least 

amountofexpenence with NNESs)said, 

1 don'tknow ifit has[changed]that much.1 mean,1 feel more 

comfortable with it now obviously,just because I've tutored so many 

[refemng to NESsand NNESscombined]people,and soI'm not nearly as 

afraid 

Joe contradicts himselfhere saying thatnothing has changed;yet,he does feel 

morecomfortable.LikeTodd,Joe is still concerned with his lack ofknowledgein 

certain areas(i.e.,formal grammar).This contradiction marksan internal 

conflict—the expectation ofwhatit will belike to tutor NNESs(especially 

regarding self-perception)versus the tutors' actualized expenences tutonng 

NNESs 

Somenew tutors,like Barbara,expenenced significant attitude changes.In 

recalling her pre-tutoring attitude,Barbara explained thatsheexpected to be 

frustrated.She wenton todescribe how her expectations mamfested in herfirst 

NNESstutoring session: 
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I gotinto the paperand itfeltoverwhelming—thechanges that would 

have to be made.It was hard for me toknow wheredo I start with this 

person,because it wasjust—their structures were differentthan whatI 

was used to seeing...1 actually wentto cursing because I said I don'tthink 

I'm going to be able to help this person. 

Afterafew moreNNESstutonng expenences,Barbara's attitude began to 

change.Whenasked to explain exactly whathad changed,she said, 

I've changed in the fact thatI can talk to[an NNES].I can talk to them 
\ 

about general orgamzational problems m the paper structures and notfeel 

like I have to send them outof[the wnting center]with a perfect paper, 

thatI'm taking them through steps.I'm not necessanly taking them to 

perfection. 

Interestingly,the tutors did notseem to be concerned with"perfection"m dealmg 

with NESs.Perhaps this is a reflection ofthefocus on global rather than local 

issues.Theideaof"perfection"seems to be associated with local issues.In other 

words,a writercan easily correctlocal errors;therefore,he orshe should produce 

a"locally" perfectpaper.However,since the issues addressed with NESsare 

global,there is an acceptance by the tutors that the paper will notbe perfectafter 

a single tutoring session. Conversely,the tutors seemed predisposed to the idea 

thatthe goalforNNESswasto produce a"locally"perfect paper.In this way,the 
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new tutors'expectations seem to demonstrate thesame kind of"segregation" 

discussed earlierin the section on traimng. 

Communication problems 

Finally,all ofthe tutors mentioned the problems with miscommunication 

associated with working with NNESs,or whatthey called"thelanguage bamer." 

Interestingly,noneofthe tutors could descnbeasituation where this bamer 

prevented them from helping a NNES.Atworst,it wassimply acase of 

rewording instructions,or asking another tutorforassistance.For example,Doug 

commented. 

There are individual points that you're trying to make that you can't get 

through,ofcourse,butasfar as itjust breaking down atutonng session,or 

notbeing able to help a person at all,I've nothad thatexpenence.I don't 

think It's that much ofa bamer,because obviously ifit wereI don't think 

that student would be studying in an Amencancollege.But,I think that 

was the mis-thinkingI had going in,thinking thatI wasn'tgoing to be able 

tocommumcate with these students,and I shied away.It's a thing you 

worry aboutsometimes,and you kind offeel inadequate sometimes,but 

It's nota bamerto communication as such. 
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All ofthe tutors stated thatthey anticipated a"language bamer"that was much 

greater than anything they actually encountered.Like Doug,they allfound ways 

to overcome any miscommunication problems. 

SurveyII 

Aftertheinterviews,asecond survey was designed to seeifthecomments 

made by the interview participants were indicative ofthe entire groupofnew 

tutors(see AppendixEfor specific questions).Thesecond survey was distributed 

in early Apnl,at which time all the tutors had been working m the writing center 

for nearly onefull school year,with 13ofthe20possible participants responding 

(see AppendixHforasummary ofresults). Ofthe 13 participants whoresponded, 

seven had also been interview participants. Asa result,only six participants added 

"new"information to the research. All ofthe six"new"participants had 

expressed,in Survey I,thatthey werecomfortable working with NNESs, 

Interestingly,whenasked ifthey had always felt qualified to help NNESs 

(question 3),only oneanswered"yes"(twoanswered"no,"two answered 

"maybe,"and one did notanswer the question). 

Whiletwoofthe six"new"participants said that their attitudes toward 

tutonng NNEShad notchanged dunng the year(question 8),the otherfour said 

their attitudes had changed.Despite their previously stated comfortm working 

with NNESs,their reasonsforachange m attitude docorrelate with someofthe 
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themes thatemergedfrom the interviews.Specifically,their answers correlate 

with the themes ofQualification perceptions,Grammar perceptions,and Pre- and 

post-tutoring expectations(see Table 2). 

Table2. General commentsaboutchangesin attitude 

WhyHave Attitudes Changed? 

1) In the sense that[the wnting center director]reminded us notto 

correcteverything,which I had been doing fora while. 

2) I've never felt uncomfortable or reluctantto work with NNESs,but 

I've become more confidentabout helping them.The moreI tutor,the 

moreI know whatto expect 

3) I was very intimidated at the idea oftutoring NNESs I'm better at 

understanding them than I thought,butI have an occasional problem. 

They are so VERY intelligentand responsive to grammarcriticism. 

4) I have an even greater respectfor what[NNESs]aretrying to do. 

Notunlike the interview participants,thesefour tutors expressed increased 

comfort-levels based on experience and they were concerned with issues 

surrounding how they should approach working with NNESs,and whatthey 



34 

should focuson during such sessions. Clearly,there is a progression,in this case 

from being comfortable to being morecomfortable,after working with NNESs. 

Asfor theinterview participants,their responses only served to reiterate 

theirinterview responses.However,like the other respondents m Survey II,seven 

ofthe interview participants expressed an attitude change and a clear progression 

m their comfort-level(see Table 3). 

Generally,Survey II confirms thatnew tutors are concerned with their 

qualifications,especially their knowledge offormal grammar,and had certain 

expectations pnorto tutoring NNESsthatchanged positively with expenence. 
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Table3.Interviewees'comments aboutchanges in attitude 

WhyHave Attitudes Changed? 

Barbara:I now have at leasttwoNNESstudents thatrequest me 

personally when they comein 

Doug:I have become more willing to tutor[NNESs],as I have learned 

how to do so. 

Elizabeth:I am more comfortable with it. 

Joe:I am less intimidated now than before. 

Katherine:I'm nolonger hesitantto tutor them or particularly womed 

about my qualifications to do so. 

Scott: I have learned that mostNNESstudents arejustas patient towards 

the tutors as the tutors are with them.Further,I've learned notto take 

personality/language conflicts personally. 
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V. DISCUSSION 

Overall,as connected with the themes and problemsemerging from the 

research,several aspects ofthis study are encouraging. 

1) The qualification perceptions ofthe new tutors appearto be misguided and 

therefore can be modified; 

2) Thegrammarknowledge new tutors feel is necessary for working with 

NNESsIS obtainable; 

3) Training can be easily changed to accommodate the tutors' needs and 

boosttheir confidence; 

4) Theinteractions with NNESscan beincreased to provide new tutors with 

the experience they need to feel comfortable; 

5) Negative expectations can be addressed before tutors begin workingin the 

writing center; 

6) A communication"bamer"between new tutors and NNESsis a 

preconceived assumption thatdoes not matenalize asasubstantial 

problem. 

A perceivedlack ofqualifications wasa pnncipal concern ofnew tutors. 

As noted in the"Results"section,the special ESLtutors do notalways have 

special training. Nevertheless,the new tutors held the beliefthatthese special 



37 

tutors were more qualified than they were.Oneofthe firststeps in making new 

tutors feel more comfortable may bea clarification ofthis seeming distinction.It 

seemsimportantfor new tutors to realize thatthe goals fortutonng NNESsare the 

sameas those for NESs.As tutors begin to see thatthe overarching expectation 

for working with NESs and NNESsis the same(thatthey should help the tutee 

become a better wnter notonlya better editor)they may become moreconfident 

in their role.Even ifthe specialESLtutors are more qualified,and it has notbeen 

established thatthey always are,the new tutors can gam the same qualifications. 

Therefore,even though all ofthe new tutors feltless qualified than special ESL 

tutors,clearly they can develop the skills they need tofeel more confident. 

Although the new tutors thoughtthat special traimng was necessary,it 

seems thatexperience was a pnmarycomponentto a positive self-assessment.If 

new tutors could gamsome self-confidence m early traimng sessions,perhaps 

they would feel more confident,and therefore more comfortable,working with 

NNESsearlier. Consequently,the sooner the new tutors begin working with 

NNESs,the soonerthey can gam the expenence that will increase their self-

confidence. 

Thissame early experience mayalso boosttutors' confidence regarding 

grammarknowledge since new tutors can gain the grammarknowledge thatthey 

feel is necessaryfor working with NNESs.Many new tutors are actually 
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intimidated by the NNESsthey are attempting to help because the NNESsare 

morefamiliar withformal grammarrules.A limited amountoftraining in this 

area could easily alleviate tutors'fears and encourage tutors to trust their intuitive 

sense ofhow thelanguagefunctions.However,whatmay be more importantto 

relay to tutors is aclearer understanding ofthe differences between global and 

local issues in a paper.Ifthe focus can be shifted awayfrom the local to the 

global,as it is for NESs'papers,tiien knowledgeofgrammarjargon may not 

seem soimportant. Still,grammaris animportantissue for NNESs.A bnef 

training session addressing common grammarerrors and thejargon forexplaimng 

such errors would notbe difficult to facilitate. 

Onalarger scale,an expanded training program could be planned as part 

ofthe pre-term orientation for new students,focusing on practical as well as 

admimstrativeissues.Since new graduate students must beoncampus pnorto the 

beginning ofthe term,itseemsreasonable thata substantial wnting center session 

could be partofthe workshop schedule.This pre-term training would remedy the 

sense ofbeing"throw into"the process oftutonng.Manyofthe participants were 

eagerto provideconstructive commentsregarding the contentandformatofsuch 

a training session.Following is an amalgamation oftheir suggestionsfora pre-

term workshop,as they pertain to working with NNESs: 
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1) An explanation ofpolicies and procedures concerning NNESs, 

2) A discussion explaining the special needs ofNNESs, 

3) A mock NNEStutonng session, 

4) A review ofsample papers by NNESs, 

5) A review ofgrammar rules, 

6) Roundtable discussions withESLtutors, 

7) A panel discussion with NNESs whohave used the wnting center. 

Byimplementing an expanding traimng session,the wnting center staffcan 

preventany confusion about whatnew tutors should expect while providing 

practical and tangible strategies for working with NNESs. 

Asthe datashowed,the soonernew tutors began working with NNESsthe 

quicker they began tofeel comfortable.Additionally,this earlier contactcould 

facilitate the opportunity for new tutors to develop ongoing relationships with 

certain NNESs,creating a more positive dynamicfor both the tutor and the tutee. 

Perhaps one resolution to the perception ofsegregation,created by having special 

ESLtutors who work by appointment,would be to havethe specialESLtutors 

function more as mentors.Dunng less busy times m the writing center,the special 

ESLtutors could invite new tutors to sit-in on sessions,orthey could encourage 

new tutors to begin a session with a NNESand then step-in ifhelp is needed. 
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Whatseems mostcntical,in terms of boosting new tutors'confidence,is to 

establish,as early as possible,that̂ writing center tutors can help NNESs. 

Again,this is easily achieved by encouraging new tutors m pre-term training 

sessions. 

Another benefit ofearlier training would be the opportunity foropen 

discussion ofnew tutors' pre-tutoring expectations.By discussing these 

expectations before the tutors actually work with NNESs,manyofthe 

apprehensions mightbe averted and new tutors mightbe less likely to avoid 

working with NNESs.In other words,before tutors succumb to theirfears,or the 

"mythology and legend"surrounding how to best work with NNESs(comments 

they might hearfrom other staff members),tutors could be reassured aboutwhat 

their new roles will be like and whatexactly will beexpected ofthem.For 

example,dunng the interviews oneofthe tutors discussed how she heard other 

wnting center staff members saying thatNNESsare entirely differentfrom NESs. 

Although she laterfound this to besomewhatincorrect,it did contnbute to her 

apprehensions about working with NNESs.Certainly,oneimportantchange may 

beafrank discussion with returmng staff membersabouthow theircomments 

affectnew tutors. 

Although none ofthe tutors whotook partin this research expressed 

concernsaboutcultural differences,it mightbe good toinclude such adiscussion 
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in the pre-term training.Just because this(very small)group did notexperience 

any problems resultingfrom cultural differences,it still does noteliminate the 

possibility thatsuch differences could cause frustration forsome new tutors.® 

Finally,in a moreexpanded training situation,new tutors could be 

reassured aboutthelanguage competency ofthe NNESs with whom they will be 

working.Manyofthe study participants believed thatthe language competency of 

NNESs would belowerthan itactually was.Asa result,the"language bamer" 

they anticipated was notthe hurdle theyexpected. Still,this wasa paramount 

concern ofnew tutors pnor to working with NNESs;therefore,a discussion about 

NNESlanguage competencies could calm new tutors'fears aboutnot being able 

tocommunicate with tutees. 

Although the results ofthis study were positive,there are factors 

connected with the comfort-level ofthe tutors that may beoutofthe realm of 

whatincreased training and encouragementmayaccomplish.Forexample,there 

IS noaccounting for attitudes that may be universally negative.In other words,it 

may be characteristic ofa particular person,ora particular group ofnew tutors,to 

be unconcerned or unwilling to make the bestoftheir experiences in the wnting 

^Infact,Ibecame mterestedm this research asthe resultofa situation that occurred whenI wasa 
new tutor.Iwas attempting to helpa male,Arabic studentwho wasopenly antagomstic about 
working witha tutor whowasboth youngerthan he andfemale Whenthis situation wasdiscussed 
bythe tutoring staffonour on-hne hstserv,the reactions rangedfrom"send him backto where he 
camefrom"to"just trytoforgetaboutit"Although1 wasnot personally offendedby die tutee, 
the situation wasfrustrating Thisis whatled to myinterestm cross-ciituralconfhct 
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center(see AppendixIforan explanation ofhow such negative attitudes affected 

this study).In this case,the expanded training will probably separate those tutors 

who are merely misguided m their expectationsfrom those whosimply do not 

care,allowing wntmg center staff tofocus mentonng efforts on those who are 

interested inimproving theirtutonng skills. 
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VI. CONCLUSION 

Asdemonstrated by the respondents in this study,if wnting centers wish 

to serve their NNES populations m the mosteffective and efficient ways possible, 

then attention must be given to accommodating both tutors'and tutees' needs. 

With wnting centers increasingly becoming a partofmany baccalaureate 

institutions across the U.S.,and with NNESstudent populations nsing,itis my 

argumentthat wecan notignore whatamounts to fully one-halfofthe population 

involved in atutonng session: the tutors themselves.The research here explores 

strategies forincreasing new-tutorconfidence and comfortfor working with 

NNESs,with the end goal being the creation ofthe best possible tutonng 

dynamic;adynamic where everyoneinvolved learns something. While it is 

acknowledged that this wasan isolated study,and nofar-reaching generalizations 

are assumed,the results do pointto the necessity ofmoreresearch in this area. 

Additionally,because ofthelack ofscholarship in this area,one goal ofthis study 

was to increase awareness,with afurther goal ofencouraging moreextensive 

research. Atthe most basic level,the information here is meantto provide 
/ 

information about potential problems and offer suggestionsfor alleviating such 

problems. 
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GeneralSurvey#1 

The purposeofthissurvey isto gather demographic mfoimationaboutthe flistyeartutors m theITTKWntmg 
Centerforastudy,abouttutors who work with non-nativeEn^hspeakers,taking place thissemester FiUmg 
outthissurvey indicates informedconsentonthe partofthe participant. Allinformation will bestnctly 
confidential,andthesurveyforms willbedestroyed once the datahasbeen recorded.Theidentities of 
participants will never be revealed(verbal^ or m wntii^) Youmaybe askedto participate further,once this 
information has beentianscnbed.Ifyou haveany questions aboutthissurvey,pleasecontactKarenHead. 
Thankyoufor your participation' 

I Date 

2 Lastfive digits ofyourSSN 

3 (3ender Male Female 

4 Age 

5 Size ofundergraduate institution Under 1000 

1000-2500 

2500-5000 

50007500 

750010000 

Over 10000 

6 How would youdescnbethe location ofyour undergraduate Urban 

institution'' Suburban 

Rural 

Geographicallyisolated 

7 Did your undergraduate mstitution haveaWntmgCenter? Yes No Notsure 

8 Haveyouever workedasa WntmgCenter tutor? Yes No 

9 IsEnglishyour native language?Ifnot, whatlanguageis 
native? 

10 Areyou related to a non-native Englishspeaker'' Ifso,whatis 
the relationship? 

11 Wasalanguage other thanEnghsh spoken myour home?Ifso, 
whichlanguagefs)? 

12 Doyou havefnendswhoare non-native Englishspeakers? 

Yes 

Yes 

Yes 

Yes 

No 

No 

No 

No 

13 Have youever hadclasses witha non-native Englishspeaker? Yes No 

14 Haveyouever had a non-native Englishspeaker as ateacher? Yes No 

15 Have youever tutored a non-native English speaker'' Yes No 

16. Haveyouhvedmaforeign country?Ifso,vihich onefs)'' Yes No 

17 Haveyou visitedaforeign country? Ifso,whichone(s)? Yes No 

18. Haveyoustudied abroad?Ifso,nhere? Yes No 

19 

20 

Haveyoutakenaforeignlanguage class? Ifso,mwhat 
language(s)? 

Areyoufluentm aforeign language?Ifso,whichone(s)? 

Yes 

Yes 

No 

No 

21 Areyoucomfortable with the ideaoftutoringa non-native 
Englishspeaker'' Hease list2-3reasonsfor your answeron 
the backofthisform. 

Yes No 
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Appendix B 
Memorandum 

TO: «HrstNaiiie» «LastName» 

FROM: KARENHEAD 

SUBJECT: THESIS RESEARCH 

DATE: 9/20/99 

I hope all IS going wellfor you dunng your first semester atUTK The purpose ofthis memois to thank 
each of youfor participating in my recent writing center survey and to solicit your help again I'm relianton 
your kindness and participation for my research,so 1 can't begin to express how grateful 1am for your 
responses 

The mam purposeofmystudy is to gatherinformation that will helpfuture Wnting CenterTutorsin their 
conferences with non-native English speakmg tutees As1 stated on the imtial survey,I'd like to gather 
some additional informationfrom certain respondents Following is a listofdie identification numbers(the 
last4or5digits of your Social Secunty Number)which correspond to the individuals 1 would like to speak 
to further 

27849 73068 382% 

0591 9348 59982 

68068 58789 3607 

Ofcourse, you'll wantto know what's involved before you commit I'm providing the details now,so that 
you may retain your anonyimty before making a decision Here's what1 have in mind 1 would liketo 
interview each ofthe people listed here I'm hoping to conductthree interviews over the remainderofdie 
semester,each lasting approximately 15 minutes Theinterviews will be informal(in fact. 111 be happy to 
buy thecoffee'),and atatimeconvenientfor you 1 will need to tape the interviews for transcnption, but1 
guarantee thatthe tapes will be secure at all times,and erased immediately after transcription Youridentity 
will NEVER be revealed to anyone,and you can choose yourown pseudonym for my transcnption and 
wnte-up Ifyou agree to participate, you may withdraw at any time Even if yourIDis notlisted,but you 
are interested in contnbutmg to my research,1 encourage you to contactme 

Ifyou are willing to help me with this project, please identify yourself by email(kevans3@utk.edu),phone 
(946-8594),or placea notein my mailbox with information on how to contact you.If you prefer notto 
help,please place an anonymous note in my mailbox It would be helpful for myrecords if youinclude 
yourIDand a short message saying you do notwish to participate Please give my requestsenous 
consideration As1 stated earlier,1 can'tdo this research without you 

Once again,thanks so muchfor yourhelp,and best wishes for asuccessful semester' 

mailto:kevans3@utk.edu
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AppendixC 
Interview #1Questions 

I.Can you tell mealittle about your undergraduate mstitution? 

2 Had youever worked asa tutor beforecommg toUTK? 
If yes..For whatcourses did you tutor'' 

Did you have any particularly memorable sessions'' 
How would you charactenze your overall experience'' 

Ifno .Did youeverhave an opportunity to tutor'' 
If yes Why did you choose notto tutor? 

Ifno Wastutoring something you think you would have been mterested inif 
you had had the opportumty? 

3 When did you become aware that you would betutoring as partofyour assistantship atUTK'' 

4 What were yourexpectations about workingm die Writing Center? 
Iftutored before Do you think your previous experience asa tutor has made your 
experience atUTKany differenf 

Ifnopnor tutormg Do you think previous tutoring experience would have made your 
expenence atUTKany different'' 

5.Whatdo you thinkis your strongesttutormg sktlP 

6.Whathasbeen your mostpositive tutormgexpenenceatUTK'' 

7.Whathas been your mostnegative tutoring expenence atUTK'' 

8 Asa tutor,have you always feltqualified to help? 

9.Onthe survey,Iasked if youfeltcomfortable working with non-native-&iglish speakers You 
answered Would youmind elaborating? 

10 Have you worked with anynon-native-English speakers this year'' 
If yes.Has this work changed yourprevious views? 
Ifno. Whatare the reasons you have not worked with any non-native-English speakers? 

II.In the begmnmg,would anything have made youfeel more comfortable about working with 
non-native-English-speakers'' 

12 Do youhave any commentsor questions you wouldlike to add? 
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AppendixD 
Interview#2Qnestions 

1 Qualifications 

Whataboutspecial ESLtutors makes them more qualified to help NNESs"? 
What particular skills to you thinkthey havethat you don'f 

2 Grammar 

Whatkind oftraining in grammardo you think you need to help NNESs'' 

Describe a situation wheresomeone hadagrammar problem that you couldn't help with. Whatwasit 
like for you"? Whatdid you do'' How did you know you weren'texplaimng whatever needed to be 
explained'' 

Whatkinds ofgrammarproblems have you runinto that you couldn'thelp with'' Are you sure ordid 
youjustassume that you couldn't help'' 

Have you everfelt successful in helpingsomeone with a grammarissue''Descnbe that situation What 
resources did youdraw on'' 

3 Training 

How soon would you haveliked tohaveESLtiaimng How extensive should this traimng have been'' 
Should this traimng have been instruction onented ex hands-on'' Whatspecific issues would you have 
liked your traimng to address'' 

4 Familiarity 

Would youhave felt more comfortable ifyoucould have worked with the same NNES over time'' 

Have you ever had repeated interactions with thesame NNES''Tryto rememberthe first time and then 
the following times At what point did it starttofeel comfortable''Describe one ofthese comfortable 
situations 

5 Avoidance/Expectations 

Whatspecific difficulties did you anticipate in working with NNESs'' 
How did your attitude change after wortang with NNESs'' 
Descnbe a situation that actually did turn out to be difficult 
Descnbe any situation where you tutored an NNESstudent 
What was difficultand what wasn'f 

6 Communication 

Descnbe a situation where you perceived there to be alanguage bamer What wasit like'' Where were 
the hang-ups'' How did that make you feePHow did youresdve the bamerfxoblem'' How did you 
know there wasa problem'' 
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AppendixE 
GeneralSurvey#2 

Thepuiposeofthis survey istofoUow-upondataobtaineddunngmyresearch thissemester Again,the focusofdusstudy istutors 
who woik with non-nativeEnglish speakeis Hllmg out thissurvey mdicatesinformed consentondie partofthe participant All 
mformation will be stncdy confidential,and thesurveyfoims will be destroyed oncethe datahasbeenrecorded.Theidentitiesof 
participants will nevKberevealed(veibally orm wntmg) Ifyouhaveany questions aboutthissurvey,pleasecontactKarenHead. 
Ifyouneed additionalroom(ocyouranswers,jdease use die back ofdie sheet 

Date Lastfive digits ofyour socialsecuntynumber 

1) How manynon-native-Eaglish^leakers(NNESs)have yoututoredsmce August 1999? (anestunate) 

2) How manyhours didyou^ndmtonng NNESssmce August1999? (anestimate) 

3) Have youalwaysfeltthatyou were qualified to helpaNNES? YES NO.Please explain wIq*or nhynot 

4) Did any problems arise dunng yourtutonngsessions withNNESs? YES NO Ifso,please descnbe 1 or2ofthesesessirms 

How were youabletoresdvethe problem(s)? 

5) Did you everfeelfrustrated durmgatutormg session with aNNES? YES NO Ifso,please descnbe whathappened 

6) Didai^ofthe NNESsdiat yoututored ever appeartobefrustrated durmgatutonng session? YES NO Ifso,please descnbe 

the situation. 

7) Ifyouhad aiQr negative orfrustrating expenencesoverdie last yeartutonng NNESs,doyouthmk you would havefelt more 

comfortableifyoucouldhaveworkedwiththesameNNESiepeatedly? YES NO 

8) HaveyourattitudestowardstutormgNNESsdianged durmg the year? YES NO Ifso,please descnbe. 

9) IfyouhadtododnsyearoveragarnmrelatrontotulonngNNESs,whatwould youdodifferendy? 
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Overall ResultsofSurveyI 

Males 10 

Females 11 

Average Age 26 

Size ofundergraduateinstitution 
Under 1000 2 

1000-2500 4 

2500-5000 1 

5000-7500 1 

7500-10000 5 

Over 10000 8 

How would youdescnbe thelocation ofyourundergraduate 
institution'' 

Urban 5 

Suburban 9 

Rural 5 

Geographically isolated 2 

Ehd yourundergraduateinstitutionhavea Wnting Center'' 
Yes 15 

No 6 

Notsure 0 

Have youever workedasa Wntmg Center tutor? 
Yes 7 

No 14 

IsEnglishyournativelanguage 
Yes 21 

No 0 

Areyourelatedto a non-nativeEnghshspeaker? 
Yes 2(one mother,one sister-m-law) 
No 19 

Wasalanguage other dianEnglishspokenin yourhome? 
Yes 1(German) 
No 20 

Doyouhavefhends whoarenm-nativeEnglishspeakers'' 
Yes 13 

No 8 

Have youeverhad classes withanon-native Englishspeaker'' 
Yes 19 

No 2 

Have youeverhad anon-native Enghsh weakerasateacher? 
Yes 14 

No 7 

Have youevertutoredanon-native Englishspeaker'' 
Yes 14 

No 7 

Have youlivedinaforeign country? 
Yes 7(Austna,Canada,CzechRepublic, 

England,Fiance,Guam,Korea,) 
No 14 

Have you visited aforeigncountry? 
Yes 14(Honduras,Japan,Korea,Mexico, 

Russia,Westem Europe) 
No 7 

Have youstudied abroad?Ifso,where? 
Yes 8(En^and,Korea,Russia) 
No 13 

Have youtakenaforeignlanguage class? 
Yes 20(Chinese,French,German,Latm, 

Korean,Russian,Spam^) 
No 1 

Areyoufluentinaforeignlanguage? 
Yes 2(Erench) 
No 19 
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Appendix6 
SurveyI- Question#21 Open-Ended Answers 

Respondent Answer 

Katherine With moretraimng,I would becomfortable Atthe present,I 
don'tmmddoing it, butI don'tthinkI'm particularly helpful 

Elizabeth I'm notas comfortable as witha native speaker! Reasonsfor 
tutonng 1 Person needs help'2 AtUT,theESLstudents I've 
encountered usually speak pretty good English andtherefore 
language is nottoo muchofa b^ier 

Mike None provided 

Joe I'm notfluentin Chinese. I don'tfeel I couldanswer all their 

questions I mumble 

Barbara I'd feel like I had to have training. Therearesomany 
"versions"ofnon-native speakers,I'd wonderaboutwhat 
approach for whatstudent 

Todd Thev INNESslreallv wantto receive help 

Doug I can notexpress myselfwellenough tosucha person. Ido 
not generally understand that person 

Scott Allstudents seeking help should getit 
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AppendixH 
Surveyn-Questions1-8 

1 How many NNESshave you tutored smceAugust1999'' 

2 

Average Number 

How many hours did youspend tutoring NNESssmce 
August 1999'' 

16 

3 

Average Niunber 

Have you always feltquahfied to help a NNES? 
11 

4 

Yes 

No 

Maybe 
Unanswered 

Did any problemsanseduimg yourtutonng sessions with 
NNESs'' 

2 

7 

3 

1 

5 

Yes 

No 

Did youever feelfrastrated dunnga tutonng with a NNES'' 

5 

8 

6 

Yes 

No 

Did any ofthe NNESsthat you tutored everappear tobe 
frustrated dunnga tutoring session'' 

8 

5 

7 

Yes 

No 

If youhad any negative orfrustrating experiencesover the 
last year tutonng NNESs,do you think you wouldhavefelt 
morecomfortableif youcould have worked with the same 
NNESrepeatedly'' 

7 

6 

8 

Yes 

No 

Unanswered 

Have yotir attitudes towardtutonng NNESschanged dunng 
the year? 

8 

4 

1 

Yes 

No 

10 

3 
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AppendixI 
Surveyn -Question#9 

Respondent Answer 

Barbara I wouldn'tbeso womed,but all the reassurancein the world doesn't 
help whenfaomgtheimknown 

Doug Ask to be mstmcted earher onhow to handle NNESstudents 

Elizabeth Volimteerto tutor NNESsmore actively 

Joe Nothmg thatIcan think of 

Kathenne Leam grammarrules,be morerelaxed and confidentm mvselfbecause 
they don'texpectpetfection,rememberfrom die outsetthatit'sokay to 
ask odier tutors(especially ESLtutors)for help with NNESsessions 

Todd none given 

Scott I wouldleam toidentifv whatthe student wants meto check over before 

Iread the paper 

Anonymous Remmd myselfthat,to some extent,youhave to change modeswhen 
tutormg NNESs Whatis"understood"toa native English speaker,you 
may have to articulate to aNNES Itis easy to forgetthatsomethingI 
mightthink ofas very simple mightbe very difficultforsomeone whois 
still learning English 

Anonymous Justthatthe[wiitmg center director]remmded usnotto correct 
evervthing.which T had heen doing for a while 

Anonymous No Ireally enjoythem andsometimesregrethaving to alter their 
wnting 

Anonymous Takesomeof[name withheld-a professor whoteachesESL]classes 

Anonymous I wish that wereceived moreinformation on grammar,so diat 
explaining it to NNESswould be easier 

Anonymous Tutor more ofthem,butIjumped atdie chanceevery timeonecame 
into the writing center. 
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AppendixJ 
Author's Note 

Background 

Perhaps it was my early expenenees,growing upin a militaryfamily, 

living in Germany asa non-native German speaker and being exposed to alarge 

population ofNNESs,that attracted me to the field ofESL.WhenI began 

graduate studies in English,I knew thatI would be working asatutor m the 

writing center atmy umversity.However,I had noidea that there would be 

frequentopportunities to work with NNES students. Although I wasexcited by 

this prospect,many ofmycolleagues did notshare myenthusiasm.I quickly 

volunteered to bean assigned ESLtutor. Whereas NES students were tutored on a 

first-come,first-served basis,NNES students could make appointments with an 

assigned ESLtutor.I quickly noticed adecided apprehension on the partofsome 

ofmycolleagues for working with the NNESstudents whocame in without 

having appointments with the special ESLtutors.Sometimes this apprehension 

manifested itself asasigh,while other times it was more pronounced,like arush 

to take a bathroom break to avoid working withaNNES student.I discounted 

such behavior asalack ofexpenenceoracultural apprehension on the partofthe 

tutors. Still,I wasn'tsure aboutthe cause ofthe apprehensions,soI decided to 

pursue aresearch projectto investigate the question. 
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Problems with myresearch 

In August 1999,dunng the pre-terai,introductory workshops sponsored 

by the English department,I began to associate with the incoming first year 

graduate students.This association was both professional and social.The week of 

workshops was designed to provide an opportunityfor new and returmng students 

to spend time learmng aboutthe program and socializing. Although the on-

campus time provided me with necessary information about which new students 

would be working m the writing center,it was the after-hours cocktail and dinner 

receptions where1 really had an opportumty to getto know thesenew students.1 

made an effortto attend every possible outing.My goal m attending these 

functions wasto create a sense ofcomfortand familianty with the new tutors. 

Having been afirst year graduate student myself,justthe year before,1 

understood how quickly the students would become involved with their new 

responsibilities.1 wanted to stake aclaim forsome small measure oftheir time as 

soon as possible. Afterthe firstfew outings,1 began to mention that1 mightneed 

some help with my thesis laterin the semester.This approach had mixed results. 

Someofthe moreoutgoing and eager students seemed very interested, while 1,m 

effect,alienated others by coming on too strong.This wasa problem,because,as 
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I would discover,the alienated students would compnse much ofthe study 

group1 wanted to interview. 

As predicted,the semester began and many students quickly became 

overwhelmed by their new roles as graduate students.Time becameacommodity, 

and 1 found it difficult to stay in contact with many ofthe new students.I began 

designing asurvey that would help me narrow the 21 available students into a 

smaller group that1 could interview. 

In mid-SeptemberI madearrangements with the director ofthe wnting 

center to distnbute the survey dunng one ofthe bi-monthly tutonng meetings. 

These meetings occurred on Wednesdaysand Fridays m an effortto 

accommodate the varying schedules ofthe tutors. Therefore,halfofthe tutors 

meeteach day.I was able to attend the Wednesday meeting,spend afew minutes 

reacquamting myself with the tutors and introducing myresearch. After 

explaining tiiatthe surveys were both anonymousand optional,1 distnbuted the 

survey and lefttheroom.Oneofthe tutors volunteered to return a sealed envelope 

with the completed surveys to the wnting center director. Later thatday,I 

retneved the surveys and washappy to see thateveryone had participated.I was 

notable to replicate this scenanoon Fnday.Becauseofaclass conflict,the 

wnting center director administered the surveysfor me.In retrospect,1 believe 

thisfurther alienated mefrom halfofthe subject group.Although all the 
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participants atthe Friday meeting did complete the survey,I believe thatI 

forfeited a valuable"bonding"opportumty. 

Up until this pointin the research,I had little problem getting subjects to 

volunteer their time.Mynext step wastosend a personalized memo to each ofthe 

survey participants.As before,I tned to keep the tone ofthe memofnendly. 

However,despite my efforts tosound casual and inviting,I received no replies. I 

waited several days,thenfollowed with an email plea for help.I received one 

reply.I wenttoalocal bar,where I knew several ofthe participants would be,and 

afterafew drinks,asked ifanyone knew whyI wasn't getting any volunteers. One 

ofthe students replied,"Whyshould I take the time? There's nothing m itfor 

me."I was stunned.I considered several optionsfor trying to"make it worth the 

participants'time"to volunteerfor mystudy.I had vanousideas ofhow todo 

this.The mostobvious option wasto pay the participants,butI didn't really have 

the economic meanstodoso.Myadvisor offered to send an email,and suggested 

that perhapsanemailfrom the graduate director might motivate students.I was 

resistant to this idea because I was convinced that either action would further 

alienate participants.After discussing the situation with myadvisor,the writing 

center director,and several studentcolleagues(notthe participants),I decided to 

send anotheremail offering to have theinterviews in alocal restaurant.In 

exchangeforthe interview,I would buy the drink oftheirchoice—the subtext 
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here meantalcohol.This action netted three more volunteers.Interestingly,1 

was still having to contact all the survey participants because I had noidea which 

people corresponded with the identification numbersI had chosen as prospective 

interviewees. Several ofthe particpants whose identification numbers were not 

listed did offer to be interviewed. After reviewing the onginal data,I decided that 

one ofthese volunteers did fit my imtial profile. Five volunteers were still nota 

fairsampling—I had hoped for nine,but was willing to settle for six.I approached 

the student whohad commented that there was no personal incentive and asked 

him directly to participate.He agreed.Afterthe semester break,I sentanother 

email to all the survey participants asking for help one final time.Additionally,I 

conceded to ask the wnting center director to mention the situation m the next 

tutor meeting.Afterthe meeting,I gottwo more volunteers.I did notpursue the 

situation further,deciding thateight participants would have to do.Because ofthe 

timelosttrying to get volunteers,I decided to cut the numberofinterviewsfrom 

three to two. 

Dunng the first interview,the eight volunteers cooperated.Asfor the 

second interview,one ofthe volunteers declined to be interviewed asecond time. 

Otherwise,the interview process went well,with no real problems or conflicts. 

WhenI administered thesecond survey,I had many ofthe same problems 

I experienced trying to getinterview volunteers. Only 13ofthe20possible 
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participants answered the survey,and this was after amemo,three email 

reminders,and an emailfrom the wnting center director. 

While this pattern ofuncooperative behavior was problematiefrom a 

research standpoint,it may be emblematicofthe general attitudes ofthe 

partieipant pool.In other words,ifthe participants are generally uncooperative, 

then this may affect their reaetions concermng such a challenging situation as 

tutoring NNESs.Ifthey were unwilling to answera survey,then perhaps they 

mightalso be reticent about working in an unfamiliar situation.Since the 

participants wereso uncooperative,it is diffieultto know whether their attitude of 

"unwillingness"affected their roles^as tutors. However,it does notseem 
unrealistic thatsuch may be the case. 
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