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Introduction

The ranks of online educators are growing and changing. (Online
educators are defined here as teachers or librarians who conduct formal
academic courses in database searching, excluding trainers employed by
search services or point-of-use reference instruction by reference librari-
ans.) Online searching instruction has been a part of the curricula of gradu-
ate schools of library and information science for well over a decade (Harter
and Fenichel). For the last six or so years the searching, selection, and
evaluation of cD-ROM sources has joined online instruction. Now, as found
in a 1989 survey by Tenopir, virtually all library schools offer their students
instruction in online and CD-ROM searching. :

More recently, other academic departments have added formal courses
in how to conduct database searches. Williams and Hu found that a major-
ity of law and medical schools, and many schools of business, offer formal
instruction in online searching. They discovered that 11 percent of law
schools offer a dedicated course in online, while 79 percent teach it as part
of another course. These figures are 14 percent and 67 percent respectively
for medical schools. Nineteen percent of business schools offer online as
part of another course. The Academic Programs Director at DIALOG In-
formation Services Inc. reports classroom instruction programs “in law
schools, schools of nursing, journalism, departments of chemistry, virtually
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any academic subject.” Corporate training centers such as Apple Univer-
sity also regularly teach online searching.

In addition, many school and academic librarians now conduct
regularly scheduled formal searching classes. This instruction is reaching
students all the way from elementary through high school, community col-
lege, undergraduate, and graduate programs. Special instructional pro-
grams such as DIALOG’s Classmate or BRrS/Educator target school library
and undergraduate instruction, while DIALOG’s Classroom Instruction Plan
(ctp) and BRs/Instructor focus on graduate students.

The most popular online system for instructional use, DIALOG, has a
total of more than 6,500 institutional instructional accounts. These break
down to approximately 3,000 Classroom Instruction Plan accounts in col-
leges or universities and companies with formal training programs; approx-
imately 2,800 Classmate accounts, primarily in elementary and high
schools and community colleges; and about 700 Business Connection ac-
counts. Other online systems that offer instructional accounts include
Mead Data Central’s LEXIS/NEXIS, Westlaw, Maxwell Online’s BRS and OR-
BIT, WILSONLINE, Data-Star, National Library of Medicine’s MEDLARS,
VU/TEXT, and OCLC’s EPIC. ,

Instructing students in the methods and characteristics of using what
are, after all, commercial services introduces several ethical concerns. The
most important of these are 1) compliance with system contract provisions,
2) choice of which products or services to use, 3) competence of the instruc-
tor on the various systems, and 4) the obligation of the instructor to instill
a clear sense of ethical practices in students.

Contract Provisions

Most of the major online systems have special instructional accounts
for formal course instruction. When a school, department, or library
decides to teach a specific online system, it enters into a formal contract
agreement with the online vendor. These contracts are governed by terms
and conditions that may vary from system to system, but they contain
guidelines for ethical use of the special instructional account.

One of the strictest instructions contracts is DIALOG’s. Published “Guide-
lines for Use of Dialog’s Classroom Instruction Program (CIP)” have three
parts, all of which “must be met in order to qualify for cIp use.” Partici-
pants must be affiliated with an accredited public or private educational in-
stitution, online use must take place in a supervised setting, and all use
must be part of formal curriculum.

Specifically excluded from CIP use are “any personal use (i.e., non—curri-
culum related) by students, faculty, or administrators,” “any administrative
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Or management use by students, faculty or administrators,”

riculum related use such as library collection development
research, or recreational use,” and «

any non-cur-
, professional
any use intended for resale or profit.”
Most people sign a contract agreement and forget about it, but poten-
tial violations of that contract can happen almost every day. What does a
school librarian do when the principal asks her to go online
the latest adminstration issues? What about the colleague who asks to use
the school’s instructional account for a class she is taking, or faculty
members who want to search their own research questions? Ho
online instructor’s temptations of using the inexpensive acco
sonal information needs? \

Each of these uses is clearly a violation under the strict set of condi-
tions required by some online systems. No one else is likely ever to know
of the breach—no online police will arrest the instructor,
tra usage is not even likely to arouse any suspicions. Online educators may
ask themselves which is less ethical —violating the letter of the agreement
or turning down a colleague’s information need? Or they may devise clever
ways to stay within the letter of the law: asking students to search for the
principal’s request, for example, or using their own preparation and prac-
tice time to do some personal searches or searches for friends.

Not all systems have such rigid terms. Mead Data Central (MDC)
allows faculty or students to use the instructional LEXIS, NEXIS,
accounts for their research as well as for course assignments.

“Statement of Terms and Responsibility for Access to the E
LEXIS/NEXIS/MEDIS Services” reads, in part,

and research

w about the
unt for per-

and infrequent ex-

and MEDIS
The MpC
ducational

A user may use the Services solely for research purposes directly con-
nected with the educational activities of his or her school. ... The Services
may be used for class preparation, for research on papers and projects for
the School, for general research in connection with School classes, clinics

or independent study courses, or for any other educational exercise direct-
ly connected with the School.

The MDC educational accounts may not be used for outside purposes such
as practicing law, for example, or doing research for a client. “Use of, or
assisting another in the use of, the Services to perform research for any pur-
pose which is outside the scope of the educational activities of the School,
whether or not remuneration to any party is involved, is unauthorized use.”
There are three BRs instructional programs: BRS/Instructor, primarily
for formal teaching at the graduate level; BRS/Educator, for use by anyone
in a K-12 institution; and BRs/Colleague, for teaching searching to under-
graduates, primarily in medical fields. The Instructor and Colleague pass-
words must be used in an educational institution and only with an instructor
teaching students how to search. Further, BRS requests a course syllabus
describing how the account will be used before it will issue a password,
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; I
although a spokesperson for BRS says “we tend to be rather gi;ﬂbl;r Iﬂ:
is billed at a rate of $17.00 per hour. The other program, BRS/ ulcg .,an;
more liberal terms—it can be used by teachers, admm'lstrator_s, ibrari C}r
or students in elementary or high schools for teaching or for research.
Educator provides a discounted hourly rate on many databalsesl. e and

More relaxed terms make it easier tg stay within bgth t.lf ette and
the spirit of the contract, but some pr.acnces are clearly in vio azononline
instructional use agreements. Using mstrucuongl accounts to .01 L
legal research for a working lawyer who is preparing a case ffor tfnarlbiv(vi?1 e
take business away from the full priced accounts and is Fhere ore fo s aré
Offering online searches either for a ft':e or for fr.ee to hbrsj\ry usei.s who are
not in online classes must be done with f.ull priced, not instruc 1;) léarl
counts. Setting up a search service or offering any searches for resale ¢ y
goes far beyond the terms of instructional acccounts.

Which System?

Recently, online and CD-ROM services hav§ become more coirz)gr)rel;tllzz
as they have learned of the advantages of getting studenlts }f\cm;s —
using their systems. If a student uses LE}.(IS or Westle.xw al t1 e way =Pl
law school, he or she will want to cogtmue t(? use it as a aw3(rier. iprasy
school students accustomed to searching Qrblt or BRS will tfn tc;ora C}; o
those systems as practicing librarians. Medical students who learn roaceess
MEDLINE on NLM may favor that system over the many other ways od ccess
MEDLINE. If the common wisdom is true that th_e ﬁ.rst system le'i)r'lil'e
one forever favored, online educators have a hfetu'n.e responsibi 1';.y. -

This awareness is leading to increased competition amonglf)n 1nestem
vices to offer the best deal for educators. The standard for on (1ine sge o
instructional accounts (outside of law schools) for more than a ecz(l: dehs
been a bargain connect fee of about $15/hour. Databases that mag o8 thi;;
to several hundred dollars on a regular account can all be accessle g
much lower rate by the student. Even at only ﬁlS/hopr schoo T e o
monitor student use closely and restrict access'after their budget imi Z N
reached. Recently, even the reduced C(.)l’ll’lCCt time rate has b;elen 1\{7&1(\)7(; an3—7

a new large online system for some prime ‘customers. lIn 19 ,t.D TR AT
nounced that ArA-accredited schools of hbrairy and mforr'na io clence
would receive up to 120 percent of last year’s DIALOG onl—llme 1:;36C e
charge for the 1991-1992 school year. In 1992-1993 they aveb estlldems
provide unlimited free online time for these customers for use by

. : n : . .
ne ilx?:g;iego:g;ni, ocLc, offers selected dat‘abases on its EI;IIC :lse;v;:,z
free to library schools. If using Internet as an online network, schools
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unlimited free use of the ocrc Online Union Catalog, ERIC, GPO Monthly
Catalog, and other forthcoming databases. In addition, practice versions of
all EP1c databases are available without charge.

Mead, in an attempt to attract library schools in addition to its tradi-
tional law school market, offered selected ALA-accredited library schools
temporary free passwords. After a semester of free use, the schools could
choose to pay for an educational account. Educational customers of mpc
can choose an hourly rate of $15 per connect hour or a monthly flat unlimited
use rate of just over $100/month per password.

In the cp-roM world many vendors offer library schools free products.
The H.W. Wilson Company was the first to offer all ALA-accredited library
schools a cD-ROM workstation and selected CD databases to run on it. In-
forfmation Access Company announced in 1992 that it will provide any of
its CD-ROM databases to library schools that request them. And DIALOG now
provides up to three full cp-rom databases free of charge for a year to
library schools in addition to up to ten copies of the Ondisc Discovery cp-
ROM practice database.

Low cost and free use are powerful draws for online educators, They
mean instruction can improve, students will become much better searchers
through unlimited practice time, and budget worries do not have to get in
the way of instructional concerns. Most educators do not feel it violates
ethical principles to accept free products or services for educational use,
especially when these products or services would be taught (less effectively)
even with a charge attached. The ethical dilemma arises when an instructor
chooses which online system to teach based solely on which system gives
the school the best deal.

If important chemistry databases are available only on sTN Interna-
tional, is it ethical for chemistry instructors to teach only DIALOG because
it has a better online rate? If a library school gets free use of NEXIS, EPIC,
and DIALOG, is it right to ignore other systems such as Brs and Orbit which
are also used frequently in libraries? If anursing school or medical reference
class teaches only a local implementation of the MEDLINE database because
it is available free via their online public access sytem, does that justify ig-
noring the many other valuable medical databases that can be accessed on

NLM Medlars online or on Brs? If a vendor promises free CD-ROM products,
workstations, posters, online documentation and other freebies it may be
viewed as influencing the decision of which online system to teach. Not
many instructors resist the lure of free materials for students, especially in
times of tight budgets.
Accepting such gifts is not necessarily unethical. When gifts come
from the vendors with no strings attached, when they are presented by in-
structors to students with explanations of how these products compare with

the competition, and when their use enhances the learning process, most
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instructors would agree that ethical principles are not viola'ted. As lf)ng as
decisions of which online systems to teach are balagced with what is best
for the students and what materials are readily available, mosF §ducat0rs
feel comfortable accepting such gifts for their studt?nts. The decisions must
be made independently, however, without undue influence from the com-
i s.

merc’?tllj 5I,isrtjzn}?)etween economical and ethical pract‘ices .is a fine one,‘b};t
clearly, providing the highest quality educatlpn poss1b}e is the.respormbl‘:
ity of any instructor. Perhaps the safest rc?ute is to offer instruction tola valrcl1
ety of systems. This may go beyond the issue of what systems are selected,
to the competence of the instructor.

Instructor’s Competence

Online instructors in any field may have little actual practical ex-
perience with the online systems they are teaching to stu‘den-ts. By teail)chlng
we represent ourselves as experts and have an ethical obligation t(? substan-
tiate that claim with competence. One vendor (VYho shall remain anony-
mous) told me that vendors sometimes get gomplamts from library student;
about instruction by professors who know little ab0}1t the system they teac
or who have not kept up with system changes. If thary s§hc.:ollfaculty do
not keep up, how can we expect faculty from subject d1sc1p1.1n§:s where
online is less integral to the curriculum to be aware of changes in informa-

. ' > .

= 3;§ier?éseducators from any sector have an ethical obligation to ke?
up with the characteristics and developments of the sy.stems they teach.
This may be difficult to balance with the goal of .ot.‘fermg exposure to 3_1
variety of online vendors. Systems that offer free tralglng .classes or 1r;struc
tional materials make it easier for instructors to maintain a level-o cc;lm—
petence. Refusing these offers on ethical grounds may be. less eth.lcal't ari
accepting them and improving teaching skills. Evgn 1'f the mstru.ctlon is r(l)i~
free, educators have an obligation to seek continuing education opp
tunities to improve their searching skills.

Instilling a Sense of Ethical Behavior

The ultimate responsibility of the online educator is to iinstlll a 1fesplci)rr;
ior i nts of on
i i r in each student. Many stude '
sible sense of ethical behavio : : : Fonine
searching are learning a skill that they will pl;t into dlr::ct F's;;scmlineg
i i rtments o s
taught in academic depa .
careers. Most of these are . . plines
with codes of ethics that guide professional practice. Often they
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professional schools that are governed by codes specific to that profession.
For example, there are codes of professional ethics for librarians, physi-
cians, lawyers, accountants, journalists, nurses, etc, (Clapp). Professors in
any subject discipline are guided by the American Association of University
Professors’ “Statement on Professional Ethics.”

These all tend to be general ethical guidelines. Finks reported that
John Bekker found that professional codes of ethics all included certain
broad categories in common, providing guidelines on the essence of the
profession (including function and purpose), maintaining confidential in-
formation, avoiding extraoccupational activities that impair practitioners’
work, the necessity of continuing education, doing and sharing research,
fostering occupational development, holding membership in occupational
associations, requiring peer group control over conduct, and supporting
any special issues that apply particularly to that profession.

The ALa “Statement on Professional Ethics, 1981, for example, in-
cludes several points that pertain to ethical delivery of any kind of informa-
tion services, including online search services. A part of every online sear-
ching instruction in a school of library and information studies should in-
clude discussion on interpreting how librarians “have a special obligation
to ensure the free flow of information and ideas” and how that can coexist
with fee-based online search services. Instructors and future librarians alike
should take to heart the admonition that “[librarians] have obligations for
maintaining the highest level of . . . competence.” Online searching pro-
vides many opportunities for violating the code’s third point: “librarians
must protect each user’s right to privacy with respect to information sought
or received.” Free products or premiums from vendors, when offered to an
individual rather than an institution, may violate point six: “Librarians
must avoid situations in which personal interests might be served or finan-
cial benefits gained at the expense of library users, colleagues, or the
employing institution.”

A code of ethics for online practitioners has been proposed by Shaver,
Hewison, and Wykoff to supplement the general ALA code of practice for
searcher librarians, but also to serve intermediary online searchers who are
not librarians. The proposed guidelines for ethical conduct of online search-
ers cover nine points. The online searcher

1. “has an obligation to his of her institution and to the user to maintain
awareness of the range of information resources available in order to
fairly and impartially advise the client,”

2. “must strive to maintain a reasonable skill level in the systems available
for searching,”

3. “must eschew bias in the selection of appropriate databases and
systems,”

4. “must make the client aware of the searcher’s level of expertise in search-
ing a given database or system if that may affect search results,”
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5. “should be aware of the level of confidentiality required by bott)h the -
setting and the request, and he or she should respect those boun-
daries,” . ; : .

6. “must make clear the appropriateness of the online search in meeting
the client’s needs and the limitations of the search process for the
client’s intentions,” L

7. “must guard against tendencies to fill the client’s needs as the searc?l}er
sees them or as the client initially states ther_n, but rzlxthe7r must u’t,lhze
appropriate interview techniques to ascertain the client’s peeds, )

8. “must, if appropriate, apprise the client of major errors in pr’f’:vmus
searches, both in strategy formglatlon and da}tabase sel_ectlon, y

9. “must resist attempts by the client to select inappropriate databases
and/or systems” (244-245).

Although never officially adopted, this proposed code of ethics for in-
termediaries contains valuable guidelines for online educators and for
educators to convey to future online intermediaries.

School and undergraduate librarians have a broader and even more
difficult mission. Their students may not be immediately entering a profes-
sion with a specific code of ethics to guide their use of online sources..Many
of them are unaware of or unconcerned about issues such as copyright or
plagiarism, even with print sources. Reichel degcribes t.he importance. of
covering these issues in any kind of bibliographic instruction. Downloadmg
of online search results makes it easier both to violate copyright laws and
to commit plagiarism. .

When students see an instructor doing widespread copying of
copyrighted software, they get the message that it is .all right because no one
gets caught. When students are taught the mechanics of I}ow‘to download
search results (an easy procedure with most telecommunication s.oftwtare.)
without discussing when it is permissible, they erroneously believe it is
always acceptable. Database and software copyright statements an.d system
or database statements of “terms and conditions” should be examined and
discussed in all online searching classes at any grade level. P

The unique environment of online access via telecommunication pet—
works introduces the possibility of illegal entry into other unauthorized
systems (hacking) as well. Responsible use of online passw_orc%s,- access ogly
to authorized online hosts, and the responsibility of each individual online
user are important parts of ethical online education. Onlipe educat.ors

should be turning out a generation of skilled, information-literate online

users, not a generation of savvy hackers.

Conclusions

It is not difficult to teach Zow to conduct online searches. The ins and
outs of system commands, how to interact with telecommunication software,
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database structure, and database content form the basis of most online
searching classes. These are the easy things to teach. Online educators must

teach the less clear-cut issues as well, focusing on the ethijcal use of elec-
tronic resources.

Ethics for the online educator may be even more difficult. No one
monitors educators except their own internal sense of right and wrong.
Following the agreed-to terms of system contracts, selecting the most ap-
propriate systems for students, keeping up to date with system features, and

instilling ethical behavior in students are at the core of ethics for online
educators.
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The FBI's Library
Awareness Program

By Herbert N. Foerstel

Gr,;enwood Press. 1991. 184 pages. 0-313-26715-4.
$45.00 . . q
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“. .. the book can be compelling and even,
melodramaticas it may sound, frightenir‘lg
reading.” —Booklist

“Foerstel, himself one of the leaders in t_he
effort to expose the FBI's nctJtorious ‘ss;teis
i ’ program, writes as a parti- )
lsr:;rtx}:)ef }S)treil\?:sy 1ilgl‘%ts with a well-earned distrust .of the FBI's efl}cﬁ'ti
to excuse itself from observing those rights. In fairness to thet(_) Z ;
side, however, he also gives full play to the z‘irgurr.xent,s‘ otf na 1oﬂr:) .
security and for the prevention of the flow of ‘sensitive’ informa o
into foreign hands. In this extensively documented and t(ljl?r;)tl'lgl dz
researched tale, he offers many stories of the courage arll o 1tin
of librarians opposed to this program. . . . Thls il ummaonga;
cautionary work is bound to remain an authontatlv_e sourLcIeumaI
vitally important subject.” — Library Jo

“An intriguing account of recent attempts by the FBI to inv'olve
li?:)rrla;;t?tglt{t} rrlngembers in its pursuit of S(.)vier who, thf: .FBI C'latl;nll]?:
were recruiting agents and gathering sc.xentlf‘ic and mlhta_ry 1tr11 el o
gence in public, academic, and special hbrz%ne.s. RN Fa§cxn;{11 ntgu 1
the novice just beginning to be interested In issues of inte ?c wa
freedom and useful for those practiceq in tPe defense oC ]’:(:)lice
liberties, this book should find a wide audience. —

To order, call 1-800—22‘5-5800
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