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ABSTRACT

This study 1s an 1nvestigation of new writing center tutors’
reservations about working with non-native-English-speakers. Specifically, what
causes tutors to feel comfortable or uncomfortable 1n working with non-native-
English-speakers and what can be done to increase tutor self-confidence and
comfort for working with non-native-English-speakers? Overall, the research
explores strategies for increasing new-tutor confidence and comfort for working
with NNESs.

This was a qualitative research study using the concepts analytic induction
to guide the research process. Data was collected through two surveys and a pair
of intensive interviews.

This study maintains that the needs of the tutors mus} ;ddressed equally
with those of the tutees. It further maintains that if tutors are made to feel
comfortable they will be more confident and more effective in helping non-
native-English-speakers. Information regarding the problems associated with
tutors working with non-native-English-speakers 1s presented along with

suggestions for alleviating such problems.
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I. INTRODUCTION

For some people involved 1n higher education, the 1dea of an increasing
population of non-native-English-speaking students 1n colleges and universities
seems remote and insigmficant. However, writing center directors 1n these
institutions may be frustratingly aware of the increase of non-native-English-
speakers (NNES) because they are responsible for helping these students succeed,
and have limited resources for doing so. Robin Scarcella (1990) explains that “the
number of students who lack English proficiency (aged 4 to 18), estimated to be
3.6 million 1n 1978, will nise to 5.2 mllion by the year 2000.” Even if one focuses
only on the 1978 figures, many of those students are now college age and may
still be struggling with English proficiency. Add to these numbers the influx of
mternational students studying in American colleges and universities and the
scope of the problem begins to take shape.

NNESs frequently need extra help with their writing and accordingly they
turn to wniting centers (see Arkin, 1982; Brooks, 1981; Harns & Silva, 1993 &
Powers, 1993). Unfortunately, many wniting center tutors have no expenence
working with NNESs and consequently may be apprehensive (sometimes even
feeling antagonistic) about working with NNESs; therefore, writing center
directors may be faced with the challenge of specialized training for these

reluctant tutors.
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Although there 1s a substantial amount of literature addressing the basics

of tutor tramning for working with NNESs, most of 1t focuses on practical
suggestions for tutoring sessions, cultural considerations, or means of making the
NNES more comfortable (e.g., Ca1, 1994; Fniedlander, 1984; Harris, 1982, 1986,
1990; Kennedy, 1993; Meyer & Smuth, 1987; Powers, 1993; Ridpath, 1992;
Thonus, 1993 & Wong, 1994). Additionally, much of this literature appears in
newsletters rather than senous research publications. Very little scholarship
addresses how tutors’ self-perception and self-confidence affects the NNES
tutoring dynamic. Instead, the scholarship centers arounc} the ngeds of the N}\INESS

rather than focusing on the tutors. An example of this overarching tutee-focused

P T e ST

sentiment 1s expressed by Arkin (1982), who explains, “by understanding
[NNESs] unique problems you can help them gain confidence... [and] you must
learn strategies for dealing with them” (p. 7). The question Arkin addresses, as do
many others, 1s how to make NNESs gain confidence. Yet, even 1f the NNESs
gain confidence this will not alleviate tutoring session problems caused by a lack
of tutor confidence. Since the ultimate goal is to have the most productive and
successful tutoring sessions possible, the needs of both the tutors and the tutees
should be examined. Therefore, before tutors can be effective 1n sessions with
NNESsS, 1t 1s necessary to investigate tutors’ reservations for working with this

special population.
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II. REVIEW OF LITERATURE

While most of the existing literature addresses 1ssues which focus on the
tutee rather than the tutor, there 1s some literature, albeit quite limted, that more
directly concerns itself with the tutor. Sull, this literature 1s primarily
pedagogical —how can tutors be better tutors—rather than being sensitive to the
percerved needs of the tutor. For example, Muriel Harns and Tony Silva (1993)
find that many tutors are frightened by the prospect of working with NNESs, but
their solution 1s to set-up clear parameters about what should be dealt withmm a
given tutoring session. More specifically, Harns and Silva are concerned with
creating a situation where “ESL writers [are not] separated out as different or
unlike other students” (p. 526). Here again there 1s a shift toward tutee 1ssues
rather than tutor issues The primary focus of Harris and Silva becomes a
pedagogical commentary on how fo tutor, and while this information 1s valuable
to new tutors, 1t does not speak to the initial problem of apprehension.

The one aspect of tutors’ feelings that the existing literature does address
is the 1dea that tutors often suffer from feelings of iadequacy. Several articles do
mention this, at least in passing. Still these mentions are limited, most lasting only
a sentence, a few a whole paragraph (e.g., Brooks, 1981; David, et. al., 1988;
Hoffman; 1982; Leitzel , 1995 & Noonan, 1982). It should be noted that many of

these sources are 1n the form of tutor reflections, which 1s interesting because one



might expect more information about the personal feelings of the tutor, since
these articles are presented as a forum for personal expertences. However, like
other sources, these mention the tutor’s feelings 1n passing, quickly redirecting the
discussion to the needs of the NNES, reflecting the general trend where the needs
of the tutee are always central. ¢

To be farr, it is difficult to 1ignore discussions that focus on the tutee, as the
considerations presented become issues for the tutor. However, none of the
existing literature focuses on the tutor as a separate entity 1n the tutoring process;
1n other words, the tutor’s needs are never isolated from those of the tutee.
Certainly, the tutor and tutee are mextricably connected through the tutoring
process. Interestingly, the current literature has no problem 1solating the needs of
the tutee as separate from the tutor. Perhaps, this 1s a natural result of the
perception that by sheer definition it is the tutee who needs help, while 1t 1s the

gy
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tutor who 18 expected to be the help provider. {
Despite the general lack of attention to tutors’ needs, there are three
sources that make a fair attempt at addressing this 1ssue. Fink (1990) reports the
results of a questionnaire she administered asking tutors to identify the major
problems associated with tutoring 1international students. Her research

demonstrated that the tutors suffered from feelings of inadequacy when working

with NNESs. Specifically, they felt that there was a language barrier and that they
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were unqualified to explain language rules. The majonty of the respondents felt

that tutoring NNESs was different from tutoring native speakers and that,
consequently, some avoided working with NNESs. Ultimately, Fink fc\mnd that
training provided greater self-confidence, which resulted 1n a less frust\fatlng
tutoring experience.

Amato (1992) discusses antagonism on the part of tutors. She reports on
the reacttons of three tutors who “were visibly and vocally unhappy about
working so many hours with non-native speakers” (p 2). She discounts much of
the reaction of two of the tutors saying that they were generally discontented, but
1s still concerned with the unhappiness of the other tutor. However, at this point in
her argument, Amato shifts away from the specific feelings of the tutors, focusing
instead on what she believes is their general lack of tutoring skills. Amato argues
that wnting tutors do not really think about the writing process, and that tutors
need to be better trained in the concepts of basic writing and error analysis as
presented 1n Mina Shaughnessy’s book Errors and Expectations. Amato equates
working with NESs and NNESs, saying, “writing as a second language accounts
for much of what we already do” (p. 5). In other words, she integrates basic
writing problems of NESs with the problems faced by NNESs. In this scenario,

any student who can not wnte well in English 1s considered a kind of second

language student. Although her research may have onginated with complaints



from tutors, her focus becomes one of how to apply a certain theory to the
tutoring of all students without ever addressing the specific feelings of the tutors.

In another survey, inspired by Fink’s earlier research, Devet et al., (1997)
again explore the problems tutors face in working with NNESs. Although the
beginning focus is on the tutor respondents, as with other discussions, there 1s a
quick mention of tutor anxiety followed by a shift to how tutors can better assist
NNESs.

Ultimately, the overarching aim of the literature available 1s to design
tutoring programs that are more successful in meeting the special needs of
NNESs. Obviously, there must be a focus on technique and strategtes, but the lack
of attention given to such a major component—the tutors themselves—may
undermine the potential success of a tutoring center’s effort to serve NNESs. Thus
study seeks to address this lack of attention through an examination of those who
are currently struggling with their roles as tutors of NNESs. Specifically, what
causes tutors to feel comfortable or uncomfortable in working with NNESs and
what can be done to increase tutor self-confidence and comfort for working with

NNESs?




III. METHODOLOGY

Participants

Participants for this study were selected from among newly enrolled
graduate students (first-year Masters level) in the English department at a large
state umversity. As part of their assistantship/stipend agreement, these students
worked as tutors 1n the umversity’s wrnting center. This agreement required four
and one-half hours of tutoring per week plus a one-hour bimonthly training
session. The participant pool was composed of 21 people out of a total of 38
tutors working in the wniting center 1n 1999/2000." The basic parameters for
selection were that the participants must be 1n the first year of graduate study and
working 1n the writing center. The participant pool was informed about the
general purpose of the research and no attempt was made to deceive or
msrepresent the purpose of the research.

The participant pool began working in the wnting center the last week of
August. Most of this beginning work was administrative, helping new tutees
(mostly NESs) familianze themselves with the center’s policies and procedures.

Few of the new tutors worked with NNESs dunng their first couple of weeks,

! The participant pool was composed of 11 females and 10 males, who ranged m age from 21 to
42, all of whom are Caucasian. As undergraduates, all partictpants attended colleges in the U.S
Demographics were not considered when choosing participants for the various phases of the study



: 8
instead spending time with more experienced tutors in “modeling sessions” with

NESs. However, a few of the new tutors who had past expenience working with

NNESs did work with NNESs during this time.

Data Collection

Sources of data collection included two surveys and a pair of intensive
interviews. The first survey was administered at the beginmng of the school year
to all new writing center tutors and potential interview participants were then
selected on the basis of their survey responses. The second survey at the end of
the school year was again administered to all the new wnting center tutors.

With help from the writing center director, all new tutors in fall 1999 were
solicited to fill out Survey I, a simple, mostly demographic survey (see Appendix
A) at one of their bi-monthly training sessions at the beginning of fall term 1999.
It was explained to the participant pool that the survey was both anonymous and
optional. All 21 potential participants responded to the survey.

In addition to requesting basic demographic information, one question
(#21) of the survey was designed to 1dentify respondents who described
themselves as feeling uncomfortable working with NNESs. The responses to
question 21 helped to cull a reduced pool of potential interviewees. Of the 21
participants surveyed, 14 respondents said they were comfortable working with

NNESs and two said they might be comfortable working with NNESs depending
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on the situation. Four respondents said they did not feel comfortable working with

NNESs. These four were solicited for the interview stage. In addition, those who
answered “maybe” or “yes” with qualifications were also included, bringing the
number of potential interviewees to six. Finally, a few tutors who said they were
comfortable working with NNESs were also selected for a comparison group,
although potential participants for the comparison group were excluded 1f they
had extensive past experience working with NNESs. (Since tutor confidence was
central to the research question, 1t was deemed unnecessary to interview
participants with extensive backgrounds 1n either teaching or tutoring NNESs
because they would presumably not have problems with self-confidence.) The
comparison group was constructed from those survey respondents who answered
“yes” to question #21 but did not explain their answers 1n the open-ended format.

Finally, the entire participant pool was contacted” via a memo (see
Appendix B). The memo solicited the selected participants by 1dentification
number. Of the nine chosen candidates, eight agreed to continue on to the first
interview phase.’

A set of two interviews constituted the second phase of the study. The goal

? Because the surveys were answered anonymously except for an identification number, all 21
respondents had to be contacted by memo because there was no way to know which of the 21 had
been selected as potential interviewees

? One of the particspants who answered “no” did not volunteer for the mterview stage. For the
second 1nterview, one of the eight volunteers declined to be mterviewed again.
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of the interviews was to investigate why some tutors are apprehensive about

working with NNESs. The intensive interview method was chosen because the
research question was one relating to what Taylor and Bogdan refer to as
“subjective human expenence” (1984). The interviews were conducted 1n two
stages. The function of the first interview (see Appendix C for interview guide)
was to isolate recurring themes. The function of the second interview (see
Appendix D) was to follow-up with more specific questions to clanfy the themes.
Each interview lasted approximately thirty minutes and was conducted in various
locations to accommodate the participants. These accommodations were an
attempt to “[get] to know people well enough to understand what they mean
[while] creating an atmosphere in which they [were] likely to talk freely” (Taylor
& Bogdan, 1984). All the interviews were aud{o-taped and transcribed. Finally, a
second survey (see Appendix E) was admimistered to the original participant pool*
for follow-up on a broader scale. To ensure triangulation of the information, 1n
addition to the survey and interviews, every attempt was made to review existing
literature available on tutors’ self-perception when working with NNESs, or

literature generally addressing the tutoring of NNESSs.*

4The onginal participant pool had dropped to 20 because one of the particpants had withdrawn
from the umversity

5 Observation of actual tutoring sessions was problematic because the tutors do not work by
appointment.
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Data Analysis

Analysis of the data was done by analytic induction (see Goetz &
LeCompte,1984; Lincoln & Guba, 1985 & Taylor & Bogdan, 1984). Specifically,
as elaborated by Goetz and LeCompte in discussing ethnographies,

Rather than relegating analysis to a penod following data
collection, ethnographers analyze data throughout the study....Data
collection and analysis are inextricably linked 1n ethnography
because the ethnographer may not know what questions to ask
until imtial impressions and perceptions have been analyzed and
tentative conclusions have been formulated. (p. 165)
Therefore, the research design called for an ongoing process of analysis where the
results from each set of data helped construct the following phases of inquiry.
During each stage of data collection (and transcniption in the case of 1nterviews),
the information obtained was reviewed multiple times. This process was valuable
because each time the data was reviewed it was a retracing of the data collection.
Goetz and LeCompte (1984) advocate this type of retracing, explamning that 1t
allows the researcher “to check the data for completeness, [and 1t] reacquaint[s

them] with terntory previously covered, this time with the wisdom of hindsight”

(p. 191).
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The goal of the data collection analysis was to identify emergent themes.

The survey forms and transcriptions were read and reread several times, looking

for patterns, categories or themes. Six themes emerged linking tutor self-

perception and an apprehension and/or unwillingness to work with NNESs:

1.

2.

6.

Qualification perceptions

Grammar knowledge \
Training perceptions

Familianty with students who are tutored

Pre- and Post-Tutoring expectations

Communication problems

Each of these themes 1s discussed in detail in the “Results” section.

Ths study did not lend 1tself to any kind of quantification because of the

limited number of potential participants. However, the themes were consistently

mentioned by all of the participants interviewed, indicating that these 1ssues may

be indicative of general views held by many new tutors.
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IV. RESULTS

Survey 1

As stated earlier, the main purpose of the first survey was to acquire basic
demographic information about the participants to determine previous experiences
with NNESs. The first twenty questions were designed to be answered quickly
and were close-ended. While the demographic information helped contextualize
the other responses, no evident patterns or anomalies emerged from the basic
demographic information (see Appendix F for a general overview). The final
question (#21) was a more open-ended question. The purpose of this question was
to determine which participants, 1f any, were uncomfortable working with
NNESs, see Table 1 for specific demographic information about the eight
interview participants and their answers to question #21.

In examining the information in Table 1, there appears to be one clear
correlation. The tutors who had previous experence as tutors, all of whom had
tutored NNESs 1n the past (Questions 8 & 15), also said that they were
comfortable with the 1dea of tutoring NNESs (Question 21). Only the tutors who
had no prior tutoring experience answered that they were uncomfortable working

with NNESs. This correlation links expenience with comfort.



Table 1: Answers to Survey #1 questions by the eight interview participants

Name

Kathenne

Elizabeth

Mike

Joe

Barbara

Todd

Doug

Scott

Age

22

22

22

23

38

23

22

22

Size of undergraduate
mstitution

1000-
2500

1000-
2500

Over
10000

Over
10000

7500-
10000

7500-
10000

Over
10000

1000-
2500

How would you describe
the Jocation of your
undergraduate
mstitution?

Urban

Rural

Urban

Urban

Suburban

Rural

Urban

Suburban

Did your undergraduate
msttution have a
Wnting Center?

Yes

Yes

Have you ever worked as
a Wnting Center tutor?

Yes

Is Enghish your native
language

Yes

10

Are you related to a non-
native English speaker?

11

'Was a language other
than Enghsh spoken m
your home?

12

Do you have fnnends who
are non-native English

speakers?

No

No

No

Yes

Yes

13

Have you ever had
classes with a non-
native English speaker?

Yes

Yes

Have you ever had a
non-native Enghish
speaker as a teacher?

15

Yes

Have you ever tutored a
non-native Enghish
speaker?

Yes

16

Have you hvedina
foreign country?

Yes

17

Have you visited a
foreign country?

18

Have you studied
abroad? If so, where?

19

Have you taken a
foreign language class?

20

Areyoufluentina
foreign language?

No

No

21

Are you comfortable
with the 1dea of tutoring
a non-native English
speaker?

Maybe

Maybe

14
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Interestingly, two of the three tutors who said they were not comfortable

working with NNESs also said that they had friends who are NNESs (Question
12). When asked informally about this incongruity, both tutors explained that
casual relationships are different from tutoring relationships, creating a distinction
between personal and professional situations. Although these two tutors agreed
that they would be more inclined to help (tutor) their NNES friends, they were
still uncomfortable with the 1dea and said they would encourage their NNES
friends to seek specialized help.

Additionally, two of the tutors had lived and studied abroad, but 1n both
cases, the country was England; therefore, they did not themselves have the
experience of being a non-native speaker. As a result, none of the tutors could
really empathize with what it 1s ike to be a NNES. Still, all eight of the tutors did
have some background 1n studying a foreign language, yet none considered
themselves fluent. Nevertheless, 1n his elaboration to question 21, one of the
tutors responded that fluency for the tutor in the language spoken by a NNES was
important to the tutoring dynamic (see Appendix G).

Participants were invited to elaborate their answers to question 21 by
providing two to three reasons why they were, or were not, comfortable working
with NNESs (see Appendix G). Most of these responses were brief but did help in

directing the design of the interview questions.
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In considering the answers given by the eight partictpants who agreed to

be interviewed, several basic 1deas began to emerge. Of the eight, the five who
answered “no” and “maybe” to whether they felt comfortable working with
NNES:s frequently expressed that they did not think they could adequately explain
“things” to a NNES. However, they were not particularly clear in the survey about
what these “things” were. These five participants seemed concerned about an
inability to communicate, and felt this inhibited their ability to help NNESs. Of
the three participants who answered “yes” to question #21, none explained why
they were comfortable. Two of the three who answered “yes” did elaborate, but
mstead of explaining why they were comfortable, they added comments that
focused on NNESs needing and wanting help.

Because the participants were unclear about what “things” they needed to
be able to explain, and about how communication was a problem, these themes

became the basis for the first interview questions.

Interviews

The purpose of the first interview was to clanfy the 1ssues surrounding
question 21 on the first survey. The interview began with a general demographic
question about the participant’s undergraduate nstitution. The information about
the undergraduate experience served as a foundation for a sertes of questions

designed to elaborate the participant’s past experience and interest (if any) in
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tutoring. As a segue to talking about the new tutoring work 1n the writing center,

the participants were questioned about when they had become aware that they
would be tutoring. The next questions centered on the general tutoring experience
at UT. These questions addressed general expectations, self-evaluation, and
experiences. Before specifically addressing the 1ssue of tutonng NNESs, the
participants were asked 1f they always felt qualified to help students 1n the writing
center. The final three formal questions focused specifically on tutoring NNESs.
Here the questions narrowed 1n order to gain more information about why the
participants responded (on the survey) negatively, or with reserve, about working
with NNESs. Finally, the participants were gtven an opportunity to add any
information or ask questions about the interview. As a result of the data gained
from the first interview, six major themes emerged. Additionally, the second
mnterview questions were designed to further clanfy these six themes. Combined,
the two interviews gave a clearer impression of why tutors were uncomfortable

working with NNESs.

Qualification perceptions

Several of the participants felt that they were unqualified to tutor NNESs
and that “special ESL tutors” could better serve this special population. Two

typical responses came from Elizabeth and Joe. According to Elizabeth,
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there are times that people come 1n that I feel like somebody else could

help them better...1f there is somebody in [the wnting center] that I know

1s a specific ESL tutor, and they’re available, I just feel like they’re more

qualified.

Like Elizabeth, Joe also felt that other more expenenced tutors were better
qualified to help NNESs. Joe commented,

I feel like I’'m not qualified because I don’t know the technical terms to

tell them [NNESs]...It’s not like I feel uncomfortable for personal

reasons, or anything like thz;.t, it’s just that I feel like there’s someone more

qualified than me to help them.
Like Joe, none of the tutors expressed any personal reasons, or cultural
reservations, about working with NNESs. In all cases, the comfort level was
connected with tutors’ self-perception: Were they the best tutor for the NNESs?

In the second interview, each tutor was specifically asked 1f he/she thought
special ESL tutors were more qualified, and 1f so, why. All of the tutors agreed
that special ESL tutors were a good idea. The tutors interviewed pointed to
“experience” as the primary difference between new and special ESL tutors. All
the tutors felt that special ESL tutors could better communicate about errors with
NNESs. Specifically, tutors felt that special ESL tutors understood the jargon

necessary to explain formal grammar issues. Apparently, this was a topic of
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concern because 1t was discussed among the tutors at one of their bi-monthly

meetings. According to Katherine,
We were talking in our writing center meeting the other day about how we
know the fundamentals of grammar, but we don’t know how to explain
them to someone else ... I think that’s one of the biggest things that
separate the ESL tutors, they know how to explain things, they know the
names for everything, and they know the explanations for everything.
All of the tutors continually made reference to their assumption that special ESL
tutors had advanced grammar knowledge, but none of the tutors could confirm
that this was the case. When asked directly 1f she thought they had special
traiming, Katherine responded,
I’m sure—I mean I guess that they have some sort of outside training. I
assume they’ve taken some sort of ESL class, but I wouldn’t know that for
a fact.
Seemingly, the assumption among the new tutors was that the special ESL tutors
had special training beyond what was offered 1n the regular wniting center
training. In fact, although 1t was not uncommon for the ESL tutors to have
additional training, 1t was not always the case. Sometimes, certain tutors wanted

to work with NNESs and had no additional training at all. Nonetheless, the
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assumption that additional tutoring was paramount to success negatively affected

the new tutors’ confidence.

Grammar Knowledge

The 1dea that an advanced knowledge of grammar 1s necessary for
working with NNESs was the most common reason cited for the lack of
confidence experienced by tutors. In addition to the 1dea that special ESL tutors
have such knowledge, all the tutors felt that NNESs knew the “grammar rules”
better than most NES, including the tutors themselves. When asked if he always
felt qualified to help, Todd answered,

No. I don’t know enough about the English language structurally,

formally, terms. I’m just not familiar with them and never had to study

them. [For me,] they’re implicit.
Even more “grammar confident” tutors had some reservations, like Kathenne,
who expressed her confidence saying, “grammatically I feel like ’'m almost
always prepared.” Still, she contradicted herself on this point when she explained
that she was not always sure that she was the most capable tutor for NNESs.
Specifically, she said,

I can point out [a grammar] 1nstance in the paper, but I don’t know how to

help [NNESs]. I guess 1t’s because I don’t know the rules.
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Like several of the tutors, Katherine behieved that her grammar knowledge was

acceptable for working with NESs because, like her, they were unfamihiar with
the formal rules, relying instead on their sense of how things should sound/be
wntten. However, when working with the NNESs she felt obligated to be able to
cite very specific grammar rules. Perhaps the tutors were overly sensitive to their
knowledge, or lack thereof, of grammar rules because they were all new graduate
students 1n English. Throughout the interviews, 1t seemed that there was an
expectation that they should know more about formal grammar. However, they
were perfectly comfortable with their knowledge when working with NES, and 1t
was only when discussing NNESs that they lacked confidence 1n this area. This
preoccupation with grammar is particularly interesting considering that grammar
1s not the focus of general writing center traiming. Instead, students are
encouraged to focus on global issues (1.e., orgamzation, audience awareness,
logic, etc.) and only to address local 1ssues (i.e., grammar, spelling, punctuation,
etc.) if there are no global 1ssues, which is rarely the case. Still, the new tutors
believed that they had an obligation to address local issues first with NNESs,

often never addressing global 1ssues because of session time constraints.

Training perceptions

The new tutors were somewhat “isolated” at the beginning of the year. All

of the tutors had just arrived on campus, and were new to the university.
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Additionally, they were trying to acclimate themselves both as new graduate

students and as new tutors. Just before the beginmng of the term, a week of
workshop sessions led by the English department staff introduced the new
tutors/graduate students to the various new roles they would have. Although these
sessions lasted all day for a full week, only one meeting, approximately one hour
long, addressed the new tutors’/graduate students’ tutoring responsibilities, and
this meeting was primarily administrative. Students were given the writing center
handbook, which was a guide to writing center policies and procedures, and were
informed that they would be expected to attend bi-monthly meetings that would
focus on tutor training after the beginning of the semester.

It has already been established that the tutors believed that working with
NNESs requures special skills, and that extra tramning 1s necessary for tutoring
such students. All of the tutors said that they would have been more comfortable
if they had had some special training before they encountered NNESs in the
writing center, perhaps as part of the pre-semester workshops. Several of the
tutors felt that they were not prepared to cope with the special needs of NNESs
when they began tutoring. Instead, they felt that they were forced to learn in a
“trial by fire” method. Several of the new tutors were able to observe a session

with an NES; therefore, they felt more prepared to help NESs. However, this
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modeling experience did not happen with NNESs, leaving tutors with the

impresston that their early training was incomplete. As Mike explained,
We were supposed to be trained for both [NESs and NNESs], I think, was
the intention originally. However, time did not permit, students came 1n
immediately on therr first papers and 1t’s hard to accommodate all the
students without just being thrown in, you know. It’s like, “Here’s a
student come 1n and needs help with this paper, so help him.”
All of the tutors felt that they began working with NNESs without any real sense
of what was involved. Additionally, the tutors were often confused by what they
felt were mixed messages concerning their role. The tutors were very clear about
their roles with NESs, particularly that they were not to function as proofreaders
or editors. In the case of NESs, they were to focus on global rather than local
errors. However, with NNESs they felt they were supposed to do just the
oppostte. For example, several tutors referred to the fact that they were 1nstructed
to avoid writing on papers with NESs, but that the same practice was acceptable,
even encouraged for NNESs. Katherine explained,
I was under the impression that when we worked with an ESL student 1t
was completely different from working with an American student—that
we would write down answers for them. It was basically that we were

editing their papers, not tutoring them. That was the impression I got just



from hearing other people talk. They said, “Y ou know 1t’s so much
different when you’re doing ESL students. A lot of times you can’t
explain things to them, a lot of times they just have problems with articles,
and 1t’s just things that you just have to tell them because that’s just the
way it1s.”

In fact, the tutors believed that everything concerning the tutoring of NNESs was

different. Barbara elaborated,
One training session would have made me a little more comfortable—to
know that [tutoring NNESs] wasn’t really that much different. It’s just that
when [other wnting center staff members] talked about ESL having their
own book [to sign up for tutoring appointments] and having their own
tutors 1t just sounded like a whole separate area. I just felt like 1f 1t’s so
separate that they have their own book, and their own appointments, and
their own tutors, I felt like 1t was something that I really didn’t know
enough about.

All of the tutors felt they were prepared to work with NESs, but that the strategies

for tutoring NESs were not sufficient for helping NNESs. Significantly, as a result

of writing center admimstrative changes, the writing center director had instituted

new procedures concerning NNESs the year this study took place which were

meant to alleviate the stress of new tutors having to work with NNESs. Ironically,
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in trying to separate the NNESs from the NESs, to serve both populations

effectively and efficiently, this admimstrative change 1nadvertently appears to
have created a sub-conscious segregation for the new tutors which made them feel
less qualified and less confident. As Harris and Silva (1993) suggested, 1t is
important to establish clear parameters for tutors working with NNESs that avoid
separating ESL tutees from NES tutees (p. 526). Although Harmis and Silva
advocated this action 1n an attempt to make the tutee more comfortable, 1t appears
to also positively affect the comfort-level of the tutors.

As mentioned previously, grammar was one area where several tutors felt
they needed more extensive training. According to Elizabeth, a lack of traiming
was a problem from the beginning of the semester. Elizabeth commented that she
was relieved to have had previous tutoring expenence as an undergraduate
because

1t was sort of like, if you can write you can tutor. I feel like we were just

handed the [writing center policies] handbook and told, “here, read this”

and then we were expected to know how to handle everything.
However, as Elizabeth noted “everything” did not include any tangible
information about working with NNESs. When asked whether anything could

have been done early to make tutoring NNESs a more comfortable expenence,
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Elizabeth responded that training on how to work with NNESs should have

happened earhier in the semester. Doug elaborated,
We really weren’t instructed, I think, so much as to how to “handle” ESL
students...1n the middle of the [fall] semester, Carol [an ESL instructor at
the university] came and talked to us about ESL...but imtially there was
no instruction. So, 1t was kind of like coming 1nto a new situation with
tutoring and then being hit with, you know, the problem of language as
well.

All of the tutors were eager to make suggestions regarding training. Several

suggested that they would have benefited from a special workshop before the

beginning of the fall semester. All of the tutors felt that 1f they had had even one

day of special ESL training prior to working 1n the wnting center, they would

have been much more confident and comfortable working with NNESs.

Famihanty with students who are tutored

During the first set of interviews, this theme (familiarity leads to comfort)
emerged from discussions about positive tutoring experiences 1n general, and
primanly concerned NESs. In the second set of interviews, the tutors were asked
specifically if working with NNESs on a repeated basis would have made them
more comfortable. All of ‘the tutors felt that given the opportunity to work with

NNESs over time they would have felt more confident. Because NNESs were
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able to make appointments with special ESL tutors, they usually did not work on

a repeated basis with any of the new tutors. Instead, the new tutors worked with
NNESs who were only occasional visttors to the center, usually those who did not
have appointments and came 1n during times when the special ESL tutors were
already booked. In other words, the new tutors only worked with NNESs when
there was no special ESL tutor available. Only Barbara and Katherine had
ongoing relationships with NNESs, and in both cases 1t was only with one
student. Barbara worked with an NNES from Russia, who began requesting
Barbara as a tutor after their first session. This repeated interaction gave Barbara
more confidence as a tutor, thereby making her feel more comfortable. According
to Barbara,

Once you work with somebody and you build a connection with them, and

then they come back, then it made me feel like I was actually making a

difference 1n their wniting, their learning. So that made me feel like I could

actually—like I was qualified.
Likew1se, Kathenne felt more comfortable after her ongoing relationship with a
Japanese student. She described her situation, saying,

If I see her come in, I always, you know, if I’'m not with anybody, try to

work with her just because I’'m used to working with her, and we seem to

have established a good rapport. I mean she feels comfortable asking me
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questions and questioning what I’'m doing, and why I’m doing 1t. We just

have a nice working relationship.
Perhaps these two examples best demonstrate the idea that experience tutoring

NNES:s leads to self-confidence.

Pre- and Post-Tutoning expectations

During the second interview, the tutors were asked if their feelings about
working with NNESs had changed over the course of the school year. This
question seemed very important because several of the tutors noted 1n the first
interview that they avoided working with NNESs This avoidance was the result of
their expectation that the experience of working with NNESs would not be
positive. None of the tutors expressed concern about cultural differences, rather
that they did not expect to be able to adequately help NNESs. When asked
whether his expectations had changed, Todd focused on his own self-perception,
saying,

Expectations of myself, more than anything, would keep me from tutoring

ESL students...I still don’t feel like I know enough.

Again, Todd’s comments are consistent with the behef that tutors need special
skills for working with NNESs. Because he hasn’t developed certain skills, he

continues to lack self-confidence even though he has had experience working

with NNESs.
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In the second interview (after almost a year of tutoring experience), most

of the tutors expressed at least some positive change 1n their attitude regarding
NNESs. The tutors who had more expenence were more comfortable than those
who had avoided, or not had much opportunity for, working with NNESs. When
asked whether his attitude had changed, Joe (who aside from Todd had the least
amount of expenience with NNESs) said,

I don’t know if 1t has [changed] that much. I mean, I feel more

comfortable with it now obviously, just because I’ve tutored so many

[referring to NESs and NNESs combined] people, and so I’m not nearly as

afraid
Joe contradicts himself here saying that nothing has changed; yet, he does feel
more comfortable. Like Todd, Joe 1s still concerned with his lack of knowledge in
certain areas (i.e., formal grammar). This contradiction marks an internal
conflict—the expectation of what 1t will be like to tutor NNESs (especially
regarding self-perception) versus the tutors’ actualized experiences tutoring
NNESs

Some new tutors, like Barbara, expernienced significant attitude changes. In
recalling her pre-tutoring attitude, Barbara explained that she expected to be
frustrated. She went on to describe how her expectations manifested in her first

NNESs tutoring session:
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I got into the paper and 1t felt overwhelming— the changes that would

have to be made. It was hard for me to know where do I start with this
person, because 1t was just—their structures were different than what I
was used to seeing...I actually went to cursing because I said I don’t think
I’m going to be able to help this person.
After a few more NNESs tutoring expernences, Barbara’s attitude began to
change. When asked to explain exactly what had changed, she said,
I’ve changed 1n the fact that I can talk to [an NNES]. I can talk to them
about general organizational problems 1n the paper stliuctures and not feel
like I have to send them out of [the wnting center] with a perfect paper,
that I’m taking them through steps. I’'m not necessanly taking them to
perfection.
Interestingly, the tutors did not seem to be concerned with “perfection” 1n dealing
with NESs. Perhaps this 1s a reflection of the focus on global rather than local
1ssues. The 1dea of “perfection” seems to be associated with local 1ssues. In other
words, a writer can easily correct local errors; therefore, he or she should produce
a “locally” perfect paper. However, since the 1ssues addressed with NESs are
global, there is an acceptance by the tutors that the paper will not be perfect after

a single tutoring session. Conversely, the tutors seemed predisposed to the i1dea _

that the goal for NNESs was to produce a “locally” perfect paper. In this way, the
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new tutors’ expectations seem to demonstrate the same kind of “segregation”

discussed earlier 1n the section on traimng.

Communication problems

Finally, all of the tutors mentioned the problems with miscommunication
associated with working with NNESs, or what they called “the language barrier.”
Interestingly, none of the tutors could describe a situation where this barrier
prevented them from helping a NNES. At worst, 1t was simply a case of
rewording instructions, or asking another tutor for assistance. For example, Doug
commented,

There are individual points that you’re trying to make that you can’t get

through, of course, but as far as it just breaking down a tutoring session, or

not being able to help a person at all, I’ve not had that expenence. I don’t
think 1t’s that much of a barner, because obviously if 1t were I don’t think
that student would be studying in an American college. But, I think that
was the mis-thinking I halld going in, thinking that I wasn’t going to be able
to communicate with these students, and I shied away. It’s a thing you
worry about sometimes, and you kind of feel inadequate sometimes, but

1t’s not a barrier to communication as such.
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All of the tutors stated that they anticipated a “language barmer” that was much

greater than anything they actually encountered. Like Doug, they all found ways

to overcome any miscommuntcation problems.

Survey 11

After the interviews, a second survey was designed to see if the comments
made by the interview participants were indicative of the entire group of new
tutors (see Appendix E for specific questions). The second survey was distributed
1n early April, at which time all the tutors had been working 1n the writing center
for nearly one full school year, with 13 of the 20 possible participants responding
(see Appendix H for a summary of results). Of the 13 participants who responded,
seven had also been interview participants. As a result, only six participants added
“new” mformation to the research. All of the six “new” participants had
expressed, in Survey I, that they were comfortable working with NNESs.
Interestingly, when asked if they had always felt qualified to help NNESs
(question 3), only one answered “yes” (two answered “no,” two answered
“maybe,” and one did not answer the question).

While two of the six “new” participants said that therr attitudes toward
tutoring NNES had not changed during the year (question 8), the other four said
their attitudes had changed. Despite their previously stated comfort 1n working

with NNESs, their reasons for a change 1n attitude do correlate with some of the
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themes that emerged from the imterviews. Specifically, their answers correlate

with the themes of Qualification perceptions, Grammar perceptions, and Pre- and
post-tutoring expectations (see Table 2).

Table 2. General comments about changes 1n attitude

Why Have Attitudes Changed?

1) In the sense that [the wrniting center director] reminded us not to
correct everything, which I had been doing for a while.

2) I’ve never felt uncomfortable or reluctant to work with NNESs, but
I’ve become more confident about helping them. The more I tutor, the
more I know what to expect

3) I was very intimidated at the idea of tutoring NNESs I’'m better at
understanding them than I thought, but I have an occasional problem.
They are so VERY intelligent and responsive to grammar criticism.

4) 1 have an even greater respect for what [NNESs] are trying to do.

comfort-levels based on experience and they were concerned with issues

|
Not unlike the interview participants, these four tutors expressed increased
surrounding how they should approach working with NNESs, and what they
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should focus on during such sessions. Clearly, there 1s a progression, in this case

from being comfortable to being more comfortable, after working with NNESs.
As for the interview participants, their responses only served to reiterate

their interview responses. However, like the other respondents 1n Survey II, seven

of the mterview participants expressed an attitude change and a clear progression

in their comfort-level (see Table 3).

Generally, Survey II confirms that new tutors are concerned with their

qualifications, especially their knowledge of formal grammar, and had certain

expectations prior to tutoring NNESs that changed posifively with experience.
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Table 3. Interviewees’ comments about changes 1n attitude

Why Have Attitudes Changed?

Barbara: I now have at least two NNES students that request me
personally when they come 1n

Doug: I have become more willing to tutor [NNESs], as I have learned
how to do so.

Elizabeth: I am more comfortable with 1t.

Joe: I am less intimidated now than before.

Katherine: I’m no longer hesitant to tutor them or particularly worried
about my qualifications to do so.

Scott: I have learned that most NNES students are just as patient towards
the tutors as the tutors are with them. Further, I’ve learned not to take

personality/language conflicts personally.




V. DISCUSSION

Overall, as connected with the themes and problems emerging from the

research, several aspects of this study are encouraging.

1)

2)

3)

4)

5)

6)

The qualification perceptions of the new tutors appear to be misguided and
therefore can be modified;

The grammar knowledge new tutors feel 1s necessary for working with
NNESSs 1s obtainable;

Tramning can be easily changed to accommodate the tutors’ needs and
boost their confidence;

The interactions with NNESs can be increased to provide new tutors with
the experience they need to feel comfortable;

Negative expectations can be addressed before tutors begin working 1n the
writing center;

A communication “barrier” between new tutors and NNESs 1s a
preconceived assumption that does not materialize as a substantial

problem.

A percerved lack of qualifications was a principal concern of new tutors.

As noted n the “Results” section, the special ESL tutors do not always have

special training. Nevertheless, the new tutors held the belief that these special
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tutors were more qualified than they were. One of the first steps in making new

tutors feel more comfortable may be a clarification of this seeming distinction. It
seems 1mportant for new tutors to realize that the goals for tutoring NNESs are the
same as those for NESs. As tutors begin to see that the overarching expectation
for working with NESs and NNESs 1s the same (that they should help the tutee
become a better writer not only a better editor) they may become more confident
in their role. Even if the spectal ESL tutors are more qualified, and 1t has not been
established that they always are, the new tutors can gain the same qualifications.
Therefore, even though all of the new tutors felt less qualified than special ESL
tutors, clearly they can develop the skills they need to feel more confident.

Although the new tutors thought that special traiming was necessary, 1t
seems that experience was a primary component to a positive self-assessment. If
new tutors could gain some self-confidence 1n early training sessions, perhaps
they would feel more confident, and therefore more comfortable, working with
NNESs earlier. Consequently, the sooner the new tutors begin working with
NNESs, the sooner they can gain the experience that wnli increase their self-
confidence.

This same early experience may also boost tutors’ confidence regarding
grammar knowledge since new tutors can gain the grammar knowledge that they

feel is necessary for working with NNESs. Many new tutors are actually
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intimidated by the NNESs they are attempting to help because the NNESs are

more familiar with formal grammar rules. A limited amount of training 1n this
area could easily alleviate tutors’ fears and encourage tutors to trust their intuitive
sense of how the language functions. However, what may be more important to
relay to tutors is a clearer understanding of the differences between global and
local 1ssues 1n a paper. If the focus can be shifted away from the local to the
global, as 1t 1s for NESs’ papers, then knowledge of grammar jargon may not
seem so important. Still, grammar is an important 1ssue for NNESs. A brief
training session addressing common grammar errors and the jargon for explaining
such errors would not be difficult to facilitate.

On a larger scale, an expanded training program could be planned as part
of the pre-term orientation for new students, focusing on practical as well as
admimistrative 1ssues. Since new graduate students must be on campus prior to the
beginning of the term, 1t seems reasonable that a substantial writing center session
could be part of the workshop schedule. This pre-term training would remedy the
sense of being “throw 1nto” the process of tutoring. Many of the participants were
eager to provide constructive comments regarding the content and format of such
a training session. Following 1s an amalgamation of their suggestions for a pre-

term workshop, as they pertain to working with NNESs:
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1) An explanation of policies and procedures concerming NNESs,

2) A discussion explaining the special needs of NNESs,
3) A mock NNES tutoring session,

4) A review of sample papers by NNESs,

5) A review of grammar rules,

6) Roundtable discussions with ESL tutors,

7) A panel discussion with NNESs who have used the writing center.

By implementing an expanding training session, the wnting center staff can
prevent any confusion about what new tutors should expect while providing
practical and tangible strategies for working with NNESs.

As the data showed, the sooner new tutors began working with NNESs the
quicker they began to feel comfortable. Additionally, this earlier contact could
facilitate the opportunity for new tutors to develop ongoing relationships with
certain NNESs, creating a more postitive dynamic for both the tutor and the tutee.
Perhaps one resolution to the perception of segregation, created by having special
ESL tutors who work by appointment, would be to have the special ESL tutors
function more as mentors. During less busy times 1n the writing center, the special
ESL tutors could invite new tutors to sit-1n on sessions, or they could encourage

new tutors to begin a session with a NNES and then step-in 1f help 1s needed.
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What seems most cnitical, 1n terms of boosting new tutors’ confidence, is to

establish, as early as possible, that all wniting center tutors can help NNESs.
Again, this 1s easily achieved by encouraging new tutors in pre-term training
sessions.

Another benefit of earlier training would be the opportunity for open
discussion of new tutors’ pre-tutoring expectations. By discussing these
expectations before the tutors actually work with NNESs, many of the
apprehensions might be averted and new tutors might be less likely to avoid
working with NNESs. In other words, before tutors succumb to their fears, or the
“mythology and legend” surrounding how to best work with NNESs (comments
they might hear from other staff members), tutors could be reassured about what
their new roles will be like and what exactly will be expected of them. For
example, during the interviews one of the tutors discussed how she heard other
writing center staff members saying that NNESs are entirely different from NESs.
Although she later found this to be somewhat 1ncorrect, it did contribute to her
) apprehensions about working with NNESs. Certainly, one tmportant change may
be a frank discussion with returning staff members about how their comments
affect new tutors.

Although none of the tutors who took part in this research expressed

concerns about cultural differences, 1t might be good to include such a discussion
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1n the pre-term traimng, Just because this (very small) group did not experience

any problems resulting from cultural differences, 1t still does not eliminate the
possibility that such differences could cause frustration for some new tutors.®

Finally, in a more expanded training situation, new tutors could be
reassured about the language competency of the NNESs with whom they will be
working. Many of the study participants believed that the language competency of
NNESs would be lower than 1t actually was. As a result, the “language barmer”
they anticipated was not the hurdle they expected. Still, this was a paramount
concern ‘of new tutors prior to working with NNESs; therefore, a discussion about
NNES language competencies could calm new tutors’ fears about not being able
to communicate with tutees.

Although the results of this study were positive, there are factors
connected with the comfort-level of the tutors that may be out of the realm of
what increased training and encouragement may accomplish. For example, there
1s no accounting for attitudes that may be universally negative. In other words, it
may be charactenstic of a particular person, or a particular group of new tutors, to

be unconcerned or unwilling to make the best of their experiences in the wnting

¢ In fact, I became interested 1n this research as the result of a situation that occurred when I was a
new tutor. T was attempting to help a male, Arabic student who was openly antagomstic about
working with a tutor who was both younger than he and female When tlus situatton was discussed
by the tutoring staff on our on-line listserv, the reactions ranged from “send him back to where he
came from” to “just try to forget about it ” Although I was not personally offended by the tutee,
the situation was frustrating Thas 18 what led to my interest mn cross-cultural conflict
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center (see Appendix I for an explanation of how such negative attitudes affected

this study). In this case, the expanded traiming will probably separate those tutors
who are merely misguided 1n their expectations from those who simply do not
care, allowing wniting center staff to focus mentorning efforts on those who are

interested in improving their tutoring skalls.
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VI. CONCLUSION

As demonstrated by the respondents in this study, 1f wnting centers wish
to serve their NNES populations 1n the most effective and efficient ways possible,
then attention must be given to accommodating both tutors’ and tutees’ needs.
With writing centers increasingly becoming a part of many baccalaureate
institutions across the U. S., and with NNES student populations rising, 1t is my
argument that we can not 1gnore what amounts to fully one-half of the population
involved 1n a tutoring session: the tutors themselves. The research here explores
strategies for increasing new-tutor confidence and comfort for working with
NNESs, with the end goal being the creation of the best possible tutoring
dynamic; a dynamic where everyone involved learns something. While it 1s
acknowledged that this was an 1solated study, and no far-reaching generalizations
are assumed, the results do point to the necessity of more research in this area.
Additionally, because of the lack of scholarship 1n this area, one \goal of this study
was to increase awareness, with a further goal of encouraging more extensive
research. At the most basic level, the information here 1s meant to provide

/

information about potential problems and offer suggestions for alleviating such

problems.



REFERENCES




45
REFERENCES

Amato, K. (1992). Pluralism and its discontents: tutor training. Writing Lab
Newsletter, 17 (4), 1-6.

Arkin, M. (1982). Tutoring ESL students: A guide for tutors (and teachers) in the
subject areas. New York: Longman.

Brooks, P. (1981). Peer tutoring and the ESL student. In T. Hawkins & P. Brooks
(Eds.), New directions for college learning assistance 3 (pp. 45-52). San
Francisco: Jossey-Bass.

,\>< Cai, X. (1994). Behavioral charactenistics of oniental ESL students in the writing
center. Writing Lab Newsletter, 18 (8), 5-6.

David, C., Graham, M., & Richards, A. (1988). Three approaches to proofreading.
Writing Lab Newsletter, 13 (2), 10-14.
< Devet, B., Burr, S., Chan, J., Farrar, J., & Ogawa, M. (1997). International

students and the writing lab. Writing Lab Newsletter, 22 (3), 1-4.

X Fink, D. (1990). Help! How do I tutor the international student? Writing Lab
Newsletter, 15 (1), 14-16.

»  Friedlander, A. (1984). Meeting the needs of foreign students in the writing

center. In G. A. Olsen (Ed.), Writing centers: Theory and administration

(pp. 206-214).Urbana: NCTE.

)



46
Goetz, J. P., & LeCompte, M. D. (1984). Ethnography and qualitative design in

educational research. San Diego: Academic Press, Inc.

Harris, M. (Ed.). (1982). Tutoring writing: A sourcebook for writing labs.
Glenview: Scott, Foresman.

Harris, M. (1986). Teaching one-to-one: The writing conference. Urbana: NCTE.

<~ Harns, M. (1990). What’s up and what’s in: Trends and traditions in writing
centers. The Writing Center Journal, 11 (1), 15-25.
}{ Harmis, M., & Silva, T. (1993). Tutoring ESL students: Issues and options.

College Composition and Communication, 44, 523-37.

Hoffman, R. (1982). Working with ESL students. Writing Lab Newsletter, 3 (1),
27-28.

Kennedy, B. L. (1993). Non-native speakers as students 1n first-year composition
classes with native speakers: How can wniting tutors help? The Writing
Center Journal, 13 (2), 27-38.

Leitzel, D. (1995). Tutor’s column: Manami and me. Writing Lab Newsletter, 20
4@, 9.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park, CA:
Sage.

Meyer, E., & Smith, L. Z. (1987). The practical tutor. New Y ork: Oxford

University Press.




47
Noonan, B. (1982). Tutoring and intuition. Writing Lab Newsletter, 3 (1), 29-31.

Powers, J. K. (1993). Rethinking writing center conferencing strategies for the
ESL wrtter. The Writing Center Journal, 13 (2), 39-47.

Ridpath, S. (1992). The use of computers in the tutoring process: Overcoming
communication obstacles between the tutor and the ESL student. Writing
Lab Newsletter, 17 (3), 7-8.

Scarcella, R. (1990). Teaching language minority students in the multicultural
classroom. Englewood Cliffs, NJ: Prentice Hall Regents.

Taylor, S. J., & Bogdan, R. (1984). Introduction to qualitative research methods:
The search for meanings. New Y ork: John Wiley & Sons.

Thonus, T. (1993). Tutors as teachers: Assisting ESL/EFL Students in the Writing
Center. The Writing Center Journal, 13 (2), 13-26.

Wong, X. (1994). Tutoring across cultures. Writing Lab Newsletter, 19 (1), 12-15.



APPENDICES



The purpose of this survey 1s to gather demographic mformation about the first year tutors i the UTK Writing
Center for a study, about tutors who work with non-nattve English speakers, taking place this semester Filling

Appendix A
General Survey # 1

out this survey indicates informed consent on the part of the participant. All information will be strctly
confidential, and the survey forms will be destroyed once the data has been recorded. The 1dentities of

participants will never be revealed (verbally or 1n wniting) You may be asked to participate further, once this
information has been transcibed. If you bave any questions about thts survey, please contact Karen Head.

Thank you for your participation’
1 Date
2 Last five digits of your SSN
3 Gender Male Female
4 Age
5  Size of undergraduate institution Under 1000
1000-2500
2500-5000
5000-7500
7500-10000
Over 10000
6 How would you descnibe the location of your undergraduate Urban
nstitution? Suburban
Rural
Geographically 1solated
7  Did your undergraduate mstitution have a Writing Center? Yes No Not sure
8 Have you ever worked as a Wniting Center tutor? Yes No
9  Is Enghshyour native language? If not, what language 1s Yes No
native?
10 Are you related to a2 non-native English speaker? Ifso, whatis  Yes No
the relationshrp?
11  Was a language other than English spoken m your home? If so,  Yes No
which language(s)?
12 Do you have friends who are non-native English speakers? Yes No
13 Have you ever had classes with a non-native English speaker? Yes No
14 Have you ever had a non-native English speaker as a teacher? Yes No
15 Have you ever tutored a non-native English speaker? Yes No
16. Have you lived 1n a foreign country? If so, which one(s)? Yes No
17 Have you visited a foreign country? If so, which one(s)? Yes No
18. Have you studied abroad? If so, where? Yes No
19 Have you taken a foreign language class? If so, m what Yes No
language(s)?
20  Are you fluent 1n a foreign language? If so, which one(s)? Yes No
21  Areyou comfortable with the 1dea of tutoring a non-native Yes No

English speaker? Please list 2-3 reasons for your answer on
the back of tins form,

49
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Appendix B
Memorandum

TO: «FirstName» «LastName»
FROM: KAREN HEAD
SUBJECT: THESIS RESEARCH
DATE: 9/20/99

I hope all 1s going well for you during your first semester at UTK. The purpose of this memo 1s to thank
each of you for participating in my recent wnting center survey and to solicit your help agam I'm rehant on
your kindness and participation for my research, so I can't begin to express how grateful I am for your
responses

The main purpose of my study 1s to gather information that will help future Writing Center Tutors n their
conferences with non-native English speaking tutees As I stated on the imtial survey, I'd like to gather
some additional information from certain respondents Following 1s a list of the identification numbers (the
last 4 or 5 digits of your Social Security Number) which correspond to the individuals I would like to speak
to further

27849 73068 38296
0591 9348 59982
68068 58789 3607

Of course, you'll want to know what's involved before you commut. I'm providing the details now, so that
you may retain your anonymuty before making a decision Here's what I have in mind I would like to
interview each of the people histed here I'm hoping to conduct three interviews over the remainder of the
semester, each lasting approximately 15 munutes The interviews will be informal (in fact, Il be happy to
buy the coffee!), and at a tme convenient for you I will need to tape the interviews for transcription, but I
guarantee that the tapes will be secure at all times, and erased immediately after transcription Y our identity
will NEVER be revealed to anyone, and you can choose your own pseudonym for my transcription and
wnte-up If you agree to participate, you may withdraw at any time Even 1f your ID 1s not listed, but you
are 1nterested in contnButmg to my research, I encourage you to contact me

If you are wilhing to help me wath this project, please 1dentify yourself by email (kevans3 @utk.edu), phone
(946-8594), or place a note in my matlbox with mformation on how to contact you. If you prefer not to
help, please place an anonymous note in my mailbox It would be helpful for my records 1f you include
your ID and a short message saying you do not wish to participate Please give my request sertous
consideration As I stated earlier, I can't do this research without you

Once agan, thanks so much for your help, and best wishes for a successful semester!
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Appendix C
Interview #1 Questions

1. Can you tell me a little about your undergraduate nstitution?
2 Had you ever worked as a tutor before coming to UTK?
If yes. .For what courses did you tutor?
Did you have any particularly memorable sessions?

How would you charactenize your overall experience?

If no .Did you ever have an opportunity to tutor?
If yes Why did you choose not to tator?

Ifno Was tutoring something you think you would have been interested in 1f
you had had the opportumty?

3 When did you become aware that you would be tutoring as part of your assistantship at UTK?
4 What were your expectations about working 1n the Wrniting Center?
If tutored before Do you think your previous experience as a tutor has made your

experntence at UTK any different?

If no pnior tutoring Do you think previous tutoring experience would have made your
expentence at UTK any different?

5. What do you think 1s your strongest tutoring skill?
6. What has been your most positive tutoring experience at UTK?
7. What has been your most negative tutoring experience at UTK?
8 As a tutor, have you always felt qualified to help?

9. On the survey, I asked 1f you felt comfortable working with non-native-English speakers You
answered Would you mind elaborating?

10 Have you worked with any non-native-English speakers this year?
If yes . Has this work changed your previous views?
Ifno. What are the reasons you have not worked with any non-native-English speakers?

11. In the begmming, would anything bave made you feel more comfortable about working with
non-native-English-speakers?

12 Do you have any comments or questions you would like to add?
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Appendix D
Interview #2 Questions

1 Qualifications

What about special ESL tutors makes them more qualified to help NNESs?
What particular skills to you think they have that you don't?

2 Grammar

What kind of training in grammar do you think you need to help NNESs?

Describe a situation where someone had a grammar problem that you couldn't help with. What was it
like for you? What did you do? How did you know you weren't explaining whatever needed to be

explaned?

What kinds of grammar problems have you run into that you couldn't help with? Are you sure or did
you just assume that you couldn’t help?

Have you ever felt successful 1n helping someone with a grammar 1ssue? Describe that situation. What
resources did you draw on?

3 Tratmng

How soon would you have liked to have ESL traiung How extensive should this training have been?
Should this traimng have been instruction oriented or hands-on? What speaific 1ssues would you have
Iiked your traiming to address?

4 Famihanty
Would you have felt more comfortable 1f you could have worked with the same NNES over time?

Have you ever had repeated mteractions with the same NNES? Try to remember the first tme and then
the following times At what point did 1t start to feel comfortable? Describe one of these comfortable
situations -

5 Avaidance/Expectations W

What specific difficulties did you anticipate in working with NNESs?
How did your attitude change after working with NNESs?

Describe a situation that actually did turn out to be difficult.

Descnibe any situation where you tutored an NNES student

What was difficult and what wasn't?

6 Commumcation
Describe a situation where you perceived there to be a language barmer What was 1t like? Where were

the hang-ups? How did that make you fee!? How did you resolve the bamrer problem? How did you
know there was a problem?
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Appendix E
General Survey # 2

The purpose of ths survey 1s to follow-up on data obtained duning my research this semester Again, the focus of thus study 1s tutors
who work with non-native English speakers Filling out this survey indicates informed consent on the part of the participant AR
mformation will be strictly confidential, and the survey forms wall be destroyed once the data has been recorded. The 1dentities of
participants will never be revealed (verbally or m wnting) If you have any questons about this survey, please contact Karen Head.
If you need additional room for your answers, please use the back of the sheet

Date Last five digits of your social secunty number

1) How many non-native-English speakers (NNESs) have you tutored since August 19997 (an estimate)

2) How many hours id you spend tutonng NNESs since August 19997 (an estimate)

3) Have you always felt that you were qualified to help a NNES? YES NO. Please explain why or why not

4) Dud any problems anse dunng your tutoring sessions with NNESs? YES NO  If so, please describe 1 or 2 of these sesstons

How were you able to resolve the problem(s)?

5) Dxd you ever feel frustrated dunng a tutonng session with a NNES? YES NO  If so, please describe what happened

6) Did any of the NNESs that you tutored ever appear to be frustrated dunng a tutoring session? YES NO  If so, please descnbe

the situation.

7 X youhad any negative or frustrating expenences over the last year tutorning NNESs, do you think you would have felt more

comfortable 1f you could have worked wath the same NNES repeatedly? YES NO

8) Have your attitudes towards tutonng NNESs changed duning the year? YES NO  If so, please describe.

9) If youhad to do this year over again m relation to tutoning NNESs, what would you do differently?



Appendix F

Overall Results of Survey I

Males
Females

Average Age

S1ze of undergraduate mstifutron
Under 1000

1000-2500

2500-5000

5000-7500

7500-10000

Over 10000

0 Lh s = B

How would you describe the location of your undergraduate
mstitution?

Urban

Suburban

Rural

Geographically 1solated

N L O

D1d your undergraduate institution have a Writing Center?
Yes

No

Not sure

Have you ever worked as a Wniting Center tutor?
Yes
No

Is English your native language
Yes
No

Are you related to a non-native Enghsh speaker?
Yes
No

2 (one mother, one sister-m-law)
19

Was a language other than English spoken in your home?

Yes 1 (German)

No 20

Do you have friends who are non-native Enghsh speakers?

Yes 13

No 8

Have you ever had classes with a2 pon-native English speaker?

Yes 19

No 2

Have you ever had a non-native English speaker as a teacher?

Yes 14

No 7

Have you ever tutored a non-native English speaker?

Yes 14

No 7

Have you lived 1n a foreign country?

Yes 7 (Austna, Canada, Czech Republic,

England, France, Guam, Korea,)

No 14

Have you visited a foreign country?

Yes 14 (Honduras, Japan, Korea, Mexico,
Russia, Western Earope)

No _ 7

Have you studied abroad? If so, where?

Yes 8 (England, Korea, Russia)

No 13

Have you taken a foreign language class?

Yes 20 (Chinese, French, German, Latin,
Korean, Russian, Spamsh)

No 1

Are you fluent in a foreign language?

Yes 2 (French)

No 19
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Appendix G

Survey I - Question #21 Open-Ended Answers

Respondent

Answer

Katherine

With more training, I would be comfortable At the present, I
don’t mmmd doing 1t, but I don’t think I’ m particularly helpful

Ehzabeth I’m not as comfortable as with a native speaker! Reasons for
tutoning 1 Person needs help! 2 At UT, the ESL students I've
encountered usually speak pretty good English and therefore
language is not too much of a barrier

Mike None provided

Joe I’m pot fluent 1n Chinese. I don’t feel I could answer all their
questions I mumble

Barbara I’d feel like I had to have training. There are so many
“versions” of non-native speakers, I'd wonder about what
approach for what student.

Todd They [NNESs] really want to receive help

Doug I can not express myself well enough to such a person. Ido
not generally understand that person

Scott All students seeking help should get it.
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Appendix H
Survey II — Questions 1-8

How many NNESs have you tutored smnce August 19997

Average Number 16
How many hours did you spend tutoring NNESs since

August 19997

Average Number 11
Have you always felt qualified to help a NNES?

Yes 2
No 7
Maybe 3
Unanswered 1
I1d any problems arise duning your tutoring sesstons with
NNESs?

Yes 5
No 8
Dud you ever feel frustrated durmg a tutoring with a NNES?

Yes 8
No 5
Did any of the NNESs that you tutored ever appear to be
frustrated during a tatoring session?

Yes 7
No 6
If you had any negative or frustrating experiences over the

last year tutormg NNESs, do you think you would have felt
more comfortable if you could have worked with the same
NNES repeatedly?

Yes 8
No 4
Unanswered 1
Have your attitudes toward tutoring NNESs changed during

the year?

Yes 10
No 3
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Appendix 1
Survey II - Question #9

Respondent Answer

Barbara 1 wouldn’t be so worned, but all the reassurance in the world doesn’t
help when facing the unknown

Doug Ask to be instructed earlier on how to handle NNES students

Elizabeth Volunteer to tutor NNESs more actively

Joe Nothing that I can think of

Kathenne Learn grammar rules, be more relaxed and confident in myself because
they don’t expect perfection, remember from the outset that 1t’s okay to
ask other tutors (especially ESL tutors) for help with NNES sessions

Todd none given

Scott I would learn to 1denttfy what the student wants me to check over before
Iread the paper

Anonymous | Remind myself that, to some extent, you have to change modes when
tutoring NNESs What 1s “understood” to a native English speaker, you
may have to articulate to a NNES It 1s easy to forget that something I
mught think of as very simple might be very difficult for someone who is
still learming English

Anonymous | Just that the [writing center director] reminded us not to correct
everything, which I had been domg for a wiile

Anonymous | No Ireally enjoy them and sometimes regret having to alter their
writing

Anonymous | Take some of [Rame withheld-a professor who teaches ESL] classes

Anonymous | I wish that we recerved more information on grammar, so that
explaining it to NNESs would be easier

Anonymous ] Tutor more of them, but I jumped at the chance every ime one came

into the writing center.
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Appendix J
Author’s Note

Background

Perhaps 1t was my early experiences, growing up 1n a mulitary family,
living 1n Germany as a non-native German speaker and being exposed to a large
population of NNESs, that attracted me to the field of ESL. When I began
graduate studies in English, I knew that I would be working as a tutor 1n the
writing center at my umversity. However, I had no 1dea that there would be
frequent opportunities to work with NNES students. Although I was excited by
this prospect, many of my colleagues did not share my enthusiasm. I quickly
volunteered to be an assigned ESL tutor. Whereas NES students were tutored on a
first-come, first-served basis, NNES students could make appointments with an
assigned ESL tutor. I quickly noticed a decided apprehension on the part of some
of my colleagues for working with the NNES students who came in without
having appointments with the special ESL tutors. Sometimes this apprehension
manifested itself as a sigh, while other times 1t was more pronounced, like a rush
to take a bathroom break to avoid working with a NNES student. I discounted
such behavior as a lack of expenience or a cultural apprehension on the part of the
tutors. Still, I wasn’t sure about the cause of the apprehensions, so I decided to

pursue a research project to investigate the question.
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Problems with my research

In August 1999, during the pre-term, introductory workshops sponsored
by the English department, I began to associate with the incoming first year
graduate students. This association was both professional and social. The week of
workshops was designed to provide an opportunity for new and returning students
to spend time learning about the program and socializing. Although the on-
campus time provided me with necessary information about which new students
would be working 1n the writing center, 1t was the after-hours cocktail and dinner
receptions where I really had an opportunity to get to know these new students. I
made an effort to attend every possible outing. My goal 1n attending these
functions was to create a sense of comfort and familianity with the new tutors.

Having been a first year graduate student myself, just the year before, I
understood how quickly the students would become 1involved with their new
responsibilities. I wanted to stake a claim for some small measure of their time as
soon as possible. After the first few outings, I began to mention that I might need
some help with my thesis later in the semester. This approach had mixed results.
Some of the more outgoing and eager students seemed very interested, while I, in

effect, alienated others by coming on too strong. This was a problem, because, as
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I would discover, the alienated students would comprise much of the study

group I wanted to interview.

As predicted, the semester began and many students quickly became
overwhelmed by their new roles as graduate students. Time became a commodity,
and I found 1t difficult to stay 1n contact with many of the new students. I began
designing a survey that would help me narrow the 21 available students 1nto a
smaller group that I could interview.

In mid-September I made arrangements with the director of the writing
center to distribute the survey during one of the bi-monthly tutoring meetings.
These meetings occurred on Wednesdays and Fridays 1n an effort to
accommodate the varying schedules of the tutors. Therefore, half of the tutors
meet each day. I was able to attend the Wednesday meeting, spend a few minutes
reacquainting myself with the tutors and introducing my research. After
explaining that the surveys were both anonymous and optional, I distributed the
survey and left the room. One of the tutors volunteered to return a sealed envelope
with the completed surveys to the wrniting center director. Later that day, I
retrieved the surveys and was happy to see that everyone had participated. I was
not able to replicate this scenario on Fniday. Because of a class conflict, the
writing center director administered the surveys for me. In retrospect, I believe

this further ahenated me from half of the subject group. Although all the
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participants at the Friday meeting did complete the survey, I believe that I

forfeited a valuable “bonding” opportunity.

Up until this point 1n the research, I had little problem getting subjects to
volunteer their time. My next step was to send a personalized memo to each of the
survey participants. As before, I tried to keep the tone of the memo friendly.
However, despite my efforts to sound casual and inviting, I received no replies. I
waited several days, then followed with an email plea for help. I received one
reply. I went to a local bar, where I knew several of the participants would be, and
after a few drinks, asked 1f anyone knew why I wasn’t getting any volunteers. One
of the students replied, “Why should I take the time? There’s nothing in 1t for
me.” I was stunned. I considered several options for trying to “make it worth the
participants’ time” to volunteer for my study. I had various 1deas of how to do
this. The most obvious option was to pay the participants, but I didn’t really have
the economic means to do so. My advisor offered to send an email, and suggested
that perhaps an email from the graduate director might motivate students. I was
resistant to this 1dea because I was convinced that either action would further
alienate participants. After discussing the situation with my advisor, the writing
center director, and several student colleagues (not the participants), I decided to
send another email offering to have the interviews 1n a local restaurant. In

exchange for the interview, I would buy the drink of their choice— the subtext
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here meant alcohol. This action netted three more volunteers. Interestingly, I

was still having to contact all the survey participants because I had no 1dea which
people corresponded with the 1dentification numbers I had chosen as prospective
interviewees. Several of the particpants whose 1dentification numbers were not
listed did offer to be interviewed. After reviewing the original data, I decided that
one of these volunteers did fit my imtial profile. Five volunteers were still not a
farr sampling—I had hoped for nine, but was willing to settle for six. I approached
the student who had commented that there was no personal incentive and asked
him directly to participate. He agreed. After the semester break, I sent another
email to all the survey participants asking for help one final time. Additionally, I
conceded to ask the wrniting center director to mention the situation 1n the next
tutor meeting. After the meeting, I got two more volunteers. I did not pursue the
situation further, deciding that eight participants would have to do. Because of the
time lost trying to get volunteers, I decided to cut the number of interviews from
three to two.

During the first interview, the eight volunteers cooperated. As for the
second interview, one of the volunteers declined to be interviewed a second time.
Otherwise, the interview process went well, with no real problems or conflicts.

When I admimstered the second survey, I had many of the same problems

I experienced trying to get interview volunteers. Only 13 of the 20 possible
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participants answered the survey, and this was after a memo, three email

reminders, and an email from the writing center director.

While this pattern of uncooperative behavior was problematic from a
research standpoint, 1t may be emblematic of the general attitudes of the
participant pool. In other words, if the participants are generally uncooperative,
then this may affect their reactions concerming such a challenging situatton as
tutoring NNESs. If they were unwilling to answer a survey, then perhaps they
might also be reticent about working 1 an unfamiliar situation. Since the
participants were so uncooperative, 1t 1s difficult to know whether therr attitude of
“unwillingness” affected their roles as tutors. However, 1t does not seem

unrealistic that such may be the case.
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