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ABSTRACT

The purpose of this study was to investigate the differences
in religious conflict and anxiety among religiously fundamentalist
students enrolled in three institutions in East Tennessee. It was felt
that such an inquiry would provide insight into the difficulties
encountered by the religiously fundamentalist student as that person
moves and functions in higher education.

The subjects were 301 freshman students. The study was
accomplished in two phases. Phase one involved meeting with freshman
English classes at two of the institutions and introductory Sociology
classes at the other institution and asking the students to provide
certain biographical information as well as mark their answers on four
brief tests designed to measure socio-economic status, religious
fundamentalism, anxiety, and religious conflict. Phase two of the
study consisted of 30 interviews, 10 students from each of the 3
schools. Interviewees were chosen on the basis of scores earned on
the tests. Statistical techniques used were correlation and analysis
of variance.

The general findings of the study were as follows:

1. Twenty percent of all students reported strong religious
conflict and anxiety accompanied by such difficulties as inability to
sleep, eat or study; severe stomach pains; mental anguish; inability
to concentrate; and daydreaming. The classroom was found to be a
main source of religious conflict.
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2. The variables religious fundamentalism and anxiety
were not correlated at either of the three institutions.

3. The variables religious fundamentalism and religious
conflict were negatively correlated at each of the three institu-
tions.

4. Religious conflict was positively correlated with
anxiety at the three institutions.

5. There were considerable differences among the three
schools with respect to religious fundamentalism and religious
conflict though not anxiety.

6. Religious fundamentalism, religious conflict, and
anxiety were related positively or negatively to one or more of the
following personal data variables depending upon whether institutional
scores or total scores were used: consent to be interviewed,
religious preference, denominational preference, sex,»state of
residence, size of community of residence, socio-economic status,
attendance at church and Sunday School, or grade point average. The
major variables were not related to age or approximate size of home

church.
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CHAPTER 1
INTRODUCTION

The initial experiences of college can have profound effects
upon the entire collegiate experience and ensuing 1ife of the student.
Sanford's discussion of the massive research and accumulated data on
the entering college student, which describe what he is like at the
time of enrollment and discuss the various factors which bear heavily
upon him during the first months of college, are evidence of the
importance which researchers place upon these early college
experiences.!

This investigation deals with the effects of religious
conflict and anxiety which arise when the beginning college student's
religiously fundamentalist beliefs are challenaced by academic
endeavors and with the adjustment response which the student makes to
the conflict. A major focus of the study will be the differences among
three higher educational institutions with regard to the variables:
religious conflict, anxiety, and reliaious fundamentalism. The
educational philosophy of a particular institution as reflected in its
various programs of study and campus activities, is a significant

factor in the whole education process. Research has concluded that

Thevitt Sanford, "Higher Education as a Field of Study,"
The American College, ed. Nevitt Sanford (New York: John Miley and
Sons, Inc., 1967), p. 42 ff.




the c]assroom,2 the campus atmosphere,3 and even alumni? serve as
vehicles whereby the nhilosophy of the college or university reaches

the student as well as the type of influence each exerts upon him.

Need for the Study

Elmer Tovns refers to the explosive growth of religious funda-

mentalism in the last twenty years. "There were those," remarks
Towns, "who a few years ago predicted its demise in an increasinaly
enlightened America."S Instead, while mainline denominations continue
to decline in membership, fundamentalist churches arow very ranidly.
Towns cites as evidence of this rapid growth that "most of the 100
largest Sunday Schools in the United States are fundamentalist. "0

The increased popularity of fundamentalist belief means an increased

number of such persons in the general populace. This bears directly

upon higher education as increased numbers of students who accept

2Valda Robinson, "The Climate of Learning: Historical
Perspectives and Implications for the Learner," The Young Adult, eds.
Gerald Winter and E. M. Nuss (Glenview, I1linois: Scott, Foresman
and Co., 1969), p. 304.

3¢. Robert Pace, "Evaluating the Total Climate or Profile of
a Campus," The American College, ed. Nevitt Sanford (New York: John
¥iley and Sons, Inc., 19 7), p. 171.

44ervin B. Freedman, "Studies of College Alumni," The
American College, ed. Mevitt Sanford (New York: John ¥iley and Sons,
Inc., 1967), p. 857.

SE1mer L..Towns, "Trends Among Fundamentalists," Christianity

Today, 17 (July 6, 1973), pp. 12-14.

6Towns, pp. 12-14.



fundamentalist tenets are found on today's colleoe and university
campuses. Consequently, there is a need to gain a clearer understanding
of the situation faced by the reliaiously fundamentalist student in
higher educational institutions, both secular and religious, and to
examine the influence of the college exnerience upon such a student.

This research nroject is related to a practical nroblem
found on the camnuses of The University of Tennessee, Knoxville (UTK)
and Hiwassee College. Dr.'s David Dungan and Lee Humphreys, both
of whom teach in the Religious Studies Department, UTK, and Karl Jost,
who teaches in the Curriculum and Instruction Department, College of
Education, UTK, have commented to this researcher on the religious
conflict and mental anquish which seemingly reliocious fundamentalist
students experience as result of their academic endeavors. For example,
on his final test in a reliqious studies course, one student commented
to Dr. Humphreys, "This is what you want as an answer to the question but
I want you to know that I don't believe it." 1In a conversation with
this researcher Dr. Humphreys nointed to the quandry in which the
concerned teacher so often finds himself: the teacher, as a result of
vears of study and research, has discovered much ahout a particular
subject and feels compelled to share this information with his students,
yet at the same time aware that to do so micht possibly upset the stu-
dent, perhaps causing him to close his mind completely to any further
discussion of the subject matter.

The matter has been of such areat concern to Or. David Dungan
that he has done considerable research in an effort to find a teaching

method that can be used in presenting sensitive and controversial
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material and ideas to his students. 0On one occasion Dr. Dunaoan prepared
and presented to the American Academy of Reliecion a paper entitled "The
Conflict of Styles in American Riblical Interpretation"” which dealt with
this problem. In conversation with this writer, Dr. Karl Jost has
often referred to the religious conflict and anxiety which the seemingly
religious fundamentalist student encounters in his classes.

This investigator is a teacher of religious studies at
Hiwassee Colleqge, an institution owned and operated by the United
Methodist Church. Many of the students who attend Hiwassee College
display what might be classified as religiously fundamentalist beliefs.
Almost every quarter there are those students who renort to this
researcher reliaious conflict and anxiety stemming from certain of their
academic studies. Some of these troubled students will come by the
office to discuss their difficulties and work their way through them
while others will not do so.

In the summer of 1977 this researcher made a careful study
of the many religious groups and organizations working with students
on and near the UTK campus. One of the reasons most often given by
aroup sponsors for the existence of the various religious aroups was
to help the students cope with tensions emanating from the university
atmosphere, pnarticularly the classroom. The aspect of the university
atmosphere mentioned most often as exerting what they felt was an
unhealthy influence upon the student was its questionina of religious
viewpoints and at times an antaconistic attitude toward traditional

ethical positions. Interviews with adult sponsors and group leaders



revealed strongly held fears for all students moving into the univer-

sity community for the first time but especially for those who from
their descriptions would be classed relicious fundamentalists, that
they would experience bewilderment, confusion, and perhans even
worse. One adult worker related that it was a standard nractice of
his to register for one course per quarter, usually in Religious
Studies, Sociology, or Psycholoagy, and in that class to serve as an
apologist for traditional values and morals. If the instructor openly
challenged the commonly perceived exnlanation, solution, or approach
to a problem, or presented only one side of an issue then the adult
worker attempted to halance the discussion by calling attention to
the "other way" of lookinag at the prohlem or issue so as to lessen
the possibility of religious conflict and the potential i11 effects
of tension and anxiety for the student.

Several scholars have indicated the need for research studies
dealing with student tension and anxiety arising from the college
experience where they face, perhaps for the first time, facts, ideas,
and belief systems which are in conflict with their own. After a
thorough review of the literature pertaininag to "Personality Chanoes
in College Students," VWebster, Freedman, and Heist remark:

. . we need to know more ahout the 1iberalization that
usually takes place in students during college, btut that
varies in meanina with variations in social climate. The
same can be recommended for changes in religious values,

which seem to occur universally, but which are 9t best
poorly understood in varyina cultural climates.

"Harold Wehster, Mervin Freedman, Paul Meist, "Personality
Changes in College Students," The American Colleae, ed. Mevitt Sanford
(New York: John liiley and Sons, 1967), p. 841. Hereafter cited as
"Personality".




Although Sanford asserts that the "develonmental status of
the freshman” in college is such that in order for growth and develon-
ment to take place the student "must subject himself to testing, must
have the exneriences that he has been approaching with trenidation, must
know failure and frustration," he is careful to caution that a real
danger arises vthen the challenae is too strong, "the strains are too

intense,"” and the tension is too great; and instead of deserting an
infantile, outmoded way of thinking and advancing the individual
becomes ego—defensive.8 Likewise, wvhile buth Katz and Sanford recog-
nize the need for a re-examination of the "cognitive structures--the
conceptions of oneself and the world, the ethical principles--with
which the student enters colleae," they suagest that there be research
leading to an understanding of the tension and mental anguish which
often accompany such intellectual questioning of deep-seated beliefs
and ideoloaies and which may be counter-productive.9

In "Crises in Mormal Personality Development" Allport
discusses the role and oprortunity of the gquidance officer in assisting
students, college freshmen and sophomores mainly, who face "crisis"

situations in their lives. The main crisis areas mentioned are intel-

lectual, inferiority complex, religious crises, sex, and family. The

8Nevitt Sanford, "Develoomental Status of the Enterinc Fresh-
man," The American Collece, ed. Nevitt Sanford (New York: John 'iley
and Sons, Inc., 1967), p. 266. Horeafter cited as "Developmental”.

9Joseph Katz, MNevitt Sanford, "Curriculum and the Theory of
Personality," The American Colleae, ed. Mevitt Sanford (New York: John
Yiley and Sons, Inc., 1967), p. 441,




"crisis" produces anxiety which in turn ushers in "apathy and a
paralysis of wil1."1Y "The Freudian theory is the one usually followed
in explaining these disturbances but this is adequate in only about ten
per cent of the cases," asserts A11port.]] "Personality theory .
for teaching needs . . . to be woven of less lurid fabrics than .
Oedipal complex, character disorder, identity diffusion, acting out, and
maybe an array of dimensions drawn from the MMPI," says A11port7]2 The
writer concludes with a plan for a theory of personality that takes into
account crises and anguish and disturbance and sees them as important
and a definite part of individual deve'lopment.]3

Dorothy Roaers, in an introduction to a series of articles on
the values and religion of youth, says that "many questions remain to
be answered regardina youths' values . . . and equally confusing is the

nla

picture of youths' religious beliefs and practices. Rogers continues

by saying:
Many questions and little relevant research exist reaardina

youths' religious views. How does religion function in par-
ticular areas of their lives? To what extent will their current

10g, . Allport, "Crises in Mormal Personality Development,"
The Youno Adult, ed. G. 0. Yinter, E. M. Nuss (Glenview, I1linois:
Scott, Foresman and Co., 1969), pn. 295-303,.

]]A11port, p. 302.
12A11port, p. 302.
13A11port, p. 303.
14Dorothy Rogers, "Youths' Values and Religion," Issues in

Adolescent Psvcholoav, 3rd ed., ed. Dorothy Pogers (Enalewood Cl1iffs,
New Jersey: Prentice-Hall, Inc., 1977), p. 231 f.




views change as they move into adulthood? Are youths provided
with enouch education about various faiths to permit them to
function effectively in a religiously pluralistic society?
How can such education be conducted without, at the same time,
unconsciously driftina toward indoctrinatiop? !'hat is the
status of the youthful atheist or agnostic?!®

By these statements Roaers clearly invites research in the cgeneral area of

religion and youth.

Onerational Definition of Terms

The following terms are defined as they were used in this study.

Conflict. Conflict is " . . . the simultaneous arousal of two

or more incompatible motives, resultina in unpleasant emotions."16

Reliaious conflict. Religious conflict is defined in this

study as the conflict which arises when the religious beliefs and
ensuing way of 1ife which the student has been taught and has practiced
until his present involvement in college studies are challenged as
result of his academic endeavors, whether such academic endeavors are

linked directly to the classroom or the general college experience.

Religion. "Relicion is the unified system of beliefs and

practices that pertain to sacred things and that unite adherents of the

of the system into one single moral community.”]7 The concept of

15Rogers, p. 281 f.

16gerome Kagan and Ernest Havemann, Psycholoav: An
Introduction (Mew York: Harcourt, Prace and Yorld, Inc., 1968), n. 393.

17Emite Durkheim, The Elementarv Forms of Peliaious Life
(1912), trans. Joseph Yard Swain (New York: Free Press, 1965), p. 47.




religion which is sionificant for the study is one which emphasizes
the role that religion plays in the 1ife of the individual as he lives
in and interacts with his environment and as he adapts to that
environment. The religion under consideration in the present study

is Christianity. It is not within the range of the study to make
pronouncements about the truth or falsity of a particular belief or

set of beliefs.

Reliagious fundamentalism. Religious fundamentalism is the

name given to a religious viewpoint which includes the following:
absolute obedience to the word of God as that word is found in the
Bible; an attempt on behalf of the believer to separate himself daily
from sin; stronag belief in church practices which are based on a
literal understandina of the New Testament Church; very little concern
for "relevance" in the sense of adapting one's beliefs and practices
to the present day; evancgelical aagressiveness in trying to win others
to the fundamentalist viewpoint; a deep committment to Bible

teaching; an inexorable conviction that the Christian pulpit is God's
tool to convince both head and heart to choose Jesus Christ: a Pible-
centerad ideology and framework for teaching as well as preaching: a
areater interest in persuading those who disagree to accept the
fundamentalist position and join it in faith and practice than in

debating issues with those who hold differinag ideas and opninions.

Relicious fundamentalist. In this study a reliaious

fundamentalist is one who accepts the basic tenets of religious

fundamentalism.
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Anxietv. "Anxiety is a reaction of tension to threats to the
selfhood of an individual or the aroups to which he belongs and for
which he feels responsible. It manifests its21f at different levels of
meanings in terms of the way it becomes conscious to him in his"18

attempts to identify and deal with his painful uneasiness of mind.

Adjustment. Adjustment is the overall response which a
student makes to the climate which he encounters in a given situation.
In this study particular emphasis is placed upon the circumstances
which the student encounters in the collece classroom and the adjustment

response which he/she makes to those circumstances.

Assumptions of the Study

The following assumptions were basic to this study.

1. PRelicious fundamentalist students are to be found in a
variety cf colleges and universities: public, private, and church
owned and operated.

2. Religious fundamentalism, religious conflict, and
anxiety are characteristics which can be measured by standardized
tests.

3. Subhjects did not vary or distort their usual ideas,
beliefs, or experiences for purposes of the tests.

4. Subjects' accounts of th2ir religious conflict and

]8Hayne Oates, Anxiety in Christian Experience (Philadelphia:
The Yestminster Press, 1955), p. 9 f.
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anxiety and the effects of such upon the person were recounted

honestly for the purposes of the interviews.

Questions

Six questions vrere formulated in connection with this study.

1. Do reliaious fundamentalist students experience religious
conflict when enrolled in those colleges and universities which are
private or denominationally owned as well as in institutions which are
public owned?

2. Are the variahles religious fundamentalism, religious
conflict, and anxiety sionificantly related to each other?

3. If *he answer to question 2 is yes, what is the pattern
of relationship?

4. Do students other than those categorized as reliaious
fundamentalists experience reliaious conflict and anxiety?

5. Are there significant differences between The University
of Tennessee, Knoxville, Hiwassee College, and Johnson Bible College
as regards reliaious fundamentalism, religious conflict, and anxiety?

6. Are the religious conflict and anxiety as well as the
adaptation response vhich the student makes to these experiences unique
to the individual, or are they much the same for all persons who are

thus disposed?

Delimitations of the Study

The extensive phase of the study was limited to freshman
students at UTX, Johnson Rible College, and Hiwassee College. The

interview phase of the study was limited to those persons who earned



high scores on the tests measuring the major variables: relicious
fundamentalism, reliaious conflict, and anxiety.

In 1ight of the difficulties involved in doina otherwise,
the application of the findinas is necessarily limited to Hiwassee
College, Johnson Bible Collegce, and the underqgraduate population

at UTK.

12



CHAPTER TII
REVIEW OF RELATED LITERATURE

There is no single body of material to which one can turn to
gain a thorough grasp of the unique problems faced by the religiously fun-
damentalist student enrolled in higher educational institutions. Research
studies in this area have been 1imited, for the most part, to attempts to
show that challenge and conflict are necessary parts of the education pro-
cess, to quantitative analyses of various kinds of personal-environmental
data related to attempts to identify the kinds of changes which occur in
college students generally, and to the different factors which contribute
to these changes. The experiential aspects of these changes, however,
have been largely overlooked. Although concern for the difficulties faced
by the religiously fundamentalist student in higher educational institu-
tions has been manifested, there has been little research and investiga-
tion with the religiously fundamentalist student specifically in mind.

There does exist a rather diverse body of literature which con-
tributes positively to a general understanding of religious conflict, and
one study which attempts to relate the variables "religious conflict,
manifest anxiety, and religious orthodoxy."l The great bulk of this in-
formation is not directed toward understanding the difficulties faced by
the religiously fundamentalist student seriously engaged in academic en-

deavors; yet, it supplies insights into the general situation of the college

IRuth Funk, "A Survey of Attitudes Toward Religion and Philoso-
phy," Scales for the Measurement of Attitudes, ed. Marvin E. Shaw and Jack
M. Wright (New York: McGraw-Hill Book Co., 1967), p.345. Hereafter cited
as "Survey."

13
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student and may help explain the specific situation of the religiously
fundamentalist student as well as serve as a starting point for a more
careful and detailed analysis of what appears to be a rather unique cir-
cumstance.

Joseph Havens calls the reader's attention to the massive re-
search that has gone on in higher education over the last fifty years.
There are now two major centers for research--the Center for the Study of
Higher Education at the University of California at Berkley and a simi-
lar institute at the University of Michigan--in addition to a number of
other departments of psychology or sociology engaged in research.2 How-
ever, continues Havens, "implicit or explicit in the experimental design
of nearly all the studies are some educational goals."3 The most common
involve a more adequate understanding of academic achievement or success,
of creativity in individual students, and of the maturing personality.
"What is striking is the relative absence of explicit focus on religious
experience and religious development," asserts Havens.? Havens continues
by saying that some of these studies do provide interesting data on re-
ligion but these data are mostly incidental to the central questions of
the studies. In the literature reviewed there is only an occasional ref-

erence to the religious conflict or crisis which the student experiences

2Joseph Havens, "The Changing Climate of Research on the College
Student and His Religion," Journal for the Scientific Study of Religion,
(Fall, 1963), p. 56. Hereafter cited as "Changing."™

3Havens, "Changing," p. 56.

4Havens, "Changing," p. 56.
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and even then little attempt is made to understand the conflict or crisis
itself,d

Deutsch points to the positive value of conflict:
Conflict is potentié]]y of personal and social value. Conflict
is a pervasive and inevitable aspect of 1ife. Its pervasiveness

suggests that conflict is not necessarily destructive or lacking

in pleasure. Conflict prevents staagnation, it stimulates
interest and curiosity, it is the medium through which problems

can be aired and solutions arrived at; it is the root of per-
sonal and social change. Moreover, conflict is often part of
the process of testing and assessing oneself and, as such, may
be highly enjoyable as one experiences the pleasure of the full
and active use of one's capacities.

Meyer investigated the impact of college environment (defined
as "more general than peer, cultural, or faculty influences") by noting
the "progressive structural cognitive grthh" as set forth in the "intel-
lectual and ethical development scheme of William Perry (1968, 1970)."7
A multiple approach was used, Jne assessment approach being participation
"in a one hour structured interview in which four religious conflicts

were the foci for a series of questions and probes."8 Results of the

SHavens, "Changing," p. 56. For a discussion of the changes
in religious beliefs which are characteristic of the adolescent years
the reader is referred to Elizabeth Hurlock, Adolescent Development, 4th
ed. (New York: McGraw-Hi11 Book Company, 1973), chapter 11 and especial-
1y to the very extensive bibliography (134 listings) on pp. 388-391. A
great deal of research has been done in this area. This line of investi-
gation, while interesting and very informative, does not 1lie within the
purview of the present study.

bMorton Deutsch, "Conflict and Its Resolution," Conflict Res-
olution: Contributions of the Behavioral Sciences, ed. Clagett G. Smith
(Notre Dame: University of Notre Dame Press, 1971), pp. 36-7.

’Pierre Gibbs Meyer, "Intellectual Development of College Stu-
dents as Measured by Analysis of Religious Content,: Dissertation Ab-
stracts International, 37 (1977), 7643-A (University of Minnesota).

BMeyer, p. 7643-A.
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interviews were rated for the Perry Scheme (1968) positions. "The research
appears to support the view that some students do change in measurable

wavs as result of their experiences in college," asserts Meyer.9
Sanford points to the need for the type of education which pre-

cipitates conflict within the individual, which challenges the person to
new adjustment and new thinking: "The type of education needed (for to-
day) is for individual development, which is a program consciously under-
taken to promote an identity based on such qualities as flexibility, cre-
ativity, openness to experience and responsibility,"10 Sanford continues:

There is a course of development for the human personality from

lower to higher levels of development, moving toward complexity

and wholeness. However, personality does not just unfold or ma-

ture according to a plan of nature. Further development will

not occur until stimuli arrive to upset the existing equilibrium

and require fresh adaptation.ll
The freshman, as do all humans, develops when he is confronted with chal-
lenges that require new kinds of adaptive responses and when he is freed
from the necessity of maintaining unconscious defensive devices. '"These
happenings result in the enlargement and further differentiation of the
systems of the personality and set the stage for integration on higher

levels," asserts Sanford.12 "For change to occur," says Sanford,

there must be internal or external stimuli which upset his ex-
isting equilibrium, which causes instability that existing

IMeyer, p. 7643-A.

10Nevitt Sanford, Where Colleges Fail (San Francisco: Jossey-
Bass, 1967), p. 9. Hereafter cited as Colleges.

11sanford, "Developmental, " p. 258.
12Sanford, Colleges, p. 51.
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modes of adaptation do not suffice to correct, and which
thus require the person to make new responses.l13

Liebermann speaks specifically with regard to challenge and
conflict being present in the religious education of children. After
making a case for teaching and approaching children so as to arouse
them critically, Liebermann asks,

Can everybody go this way? . . . the answer must be:
everybody has the right to be shown the way. It is his
choice to pursue it to the end, stop at an intermediate
way station, or not embark on it at all. Our concern

as educators interested in the welfare of children,

which includes their mental and spiritual well-being, is
to provide the tools and point out avenues toward acheiv-
ing this goal.l4

Blos and Erikson point to the positive value of adolescence as
a period of disequilibrium and uncertainty. Blos asserts that

too little attention has been paid to the fact that adolescence,
not only in spite of, but rather because of its emotional tur-
moil, often affords spontaneous recovery from debilitating child-
hood influences, and offers the individual an opportunity to mod-
ify or rectify childhood exigencies which threatened to impede
his progressive development. The regressive processes of ado-
lescence permit the remodeling of defective or incomplete earlier
developments. New identifications and counter-identifications
play an important part in this. The profound upheaval associated
with the emotional reorganization of adolescence thus harbors a
beneficial potential.l5

Erikson suggests that adolescence is viewed not as an affliction, but as a
normative crisis, i.e. a normal phase of increased conflict char-

acterized by a seeming fluctuation in ego strength, and yet also
by a high growth potential . . .; what under prejudiced scrutiny

13sanford, Colleges, p. 51.

14, N. Liebermann, "The Relationship of Religious Observance
to Faith: An Attempt at a Developmental Interpretation,” Religious Edu-
cation, 59 (1964), p. 257.

15peter Blos, On Adolescence (New York: The Free Press of Glen-
coe, 1962), p. 228.
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may appear to be the onset of a neurosis, often is but an aggra-
vated crisis which might prove to be self-liquidating and, in
fact, contributive to the process of identity formation,]é

J. Katz, investigating the 1links between conflict, growth, and
compliance, followed two groups of students from freshmen through the
senior year at the University of California at Berkley and Stanford Uni-
versity. Analysis of student reports yielded the following: students
who report a higher degree of conflict than their peers seem to indicate
that conflict and development go together. Students who report having
experienced a greater degree of conflict than their peers in college also
report themselves more frequently as having engaged in creative activi-
ties, and as having changed more in their personal characteristics, in the
freedom to express their feelings and desires, and in their moral and
political views.17

Bay's statements about the function of beliefs are instructive
in regard to the above:

The beliefs we develop serve functions that are either ego defen-
sive, social or explanatory. . . .And it is not a matter of chance
to what extent an individual acquires beliefs that serve one or
another of these functions. It depends on the nature and strength
of the various anxieties in the individual's 1ife: he is doomed
to have his central beliefs serve ego-defensive functions at the
expense of other functions until the ego anxieties become man-
ageable; at the next step he is doomed to concentrate on social-

ly instrumental beliefs until his social or career anxieties are
at bay; only from then on, or with what mental energies he has to

16Erik Erikson, "The Problem of Ego Identity," Journal of the
American Psychoanalytic Association, 4 (1956), p. 392, quoted in BTos,

Pe. &34 ¢

i7Joseph Katz, "Four Years of Growth, Conflict, and Compliance,"
No Time for Youth: Growth and Compliance in College Students, ed. Joseph
Katz and Associates (San Francisco: Jossey-Bass, Inc., 1968), p. 12.
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spare, can he concentrate on the tasks of making sense of life
and his world and pursue intrinsically rewarding challenges of
the mind at his leisure,18
In 1959 and again in 1962 Havens prepared and administered to
a sample of students at Carleton College (Minnesota) two forms of an "In-
ventory on Religion" in an attempt to discover on the basis of research
on religious conflict, among other things what percentage of students at
Carleton experienced conflict over religious matters.l9 Havens points to
the statement of Webster, Freedman, and Heist that "religious crises, or
disillusionments, with consequent value changes . . . are actually still
fairly common in college students today," but says that this statement is
based on studies of decreasing need for religious faith.20 Twelve percent
of the Carleton student population at any given time were experiencing
serious conflict over religious problems. Sixty-seven percent of the
freshmen in 1959 and 59% in 1962 experienced small or moderate amounts of
religious conflict. Juniors and seniors tend to experience conflict at
deeper levels than do freshmen and sophomores.?21

Richard McCann investigated "the nature and varieties of re-

ligious change" in one hundred persons representing all walks of 1ife.22

18Christian Bay, "A Social Theory of Intellectual Development,"
The American College, ed. Nevitt Sanford (New York: John Wiley and Sons,
Inc., 1962), p. 1002,

190)ames Havens, "A Study of Religious Conflict in College Stu-
dents," The Journal of Social Psychology, 64 (1962), pp. 77-87. Hereafter
cited as "Study."

20Webster, Freedman, Heist, "Personality," p. 826.
21lHavens, "Study," pp. 77, 79, 87.

22R, V, McCann, "The Nature and Varieties of Religious Change,"
Dissertation Harvard University, 1954, Hereafter cited as "Nature."
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Using the interview method McCann investigated these persons in light of
"the 'Able' vs. the 'Good' orientation."23 By "Able" orientation McCann
designates the success-achievement scale of value about which so much has
been said lately. "Good" orientation designates the altruistic, ethical-
ly-sensitive, and benevolent orientation to 1ife. One of McCann's major
findings is the degree of conflict between the "Able" orientation taken
over from the culture as persons grow to maturity, and the religious heri-
tage of the family and the early years, the "Good." The college years are
1ikely to be the time of the most painful encounter between these two
orientations.24

D. Katz and F. H. Allport, in light of investigations done at
Syracuse University, remark that the majority of their findings show that
the effect of college training is "in the direction not of atheism or
agnosticism but of the liberalizing of the older beliefs, rendering them
in the process less crudely anthropomorphic."25 Ausubel comments that
"college attendance effects.re1at1ve1y 1ittle change in religious belief,
but merely accentuates the developmental changes."26 Havens says that

the religious changes in most students '"can be accounted for by a

23R, V., McCann, "Developmental Factors in the Growth of a Ma-
ture Faith," Religious Education 3 (May-June, 1955), pp. 145-155. Hereafter
cited as "Developmental.”™

24McCann, "Developmental," p. 150.

25D, Katz and F. H. Allport, Students' Attitudes (Syracuse:
Craftsman Press, 193]), p. 396.

26David P, Ausubel, Theory and Problems of Adolescent Develop-
ment (New York: Greene and Stratton, 1954), p. 269.
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liberalization of belief rather than be a radical devaluation or
rejection of religious questions."27 In another context Havens states

"Liberalization," "critical-mindedness," "sophistication," "avant-
garde," are among the identifying intellectual characteristics
of American college students and a part of their self-identifica-
tion. To be in step with these social expectations means for
many a moving away from the moralism, the political cautiousness
and religious piety of the mass culture. Seen in this light,
the loss of orthodoxy is better understood as a rejection of the
uncriticized norms of the wider culture and an embracing of those
of the academic elite than as a rejection of significant personal
religion.28
Lehmann speaks of the change as "toward a lessening of stereo-
typic beliefs and prejudices."29 P, E, Jacob feels that "what really hap-
pens is not liberalization but that students are socialized into accepting
a particular viewpoint which happens to be tolerance of diversity."30
D. Katz and F. H. Allport state than when the students at Syra-
cuse University were asked the question, "What effect have the changes in
religious beliefs since entering college had upon your personal philoso-
phy (i.e., has the student been left wholly at sea and in a state of per-
plexity concerning the meaning of life)," 38% of those responding said the

shift in religious views had been accompanied by a fairly satisfactory

27Havens, "Study," p. 87.
28Havens, "Changing," p. 57.

291, J. Lehman, "Changes in Critical Thinking, Attitudes, and
Values from Freshman to Senior Years," Journal of Educational Psychology,
54 (1963), 309; see also I, J. Lehmann, Birenda K. Sinha, Rodney T. Hart-
nett, "Changes in Attitudes and Values Associated with College Attendance,"
Journal of Educational Psychology, 57 (1968), p. 89.

30P. E. Jacob, Changing Values in College (New York: Harper
Bros., 1957) as quoted in Russell Eisenmann, "Values and Attitudes in
Adolescence,” Understanding Adolescence: Current Developments, ed. J. F.
Adams, 2nd ed. (Boston: Allyn and Bacon, 1973), p. 192,
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philosophy of life, 24% felt that the philosophy they had been able to
acquire since changing their religious views had met all their needs, 17%
felt the change had answered only a limited number of questions and had
left them troubled about many important things, while 7% expressed a
feeling approaching complete despair.3l Katz and Allport continue,

Grouping together the last two categories, we find that about one-
fourth of the students responding to the item felt that the prob-
lems of readjustment required by their change of religious beliefs
had been . . . a rather baffling one. . . . On the whole, there-
fore, it cannot be said that changes of religious convictions
during college life, as exemplified at Syracuse University in
1926, have tended to set students at sea or overwhelm them with
anxiety concerning the value and meaning of life. There seems,
instead, to be ground for believing that the progress which the
studggts are making is made in the light of a helpful understand-
ing.

Changing religious ideas are related to personality shifts oc-
curring during the college years. From his study of religious conflict
in college students Havens found that "juniors and seniors tend to experi-
ence conflict at deeper levels (behavioral and self-image level) than do
freshmen and sophomores,"33 Havens says that "there are apparently four
interrelated factors at work here":

the first is that the implications of "the life of the mind," espe-
cially the critical-rationalist attitude, become apparent to the
student only gradually; and even more gradually do serious doubts
about one's core religious beliefs filter down to the deeper lev-
els of the person; . . . usually it is the junior and senior years
that the college norms decisively take over from parental, home-
town, high-school peer-group determinants. The third factor has

to do with the attitudinal change as the end of the college ap-
proaches; seniors become suddenly sober, and seem less playfully
intellectual than before. As the student faces existential choice

31D. Katz and F. H. Allport, p. 315 f.
32D, Katz and F. H. Allport, p. 315.

33Havens, "Study," p. 81.
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and responsibility in vocation and marriage partner he may be-

come less purely speculative in his religious thinking and try

seriously to find some solid standing ground for the 1ife-in-

earnest toward which he moves, . . . A fourth factor, is the

tendency for juniors and seniors to try to tie together, or to

bring into unity, their many faceted lives (again partly a re-

sult of the demand for consistency and rationality in the in-

tellectual enterprises).34

In another place Havens relates the experiencing of religious

problems by college juniors and seniors at deeper levels than the fresh-
men and sophomores, to the more general personality shifts of the adoles-
cent.35 Reference is made to Nevitt Sanford's description of the college
freshman's psychological situation, characterized as it is by a "pattern
in which strong impulses are directly opposed by an alert, rigid, and
punitive conscience," which results in a certain amount of conventionali-
ty, intolerance of ambiguity, and repression of impulses and thoughts
that are not consistent with the individual's existing attitudes. Sanford
continues his description:

The values of the entering freshmen are supported, typically by

his family and home community; he is dependent upon this support,

but, at Teast in the very beginning of the college career, the

support is adequate enough so that the freshman is able to pre-

sent a picture of organization and self-containment.36
Pikunas is in agreement with the aforementioned idea of Havens but goes

further to add that since most young persons are not exposed to any com-

prehensive moral or religious guidance "commensurate with their rising

34Havens, "Study," pp. 84-5.
35Havens, "Changing, p. 61.

36Sanford, "Developmental," p. 256.
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level of feeling and understanding, crises occur and often lead to de-
nial of faith."39
Utilizing three survey instruments de Boer investigated 340

college and seminary students at an evangelical, church-related college
on the topic, "Do values determine certain kinds of behavior and can we
develop certain kinds of values when they are helpful for a particular
kind of performance."40 The data indicate that values do influence kinds
of behavior and that choices do influence values. De Boer says that

The strong emphasis on academic excellance by the college caused

students to slightly prefer Competence Values as they passed

through college. . . . As students become more committed to the

ministry they preferred Social-Moral Values more. But as they

progressed through college, they did not progress in preferring

the Social-Moral Values even in the strongly conservative, evan-

gelical college.dl
A very interesting and provocative statement by de Boer has to do with the
ability of an educational institution to alter the values of a person en-
rolled at that particular institution. Evidence seems to "indicate that
perhaps values are not easily changed by the college unless they fit into
the student's previous value system." Thus it is not that the "college

changes the values-of the student so much as it strengthens values to

which he is already committed."42

39Justin Pikunas, Human Development: An Emergent Science, 3rd
ed. (New York: McGraw-Hi11 Book Company, 1976), p. 273; see also Seth
Arsenian, "Changes in Evaluative Attitudes During Four Years of College,"
Journal of Applied Psychology, 27 (1943), pp. 338-349,

40Lester de Boer, "Socialization of Student Values in a Church-
Related College," Dissertation Abstracts International 36 (1975), p. 1502-
B (Michigan University).

41de Boer, p. 1502-B.
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Havens queries, "When the student experiences religious conflict
what clashes with what within the psyche?"43 The conflict is between

feelings or intuition on the one side, (the roots of which are child-
hood background and Toyalties) and the dictates of reason on the
other side (the demand for logical consistency by college teachers
or argumentative confreres, the social norm of independence of au-
thority, the general mood of skepticism, analysis or "playing it
cool," and the pressures of time and an exhausting round of activi-
ties which Titerally force many students to abandon attempts to
reconcile the past with the present, or to satisfy their religious
need with a fruitful intellectual search). What is clearly evi-
dent is that the college environment by its very proper demands

on students--rationally, independence from authority, refraining
from premature committment--tends to nurture a split between the
student's rootage in the past and that attitudes, values and be-
haviors of the college period.44

The research of McCann and Osgood, et al., may be cited in sup-
port of the aforementioned statement by Havens. McCann, in an 1ﬁvestiga-
tion mentioned earlier in this study, through the use of what he calls the
"Able" vs. "Good" orientation found a high degree of conflict between the
orientation taken over from the culture as persons grow to maturity ("Able")
and the religious heritage of the family and the early years "(Good").45
Osgood, et al., using the Semantic Differential with Stanford students
made similar discoveries to those of McCann: "the remarkable supremacy of
the able orientation and, correlatively, of a denigrating reaction ot tra-

ditional religious ways."46 Havens says of the Osgood, et al., study.

43Havens, "Changing," p. 59.

44Havens, "Changing," p. 59.

45McCann, "Developmental," pp. 154-5.

46¢c, . Osgood, E. E. Ware, C. Morris, "Analysis of the Conno-

tative Meanings of a Variety of Human Values as Expressed by American Col-
Tege Students," Journal of Abnormal and Social Psychology, 62 (1961), p. 60a.
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Although Osgood's instrument is not designed to bring out con-
flicts in values, we can assume that in so far as a student's
early training and experience has led to a lively sense of
transcendent reality or cosmic purpose or to an ethic of benev-
olent self-giving, to this extent is genuine conflict in the
university situation 1ikely to ensue,?/

Earlier in this chapter reference was made to the study con-
ducted by James Havens at Carleton College (Minnesota).48 A further sig-
nificant finding coming out of that study was the identification of four
types of religious conflicts among students: the conflict between rea-
son or logical thought and feelings or intuition, the desire or longing
for a satisfying set of religious beliefs, or for a meaningful faith, the
conflict between the truth one inwardly believes or has thought out for
himself, and his outward behavior, uncomfortableness based mostly on an-
ticipation of difficulties or conflicts which may arise in the future.49

Havens conducted a "longitudinal investigation of the course of
religious conflict through the undergraduate years" with the purpose of
"establishing categories of conflict resolution," as well as showing how
a "clinician may facilitate ‘'creative' or 'self-actualizing' outcomes of
religious conflict."50 Four types of outcome of religious conflict emerged
from his study of thirty-two cases: 1. loss of ultimate concern (defensive

rejection of religious concern and developmental rejection of ultimate con-

cern) in which the student seems to lose interest in religious or personal

47Havens, "Changing," p. 60,
48Havens, "Study," pp. 83-4.
49Havens, "Study," pp. 83-4.

50James Havens, "The Course of College Religious Conflict," Re-
ligious Education, 65 (May-Jdune, 1970), p. 257. Hereafter cited as "Course."
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philosophical questions or their activities, and their place is taken by
more immediate, less ultimate concerns such as academic achievement, per-
sonal relationships, aesthetic or scientific interests, or extra-curricular
activities; 2. "short-circuiting," where the student usually unconsciously,
appropriates religious beliefs or practices in the service of other needs;
religion becomes a vehicle in the handling and perhaps the resolving of
conflict; 3. intellectual resolution--the key to this category is a high
disengagement factor. The student seeks rational answers to questions
which are more theoretical than existential; he seeks and enjoys religious
thought and perhaps activity but it is not crucial to him and seldom af-
fects his 1ife in fundamental ways; 4. broad integrative restructuring--
the distinquishing characteristic of this category is the close relation
of religious thinking and practice to the rest of the personality and be-
havior,51

Pilkington, Poppleton, and Robertshaw investigated changes in
religious attitudes and practices among students in a longitudinal study
involving 106 students at the University of Sheffield, England, and dis-
covered that women university students "moved away from religion more
than the men students."52 Lehmann made a similar discovery. He found
that both males and females became less tradition-value oriented from

their freshman to senior years, less absolute in their moral, religious,

51Havens, "Course," p. 257.

52G, W. Pilkington, P. K. Poppleton, J. Robertshaw, "Changes in
Religious Attitudes and Practices Among Students During University Degree
Courses," British Journal of Educational Psychology, 35 (1965), p. 157.
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and ethical beliefs, had less regard for the "Protestant Ethic of Puritan
morality" but females were more susceptible to change then males.>3

In 1972 Pilkington, Poppleton, Gould, and McCourt replicated
Poppleton and Pilkington's 1961 study of the religious beliefs, practices,
and attitudes of university students.5% Comparison of the 1961 and 1972
findings reveals '"'a massive and statistically significant movement away
from religion on the part of all students."55 The erosion of religious
belief and practice over the eleven years was less serious among devout
students than among those less committed to religion.56 "One of the most
robust empirical generalizations’ to emerge from the study by psychology
of religious behavior is that '"women are more religious than men in all
criteria. This holds for modern university women."57 This same study al-
so revealed that women students during their years at university move
away from religion more than men so that by the third year there are few
significant sex differences: "In the period between 1961 and 1972 it is

the women students who have forsaken religion more than the men,"58

53Lehmann, p. 3113 see also Lehmann, Sinha, Hartnett, p. 93.

54G, W. Pilkington, P. K. Poppleton, J. B. Gould, M. M, McCourt,
"Changes in Religious Beliefs, Practices and Attitudes Among University
Students Over an Eleven-Year Period in Relation to Sex, Denominational
Differences, and Differences Between Faculties and Years of Study," British
Journal of Social and Clinical Psychology, 15 (1) (1976), pp. 1-9.

55Pilkington, Poppleton, Gould, McCourt, p. 1.
56pilkington, Poppleton, Gould, McCourt, p. 4.
57pilkington, Poppleton, Gould, McCourt, p. 6.

58pilkington, Poppleton, Gould, McCourt, p. 6.



29

Beit-Hallahmi administered the Mooney Problem Check List to 583
students at Michigan State University in 1967-68 and found "religious
concerns" of importance to the students, but not of "major importance nor
or marginal importance."29 At least 25% of respondents checked 5 of 17
religious items on the scale and these 5 items dealt with the "belief
crisis students are going through." They reflected confusion over changes
involved in the "loss of faith," The students did not perceive the loss
of faith as related to the breaking away from the family or to the secu-
larizing influence of science, Females expressed greater concern over
the "loss of faith" than males. "This is in accordance with the almost
universal finding of greater religiosity in women," remarked Beit-Hallahmi.60

Several studies have pointed up the crucial role played by the
teacher and teaching in certain courses in the changes that were experi-
enced by the college students. In the study conducted by J. Katz noted
earlier, when the students were asked, "What do you think contributed
most to the changes which you underwent in college?" between 1/4 and 1/5
singled out course work and professors as an important source of change.btl
In the study done by K. Katz at Syracuse University, students who regis-
tered changes in religious convictions were asked the additional question,
"What influence or influences have produced these changes?" By far the
outstanding influence which, in the students' opinion, was accountable

for their change was "teaching in certain courses." Seventy-two percent

59Benjam1n,Beit-Ha]]ahmi,."Se1f-reported Religious Concerns of
University Underclassmen," Adolescence, 35 (Fall, 1974), pp. 333-337.

60Beit-Hallahmi, p. 335.
61y, Katz, p. 13.
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of the students answering the item checked this position. "Personal in-
fluence of professors in courses was checked by 21% of those answering."62

Arsenian, in a "study undertaken . . . to observe in some de-
tail factors related to changes in student attitudes toward religion,"
asked of those participating, "In looking over your total experience for
the past four years what factors in and outside college have influenced
your attitude toward .religion?" Professors and courses ranked in first
position.03

In the Pilkington, Poppleton, and Robertshaw study noted earlier,
the 106 students at University of Sheffield, England, who declined or in-
creased in religious activity, were asked to 1ist the factors that brought
about the change. The effect of subject of study was mentioned by none
of those who had increased their scale scores, whereas it was thought to
be a major influence by over 1/2 of those who had decreased their scale
scores. The subject of study mentioned as exerting the greatest influence
was always related to science.64

Strommen and McCann point to the importance of the relationship
between teacher and student in effecting change in belief. Strommen says
that "it is not technique that counts for effective teaching but the quali-
ties of warmth, empathy, and genuineness. . . . The model of teaching is

one of mutual exchange."65 McCann, discussing the process of rethinking

62p, Katz, pp. 312-3.
63Arsenian, p. 344.
64pilkington, Poppleton, Robertshaw, p. 154 ff.

65y, p, Strommen, "Alienation, Gratification, and Disenchantment,"
Religious Education, 64 (1969), p. 363.
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religious ideas as one gets older, says, "the rigidity, the inelastic and
unyielding nature of such imagery (concrete, pictorial idea of God) is
often due to the nature of the relationships with those who present it or
who represent it--parents, teachers, clergy." McCann continues,

As we realize more and more clearly the importance of the quali-

ties of the relationship in the process of education and sociali-

zation, we may be in a better position, as the individual pushes

on towards maturity and consistency, to help him change the idea

of God without weakening or destroying it, to refashion the con-

tainer without Tosing the contents.66

The investigation and findings of McCann relative to the problems

encountered by religiously fundamentalist persons who find themselves con-
fronted by challenges to growth and change in belief are of such signifi-
cance and importance to the present study as to demand careful and exten-
sive consideration. As mentioned previously, McCann's study is an investi-
gation of the religiousness of the individual using the interview method.
Two hundred persons from all walks of 1ife participated in the interviews.67
Believing that the nature of the relationship between the individual and
the person(s) who present religious ideas to the person is crucial, McCann
examined carefully the history of a sub-group of agnostic subjects who came
from Protestant fundamentalist backgrounds. Ninety percent of them experi-
enced environments or relationships, particularly with parents, which lacked
supportive, integrating values for development, or which were rigid and

absolutist. McCann asserts

We can say that among persons from fundamentalist Protestant back-
grounds, we can observe indications of a direct relationship

66McCann, "Developmental," pp. 154-5.
6/McCann, "Developmental," pp. 154-5,
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between the nature of early family atmosphere and characteristics--
deprived or non-deprived, happy or unhappy, riaid or permissive--
and the direction, amount, and kind of change in theistic belief.
In fundamentalist Protestant homes, if the early environment

is basically unhappy or otherwise traumatic--where there is
deprivation of love, of support; or rigid relationships and hence
rigid transmission of inelastic, externalized values--the seed
for future agnosticism may have been sown. Under such circum-
stances, future religious development may be blocked and the
transmitted values may at some time have to be rejected when

they cannot be transformed and reinterpreted, in order to make
way for consistency.

In a fundamentalist church or community, the content of reli-
gion transmitted from generation to generation consists almost
exclusively of supernatural and creedal concepts. The trans-
mission of religious values through such a closed community may
cause one whole area of transmitted sentiments to be out of syn-
chronization with other sentiments "caught" or transmitted from
the wider community. The individual is caught in the disequili-
brium caused by this cultural lag, and tries to restore balance
and consistency. The very imbalance can in itself be a spiri-
tually dynamic force urging the individual on to formulation,
revision, and sometimes fresh creativity in the closely related
spheres of religious and social values., Often, however, as the
individual works his way out of a position which may be intolera-
ble both logically and psychically, he overcompensates; he passes
beyond the 1ine separating reinterpretation and revision from re-
jection and loss. For some, this is a point of no return. For
others, the result is not so much a loss of faith as a suspension
of faith,68

McCann cites John Weller as example of "one of those who trav-
eled from fundamentalism to a 'suspension of faith'." "After breaking
away from the fundamentalist community, both geographically and psychical-
1y, he [John Weller/ began to gain a new comprehension of what the indi-

vidual can be, what the world is really like," and how the individual most

68McCann, "Developmental," pp. 154-5; see also Hans Toch, James
Clark, R. T. Anderson, James J. Mullin, "'Secularization' in College - An
Exploratory Study," Religious Education, 59 (1963), pp. 493-501; Jacob,
p. 563 L. B. Brown, D. J. Pallant, "Religious Belief and Social Pressure,"
Psychological Reports 10 (1962), pp. 813-4; M, Rokeach, The Open and Closed
Mind, New York Basic Books, 1960, p. 92.
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effectively relates to his world," asserts McCann.69 McCann continues

When man had become, for Weller, an autonomous, unified organism
relating himself consistently with his context, and God had be-
come the "gods" or "respect for the rights of others, trust for
the 1ife that is ours," he had to modify his old conceptions of
the religious community, its God, and its values. Although in-
tellectual emancipation could take place, Weller's emotional
attachment to the church which still insisted on its authority
and on its barriers against the "world," and to the God who
damned or saved arbitrarily, had been too rigid. The absolu-
tist God, the absolutist religious community--and the absolu- -
tist father--could not be spiritualized or reinterpreted in

his thinking. Yet Weiler had to push on towards inner consis-
tency. Since modification of the inconsistent elements, while
necessary and possible intellectually, was impossible emotional-
ly, they had to be swept away to clear the path to that consis-
tency and integration, unity and maturity which are the natural
goals of the developing self./0

Havens set forth the idea that shifts in student religious at-
titude (move toward different, usually more religion, move toward atheism
or agnosticism, move toward a more orthodox faith) can be attributed some-
what to student response to that which the 1ndividua1 finds or fails to
find in the college environment.’1 In support of his position Havens cites
Newcomb's study of changes in political and economic attitudes at Benning-
ton College. Newcomb identified eight groups of students, each being a
particular combination of the following three variables: conservative vs.
liberal socio-economic attitudes; active in community vs. not active or
negativistic; aware of own position relative to community norms vs. una-
ware of own position. In each group student expectations and needs coupled

with what the student found in the environment elicited a particular

69McCann, "Developmental," p. 155.
7OMcCann, “"Developmental," p. 155.

/1Havens, "Changing," pp. 62-3.
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response., For example, group one are students who were essentially negative
toward the community norms of political Tiberalism because they failed to
achieve desired leadership in the student community, and as result they
returned to an acceptance of family or other outside norms. The "same
causal categories can be fruitfully applied to shifts in religious atti-
tudes . . .," asserts Havens. Havens continues,

Let us assume that a student from a theologically conservative

background matriculates at a college with prevailing norms of

religious liberalism. In such an instance, these same factors

of degree of success in leadership, personal anxieties and prob-

lems, closeness of ties to family, status and friendship needs,

and capacity for independent thought will be operative in sha-

ping his religious outlook, On such a campus students described

in the first three groups listed above are less 1likely to move

with the college ethos than are those in the two latter groups.’?

Havens goes further and relates the study done at Bennington
College by Newcomb of expressed attitudinal change, relating these atti-
tudinal changes to both the inital values of students and to the social
and academic values of the college as a community, to the alumnae study
done at Vassar by Brown and Freedman concerning the effects of certain
social variables mediated through the individual student in the form of
role-behavior toward and within the educational institution, upon academic
achievement.,
Differences in findings between the two studies are to be ex-

plained largely by the differences in the college enviornoments. Each

campus has its own atmosphere and this in turn becomes a factor in deter-

mining shifts in religious views,’3

/2Havens, "Changing," p. 63.

/3Havens, "Changing," pp. 63-65,
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Havens cites findings in Hollingshead's Elmtown's Youth (1949),

Murray Ross' Religious Beliefs of Youth (1950, and his own study conducted

at Carleton College (Minnesota) as indicating that college students are
more likely to go through crises of religious doubt than are non-college
students.’4

Funk did a study using two hundred fifty-five Purdue University
students, the majority of whom were sophomores and juniors enrolled in
the School of Science, the major purpose of which was to determine whether
religious conflict and change of religious beliefs during college residence
are correlated with manifest anxiety.’®> Funk found that ”re]igious con-
flict is positively correlated with manifest anxiety (r=.43); anxiety is
unrelated to orthodoxy . . . hostility to religion, or change of religious
attitudes during college residence, religious conflict is negatively cor-
related with orthodoxy (r+.25)."70

Brown found that fundamentalism was positively related to dogma-
tism, authoritarianism, religious institutionalization, and conversion. He
also found no relationship between fundamentalism and questionnaire mea-.

sures of neurosis.’’/

74Havens, "Changing," p. 58.

75Ruth Funk, "A Survey of Religious Attitudes and Manifest Anxie-
ty in a College Population," Dissertation Abstracts International, p. 15
(1955), 2569 (Purdue University). Hereafter cited as "Attitudes."

76Funk, "Attitudes," p. 15.

77Gordon Stanley Brown, "Personality and Attitude Characteristics
of Fundamentalist University Students," Australian Journal of Psychology,
15 (1963), pp. 199-200; see also J. L. Chambers, et. al., "Need Differences
Between Students with and without Religious Affiliation," Journal of
Counseling Psychology, 15 (1968), pp. 208-210.
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Kerr tested 246 Tulane University men students in an effort to
ascertain whether or not "liberalism-conservatism /is/ a single person-
ality continuum." The students were tested for five types of liberalism-
conservatism: political, economic, religious, social, and aesthetic.
Kerr's findings were as follows: "prediction of one type of liberalism
or conservatism from another type is as inefficient as predicting achieve-
ment in a relatively unrelated academic subject." Liberalism-conservatism
was shown to be not a unitary dimension of personality but "a complex
group of relatively independent continuua."78

Putney and Middleton investigated "four potentially independent
dimensions of religious ideology: orthodoxy, the fanaticism which it in-
spires, -its importance to the self conception, and the consciousness of
ambivalence concerning the belief." Other personality characteristics
which might be related to the four dimensions were measured also: autho-
itariansim, status concern, anomia, and conservatism, Social characteris-
tics such as education, sex, region of residence, church affiliation, and
socio-economic status were likewise determined. It was found that the four
dimensions are significantly related to each other, the first three directly
and the fourth inversely. Socio-economic status and anomia are not sig-
nificantly related to any of the dimensions, although there is some ten-
dency for the more anomic to be more fanatic and for those of higher socio-
economic status to be less orthodox. Noting that the relationships be-
tween the dimensions and the aforementioned correlates are relatively Tow,

the authors conclude by saying that clearly religious ideology is neither

78Willard A. Kerr, "Untangling the Liberalism-Conservative Con-
Continuum," The Journal of Social Psychology, 35 (1952), p. 125.
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a major determinant nor a simple resultant of personality characteristics,
such as authoritarianism, conservatism, or anomia, or social factors such
as place of residence, year in college, or even church affiliation.”’9

Putney and Middleton offer the following description of an ortho-
dox person:

The person who is highly orthodox in religious beliefs tends to

be authoritarian, highly concerned about his social status, and
conservative in political questions and economic questions. Such
an individual is more likely than the person low in orthodoxy to
be a Tower classman, to be a female, to have lived in the South,
and to be a Catholic rather than a Protestant. The orthodox may
or may not be anomic, may or may not be middle class, and may come
from either a small or a large metropolitan city.

Dittes made the distinction between the content-free charac-
teristics of belief and the content-based characteristics of belief. The
content-free characteristics refer to the dynamic, psychological variables
that relate primarily to the intensity of belief and the vigor with which
these people defend their beliefs. The content-based characteristics of
religious conservatism denote conservative beliefs that are held primarily
by a religious institution and which are subsequently adopted by a person
who identifies with the institution.81

College freshmen personality inventories and a mail survey were

used by Kahoe to study "correlates of current and retrospective /College

freshmen/ conservatism among one hundred forty-two former students of a

79s. Putney, G. Middleton, "Dimensions and Correlates of Religi-
ous," Social Forces, 39 (1961), pp. 285-290.

80Putney and Middleton, p. 289.

81J. E. Dittes, "Psychology of Religion," The Handbook of Social
Psychology, 2nd ed., ed. G. Lindzey and E. Aronson (Reading, Massachusetts:
Addison-Wesley, 1969), p. 118,
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religiously conservative college."82 The purpose of the study, according
to Kahoe, was to examine both "content-free and content-based aspects of
conservatism /concepts set forth by Dittes837 and religious conservatism
in particular." The hypothesis was that conservatism is determined in
part by personality dynamics and that "because of the institutionalized
nature of religion, religious conservatism is also partly determined by
social, institutional, 'content-based' factors."84 Kahoe summarized his
studies as follows: (1) identified a content-free aspect of conservatism,
reflected by authoritarian and dogmatic traits, but having greater sali-
ence for racial than for religious or legalistic attitudes.. Religious

and Tegalistic attitudes were felt to depend more on content-based aspects
of conservatism--religious institutional influences made salient by an
individual's intrinsic religious orientation; (2) generally the findings
support the concept that defensive personality dynamics play a role in
the development of conservative attitudes; (3) in general both retrospec-
tive and current measures of conservatism were negatively related to edu-
cational level "which reflects a generally accepted fact in the social
sciences"; (4) "the retrospective measure of religious conservatism had

a significant positive relationship with subsequent level of education
attained." The temporal relationship would suggest that religious con-

servatism may "have a causal effect on amount of college and graduate or

82Richard D. Kahoe, "Religious Conservatism in a Quasi-longitu-
dinal Perspective," Journal of Psychology and Theology, 5 (1) (Winter,
1977), pp. 40-47.

83Dittes, p. 118.
84Kahoe, p. 40.
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professional education one from this population achieves." Finally, Kahoe's
investigation showed that "a consequence of more education for the conser-
vative is a shift toward more liberal attitudes, particularly in the re-
ligious realm."85

P. F. Wilson utilized G. W. Allport's religious orientation
scale in an effort to investigate religiosity and anxiety in Christian
men. He found that intrinsically oriented Christians were more religious
and less anxious on trait and existential anxiety measures than extrinsi-
cally oriented Christians.86

Following similar procedures to those of Wilson, Sturgeon and
Hamley investigated 148 students "almost equally represented by sex from
a conservative, Protestant church-related college" and had similar findings
to those of Wilson, only the results were extended to a different religi-
ous group and included female college students.87

The Sturgeon and Hamley findings were:

A t test of the difference between the means for each of the above
self-report measures revealed that the intrinsic group was signif-
jcantly less anxious existentially /[t (38)=3.60, p .005/ had less
trait anxiety /[t (38)=2.412, p <¢..025/, and had greater internal

Tocus of control /[t (38)=3.801, p.<.00%7 than did the Extrinsic
group. The two groups did not differ in state anxiety.

These results indicate a better state of adjustment for the Intrin-
sic believers over the Extrinsic believers and are consistent with

85Kahoe, pp. 40-46.

86P, F. Wilson, "Religious Orientation and Anxiety," Unpublished
Master's Thesis (1976) Middle Tennessee State University, p. 95.

87Robert S. Sturgeon and Roy W. Hamley, "Religiosity and Anxiety,"
The Journal of Social Psychology, 108 (1979), pp. 137-8.
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the notion that the Christian who 1lives his belief should be more
secure, more self-sufficient, and less anxious.88

Smith conducted a systematic inquiry into the "characteristics
of alienation among students in a suburban, rural, 'open-door' community
college" and found alienation "was not related to religious upbringing,

but alienated students manifested less church attendance."89

Summay

This chapter has presented a review of the Titerature related
to the religiously fundamentalist student and the religious conflict and
anxiety which he encounters as he pursues his academic endeavors. If any
single conclusion may be drawn from this vast aggregate of data, it is the
positive vlaue of challenge and conflict. There seems to be general agree-
ment that challenge and conflict are inherent parts of the education pro-
cess. Students grow and develop through conflict and resolution of con-
flict. College is a time of change. This change may be viewed as a "less-
ening of stereotypes". The college enviornment, sex differences, teachers,
and courses are all factors which determine if changes in thought and out-

look occur in the student and the type of changes which will occur,

88Sturgeon and Hamley, p. 138.

89 ouis John Smith, "Characteristics of Alienation in a Community
College," Dissertation Abstracts International, 35 (1975), p. 4154-B (Uni-
versity of Pennsylvania).




CHAPTER III

METHODOLOGY AND DESIGN

Questions

The questions upon which the study is based are as follows:

1. Do religiously fundamentalist students experience religious
conflict when enrolled in those colleges and universities which are pri-
vate or denominationally owned as well as in those institutions which are
publicly owned?

2. Are the variables religious fundamenta]ism, religious con-
flict, and anxiety significantly related to each other?

3. If the answer to question two is yes, what is the pattern
of interrelationship?

4, Do students other than those categorized as religiously funda-
mentalist experience religious conflict and anxiety?

5. Are there significant differences between UTK, Hiwassee Col-
lege, and Johnson Bible College, as regards religious fundamentalism, re-
ligious Conf]ict and anxiety?

6. Are the religious conflict and anxiety as well as the adap-
tation response which the student makes to these experiences, unique to to
the individual or are they much the same for all persons who are thus dis-

posed?

Research Hypotheses

The following research hypotheses have been established:
1. There will be no significant differences among the religious

41
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fundamentalism scores and religious conflict scores for the subjects
from Hiwassee College, Johnson Bible College, and UTK, at 0.05;

2. There will be no significant differences among the religi-
ous fundamentalism scores and anxiety scores for the subjects from Hiwas-
see College, Johnson Bible College, and UTK, at 0.05;

3. There will be no significant differences among the religi-
ous conflict scores and anxiety scores for the subjects from Hiwassee
College, Johnson Bible College, and UTK, at 0.05;

4, There will be no significant differences among the religi-
ous fundamentalism scores, religious conflict scores, and anxiety scores
for the total sample, at 0.05:

5. There will be no significant differences between Hiwassee
College, Johnson Bible College, and UTK with respect to either religious
fundamentalism, religious conflict or anxiety, at 0.05;

The secondary hypotheses are as follows:

1. There will be no significant relationship between the re-
ligious fundamentalism scores, religious conflict scores, anxiety scores
and any of the following variables either at Hiwassee College, Johnson
Bible College, UTK, or for the total sample, at 0.05;

1. Consent to be interviewed.

2. Religious preference.

3. Protestant denomination preference.

4, Age.

5. State of residence.

6. Size of community of residence.

7. Socio-economic status.
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Sex.

Attendance at Church and Sunday School.
Approximate size of Church.

Grade point average (at Hiwassee College only).

The following show no significant difference in the hypothe-

sized relationships among religious fundamentalism and religious conflict

scores, religious conflict and anxiety scores, and religious fundamenta-

lism and anxiety scores, either at Hiwassee College, UTK, Johnson Bible

College, or for the entire sample, at 0.05;

9.
10.
i,

Consent to be interviewed.

Religious preference.

Protestant denomination preference.
Age.

State of residence.

Size of community of residence.
Socio-economic status.

Sex.

Attendance at Church and Sunday School.
Approximate size of Church,

Grade point average (at Hiwassee College only).

In this study the null hypotheses have been set up with the ex-

press purpose of being rejected. The null hypotheses will be tested by com-

paring the responses to the items used to measure the variables in question.

If the number of responses in the various categories of response indicate

statistically significant differences, the null hypotheses will be rejected.
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Statistical Procedures

The statistical procedures used were coefficient of correlation

and analysis of variance.

Type of Research

The research design is ex post facto, i.e., the variables

have already occurred and no manipulation of the variables is done by

the researcher.

Measurement of Variables

Those persons who accept the religious fundamentalist viewpoint
subscribe to a set of beliefs which, for the most part, are derived from a
literal interpretation of the Bible. Fundamentalists have strongly re-
sisted new approaches to the interpretation and understanding of the Bi-
ble. Other scholarly advances whose application would threaten the funda-
mentalist position have likewise been resisted. New ideas and approaches
in the fields of science, sociology, and psychology have been noted by
fundamentalists but with a jaundiced eye and oftimes only in order to dis-
pute them and their 1mp11cat10ns for the fundamentalist viewpoint,

If a person with such an outlook enrolls in a college or univer-
sity where there is a free exchange of ideas, where students are encouraged
to explore, to consider alternate points of view, to loose their minds, to
i questioﬁ, to analyze, to criticize, where every effort is made to stimulate
wide-ranging thought, there is a strong likelihood he will feel his funda-
mentalist position challenged. Unless that person blocks out all new

thoughts and ideas completely he will experience religious conflict and

possibly anxiety.
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It is anticipated that not all fundamentalist students will

experience religious conflict, Some may be so rigid in their outlook as
to brush aside all other ways of viewing things. If that be the case
then the conflict will be avoided. Students experiencing conflict and
concomitant anxiety will not Tong endure those conditions which are re-
sponsible for the trouble and unpleasantness. Some kind of resolution
will be forthcoming. These solutions to conflict will in some respects
be individual in character but in the main they will probably fall into
a few broad categories. The anxiety accompanying the religious conflict
will vary with the person and the situation but, as in the case of the
religious conflict, these varying situations will 1likely have some com-

monalities.

Measurement of reliqious fundamentalism. The administration of

the Religious Fundamentalism Scale will enable the investigator to measure

religious fundamentalism among the student sample.l The higher the score
the higher the degree of fundamentalism and, by the same token, the Tower

the score the lower the degree of fundamentalism,

Measurement of religious conflict. Those students with a strong

fundamentalist orientation will experience a religious conflict of measure-
able proportions as they encounter points of view and approaches to prob-

lem-solving which clearly challenge the ones which they presently follow.

ljames G. Martin and F. R. Westie, "Religious Fundamentalism
Scale," Measures of Social Psychological Attitudes, ed. John P. Robinson
and Philip R. Shafer (Ann Arbor, Michigan: The University of Michigan,
1969), pp. 593-595. Hereafter cited as "Religious".
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The solution to the difficulty for some of these students will be to dis-
miss as of no consequence any opinion, viewpoint, approach, or idea that

is not in keeping with the person's established outlook, in which case
conflict will never surface as such. Others of the students will look at
the other approach or different idea, be intrigued by it, examine it, see
the logic or validity of such, but at the same time recognize the challenge
it presents to their present position. A conflict and an internal debate

of sorts ensues. Use of the Religious Conflict Scale will enable the re-

searcher to identify those persons in the student sample who are experi-

encing religious conflict.?2

Measurement of anxiety. Anxiety is conceived to be an upsetting
or disturbing condition in the individual's 1ife whose potential effects
are many and far-reaching. The anxiety is a derivative of the ambivalent
religious feelings of the individual concerned. Anxiety will be measured

by the IPAT Self-Analysis form.S

Munn says that "a disturbing form of conflict . . . is that in
which the individual has both positive and negative attitudes toward the
same person (or thing). This kind of mental conflict . . . is often ac-

companied by great mental stress."4

2Funk, "Survey," p. 345.

3R, B. Cattell, The IPAT Anxiety Scale Questionnaire, (Champaign,
I[11inois: The Institute for Personality and Ability Testing), 1963.

4Norman L. Munn, Psychology: The Fundamentals of Human Adjust-
ment, 5th ed. (Boston: Houghton Mifflin Co., 1966), p. 277.
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The interview will be utilized to confirm the findings of the
abovementioned measuring instruments and investigate in depth each vari-

able, particularly the conflict and anxiety.

Measurement of other characteristics. The following data were

elicited by direct question: consent to be interviewed, age, sex, religi-
ous preference, denominational preference, size of community of residence,
state of residence, size of home church, attendance at Church and Sunday
School. Grade point average of students at Hiwassee College were obtained
from the college with the student's consent, Socio-economic status was

estimated by A Scale for Assessing Socio-Economic Status in Survey Research.®

Operationally then, religious fundamentalism in this research is

expressed in terms of the scores on the Religious Fundamentalism Scale.

Religious conflict is defined in terms of the scores on the Religious Con-

flict Scale of the Survey of Attitudes Toward Religion and Philosophy of

Life Scale, and supplemented by information obtained by the interviews.

Anxiety is discussed in terms of the data derived from the IPAT Self-Anal-

ysis Scale and the interview. Socio-economic status is defined in terms

of scores on Vaughan's A Scale for Assessing Socio-Economic Status in Sur-

vey Research,

Methods of Gathering Data

Religious Fundamentalism Scale. The measurement of fundamenta-

lism as defined earlier in this study can be done by using the Religious

SCharles L. Vaughan, "A Scale for Assessing Socio-Economic Status
in Survey Research," Public Opinion Quarterly, 22 (Spring, 1958), p. 20.
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Fundamentalism Scale developed by Martin and llestie.® "This scale mea-
sures religious fundamentalism among Christians," says Robinson and
Shafer, "and it seems to be a good short measure. . . ." This scale,
which Westie and Martin say "stresses dogmatism and supernatura]ism,”8
is composed of nine items, five of which are "'positive' for scoring
purposes.”9 Middleton suggests than when measuring an attitude such as
religious fundamentalism "it would be better to have a test where about
half the questions were to be scored in reverse."10 Each of the items
is "scored along a five-point agree-disagree continuum of the Likert sort.
Scoring (is) accomplished by simply summing item scores across the nine
items."11

Reliability. The author does not report any estimate of re-
liability.

Validity. Scores on the fundamentalism measure differentiated
significantly (p <.005) between the tolerant and prejudiced re-
spondants. Moreover, fundamentalism correlated .56 with intoler-
ance of ambiguity, and .41 with nationalism (all significant at
the .05 level) among the tolerant respondants.l2

6Martin and Westie, pp. 593-595.

7John P. Robinson and Philip R. Shafer, eds. Measures of Psy-
chological Attitudes (Ann Arbor, Michigan: The University of Michigan,
1969), p. 680.

8James G. Martin and Frank R. Westie, "The Tolerant Personali-
ty," American Sociological Review, 24 (1959), p. 524. Hereafter cited as
"Tolerant."

9Martin and Westie, "Religious," p. 594.

10statement by Russell Middleton, University of Wisconsin, in a
telephone conversation with the writer on August 17, 1979.

11Martin and Westie, "Religious," p. 595.

12Martin and VWestie, "religious," p. 679.
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This scale, which requires about six minutes to complete, will
enable the investigator to place persons in the sample along a continuum
of scores ranging from plus 18 to minus 18. In a telephone conversation
dated September 24, 1980, Frank R. Westie, one of the designers of the
scale, stated that no scale values had been established for the test. In
the case of variables that have a continuous range, such as fundamentalism

and religious conflict, normally one does not establish scale values.

IPAT Anxiety Scale Questionnaire, Level of anxiety can be

measured with the IPAT Anxiety Scale Questionnaire developed by Raymond B.

Cattell and I, H. Scheier. The instrument is a forty item "rapidly sten-
cil-scored, objective, self-administrable questionnaire for the assessment
of general free anxiety level as distinct from general neurosis or psycho-
sis."13 Cohen says that it is effective with functionally literate adoles-
cents and adults both for mass screening and individual clinical use.l4

The test and its interpretation rest on very sound research and theoretical
background. Cohen refers to it as "a mature fruit of a third of a century
of both methodologically and clinically sophisticated large scale factor-
analytic research."15 So far as systematic research background is concerned
"no competing test can compete in this crucial regard." The test is an

outgrowth of a series of "14 replicated researches with the Tonger IPAT 16

13Jacob Cohen, "The IPAT Anxiety Scale Questionnaire,"
Seventh Mehtal Measurements Yearbook, ed. Oscar Kristen Buros, (Highland
Park, Mew Jersey: Gryphon Press, 1972), p. 255.

14Cohen, p. 255.
15Cohen, p. 255.
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PF test."16 Six scores are yielded by the test: self-sentiment develop-
ment, ego strength, protension of paranoid trend, guilt proneness, ergic
tension, total anxiety. The test requires about 10 minutes to complete.

Reliability. Reliability coefficients for the total anxiety
score, depending on type and the nature of the group, range from
.80 to .93, an adequate level for most purposes. The same can-
not be said for the homogeneity reliabilities of the five compo-
nent scores (based on 4-12 items), which range from .26 to .60.
No reliabilities are given in the manual for combinations of
overt and covert anxiety scores, but a reference (7) give .24
for the reliability of their difference.l7

Validity. Evidence for the tests's validity is varied and im-
pressive. It rests first on the foundation or replicated factor-
analytic researches involving not only questionnaire items but
objective test and physiological measures, which established and
cross-matched the anxiety factor. From these, "construct" validi-
ty coefficients in the range .85 to .90 are claimed. These are
multiple correlation functions of factor loadings and are there-
fore probably somewhat overstated. Nevertheless, they are high
enough. As for external validity, many lines of evidence con-
verge: (a) Correlation with a relatively unreliable psychiatric
concensus is .30 to .40 (.60 to .70 when the criterion is atten-
uation-corrected). (b) the mean of 174 anxiety neurotics dif-
fers sharply from the population average (by 1.3 standard devi-
ations), which expressed as a point-biserial r, yields .65 (re-
viewer's computation, assuming equal numbers of anxiety neu-
rotics and general population adults are being discriminated so
as to give a maximum correlation). (c) the means of 23 groups
of clinical interest order them in a clinically compelling way.
(d) Other data (on occupations, nations, volunteers for experi-
ment, drug effects, etc.) presented or preferred to further en-
rich th? background for interpretation and thereby enhance va-
lidity.18

The Religious Conflict Scale. Determination of persons

experiencing religious conflict can be made by using the Religious Conflict

16Cohen, p. 255,
17Cohen, p. 256
18Cohen, p. 256.
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Scale, a subscale of A Survey of Attitudes Toward Religion and Philosophy

of Life Scale developed by Ruth Funk.19 The Religious Conflict

Scale is a twenty-two item scale designed to measure "simultaneous ten-
dencies to react in opposing and incompatible ways to the same religious
attitude object."20 The items of the scale were chosen on the basis of
their ability to discriminate high and low scorers. A person scoring 16-
22 on the scale would be considered ambivalent in his religious feelings.
A score of 0-7 indicates little or no conflict while a score of 8-15 indi-
cates a moderate to high level of conflict involving religious matters.

Reliability. Based on a sample of thirty-one persons and a three-

week test interval Funk (private communication, 1958) reported the

following test-retest reliability estimates for these scales: the

Religious Conflict Scale..72 (rank order R) and .84 (product mo-

ment r) . . .21

Validity. The author (Funk, undated mimeograph) reported a highly

significant positive correlation between scores on the Taylor Man-

ifest Anxiety Scale and the Religious Conflict Scale, giving it a

degree of construct validity. The scale seems to have fair con-

tent vah'dity.22

Use of this scale will enable the investigator to identify which

of the persons in the sample are experiencing religious conflict. Informa-

tion coming from the Religious Fundamentalism Scale and the Religious Con-

flict Scale will help to determine if the religious conflict is due to

fundamentalism or to something else.

19Funk, "Survey," p. 346,

20Ruth Funk, "Experimental Scales Used in a Study of Religious
Attitudes as Related to Manifest Anxiety," Psychological Newsletter, 9
(1958), p. 240. Hereafter cited as "Experimental.”

21lFunk, "Survey," p. 326.
22R, V. McCann, "Developmental," p. 147.
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The interview. The interview as a research technique in study-

ing religious conflict was suggested by Joseph Havens and R. V., McCann.
McCann conducted a three-year investigation of the "religion of the in-
dividual” in the hope that "such a study . . . might contribute something
to our understanding of the contemporary religious situation, as well as
making a contribution to social science."23 The study received financial
assistance from the Carnegie Corporation of New York. The method of in-
vestigation used in the study was the interview. McCann says of this
choice of methods:

After a pilot study had been made with fifty research subjects and
after noting the considerable shortcomings of the most frequently
used methods in empirical religious research._._tests, scales, and
questionnaires—-an interview-guide was constructed, to serve as
framework for a series of intensive interviews on a person-to-per-
son basis.24

In the course of his investigations, McCann interviewed two hundred per-
sons "for from six to twelve hours each - some of the interview series
running over twenty hours per person."22 McCann speaks further of the
interview method in this type of research:

Our subjects . . . talked freely, fully, intimately. This may be
due not merely to the advantages of the interview over the written
questionnaire or biography, but to the circumstances under which
the interview series are held--in comfort and informality, and
with genuine interest, appreciation, and receptivity expressed by
the interviewer. The interview series is much more than a means
to collect information; it becomes an important interpersonal re-
lationship. Many people do not really know what they think about
these topics and would no doubt be unable to give more than a per-
functory answer in a brief interview. Not only are they assisted
and encouraged by guided discussions, but over the period of days

23R, V. McCann, "Developmental,” p. 147.
24McCann, "Developmental," p. 147.

25McCann, "Developmental," p. 148.
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and sometimes weeks of the interview series they have a chance to

reflect at leisure upon the total area of personal values, of ba-

sic beliefs and sentiments.26
Havens has made extensive use of the interview in his studies of religious
conflict among college students. In a study conducted at the University
of Massachusetts, Havens says he utilized data drawn from "clinical ma-
terial, including some tape-recorded sessions, papers written for college
courses, and open-ended interviews dealing explicitly with religious ques-
tions."2/ Havens remarks that today's students are giving a "wide variety

of individualized solutions to the religious problem," and there is a great
need for "more and deeper understanding of these 'solutions.'"28 Studies
so far available have utilized the interview in an attempt to get the "in-
side view" of the college student but have only suggested the nature of the
solutions., The interview method can be put to greater use in understanding

these "solutions" if these subjective data are "supplementary to the more

objective test and observational information."29

26McCann, p. 148. See also Nevitt, Sanford, "Research and Policy
in Higher Education," The American College, ed. Nevitt Sanford (New York:
John Wiley and Sons, Inc., 1962), pp. 1020-1, where he notes that a social
scientist may "take one or the other of two main courses. He may conduct
his work in such a way as to affect his subjects minimally, as in a lab-
oratory experiment or in a survey of opinions. The other course for
the investigator is to assume that change will occur and that the observer
is an agent of change. This requires that he make sure that the change is
valuable or at least not harmful and that he himself is treated as a vari-
able in the experimental design. It is this latter course that seems
most appropriate and promising for the kinds of educational research that
have been said to be most needed.”

27Havens, "Course," p. 257,
28Havens, "Course," p. 67.

29Havens, "Course," p, 67.
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It is increasingly evident that phenomenological data can be dis-
torted in their reporting, in their reception by the investigator,
and in their interpretation. Such data will be least distorted by
~an investigator who is able to "feel into" the frame of reference
of the subject, i.e. someone who has in his own experience come
close to the kind of inner events being reported. Clark Moustakas,
in his recent book On Loneliness discusses this point, and effec-
tively demonstrates it in his treatment of the loneliness experi-
ence. He begins by perceptively describing an event in his own
life which temporarily set apart from all who might have shared
his suffering. It yet remains for a psychologist of religion to
proceed with equal sensitivity to delineate the problem of re-
1igious doubt and conflict. Even one case study, carefully re-
ported and empathetically shared by the scientists, could deepen
the rather broad picture (of religious confh’ct).36

Havens suggests the following procedure for obtaining an adequate picture
of the student mind.

The least distorted picture of college students' religion will be
obtained if the question is approached from several viewpoints.
Research such as the Vassar study can provide an invaluable back-
ground picture of the general intellectual and emotional develop-
ment of the college student, and of the complex interaction of his
personality, his intimate peer groups, and the wider college com-
munity. Surveys and extended interviews focused on moral and re-
ligious searchings . . . can lead us more directly into "the stu-
dent mind." Phenomenological study of a few cases in depth and
longitudinally is the third necessary ingredient of an adequate
picture. When these are combined we are least likely to distort
the picture to fit any preconceptions or proselytizing aims (overt
or covert).3l

The interview schedule is a compromise between a structured and
unstructured technique. A direct approach was taken in the interview and
both "closed" and '"open" questions were utilized. While aware of the dan-
gers associated with the use of open-ended questions--they require cons-

siderable interview time, analysis is difficult--some carefully chosen

30Havens, "Course," p. 67.

31Havens, "Course," p. 68.
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and worded open-ended questions were used because conditions required "prob-
ing of attitude and reaction formations and ascertaining information that
is locked in a . . . personality structure,"32 The respondent was free
to develop his responses to all questions, both closed and open, &as he
saw fit.

An interview span of forty-five minutes, as suggested by Miller,
was established, though at no time was a session halted if the respondent
maintained interest.33

Realizing the great value of probing in a study of this nature
while at the same time aware of the danger of producing bias with one's
questions, the interviewer made a strong effort to follow closely the
technique called "controlled non-directive probing" developed by Kahn and
Cannel1.3%4 Using this technique the interviewer accepts responsibility
for being sure that the interview includes the topics necessary to his
content objectives and attempts to limit the extraneous topics into which
the interview may ramble, but beyond this does Tittle to direct the in-
terview. The respondent is encouraged to respond freely in the atmosphere

of acceptance and permissiveness provided by the interviewer.35

32pelbert Miller, Handbook of Research Design and Social Measure-
ment (New York: David McKay Co., Inc., 1964), p. 287. Miller observes that
there are problems associated with the use of open-ended questions. In gen-
eral the rule is: present closed rather than open-ended questions. "If
you must employ open-ended questions, choose a few with care and with the
precise aims of the study in mind. . .. Open-ended questions are appropriate
and powerful under conditions that require probing of attitude and reaction
formations ,"

33Miller, p. 287.

34Robert Kahn and Charles F. Cannell, The Dynamics of Interview-
ing (New York: John Wiley and Sons, Inc., 1965), b, 208 ff.




56

General Information Data Sheet. This is a series of questions

developed by the investigator to provide additional information about the
participants in the study, Some of the questions were suggested by re-
search related to the question under study and noted earlier in the re-
view of literature section. Other questions eliciting other data were
formulated because it was felt that the data were pertinent to the exer-

cise. A copy of the General Information Data Sheet is found in Appendix

B.

A Scale for Assessing Socio-Economic Status in Survey Research.

Rather than have each individual give his socio-economic status, in which
case persons have a tendency to view themselves as being "middle-class,"

Charles L. Vaughan's A Scale for Assessing Socio-Economic Status in Sur-

vey Research was used. It is a five question test with separate parts to

three of the five questions and requires from two to three minutes to

complete. Vaughan says that "the initial stimulus for the development of
the scale was the need for a device that would provide reliable and valid
socio-economic groupings of people interviewed on the street in small pi-
lot research studies."36 The scale was originally designed for assessing

the socio-economic status of homes in urban territory and rural villages

35Kahn and Cannell state that they are greatly indebted to Carl
R. Rogers for the concept of "controlled non-directive probing." Kahn
and Cannell, p. 208 f,

36bVaughan, p. 20.
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in the United States., Data obtained subsequent to the construction of the
scale indicate that it is also useful with farm homes.37

The scale was chosen because it requires only a small amount of
time to administer, requires relatively few instructions, requires just a
small block of space on the questionnaire, in its original use children
could report the pertinent facts, and because it differentiates between
homes near the middle of the distribution of socio-economic status as well
as between the very high and very low groups. Vaughan says that

the fact that the scale distinguishes twelve-points along a contin-
uum makes it possible to study and highlight certain relationships
not clearly visible with a four-point scale ("A," "B," "C," "D"). .
« » Use of all twelve points on the scale . . . makes it relative-
ly simple to derive mathematical expressions of various relation-
ships--such as those between television set ownership, incidence

of Negroes, use of certain brands of products, knowledge about var-
ious companies, etc. and socio-economic level.

Reliability and validity. Validity of the scale is to some ex-
tent assured by the manner in which it was constructed. However,
a cross-validational study resulted in a Pearsonian correlation
coefficient of .61 between interviewer ratings of socio-economic
status and total scaled scores.
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Certain relationships between scaled scores and other variables al-
so indicate a high degree of reliability and validity of the scale.
For example, studies indicate that the following variables are
closely related in the expected direction to scaled scores: median
family income, when geographic division is held constant; percen-
tage of Negro homes. In fact, the curves depicting the relation-
ships are exceptionally smooth for social data.38

e © e © o e o o o e o e © e o o o o o o o o O o o L] e o e o o L] L] L]

37vaughan, p. 31,
38Vaughan, p. 31.
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Aside from questions in the product field, answers to questions
in the social and political areas also show the expected rela-
tionships to scaled scores, in particular, the percentage of

persons who answer "don't know" to questions in these areas.39

Procedures--0Overview

This study consists of two separate though closely related pha-
ses: A survey phase and an interview phase. In the survey phase 301 sec-
ond and third quarter students registered at 3 institutions filled out a
test booklet which involved 2 kinds of activity: (1) the answers on 4 tests
designed to measure religious fundamentalism, religious conflict, anxiety,
and socio-economic status, and (2) answering other questions which would
yield additional data, biographical and otherwise. In the interview phase
30 persons, 10 from each institution, who made certain combinations of
scores on the tests were asked to participate in a review and confirmation
of test scores and in-depth discussion of the possible meaning of such

scores,

Procedures--Survey Phase

Sample, 'In the extensive phase the sample consisted of a total
of 301 students, 99 of whom attended UTK, 100 of whom attended Hiwassee
College, and 102 of whom attended Johnson Bible College., These students
were persons enrolled in English 102 A, B, E, H, J, X, N, taught by Pro-
fessors Lowry, Dail, Luther and Stiles, at Hiwassee College; Sociology 1510
taught by R. G. Perrin and Ms. Cathy Ritter, and Sociology 1520 taught by

Jim Lynxwiler at UTK; English 102 A, B, C, D, E, at Johnson Bible College

3%aughan, p. 31,
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taught by Professors Beam and Wheeler, No attempt was made to randomize
the sample because total populations are being used. English is a re-
quired course at Hiwassee College if the student desires to graduate from
the institution with any type of degree or certificate so a broad spectrum
of students enroll in these classes. Sociology 1510, 20 at UTK are basic
courses for anyone choosing a major in Sociology and also may be taken to
meet basic curricular requirements in the College of Liberal Arts, In
this instance also a broad spectrum of students sign for these classes.
English is required in all the curricula at Johnson Bible College, there-
fore a broad spectrum of students sign for these classes. The entire
sample at the three institutions were second and third quarter freshmen.

A total of 101 persons at Hiwassee, 102 at Johnson Bible College, and 128
at UTK for a total of 331; completed the survey. Removal of non-freshmen
and non-Christian persons resulted in the above listed figures at the three
institutions. The sample was weighted in favor of freshmen for the follow-
ing reasons which are interrelated: the freshmen year is the latter end of
the adolescent period, a period which Erikson and Allport, among others,
have referred to as one of difficulty, one during which identity is a ma-
jor issue and religion is a "crisis" area; the freshmen year is theorized
to be the time when adjustment to the new and different college environ-

ment is the most difficult.

Method of action. In the extensive phase of the study students

in the above mentioned classes were administered Martin and Westie's Re-

ligious Fundamentalism Scale, Funk's Religious Conflict Scale, a subscale

of A Survey of Attitudes Toward Religion and Philosophy of Life, Raymond
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Cattell's IPAT Self-Analysis Formula, Vaughan's A Scale for Assessing So-

cio-Economic - Status, and the General Information Data Sheet, with the in-

tent being, first, to obtain religious fundamentalism, religious conflict,
and anxiety scores; second, to determine the socio-economic status of the
student and collect certain biographical information; and, third, to col-
lect data on social characteristics. Cross-referencing of the findings on

the Religious Fundamentalism Scale, the Religious Conflict Scale and IPAT

Self-Analysis Formula enabled the investigator to establish categories

of high and low scores involving each of the three major variables funda-
mentalism, religious conflict, and anxiety. These categories were estab-
lished for the most part to assist in selecting persons for the intensive
phase (interview phase) of the study. Persons were to be chosen from the
categories of high fundamentalism score, high religious conflict score and
high anxiety scores; high fundamentalism score, Tow conflict score and Tow
anxiety score; low fundamentalism socre, lTow conflict score, and low anxi-
ety score.

A survey booklet consisting of the above mentioned tests and a
cover letter was compiled and administered during a regular classroom pe--
riod in the Winter Quarter, 1980, at each of the three institutions. The
entire survey required approximately 35 minutes to complete,

The procedure was as follows: A brief explanation of the sur-
vey was made to each group after which the booklets were distributed and
students marked their answers. Following the test opportunity was given
for questions and discussion of the test. Ms., Ritter in Sociology 1510
at UTK made this a complete learning experience for the class, utilizing

the time following the survey as well as this investigator to discuss the
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theory and method of attitude surveys. The investigator experienced con-
siderable difficulty in gaining access to students at UTK for purposes of
the survey., The assistance of Dr.'s Donald Ploch and Thomas C. Hood and
the Department of Sociology at UTK is gratefully acknowledged in this re-
gard. In each class surveyed the request was made that the tests be ad-
ministered in the first part of the period rather than the last part and
that the regular classroom teacher be present and give a brief introduc-
tion of the proceedings., It was felt that this would help create an at-
mosphere in which the students would consider seriously the testing pro-
cess. A copy of the test booklet is included in Appendix B along with the

cover letter.

Procedures--Interview Phase

The intensive phase of the study consists of a series of thirty
interviews designed to: 1. vreview and confirm the findings of the survey
phase of the study, and 2. supply additional and in depth information about
the religious conflict and concomitant anxiety, particularly regarding the
precipitating factor(s) in the conflict, manner of conflict resolution, as
well as a description of the anxiety in terms of its overall effects on in-
dividual behavior. These findings are presented by broad categories of re-
sponse with an attempt to generalize concerning the data in each category.
The interview phése is vital to the study and more than just a check on
data in each category, An important aspect of the whole research project
is to secure information about individual reaétion to religious conflict

and the concomitant anxiety.
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Sample. In the interview phase a total sample of 30 students

was selected and interviewed: 10 at UTK, 10 at Hiwassee College and 10 at
Johnson Bible College. A strong attempt was made to secure interviewees
in each of the following categories though the investigator was not suc-
cessful in every instance: persons with high fundamentalism scores, re-
ligious conflict scores, and anxiety scores; persons with high fundamen-
talism scores but low religious conflict scores and anxiety scores; persons
with lTow fundamentalism scores and high religious conflict scores and anx-
iety scores; and persons with Tow scores in each of the categories, funda-

mentalism, religious conflict, and anxiety.

Method of action. Interviews were conducted in the office of

Clarence McCall, Jr., Barker Learning Center, Hiwassee College, in Room
204, Clayton Educational Building and the office of Dr. Karl Jost, at UTK,
and the office of Dr. Stanley McDaniel, Administration Building, Johnson
Bible College. There was monetary inducement for participation in the in-
terview at Johnson Bible College and UTK but none at Hiwassee College. The
interviewees were electronically recorded. A1l students were asked to give
their names and addresses on the survey forms as well as to check a space
indicating willingness to participate in the interview phase. Selection

of interviewees was from among those who indicated a willingness to partici-
pate. No attempt was made to contact any others. The investigator was
interested in the tone of voice, facial expression, and general reaction of
the student to the questions asked as well as the answers formulated to

the questions. Following each interview session the interviewer recorded

his reactions concerning the session and these reactions were incorporated
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into the evaluation and write-up. Students at UTK were contacted by tele-
phone while those at Johnson Bible College and Hiwassee College were con-
tacted by mail. Prior to the interviews themselves the participants were
told in general terms of the proposed format of the interview, topics to
be discussed, and asked again as to their willingness to participate as
well as perﬁission to allow their statements to be recorded and incorpora-
ted into the study.

Each interview began with a brief reference to the information
on the data sheet then moved to a validation of the scores on the various
tests included in the survey. This latter procedure involved reading aloud
some of the questions and answers on each test which was usually sufficient
stimuli to get the student to discuss the subjects of religious viewpoint,
religious conflict, and anxiety. In a few instances, however, this was not
sufficient to stimulate conversation, in which case the interviewer resorted
to a prepared 1ist of questions and asked the person to formulate answers
to each one. These questions are found in Appendix A.

A1l interviews were conducted by the author. In the summer of
1979 a pilot study was done involving a freshman female student at Hiwas-
see College utilizing the survey and interview methods and most of the
same instruments later used in the actual study. (See Appendix C.) Fol-
lowing careful review of the write-up and tape of the session the supervi-
sing doctoral committee deemed the writer's skills as an interviewer ade-
quate for the project. At no time did the interviewer feel i11 at ease
except perhaps in working with the Hiwassee College students, persons
whom he knew quite well and to whom he was known.. The author encountered

no difficulty at all in scheduling interviews.
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Method of analysis of interviews. All tape recordings were

reviewed and carefully analyzed by the author. Analysis was done using
an inductive method devised by the investigator but based partly on

orocedures suggested by Havens .39

3%avens, "Course," p. 258.



CHAPTER IV

INTERVIEW PHASE

Interview Procedures and Analysis of Interviewees' Scores

As noted previously, 10 persons from each of the 3 schools were
invited to participate in the interviews for a total of 30 students. Ev-
ery person contacted agreed to the interview. Interviews at Johnson Bible
College were done on the evenings of March 26 and 27; five persons each
evening. This schedule proved to be exhausting., Three each evening would
have been enough. Students at UTK were interviewed on April 19, 22, 24,
and 29. Hiwassee College students were interviewed on May 5, 7, 9, 13,
15, and 19, Length of interviews ranged from 25 minutes to 50 minutes at
each of the 3 schools.

A careful study of Table 1 reveals the following regarding inter-
viewee scores. Conflict scores are as follows: at Hiwassee College they
range from a Tow of 7 to a high of 17 (of a possible 22); at UTK from a
low of 8 to a high of 17; at Johnson Bible College from a low of 10 to a
high of 21. Religious fundamentalism scores are as follows: at Hiwassee
College from a low of 6 to a high of 18; at UTK from a low of 4 to a high
of 17; at Johnson Bible College from a low of 11 to a high of 18. The anx-
iety scores at the 3 schools are as follows: at Hiwassee College from a
low of 26 to a high of 61; at UTK from a Tow of 32 to a high of 54; at
Johnson Bible College from a low of 20 to a high of 55.

Further analysis of interviewee scores reveals the following:
at Hiwassee 9 of the 10 anxiety scores are in either the "getting serious"

or "already serious" range and 6 of these 9 persons have fundamentalism
65



TABLE 1

RELIGIOUS CONFLICT, RELIGIOUS FUNDAMENTALISM,
AND ANXIETY SCORES OF INTERVIEWEES
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School Student Scores
Number Rel. Fundamentalism Rel. Conflict Anxiety
7 17 1 42
N 18 16 26
16 4 14 61
17 16 9 4?2
Hiwassee 25 8 17 40
College 28 18 13 51
a4 12 15 61
52 18 17 52
58 6 7 46
83 15 n 49
37 16 10 52
a4 18 13 33
45 18 12 47
Johnson 48 16 12 38
Bible 58 9 21 55
College 68 15 1N 32
70 18 1N 45
76 18 14 49
88 16 12 37
102 N 13 29
2 4 12 49
7 13 10 35
23 16 12 50
37 15 14 54
UTK 39 16 13 54
50 16 17 58
100 15 8 51
103 17 10 32
106 13 8 43
125 14 14 40
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scores in the 12-18 range; 6 of the 10 conflict scores are in the high or
high medium range and 3 of these 6 have fundamentalism scores of 18 and 2
of these 3 have anxiety scores in the "already serious" range. At UTK 9 of
the 10 have religious fundamentalism scores of 13 or above, 7 of the 10 anx-
iety scores are in the "already serious" range and 6 of these 7 have funda-
mentalism scores of 13 or above; 4 of the 10 conflict scores are in the
high or high medium range all 4 of whom have fundamentalism scores of 14

or more and of the 4, 3 have anxiety scores in the "already serious" range.
At Johnson Bible College 8 of the 10 interviewees have fundamentalism
scores of 15 or above, 5 of the 10 anxiety scores are in the "already
serious" range, 4 of the 10 conflict scores are in the high or high

medium range and of the 4, 2 have anxiety scores in the "already serious"

range.

Summary and Findings

Information in the following section is presented by institution.
First, a summary of the findings of the interviews conducted at each in-
stitution, next a case study, followed by conclusions based on the summary
and case study for the institution. The section concludes with efforts to
relate the findings at the three institutions,

The specific purpose of the interviews was to learn as much as
possible about the individual's religious conflict and how it had been re-
solved, anxiety, each person's understanding of his religious position,
and if, as had been hypothesized, discover if there were correlations among
the variables religious fundamentalism, anxiety and religious conflict.

The beginning point for each of the interveiws was a review of the various

tests, the scores earned, and what exactly the scores meant, all the while
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listening for information that would answer the questions in the study,
stopping quite often at various points to probe, to ask for clarification,
and request additional information. One of the most revealing interviews
at Johnson Bible College became productive only as result of a comment
made by the person as the session was ending., The person sat back down

and the next fifteen minutes were very productive and revealing.

Summary and Findings of Interviews at Johnson Bible College

The following section summarizes the findings of the interviews

at Johnson Bible College.

Review of general information data sheet. This was of signifi-

cance because certain data included therein was to be used in calculating
correlations, Also, though all except 2 of the students at Johnson Bible
College belong either to the Christian Church or Church of Christ, 2 in-
terviewees reported their denominational membership as "Christian/Church of
Christ," and it was necessary to ascertain what was meant by such answer.
A11 10 interviewees reviewed the data and said it was correct, This also

helped to establish rapport between interviewer and interviewee.

Review of socio-economic status. When told the socio-economic

status score and what it meant in terms of social class, some students

did not think of themselves as being in that particular social class.

The typical response was "I did not think we (my family) were that far up
on the scale." It is the writer's opinion that for the most part, however,

the results elicited by the test were accurate,
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Review of fundamentalism test. Nine of the 10 scores indicated

strong fundamentalist learnings. In fact, one would probably have diffi-
culty locating a non-fundamentalist on the Johnson Bible College Campus.
One person wrote at the bottom of the religious fundamentalism test, "What
did you expect to find here at Johnson?" Nine respondents indicated that
their resoonses were an accurate statement of their religious beliefs.

One person misread one of the questions and thereby answered it incorrect-
ly. The corrected score would have been 15 rather than 11. Seven persons
scored the maximum 18, while the other 3 had difficulty involving inter-

pretation of questions 8 and 9.

Review of religious conflict. Eight interviewees asserted that

their responses on Funk's Religious Conflict Scale were accurate represen-

tations of their opinions, at the time of the test (Fall Semester, 1979).
Out of a possible 22, scores ranged from 21 to 10, with all but 1 in the
10-14, or medium range. One person noted that the score earned was in-
deed correct since he was a "bit undecided at the time" he gave those an-
swers, "but 1 semester at Johnson Bible College has made me more certain."
(The interviews were conducted in the Spring semester, 1980). The inter-
view revealed that for one person it was not so much conflict over reli-
gious ideas as it was a reaction to and misunderstandinag of the word "re-
ligion."

A variety of interesting and revealing data came from this dis-
cussion of religious conflict. Four persons indicated that the conflict
involved doing what was right rather than a debate over what was truth.

One of the four remarked, "I know what I should be but I can't seem to do
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it." Another "hope(s) that in the future my faith grows stronger and I
learn how to do what I know I should do. My beliefs will not change."
Still another wants to do what is right so as to please the parents. One
person said that there is a question in his mind as to the correctness of
the teaching of his church (Church of Christ). "Are we right or are the
others right? In some things other churches are more nearly correct, but
I believe the Church of Christ is closest to the way God would have us to
believe." One person who scored fourteen on the test remarked, "I decided
to be perfectly honest. At times I question my beliefs a lot." Another
individual who has been a member of 3 different denominations in 18 years
is experiencing conflict because she wants to be sure concerning her faith.
She debates her early baptism. "I need to study and learn about the faith,
but I do not do so."

Education has contributed significantly to the religious con-
flict which five of the interviewees are now experiencing. One of the
five stated that education has led to questioning in that "education in-
stilled prinicples in me that led me to doubt. I am more settled now than
I was in the beginning." Still another who was raised in a home were re-
ligion was "do's and don't's" and "Christ was a disciplinarian" now sees
religion as love and understanding as well. For another, education in
high school led her to question her faith. When this happened she would
consult the Bible and "whatever it said that was the way it was." One per-
son scored 21 of a possible 22. "I never thought seriously about religion
before but now I want to discover if I am what I say I am," she remarked.

This is the result of strong disagreement with certain college rules which
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triggered a deeper level of thought. She noted that she intends to use
the entire summer of 1980 to work through the present confusion.

Three persons indicated an interest in and a willingness to dis-
cuss religion, though one said she grew "impatient with those who believe
differently." "Sometimes I even stop discussing because it upsets me,"
she stated. One jnterviecwee who sees the need to be "led less by others
and think more on my own," says discussing religion helps her to think.,

"T am willing to listen to opposing points of view, their explanation,
learn more about it to see if it is reasonable,"

Five interviewees discussed the role of education and teachers
in particular in helping students investigate their faith. Three of the
5 said that teachers have the obligation to present potentially chal-
lenging ideas to students but with certain restrictions. One person noted
that teachers have the obligation to present "even opposing ideas" but that
students should be brought up in this kind of teachinag and not just intro-
duced to it in college. Another stated that "teacher and education should
make you want to search for the truth. However, if a teacher teaches
things that dishonor God you should have him straightened out or get a new
teacher." Still another said, "Yes, but in the Christian atmosphere where
there are materials and teachers to help you work through the questions."
One interviewee remarked that he would listen to a teacher who expressed
opposing ideas "if the Bible was not clear on the subject but if it was

he would not listen,"

Revier of anxiety. All ten respondents felt that the results

of the IPAT test were accurate. Scores on the IPAT test were such that
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5 persons were in the category of "average level of anxiety" and 5 were
in the category where such scores are "found in only 1 of 20 cases." At
the time it was administered the test was not identified as a measure of
anxiety. During the interview, however, all were quite interested to
learn what the test measured and the significance of the score. A1l in-
terviewees were encouraged to comment on anxiety as it related to their
lives and, if the score indicated such, to try to account for the high
level of anxiety, to comment on the effects which they feel it had on
their daily experience, and to tell if this anxiety is in any way related
to their religious experience/activity. The person who made the Towest
score on the test (29) said that he does not "get real hyper over things.
I'm usually very calm. At times, I get upset over things but I can con-
trol it." He does not feel that what anxiety he does have is in any way
related to his religious experience. By his own admission he is not very
open to new ideas. Some teachers have said things that caused him to
think about his religious views but none have caused him any real anxiety.
Two persons who scored high on the test (38, 45) stated that the anxiety
was related to things other than religion. In one case the anxiety (38)
is related to personal aggressiveness which seems to be related to the
prodding of parents. He wants to make good grades and please his parents
but fears that he will disappoint them as two older brothers have done.
He has definite goals and has little patience with those who do not feel
as he does. In another case the anxiety (45) seems to be related to a
number of factors none of which is religion. He works full time for John-
son Bible College as a printer. Both the training which he received from

his mother at home and as a printer has made him a perfectionist in his
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work. Some of the work-study students whom he supervises at Johnson Bi-
ble College upset him with their unwillingness to do their best work. It
is this writer's opinion that his over-all situation contributes to the
high level of anxiety--married, working full time, wife working, both he
and his wife are going to school, and caring for a child. The interviewee
did comment that he is changing now, relaxing more, taking it easier with
himself and with others and that religion is helping him to do this.

Seven persons with above average to high anxiety scores asserted
that the anxiety was in some way related to religion. Two of the 7 stated
that the anxiety had to do with the practice of religion. "I see the need
to do what is right, but I have no real desire to; I can't seem to bring
myself around to studying and answering the questions that bother me,"
said one. Another remarked that, "it had to do with petty things, like
temper, bad thoughts in my mind. I don't study so that I can answer the
questions that people ask about my faith. I know I should but I don't.

I feel guilty over this." Three of the 7 interviewees related the anxie-
ty to religious beliefs. One stated that he is serious about religion and
for that reason he "wants to know what is right." '"When problems arise

and I am not able to think it out I go with my feelings. When I am not
able to think through a religious question I switch into the 'hyper' gear. .
Once in high school I was talking to this atheist and almost lost 'my cool!.
The anguish lasted for about a day." Another interviewee remarked that

she feels guilty when she hears new ideas about religion. She experiences
considerable anguish because this causes her to be unsure about her faith.
The resulting anguish never causes her to cry, lose sleep, or stop eating.

Her mind is upset for a day or two, but that's about all. The third
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interviewee who feels very sure about her religious views says that it up-
sets her when people disagree with her religious ideas because she feels
they are wrong, If it was a close friend who did so she would probably

be upset enough to lose sleep over it but not otherwise.

Two interviewees have experienced considerable anxiety directly
related to religious conflict. The religious conflict was brought into
focus by disagreement with some of the rules at Johnson Bible College,
dress code and curfew. One person, with an anxiety score of 55 and a
conflict score of 21 (of a possible 22) is now thinking seriously about
religion whereas before she never did so. She wants to know what she
believes and why she believes. She feels guilty at Johnson Bible College
"surrounded by all these good people" and consequently tries to cover it
up. Throughout the interview she kept saying that she needed to get away
from people and think it through for herself. The results of this turmoil
for her personally have been considerable. She says that she is not as
responsible as she used to be. She experienced a great depression at the
start of the second semester, 1980, and during this time she would often
stay up all night talking, writing letters, or reading, then sleep through
her classes the next day. As a consequence her grades went down and she
narrowly avoided difficulty with the administration of the college. Also,
during this time she had a bad throat problem which the doctor's diagnosed
as "nervous, nothing physical." A1l of this she directly relates to the
conflict over religion raging in her life,

The second interviewee reports a similar experience to the pre-
ceding. In fact, the two went through the experience together, although

it was not nearly so intense for this person. In high school she felt the
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need to do what others said and did very 1ittle thinking on her own. Now
she wants to be led less by others and to make up her own mind. Rules
at Johnson Bible College, dress code and curfew, have brought this about.
Too, certain ideas of the faith, certain beliefs, are upsetting her and
she is currently working to uderstand these and find her own answers. This
caused health problems for her as well. She went to the doctor first se-
mester 1979-80 with "stomach trouble" which was diagnosed as nerves. She,
too, slept through several classes after staying up all night talking,
reading, or writing letters and likewise narrowly avoided difficulty with
the administration over this. This person seems to have resolved her dif-
ficulties better than her friend and as of the interview date plans to re-

turn to Johnson Bible College for another year.

Case Study 2, Dearon

Dearon is an 18 year old female from the state of Kentucky, a
member and regular attender of the Church of Christ for about 2 years, and
at the time of the interview a second semester freshman at Johnson Bible
College. She is 1 of 2 children in a family that on the socio-economic
scale ranks in the upper-middle cléss. Dearon was a good student in high
school and "had better than a B average on hard subjects iike Physics and
Math." While at home she enjoyed considerable freedom to come and go as
she pleased so long as she did not stay out "much past midnight" and her
parents knew that she was with a good group of friends and "in a safe
place." Her home church has approximately 85 members and since joining
Dearon has been an enthusiastic participant, especially active in the

youth program. Dearon came to Johnson Bible College quite undecided about
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what she wanted to do in the future thinking that perhaps she could make
up her mind while at school.

Life and study at Johnson Bible College has been a disappoint-
ing as well as upsetting experience for Dearon. A religious conflict
score of 21 and an anxiety score of 55 indicated both a high level of
anxiety and a great deal of indecision regarding matters of religion.

Both of these have surfaced only recently in her life. The interview re-
vealed that the two, anxiety and religious conflict, were definitely re-
lated. Dearon's religious beliefs have not been challenged by any of her
classroom experiences. No one has presented any disturbing new theories

or points of view. The carefully controlled atmosphere at Johnson has
proved to be her undoing. .Rules, many of which she calls "petty", have
caused her to reassess her whole religious perspective: curfew at 10:15
p.m. and that means in the dormitory and quiet, not allowed to leave the
dormitory until after 6:00 a.m. in the morning, no shorts may be worn
within a 70 mile radius of the college, blue jeans must be worn when play-
ing tennis, dresses with slits may not exceed 3 inches above the knee, and
discrimination in favor of the male student. As result, Dearon is now
thinking seriously about religion, she is reassessing her values. "I

want to discover if I am what I say I am. I am truly investigating religi-
on." She finds herself doubting a 1ot now whereas not so much before. "I
try to hide it. In the middle of Johnson surrounded by all these good peo-
ple I feel quilty over it. I try to cover it up." Dearon remarked that
she felt the need to get away where she can be alone and think things
through. At the time of the interview she conmented that "in about 3 or

4 days we have a week's vacation coming and I can't wait to get out of
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here." A bit later she expressed the hope that "in the Summer of '80 I
can think through by religious ideas. I want to do some research, be
alone, and arrive at some conclusions."

A11 of this disturbance over religious ideas has had some very
definite effects on Dearon. Beginning about the "third week of the (sec-
ond) semester," sometime near the end of January, she experienced severe
depression. She had difficulty eating, sleeping, even developed trouble
with her "throat burnina" which her doctor diagnosed as "nerves, nothing
physical." Dearon and a friend who was having much the same trouble as
she at the time, began staying up nights talking, reading, writing letters,
and then sleeping through their classes the following day. The two of
them fell behind in their studies and were soon in trouble with the ad-
ministration over class absences. Although the situation had improved
somewhat by the time of the interview near the end of March, Dearon said
that she probably would not return to Johnson for the 1980-81 school year.

Dearon's fundamentalism score of nine as well as the discussion of
beliefs in the interview showed that she was not a strict fundamentalist.
In her case she came to a strongly fundamentalist educational institution
believing that she would be confirmed in her beliefs and religious prac-
tice. She stated that she chose Johnson Bible College because it was a
religious school. Disturbance over ideas about the Bible and theology
were not the beginning point for Dearon's reassessment of religious belief.
Instead, disagreement over rules was the thing that triggered her thought
processes. In this instance the controlled atmosphere whose purpose was
to confirm the student in his belief served an altogether different pur-

pose. It disturbed the student and thereby brought about the reassessment
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of belief, In the case of the other young lady who shared so much of
Dearon's experience, the effect was somewhat different. The disturbances
did not lead to reassessment of belief and she later said that she did
plan to return to Johnson in the Fall of 1980,

Dearon's religious position is quite unusual. She feels strong-
ly about the Christian faith, so much so in fact that she "would not let
others believe as they wanted to believe. (I) would like to reason with
others about religion, try to persuade them to accept the Christian reli-
gion. (I) feel obligated to try to do so." Nevertheless, she demonstra-
ted that she was not inflexible in her religious position. It is well to
note that the strict fundamentalist theology as mediated to her in the
classroom did not prove upsetting, but only when interpreted as curfew

hours, dress code, sexual discrimination, and the like.

Johnson Bible College: Summary

Students at Johnson Bible College represent a very select group
of individuals. Most of the students (and financial support) come from the
Christian Church or Church of Christ-and can.rightlty be classed as re-
ligious fundamentalists. There are few surprises so far as regulations
and requirements are concerned for those who enroll at Johnson Bible Col-
lege. Brochures and other material are very explicit in setting forth
the requirements for students at Johnson Bible College. As is true in
many instances, however, once enrolled living and functioning in the sys-
tem sometimes becomes a bit difficult. Three of the 10 interviewees ex-

aressed disagreement with certain regulations and practices at the school.
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One of the 3 persons disagreed with the long prayers "lasting sometimes
20 minutes," in the Chapel services.

The education experience at Johnson Bible College, whether in-
side or outside the classroom, is carefully designed to confirm and bol-
ster the student in his religious 1ife and thought. Not one of the inter-
viewees said anything about hearing ideas or discussions in the class-
room which challenged or upset his religious faith. Five interviewees
did say that education had contributed to the religious conflict they
were currently experiencing but then went on to explain that this con-
flict is not of the sort where the individual finds the whole frame-
work of his Christian faith under attack. Rather is it one where the
person reports re-examining and viewing religious ideas from a different
perspective. Course offerings and college personnel are carefully cho-
sen with an eye toward confirming the student and helping him to grow in
his Christian understanding rather than causing him to question his re-
ligious faith. The strong religious conflict and anxiety which one person
reported that she was experiencing, was precipitated by a disagreement over
certain rules and regulations of the College. As result she was re-examin-
ing her belief structure. One other person reported a similar experience
though not quite as long lasting as the first. Five interviewees asserted
that teachers and education have an obligation to present "potentially
challenging ideas to students", but these persons had reference to differ-
ent religious ideas or different religious explanations for Biblical or
theological issues. Not one intended that an instructor be so bold as to

suggest that the world came into existence in any other way than that
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described in the Bible or to question the Biblical account of the

creation of man.

The causes of anxiety discovered among Johnson Bible College
students are similar in some respects to the causes of anxiety found among
other students: urging of parents for the student to make good grades,
fear of disappointing parents, desire to succeed, and thg fear of failure,
Seven persons did link the anxiety score in some way to religion, whether
beliefs or practice. This does not seem unusual in light of the situation
in which they live and study, where there are constant reminders and urg-
ings to conform in religious practice and beliefs, to grow stronger in their
religious faith, and to engage in religious evangé]ism. The one case in
which both the anxiety score and the conflict score were very high and by
the students own admission were related, is the classic example of the
person who accepts the religious faith without a great deal of thought,
practices it devotedly, again without asking is it correct or incorrect,
and then have some situation precipitate a re-examination of the tenets of
the faith (in this instance it was the rules and regulations at Johnson
Bible College) which in turn throws the person into a turmoil.

The percentage of persons at Johnson Bible College experiencing
"acute religious crisis,"” 10 or possibly 20% is generally in keeping
with the finding of Allport who suggests that the "critical religious
concern" of students may be "even more widespread" than the 12%

suggested by Havens. !

1As reported by Allport, "Crisis," p. 300,
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Summary and Findings of Interviews at The University of Tennessee, Knoxville

The following section summarizes the findings of the interviews

at UTK.

Review of general information sheet. The interviewees were

asked to review the general information provided, verify it, and complete/
clarify the data. This brief period helped to establish a congenial at-
mosphere in which both interviewer and interviewee could function well,

No one made any corrections to the information already provided.

Review of socio-economic status score. Nine of the ten inter-

viwees stated that in their opinion the test was an accurate indication

of their socio-economic status. The one dissenting voice, when told what
the 13 score indicated, remarked, "No, that's too high. My family is defi-
nitely middle class, very middle class." In the opinion of this writer

the test results are accurate.

Review of fundamentalism test. Upon review all ten interviewees

said that the test results were accurate. One person indicated difficul-
ty interpreting question 7, "The idea of life after death is simply a
myth." One person commented, "I am fundamentalist in belief, but Tiberal
in practice. This will change, however, as I see myself becoming a strict
Catholic in the future." All ten interviewees were interested to know,
"What is a fundamentalist?" and in each instance an explanation was made.
Too, each was told that in no way is the test score to be construed as a
value judgement but as a means to place him/her on a religious belief con-

tinuum. One interviewee stated "My religious beliefs have changed over
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the past three years and will continue to do so as I mature. Right now

I'm uncertain in some areas of religion but this does not bother me, . . -
I Took to the church, friends, priest, parents as opportunity to share
ideas and grow." Another remarked that "As you mature so will your be-
liefs., You will begin to think more realistically. . . . You have to show
me that new ideas are good before I will change." Three interviewees fore-
saw "Tittle if any change in religious beliefs in the near future." One
person noted that her religious beliefs have not changed in the last 4

or 5 years and she does not foresee any change. Another commented that

her faith has become stronger since coming to UTK and she sees herself

"becoming more fundamentalist in the future."

Review of religious conflict. The ten interviewees said that

their religious conflict scores were correct, All ten scores were in the
medium or high range. One person said that his ambivalence toward religion
is not as great now as it used to be. Three interviewees commented that
the conflict was between belief and practice, "I do the very things I

was brought up to believe are wrong," said one person., In this instance
it had to do with sexual contact. Still another remarked, "religion dis-
turbs me when I do not live up to the best things, when I do not do the
religious practices I should: pray, read the Bible, go to church."

Five interviewees asserted that education plays or has played
a significant role in their religious conflict., The comments of one per-
son in this regard are most informative. Two classes, one in particular,

challenged her religious concepts, "shook her faith," so much so that she

had to discuss the ideas with a parent. She had been taught never to doubt
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so when these conflicting ideas came her way she was greatly disturbed.
"Tt started me to thinking seriously." She remarked that she could not
believe that all her life "all those sweet old ladies in Sunday School
and preachers had hidden things from me. I felt deceived. When the new
ideas came I did not know what to believe. I had to search for
some answers. I now have reasons for believing as I do. My faith is a
more rational faith."

When asked to name those courses where subject matter or class
proceedings disturbed their religious ideas the most, 9 of 10 interviewees
listed Geology, English ("Where the teacher presented a Freudian view of
sex and put women in their place"), World Religions, Western Civilization,
Astronomy, Botany, Philosophy, and Sociology, while Geology was mentioned
more often than any of the others. The issue of the manner of creation
of the universe, whether it occurred according to the way described in the
Bible or in some other way, caused more problems for these students than
any other. One person noted that the discussion of the eucharist in West-
ern Civilization "challenged her, shook her faith.,"

Eight interviewees stated in very strong terms their belief that
it is indeed the role of education to challenge the student. However, many
of those persons who commented in this regard issued a word of caution that
the overall welfare of the student must always be kept in mind. One stu-
dent asserted, "It is good to be uncertain at times, it helps you grow.
You need to be challenged, shaken in your beliefs. You must be careful,
however, not to cause a breakdown in the person especially if the ideas
are different from those of his family's." Another student stated that,

"education should expose the student to as many different points of view
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as possible, even if it disturbs the person." Yet another remarked that
education should "challenge students even if it is upsetting to them. One
day in class I said, 'It hurts to think 1ike that.' I was disturbed but
it felt good." One person, after stating in very strong terms that "edu-
cation is to make you wonder; it's good for you," said, "in the future I
will choose those courses that make me think."

A11 those students who addressed the question supported the idea
that teachers in any field, when dealing with topics in his particular
area, should present all explanations and points of view even though one
or more might well offend the religious sensibilities of some student(s).
Along this same line, seven interviewees said they are of the opinion that
teachers have an obligation to present all points of view on all issues,
especially religious issues, even though some students are upset in the
process. One person said "the teacher should show you all points of view
on a topic, but should not use the classroom as a platform. Students
need to be exposed to all kinds of ideas but not have any imposed on them."
Another remarked that if time permits the "teacher should cover a broad spec-
trum of ideas. If not, then present a middle of the road opinion. Stu-
dents must always have the right to voice their opinions." Still another
said that "teachers should present major viewpoints and let the student
make up his own mind, even if it means upsetting the student. . . . The tea-
cher should be careful how he brings up controversial issues and not do
so in a volatile way. Make sure he does not endorse any particular view.

Let the student decide."
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One student remarked that "teachers should present points that
make you question religion, raise questions in the student's mind. I
would appreciate a teacher who did that. However, teachers should not
purposely antagonize students.”

Only one interviewee had anything derogatory to say about tea-
cher attitude toward religion at UTK. Her comment was, "some teachers at
UT are 'down on religion' so I take what they say with a grain of salt.

I really pity these people.” None of the other interviewees had anything
to say on this matter even when questioned directly.

A1l interviewees were asked how they would handle a classroom
situation where the material or teacher comments upset their religious
beliefs. Would you speak out in class? Two said they would not say any-
thing. Seven persons said they would either speak up in class or say
something to the instructor afterwards. One interviewee said "in West-
ern Civilization I felt the need to say, 'Hey, you're wrong.'" Another
remarked, "I would supplement what the teacher just said. I would try to
speak to the instructor after class, but if I got no results then I would
say something to the whole class." "I would listen carefully to the tea-
cher," said another, "let him talk so I would be sure of my ground. Then
I would speak privately with the teacher. If this did not get results I
would speak out in class."

Students were asked to hypothesize how they would answer ques-
tions on a test which asked for material that contradicted their religious
beliefs. The usual answer was, "I would write down what the teacher wanted."
One person commented, "I would say 'this is the answer but I do not believe

it.' Then I would write my own beliefs and opinions in the margin and
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identify them as my beliefs." Two interviewees commented that they might

drop the course if it became oppressive.

Review of anxiety. All 10 interviewees felt that the IPAT test

had accurately measured their anxiety levels. Scores ranged from 32 to
58. Two persons had average to high average level of anxiety, 2 had
serious anxiety, and 6 had scores that occur in only "1 out of 20" cases.
At the time of the survey the test was not identified as a measure of
anxiety. All interviewees were interested to learn what the test measured.
None seemed surprised, however, at his score on the test. A1l were asked
to discuss anxiety as it related to them and account for the anxiety indi-
cated by the score. One person whose score was average did not discuss his
anxiety but the other nine interviewees did. One of the 9 said that abaut
the time he took the test he had a fight at work and that a good friend

had shot himself. Another person related the anxiety to recent events in
her 1ife when she left school, went to work at a resort, laid religion
aside, and "just went wild." "I used to be a very controlled person, well
organized but not now, however., I have trouble sleeping and eating."

Three persons said they were very anxious and had been so for quite some
time now. One of the 3 described herself as "highly anxious." People

and school get to her., "I didn't look forward to college. I only came to
college to get a better job and better my position in life." Much of the
time she is very tense. She takes medication for her condition. Recently
she Tost her purse containing her medicine and was thrown into a near panic,

Another remarked that she is "naturally hyper. I am bored easily. I
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usually daydream in long classes.” She likes activity-with lots of people
around, and has an inordinate fear of "supernatural things." She became
very anxious in one class as they were discussing the Christian concept
of eucharist. The interviewee felt, however, that her great anxiety on
this occasion was not so much due to conflict in religious belief but to
her general insecurity about all new different things. The third inter-
viewee sees a definite connection between religious conflict and his anx-
jety. He feared that at the time he came to college "his beliefs were
not as well planted as they should be and that they might not stand." For
this reason he questioned coming to college. As things have turned out,
however, this is a real advantage "because I am very willing to stand in
class and express my opinion." One interviewee is very insecure, but is
unable to account for it. She sees no relationship between her anxiety
score and religious conflict. Another interviewee sees a relationship be-
tween the anxiety score and concern to make good grades to please her
parents and herself. She recalls an incident in high school when a dis-
cussion of evolution in Biology class resulted in great anguish for her
and several classmates.

One interviewee with a score of 54 attributes the score almost
entirely to concern over religion. Her great desire is "to change," and
be a "true Christian," a desire that began about 3 years ago, at age 15.
She worries that somehow she will never '"change." She talks to herself
about this anxiety to change and her mind wanders in class as she thinks
about it. Thoughts of it keep her awake at night and talks with friends
do not seem to help. She runs track for the university and lately has

experienced bad stomach pains. Examinations have revealed nothing except
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worry as the cause of the trouble. She stated that she has searched ev-
erywhere for this desired ''change." Philosophy class and Sociology class
have disturbed her religious ideas, suggested questions and answers that
never before occurred to her, and she has welcomed these as possible so-
lution to her problem, but so far nothing has helped. At a recent track
meet she wanted to talk with a missionary who was present but did not get
to do so. She says she wants to "take some re]igjon courses" in hopes
that these might help. Further discussion revealed that her great concern

is over beliefs and practices, how she acts and conducts herself.

Case Study 3, Marisa

Marisa is an 18 year old third quarter freshman from a
city in North Carolina, attending UTK on an athletic scholarship. She is
a member of a large United Methodist Church in her home town and attends
regularly when at home. Marisa "despised the church when she was younger"
because "her parents made her go." There are three other children in her
middle-class family.

The religious conflict score of 14 and review of the religious
fundamentalism score of 13 in the interview both pointed to considerable
indecision about religion on her part. Marisa said that her difficulties
regarding religion began about 3 years ago when she was 15 years old. As
noted above, while living at home she was forced to go to church and as
a result came to resent the church. Now that she is on her own and there
is "no one to push her into it" Marisa is "trying to decide about religion."
She reads a great deal, has long conversations with her friends, goes to

church on a somewhat regular basis, and has experienced considerable
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intellectual stimulation in her courses at UTK. Marisa's great
desire is "to change" by which she means to experience a religious con-
version, and this desire has intensified since coming to UTK.

Marisa sees her great concern over religion as directly related
to the considerable anxiety which she presently experiences, as may be
seen from her IPAT score of 54. "I worry about studies sometimes but
my greatest worry is about being a better person, wanting 'to change.' I
think about religion all the time," remarked Marisa. At one time Marisa
began to have stomach cramps when she ran track. Her trach coach diag-
nosed these as being the result of worry and anxiety. "It's (religion)
on my mind all the time, day and night. It keeps me awake at night. A
lot of times in class my mind wanders and I will catch myself worrying
about changing and not listening to what's going on. Other times I have
talked to myself about it," asserted Marisa. At certain points in the in-
terview Marisa conveyed the feeling of desperation about the matter: "I
worry that I will never change." At the conclusion I suggested that she
might 1ike to seek the help of a religious counselor in the university area.

Two courses in particular at the University, one Philosophy and
the other Sociology, have contributed to Marisa's heightened concern over
religion. The philosophy course especially has disturbed her religious
ideas, caused her to think. "It raised many questions in my mind; ques-
tions about God, questions that never occurred to me before," she stated.
Marisa was even more upset over discovering that some in the class did not
believe in God. She viewed these classroom experiences as good, helpful
even though they did upset her. Marisa feels that this is the role of ed-

ucation, "to shake people's ideas, make students think so they will grow."
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Marisa stated that in the future when selecting courses she will definite-
ly choose those that make her think because she "wants to know."

When asked about her reaction in classes where religious ideas
were discussed with which she did not agree Marisa said that she listens
closely, lets the student or teacher talk so that she understands what is
being said or the opinion being expressed, "then sometimes I speak out and
defend my opinion or express my beliefs." If the occasion ever arose where
the teacher persisted in making statements she found offensive the next
step would be to speak privately with the teacher and if that did not help,
make a direct challenge to the professor in the classroom. Marisa believes
that any mental turmoil resulting from classroom discussions and presenta-
tions has been helpful to her as she struggles to resolve her own religious
problem.

Marisa sees herself moving toward a resolution of the religious
crisis. At a recent track meet she tried to talk with a participant from
another school, a young woman who was a missionary, about her situation in
hopes of finding some help or sense of direction, but did not get to do so.
She often discusses the matter with friends and they are able to help some,
but it is something that in the long run she will have to resolve on her
own. "I only hope it's not too late," says Marisa.

The religious conflict which Marisa experienced was not brought
on by classroom presentations or discussions or encounter with new religi-
ous ideas which upset her thinking, although she has had such experiences.
Perhaps the classroom discussions fueled the flames but they did not pre-
cipitate the conflict. The roots of the difficulty reach back into the

high school years and the intense desire "to change", have a religious
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conversion, yet unable to do so. No doubt guilt over disliking church
when forced to attend and perhaps doing things she had been taught were
wrong added to her difficulty. While it was disturbing to sit in classes
and hear presented and discussed material and ideas which were counter
to her own, Marisa sat through them, even participated in them, with the
thought that such would help her in her pursuit of a conversion experi-

ence,

The University of Tennessee, Knoxville: Summary

A1l of the tests selected for use in the survey did indeed measure
accurately the different variables of socio-economic status, religious con-
flict, religious fundamentalism, and anxiety. Some difficulty arose with
the use of the fundamentalism scales especially when subjects reasoned
too long over a particular question. Question 7 caused the most trouble
in this regard.

It would appear that students of all religious faiths, denomina-
tions, or degrees of religious committment, experience little if any dif-
ficulty studying and working in the atmosphere of UTK. There is no evidence
to indicate that teachers go beyond the limits of sound academic and class-
room procedure in an effort to unduly arouse or offend the religious sensi-
bilities of students. There is no evidence of intentional provocation or
disregard of student rights in this respect. On the other hand there is
strong indication that every effort is made to cause the student to assess
carefully all ideas and points of view and make rational determinations
about them. Al1 viewpoints on potentially disturbing issues are presented

and ample opportunity is given for student discussion, expression, or
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debate. Several students commented that such experiences had been quite
helpful to them. No one said that at any time had he been denied the
right to speak or had felt afraid to express a contrary opinion. Some
students spoke quite frankly of times when the subject matter or class
discussion had indeed proven disturbing to their religious point of view.
However, this was always short-lived and usually resolved by talking with
a roommate, teacher, or parent.

There was general agreement among interviewees that education
has a responsibility to shake, arouse, and disturb students, and likewise
agreement that teachers play the major role in this. It is as though stu-
dents anticipate a certain amount of instability within themselves as they
move through the education experience. Some of the interviewees were
asked if they feared their university experience because of these chal-
lenges to their ideas and outlook. They were further questioned if at
any point anyone had suggested to them that they should be careful lest
their religious faith be eroded. Al1l persons answered "no" to both ques-
tions.

Questioning of religious perspective seems to vary with the sub-
ject matter rather than the teacher. Certain courses, Philosophy, Geolo-
gy, Religious Studies, Western Civilization, and Anthropology seem to cause
more discussion than any of the others. Of those who reported disturbance
in these classes, however, all spoke favorable of the disturbances. None
said he even considered dropping the course. Students themselves are
aware that certain of their number (though perhaps not by name) are more

likely to have their religious veiws challenged by subject matter and
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therefore get upset and even as they speak favorable of challenge in the
classroom they urge that teachers exercise restraint in this regard.

Forty percent of the interviewees noted that their religious
conflict was related to failure to live according to their beliefs. These
persons said that this was particularly true since coming to the universi-
ty. At the university students are indeed their own "bosses" and any nor-
mal restraint or control placed upon the person is put there by the indi-
vidual himself. Lack of experience in this regard as well as the univer-
sity atmesphere with its great freedom, numerous diversions, attractions,
and pluralism in 1ife styles, ethics, and beliefs would indeed contribute
to student inability to continue in the university setting a life style
and behavior pattern established in the home. This would appear to be a
part of the overall education process and as such a strength or positive
force rather than a weakness or negative force.

There was no mention anywhere in the interviews of attempts in
the classroom by a "crusading professor" to make religious converts of
students. Two persons referred to what they considered to be uncomplimen-
tary statements about religion made by professors but in neither case was
it more than passing remarks and did not greatly upset the students in-
volved. There is ample evidence of considerable discussion of religion--
ideas, beliefs, practices, religious pluralism--at the informal level be-
tween students and student and teacher. In several cases these have pro-
ven useful in helping to resolve difficu]ties-that arose in class and per-

haps defused situations that could have proven harmful to students and

the learning process.
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There is no evidence to indicate that students have found the
situation at UTK to be any other than what they expected it to be. They
came with no fear of the situation, no forewarnings as to what existed
there. No one indicated that when he came he was "on his guard lest his
religious faith be destroyed." More concern was expressed about size and
the impersonal nature of the situation than anything else.

Although several students report instances of anxiety and dis-
turbance arising from discussion of religious ideas in various classes,
in only one instance was the overall anxious state of the person linked
directly to religion. In this case the anxiety was not of recent origin,
certainly not since coming to the university, but goes back to age 15 and
has to do with a desire for religious conversion and a fear that somehow

it will never happen.

Summary and Findings of Interviews at Hiwassee College

The following section summarizes the findings of the interviews

at Hiwassee College.

Review of general information data sheet. Each interview began

with a quick perusal and verification of information given on the data
sheet. A brief review of general information pertaining to self and family
gave the interviewee opportunity to begin the conversation on a nonthreat-
ening level. Too, the additional information and discussion provided great-
er insight into and understanding of the individual. A11 10 persons indi-

cated that the data given at the time of the survey was accurate.
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Review of socio-economic score. One of the interviewees answered

the questions on the test with reference to herself rather than her family,
noting that she is now self-supporting. Three other persons said they did
not feel that their scores reflected the true socio-economic status of
their families. The remaining 6 interviewees did feel that the test had

yielded accurate scores.

Review of fundamentalism score. Seven of the 10 interviewees

scored 12 or above on the fundamentalism test. Scores ranged from a Tow
of plus 4 to a high of plus 18. Three persons indicated that their scores
were not altogether accurate, noting that a misreading of questions 3 and
7 had led to these mistaken scores. The plus 4, the lowest score earned,
would become a plus 8, when corrected. One person was quite anxious that
the score be changed so as to reflect accurately her beliefs. With the
exception of these changes all interviewees stated that the test had ac-
curately measured their religious beliefs., Six of the 10 interviewees an-
ticipate a change in religion of one kind or another in the next 5 years.
Three of the 6 foresee a change in religious belief, 1 of whom will be-
come more fundamentalist, and another who does not indicate the direction
of change but thinks that education will contribute to it. Two persons
anticipate a deepening of religious feeling in the coming years, 1 of
whom believes that Hiwassee College's atmosphere will contribute to this
deepening of his faith. One persons thinks she will become stronger as
she "bring her religious practice in line with her religious belief." Yet

another noted that she is unsure about religious ideas. "I wonder if the
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'‘Baptist way' is correct. I certainly have reservations about it," she

stated.

Review of religious conflict score. A1l 10 interviewees said

their scores on the Survey of Attitudes Toward Religion and Philosophy of

Life test accurately represented their present state of thought. Scores
ranged from a high of 17 to a low of 7. Eight of the interviewees marked
50% or more of the statements on the test (22 in all) in such a manner as
to indicate ambivalence toward religion, while the scores of 4 of the 8
indicate high levels of uncertainty. Those persons who made the 4 highest
scores (17, 17, 16, 15) had the following to say regarding their scores.

"T am not confused about beliefs but I am unsure about what I believe. You
see, religion is very important to me," remarked one who scored 17. Ano-
ther who scored 17 said, "people upset me about religion, things they do
in church as well as all this business about denominations." "Religion
bothers me, I think about it a lot. I was in church and Sunday School as a
child but I strayed. The atmosphere at Hiwassee has caused me to think a
lot about religion. My biggest problem is that I don't practice what I

believe," said the young man who scored sixteen. The young woman who
scored fifteen asserted that religion bothers her a lot, as she thinks
about it night and day. "I am right now trying to find religious truth
by reading."

Nine of the 10 interviewees supported the view that it is indeed
the role of education to make sure that students hear all points of view,

all sides to an issue, that they become familiar with varying explanations

and approaches to problems old and new, that they learn to discuss seriously



97
points of view poles apart from their own even if in the process of
doing so it upsets the thinking of some of those students. One person
remarked "(students) ought not to be left alone, but caused to see op-
posing points of view." Another said, "Education is knowledge of every-
thing and so should cover all points of view." Yet another asserted that
education should "shake students, otherwise how would you learn to think."
Some of the interviewees made specific reference to education's responsi-
bility to present views and explanations other than religious or Biblical
answers. "Education should at times shake your religious beliefs, cause
you to think," stated one interviewee. One female respondent of Catholic
persuasion asserted that "religion and education are two different things.
Education is academic type of learning while religion is a separate thing,
different." Six interviewees underscored the role of the teacher in the
aforementioned process while 4 of the 6, in one way or another, urged re-
straint upon the teacher in this regard. "Teachers should not say this is
right, this is it, the way; do not force any way on the student," said one.
Another person pointed to a very pleasant high school experience in this
regard and said "it is good to get the mind working but for one of unsure
faith it might harm them." Another said, "teachers should present ideas
on religion to a certain point, show its origin, explain it, point out the
direction to students" but go no further. One interviewee who felt very
strongly in this regard said, "Teachers should not ask potentially upset-
ting questions of students because if a teacher says it, it really makes
you think." Three persons indicated that experience in classes at Hiwassee
College had disturbed their religious view point. There was no specific men-

tion of a class, however. Three persons referred to classroom experiences in
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high school in which their religious views had been disturbed. ‘A "science
course" was responsible in two cases and a history course in the other.
In all three instances discussion with family and schoolmates enabled the

persons to resolve the difficulties. Required chapel service at Hiwassee

College proved upsetting to a young Catholic student. "It was wild, too free.

I'm accustomed to a quiet reserved service, but it's Ok now:" One of the
3 commented "A teacher at Hiwassee who does not seem to believe in

God upset me very much." A fourth person noted that dormitory experiences
had caused him to think a Tot and reassess his religious views,

Nine interviewees stated that they would speak out in class and
defend their views, religious or otherwise, if they were challenged. Three
of the 9 qualified their remarks and said they would speak if they were
"sure of their ground." Another remarked that she would speak if the
whole class joined in the discussion, otherwise no, Still another asserted
that she has confidence in herself now and would do so but not in high
school.

Interviewees were asked to hypothesize what they would do if
asked a question on a test which if answered correctly would require that
the person make statements which he did not believe, in fact, were the
exact opposite of his beliefs. Responses by interviewees varied. Two
persons said they would give the answer the teacher wanted and probably
say nothing about it; 3 others said they would give the desired answer
but add a comment to the effect that they certainly did not believe it;

1 noted she would put down the way she believed "even though she knew it

was wrong," while another person recalled an experience in which she
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refused to answer a question, wrote a note explaining why, and the

teacher counted points off her grade.

Review of anxiety score. One score indicated "average" anxiety,

3 indicated anxiety at the "serious level," while the remaining 6 scores
are in the category "found in only 1 of 20 cases." A1l 10 interviewees,
one rather reluctantly, stated that in their opinion the anxiety scores
were accurate., Four persons attributed their anxiety to family problems.
One noted that relatives are continually in "trouble with the law," while
two others said that the anxiety was directly related to an alcoholic par-
ent and a broken home life., "I believe the indecision in my life is di-
rectly related to the great resentment I feel for both my parents, espe-

cially my mother," remarked one of the persons. "Sometimes I wake in the

middle of the night crying over the situation. I feel very guilty over

my attitude toward my parents," she continued. The other says that she
cannot quite shake the effects of the arguing and general tension in her
home: "I would leave home and sometimes do things I should not dn. Then
I'd feel quilty about it. It kept me awake at night and greatly affected
my performance in school. Now that I'm older and realize what really went
on it hurts a lot." The fourth attributes her level of anxiety to a bro-
ken home and pampered upbringing: "I always had anything I wanted. I
never studied in high school, "I could never be 'just me', I always had

to be the daughter of so-and-so." As result she has experienced depres-
sion and on occasion received psychiatric help. She describes herself as

"hyper." One of the three highest scorers related the anxiety to an ac-

cumulation of problems and experiences reaching back into junior high
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school, She left home at age 14, was gone for 4 years during which time
she was involved with drugs, and had an illegitimate child.

Three of 10 interviewees related their anxiety to religion but
not to any sort of religious disturbance or consternation arising out of
the classroom. One of the 3 stated "behavior worries me. 'Should I
dd this or that?' I have felt great anguish over not doing what I
know is right., Sometimes I worry so much it keeps me from eating while
other times I get indigestion." Another who has great trouble sleeping
and has made frequent visits to the doctor only to be told that it is her
“nerves", says that her anxiety stems from guilt over "doing and saying
things I feel I should not be doing or saying. I've gotten lax in my
religious habits. . . . The world is so wrong. (There is) a lack of love,
just sex. People don't really care for each other." This person is great-
ly disturbed by recurring dreams. A recent dream about the "devil" awa-
kened her. She looked in the mirror and it appeared that the devil was
trying to get her. She was afraid to go back to sleep and she and her
roommate sat up the rest of the night talking.

A third interviewee saw a direct connection between the anxiety
score and concern over not living up to what she should do. She said she
was afraid that she would die at a time when she was unprepared to die and
would go to hell. She Toses sleep over this, cries a lot, and her "nerves

are messed up."

Case Study 1, Zandra

Zandra is 19 years of age and a second quarter freshman at

Hiwassee college. She is the oldest of 3 children in a middle-class
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family. Zandra is a member and regular attender of a Southern Baptist
church in her home city of Chattanooga, Tennessee. The church has an

average attendance of 350 persons.

Zandra's scores were as follows: religious conflict 17 (out of
a possible 22), religious fundamentalism 14 but later changed to 18, the
highest possible score, because she misread question 7, and anxiety 52.
There was no question in Zandra's mind that her religious beliefs were
strongly fundamentalist. In fact, she was quite anxious that the mistake
regarding question 7 be changed so as to reflect her true belief.

When told that a religious conflict score of 17 indicated con-
siderable indecision regarding religion she replied, "Yes, but I am not
confused, just unsure about what I believe. Religion is very important
to me, I think a great deal about religion. I know I believe. It's not
that. I once dated a Mormon and we, along with some friends of ours,
used to kid around about religion but we always knew what we believed."
Zandra's current religious concern goes back "4 or 5 years. In the 6th
and 7th grades I went through a similar crisis. [ was messed up about it
then. Sometimes I felt sure and other times I didn't." Zandra sees her-
self changing all the time with regard to religion. '"Recently there have
been lots of changes (Spring '80) that I don't really understand." From
her point of view, however, these changes will not involve real changes in
religious outlook. "I do not foresee rethinking my religious position, no
changing like that. My beliefs will only get stronger over the next five
years,"

Zandra's religious faith has not been challenged at any point

by anything that she has heard presented or discussed in the classroom
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at Hiwassee College. She did mention a professor at UTC, though not by
name, that she had heard about who presented "weird ideas about religion"
and had greatly disturbed some of her friends. Zandra expressed concern
that some "get real educated and try to explain away divine things, mir-
acles. It seems that the smart ones in college are the ones that turn
atheist." Zandra has a peculiar view of the role of education and the
teacher in education. In her .opinion "education should stir people's
minds a bit." Teachers should present and explain all points of view on
all issues but make it clear that these "are only theories." "I had a
high school teacher once who did this. He was a strong Christian. We
used to go to his house for Bible studies. He would present and explain
all points of view but would say these are all theories, but we all knew
which one he felt was true." Teachers should be careful about raising
questions in class. "They need to consider where students are in their
spiritual Tlife. It might harm someone whose faith is unsure. It can con-
fuse people:" In another context Zandra remarked, "Education should pre-
sent all ideas about a thing but present them as theories not as truth."
It is clear that Zandra views all ideas and points of view not in agree-
ment with her own fundamentalist viewpoint as invalid. It is all right to
know they exist but they are not to be seriously considered. Zandra said
she thought it was nice that in "English 101 gods and goddesses were dis-
cussed. Lots of schools would not let you do that." When pressed further
as to her opinion on the role of education, Zandra expressed concern that
after being made aware of alternate ways of viewing subject matter a "stu-

dent would have trouble picking objectively." What she was really saying
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was that faced with a choice some may choose views or explanations other
than the fundamentalist explanation.

Zandra stated that while until now she has never felt the need
to do so she would speak up and defend her religious views in class. In
high school, in response to a test question that called for material with
which she disagreed she wrote, "the book says this (and proceeded to give
the answer in the textbook). It may or may not be true. I don't agree
with it. My point of view is this." Zandra continued by saying, If the
teacher presented really strange ideas in class I would not listen or
I would just listen and do nothing else."

When asked to comment on the anxiety score of 52 Zandra replied,
"a Tot of it is related to religion." In her own thinking she had connected
the two: anxiety and religious conflict, though she did not use the word
anxiety. Zandra fears that she will die at a time in her 1ife when she is
"'not prepared to die and will go to hell." She is concerned over not "liv-
ing up to what (I) know (I) should be doing." Several times during the in-
terview she referred to her failure to practice her faith. At one point
she remarked, "religion keeps me from doing fun things." As result of her
own difficulty in this regard Zandra tends to be very critical of others,
quick to point out what she preceives to be the failures of her Christain
friends and this gets her into trouble constantly. Zandra's religious dif-
ficulties have often caused her to lose sleep. Her "nerves get messed up
and sometimes I cry. Last Christmas (1979) I was very depressed over this
and some other things. We were getting on each other's nerves at home.
I'm not very happy now." When she is upset Zandra will hunt up a friend

and talk it over with him/her but she has never tried to work her way
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through the anxiety. Zandra sees the resolution to the anxiety to 'get
my head together and get right with the Lord." During the next five years
her religious beliefs will get stronger. She does not foresee rethinking
her religious position. Her beliefs will remain the same, "just get strong-

er "

Hiwassee College: Summary

Although Hiwassee College is owned and operated by the United
Methodist Church and is looked upon as an extension of the Church, there
is no evidence that the college attempts to force Methodist doctrine or
even religion upon its students. There is a weekly Chapel program which
all students and college personnel are required to attend, but even here
there is only a general presentation of religion, although it is the Chris-
tian religion. Students are informed of this requirement prior to their
enrollment. There is considerable discussion of the required Chapel among
students particularly in light of the denominational and religious plural-
ism found in the student body. Some students as well as college personnel
feel that it is unfair. One of the interviewees remarked that the free,
rather unrestrained manner of worship was a bit disconcerting at first,
but she became accustomed to it after a while. The person further com-
mented that the religious studies course in which she had been enrolled
had not upset her although the subject matter had been handled in an aca-
demic, critical manner.

The interviewees did not establish a solid link between religi-
ous conflict levels and experiences in the classroom at Hiwassee. One must

hasten to add, however, that there is no evidence to indicate that any
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instructor whether in religious studies or any other course limits
discussion or consideration to any one single approach, point of view, or
explanation of a subject or issue. Students and teachers range over many
subjects and approaches to problens in the various course offerings,
whether they be potentially volatile or not. A strong emphasis is placed
on academics and every effort is made to arouse the student intellectually.

The student body, faculty, and staff at Hiwassee are remarkably
pluralistic in terms of religion as well as religious denomination. In
fact, though a Methodist-related institution, Methodist students do not
comprise the majority of the student body. Contact with persons of dif-
ferent religious persuasions has proven to be a source of vitality for
the students and entire college community rather than any sort of distur-
bance. There are frequent reports of discussions and efforts by Christian
students to "convert" the non-Christian students, but such has not proven
to be a problem.

Student reports indicated that all the tests administered pro-
vided accurate information about them, be it socio-economic status, re-
ligious conflict, religious fundamentalism or anxiety. Owing to a mis-
reading of questions 3 and 7 on the religious fundamenta]gsm test, 3
scores proved inaccurate. Two persons smiled revealingly as their anxiety
scores were reported to them, It was almost as if they had told something
about themselves which they had not intended to divulge.

Interviews did seem to establish a positive correlation between
anxiety and various aspects of re]igious conflict such as guilt over fail-
ure to act as the person believes, uncertainty about what the individual

believes, and doubt in one's mind because of the bad behavior of avowedly
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religious people. Effects on the persons varied; some had trouble sleep-
ing, others had trouble eating, one reported indigestion, while others
went to the doctor with symptoms only to be told that it was their "nerves."
With perhaps one exception the anxiety had not greatly upset the inter-
viewees. As noted earlier the religious conflict relating to the anxiety
did not arise from classroom experiences at Hiwassee. Two persons did re-
port past incidents of anxiety and religious conflict in high school which
were related to classroom experiences, but these had been resolved. In
most cases the anxiety had not proven so severe that the person could not
handle it and likewise the anxiety was usually related to other problems
the person was having. Even in those cases where a relationship was es-
tablished between religious conflict and anxiety, other factors entered
into the situation at the same time.

There was a general feeling among interviewees that expediency
would dictate the course of action if and when test questions called for
answers which conflicted with the religious views of a student. Most said,
however, that a defense of one's private position or protest of some kind

would be made if the occasion should arise.

Interview Phase: Summary and Conclusions

The three schools represented in the study are markedly different
and this difference was quite apparent from the interviews. Each institu-
tion has its own declared purpose. The University of Tennessee, Knoxville
is a public owned and tax-supported institution, with a total student popu-
lation numbering 25,000-30,000. Hiwassee College is a two-year liberal

arts college affiliated with the United Methodist Church, Holston
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Conference, with approximately 550 students. Johnson Bible College is a
private four-year Bible college closely affiliated with the Church of
Christ and has an enrollment of approximately 450 students.

The University of Tennessee, Knoxville provides training and
educational opportunity in a variety of areas. Inside and outside the
classroom students are urged to learn to grow and develop mentally, to
broaden their horizons, to consider a broad spectrum of ideas and ap-
proaches to life, some of which include a variety of religious perspec-
tives and others which exclude religion altogether. Religious studies
courses are offered at UTK but they are not required for graduation. Re-
ligious groups and organizations abound in the university area and some
religious meetings are held in university buildings. In some instances
faculty and staff serve as voluntary advisors to these meetings and groups.
However, participation is entirely voluntary and no one group has more
university support or sanction than the others. Al1l groups are viewed as
part of the student acitivites program and come under the same governing
policies as the other student activities. Beyond civil behavior and abid-
ing by the law the university makes no behavior requirements of its students.

Poles apart from UTK is Johnson Bible College, founded in the
late nineteenth century as a part of the resurgence of religious fundamen-
talism in America. The primary purpose of Johnson Bible College is to pre-
pare persons to function in some capacity as a missionary or representa-
tive of the Christian religion and the Christian Church or Church of Christ
in particular. The intent of the school is strengthening the Christian re-
ligious faith of the students. The various curricula are weighted with

courses in religion all of which are required. Student life is closely
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supervised. There are dress codes, curfews for both men and women, and
required attendance at religious services during the week and on Sundays.
In addition, each student has missionary responsibilities at stated times
during the year. Students have almost no opportunity to view alternative
life styles or to assess in a critical way their present life style. There
is almost no opportunity to discuss issues, view problems, or deal with
questions from any perspective other than the Biblical.

Standing somewhere between these two but probably closer to the
viewpoint of UTK is Hiwassee College. While there is a strong close con-
nection between Hiwassee College and her sponsoring agency, the United
Methodist Church, teacher and students alike are encouraged to pursue truth
vigorously along any path it may lead, to investigate alternative approaches
to problem solving, to adopt the broader perspective on issues. A guarded
environment as opposed to unrestricted or controlled is perhaps the better
description for the situation at Hiwassee College. Strong efforts are
made to set forth to the college community the Christian faith and its
claims upon persons. This is quite evident from the six hours of Religious
Studies required for graduation, the required weekly Chapel service, the
services of a full-time Chaplain, and the presence on campus of an orga-
nized church.

Interviewees at Johnson Bible College seemed less inclined to
express doubt, to admit uncertainty about religion or anything. There
was more of a feeling of sureness about religion found among. these stu-
dents. A number of these persons exuded confidence that their religious
point of view was correct and expressed concern, almost pity, for those

who thought otherwise.
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The student body at the three institutions is quite different,
Students at Johnson Bible College represent a very select group of indi-
viduals with definite religious connections who have chosen this school
because they feel that here their religious faith will be strengthened.
They come confident of confirmation not challenge. The majority are pre-
paring for some religious or church-related job and they have been as-
sured in advance that there will be ample opportunity for apprenticeship
and training in their decided fields. None of the above considerations
figured into the assembly of the student body at UTK and very little at
Hiwassee College. There is no religious pluralism at Johnson Bible Col-
lege and a vast majority of the students are members of either the Chris-
tian Church or the Church of Christ. Many different religions, religious
sects, and denominations are represented on the campus of UTK and Hiwas-
see College, along with persons who have no interest in religion or op-
pose religion. From the information provided by the interviewees it may
be surmised that a student need not fear that either insitution or its
personnel would deliberately attack his religious standpoint with the in-
tent to confuse or bewilder. The challenge to such more than Tikely would
be felt at UTK and Hiwassee College but even here it would only be a mani-
festation of the broad educational purpose and policy of the schools.

Interview data indicates more of a correlation between classroom
experiences and religious conflict at UTK than at Hiwassee College or John-
son Bible College. Interviewees at Johnson Bible College noted that class-
room presentations and discussions, when they did disturb, did 1ittle more
than introduce alternate Christian interpretations, whereas those at Hiwas-

see College found 1little to comment on in this regard. Students at UTK,
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however, named courses and related specific experiences in which they
had experienced strong challenge to their religious ideas.

The causes and effects of anxiety appear to be much the same
for students at all three institutions. Conflict over religious ideas
as a source of anxiety figured into a minimum number of cases, only about
two in each institution to be exact. It would appear that the stringent
behavior code at Johnson Bible College presents some special difficulties
for students enrolled there.

As the interviewees anticipated the future fewer students at
Johnson Bible College foresaw changes in their belief structure than stu-
dents at UTK or Hiwassee College. There appeared to be more of a "sure-
ness about religious belief" among the Johnson Bible College students.
Johnson Bible College interviewees were much more willing to "talk religion,"
to discuss religious ideas. Interviewees at the other two institutions
readily answered direct questions pertaining to religion generally or their
particular belief structure but were not as willing to sit and chat about
religion. They did not seem as comfortable with religion as the topic of
conversation.

The sources of religious conflict appear to be much the same for
interviewees at all three institutions. There is certainly less likelihood
that students at Johnson Bible College will have their religious faith chal-
lenged by classroom presentation/student discussions than students at UTK
or Hiwassee College. By the same token, students at Hiwassee College would
probably experience less challenge of this nature than students at UTK.

With regard to how they would handle the situation of responding

to test questions with answers which conflicted with the belief system of
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the student, responses were much the same from all interviewees. The
‘probability of such occurring at Johnson Bible College is quite remote
and perhaps less at Hiwassee College than UTK. Johnson Bible College
students appeared to be more ready to defend themselves and their religi-
ous viewpoints should such a situation arise. As noted earlier, UTK in-
terviewees referred to several instances of classroom situations in which
they had felt strong challenge to their religious ideas, naming courses
and instructors. It should be noted, however, that those persons who com-
mented did so with appreciation for the intellectual stimulation and growth

which they had experienced in the process.



CHAPTER V

SURVEY PHASE

Analysis of Data Relating to Primary Hypotheses

The analysis of the data of the survey phase of the study is
based on the entire sample of 301 students. The data are presented in
the form of tables and each table or set of tables is accompanied by ob-
servations and conclusions drawn from the data contained therein. This

first section contains data related to the primary hypotheses.

Fundamentalism Scores by School and as a Total

A copy of Martin and Westie's Religious Fundamentalism Scale

is found in Appendix B. The scale is comprised of 9 questions and the
highest possible score is +18 and the Towest is -18. No student at ei-
ther of the 3 schools scored Tower than -4. Scores earned at each of
the 3 schools are given in Table 2.

A careful study of Table 2 reveals that fundamentalism scores
are high at all three of the institutions but highest at Johnson Bible Col-
lege, Hiwassee College next, and then UTK. A score of 11 or above would
include 100% of Johnson Bible College's, 86% of Hiwassee College's and 68%
of UTK's scores. Fifty-four of the persons surveyed at Johnson Bible col-
lege scored 18, the maximum, 41 at Hiwassee 'scored 18, while only 14 at
UTK scored 18. The table further shows that scores at Hiwassee College
and UTK are spread over a much wider range than those at Johnson Bible
College. Two persons at Hiwassee College scored +1 and one person at

UTK registered a -4, while all the Johnson Bible College scores are
112



TABLE 2

RELIGIOUS FUNDAMENTALISM SCORES BY

SCHOOL AND AS A TOTAL

113

Score School Total Percent of
Hiwassee JBC UTK Total
18 41 54 14 109 36.21
17 2 8 13 23 7.64
16 11 19 8 38 12.62
15 9 9 13 31 10.32
14 9 7 8 24 7.97
13 5 2 6 13 4.32
12 5 2 3 10 3.32
1 4 1 2 7 2.33
10 2 0 5 7 2.33
9 3 0 3 6 1.99
8 1 0 6 7 2.33
7 1 0 4 5 1.66
6 2 0 1 3 1.00
5 0 0 1 1 .33
4 1 0 1 2 .66
3 1 0 2 3 1.00
2 1 0 1 2 .66
1 2 0 2 4 1.33
0 0 0 3 3 1.00
-1 0 0 2 2 .66
-2 0 0 0 0 .00
-3 0 0 0 0 .00
-4 0 0 1 1 .33

(There were no scores below -4.)

Totals 100 102 99 301 100.00
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clustered in the 11-18 range. Two hundred forty-eight or 82% of all the stu-
ents surveyed scored 12 or above on the test which indicates how strong-
1y fundamentalist the entire group was. The fact that all three insti-
tutions are located in the South which is religiously conservative proba-
bly accounts in large measure for the data. That Johnson Bible College
scores are the highest is no surprise in light of the fact that Johnson
Bible College is a "Bible School," established as part of the resurgence
of religious fundamentalism in America in the mid and late 19th Century,
bears the reputation of religious fundamentalist, and is thereby far more
1ikely to attract students of like mind. One tends to be somewhat sur-
prised by the religious fundamentalism found among the UTK students, how-
ever. Judging by its reputation in the immediate area one would tend to
believe otherwise concerning those enrolled at UTK. Hiwassee's
scores are somewhat different from Johnson Bible College scores but not
all that much. Hiwassee's reputation as a conservative liberal arts two
year college is certainly borne out by the scores. It must be kept in
mind, however, that persons surveyed were freshmen in either their second
or third quarter of school. Perhaps at this point in their academic ca-
reers they are not too long removed from home and parental influence and
still cling to those ideas and opinions learned at home and in their home
communities. As yet they may have not had the time, opportunity, nor re-
ceived the stimulation to examine or critically evaluate their beliefs

and practices.
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Religious Conflict Scores by School and as a Total

A copy of Ruth Funk's Religious Conflict Scale may be found in

Appendix B. The scale is comprised of 22 questions, the highest possi-
ble score being 22 and the lowest being 0. Funk says that the Religious

Conflict Scale was designed to "measure simultaneous tendencies to react

in opposing and incompatible ways to the same religious attitude object,”l

and that a high score indicated an amhivalent attitude toward religion.
Religious conflict scores are given in Table 3.

Using the scale values: 0-7, Tow; 8-15, medium; 16-22, high,
it may be seen that viewed as a group the conflict scores are mostly in
the high medium to Tow range, 14 or less. Two hundred thirty-six or 78%
of the persons surveyed scored 11 or less out of a possible 22 on the
test. While the majority of students expressed some religious conflict,
the scores do not appear to indicate an undue amount of religious conflict
on the part of these persons. Several reasons may be suggested as to why
this is true. The students' educational experience to this point may not
have been such that their religious viewpoint has been challenged. Per-
haps the student is as yet not that far along in his educational experi-
ence. Possibly the religious position of the student is such that the
ideas or opinions expressed make no difference to him one way or the
other. Courses, course content, instructor, or some unknown variable may
be responsible here. The individual may have consciously chosen those
courses which by reputation do not stir the religious ire of students.

The academic challenge of the institution may be such that student

1Funk, "Experimental," p. 24Q.
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TABLE 3

RELIGIOUS CONFLICT SCORES BY
SCHOOL AND AS A TOTAL

Score School Total Percent of -
Hiwassee JBC UTK Total
0 1 1 1 3 1.00
1 1 3 2 6 1.99
2 2 7 0 9 2.99
3 1 12 4 17 5.65
4 6 14 4 24 7.97
3 5 5 6 16 5.32
6 7 9 9 23 7.64
7 8 9 9 26 8.64
8 9 10 12 31 10.30
9 1M 7 13 31 10.30
10 7 <) 9 21 6.98
N 15 8 6 29 9.63
12 6 4 8 18 5.98
13 6 3 3 12 3.99
14 3 3 8 14 4.65
15 6 0 2 8 2.66
16 3 1 2 6 1.99
17 3 0 1 4 1.33
18 0 0 1 1 0.33
19 0 0 0 0 0.00
20 0 0 1 1 0.33
21 0 1 0 1 0.33
22 0 0 0 00 0.00
Totals 100 102 99 301 100.00
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intellectual equilibrium is never upset at that particular place. In the

case of at least one of the instituions included in this study, Johnson
Bible College, the avowed intent of the school is to confirm and strengthen
religious convictions and not create doubt or arouse suspicion relating
to those convictions.

Religious conflict scores at Johnson Bible College are lower
than those at either Hiwassee College or UTK. Seventy or 69% of the
scores at Johnson Bible College are 8 or below as compared to 40 or 40%

at Hiwassee College and 45 or 45% at UTK.

Anxiety Scores by School and as a Total

The results of the IPAT Anxiety Scale by school and as & total

are given in Table 4. Cattell and Scheier have the following to say re-
garding IPAT scores:
Generally, a sten score of 4, 5, 6, or 7 (a raw score of 19-39)
indicates an average level of anxiety. Scores of 1, 2, or 3 (a
raw score of 0-18) are typically found in unusually relaxed se-
cure, phlegmatic individuals. A score of 8 (a raw score of 40-
44) indicates a person whose anxiety, level would be getting
serious while stens of 9 or 10 (a raw score of 45-80) are found
in only about 1 of 20 cases.?

As a group the anxiety scores are as follows: 31 or 10% are in
the "unusually relaxed, secure, phlegmatic individuals" category; 189 or
63% are in the "average level of anxiety" category; 40 or 13% are in the
"serious level of anxiety" category; and, 41 or 14% are in the "found in
only 1 of 20 cases" category. The number of scores in each of the cate-
gories at each of the schools differs only slightly from the scores as a

whole. The biggest difference is in category 1, "unusually relaxed,

2Cattell and Scheier, pp. 16, 19.
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TABLE 4

ANXIETY SCORES BY SCHOOL
AND AS A TOTAL

Score School Total Percent of
Hiwassee JBC UTK Total
0 0 0 0 0 .00
1 0 0 0 0 .00
2 0 0 0 0 .00
3 0 1 0 1 .33
4 0 0 0 0 .00
5 0 0 0 0 .00
6 0 0 0 0 .00
7 0 0 0 0 .00
8 0 2 0 2 .66
9 0 0 0 0 .00
10 0 0 0 0 .00
N 1 0 0 1 .33
12 0 1 0 1 .33
13 1 3 1 5 1.66
14 0 0 2 2 .66
15 0 1 1 2 .66
16 1 4 0 5 1.66
17 0 4 3 7 2.33
18 1 1 3 5 1.66
19 1 3 4 8 2.66
20 2 3 2 7 2.33
21 5 4 3 12 3.99
22 4 1 3 8 2.66
23 5 1 3 9 2.99
24 1 5 2 8 2.66
25 5 2 1 8 2.66
26 5 4 2 11 3.65
27 1 2 1 4 1.33
28 0 2 4 6 1.99
29 7 7 2 16 5.32
30 4 1 5 10 3.32
31 4 6 5 15 4.98
32 0 3 3 6 1.99
33 3 3 5 11 3.65
34 6 2 1 9 2.99
35 5 3 5 13 4.32
36 0 1 1 2 .66
37 1 3 4 8 2.66
38 1 3 4 8 2.66
39 3 3 4 10 3.32
40 3 2 2 7 2.33
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TABLE 4 (continued)

Score B School Total Percent of
Hiwassee JRC UTK Total
41 2 2 1 5 1.66
42 8 3 3 14 4.65
43 2 1 3 6 1.99
44 3 3 2 8 2.66
45 1 2 2 5 1.66
46 2 2 1 5 1.66
47 1 3 0 4 1.33
48 1 1 0 2 .66
49 2 1 3 6 1.99
50 0 0 1 1 .33
51 2 0 1 3 1.00
52 1 1 1 3 1.00
53 0 0 1 1 .33
54 1 0 2 3 1.00
55 1 2 0 3 1.00
56 0 0 0 0 .00
57 0 0 0 0 .00
58 0 0 2 2 .66
59 0 0 0 0 .00
60 0 0 0 0 .00
61 2 0 0 2 .66
62 0 0 0 0 .00
63 0 0 0 0 .00
64 1 0 0 1 .33
Totals 100 102 99 301 100.00
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secure persons." Only 4% of Hiwassee's scores fell into this category
whereas 16% of Johnson Bible College's scores and 10% of UTK scores
fell in this group. The mean score for the variable anxiety is 32.22.
Analysis of variance reveals that there is no significant difference

between the schools so far as anxiety scores is concerned.

Analysis of the Relationships Among Fundamentalism, Religious Conflict,
and Anxiety by Schools and as Totals

The following discussion is based on information given in Ta-
bles 5, 6, and 7. Careful attention to Table 5 reveals that religious
fundamentalism bears a significant negative correlation to religious con-
flict and anxiety at Hiwassee College, Johnson Bible College, UTK, and as
a total sample. Although anxiety and religious fundamentalism are not
significantly correlated at either Hiwassee College, Johnson Bible Col-
lege (though quite close, .0545), or UTK, these two variables are nega-
tively correlated when the scores for the entire sample are put together.
Religious conflict aand anxiety are significantly correlated at all
- points--Hiwassee College, Johnson Bible College, UTK, and when the sample
is viewed as a unit.

The significance of the above data is as follows: fluctuations
in level of fundamentalism are linked to fluctuations in religious conflict.
The more fundamentalist the student is, i.e., the higher the religious
fundamentalist score, the less religious conflict that individual experi-
ences. A possible reason for this is a rigid belief structure. A religi-
ous fundamentalist operates from a position which has definite clearly
defined answers for all questions, situations, and problems one is likely

to face and, as such, is unlikely to be disturbed or upset by alternative



TABLE 5

ANALYSIS OF THE RELATIONSHIPS AMONG FUNDAMENTALISM, RELIGIOUS

CONFLICT, AND ANXIETY BY SCHOOLS AND AS TOTALS
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Std. Dev. Pr)>5 Stat. Sign.

Hiwassee: Fundamentalism 4.22

Religious Conflict 3.81 -.0403 £..05

Anxiety 10.98 -.1027 ~.05
Hiviassee: Religious Conflict 3.81

Anxiety 10.98 .00M <.05
JBC: Fundamentalism 1.67

Religious Conflict 3.87 -.0143 <.05

Anxiety 11.25 -.N545 ~.05
JBC: Religious Conflict 3.87

Anxiety 11.25 .N001 ~.05
UTK: Fundamentalism SRI55

Religious Conflict 3.84 -.0060 <.05

Anxiety 10.91 -.6884 .05
UTK: Religious Conflict 3.84

Anxiety 10.91 -.0020 <.05
Total Sample: Fundamentalism 4.49 ‘

Religious Conflict 4.00 -.0021 ~.05

Anxiety 11.12 -.0263 L.05
Total Sample: Religious Conflict 4.00 )

Anxiety 11.12 .0001 <~ .05
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TABLE 6

A COMPARISON OF RELIGIOUS FUNDAMENTALISM, RELIGIOUS CONFLICT,
AND ANXIETY SCORES FOR THE THREE INSTITUTIONS: HIWASSEE
COLLEGE, JOHNSON BIBLE COLLEGE, AND UTK

Variable Mean Std. Dev. F Value Pr>»F Stat. Sion.
Religious Fund. 14.568 4.129 29.09 .0001 <.05
Religious Conf. 8.431 3.847 13.36 .0001 <.05
Anxiety 32.222 11.054 2.96 .0532 >.05

TABLE 7

A COMPARISON OF HIWASSEE COLLEGE, JOHNSON BIBLE COLLEGE, AND
UTK WITH REGARD TO RELIGIOUS FUNDAMENTALISM, RELIGIOUS -
CONFLICT, AND ANXIETY SCORES

Institutions Variable Pr>F Stat. Sign.
Compared -
Hiwassee-JBC Fundamentalism .0004 <.05
Hiwassee-UTK Fundamentalism ’ .0001 <.05
JBC-UTK Fundamentalism .0001 <.05
Hiwassee-JBC ReTligious. Conflict: ~.0001 <.05
Hiwassee-UTK Religious Conflict .5224 7-05
JBC-UTK Religious Conflict .0001 £ .05
Hiwassee-JBC Anxiety .0186 <.05
Hiwassee-UTK Anxiety .4863 >.05
JBC-UTK Anxiety .0978 >.05
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solutions to these questions given by others. In short, the dogmatic
position of the strong fundmenatlist almost precludes religious conflict.

Religious fundamentalism in and of itself is not significantly
correlated with anxiety, except for scores as a whole. Another near
exception is at Johnson Bible College (.0545 > .05), the more fundamenta-
list of the schools.

Persons undergoing religious conflict will Tikely experience
concomitant anxiety as well. This anxiety could trigger inhibitions which
may in turn cause the individual to be more guarded in his outlook, and
less willing to consider alternative answers to questions or alternative
points of view.

Religious fundamentalism is significantly negatively correlated
with anxiety when the sample is viewed as a whole. The higher the reli-
gious fundamentalism score the less likely is anxiety to be present with-
in the person. Strong fundamentalists encounter less conflict, hence
less anxiety.

As may be seen from Table 6 the analysis of variance when the
scores are totaled clearly shows that the religious fundamentalism and
religious conflict scores earned hy the students at the 3 institutions
are indeed very different--fundamentalism (.0001, <.05); religicus con-
flict (.001, <.05). THe same does not hold true for the anxiety scores,
(.0532 >.05), however.

Table 7 gives the results of a comparison of the 3 schools
with regard to each of the three variables, fundamentalism, religious
conflict, anxiety. Hiwassee College and Johnson Bible College are un-

like with regard to religious fundamentalism (.0004,<.05) and religious
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conflict, (.0001,<.05). Hiwassee College and UTK are unlike with re-

gard to religious fundamentalism (.0001,<.05) though not unlike with
regard to religious conflict (.5224,7.05). Johnson Bible College and
UTK are unlike with respect to religious fundamentalism (.0001,<.05)
and religious conflict (.0001, <.05).

As indicated above there is no significant difference between
the three institutions with respect to anxiety, although there are sig-
nificant differences on the other two counts. The lack of variation on
this count when there is variation on the other two might be taken as
evidence of the absence of any strong tie between anxiety and fundamenta-
lism and religious conflict may or may not be accompanied by fluctation
in anxiety.

The anxiety being measured here may, according to Erikson's
theory, be indigenous to the period from which the student is just now
emerging, which is a period of disequilibrium, reassessment, and person-

ality reorientation.

Analysis of Data Relating to Secondary Hypotheses

This section contains data related to the secondary hypotheses.
Whereas the data in the preceding section were obtained by use of the
religious fundamentalism, religious conflict, and anxiety scales, these

data were copied from student survey forms.
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Attendance at Sunday School and Church

Table 8 reveals clear-cut differences between the three schools
on the question of frequency of attendance at Sunday School and Church.
Ninety-eight percent of the students at Johnson Bible College report that
they attend every Sunday as compared to 51% at Hiwassee College and 40%
at UTK. On this question of frequency of attendance at religious services
Hiwassee College and UTK resemble each other very much. Sixty-one percent
of Hiwassee's students attend at least 2 times a month as compared to
58% of UTK students. Thirty-two percent of Hiwassee's students attend
occasionally as compared to UTK's 35%. When viewed as a group, 73% attend
religious services at least two times a month.

As may be seen from Table 9 fundamentalism and Sunday School and
Church attendance bear a significant relationship to each other at Hiwassee
College, UTK, and for the sample as a total, indicating that persons so
persuaded do feel quite strongly about this particular religious disci-
pline. Religious conflict is related in a significant way to attendance
at Sunday School and Church in the Hiwassee College group and when all
the scores are grouped. One way to view this is that persons in religious
conflict attend worship and study as a means of finding some answer or
resolution for the conflict.

The absence of a co-variation of any sort at Johnson Bible Col-
lege is not at all surprising. Religious fundamentalism scores and re-
cord of attendance at Church and Sunday School of Johnson Bible College
students are both very high. This is but further evidence that this is

indeed a unique institution with a unique student body.



TABLE 8

ATTENDANCE AT SUNDAY SCHOOL AND CHURCH OF PERSONS
SURVEYED RY SCHOOL AND AS A TOTAL
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Variable School Total Percent of

Hiwassee JBC UTK Total
Every Sunday 50 100 39 189 63.64
Two times a month 10 1 17 28 9.43
One time a month 2 n 3 5 1.68
On holidays 3 1 1 5 1.68
Nccasionally 32 0 34 €6 22 .22
Never 2 0 2 4 1.35

TABLE 9

ANALYSIS OF THE RELATIONSHIPS
SCHOOL AND CHURCH, RELIGIOUS
CONFLICT, AND ANXIETY SCORES

AMONG ATTENDANCE AT SUNDAY
FUNDAMENTALISM, RELIGIOUS
BY SCHOOLS AND AS TOTALS

Institution  Variable Std. Dev. F Value Pr>F Stat. Sign.
Hiwassee Rel. Fund. 4.01 3.03 .0N83 .05
Rel. Conflict 3.60 2.75 .0229 <.05
Anxiety 11.01 1.01 .4150 7.05
JBC Rel. Fund. 1.68 .30 .7385 2 .05
Rel. Conflict 3.88 .84 .4344 >.05
Anxiety 11.16 1.81 .1698 7.05
UTK Rel. Fund. 4.89 7.01 .0001 <.05
Rel. Conflict 3.75 1.27 .2823 >.05
Anxiety 11.15 .16 .9736 7.05
Total Rel. Fund. 3.87 22.66 .0001 < .05
Sample Rel. Conflict 3.80 6.17 .0001 <.05
Anxiety 11.11 1.30 .2619 7.05
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Size of Community of Residence of Persons Surveyed by School and as a
Total

Table 10 contains information relating to this topic. Eighty-
one percent of Hiwassee College students come from rural areas or small
towns, whereas 62% of Johnson Bible College students and 38% of UTK stu-
dents are from these population groupings. The University of Tennessee,
Knoxville has by far the larger percentage of students from the cities,
43% as compared to 11% for Hiwassee College and 27% for Johnson Bible
College. Hiwassee College's rural setting may in large measure account
for the high percent of its students from those places with a population
of 2,500 or 1ess.. It is indeed interesting that 181 students, or 60% of
the entire sample, are from areas with 2,500 or -less population.

As may be seen from Table 11, size of community of residence
and fundamentalism are signficantly related at Hiwassee College (.0381),
Johnson Bible College (.0290), and for the sample as a total (.0025).

Size of community of residence and anxiety bear a significant relationship
to each other at Johnson Bible College (.0194) thought at no other point.
The rural location of both Hiwassee College and Johnson Bible College

as well as their religious affiliation are probably factors in these re-
lationships. The indication seems to be that fundamentalism is more like-
ly to be found in the rural areas and small towns and Hiwassee College,

in particular, attracts a very high percentage of her students (81%) from

these areas.

State of Residence of Persons Surveyed by School and as a Total

As may be seen from Table 12 a greater number of different

states are represented in the student body at Johnson Bible College



TABLE 10

SIZE OF COMMUNITY OF RESIDENCE OF PERSONS
SURVEYED BY SCHOOL AND AS TOTALS
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Size of Community School Total Percent of
of residence Hiwassee JBC UTK Total
Rural area 52 35 13 100 33.33
Small town 29 28 24 81 27.00
(Incorporated-
2500)
Large town 8 11 19 38 12.67
(2600-15,000)
City 1M 28 42 81 27.00
(16,000- )
TABLE 1

ANALYSIS OF THE RELATIONSHIPS AMONG SiZE OF COMMUNITY
OF RESIDENCE, RELIGIOUS FUNDAMENTALISM, RELIGIOUS
CONFLICT, AND ANXIETY BY SCHOOLS AND AS TOTALS

Institution Variable Std. Dev. F Value Pr>F Stat. Sign.
Hiwassee Rel. Fund. 4.1 2.91 .0381 <.05
Rel. Conflict 3.81 1.12 .3457 >.05
Anxiety 10.86 1.77 .1568 7.05
JBC Rel. Fund. 1.62 3.12 .0290 <.05
Rel. Conflict 3.81 2.19 .0921 >.05
Anxiety 10.86 3.45 .0194 .05
UTK Rel. Fund. 5.49 2.05 .1105 7.05
Rel. Conflict 3.86 .98 .4079 7.05
Anxiety 11.00 .79 .5039 7.05
Total Rel. Fund. 4.41 4.95 .0025 <.05
Sample Rel. Conflict 3.98 2.24 .0820 >.05
Anxiety 11.09 1.88 .1314 7.05
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TABLE 12

STATE OF RESIDENCE OF PERSONS SURVEYED
BY SCHOOL AND AS TOTALS

State of Residence School Total Percent of
Hiwassee JBC UTK Total
Alabama 3 0 0 3 1.00
California 0 0 2 2 .67
Connecticut 1 N 0 1 .33
Florida 0 5 3 8 2.68
Georgia 5 3 1 9 3.01
I11inois 0 2 3 5 1.67
Indiana 0 36 0 36 12.04
Kentucky 1 10 2 13 4.35
Maryland 1 1 0 2 .67
Michigan 2 1 1 4 1.34
Minnesota 0 2 0 2 .67
Mississippi 0 2 0 2 .67
Missouri 0 1 1 2 .67
New Hampshire 0 0 1 1 .33
New Jersey 0 1 2 3 1.00
New York 2 0 1 3 1.00
North Carolina 1 4 1 6 2.01
Ohio 1 4 0 5 1.67
Pennsylvania 0 7 0 7 2.34
Tennessee 77 1 76 164 54.85
Texas 0 2 0 2 .67
Vermont 0 1 0 1 .33
Virginia 6 4 2 12 4.01
West Virginia 0 4 1 5 1.67
(New Zealand) 0 1 0 1 .33
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than at either Hiwassee College or UTK. Fifty-four percent of Johnson
Bible College students are from those states which Osborn designates as
"areas of strength" of the Disciples of Christ, Christian Church, and
Church of Christ.3 Only 11% of Johnson Bible College students are from
the state of Tennessee. Quite the reverse is true at Hiwassee College

and UTK, where 77% and 78% of their respective student bodies are from the
state of Tennessee. The above figures regarding Johnson Bible College
probably reflect the strong recruitment effort which the college makes
through the churches with which it is affiliated and relates to the
purpose of the institution which is to train persons in religious vocations
so that they may return to constituent Churches and fill leadership po-
sitions.

The interactions of state of residence with fundamentalism, re-
ligious conflict, and anxiety yields a significant co-variation between
fundamentalism and state of residence at Hiwassee College and for the
total sample but not at Johnson Bible College or UTK. (See Table 13.)
State of residence produces no variation in the religious conflict score
or anxiety score at either of the three schools. The closest is with

anxiety at Johnson Bible College (.0771, > .05).

Age of Persons Surveyed by School and as a Total

Table 14 shows that the big difference between schools in the

ages of the persons surveyed is at 19, 20, and above. Whereas 29% and

3Ronald E. Osborn, "Disciples of Christ." The American Church
of the Protestant Heritage, ed., Vergilius Ferm (New York: Philosophical
Library, 1953), p. 391.




ANALYSIS OF THE RELATIONSHIPS AMONG STATE OF RESIDENCE,

TABLE 13

RELIGIOUS FUNDAMENTALISH, RELIGIOUS COMFLICT, AND
ARXIETY BY SCHOOLS AND AS TOTALS
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Institution Variable Std. Dev. F Value Pr7F Stat. Sian.
Hiwassee Rel. Fund. 3.64 4.45 .0001 .05
Rel. Conflict 3.84 .88 .5565 >.05
Anxiety 10.98 1.00 .4503 7.05
JBC Rel. Fund. 1.63 1.23 .2517 .05
Rel. Conflict 3.87 1.00 .4681 .05
Anxiety 1n.65 1.62 071 >.05
UTK Rel. Fund. 5.66 .85 .6032 7.05
Rel. Conflict 3.88 .97 .4883 7.05
Anxiety 10.69 1.23 .2700 .05
Total Rel. Fund. 4.26 2.51 .0002 Z4.05
Sample Rel. Conflict 3.96 1.30 .1620 7.05
Anxiety 11.01 1.23 217N 7.05
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TABLE 14

AGE OF PERSONS SURVEYED BY SCHOOL AND AS TOTALS

Age School Total Percent of
Hiwassee JBC UTK Total
16 0 1 0 1 .34
17 2 3 2 7 2.39
18 48 47 47 142 48.46
19 29 25 40 94 32.08
20 10 1N 3 24 8.19

Above 20 9 12 4 25 8.53
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25% of Hiwassee College and Johnson Bible College students, respectively,
were age 19, 41% of UTK students were age 19, and while 19% and 23% of the
Hiwassee College and Johnson Bible College students, respectively, were
age 20 or above only 7% of UTK students were in this category.
As may be seen from Table 15, when fundamentalism, religious
conflict, and anxiety scores are interacted with age by schools and as

totals they do not vary significantly in any way.

Religious Preference by Schools and as a Total

As Table 16 shows, 96% of the persons surveyed at Hiwassee Col-
lege are Protestants and only 4% are Roman Catholics. At Johnson Bible
College, 100% of the interviewees are Protestant. In both instances the
high percentage of Protestants is understandable in light of the fact that
both are Protestant denominational schools, advertised as such, and in the
case of Hiwassee College recruit students primarily from the Southwest
Virginia, East Tennessee, North Georgia, Western North Carolina, North
Alabama area which is predominantly Protestant. Johnson Bible College
has very close ties with the Christian Church/Churches of Christ and
recruits heavily through the denominational structure. The University of
Tennessee, Knoxville has somewhat more variety with 85% Protestant, 12%
Roman Catholic, 1% Greek Orthodox, and 2% with no religious preference.

In this respect UTK reflects strongly the area which it serves, Tennessee
and the Southeast.

Table 17, where religious preference, fundamentalism, religious

conflict, and anxiety are interacted shows statistical variance in 2



ANALYSIS OF THE RELATIONSHIPS AMOMG AGE, RELIGIOUS

TABLE 15

FUNDAMENTALISM, RELIGIOUS COMFLICT, AMD ANXIETY
SCORES BY SCHOOLS AND AS TOTALS
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Institution Variable Std. Dev. F Value Pr) F Stat. Sign.
Hiwassee Rel. Fund. 4.16 1.98 .1040 7.05
Rel. Conflict 3.85 4 .8027 .05
Anxiety 11.13 .23 .9187 7.05
JBC Rel. Fund. 1.61 2.09 0727 > (015
Rel. Conflict 3.90 .59 .7081 >.05
Anxiety 11.10 1.44 L2173 7.05
UTK Rel. Fund. 5.56 1.67 .1643 7.05
Rel. Conflict 3.7 2.07 .0907 >.05
Anxiety 10.89 1.51 .2063 2.05
Total Rel. Fund. 4.57 .18 .9695 7.05
Sample Rel. Cenflict 4.00 .64 .6727 7.05
Anxiety 11.10 1.50 .1895 7.05




TABLE 16

RELIGIOUS PREFERENCE OF PERSONS SURVEYED BY
SCHOOL AND AS A TOTAL
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Religious ) School Total Percent of
Preference Hiwassee JBC UTK Total
Roman Catholic 4 0 12 16 5.33
Protestant 96 102 83 281 93.67
Greek Orthodox 0 0 1 1 .33
Other or none 0 0 2 2 .67
TABLE 17
ANALYSIS OF THE RELATIONSHIPS AMONG RELIGIOUS
PREFERENCE, RELIGIOUS FUNDAMENTALISM,
RELIGIOUS CONFLICT, AND ANXIETY
BY SCHOOLS AND AS TOTALS
Institution Variable Std. Dev. F Value Pr>F Stat. Sian.
Hiwassee  Rel. Fund. 4.15 4.63  .0338 <.05
Rel. Conflict 3.78 2.93 .0901 .05
Anxiety 11.00 72 .3976 7.05
JBC Rel. Fund. 1.67 .00 1.0000
Rel. Conflict 3.87 .00 1.0000
Anxiety 11.25 .00 1.0000
UTK Rel. Fund. 5.56 1.25 .2958 7.05
Rel. Conflict 3.85 1.07 . 3644 '7.05
Anxiety 11.12 .10 .9566 7.05
Total Rel. Fund. 4.37 7.27 .0001 £.05
Sample Rel. Conflict 4.00 .92 .4356 7.05
Anxiety 11.19 .09 .9602 7.05
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instances, fundamentalism scores earned at Hiwassee College (.0338 <.05)

and fundamentalism scores when reported as a total (.0001<'.05).

Protestant Denominational Preference by Schools and as a Total

Table 18 gives Protestant denominational preference by schools
and as a total. The high percentage of Johnson Bible College students
who hold membership in the Church of Christ and Christian Church, 90%,
is certainly no surprise especially since Johnson Bible College is strong-
ly aligned with these two groups. The percentage of Baptists, 55% as com-
pared to Methodist, 22%, enrolled at Hiwassee College, a Methodist insti-
tution, is a mild surprise, however. Two denominations are strongly
represented in the UTK group: Baptist, with 35%, and Presbyterian with
18%. The high percentage of Baptists enrolled at Hiwassee College and
UTK is understandable in 1light of the great numerical strength' of this
particular denomination in the southeastern region .and particularly
East Tennessee.

Analysis of the relationships among denominational preference,
fundamentalism, religious conflict, and anxiety scores at each of the
three institutions, and then as totals as seen in Table 19 reveals a
statistically significant relationship between the variable denominational
preference and fundamentalism scores as a total; between denominational pre-
ference and religious conflict at Johnson Bible College and religious con-
flict scores as a total; and between denominational preference and anxiety

at Johnson Bible College.
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TABLE 18

PROTESTANT DENOMINATIONAL PREFERENCE OF PERSONS
SURVEYED BY SCHOOL AND AS A TOTAL

Denomination School Total Percent
Hiwassee JBC UTK of Total

Disciples of Christ 0 1 2 3 1.03
Baptist 53 1 33 87 30.00
Methodist 21 1 1 33 11.38
Lutheran 1 0 1 2 .69
Church of Christ 2 15 7 24 8.28
Christian Church 0 74 2 76 26.20
Church of God 3 0 0 3 1.03
Presbyterian 5 0 17 22 7.59
Pentecostal Holiness 1 0 0 1 .34
Quaker 1 0 0 1 .34
Episcopal 2 0 4 6 2.07
No denominational

preference 7 0 3 10 3.45
Non-denominational 0 6 1 7 2.41
New Testament Church 0 1 1 2 .69
Does not apply 0 0 13 13 4.48




TABLE 19
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ANALYSIS OF THE RELATIONSHIPS AMONG PROTESTANT DENOMINATIONAL
PREFERENCE, RELIGIOUS FUNDAMENTALISM, RELIGIOUS CONFLICT,

AND ANXIETY BY SCHOOLS AND AS TOTALS

Institution Std. Dev. F Value Pr>»F Stat. Sign.
Hiwassee Rel. Fund. 3.71 3.53 .0006 <.05
Rel. Conflict 3.72 1.42 .1857 >.05
Anxiety 11.01 .90 .5359 7.05
JBC Rel. Fund. 1.72 .27 .9480 .05
Rel. Conflict 3.71 1.50 .1868 7.05
Anxiety 10.88 2.43 .0316 <.05
UTK Rel. Fund. 5.19 2.00 .0382 .05
Rel. Conflict 3.59 2.28 .0173 <.05
Anxiety 11.11 .85 .5956 7 .05
Total Rel. Fund. 3.88 6.96 .0001 <.05
Sample Rel. Conflict 3.74 3.97 .0001 <.05
Anxiety 11.19 1.50 1119 >.05
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Socio-Economic Status by Schools and as a Total

As may be seen from Table 20, 56% of the students surveyed
scored between 13-11 whereas in the two national surveys where the state-
ment was used only 15% of the homes surveyed scored as high. One hundred
twenty-nine or 43% of the students surveyed scored between 10-5 whereas
in the two national surveys 67% had scores in this category. Nationally
18% of the homes scored between 4-2 but only .6% of the students' scores
were in this category.

When scores at the individual schools are compared it may be
seen that Hiwassee College has 39% of its scores in the 13-11 category
whereas Johnson Bible College has 52% in the same category and UTK has
79%. In the middle range, upper and lower, Hiwassee College has 60% of
its scores whereas Johnson Bible College has 49% and UTK only 20%. A
possible explanation for these differences may be that Hiwassee College
has traditionally attracted students of limited finanial means whereas
this may not be true of the other two insitutions. Hiwassee College has
a reputation of never denying admission to anyone on the basis of lack
of finances.

A possible explanation for the difference between the scores of
the students surveyed and those scores coming from the two national sur-
veys may be that persons from the upper socio-economic level tend to place
more of a premium on education and children from these homes are more
likely to continue their education beyond the secondary level.

Table 21 reveals that when the socio-economic score from the
three schools are interacted with the fundamentalism, religious conflict,

and anxiety scores from these institutions, the only ones statistically



TABLE 20
SOCIO-ECONOMIC STATUS BY SCHOOL AND AS TOTALS

Score * School Total Percent of Percent of Score
Hiwassee JBC UTK Total National Surveys
(By certain groupings)
Top 15% 39 53 77 169 56.00
(Scores 13-11)
Upper Middle 31% 42 35 14 91 30.00
(Scores 10-8)
Lower Middle 36% 18 14 6 38 13.00
(Scores 7-5)
Bottom 18% 1 0 1 2 6.00

(Scores 4-2)

(By individual scores)

2 0 0 0 0 .00 2.9
3 0 0 1 1 .33 6.0
4 1 0 0 1 .83 6.0
5 7 6 0 13 4.33 11.2
6 2 3 1 6 2.00 13.3
7 9 5 5 19 6.33 12.6
8 11 8 2 21 7.00 11.6
9 10 10 5 25 8.33 10.0
10 21 17 7 45 15.00 9.1
11 8 22 12 42 14.00 6.7
12 1 13 23 47 15.67 5.1
13 20 18 42 80 26.67 2.7

* According to 2 national surveys

oyl



TABLE 21

ANALYSIS OF THE RELATIONSHTPS AMONG SOCIO-ECOMOMIC STATUS,

RELIGIOUS FUNDAMENWTALISM, RELIGIOUS CONFLICT,

AND ANXTIETY BY SCHOOLS AND AS A TOTAL
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Institution Variable Std. Dev. F Value Pr7F Stat. Sian.
Hiwassee Rel. Fund. 3.94 2.67 .0N8s5 <.05
Rel. Conflict 3.75 1.36 .2178 >.05
Anxiety 10.72 1.55 .1415 7.05
JBC Rel. Fund. 1.70 .55 .8172 7.05
Rel. Conflict 3.89 .90 .5183 >.05
Anxiety - 11.12 1.30 .2555 7.05
UTK Rel. Fund. 5.37 1.77 .0853 2.05
Rel. Conflict 3.80 1.21 .2985 7.05
Anxiety 11.01 .81 .6101 7 .05
Total Rel. Fund. 4,35 3.07 .0010 .05
Sample Rel. Conflict 3.96 1.66 .0894 7.05
Anxiety 11.05 1.49 41 7 .05
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significant are the fundamentalism score at Hiwassee College (.0085) and
the fundamentalism scores as a total (.0010). The null hypothesis re-
lating to these two particular items are thereby rejected with respect
to Hiwassee College. If the persons surveyed are representative of the
students enrolled at these three institutions then one can say that where-
as the fundamentalism scores as a total and fundamentalism scores at Hi-
wassee College and socio-economic scores are significantly correlated,

the same does not hold true for Johnson Bible College and UTK.

Sex of Persons Surveyed by School and as a Total

As may be seen from Table 22, the percentage of males and fe-
males in the sample was about the same for Hiwassee College and Johnson
Bible College, 45% male, 55% female, but slightly different for UTK where
the percentages are 37% male and 63% female.

Table 23 shows the following: religious fundamentalism is not
significantly related to sex at either of the schools or the sample as a
whole. Religious conflict, however, does bear a significant relationship
to sex at Johnson Bible College though at no other point. Anxiety and
sex do co-vary at Hiwassee College and also when the three sample popu-

lations are taken as one group.

Grade Point Average of Students Surveyed at Hiwassee College

The grade point average was available only for those students
at Hiwassee College. Tabhle 24 shows that religious fundamentalism scores
and grade point average are not significantly correlated (.3650 2.05), but
religious conflict (.0094 <.05) and anxiety (.0334 <.05) do bear a signifi-

cant negative correlation to grade point average. The higher the religious



TABLE 22

SEX OF PERSONS SURVEYED RY SCHOOL AND AS A TOTAL
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Sex _ School Total Percent of
Hiwassee JBC UTK Total
HMale 45 46 36 127 42.33
Female 55 56 62 173 57.67
TABLE 23

ANALYSIS OF THE RELATIONSHIPS AMONG SEX OF PERSONS SURVEYED,

RELIGIOUS FUNDAMENTALISM, RELIGIOUS CONFLICT,
AND ANXIETY BY SCHOOL AND AS TOTALS

Institution Variable Std. Dev. F Value Pr7F Stat. Sian.
Hiwassee Rel. Fund. 4.25 .01 .9118 7.05
Rel. Conflict 3.82 .53 4670 >.05
Anxiety 10.57 8.95 .0035 <.05
JBC Rel. Fund. 1.67 .30 .5843 7.05
Rel. Conflict 3.75 7.97 .0057 <.05
Anxiety 11.29 .28 .6011 7 .05
UTK Rel. Fund. 5.61 .00 .9976 7 .05
Rel. Conflict 3.82 2.55 .1138 7.05
Anxiety 11.01 .29 .5929 7.05
Total Rel. Fund 4.51 .30 .5836 >.05
Sample Rel. Conflict 3.99 3.43 .0650 >.05
Anxiety 11.06 5.39 .0210 .05
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TABLE 24

ANALYSIS OF THE RELATIONSHIPS AMONG STUDENT GRADE POINT AVERAGE,
RELIGIOUS FUNDAMENTALISM, RELIGIOUS COMFLICT. AMD
ANXIETY OF PERSONS SURVEYED AT HIWASSEE COLLEGE

Institution Variable Std. Dev. F Value Pr7F Stat. Sign.
Hiwassee Rel. Fund. 4.29 . 3650 7.05
Rel. Conflict 3.81 .0094 <.05

Anxiety 10.98 .0334 <.05
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conflict and anxiety the lower the grade point average. The reason

for such would appear obvious: when upset the anxiety increases perhaps
to the point of interference. Concentration becomes difficult if not im-
possible. Too, religious conflict or consternation produced by challenges
to long standing opinions or beliefs consume one's attention and energy,
and interfere with study. It must be kept in mind that for the sample

as a whole, religious conflict and anxiety are significantly correlated.
Religious conflict triggers anxiety which has a direct bearing on grade-

point average.

Size of Church of Persons Surveyed by School and as a Total

As may be seen in Table 25, 99 of the 102 Johnson Bible College
students surveyed report approximate church size ranging from 35-2000,
for an average church size of 278, Eighty-seven Hiwassee College students
state approximate church size ranging from 5-900, for an average church
size of 201. Eighty-one UTK students 1ist approximate church size as
ranging from 50-6000, for an avérage church size of 748. With a total of
267 interviewees reporting approximate church size ranging from 5-6000, the
average church size for the sample is 396. It is perhaps worth noting that
at Hiwassee College 87% of the 99 students responding to the survey were
able to provide data on approximate church size, at UTK 81% of the students
gave the same type information, while 97% of the Johnson Bible College
students supplied the information. On the basis of this, one might hy-
pothesize a relationship between religious fundamentalism and importance
of church and religious activities. Johnson Bible College is clearly the

more fundamentalist of the three institutions and in this case a higher



TABLE 25

SIZE OF CHURCH ATTENDED BY
SCHOOL AND AS TOTALS
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Variable School

Total
Hiwassee JBC UTK
Approximate size of 5-900 35-2000 50-6000 5-6000
church attended

(range)

Mumber of persons 87 99 81 267
responding

Average size of 201 278 747 396

church attended
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percentage of Johnson Bible College students knew and reported on their
church.

Data in Table 26 show that interaction of size of church with
fundamentalism, religious conflict, and anxiety failed to yield a sta-
tiscally significant variance in either of the means at either of the

3 schools or with the total sample.

Consent to be Interviewed by Schools and as a Total

As may be seen from Table 27 the percentage of persons who gave
their consent to be interviewed is nearly the same for all 3 schools.
Table 28 reveals that when the variable of consent to be interviewed is
interacted with fundamentalism, religious conflict, and anxiety scores
there is no statistically significant difference for either score at
either school. The same is true with the total score for all those
schools when the fundamentalism and religious conflict scores are inter-
acted with "consent to be interviewed." However, the total score for
all three schools on anxiety when interacted with consent to be inter-
viewed does show a statistically significant difference (.0375 <.05).
Those persons who experience high levels of anxiety would find their
anxiety expressing itself in diverse ways, even reluctance to engage in

serious discussion with an interviewer.
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TABLE 26
ANALYSIS OF THE RELATIONSHIPS AMONG SIZE OF CHURCH ATTENDED,

RELIGIOUS FUNDAMENTALISM, RELIGIOUS CONFLICT, AND
ANXTETY BY SCHOOLS AND AS TOTALS

Institution Variable Std. Dev. F Value Pr>F Stat. Sign.

Hiwassee Rel. Fund. 4.22 .8450 .05
Rel. Conflict 3.81 .1163 .05
Anxiety 10.98 .9018 7.05

JBC Rel. Fund. 1.67 .6127 7.05
Rel. Conflict 3.87 .8796 7.05
Anxiety 11.25 .9378 7.05

UTK Rel. Fund. 5.55 .1523 7.05
Pel. Conflict 3.84 .4622 7.05
Anxiety 10.91 .2752 7.05

Total Rel. Fund. 4.49 .6374 7.05

Sample Rel. Conflict 4.00 .8578 7.05
Anxiety 11.12 .4068 7.05

TABLE 27

CONSENT TO BE INTERVIEWED BY SCHOOL AND AS TOTALS

Answer School . Total Percent of
Hiwassee JBC UTK Total
Yes 83 84 85 252 83.72

No 17 18 14 49 16.28
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TABLE 28

ANALYSIS OF THE RELATIONSHIPS AMONG RELIGIOUS
FUNDAMENTALISM, RELIGIOUS CONFLICT, ANXIETY,
AND COMNSENT TO BE INTERVIEWED
BY SCHOOLS AND AS TOTALS

Institution Variable Std. Dev. F Value Pr>F Stat. Sian.
Hiwassee Rel. Fund. 4.20 2.26 .1364 7.05
Rel. Conflict 3.83 1 .7365 7.05
Anxiety 10.99 .84 .8400 7.05
JBC Rel. Fund. 1.66 2.00 .1604 7.05
Rel. Conflict 3.87 1.12 .2916 7-05
Anxiety 11.13 3.09 .0820 7.05
UTK Rel. Fund. 5.58 1.84 1779 7.05
Rel. Conflict 3.85 .36 .5516 7.05
Anxiety 10.91 .99 .3219 - 72.05
Total Rel. Fund. 4.50 .00 .9679 7.05
Sample Rel. Conflict 4.00 .15 .7019 7.05
Anxiety 11.06 4.37 .0375 <.05
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Analysis of the Relationship of the Variables Attendance at Church and
Sunday School, Consent to be Interviewed, Religious Preference, Denomi-
national Preference, Age, State of Residence, Size of Community of Re-
sidence, Socio-Economic Status, Sex, to the Hypothesized Relationships
among Religious Fundamentalism, Religious Conflict, and Anxiety Scores

at Hiwassee College, Johnson Bible College, and The University of Tennes-
see, Knoxville

As may be seen from Table 29, the correlations among the vari-
ables religious fundamentalism scores, religious conflict scores, and
anxiety scores for the 3 institutions in the study do not differ
significantly. Hence, there is no need to treat each of the schools
separately.

Tables 30, 31, and 32 show that only 3 of the variables are
statistically significantly related to the hypothesized relationships among
religious fundamentalism, religious conflict, and anxiety at Hiwassee Col-
lege, Johnson Bible College, and UTK.» Two of these are with the hypothe-
sized religious conflict--anxiety relationship: attendance at church and
Sunday School (.0416,<.05) and age (.0062,<.05), while the other is
with the religious fundamentalism anxiety relationship: size of communi-
ty of residence (.0193,<.05). Information is not available for the vari-
ables approximate size of church and grade point average which itself was
available only for the Hiwassee

The fact that two of the statistically significant connections
involve religious conflict and anxiety might be viewed as further evidence
that the conflict and the anxiety are not altogether religious. Perhaps
the difficulty surfacing in these instances is indigenous to this par-

ticular period in life and/or has to do with a difficulty or difficulties

associated with this particular period.



TABLE 29

CORRELATIONS AMONG THE RELIGIOUS FUNDAMENTALISM
SCORES, RELIGIOUS CONFLICT SCORES, AND ANXIETY

SCORES OF THE PERSONS SURVEYED
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Variable Std. Dev. F Value Pr>F Stat. Sicn.
Religious Fund.- .97023831 .12 .8827 7.05
Religious Conflict
Religious Fund.- .98901006 .65 .5237 7.05
Anxiety _
Reliaious Conflict- .92602032 .40 .6709 7 .05

Anxiety




TABLE 30
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ANALYSIS OF THE RELATIONSHIP OF THE VARIABLES ATTENDANCE AT CHURCH AND
SUNDAY SCHOOL, COMSENT TO BE INTERVIEWED, RELIGIOUS PREFERENCE,
DENOMINATIONAL PREFERENCE, AGE, STATE OF RESIDENCE, SIZE OF
COMMUNITY OF RESIDENCE, SOCIO-ECONOMIC STATUS, SEX, TO
THE HYPOTHESIZED RELATIONSHIPS AMONG RELIGIOUS

FUNDAMENTALISM AND RELIGIOUS CONFLICT AT

HIWASSEE COLLEGE, JOHNSON BIBLE
COLLEGE, AND THE UNIVERSITY
OF TENNESSEE, KNOXVILLE

Variable Std. Dev. F Value Pr7F Stat. Sign.

Attendance at Church .9823 .25 .9405 7.05
and Sunday School

Consent to be .9584 17 .6770 7.05
interviewed

Religious preference .9457 .29 .7514 7.05
Denominational .9407 1.05 4037 7.05
preference

Age .9516 1.28 .2779 7.05
State of residence .9201 1.11 .3450 .05
Size of community of .9505 A .5500 7.05
residence

Socio-economic status .9590 .24 .7869 7.05
Sex .9536 1.06 .3044 7.05
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TABLE 31

ANALYSIS OF THE RELATIONSHIP OF THE VARIABLES ATTENDANCE AT CHURCH AND
SUNDAY SCHOOL, CONSENT TO BE INTERVIEWED, RELIGIOUS PREFERENCE,
DENOMINATIONAL PREFERENCE, AGE, STATE OF RESIDENCE, SIZE OF
COMMUNITY OF RESIDENCE, SOCIO-ECONOMIC STATUS, SEX, TO
THE HYPOTHESIZED RELATIONSHIPS AMONG RELIGIOUS
FUNDAMENTALISM AND ANXIETY AT HIWASSEE
COLLEGE, JOHNSON BIBLE COLLEGE, AND
THE UNIVERSITY OF TENNESSEE,

KNOXVILLE
Variable Std. Dev. F Value Pr7F Stat. Sian.
Attendance at Church  .9846 1.37 .2354 7.05
and Sunday School
Consent to be .9890 1.05 .3060 7.05
interviewed
Religious preference  .9852 .91 .4056 7.05
Denominational .9727 .70 .7546 7.05
preference
Age .9774 2.02 .0915 7.05
State of residence .9445 1.20 .2604 .05
Size of community of  .9783 3.35 .0193 <.05
residence
Socio-economic status .9873 .78 .4577 7.05

Sex .9919 .02 .8756 7.05
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TABLE 32

ANALYSIS OF THE RELATIONSHIP OF THE VARIABLES ATTENDANCE AT CHURCH AND
SUNDAY SCHOOL, CONSENT TO BE INTERVIEWED, RELIGIOUS PREFERENCE,
DENOMINATIONAL PREFERENCE, AGE, STATE OF RESIDENCE, SIZE OF
COMMUNITY OF RESIDENCE, SOCIO-ECONOMIC STATUS, SEX, TO
THE HYPOTHESIZED RELATIONSHIPS AMONG RELIGIOUS
CONFLICT AND ANXIETY AT HIWASSEE COLLEGE,

JOHNSON BIBLE COLLEGE, AND THE
UNIVERSITY OF TENNESSEE,

KNOXVILLE
~ Variable Std. Dev. F Value Pr7F Stat. Sign.

Attendance at Church .9145 2.34 .0416 .05
and Sunday School

Consent to bhe .9173 2.77 .0973 7.05
interviewed

Religious preference .9119 2.24 .1077 7.05
Denominational .9034 1.04 .4100 7.05
preference

Age .8943 3.67 .0062 <.05
State of residence .8758 1.24- .2228 /.05

Size of community of .9063 2.32 .0737 7.05
residence

Socio-economic status  .9171 .76 .4663 7.05

Sex .9102 2.15 .1439 7.05




CHAPTER VI

SUMMARY AND CONCLUSIONS

In the present study religion is viewed as the committment of
the individual to a belief in what he conceives to be the ultimate power
and authority of the universe. In this case it is the Christian God. Al-
so included in the definition is the strong belief that the conduct of the
adherent is to be guided by principles derived from his belief in his God.
Every aspect of his life--work, leisure, family, social--is under the aegis
of his religious belief. Fundamentalism is that interpretation of Chris-
tianity which insists that the believer subscribe to certain rigid views
of the faith and its holy book. Fundamentalism is an interpretation of
Christianity which places great emphasis upon the holiness and authority
of the Bible and the need for man to order his life around its teachings.
Included in fundamentalist belief are evangelical aggressiveness, less
interest in debating religion and religious issues than in trying to win
others to the fundamentalist position, a strong desire to separate one's
self from sin, and strong insistence upon church practices which are based
on a literal understanding of the New Testament church. Religious con-
flict occurs when the belief structure of the person is challenged by ex-
periences which the student has both inside and outside the classroom but
particularly inside. Challenge is precipitated by the education process
itself as the student is led and encouraged to range over a wide variety
of ideas, opinions, and viewpoints, some of which are poles apart from his
own. As the student becomes aware of the challenge which his education

experience presents tc him, a challenge to the very foundation on which
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rests the structure of his self, he experiences tension, a painful un-
easiness of mind--this is anxiety.

Beginning with firsthand experience in the college classroom
observing students so challenged as they labored to resolve the issue in
their own Tives, then through lengthy discussions with other teachers who
were also aware of the problem, certain ideas began to emerge. Some stu-
dents do indeed experience religious conflict and concomitant anxiety
which varies in its intensity. It was theorized that the persons having
the most difficulty were those who had 1ittle room in their religious
viewpoint for tolerance of, or consideration of, opposing religious ideas;
in a word, religious fundamentalists. It was further theorized that these
persons so challenged would deal with this threat and situation of tension
in a variety of ways. Some might drop the course while others would close
the mind to any serious consideration of the matter regardless of its ve-
racity. Still others would sit passively in the classroom while debate
swirled about them, their solution being to think about the matter but only
in an abstract way, never really opening their own belief structure for
scrutiny.

As will be remembered from earlier discussion, the research ques-
tions underlying the study are:

1. Do religiously fundamentalist students experience religious
conflict when enrolled in those colleges and universities which are pri-
vate or denominationally owned as well as in those institutions which are
publicly owned? '

2. Are the variables religious fundamentalism, religious con-

flict, and anxiety significantly related to each other?
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3. If the answer to question 2 is yes, what is the pattern of
interrelationship?

4. Do students other than those categorized as religiously funda-
mentalist experience religious conflict and anxiety?

5. Are there significant differences between UTK, Hiwassee Col-
lege, and Johnson Bible College, as regards religious fundamentalism, re-
ligious conflict, and anxiety?

6. Are the religious conflict and anxiety as well as the adapta-
tion response which the student makes to these experiences unique to the
individual, or are they much the same for all persons who are thus dis-
posed?

The following null hypotheses were established to answer these
questions:

1., There will be no significant differences among the religious
fundamentalism scores and religious conflict scores for the subjects from
Hiwassee College, Johnson Bible College, and UTK, at 0.05;

2. There will be no significant differences among the religious
fundamentalism scores and anxiety scores for the subjects from Hiwassee
College, Johnson Bible College, and UTK, at 0.05;

3. There will be no significant differences among the religious
conflict scores and anxiety scores for the subjects from Hiwassee College,
Johnson Bible College, and UTK, at 0.05;

4, There will be no significant differences among the religious

fundamentalism scores, religious conflict scores, and anxiety scores for

the total sample at 0.05;
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5. There will be no significant differences among Hiwassee
College, Johnson Bible College, and UTK with respect to either religious
fundamentalism, religious conflict, or anxiety at 0.05.

The secondary hypotheses are as follows:

1. There will be no significant relationship between the re-
ligious fundamentalism scores, religious conflict scores, anxiety scores,
and any of the following variables either at Hiwassee College, Johnson
Bible College, UTK, or for the total sample at 0.05:

1. Consent to be interviwed.

2. Religious preference.

3. Protestant denomination preference.

4, Age.

5. State of residence.

6. Size of community of residence.

7. Socio-economic status.

8. Sex.

9. Attendance at Church and Sunday School.

10. Approximate size of Church.
11. Grade point average (at Hiwassee College only).

2. The following show no significant difference in the hypothe-
sized relationships among religious fundamentalism and religious conflict
scores, religious conflict and anxiety scofes, and religious fundamentalism
and anxiety scores, either at Hiwassee College, UTK, Johnson Bible College,
or for the entire sample at Q.05:

1. Consent to be interviewed.

2., Religious preference.
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3. Protestant denomination preference.
4, Age.
5. State of residence.
6. Size of community of residence.
7. Socio-economic status.
8. Sex.
9. Attendance at Church and Sunday School

10. Approximate size of Church

11, Grade point average (at Hiwassee College only).

A search of the literature revealed intense scholarly interest
over a number of years in the changes in religious beliefs and values of
college students but only limited research into the religious conflict
which these students experience and the experiential aspects of this con-
flict. Available evidence suggest that persons who experience religious
conflict also experience some kind of mental tension and that these per-
sons will make moves of one kind or another to escape the irritation. Of
particular interest is the statement by Sanfordl that "the existing equi-
librium" of the student must indeed be challenged and the person encouraged
to adopt new modes of thought and patterns of adjustment. However, the
challenge must not be such that the individual "switches-in" defense mecha-
nisms. These stop the education process altogether. Little is known about

what goes_on in_the mind of a person so challenged.

]Sanford, Where Colleges Fail, p. 21.
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The hypotheses were tested on 301 students at 3 schools:

100 at Hiwassee College, 102 at Johnson Bible College, and 99 at UTK.

The survey was conducted using second and third quarter freshmen, be-
cause it was felt that students at this point in their educational ca-
reers have had neither the time nor experience to alter drastically the
religious belief structure which they brought with them from the home
environment, but would Tikely have experienced challenges to belief struc-
ture. Students were asked to reply to a survey form containing 94 items:
four scales which measured religious fundamentalism, religious conflict,
anxiety, and socio-economic status, plus 17 additional items formulated

by the author. Surveys were conducted in freshmen English classes at Hi-
wassee College and Johnson Bible College and introductory Sociology classes
at UTK.

The results of the survey revealed significant negative correla-
tions between religious fundamentalism and religious conflict at each of
the three institutions and for the entire sample, significant positive cor-
relations between religious conflict and anxiety at each of the three in-
stitutions and for the entire sample, and between religious fundamentalism
and anxiety for the entire sample though not at any of the individual in-
stitutions.

The three institutions differ significantly from each other on
religious fundamentalism and religious conflict though not on anxiety.
Data strongly indicate Johnson Bible College is the more fundamentalist
of the three with Hiwassee College second, and UTK third.

A second phase of the study involved choosing 30 students, 10

from each of the 3 schools, for interviews. The purpose of the interviews
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was as follows: to test the hypotheses of relationships among

the variables religious fundamentalism, religious conflict, and anxiety
and differences among the schools as regards these same variables on an
individual basis; to probe more deeply into the effects upon the individu-
al of the challenges to religious selfhood and the various ways in which
these persons had responded to these challenges; and, to validate informa-
tion gathered in the survey phase of the study.

Prime consideration for the interviews was given to those per-
sons who scored highest on all three scales: religious fundamentalism,
religious conflict and anxiety were selected. If enough of the preceding
combinations were not available then those who scored highest on anxiety
were chosen. The reader is referred to Table 1, p. 66 for a listinag of
scores of the interviewees.

The interviews, for the most part, were structured. Often answer
and attitude were evident from the discussion that went on in the inter-
view and it was not necessary to pose definite questions. With some per-
sons, however, the process was almost entirely a question-answer process.
Interviews were electronically recorded and these provided opportunity for
a later, more careful analysis and summary.

The interview phase clearly revealed a relationship between
religious conflict and anxiety. Interviewees who discussed their religious
conflict also told of their anxiety. Students reported a number of dif-
ferent problems in connection with their religious conflict and anxiety.
Mental tension and disturbance was the difficulty most often mentioned,
followed by anger and frustration. Two out of 10 persons interviewed at

each of the 3 institutions for whom the religious conflict and anxiety
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were critical, reported physical symptoms--throat ailment, stomach ache,
cramps, unable to eat or sleep, extreme nervousness--along with the men-
tal tension. Their solutions to the problem had been to talk with friends,
fellow students, teachers, or parents about the problems, but not to with-
draw from class or school or to close the mind to further consideration

of the subject of religion. Al11 felt that the role of education was to
stimulate thought in all areas and praised education and educators for
performing faithfully their task.

Interviews with students at Hiwassee College and UTK indicated
that the religious conflict which they experienced was related to class-
room activities: discussion, teacher or student presentations, exposure
to ideas or opinions that ran counter to those which they currently held.
The interviewees at Johnson Bible College who reported religious conflict

indicated that campus rules and regulations were the cause of the problem.

Major Hypotheses

The first null hypothesis is successfully rejected: there is
a significant negativé correlation between religious fundamentalism and
religious conflict as measured at each of the three institutions in the
study and also when all the students in the sample are viewed as a group.
Religious fundamentalism and religious conflict are inversely re]atedf
The greater. the tendency toward fundamentalism the Tess 1ikelihood there is
of religious conflict. One possible explanation for. this circumstance is
that the true religious fundamentalist has firmly fixed ideas and views
and is far less likely to entertain, let alone consider seriously, any

idea or view markedly different from his own. Such positions are quickly
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passed over. Another possible explanation is that in the mental processes
of certain persons religious ideas are somehow sequestered from the ordi-
nary reasoning processes and as such never subjected to the same scrutiny
or investigation as are other ideas and viewpoints. Religious ideas are
not viewed in the same way as other ideas. This finding is similar to
that of Ruth Funk at Purdue University in 1958: "religious conflict is
negatively correlated with orthodoxy."2 Funk, however, measured orthodoxy
with an instrument which she devised.

Interviews with students clearly supported this inverse relation-
ship between religious fundamentalism and religious conflict. A high per-
centage of students with fundamentalism scores in the 18-13 range, par-
ticularly at UTK and Hiwassee College, spoke of religious conflict. How-
ever, in only 2 out of 10 cases or about 20% of the total number of in-
stances, did the persons report unusual difficulty with the conflict and
its resolution. The remainder managed in one way or another to come to
terms with the situations of threat or challenge. The interviews did sug-
gest quite strongly that religious fundamentalism in some instances.repre-
sents the acceptance of theological positions but not deep committment to
such so that when contrary opinions or ideas are heard the disturbance is
minimal.

The sources of religious conflict are the classroom and the
broader campus experience. Course content rather than instructor is the

cause of conflict, if indeed there be any. Philosophy, Geology, Religious

2Funk, "Survey," p. 2569,
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Studies, Western Civilization, and Anthropology cause more trouble than
any other courses. Quite the contrary. Student's reports indicated a
desire and a willingness to stay with the situation and follow it through
to some kind of satisfactory conclusion. One person enrolled at UTK ex-
pressed a strong desire to enroll in Religious Studies courses which had
been described to her as "situations of frequent controversy," with the
hope of finding there answers or a solution to a debate raging within her.
A1l interviewees agreed that one of the main responsibilities of education
is to challenge the person sufficiently so as to promote disequilibirum
and encourage alternative thinking, but at the same time all were in agree-
ment that it be doné in such a way that persons not feel unduly threatened.
To do otherwise is to take unfair advantage of a structured situation.

Johnson Bible College interviewees stated that what problems
they experienced were precipitated by the broader campus experience, spe-
cifically, stringent rules and regulations which in many instances curbed
freedoms which they had enjoyed while 1living at home. One of the ten in-
terviewees at Johnson Bible College indicated that she was not returning
for the 1980-81 session for that reason. No person at Johnson Bible Col-
lege mentioned the classroom as the source of religious conflict.

Interviewees from the three schools reported a variety of effects
upon themselves of the religious conflict. Anger, frustration and confu-
sion were mentioned more often than any others. Twenty percent of the in-
terviewees told of serious effects of such. One reported disturbing dreams,
2 told of inexplainable stomach cramps, 1 to1g of inability to sleep for

a long period of time coupled with Tong hours of discussion with the
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roommate and excessive absenteeism from class, while still another spoke
about requiring medication for the difficulty.

As stated earlier none of the persons felt the need to withdraw
from the classes where they experienced religious conflict, The most com-
mon reaction was to remain silent and then discuss the point of contro- -
versy with trusted friends after the class meetiné. One interviewee at
UTK told of participating in a rather heated debate during a student dis-
cussion period following a class lecture. The hesitancy to speak out in
class and challenge either the instructor or person presenting the contro-
versial issue was a common reaction. Many, no doubt, do not have suffici-
ent confidence in his/her skills to participate in such an exchange. All
interviewees were asked to hypothesize a situation in which they were re-
quired to respond to test questions which called for answers that involved
ideas or points of view with which the student disagreed. One interviewee
noted that this had actually happened to her and went on to complain that
when she failed to answer as the teacher felt she should and even explained
why she did not, the teacher marked the answer wrong. Most said they
would give the expected answer but somewhere on the test register disa-
greement in writing or supply their own views or beliefs on the question,
or perhaps both,

The second null hypothesis is not successfully rejected: there
is not a statistically significant relationship, either positive or nega-
tive, between religious fundamentalism and anxiety as measured at each of
the three institutions in the study (Hiwassee, .1027>.05; Johnson Bible
College, .0545>.,05; UTK .6884>,05). ~There is, however, a statistically

significant negative relationship between the two variables when all the
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students in the sample are viewed as a group, (.0263 <.05), a circumstance
which sometimes occurs with a large sample but not with a small sample.
Religiously fundamentalist students are no more or no less likely to ex-
perience anxiety than are non-fundamentalist students.

Anxiety and mental upset can be triggered by a great number of
things in the environment and these anxiety producing things or events or
situations may be related to religion in a greater or less degree or not
at all. This finding is in keeping with that of Funk at Purdue University
in 1958: "anxiety is unrelated to orthodoxy . . . ."3

The third null hypothesis is successfully rejected: there is
a significant positive correlation between religious conflict and anxiety
as measured at Hiwassee College, Johnson Bible College, and UTK, and when
the students in the sample are viewed as a group. These data give clear
indication that religious conflict is accompanied by anxiety. As the stu-
dent recognizes certain ideas and points of view as different and challeng-
ing to his own he experiences mental turmoil. This turmoil could very
well vary in its intensity, depending upon the particular religious idea
challenged, how important the religious idea was to the person, and per-
haps the circumstances of the challenge (when viewed, where received, by
whom it was issued). The student then moves so as in some way to dispatch
the anxiety. Several avenues are open to him but, when viewed from the
purpose and stand point of education, the least desirable are avoidance/
withdrawal. So, in order to achieve optimum effect the mental distur-

bance must arouse and challenge the student but it cannot be of such

3Funk, "Survey," p. 2569,
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proportions as to precipitate defensive reactions on his part. It must
not reach interference level. This would drastically reduce, perhaps stop
altogether, the chances of the person admitting the existence of other
points of view much less seriously considering them as viable alternatives
to his own. Earlier in this summary, in the discussion of religious con-
flict, mention was made of the effects of anxiety upon certain individuals
and particularly as those persons tried to incorporate new ways of think-
ing into their own, in the process, perhaps moving beyond a religious self
nourished by home and church for a great number of years. Some of these
effects were rather severe while others were not. 1In only 2 of 10 cases
however, were persons agitated to the point where their disturbance mani-
fested itself as physical ailments or severe mental strain.

The above mentioned finding is similar to that of Ruth Funk 1in
a study conducted at Purdue University in 1958. Though a different in-

strument was used to measure anxiety--Janet Taylor's Manifest Anxiety

Scale--Funk did find that religious conflict was positively correlated
with manifest anxiety (r=.43).4

While all persons experiencing anxiety did not report religious
conflict, all of the interviewees who reported experiencing religious con-
flict indicated anxiety of one degree or another. In some instances this
was a rather recent thing, while for others it reached back into the high
school years. Five persons discussed the part which parents and parent
discussions played in resolving the difficulties. Parents had been sup-

portive of their children but encouraged them to follow through on their

4Funk, "Survey," p. 2569,
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own reasoning. None of the parents had counseled withdrawal from class
or attacked the teacher or teaching methods.
The fourth null hypothesis, "there will be no significant
differences among Hiwassee College, Johnson Bible College, and UTK with
respect to either religious fundamentalism, religious conflict, or anxiety

at 0.05," is only partly successfully rejected. Analysis of variance re-

veals statistically significant differences among the three institutions

as regards the variables religious fundamentalism (.0001 <.05) and reli-
gious conflict (.0001< .05) though not anxiety (.0532 3.05). The data in
Tables 2-8, pages 113-125, clearly show statistically significant differences
between Hiwassee College and Johnson Bible College with respect to re-
ligious fundamentalism (.0004 <.05) and religious conflict (.0001<0.05)
and between Hiwassee College and UTK with respect to religious fundamenta-
1ism (.0001k\0.05) though not religious conflict (.5225>0.05).. The data
further reveals statistically significant differences between Johnson Bible
College and UTK as regards religious fundamentalism (.0001< 0.05) and re-
1igious conflict (.0001<.05). The differences pertaining to anxiety are
not analyzed because the analysis of variance of anxiety is not statisti-
cally significant (.0532% 0.05). .

A careful study of the grouping of religious fundamentalism
scores strongly indicates that Johnson Bible College is the more religious-
ly fundamentalist of the thrge institutions, with Hiwassee College second,
and UTK third. A1l of the Johnson Bible College scores were 11 or above
while only 86% of Hiwassee College's and 68% of UTK's scores were as large.
Fifty-three percent of the students surveyed at Johnson Bible College

scored the maximum, 18, while 41% of the Hiwassee College students and
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14% of UTK students scored 18. Too, scores at Hiwassee College and UTK
are spread over a much wider range than those at Johnson Bible College.
Two percent of Hiwassee College's scores were +1 and 1% of UTK's scores
were -4, This conclusion is also strongly supported by official state-
ments and documents of the three institutions, expectations placed upon
the student body, and by other things as well. Johnson Bible College in-
terviewees were much more willing to discuss religion than interviewees
at either of the other two schools, and the discussions centered not so
much on appraisal of the validity of Christianity or any questions per-
taining to it as they did on the personal acceptance of religious faith
and how one goes about sharing this faith with others.

Data indicated that Johnson Bible College students experience
far less religious conflict than students at either of the other two in-
stitutions. This could be due to the fact that Johnson Bible College is
the more fundamentalist of the three and there is a statistically signifi-
cant negative relationship between religious fundamentalism and religious
conflict. The higher fundamentalism scores at Johnson Bible College would
coordinate well with the Tower religious conflict scores found there. Al-
so, the religious conflict which Johnson Bible College students described
to the investigator was qualitatively different from that related by Hi-
wassee College and UTK students. Johnson Bible College student religious
conflict was related more to whether the student did or did not accept a
particular tenet of the Christian faith or uncertainty about interpreta-
tion of one of the tenets than to serious doubts about the Christian faith,
The two Johnson Bible College students who told of serious religious con-

flict, anxiety, and related problems, revealed that their difficulties
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stemmed from a disagreement over college rules--curfew and dress code--
mainly, the interpretation of, and necessity for such. Statistical data
indicate that Hiwassee College and UTK are very similar to each other
with respect to religious conflict.

This, too, was very clear from the interviews. The University
of Tenncssee, Knoxville student religious conflict, for the most part,
was related to classroom experiences where either the instructor, material,
or fellow students had infused the student's mind with uncertainty about
some religious belief. Much the same was true of the Hiwassee interview-
ees. However, not one of the Johnson Bible College interviewees gave any
indication that the classroom was the source of religious conflict. One
gathers that the classroom at Johnson Bible College is not envisioned by
administration, faculty, or student, as a forum for serious questioning
of religious faith, though almost every course at the college is taught
from a religious perspective.

The data pertaining to the variables and the individual pattern
of relationships among them is evidence of the unique character of each of
the three institutions included in the study. They are all different.
Each seeks to fulfill a different purpose which in turn bears heavily
on the image it projects, the type of student it recruits, the courses of
study it offers, the on and off-campus programs, and campus 1life in general.

Students are far less likely to experience religious conflict
as result of classroom experiences at a Bible college 1ike Johnson Bible
College where the intent is to confirm persons in the Christian faith and
equip them to serve as Christian missionaries, Christian teachers, or or

Christain ministers, than even at a denominational institution like Hiwassee
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College where education is viewed in somewhat broader terms. The at-
mosphere of a public university such as UTK with its increased student
freedom and widely varying student body and faculty would increase even
more the 1ikelihood of challenge and religious conflict.

There are those who disagree with Johnson Bible College and
schools 1ike it and feel that higher education should be viewed from a
different perspective, who believe that challenge is inherent in the edu-
cation process. Students should be challenged, not confirmed. Viewed
from this perspective the developmental status of the incoming freshman
is such that the underlying personality structure must be shaken and the
individual through education Ted to a re-examination of his total perspec-
tive. When looked at in this way, religious conflict is but a part of
the over-all re-examination of ideas and points of view and is considered
good and constructive. It is believed that the outcome of such conflict
and re-examination will be a stronger, more vital person, a more alive re-
ligious faith.

In support of this latter view of education it may be noted that
the students who reported strong religious conflict and told of considera-
ble mental consternation and some physical effects, at one and the same
time spoke positively about the process. It was their opinion that edu-
cation should proceed along these Tines. All points of view on matters
should be given and the individual allowed to make the choice. These per-
sons did request that teachers be sensitive to the dynamics of the situa-
tion and the difficulties which some students would experience.

Earlier it was reported that Lehman viewed changes in the values

of entering college students as "lessening of stereotypes" and "tolerance
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of diversitya”5 The religious conflict and its effects on the persons in-
cluded in this research could be construed in this manner. Only one in-
terviewee at Johnson Bible College said she was not returning for a second
year. No one else suggested so drastic step as leaving, or staying out
of some classes, or avoiding certain professors. Neither did anyone sug-
gest that as result of the religious conflict he had abandoned his reli-
gious faith.

One thing most apparent from this study is that religious funda-
mentalism is not a monolithic structure, well defined, to which all adhere
and on the same terms. Some religious fundamentalists are quite strong
and rigid in their opinions while others are equally strong but less rigid.
Strangely enough, some of the most outspoken and defensive are the least
certain of their views, almost as though their defensiveness is a cover
for their uncertainty. It is indeed amazing how the same statement can
mean such widely different things to different individuals. This became
most apparent with the interviewees as they discussed identical questions

but with such variation in understanding and interpretation.

Secondary Hypotheses

As may be seen from Table 33, the variables size of church at-
tended and age bear no significant relationship to religious fundamentalism,
religious conflict, or anxiety as measured at each of the three institutions
or when the scores of the sample are totaled. Two others, socio-economic

status and consent to be interviewed, are significant only when the scores

SLehman, p. 309.



SUMMARY TABLE OF RELATIONSHIPS AMONG THE MAJOR AHMD MINOR VARIABLES:

TABLE 33

RELIGIOUS

FUNDAMENTALISM, RELIGIOUS CONFLICT, ANXIETY, CONSENT TO BE INTERVIEWED,
RELIGIOUS PREFERENCE, DENOMINATIONAL PREFERENCE, AGE, STATE OF
RESIDENCE, SIZE OF COMMUNITY, SOCIO-ECONOMIC STATUS, SEX,
ATTENDANCE AT CHURCH AND SUNDAY SCHOOL, SIZE OF CHURCH,

GRADE POINT AVERAGE (HIWASSEE COLLEGE)

Institution and

Minor Variable

Major Variable Consent to be Religious NDenominational Aage State Size of
Interviewed Preference Preference Community
Hiwassee Colleqe: , ‘
Rel. Fundamentalism .1364 1< .0338 <.0006 nan <0001 <.038)
Rel. Conflict .7365 .0901 .1857 .8N27  .5565 .3457
Anxiety L3612 .3976 .5359 .9189  .4503 .1568
Johnson Bible College:
Rel. Fundamentalism .1604 .9480 .0727  .2517 <.n290
Rel. Conflict L2916 .18RR .7n81 L4681 .3457
Anxiety .0820 <.n31k .2173 071 <.0194
The University of
Tennessee, Knoxville
Rel. Fundamentalism 1779 .2958 <.n382 L1643 .6032 L1105
Rel. Conflict .5516 . 3644 <.M73 .09N7 .4883 .4n79
Anxiety .3219 .9566 .5956 .2063 .27900 .5039
Total Sample: ‘ )
Rel. Fundamentalism .9679 <.n00 <.nnnl .9995 <.n0on2 .0nN25
Rel. Conflict .7019 .4356 <.oo0m L6727  .0N620 .0020
Anxiety <.0375 L9602 1119 .1895 217 L1314

€LL



TABLE 33 (continued)

Institution and

Minor Variable

Major Variable Socio-economic Sex Attendance at Church Size of Grade Point 2
Status and Sunday School Church Averaae
Hiwassee College:
Rel. Fundamentalism .1849 .9118 <.nne3 .8450 .3650
Rel. Conflict .2899 4670 €<.0N29 .1163 <.0094
Anxiety .3765 1.nN035 .4150 .9018 <.0334
Johnson Bible College:
Rel. Fundamentalism .5332 .5843 .7385 .6127
Rel. Conflict
Anxiety .1633 L6011 .1698 .9378
The University of
Tennessee, Knoxville:
Rel. Fundamentalism .6720 .9976 <.0nM .1523
Rel. Conflict .0521 .1138 .2823 L4622
Anxiety .2810 .5929 .9736 .2752
Total Sample:
Rel. Fundamentalism .2538% .5836 <.noM .6374
Rel. Conflict <.0119 .0650 <.0001 .8578
Anxiety <€.0370 <.0210 .2619 .4068

TIndicates statistical sianificance at the .05 level

2Information availahle only at Hiwassee Colleoce

vLl
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for the sample are totaled (consent to be interviewed and anxiety, .0375
£.05; socio-economic status and religious conflict, .0119 <.05; anxiety
.0370 <.05).

Religious preference is significantly related to religious funda-
mentalism at Hiwassee College (.0338 <,05) and religious fundamentalism
of the total sample (.0001 <.05). No relationship between these variables
was established for Johnson Bible College. Denominational preference is
significantly related to religious fundamentalism at Hiwassee College
(.0006 <.05), UTK (.0382 <£,05), and to the scores of the total sample
(.0001<.05); to anxiety at Johnson Bible College (.0316£,05); and re-
ligious conflict at UTK (.0173 <.05) and the total sample (.0001 <.05).

State of residence is significantly related to religious funda-
mentalism at Hiwassee College (,0001 <.05) and the entire sample (.0002
<.05). A significant relationship exists between religious fundamenta-
lism and size of area from which the students come at Hiwassee College
(.0381 <.05) and Johnson Bible College (.0210 £.05), though not at UTK
(.1105 >.05). These may be understood in.light of where the schools are
located, the fact that they are small, are denominationally related, are
located in rural areas, have limited course offerings, and attract a rather
select clientele. The university on the other hand would have a more
heterogenous student body.

Sex of the student is significantly related to anxiety at Hiwas-
see College (.0035<,05), and for the entire sample (.0210<.05), and re-
1igious conflict at Johnson Bible College (.0057 <.05). Attendance at

church and Sunday School is significantly related to fundamentalism at
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Hiwassee College, (.0083 <.05), UTK, (.0001< .05), and the totaled scores
for the sample (.0001<.05).

Data pertaining to grade point average were available only from
Hiwassee College. Religious conflict (.0094<.05) and anxiety (.0034<<.05)
are significantly negatively correlated with grade point average. As anxie-
ty and religious conflict decrease the grade point average increases. If
indeed the data be accurate and true of all students, indications are that
conflict over religious ideas produce sufficient anxiety within the indi-
vidual student to interfere with performance within the classroom. One
might hypothesize that part of the difficulty which the freshman encounters
as he/she moves into the college experience and tries to perform academi-
cally is attributable to confrontation in the classroom and on campus of
new ideas and challenges to ways of thinking brought from home. Time and
effort spent in dealing with these are time and effort away from studying.
As result the grade-point average goes down. Yet some of the most impor-
tant personal growth is taking place as the individual is challenged and
forced to confront new ideas and views. Maybe in extreme cases persons
will avoid those classes where it is known such challenges exist lest the
individual be disturbed and grade point average suffer. This in itself
might account for the relatively small percentage (20%) of the students
reporting major religious disturbance resulting from classroom or broader
campus experiences. Perhaps some who might othewise be in this category
chose courses or instructors where the likelihood of such happening was
minimal,

These data suggest that, in a real sense, the very thing which

is good for the student is at one and the same time bad for the student.



177
Conflict which comes from a reappraisal of religious ideas and perspective
could be interpreted as indicative of prying open the student's mind and
challenge and reappraisal of other areas as well, which is thought of by
many as the real aim of education and educational experience. This activi-
ty, however, has an adverse effect upon grades. The grade-point average
declines. Anxiety is likewise statistically negatively related to grade-
point average, In this case it is difficult to determine which is cause
and which is effect. Is anxiety the cause and lowered grade-point average
the effect or is the reverse true? In view of the known positive rela-
tionship between religious conflict and anxiety, the strongly religious
student greatly concerned over grades, perhaps one who looks toward grad-
uate or professional school and must be conscious of admission require-
ments, might well learn how to compartmentalize his religion, not subject
it to scrutiny. That person may never allow challenging questions to sur-
face in his thinking. He may even avoid those courses where such discus-
sions are reputed to take place or those teachers who favor such activities
or utilize such pedagogical procedures.

The secondary null hypothesis which asserts that the variables
sex, age, etc. show no significant difference in the hypothesized relation-
ships among religious fundamentalism, religious conflict, and anxiety at
the three institutions in the study, is not successfully rejected with
respect to religious fundamentalism--religious conflict, religious funda-
mentalism--anxiety, except for the variable size of community of residence,
nor religious conflict--anxiety, except for the variables attendance at
church and Sunday School and age. The reader is referred to Table 30, page

152 for data relating to the above.
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This writer suggest that of the eleven variables a definite
relationship does indeed exist between the religious fundamentalism and
attendance at church and Sunday School. One of the ways in which the
fundamentalist expresses his religious faith is to align himself with
other believers and meet with them on a regular basis. His very presence
among them says something to all who see. It is not even necessary that
he discuss his faith. His participation in organized activity can be
viewed as sufficient evidence of the religious devotion and faithfulness

to same.

A Portrait of the Re]igiously Fundamentalist College Student

A religiously fundamentalist student may be found enrolled in
many different types of institutions of higher learning--a publicly owned
university, a small privately owned four-year college, or a small denomi-
nationally owned and operated two-year college. The student may be male
or female and of any age. His/her home residence may be a large city or
small community, located in any state, and represent any social class from
the highest to the lowest. The religiously fundamentalist student may be
Catholic, Greek Orthodox, or Protestant. While he/she may belong to a
church of any size in any Protestant denomination the fundamentalist stu-
dent will more than likely participate in a church which resembles as
closely as possible what he believes the New Testament Christian Church
was like. The fundamentalist student will be a regular attender and sup-
porter of the church's services and try to influence others to join him
in his belief. His religious interests lie more in the direction of read-
ing and studying what is considered to be God's final word to man, the Bi-

ble, and applying its teachings to everyday life than in debating its
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veracity or engaging in critical activity with regard to it. Occasional-
ly he finds himself in a situation or set of circumstances where for one
reason or another a challenge to the basic premise whereon his religious
structure is erected is felt. The challenge and response, of course, will
vary with the individual. In a small percentage of cases the challenge
and the reaction to it will be of considerable magnitude and force and
the person will experience mental turmoil which may manifest itself in
physical symptoms as he/she seriously evaluates it. This, however, de-
pends upon whether or not the challenge registers in the conscious and
is seriously considered. From this point on several different avenues
of action are open to the individual as he/she seeks to come to terms
with the situation.

Time as well as help from others may be required to resolve this
conflict, The resolution process may result in growth and maturity for

the person,



CHAPTER VII

IMPLICATIONS OF THE STUDY

Implications for the Institutions Concerned

211 three institutions involved in the study, Hiwassee Colleqe,
Johnson Rihle Colleae, and The University of Tennessee, ¥noxville,
should be aware that, aenerally speaking, students feel that thev are
treated fairly and responsibly by all collece personnel. Fundamentalist
and non-fundamentalists alike are quite satisfied with the treatment
which each receives. Though certain courses were named as being occa-
sions and situations in which challenge to reliagious belief had been
felt, at no time did the student feel he/she was dealt with unfairly or
not civen the chance to respond. In only one instance, that being at
The University of Tennessee, Kroxville, was specific reference made to
a teacher who cave students the impnression that he was intentionally
challencing their religious perspective. In fact, these situations of
challenge were mentioned with apnreciation by the students.

Johnson Rible Colleqe is indeed a specialized institution
trainina persons to serve the Christian religion in one capacity or

another. Students are guided into a deeper understandinc of and

personal committment to the Christian relicion. There appears to

be a measurable deqree of malcontent among Johnson Bible College
students about campus rules and reculations, especially those pertainin?
to curfew ard dress code. Students know of these reculations in

advance of their coming to the campus but are not aware of their strin-

cent nature until their arrival on campus. One micht wish for a
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broader aporoach to educaticon to he taken by the institutien but
there is every indication that students are aware of the tyne program
offered by the colleae hefore enrnlling.

Although Hiwassee Collece has a required weekly chapel
program and a requirement that all graduates shall successfully
comnlete six hours in religious studies, there were no voiced
complaints from students at HMiwassee Colleqe on these points.

Campus reliaious coroups and area churches appear to meet
adequately the religious needs of UTK students. Several ralicious
groups and orcanizations fun~tion on or adjacent to the campus and
some of these have rather extensive nrograms for students including
Cihle study, service nrojects, and social occasions. A number of
professors complained about the fundamentalist outlook and activities
of many of these grouns, feelina that in some instances this contri-
huted to the unwillingness of some students to view subjects and certain
points of view with an open mind.

Profiles of enterina freshman students could be of agreat value
to each of the institutions. This could ke extremely helpful in
recruiting new students: in knowinc the type of students to anproach,
location of such, and perhaps those aspects of the college or univer-
sity to stress with these students. The researcher believes that
Hiwassee College should be aware of the high percentage of Raptists and
low percentage of Methodists enrolled in a Methodist-owned and supported

institution.
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Implications for Further Research

The findinas of the present study sugoest several research
possibilities which may prove heneficial in providinc additional
insights into the uniaue problems faced hy the reliqiously fundamental-
ist student in higher education as well as a oreater understanding of
religious fundamentalism.

In 1ight of the spiralinag popularity and influence of
religious fundamentalism in America and around the world the time is
far overdue for a serious effort by religious fundamentalist and non-
fundamentalist to understand the position of the other. At present
neither seems to understand or aopreciate the other. From all indica-
tions non-fundamentalists do not have a clear understanding of the
historical circumstances vhich nrnduced religious fundamentalism and
the positions its now affirms. The same could be said of fundamental-
ists with respect to the non-fundamentalist stance.

Now that the relationships between religious conflict,
religious fundamentalism, and anxiety have been established in two
separate investigations, that of Ruth Funk at Indiana University in
1958 and the present study, it would seem that the next step would be
case studies of religious fundamentalist students and their relicious
conflict, especially the thinkina brocesses of these persons as they
experience the conflict and anxiety.

Other implications for further research are:

1. A study of the role of the teacher and fellow students in
religious conflict and anxiety and the resolution of such;

2. Studies leading to the development of pedagogical
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method(s) whereby potentially disturbing material can be presented in
such a way that the opinions currently held by students are challenged
yet not to the deoree that they hecome defensive and close their minds
to any serious consideration of the alternate ideas and materials;

3. A study to determine the dynamics of the classroom that
contribute to the onset of religious conflict and anxiety;

4. Longitudinal studies to determine the long-term effects
of religious conflict and anxiety upon the student;

5. Studies of terminology to determine if there is a language
that would allow for the presentation and discussion of subject matter
with a hich potential for unduly arousing the sensibhilities of the
religiously fundamentalist student;

6. Studies to determine if there is a relationship between
religious fundamentalism and a certain personality tyne, authoritarian,
for example;

7. Replicate this study using high school students to see if
the religious conflict has its roots early in the education experience
and at the same time to see if there is a connection between a parti-
cular educational theory and the difficulties experienced by fundamen-
talist students:

8. Investigate the role of the home in precipitatinc religious
conflict and helping the student resolve it;

9. Studies into the implications of Erik Erikson's Psycho-
Sacial Theory for understanding the problems of reliciously fundamental-

ist students.
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Implications for Classroom Instruction

Instructors at Hiwassee College and UTK, especially, need
to be aware that some students enrolled in their classes experience
religious conflict and anxiety; that indeed it is a nroblem for some,
a serious prohlem for a few. In some instances, it can prove to be
an interference in the particular course vhere it arises and in others
it can affect overall academic performance. It would be of immense
value if the instructor could ascertain in advance whether or not
certain parts of the subject matter are potentially disturbing to the
students. If such can be determined in advance then a different method
of instruction can be employed, perhaps leadina the students to discover
the desired or alternate solutions or explanations to a problem or
issue. The session might be preceded by a more detailed exnlanation
than usual, saying something like, "Today we are dealing with an issue
that has been viewed and explained in different ways by different
persons. e shall present several sugcested solutions noting the
strengths and weaknesses of each." Too, there need to he structured
situations and opportunities for a student to express disagreement and
not rely solely on those times when he raises his hand or speaks out in
class objecting to some opinion or material. There must bte aenuine
respect and aporeciation on the part of all, teacher and fellow students,
for all points of view whether they are fundamentalist or non-fundamen-
talist. Certainly, as noted previously, both perspectives--non-fundamen-
talist and fundamentalist--could benefit from a lucid, informed

understanding of the other's position.
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APPENDIX A

INTERVIEM SCHENULF FNR THE THTERVIEW
PHASE DF THE STUDY
1. Make the student feel at ease by reviewina some of the
personal data and askinc other cuestions such as size of family, future
plans, relations with siblinas, etc.

I1. Validate Vaughan's Socio-economic Status Scale.

Exnlain the meaning of the numerical score.

IIT. Validate the Religious Conflict Scale. Peain hy

explaining the scoring of the test: true answers to any of the
aouestions indicates a dearee of conflict. Read some of the questions
aloud and have the person verify his answers. If possihle, have the
nerson to exnlain his answers.

Encourage the person to discuss freely his answers and
comment unon the suhject matter. Ideas and opinions freely expressed
are to be nreferred. Reviawing scor2s on the various tests, as much as
anything, will provide a springboard for eliciting opinions and
discoverinag true feelings on all the areas of concern to the investi-
gator. If possible, at this point quide the person into a discussion of
his reliaious conflict if scores indicate the presence of such.

IV. Validate the Martin-‘estie Relioious Fundamentalism

Scale. Begin with an explanation of how the scale nlaces persons on a
continuum running from strona fundamentalist belief to none at all.
The higher the score the areater the dearee of fundamentalism, the
lower the score the less the dearee of fundamentalism. As in Section
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III read some of the questinns alonud and have the person verify his
answers and if nossible exnlain them.

V. Validate the IPAT Self Analysis Scale score. Exnlain

that scores in the ranae of 0-14 are typically found in unusually
relaxed, secure individuals, 15-38 indicates an averace level of
anxiety, 39-44 indicates a nerson whose anxiety level would be ge*tting
serious, and 45-8N are scores found in only 1 of 20 cases. Encourage
the nerson to discuss the presence or ahsence of anxiety in his life
and if the scores indicates the presence of a hich dearee of anxiety
ask the person to sugoest a reason for such. Ask specifically if a
conflict involving religion is directly or indirectly related to the
anxiety.

VI. To assist in securing complete accurate data ahout
relioious viewpoint, relicious conflict, and anxiety, the following
specific questions have heen formulated. If in the course of the
interview the nerson provides an answer to any or all of the questions
there is no need to pursue the matter any further. If, however, the
interviewee is unusually hesitant to talk about anv of the tests and
test data beyond giving yes or no answers to the interviewer's
questions, then to make sure that the person's oninions are fully
known, the interviewer will seek specific answers to the following
questions. These questions were utilized in the nilot study and the
researcher feels that they served quite well and vielded the type of
information that was beina sought.

1. Do you feel that it is the role of education to present

all points of viaw on a problem or situation or question or issue even
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though some of the viewpoints expressed may antaqonize the students.
Yes_  MNo___ Please explain vour answer.

2. Do you feel that teachers have the right or responsihility
to suggest answers to questions that are potentially upsetting to
students in an effort to stirmulate students' thinkina? Yes_ No_
Please explain your ansver.

3. Do you believe that students should be confirmed or
disturbed in their reliaious heliefs? VYes  No__ Please explain
your answer.

4. Do you see yourself changing with regard to religious
beliefs? }as your position shifted somewhat since enrolling in colleae?
Yes__ MNo___ Please explain your answer.

5. Yere you worried about college hecause you were a2fraid
that this would happen? Yes__ No___ Did other pecple express opinions

that this miaht happen to you? Yes_ MNo

6. Yhat are the courses in which you have felt religjous

conflict the stronoest? Sociology___ Psychology___ Philosophy
Religious Studies__ Biology  Chemistrv__ Enalish__ History
Education___ Other

7. Have you ever felt the need to discuss the religious
conflict which you are exnperiencina with anyone else? Yes No

Please explain your answer.

8. How do you handle a course/class where some of the
material conflicts with what you believe? tHow do vou reply to
guestions on tests that call for answers that involve material and

ideas that are clearly in opposition to your beliefs?
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9. Have you ever tried to defend your reliqgious heliefs
in class? Do you object in class to particular ideas expressed by
teacher or student that conflict your religious beliefs? Yes_
No___ Please comment on your answer.

10. Have you investiaated your religious beliefs more
closely since coming to ? Please exnlain your answer.

11. Is the source of your religious conflict something

other than the classroom situation? Yes _ MNo___ Please explain

your answer.

12. How have you come to terms with the religious conflict
(i.e., how have you handled it)? For example, do you not listen in

class? Did you drop the class?



APPENDIX R

QUESTIONNAIRE FOR THE SURVEY PHASE
OF THE STUDY

Madisonville, Tennessee

Dear Participant:

Ve understand that the information you are asked
to aive is of a confidential nature. Many neonle are
hesitant to reveal their religious beliefs. Pe assured,
however, that this information will he held in strictest
confidence. This exercise relates to a proiects whose
eventual aim is to discover wavs in which potentially
disturhina ideas and material can he taucht so as to
produce a minimal emotional response on the part of the
student, a response that could definitely interrunt the
learning nrocess.

Today you are asked tn suoply certain bhiogranhical
information and mark your answers on three short tests.
“'e would apnreciate you aivina your name and address also
as the second phase of this proiect involves collectinc a
different sort of data and in order to obtain this information
a number of vou will be interviewed personally. As was stated
above, all information you furnish and vour names and
addresses will he held strictly confidential. The names
will be used only to contact persons for the interview.
Participation in the interview phase of the study will be
voluntary though it is hoped that you will indicate willinaness
to do so by furnishina your name and address.

After the tests have been scored and the information
tabulated you may see the results. Those who are asked to
particinate in the interview phase will have ooportunity at
that time to survev the test findinos.

Thank you for your willinoness to nmarticipate.

200
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GEMERAL IMFORMATINN DATA SHEET

Name

Address

Telephone Mo. I will agree to be interviewed_ T will
not agree to be interviewed  Age_ Male Female_

Relicious preference: Jew _ Catholic____ Protestant _ Other

I belong to a church/synacoque_ I do not belong to a church/synagocue
but T attend My denominational preference is .

The approximate size of my church is This is my ___ quarter

in school. My student classification is

iy home state is My home is located in:

rural area__ small town (incorporated to 2590)____ large town (2500-
15,000)  city (15,000- )

I attend church and Sunday School: every Sunday ~ one time a month___
two times a month_ on holidays__ occasionally___ never

I hold an official position (whether elected or appointed) in the
church: yes  no_

Reliaious considerations did did not enter into mv decision to

attend this school.
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SCALE FOR ASSESSING SNCIO-ECOHOMIC STATUS

1. Are you or is somebody else the chief wace =arner in your home?

2. (About the chief wacec earner) What is (your, his, her)
occunation? (Please record the occunation of chief vace earner in
detail hy type of work and position)

3. (About the chief waae earner) About how far did (vou, he, she) ao
in school? 8th arade or less  ; 1-2 years of high school
completed high school___ ; some colleae__ ; comnleted colleae .

4. Is there a car in your home? Yes  No__ (If Yes) How many?___
(If one car only) Mas it bought new or used? New_ Used
5. Is there a telephone in your home? Yes_  No___ Partv line_

Private line__

6. Do you rent or own the place where vou are living? Rent Own
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A SURVEY NF ATTITHOES TNYARD RELIGION
AND PHILOSOPHY OF LIFE

This inventory consists of numhered statements. Pead each

statement and decide whether it is true as applied to you or false as
applied to you. VYou are to mark your answers on this sheet. If a
statement is TRUE OR MOSTLY TPHE, as anplied to you, circle T. If the
statemant is FALSE NP NAT USUALLY TRUE, as applied to vnu, circle F.

T
T

—

— 4 4 A4 A4 4 4

F
F

1.
2.

O

10.
1.
12.
13.
14.
15.

16.

17.

I cannot decide what to believe about reliaion.

I sometimes wonder just what 1ife is all about and why we
are here.

I am actively trying to decide by reading or other means,
what the truth is about relicion.

At times I have felt ocuilty because of mv relicious
unbringino.

I sometires feel dislayal to mv parents hecause I cannnt
entirely accent their reliqious beliefs.

I wish I was perfectly sure of my belief in God.

I am not as strict in mv reliaious practices as I feel I
should he.

My church is too strict.

There are too many thinas about relicion I don't understand.
I am in danger of losinc my faith.

Sometimes I feel cuilty because of my lack of faith.
Fducation has led me to auesticn some teachinas of mv church.
Sometires I helieve in Hell and sometimes I don't.

I wish I could be sure my relicious beliefs are correct.

Contradictory relicious ideas make one vionder which ones to
accept.

I feel that I shouldn't question my reliaion, but I sometimes
do, anvway.

I feel that I should be more relicious than I am.
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I might be happier if I did not helieve in my religion.
I wish I did not helieve in I'e11, hut I dn.

I sometimes wonder vhy God lets terrihle thinos happen to
people.

It is hard to reconcile science with reliaion.

Mthough hasically I helieve in my reliaion, my faith often
wavers.
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Please answer the followina questions in licht of the
descriotions civen: SA denotes strono aareement; A denotes aareement;
U denotes undecided; D denntes disaqreement; SD denotes strona dis-
aareement. Please circle the answer which best describes vour
attitude toward the question.

SA A U D SD The Rible is the insnired word of God.

SA A U D SD The relicious idea of heaven is not much rore
than superstition.

S A U D SP Christ was a mortal, historical person, but not
a supernatural or divine beinc.

S A U D SR Christ is a divine heina, the Son of fod. -

SA A 1) D SD The stories in the Rihle about Christ healing
sick and lame persons by liis touch are
fictitious and mvthical.

SA A U D SD Someday Christ will return.

SA A U D SR The idea of life after death is simply a myth.

SA\ A U D SP If more of the people in this country would turn
to Christ we would have a lot less crime and

corruption.

SA A U D SD Since Christ brought the dead to 1ife, He gave
eternal life to all who have faith.
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On the following paades vou will find 4N auecstions dealina
with difficulties that most peonle experience at one time or another.
It will help a 1ot in self-understanding if vou check Yes, Mo, etc.,
to each one, frankly and truthfully, to describe any problems you may
have. Please remember as vou ansver:

1. Mever pass over an item but ajve some answer to every
sinole one. Your answers will he entirely confidential.

2. Do not spend time ponderina. Answer each immediately,
the way you want to at this moment (not last week or usually). Answer

them as you feel now.
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.

10.
.

12.
13.

14.

15,

16.
17.

I find that my interests, in peecnle and amuse-
ments, tend to chanae fairly rapidly

If people think poorly of me I car still ao on
quite serenely in my mind

I Tike to wait till I am sure that vhat I am
savina is correct, before I put forward an
araument

I am inclined to let my actions cet swayed by
feelings of jealousy

If I had my 1ife to live over acain I would:
(A) nlan verv differently, (P) want it the
same

I admire my parents in all irportant matters

I find it hard to "take 'no' for an answer",
even when I know what I ask is impossible

I doubt the honesty of peonle vwho are more
friendly than I would naturally expect them

to be

In demanding and enforcing obedience my parents
(or quardians) were: (A) alwavs very reason-
able, (®) often unreasonable

I need my friends more than they seem to need me

I feel sure that I could "pull myself tocether"
to deal with an emergency

As a child I was afraid of the dark

People sometimes tell me that I show my excite-
ment in voice and manner too ohviously

If peonle take advantaae of mv friendliness I:
(A) soon forget and foroive, () resent it and
hold it aacainst them

I find mvself unset rather than heloed by the
kind of personal criticism that many people make

Often I get anary with people too quickly

I feel restless as if I want something but do not
know what

Troe In between

Trze In between

Yes In between

O
Seme-
times Seldom
O]
A In between
O]
Yea In between
O
True In between
O
True In between
OJ
A In between
O
Rarely Sometimes
D “

Always Often

Often  Sometimes

- Yes Unecertain

[
A In between

OJ

Often Occasionally

True In betwcen

rvt‘r:{y Bometimes

(]
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False

False

Oz

-

o
5
H

0f O

Seldom

Never
Ne
(R
B

O

Never

False

Of tem



18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

30.

31.

32.

33.

I sometimes doubt whether people I am talking
to are really interested in what I am saying

I have always been free from any vague feelinas
of i11-health, such as obscure pains, digestive
unsets, awareness of heart action, etc.

In discussion with some people, I get so annoyed
that I can hardly trust myself to speak

Through cettinag tense I use up more energy than
most people in cetting things done

I make a point of not beino ahsent-minded or
forgetful of details

Hovever difficult and unnleasant the abstacles,
I always stick to my original intentions

I tend to aet over-excited and "rattled" in
upsettinc situations

I occasionally have vivid dreams that disturb
my sleen

I always have enough eneray when faced with
difficulties

I sometimes feel compelled to count things for
no particular nurnose

Most peonle are a little queer mentally, thouch
they do not 1like to admit it

If 1 make an awkward social mistake I can soon
forget it

I feel arouchy and just do net want to see
peonle: (A) occasionally, (R) rather often

I am brought almost to tears by having things
go wrong

In the midst of social arouns I am nevertheless
sometimes overcom? by feelinas of loneliness
and worthlessness

I wake in the niacht and, through worry, have
some difficulty in sleening again

True

True

Beme~
times

O

-3
d
B

>
[ ]

4['_']?

I
2

? Of

O

-
o
a
o

O

O- O

O

Often

.

In between

Uncertain

Rarely

Uncertain

Ubcertain

In between

In between -

Inbetween

In between

Uncertain

Uncertaln

In between
In between

Very
rarely

In between

Somctimes
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No

False

False

No

Bome-
times

No

Never

O



34.

35.

3=

37.

40.

My spirits generally stay hiah no matter
how many troubles I meet

I sometimes ocet feelines of auilt or
remorse over auite srall matters

My nerves oot on edoe so that certain sounds,
e.d., a screechy hinae, are unbearable and
aive me the shivers

If something badly upsets me I generally calm
down acain quite quickly

I tend to tremble or perspire when I think of
a difficult task ahead

I usually fall asleep quickly, in a few
minutes when I ao to hed

I sometimes aet in a state of tension or tur-
moil over my recent concerns and interests

Often

In between

In between

Sometimes

Uncertain

In between

In between

Uneertain
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Never

Palse

Ne

Neo

False



APPENDIX C

PILOT STUDY

Interview conducted: July 10, 1979
Length of interview: 50 minutes

The subject of the interview is a 30 year old woman, married,
mother of 3 children, and a fourth gquarter student at Hiwassee College.
The husband works as an auto parts distributor and is part owner. of the
firm where he is employed. Kenne's home state is Ohio and she ranked
her family as lower middle class according to Vaughan's definitions of
social class. Her father is Roman Catholic and her mother belongs to
the Church of the Brethren. As a child Kenne was allowed to choose
which of the two religious grouns she wanted to join and she chose that

of her mother, Church of the Prethren.

Religious Ideoloav

This pilot study may be construed as fllustrative of one of the
significant ways in which religious conflict can be handled. Kenne
scored 96 on the Reliagious Ideology Scale which placed her on the border
line of a fundamentalist. The interview did indicate that she deserved
the label fundamentalist. O0On the General Information Data Sheet Kenne
rated herself a modernist according to definitions provided. In the
course of the interview Kenne remarked, "As I look more closelv at my
beliefs I realize that I am probably more fundamentalist than I
thought." As noted above, as a child Kenne was allowed to choose

between the religion of her father and her mother and she chose that of

210
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her mnther, Church of the Prethren, which definitely would be classed
as ultra-conservative if not fundamentalist in outlook. Vtenne's
travels and experiences as a memher of the armed forces as well as
education have no doubt served to modify her religious fundamentalist

outlook.

Religious Conflict

Kenne's score of 13 on the Religious Conflict Scale places
her on the upper end of the medium rance of scores on this test énd
indicates the presence of mild reliaious conflict. In the interview she
remarked that she was not aware of any religious conflict in the sense
that her religious heliefs were being challenged or contradicted by
ideas and concepts expressed in the classroom or the larger colleae
environment. There is relicious conflict but the oricin of this conflict
is not ideological but rather the situation in vhich she 1ives. The
husband is of fundamentalist Paptist backaround and this fundamentalism
encompasses a great deal rore than religion. Education beyond learning
to read the Bible and virite one's name 1is unnecessary, the woman's place
is at home with the children, wives are subservient to their husbands,
are illustrative of the huskand's areat conservatism. In the family
church located just down the road, the wives and children sit toaether
and the men and boys over twelve sit in a room by themselves. Kenne and
her husband were married when both were in the armed forces and they
lived in Texas for a lonag period of time after that. Vhile livinc in
Texas they attended church, took their children, sat toaether in church

as a family, participated in a husband-wives church school class, and
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were quite happy. The husbhand had planned to maked the armed forces
a career but hecame disillusioned, obtained a release, and moved the
family back to his home area in Tennessee. This was the beginning
point for Kenne's problems. Once back in the home situation the
husband came under family influence and his extreme conservatism
reasserted itself. Kenne was aiven a choice of three churches to
attend, all Paptist and all extremely fundamentalist. Her religious
upbringing and denominational ties were made 1ight of and she was
told "everyone around here is Paptist." Her efforts to further her
education were attacked. She was shamed by her hushand's family for
her relioious beliefs. I!hen she rebelled at this sort of treatment
Kenne was harassed. She was told that she is coinc to hell and taking
her children with her. She asked her hushand to go with her and the
children to a different Raptist church or church of another denomination
but he refused because to do so would mean opposina his family. Kenne
has now stopped asking to attend other churches and on Sunday mornings
1listens with her children to religious broadcasts, usually Methodist,
taking time to talk with the children about religious thinas, Bible
stories, and to "say prayers". The hushand's attitude has modified
somewhat lately. He does encourage her in her education and occasion-
ally will join Kenne and the children in their Sunday morning relioious
time.

The subject remarks that she has never considered dropping a

course or not taking a particular course or a particular teacher because

she felt that to do so would endanger her religious faith or would be
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offended by what she heard. She believes that the role of education is

to make students aware of all sides of a question or issue.

In response to the question, "Do you feel that it is the
role of education to present all points of view on a problem or
situation or question or issue even thouah some of the viewnoints
exnressed mav antagonize the students?" Kenne rermarked, "Yes, hecause
in education you need to have a broad knowledae, not just what vou
believe in but given the facts and ther let vou decide what vou believe
in. Maybe you helieve something hecause you've never heard the other
side of it." In her thought education has the resoonsihility to present
all points of view, all sides to an issue and the student should
encounter these but in the long run the student will not chanae very
riuch as result of the exnerience. The belief system that he brings
with him from chilcdhood will remain oretty much intact. "Their
religious teliefs should come from their family and what they believe
when they leave school will be the same as what they helieved when they
entered school. A1l they'll get in school is a touch of what someone
else believes but it is not going to change them. Change? No:. You

vwon't chance," asserted Kenne. This sounds a hit strange. Persons are
to hear new ideas, other views in school. These are interesting to
know, to hear, but these ideas will not change the nerson or the way
the person thinks or believes.

Fenne's relicious conflict has interfered with the teaching
and learning nrocess only in the sense that lack of support and

encouragement from the husband and verbal karbhs from in-laws interrupt

the subject's concentration and weigh heavily upon her thoughts. If she
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does decide to quit school this will he the reason and not because
conflicting opinions and ideas upset or offend her.

Yenne has manaced to avoid religious conflict by refusing to
consider questions or relicious ideas different from her own on any but
an intellectual level. Tke interviewer posed the question, "How do
vou handle a class/course where some of the material conflicts with
what you believe?" Thc axample used was that of the evolutionary idea
of creation as might ke encountered in Pioloay, Cheristrv, or Physics.
Fanne's auick rasponse was, "I know what I believe and when thinas
1ike this come up I simply sav, 'This is what the textbook says but
this is not what I beljeve.'" She stated that it did not upset her to
hear such ideas or to discuss them. Kenne's solution to this problem
has been to close her mind to ideas that conflict with her heliefs and
therahy avoid any conflict o mental anquish. !''hen this was pninted out
to her she remarked that this was not altoaether accurate, that she did
learn about these new thinos but that was about as far as it went. Uhen
asked the question, l'ould vou he willing to reassess your reliaious
viewss in light of new ideas? her response was a quick, "Ho!" followecd by

a launh,

Mental Ancuish

The investicator asked Fenne to descrihe the mental turmoil she
was exneriencina, particularly in terms of its effects unon her 1ife and
her relationships. The first thino she rmentionead was the relationship
With her husband. "“A lot of closeness has been lost with my husband."

I'hen she tries to discuss the problem with him he "just lauahs and says
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that we must oo to a Ranptist church or none at all.” "He will not
give any and I just can't give anymore." Kenne remarked that "if thinas
continue as they are, and I don't see any way to resolve it, it miqght
even reach the ooint of dividing the marriaae. It may even split us
up." Her hushband does not try to defend her with his family. If he
did "I think I'd faint." Sometimes thinas get so intense that "I
storm out of the house and ao for a walk. I have this one spot up on
Turkey Pen where it's just me and God. I just say, 'If I'm wrong
show me the way, but if I'm riaht stand by me.' Then I'11 cool off, go
hack to the house and keep it to myself." It has reached the point
nov where she and her hustand seldom talk about relioion.

This has occasioned problems hetwean Kenne and her
parents. She spoke of an occasion not lonc aco when after four years of
dealing with her mother on a nersonal problem her mother came for a
visit. Kenna remarked that her own family has no use for PRaptists,
referring to them as "holy rollers". At the time of the visit the
remark was made to her mother, "You ought not to keep vour dauahter
from the revival. She needs it." Kenne's mother got very upset at the
remark.

The children want to attend the Raotist church nearby but
Kenne savs "I just can't say we're going over there."” The children do
not always understand why they cannot oo where their relatives attend
church.

“hat has all this done to Kenne personally? "I have lost

my appetite many times,” she renlied. Also, "I am very uneasy around

anv of my hushand's family." VFenne asserted that it has not made it
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hard to concentrate at schcol htecause she has become "extremely inde-

pendent in the past couple of years."

Summary

Kenne has strona religious beliefs which were instilled in
her while she was quite young. She believes that the role of education
is to present all points of view, all sides to an issue or prohblem, to
expose the student to new and different, even opnosing, ideas. towever,
this is not to be done in order to change the person or his thodﬁht hut
only to make him aware of the existence of these other ideas and views.
The individual is not likely to change as result of his exposure to
opposing opninions. The outlook which he will continue to hold has been
instilled in him in his early years. Kenne avoids religious conflict in
the academic arena by closing her mind to those ideas and points of
view that conflict with her own. She refuses to give them credenrce or
status above that of interesting ideas and opinions. By her own admiss-
jon she will not reassess any of her relicious positions. The
considerable religious conflict and mental ancuish she experiences comres
from the situation at home. She foresees no resolution of this in the
near future. The mental anauish which she has experienced has had very
noticeable effects upon her and all her relationships: with her husband,
in-laws, her own family, and her children.

Near the close of the session the interviewer restated the
point that the present religious conflict and mental anguish stemmed
from Kenne's home ré1igious situation rather than the classroom or other

institutional circumstances. Kenne's response to this was, "I don't
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know if it would be any different in class if I didn't have this

behind me. I douht it." 1Ulhen asked to clarify vhat was meant by the
statement, Kenne replied, "If I was a Paptist and was in a school where
religion was being taught by Catholics it might make a difference. I
might say, 'That's not quite right or how can you say that. I believe
something else.' But I firmly believe that if this was a Baptist
college and someone said, 'This is the way Bantists do it, this is the
vay it is,' I'm afraid I'd be thrown out of here. I'd most definitely
stomp my feet, jump up and down, yell and holler and say, 'You're wrong,
it's like this.'" Kenne seems to suggest two things hy these remarks.
The first is that the situation in which the teaching and learning

take place has a areat effect unon whether or not the person experiences
mental anguish. The ideological conflict is probably unavoidable but
adaptation to it can be creatly influenced hy the learning situation,

in this case Hiwassee College where, by her own admission, "Methodist
religion was not crammed down her throat." A second thing suggested

by Kenne's rermarks is that the prejudices or outlook upon a situation
or circumstances, in this case an educational institution, plays a
determining role in what the person finds in a situation or experiences
in a given set of circumstances. In Kenne's hypothetical case, her
prejudices toward the PRaptists would have been the occasion for mental
anguish--stomping the floor, yelling, hollering, probably getting thrown
out of the place--and this would possibly have been true even if the
presentations had been made and the discussions held in a non-prejudi-

cial manner.
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